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Problem  and why it matters to A laskan’s
According to the workforce data collected in 2006, the average Alaskan childcare professional 
turnover rate is 44%  per year. This turnover rate signifies that many o f children in care are not 
learning in stable environments. The median wage for child care workers is $20,960, and 
teachers cite low pay as a primary reason for leaving their positions. Lack o f  resources and an 
effort to maintain affordability for parents often make it difficult for individual child care 
program s to offer sufficient wages to retain educated staff and to reward or encourage teacher 
education. Research continues to show that teacher education and turnover rates affect ch ildren’ 
developm ent making fair compensation and incentives for professional development o f  child 
care professionals essential.

Impact
Increasing compensation and professional development for the child care and education 
workforce will improve child care quality through salary supplements, by reducing turnover and 
encouraging the continued education o f  teachers, directors, and family child care providers.

Recomm endation
Fund a wage supplement project that has been researched and proven to be effective in reducing 
turnover, increasing education and expertise in early childhood, and increasing quality for our 
children at the most critical time in their development. There are several models o f  wage 
supplement projects that have been implemented around the country. The Alaska Child  Care 
Resource and Referral Network, with funds from Alaska’s SEED, has already developed and 
im plem ented  the ROOTS Awards (Retaining Our Outstanding Teaching Staff), a program 
aim ed at financially rewarding workers based on their educational attainment.

Outcom e
Based on data from other states that have implemented a wage supplement project, it can be 
estim ated that by funding a wage supplement program Alaska can reduce its turnover rate to 
between 12-17%. That is a 27-32% increase in retention.

Cost
If the wage supplement project stipends ranged from $20()/yr. to $4,000/yr., based on educational 
attainment, with the average annual stipend being $800, it is estimated that in order to serve 
1,000 o f  the 6,500 child care workers in Alaska, it would cost $800,000 for the stipends. It will 
cost an additional $60,000 for the administration o f  the program. The total cost to fund a wage 
supplement program funded at these levels is $860,000.

Alaska has already developed and implemented the SEED  Registry, which is an integral pail o f  
the development o f  the tiered stipend system. The SEED Registry is funded at $50,000 through 
the University o f  Alaska and registration fees paid by the workforce. The infrastructure for 
delivering this program has already been developed through the RO OTS Awards.



Quality Child Care and Professional Development 
February 2007 

Alaska Association for the Education of Young Children

Problem and whv il matters to Alaskans
Research shows that the needs o f early learners are unique and that the best outcomes are 
achieved when teachers have adequate preparation.

Over the past several decades, there has been a growing recognition of the benefits 
of high-quality early care and education (ECE), particularly in terms of mproved 
academic and developmental outcomes for lower-income children (Barnet: 2002). 
Quality in ECE is related to how a program <s structured and what type of 
experiences children have within those prog, ins, but one o f  the most crucial 
variables is teacher education and training (Dwyer. Chait, & McKee. 2000). In 
short, teachers with a bachelor's degree (BA) in early childhood education or a 
related field tend to have higher-quality classrooms (Burchinal, C .je r, Clifford, & 
Howes, 2002)." (Ackerman. 2005)

I  .......... ....................... ........... ........... ....................... ................................................... ............
Based on this and similar research, the Federal Head Start Agency has established a
mandate that 50% of lead teachers hold an associate degree or better. Funding from the 
Federal Department of Education (through SEED) has allowed Alaska to make 
significant progress toward meeting that mandate. In the academic year 2002-03, 15.9% 
of Head Start teachers statewide had an AA degree or better. By academic year 2005-06 
this percentage had increased to 38.3%. The federal funding Alaska has received for 
professional development has decreased significantly. For instance. SEED (System for 
Early Education Development), which has funded a significant portion of professional 
development opportunities for Head Start staff and other providers, ends in fall of 2007.

While progress has been significant, Alaska still has a long way to go. There is a 
proposed federal mandate to raise the required educational level for lead Head Start 
teachers to a B A . in early childhood education or a related degree. In addition. Head 
Stan represents only a portion o f  the early care and learning sector. Providers in child 
care centers, pre-schools, and home-based care also need assistance in raising their level 
o f professional preparation.

I a ..............  ..........................  ..........................................
Impact

| .There is a direct relationship between teacher/provider preparation and quality of care 
and education for children. In addition, the lack of standards for early care and learning 
teachers and providers results in low wages. This, in turn, results in a high turnover rate 
in this workforce sector. Turnover rate is a key indicator of quality. Alaska needs to 
break this cycle o f  low standards, low wages, and low quality. Providing opportunity for 
increased professional development is part of the solution to breaking the cycle.

Recommendation
Provide funding for those working in the early care and learning workforce sector to 
continue professional development. The average wage o f a prckindergar n teacher is 
$26,000 compared with an average salary of $ 5 1.000 for a kindergarten teacher. Child
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care workers received only $20,000 per year compared to the overall average wage of 
Alaskans which is $38,000 (McDowell 2006).

It is difficult for individuals working full-time and making such low wages to afford the 
cost of education. SEED has found that by providing tuition reimbursement to motivated 
individuals already working in the field. Head Start staff and others in the early care and 
learning field are able to progress toward completion of an AA or BA degree in early 
childhood education.

Outcome
Child care and education workers will increase their expertise and skill in early childhood 
education and will therefore be able to offer highet quality education to Alaskan children. 
In addition, when a workforce invests in their education, they are also much more likely 
to remaintheir profession , which also adds to quality care and education.

Cost
107 CDA (Child Development Associate Certification)(31 credits) = $560,25?
50 Associate i Early Childhood (60 credits) = $477,000 
60 Bachelor in Early Childhood (60 credits) = $572,400 
5 Master in Early Childhood (60 credits) = $47,000 
Administration: $60,000 
Mentors (33): $123,750

Head S ta i. Only Total: $ 1,840,702

♦Based on 80% reimbursement o f tuition and $500 stipend to the workplace to account 
for time off for school.



ALASKA STATE HEAD STA RT 

FACT SH EE T 2007 

P repa red  by the A laska S tate Head S ta rt Association

S ate Head S tan  program funding helps 17 Head Start grantees across Alaska provide comprehensive 
i ducat ion and support ser\’ices to over 3,600 young children who live in poverty. Programs use state 
rrants to address poverty o f  access; support the provision o f  high quality direct services fo r  children and 

families; support training and professional development fo r  Head Start staff, and meet the Federal twenty 
percent local match requirement.

W hat a re  the resu lts? (Source: Federal Program Information Report)

❖ Early Intervention: Alaska’s Head Start programs have effective systems for identifying
children with disabilities and connecting them with special education services. As the following 
chart illustrates, many of these children would have entered kindergarten with undiagnosed 
disabilities if they had not attended Head Start.

Diagnosed Disabilities for 3-4 year olds in 
Head Start
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♦> Medical and Dental Screening and Treatment: Head Start grantees insure that thousands of 
children recciv<* health and dental screenings each year. In many communities where medical and 
dental care choices are limited or non-existent. Head Start programs play a vital role in helping 
families' access treatment for their children.

Health/Dental Services for Head Start Children 
Funded Enrollment=3,118
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❖ Quality Early Childhood Education Services: Research ‘■hows that well-trained teachers are a 
key component of high quality child development program a spite of funding and distance 
challenges, Alaska’s Head Start grantees have increased the number of teachers with BA degrees 
in Early Childhood Education and significantly increased the number o f teachers with AA 
degrees since 2003. This achievement not only has raised Head Start program quality but also has 
helped Alaska address its statewide shortage of trained early childhood educators.

Head Start Teacher Credentials, 2003-2006
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❖ Economic Impact: In 2006, Head Start programs employed 926 people across the state. If Head 
Start were a private company, it would be among the top 20 o f the state’s largest employers. In 
many smaller communities, the Head Start program is an important source of employment and 
local economic activity.

W hat is the challenge?

❖ Federal & State Head Start Funding: Head Start funding from the state of Alaska has remained 
static for many years while the cost of providing services has continued to increase. In FY 06, 
federal funding for the Head Start program was reducetl by \%. This resulted in the reduction of 
early childhood health and education services for the nation’s most at-risk children and families, 
according to a survey by the National Head Start Association (NHSA). The 2006 cut was 
imposed in the context of an estimated 11 % real decline (inflation adjusted) in federal funding 
from fiscal year 2002 through fiscal year 2007, which could grow to even a higher 13 % under 
the proposed federal budget for 2008.



W hat a re  the Problem s?

Years of flat funding at both the state and federal level have eroded services and capacity across the state. 
The following information is based on federal Program Information Reports and an Alaska Head Start 
Association grantee survey conducted in December 2006.

❖ Since 2003 nine programs have cut 361 slots even as the number of children eligible for services 
has remained steady. No program has added slots.

❖ Palmer, Kasigluk, Hydaburg, Noorvik, Seward, and St. Mary’s are among the communities that 
have lost Head Start services in the last five years.

❖ CCS Early Learning, RurAL CAP, Kids’ Corps, Bristol Bay Native Association (BBNA)— 
programs serving nearly 1,500 children— have cut classroom hours at many sites.

❖ CCS Early Learning, Association of Village Council Presidents (AVC'P), Play N Learn, Kids’ 
Corps, and Fairbanks Native Association Head Start programs have either eliminated or reduced 
transportation services for children.

❖ Many programs have been hurt by dramatic increases in utility costs. For example, BBNA reports 
that utility costs increased from $52,000 to $96,000 over the past three years.

❖ Virtually all programs have cut staff.

Conclusion

A recent report prepared by the University o f  Alaska Southeast concerning the economic impact o f  child 
care and early education programs states that 66% o f  Alaskans believe that early learning should be a 
high priority fo r  state funding. However, Federal and state funding cuts have led to few er children in 
need receiving reduced levels o f  service even though Head Start program quality has improved. Without 
increased assistance hundreds more young Alaskans who are at risk o f  school failure will lose the proven 
benefits they gain through participation in quality Head Start programs.



Child Care Assistance Program Fact Sheet

W hat is it and why is it im portan t?

For w orking families, child care is the linchpin for a fam ily’s jo b  security. The cost o f  
child care can be a significant portion o f a family's budget. In Alaska, funds from the 
Child Care & Developm ent Fund (CCD F) are used to subsidize the cost o f  child care for 
low-income families in order to allow parents to pursue work, education, or training 
opportunities.

■ U nder federal rules, the Child Cave Assistance Program can provide financial 
assistance to help cover child care costs to families whose income is less than 
85% o f the state’s median m onthly income. Currently, the Child  Care Assistance 
Program serves families whose incom e is less than 75%  o f  the 2006 state median 
income. However, the majority o f  families served have incomes less than 60%  of 
the slat ’s median income because o f  the current co-paym ent structure.

■ Full-day child care can cost anywhere from $4,800 to $10,800 and up per year 
(SEED Economic Impact Report, 2006), depending on the age o f  the child  and the 
charges o f  the facility.

■ Child  Care Assistance rates have not been raised since 2001, with the exception of 
rates in the Fairbanks area. These rates were only raised to match those in 
Anchorage and Southeast Alaska. W hile state assistance rates decline in relation 
to the current market rate, low income families must pay the difference between 
what the child care provider is charging ana what the state will pay. This is in 
addition to their already required co-payment. Due to this increased financial 
burden, families arc choosing lower priced and usually lower quality child care.

■ State rates are not keeping up with the market rate. A very high percentage o f  
families are being charged a great deal above the state reim bursement rate.

What needs to be done to improve it:
>  Increase overall funding for the Child Care Assistance Program so that:

o  Assistance rates will allow low income families to off-set the excessive 
out-of-pocket cost o f  child care. This will ensure equal access to quality 
care and education for families on Child  Care Assistance.

o  Assistance is available to more low income families. The income ceiling 
should be raised to 85% o f  the state median income. There are currently  
m any fa m ilie s  that do not qua lify  fo r  assistance hut s till c a n ’t a ffo rd  to 
send  their children to ch ild  care.
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OBMMK

"I believe that high quality early 

childhood programs are critically 
important for the health and 

well-being of our community, and 

they are especially important for 
the health and well-being of our 

children.... What can never be 
forgotten or taken lightly is that 

these programs provide a proven 

economic beneft to the organiza­
tions they serve. It is important 

that we recognize that. Research 

has shown that organizations who 
offer these services on-site for their 

employees retain these employees 

for an additional fve years. The 

value of keeping these employees 

for this extended amount of time 

is immeasurable, and as a leader 
of an organization with more 

than 4 ,0 0 0 employees. I can tell 
you that recruiting talent is 

expensive, difficult and time 

consuming. Keeping our talent in 

the first place is without a doubl 

the best way to ensure we can 
sustain and live out our mission 

at Providence, and I'm grateful 
for the role our Center for Child 

Development plays in doing that 

each day. ”

SCOPE OF THE ALASKA STUDY
The purpose o f this study is to measure the economic impacts o f the early educa­
tion and child care sector on Alaska's economy. This study focuses on education 
and care o f children under six years o f age. Economic impacts are measured in 
terms of employment, spending on child care services, and the role that child care 
services play in making it possible for Alaska families to earn income.

This study also examines research conducted elsewhere in the U.S. that measures 
the broader societal economic benefits stemming from quality child care services.

A key component of this project was a telephone survey o f 725 randomly selected 
households. The primary purpose o f the phone survey was to collect information 
on the types o f child care services Alaska families use and how much money 
households spend on child care services. The survey also collected information 
on Alaskans' attitudes about the importance o f state government funding for early 
education and child care services.

ALASKA WORKING PARENT DEMOGRAPHICS
To best understand the data, it is critical to first understand the scope o f the 
population we are considering. In 2 0 0 4 , Alaska's population included 62,913 

children under six years of age, according to the Alaska Department o f Labor and 
Workforce Development (DOLWD). O f these children, approximately 63 percent 
(3 9 ,4 0 0 children) were living in households where all available parents were in the 
labor force, whether families were dual-income or single parents. These children 
resided in 2 9 ,4 0 0 Alaska households, all of which were potentially in need o f child 
care services.

AL P A R R IS H , C H IE F  EXECUTIVE 
P R O V ID E N C E  H E A L TH  SYSTEM  IN  ALASKA Detailed look at the 39,400 children under the age o f six, where

all availaHe paicnts are in the workforce

L IV IN G  W IT H  S IN G L E  
M O T H E R , IN  
LABOR FO R C E

2 3 %

L IV IN G  W IT H  S IN G L E  
F A T H E R , IN 
LABOR FOR CE

LIV IN G  W IT H  TW O  PA R E N T S, 
B O T H  IN  LABOR FO R C E

12%
65%



THE ECONOMIC IMPACT ON ALASKA ̂  • '
Mounting evidence shows that investm^J^n quality early learning and child 
care is critical to dliilding and maintaining a viable state economy. The economic 
impact o f the early education and child care sector includes jobs for thousands of 
Alaskans, ‘millions o f dollars' in spending by households and governments, arid 
indirect contributions o f Alaska's resident labor force and family income.

P A C T  O f  Q U A L IT Y  E A R L Y  E D U C A T IO N  A N D  C H I L D  C A R EIMMEDIATE I

Child care providers make it possible for Alaskans to enter the
labor force (oneiidult for each household with children under six years o f age * 
wfiSreairpa’renR arSTfTthelabor force), The 2 9 , 4 0 0  Alaskans that are in the work­
force because chi d care services are available to them account fGf 9 .5 percent o f 
the Alaska residdi it workforce. If these working parents also account for 9 .5 percent 
o f all .Alaska resident wages, thqjf total annual wages would be just under $ 8 5 0  
millioni-This'indu ates an average o f $2 8 , 8 2 0 per family in additional Alaska annual 
incorqe, indirectly made possible,by child care service*, is equal, to approximately 
4 0  percent o f Alaska’s mean family 4ncome in 2 0 0 3 .

Other data suggests a similar household income impact related to adding a 
second wage earner. In 2 0 0 4 , median family income for families with one wage 
earner was $4 3 ,7 0 9 . Mqflian family income for families with two wage earners was 
$7 7 ,1 5 9 , a difference of-$3 3 ,4 5 0 . This analysis assumes that the typical parent \|Ro 

< is in the labor force because chilfl care services are available to -him or her earns- 
the same wages, as the average Alaska worker. This may or may not be true given 
the demography s o f families with young children. Nevertheless, it is clear that the 
.availability o f chi(dcare has major implications on income for Alaska residents in 
general, and pn family household income in particular.

EARLY CH ILD HOOD EDUCATION AND CH ILD CARE PLAY A 
CRITICAL AND MEASURABLE ROLE IN ALASKA’S ECONOMY



“Investment in early childhood 
development programs brings a 

real (that is, inflation-adjusted) 

public return of 12%, and a real 

total return, public and private, 

of i6%. We are unaware of any 
other economic development 
effort that has such a public 

return

ART R O L N IC K  

SV P A N D  D IR E C T O R  O F  R ESEA R C H  

FED ER A L RESERVE BANK O F  M IN N E A P O L IS

LONG-TERM ECONOM IC IMPACTS OF QUALITY EARLY EDUCATION & CH ILD CARE

A host o f studies have been done to track the long-term economic impact o f high 
quality early child care development on society. Though none of these studies 
focuses on Alaska, the implications for Alaska are relevant. The results o f these 
studies have shown conclusively that although investment is required to provide 
quality early care to infants, toddlers and youths, the rate o f return far exceeds that 
initial investment.

The largest benefit provided by quality early care was increased earnings capacity 
projected from higher educational attainment, along with higher taxes paid from 
better paying jobs. Other benefits are lower criminal justice system costs, reduced 
welfare costs, savings for crime victims, and savings on school remedial services 
budgets. The results o f several studies are highlighted below.

29% higher high school graduation rates

LO NG -TE RM  BENEF ITS OF EARLY 
EDUC AT IO N  A N D  C H IL D  CARE

20% higher college attendance

70% lower crime incidence

20% lower welfare dependence

$143,000 additional earned income
per capita, resulting from better employment

Studies also note that expenditui a on education that are focused on K-12 may be 
misplaced given that brains develop rapidly in the early years (0 -4 ) then develop 
at a much slower pace from age 4 through 18. The implication is that the earlier 
the investment on early education, the higher the return on investment will be.



StepO— > EARLY c h i l d h o o d  e d u c a t io n  a n d  c h il d  c ar e p la y a
CRITICAL AND MEASURABLE ROLE IN ALASKA’S ECONOMY.

T H Z  EARLY L E A R N IN G  A N D  C H I L D  CARE SECTOR

When understanding the economic impact o f early education and child care, the 
actual workforce in this field is often overlooked. Yet it has been found that at least
6 ,5 0 0  Alaskans participate in the child care sector workforce.

The estimate o f 6 ,5 0 0 participants is derived from a variety o f sources (as 
described in the full McDowell Group report). It must H  understood that this 
is a conservative estimate, however. It does not include an unknown number o f 
at-home providers who care for four or fewer unrelated children, or any number of 
related children, and therefore are not required to be licensed.

Ye*, even without these added positions, the size o f this workforce is comparable 
to other significant industries in Alaska. For example, the residential and non- 
residential building construction sector employed an average o f 6 ,0 0 0 workers 
in Alaska in 2 0 0 4 , and Alaska’s air transportation sector employed an average of
6 ,4 0 0  workers that same year.

SIZE OF COMPARABLE 
IN DUS TR IE S I M ALASKA

care6,500 Workers in child 1

6,400 Workers in air
transportation sector

6 , 0 0 0  Workers in residential 
and nonresidential building construction

TRIBALLY
A P P R O V E D /
IN -H O M E

"-4s Executive Dean of the 
College of Rural and Community 

Development, I understand the 

importance of early childhood 
education. We have strong 

partnerships with the State cf 

Alaska, tribal entities and Head 

Start organizations to train 
students who will serve as 

providers, educators and role 

models for t heir communities.

It is impressive to set the impact 

early care and educatio 1 has on 

Alaska's economy."

B E R N IC E  /O S E P H , 

EXECUTIVE DEA N  
U N IV E R SIT Y  O f  ALASKA FA IR B A N K S 

C O L L E G E  O F  RURAL A N D  
C O M M U N IT Y  d e v e l o p m e n t

DETA ILED LOOK AT TH E C H IL D  CARE 
A N D  EARLY EDUC AT IO N  WORKFORCE 
IN ALASKA

C E R T IF IE D  
P R E S C H O O L S

H E A D  START 
P R O G R A M S

L IC E N S E D  C E N T E R S

A P P R O V E D  
P R O V ID E R / '
RELATIVE

L IC E N SE D  
H O M E S  L IC E N SE D  

G R O U P S

Not only is Alaska’s early education and child care sector significant in 
size, it features a wide variety o f service providers. It includes any program 
providing care for children from birth to age six. Examples o f these programs 
include center-based child care, family child care, Head Start, Early Head Start, 
private and public preschools, Montessori programs, and pre-kindergarten services.



Despite the prominence o f individuals employed in this workforce, there is a very.low correlation 
in compensation. DOLWD payroll data indicated that the average monthly wage of an. individual 
employed in this sector was $1,3 4 2 . This is well below the average for all sectors o f the Alaska 
economy; the average monthly wage in Alaska for this same time period was $5 ,2 1 8 -  nearly 
three times that'amdynt, • \  ■

Jo put this in further context, the average salary o f a preschool teacher is approximately half of the 
ayerage salary o f a kindergarten teacher, even thought the age difference of.those they teach m ^  
be less than one year. The average rncom.e o f a full time/fult,y§ar childcare worker in 2 0 0 5 was 
$2 0 , 9 6 0  (Alaska Department o f Labor and Workforce Development). The average w a ^ fo r 
preschool teachers was $2 6 , 4 6 0  and $5 1 ,9 6 0 for kindergarten teachers.
Source: ECCS’pg i.a6̂ 7. ThcECCS plan was published byiHeOffict'ofChildren’l'Setviccs. OHSS, SpttofA K

ALASKA WAGE CO M P A R IS O N

K IN D E I ^ A R T E N  
TEACHER 
IN  ALASKA •

C H IL D  C *R E 
WORKER 

-IN ALASKA

PRESCHOOL 
TEACHER 
IN  ALASKA

C H I L D  Q A R E  S E R V IC E S  R E V E N U E  A N D  F U N D I N G
T h e r e  a re  t w o  S ou rc e s o f  s p e n d i n g  o n  e a r l y e d u c a t i d h  a n d  c h i l d  ca re s e r v ic e s -  

g o v f t n m e n t  f u n d i n g  a n d  s p e n d i n g  b y p a r e n t s  o n  c h i l d  c a r p  s e rv ic e s . B a se d o n  

th e  a n a l y s i s  o f  t h e  M c D o w e l l  C r o u p  r e p o r t , A la s k a  h o u s e h o l d s  m a y  be s p e n d i n g  

$ 1 5 0 m i l l i o n a n n u a l l y  o n  c h i l d  ca re s e r v ic e s f o r  c h i l d r e n  u n d e r  s ix yea rs o f  a g e . .

I n  c o m p a r i s o n , g o v e r n m e n t s p e n d i n g  o n  c h i l d c a r e  to t a l s  $ 8 8 m i l l i o n  in  A la s k a ,• .  ̂ 1 **- •
w i t h  n e a r l y  $75 m i l l i o n  o f  t h a t  c o n t r i b u t i o n  c o m i n g  f r o m  fe d e r a l fu n d i n g .

T o g e th e r , a p p r o x im a t e l y  $ 2 4 0  m i l l i o n  is s p e n t in  A la s k a  o n  c h i l d  c a re  s e r v ic e s

f o r  y o u n g  c h i l d r e n .

$9.3. M IL L IO N  TRIBAL 
O R G A N IZ A T IO N S

$27-8 -M ILL IO N  
H E A D  START

A LASKA H O U S E H O L D , STATE A N D  
FEDERAL F U N D IN G  FOR C H I L D  CARE 
SERVICES IN  ALASKA

$ 3 7 . 7  M IL L IO N  
H S 9  C H IL D  CARE' 
P R O G R A M  O F F IC E

FEDERAL FUNDING 
$74.8 MILLION

ALASKA 
HOUSEHOLDS 
FUNDING 
$150 MILLION

STATE FUNDING 
$13.3 MILLION

o



THE AVAILABILITY OF QUALITY, AFFORDABLE CH ILD CARE 
REMAINS A CHALLENGE FOR MANY ALASKA FAMILIES

“I emphasize strongly how 

important it is to give the 

children the best start ...to 
have the children have a good 

early learning experience."

DR. WALTER S O B O L E FF  

“ ( AM ILY F E A T H E R S " V ID E O  S E R IE S .

C EN TRA L C O U N C IL  O F  T L IN G IT  & 
H A ID A  IN D IA N  TR IBES

I M P A C T  O N  A L A S K A  F A M I L I E S

To better understand how the early education & child care sector directly impacts 
families, 725 Alaska households v e asked about their use o f child care services 
as a part o f this study’s telephone survey. The findings o f this study are understood 
to be the first set o f data on this topic directly applicable to Alaska.

The survey sample included 323 households with children under six years o f age. 
The sample included households from urban Alaska, defined as all communities 
with more than 8 ,0 0 0 residents. The sample also included surveys from house­
holds in communities with between 2 ,0 0 0 and 8 ,0 0 0 residents (labeled "Rural I” ), 
as well as surveys from I j useholds in communities with fewer than 2 ,0 0 0  

residents (labeled "Rural II” ). In conducting statewide analysis of the survey 
results, data from these areas of the state were weighted to reflect their actual 
proportion o f the state’s population.

TYPE O F  C H I L D  CARE SERV ICES U S E D  BY A L A S K A  H O U S E H O L D S *

T y p e s o f  O h i ld  Care / T o t a l ; 

( n =  2 6 8 )

U r b a n

( n = n 7)

Ru ra l 1 

( n » 32 )

R u ra l II 

(n«=4 o )

P reschool o r ch i ld care center 4 9% 43% 27% 36%

Care at someone else s home 31 42 52 22

Care in you r home 27 34 26 21

Head start 8 0 8 32

Before or after school care 8 7 n 2

O the r 1 0 0 3

D on ' t know 0 0 0 0

PertCMtages do  not add to 100%  because househo lds may have children in m ore  than  o n e  child care setting. Sam ple sizes 
("N ) for Total a re  num ber of children under six years o f  age Sam ple sizes for su b groups are  num ber o f households.

4 5 %

6 %
F O U N D  IT D IF F IC U L T

D O N  T K N O W  
O R  R E F U SE D

4 9 %
F O U N D  IT EASY

F I N D I N G  AC C E P TAB LE 
C H I L D  CARE

F I N D I N G  ACC E P TA B LE  C H I L D  CARE

This study also found that 45 percent o f Alaska households with children under 
six in a child care situation found it difficult or very difficult to find acceptable child 
care. About the same percentage (49 percent) found it either easy or very easy to 
find acceptable child care.

Finding quality early education and child care programs proved to be an issue both 
in rural and urban areas of the state.

3 6 %  o f  h o u s e h o ld s  w i t h  c h i l d r e n  u n d e r t h e  age o f  s ix r e p o r te d  t h a t th e  

qua l i t y , c o s t o r a va i la b i l i t y  o f  c h i l d  ca re se rv ic e s ha d p re v e n te d  s o m e o n e  in th e i r  

h o u s e h o l d  f r o m  se e k in g e m p lo ym e n t , o r had in s om e  w a y  re s t r i c te d  t h e  n u m b e r  

o f  h o u r s  th a t th e y c o u ld  w o rk .



FACTORS AFFECT ING AB IL ITY TO 
F IN D  ACCEPTABLE C H IL D  CARE

Among housef^l'ds in Alaska's
smallest communities (the "Rural 11”
areas, or communities undeV 2 ,0 0 0

residents), 26 percent reported that
the quality, cost or availability of
child care services had prevented
someone in their household from, , ^
seeking employment, or had in some
way restricted the number o f hours
that they could work. The difference
, between rurafTmd urban in this regard
is probably not due to better child
care service in rural areas, but rather
td the fact that rural areas^have fewer
employment opportunities Available.
Among those households where cost,
quality or availability o f child care
services have been a constraint, cost
was a major factor for 78 percent of
households. Availability had a major
impact on 56 percent o f households,
and quality on 48 percent.

H OW  COST, AVA ILAB IL IT Y A N D  
QUAL IT Y IM P AC T TH E AB IL IT Y TO 
F IN D  C H IL D  CARE J

UR&AN

QU ALITY

AVAILABILITY

RURAL "TO TA L

Q U ALITY

COST MOST OFTEN C ITED

When asked which factor had the greatest impact orl* their ability to find acceptable 
child care, cost was most often cited. Half (50 percent) indicated that cost had the- 
greatest impact on their ability to find acceptable child care, while 26 percent cited 
quality, and 23 percent cited availability.

Cost is apparently more o f an issue in urban Alaska, while availability is more of 
an issue in rural Alaska. Just over half o f urban households indicated that cost had 
the greatest impact, compared to approximately one quarter o f those in rufal areas 
Conversely, within rural areas, ̂ pproxipnately half the households reported that 
availability had the greatest impact, compared to only 19 percent o f urban areas.

M O N T H L Y  COST,

D E P EN D EN T O N .A G E  OF 
C H IL D  A N D  LO CA T IO N

COST IS A LARGE ISSUE . O  ‘ ;

It is not a surprise that cost is a significant issue. The cost o f full-time child care 
in Alaska ranges from $ 4 0 0 4 0 $ 9 0 0 per month, depending on the. age o f the child 
and the location o f the care. Given these figuresr it was perhaps surprising to 
find that just one in seven Alaska households with children in child care servjces ‘ 
received some form of child care assistance.

M O N T H L Y  COST OF FU L L -T IM E 
C H IL D  CARE

J U St t  in /  A la s k a h o u s e h o ld s  w i t h  c h i l d r e n  u n f t e r s ix in c h i ld  ca re 

se rv ic e s re ce iv e d f i n a n c ia l a s s is ta n c e fo r c h i l d  ca re



S t e p O  EAR LY c h i l d h o o d  e d u c a t i o n  a n d  c h i l d  c a r e  p l a y  a

C R I T I C A L  A N D  M E A S U R A B L E  R O L E  I N  A L A S K A ’ S E C O N O M Y .

9 of 10 alaskans support funding
The telephone survey described earlier a so asked all households a series 
o f questions about state funding support for early learning and child care 
services in Alaska. Results showed overwhelming support for the funding 
o f early education and child care.

Nearly nine out o f 10 Alaska residents (87 percent) think it is important or 
very important for state government to provide financial support for early 
education and child care. Among residents with children under six years 
o f age, 94 percent think state support is important or very important. Even 
among residents without young children 8 6 percent think state financial 
support is important or very important, further, urban and rural residents 
alike feel it is important to provide fund 'g  for early education and child care

THO SE S TA T IN C  IT IS " IM P O R T A N T  
OR "VERY IM P O R T A N T ” FOR STATE 
C O V E R N M E N T T O  PROV IDE 
F IN A N C IA L  SUPPORT .

W IT H  W IT> 
> t l ! . D » I N  CM 11

►

o > '4 ?o '

8
6 f - -

c n
CO
C l

U R B A N  R U R A L 1 RURAL 2

aud'ences who expressed above average 
support for early education and child care
Alaskans were also asked if the state should give early learning and child care high, medium or low 
funding priority. Two-thirds (6 6%) feel it should have high priority. A variety of popu ation 
subgroups were more likely to give it a high priority. They include:

76% households with children under six
7 9 ° //  /O  female residents

77% residents aged 35 to 44

7 £ ° /I  \ J  / O low income residents <$2 5 ,0 0 0

7 3 %  high income residents $100,000

0



"The data shows what I have also 
personally experienced - that the 

issue of quality early education 
and child care is one of the most 
important social issues facing us in 

Alaska today."

JIM  C A L V IN , M C D O W E L L  C R O U P

alaskans place priority on funding 
early education and child care
Alaskans also give early learning a high priority for state funding, when 
compared to other state-fundec programs. Among th : categories o f spending 
presented to survey respondents, only K-12 education was rated as a higl 
priority more often.

k - 1 2  e a r l y  l e a r n i n g  u n i v e r s i t y

E D U C A T IO N  & C H IL D  C A R E  E D U C A T IO N
N E W  R O A D S / S U P P O R T  FO R  

H IG H W A Y S  LOCAL
G O V E R N M E N T

TH E I "L A T IV E IM PORTANCE OF EARLY EDUC A T IO N A N D  C H IL D  CARE 
To pres this matter further, a th>rd question regarding Alaskans' perception of 
the importance o f funding for early learning and child care focused on relative 
importance. More than three-q -arters o f Alaska residents feel that early learning 
and child care are more important to fund than support for local government 
or construction o f new roads ard highways. Almost two-thirds (63 percent) feel 
that funding for early learning and child care is more important than funding for 
university education. Among the various programs, only K-12 education is viewed 
as more important than early learning and child care.

report conclusion - next steps
This series o f questions regarding perceived importance o f state fu nd in g for early eduqation#and child care 

services in Alaska indicate tha t Alaskans place a high priority on fund ing for education in Alaska, w ith a high 

interest in early education and child care. d . » ■

end notes
This piece serves as a condensed summary o f :he July 2 0 0 6 McDowell report titled 
"Economic Impact o f Early Education and Chi d Care Services in Alaska.” This complete study 
was commissioned and prepared for the System for Early Education Development (SEED), 
based at the University o f Alaska Southeast. Tr s publication is funded by a grant from the 
U.S. Department o f Education, Fund for the Irr provement o f Education.

You may download a full copy of the report at >"rtp://seed.alaska.edu or request the full report 
from the SEED administrator at 9 0 7 .796.6414

We thank you for taking the time to review this •eport, which contains critical data regarding the 
future of Alaska’s children and our economy.

Report revised and reprinted December 2006
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Why should you care about the 
availability of quality early education 
and child care in Alaska9

Because stepping up early education for our children 

is critical for all of us

O  AtolWS IffO

OVERVIEW

• E con om ic  impact on  A la ska
• Ea r ly  Lea rn ing  and  Child C a r e  S ec to r
• Long -te rm  e c o n om ic  bene fits
• S tudy resu lts
• Next S tep s



SCOPE OF THE ALASKA 
STUDY
• To m easure the economic impacts of the early oducation 
an d  child care sector on Alaska s econom y

• Focuses on education and  care of children under six years 
of age
• Economic impacts measured m terms o' employment
• Spending on child care services
• P «e of child care services m eSowmg Alaska famAet to earn income

n  Matka SCCD

r
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ECONOMIC IMPACT ON 
ALASKA

Working Parent Demographics

• 62 913 children under 6 in Alaska

• 63% (39 4G0> in households where all 
parents in workforce

• Represents 29.400 households

] ^  j /

___________________ ■ J
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%r / /
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M iM  look at tha 39,400 <hildr#n urHW* tS* oT «•♦ net a* *»*.I*W* pmMi are m the worilorxr
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23% i
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12% 65%
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ECONOMIC IMPACT ON A,.ASKA

• 29,400 Alaskans can be in me labo force 
due to availability of child care

• This is 9 5% of Alaska s resident worktc'ce

• Total annual wages approx $850 million 
(average of $28,820 per family) possible due 
to availability of child care

J

EARLY LEARNING AND 
CHILD CARE SECTOR

• Direct and indirect employment impact of 7 400 in 
sector workforce

• Combined wages -  $124 million

Alaska IfCD

7 4 -  C o / / A 4 , O ( J O : Q O d

SIZE OF COMPARABLE INDUSTRIES 
IN ALASKA

3



EARLY LEARNING AND 
CHILD CARE SECTOR. WAGES

('NOiaCABTIN »»l*CMOOl CHIlOCAIIti«CHta IUCHII woaata<><«1<IU IN AIA1IA IN Ai*l«A

$51,000 $26,000 $20.%0

n  Alaska SC CD

LONG-TERM ECONOMIC IMPACTS

up 2 9 %  higher
*  « N —• |lA ll». .M m

2 0 %  higher 
$ 1 4 3 , 0 0 0

O  llo u o  SffP

LONG-TERM ECONOMIC IMPACTS



Household Survey O verv iew

■ First set ot data on this topic in Alaska

■ 725 Alaska households

• Urban, rural I and rural II

• 58% of children in surveyed household had child 
care services

r»  AUuka SCCD

Household Survey Finding Care
• Of the 58% m care

1 7yprv of OviUJOir tout
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Household Survey Finding Care

Finding Ac eptabie 
■  Child Care

49%lOvkO t» «»l*



Household Survey:
Impact on Alaska Families

36%
of households with children under the age  of six 
reported that the quality, cost or availability of child care 
services had  prevented som eone m their household 
from seeking employment or had m som e way restricted 
th e  number of hours that they could work

O  AltulcaJCfD_

Household Survey 
Impact on Alaska Families" I M . j  1 . . . . .

FACTORS AFFECTING 
ABILITY TO FIND 

  ACCEPTABLE CHILD CARE

H .

Household Survey 
Impact on Alaska Families

MONTHLY COST

$400-$900
Just 1 in 1
Alaska households with 
children under six in chikl 
c are  services received 
financial assistance  for 
child caro



huuseho ld Survey Public Opin ion

r t r r m t r
9  of 10  alaskans support funding
Nearly rone out of 10 Alaska residents (87 percent) think it is 
important or very important for state government to provide 
financial support for early education an d  child care

O  Alcuka SfCD

ALASKANS PLACE PRIORITY ON 
FUNDING EARLY EDUCATION 
AND CHILD CARE

^ 0 0 - 5
WHERE ALASKA STANDS

f

CHILDCARE
REVENUE AND FUNDING



WHERE ALASKA STANDS
CHILD CARE
REVENUE AND FUNDING

n  Altuka SCFD

WHERE ALASKA STANDS
Alaska is one of only 10 sta tes without a sta te  funded statewide 
early childhood education system

AUuka SC CD
mammmmtm

CURRENT INITIATIVES

•P ro f e s s i o n a l  D e v e lo p m e n l  and
C om p en s a t i o n
•Quality Rat ing  S y s tem•Pre-K programs
•Early Lea rn ing  G u ide l in es
•Ear ly C h i ld h o od  C om p re h en s iv e  S y s tem s
•S treng then ing  F am i l ie s  Initiative

Aiatia srcn
  -■ -   -

/



How Public Officials Can Get Involved

’ Suppo r t  e a r ly  ch i ldhood  funding initiatives
•Meet with consti tuents
•Meet with e a r ly  ch i ldhood  a d v o c a te s
•D ia logue  with t h o s e  in y ou r  circ le o f
in fluence"
•S h a re  in fo rmation  
•Con t inue to s e e k  so lu t ions

n  Alatka SCCn

REFERENCE

Thu piece serves as a condensed summary of the Juty 2006 McDowe'i report titled 'Economic impact of Earty Education and Child Care Services in Alaska ' Thu complete study was commissioned and prepared for the System for Earty Education Development (SEED) based at the University of AJaska Southeast Thu publication u funded by a grant from the U S Department of Education Fund for the Improvement of Education
You may download a full copy of trie report at http "seed aiaska edu or request the full report from the SEED administrator at 907 796 6414
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Problem and why il matters to Alaskans
Research shows that the needs o f early learners are unique and that the best outcomes are 
achieved when teachers have adequate preparation.

Over the past several decades, there has been a growing recognition o f the benefits 
o f high-quality early care and education (ECE). particularly in terms of improved 
academic and developmental outcomes for lower-income children (Barnett, 2002). 
Quality in ECE is related to how a program is structured and what type of 
experiences children have within those programs, but one o f the most crucial 
variables is teacher education and training (Dwyer, Chait, & McKee, 2000) In 
short, teachers with a bachelor’s degree (BA) in early childhood education or a 
related field tend to have higher-quaiity classrooms (Burchinal, Cryer, Clifford, & 
Howes, 2002)." (Ackerman. 2005)

I * .       _

Based on this and similar research, the Federal Head Start Agency has established a 
mandate that 50 ft of lead teachers hold an associate degree or better. Funding from the 
Federal Department of Education (through SEED) has allowed Alaska to make 
significant progress toward meeting that mandate. In the academic year 2002-03, 15.9ft 
o f Head Start teachers statewide had an AA degree or better. By academic year 2005-06 
this percentage had increased to 38.3%. The federal funding Alaska has received for 
professional development has decreased significantly. For instance. SEED (System for 
Early Education Development), which has funded a significant portion o f professional 
development opportunities for Head Start staff and other providers, ends in fall o f 2007.

While progress has been significant, Alaska still has a long way to go. There is a 
proposed federal mandate to raise the required educational level for lead Head Start 
teachers to a B.A. in early childhood education or a related degree. In addition. Head 
Stan represents only a portion o f the early care and learning sector. Providers in child 
care centers, pre-schools, and home-based care also need assistance in raising their level 
o f professional preparation.

I A . .

Impact
| .There is a direct relationship between teacher/provider preparation and quality o f care 
and education for children. In addition, the lack o f standards for early care and learning 
teachers and providers results in low wages. This, in turn, results in a high turnover rate 
in this workforce sector. Turnover rate is a key indicator o f quality. Alaska needs to 
break this cycle o f low standards, low wages, and low quality. Providing opportunity for 
increased professional development is part of the solution to breaking the cycle.

Recommendation
Provide funding for those working in the early care and learning workforce sector to 
continue professional development. The average wage of a prekindergarten teacher is 
$26,000 compared with an average salary o f $51,000 for a kindergarten teacher. Child
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care workers received only $2 0 ,0 0 0 per year compared to the overall average wage of 
Alaskans which is $38,000 (McDowell 2006).

It is difficult for individuals working full-time and making such low wages to afford the 
cost o f education. SEED has found that by providing tuition reimbursement to motivated 
individuals already working in the field. Head Start staff and others in the early care and 
learning field are able to progress toward completion of an AA or BA degree in early 
childhood education.

Outcome
Child care and education workers w ill increase their expertise and skill in early childhood 
education and w ill therefore be able to offer higher quality education to Alaskan children. 
In addition, when a workforce invests in their education, they are also much more likely 
to remaintheir profession , which also adds to quality care and education.

Cost
107 CDA (Child Development Associate Certification)(31 credits) = $560,252
50 Associate in Early Childhood (60 credits) = $477,000
60 Bachelor in Early Childhood (60 credits) = $572,400
5 Master in Early Childhood (60 credits) = $47,000
Administration: $60,000
Mentors (33): $123,750

Head Start Only Total: $1,840,702

♦Based on 80 ft reimbursement of tuition and $500 stipend to the workplace to account 
for time o ff for school.
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A laska’s young children have jo ined a disturbing national trend. They are entering school 
less and less prepared to succeed. This is cause for alarm and action. A battery o f  studies 
and data reinforce what parents instinctively know: An ill-prepared child  is far more 
likely to fail in school and become a burden on society. Declining prckindergartcn trends 
contribute to A laska 's  low scores on standardized third-grade tests, poor  performance on 
the High School graduation Qualification Exams, and an unacceptable high dropout rate.

Investing in quality early childhood programs, including child care and preschool, makes 
sense. Scientific research shows critical brain development occurs between birth and age 
six. There are 63,000 children under the age o f six in Alaska; systems are needed that 
support these children and their families. To this end, several agencies and organizations 
that work on behalf of young children and their families have developed 
recomm endations to increase positive outcom es for all of A laska 's  youngest children.

Two concurrent approaches are required to improve the outlook for A lask a’s children. 
First, we must support families in their role as primary caregivers and as a ch ild ’s first 
and best teacher. Second, families must have access to early childhood program s are high 
quality and affordable.

Supporting Families
Parents are the most significant ir. icnce in a child's life. They  want their children to 
have a good start in life and most parents know that children leam from birth. But parents 
often don't have the tools o r  resources they need to help their child. In Alaska, many 
families with young children arc unable to tap into intcrgencrational parenting knowledge 
and skills.

There is a need to link culturally competent and devclopmcntally appropriate family 
support and parent education services in the home and in natural environm ents that 
children and families are engaged with— in early care and learning program s, medical 
homes, and com m unity  and faith-based organizations.

To assure that Alaska families have the tool, and resources they need, the following steps 
arc recommended:

I



• Encourage all early care and education programs to have a family support 
component with strategies to foster child development

• Increase the engagement o f  parents, grandparents, and extended family in their 
child's learning by providing resources and incentives

• Increase oroven, family centered literacy programs and access to quality, 
cultural!) engaging reading materials

• Provide access to a user-friendly, culturally competent, integrated service delivery 
system

E a r ly  C a re  a n d  L e a rn in g  P ro g ra m s
39,400 children under the age o f  six live in households where all available parents are in 
the workforce. In addition, many parents elect outside care and learning opportunities for 
their young children. These families need access to child care and education that is high 
quality, accessible, and affordable. With only 22.000 licensed or approved child care, 
Head Start, or school district preschool spaces available, we know that there is a need for 
more regulated care that meets minimal standards.

A host o f  studies show that long-term benefits of quality child care and education include 
higher high school graduation and college attendance rates and lower incidences o f  crime 
and welfare dependence. One key indicator o f  quality care and education is the 
educational level o f  the teacher o r care provider. Alaska must have standards in place to 
assure that this workforce sector has adequate preparation—  and that wages are 
com mensurate with the credentials. The average salary of a pre-school teacher in Alaska 
is only $26,460 while the average salary of a kindergarten teacher is $51,960.

We need to make certain that families in Alaskan have access to child care and other 
early learning opportunities. A recent study conducted by the M cDowell Group found 
that 4 5 #  of Alaska households with children under six in a child care situation found it 
difficult or very difficult to find acceptable child care. 3 6 #  o f  these households reported 
that the quality, cost, or availability of child care services had prevented someone in their 
household from seeking em ployment, o r  had in some way restricted the num ber o f  hours 
that they could work. Head Start, the largest early  learning program in the State, 
estimates that 30% of the A laska’s income eligible families have children enrolled in 
Head Start. Approximately 12,000 income eligible families and children do not have 
access to Head Start services.

Affordability o f  quality child care is a m ajor issue for many Alaskan families. The 
average monthly cost o f  full-time child care, depending on the age o f the child and 
location of the care, ranges from $400-$900. When asked which factor (quality, 
accessibility, o r  cost) had the greatest impact on their ability to find acceptable child care, 
cost was most often cited (50%). Only one in seven Alaskan households with children in 
child care services receives some form o f  child care assistance.

To assure that Alaska families have access to affordable, high quality early care and 
learning opportunities, the following steps are recommended:



• Increase early learning opportunities for young children
• Increase the professional developm ent opportunities and qualifications for early 

childhood educators and care providers
• Institute appropriate com pensation for teachers and care providers o f  young 

children
• Implement a Quality Rating System (QRS) to help parents evaluate child care and 

early learning program s and support program improvement
• Develop a statewide system o f voluntary and affordable early childhood education

Alaska’s Early Childhood System
T o  assure a com prehensive and coordinated approach, the following steps arc 
recommended:

• Coordination at the policy level within State o f  Alaska government
• Active participation with public/private partnerships such as the "Ready to Read, 

Ready to Learn” Initiative

References
• Early C hildhood Com prehensive Systems Plan (State of Alaska Dept, o f  Health 

and Social Services)

• Alaska Early Learning Guidelines (State ol Alaska Depts. o f  Health and Social 
Services and Education and Early Developm ent)

• Econom ic Impact o f  Early Education and Child Care Services in Alaska 
(M cDowell Group. 2006)

• Alaska Ready to Read. Ready to Learn Task Force Report and Recom m endations 
(Sept. 2006)

Recom m endations were created and supported by the following early care and learning 
com m unity  partners working together for the best outcom es for A laska 's  children:

Alaska Childcare Resource and Referral Network 
• Ready to Read, Ready to Learn Initiative 

• Alaska Association for the Education of Young Children 
• Alaska Head Start Directors Association 

• System for Early Education Development (SEED)
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P r e p a r e d  b y  th e  A la s k a  S ta te  H e a d  S t a r t  A s s o c ia t io n

State Head Start program funding helps 17 Head Start grantees across Alaska provide comprehensive 
education and support sendees to over 3,600 young children who live in poverty. Programs use state 
grants to address poverty o f access; support the provision o f high quality direct sendees fo r children and 
families; support training and professional development for Head Start staff, and meet the Federal twenty 
percent local match requirement.

W h a t  a r e  th e  r e s u l t s ?  (Source: Federal Program Information Report)

❖ Early Intervention: Alaska’s Head Start programs have effective systems for identifying
children with disabilities and connecting them with special education services. As the following 
chart illustrates, many of these children would have entered kindergarten with undiagnosed 
disabilities if they had not attended Head Start.

Diagnosed Disabilities for 3-4 year olds in 
Head Start
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*1* Medical and  Dental Screening and Treatment: Head Start grantees insure mat thousands of 
children receive health and dental screenings each year. In many communities where medical and 
dental care choices are limited or non-existent, Head Start programs play a vital role in helping 
families’ access treatment for their children.

Health/Dental Services for Head Start Children 
Funded Enrollment=3,118
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❖ Quality Early Childhood Education Services: Research shows that well-trained teachers are a 
key component of high quality child development programs. In spite of funding and distance 
challenges, Alaska’s Head Start grantees have increased the number of teachers with BA degrees 
in Early Childhood Education and significantly increased the number of teachers with AA 
degrees since 2003. This achievement not only has raised Head Start program quality but also has 
helped Alaska address its statewide shortage of trained early childhood educators.

Head Start Teacher Credentials, 2003-2006
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❖ Economic Impact: In 2006, Head Start programs employed 926 people across the stale. If Head 
Start were a private company, it would be among the top 20 of the state’s largest employers. In 
many smaller communities, the Head Start program is an important source of employment and 
local economic acti y.

W h a t  is the  cha llenge?

❖ Federal & State Head S ta r t  Funding: Head Start funding from the state of Alaska has remained 
static for many y;ars while the cost of providing services has continued to increase. In FY 06, 
federal funding for the Head Start program was reduced by \%. This resulted in the reduction of 
early childhood health and education services for the nation's most at-risk children and families, 
according to a survey by the National Head Start Association (NHSA). The 2006 cut was 
imposed in the context of an estimated 11 % real decline (inflation adjusted) in federal funding 
from fiscal year 2002 through fiscal year 2007, which could grow to even a higher 13 % under 
the proposed federal budget for 2008.



What are the Problems?

Years of flat funding at both the state and federal level have eroded services and capacity across the state. 
The following information is based ~n federal Program Information Reports and an Alaska Head Start 
Association grantee survey conducts 1 in December 2006.

❖ Since 2003 nine programs have cut 361 slots even as the number of children eligible for services 
has remained steady. No program has added slots.

❖ Palmer, Kasigluk, Hydaburg, Noorvik, Seward, and St. Mary’s are among the communities that 
have lost Head Start services in the last five years.

❖ CCS Early Learning, RurAL CAP, Kids’ Corps, Bristol Bay Native Association (BBNA)—  
programs serving nearly 1,500 children— have cut classroom hours at many sites.

❖ CCS Early Learning, Association of Village Council Presidents (AVCP), Play N Learn, Kids’ 
Corps, and Fairbanks Native Association Head Start programs have either eliminated or reduced 
transportation services for children.

❖ Many programs have been hurt by dramatic increases in utility costs. For example, BBNA reports 
that utility costs increased from $52,000 to $96,000 over the past three years.

❖ Virtually all programs have cut staff.

Conclusion

A recent report prepared by the University o f Alaska Southeast concerning the economic impact o f child 
care and early education programs stales that 6 6 CA o f Alaskans believe that early learning should be a 
high priority for state funding. However, Federal and state fundin'- cuts have led to fewer children in 
need receiving reduced levels o f sendee even though Head Start program quality has improved. Without 
increased assistance hundreds more young Alaskan, who are at risk o f school failure will lose the proven 
benefits they gain through participation in quality’ Head Start programs.



Child Care Assistance Program Fact Sheet
W hat is it and  why is it im portant?

For working families, child care is the linchpin for a fam ily’s jo b  security. The cost of 
child care can be a significant portion o f a fam ily’s budget. In Alaska, funds from the 
Child Care & Developm ent Fund (CCDF) are used to subsidize the cost o f  child care for 
low-income families in order to allow parents to pursue work, education, or training 
opportunities.

" Under federal rules, the Child Care Assistance Program can provide financial
assistance to help cover child care costs to families whose income is less than 
85% o f  the sta te’s median monthly income. Currently, the Child  Care Assistance 
Program serves families whose income is less than 75%  of the 2006 state median 
income. However, the majority o f  families served have incomes less than 60%  of 
the s ta te’s median income because of the current co-payment structure.

■ Full-day child care can cost anywhere from $4,800 to $10,800 and up per year 
(SEED Economic Impact Report, 2006), depending on the age of the child and the 
charges o f  the facility.

■ Child Care Assistance rates have not been raised since 2001, with the exception of
rates in the Fairbanks area. These rates were only raised to match those in 
Anchorage and Southeast Alaska. While state assistance rates decline in relation 
to the current market rate, low income families must pay the difference between 
what the child care provider is charging and what the state will pay. This is in 
addition to their already required co-payment. Due to this increased financial 
burden, families are choosing lower priced and usually lower quality child care.

■ State rates are not keeping up with the market rate. A very high percentage of 
families are being charged a great deal above the state reimbursement rate.

What needs to be done to improve it:

>  Increase overall funding for the Child Care Assistance Program so that:

o Assistance rates will allow low income families to off-set the excessive 
out-of-pocket cost o f  child care. This will ensure equal access to quality 
care and education for families on Child Care Assistance.

o Assistance is available to more low income families. The income ceiling 
should be raised to 85% o f the state median income. There are currently 
many families that do not qualify fo r  assistance but still can’t afford to 
send their children to child care.
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“ Children arc made readers on the laps o f their parents.”
I .milic Ruckwaid, writer and publisher



T a s k  F o r c e  V o i c e s

“Key elements of reading and listening happen long l/efore school 
age. Parents must be involved in this learning process 

. . .  even before the child crawls.”
-  P a t t y  H a m i l t o n
Child carc advocate

“Parental nurturing of a child in all aspects -  physical and mental 
-  is vital to learning. Making powerful contact with children 

makes them positive about life. ”
-  Byron M allo tt

Trustee, First Alaskans Institute

“This is when kids really develop their vocabularies. We know that by 
getting this little push . . . kids are more likely to do well 

. . .  i t  sets the stage fo r success. ”
— D r .  A n n  S h o r t t

Superintendent, Fairbanks North Star Borough School District

It's very, very clear to me that the involvement of parents -  talking 
to children, reading to them -  is just paramount. ”

-  D a v id  W ig h t
Former President N ( F.O, Alycska Pipeline Service Co in pa in

“The cost of child care in Barrow is very expensive while the 
income of parents is limited. I t  is a very difficult situation. ”

-  E d n a  M ac  Lean
President Kmcriius, Ilisagvik College
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d . i i l v .  w In i I i . i v e  p o s i t i v e  m l e i . n  i m n s  w n l i  i h e i r  p a r e  i l l s  . n n l  w h o  r n e i v e  i p i . i l i l v  

In Id i . i r e  s i n  111 d vv l i e u  o l  h e r s  d o n  l I n  e n s u r e  n o  e l u l d  is l e f t  b e h i n d . n o  t  h i It I 

s in  m i d  s t a r t b e h i n d

I h e  sc r e t  o m n i e m l . i l  r o i f s  p r o i w o i i  ,i b e i l e r  s i . i r i  . i n d  .1 h r i p l i t e i  l u l u r e  l m  

\ l . i s k a  c h i l d r e n .  \ \ \  a s k v o n  i n  i e . n l  . n n l  l e a r n  .is vv i d i d  . i l u m t  h o w  t o  

p u  p . i r e  n e w  u e . i e r . i l  i o n s  o l  M . i s k . i n s  i n  l a k e  .n lv .m l . t p c  o f  o p p o r t  m i l l  i i  s . u n i  

i n e i  I I i n  in  e i h . d l c n p i  s

S i m e i e l v ,

\ l . i s k . i K e .n lv t o  K e .n l R e .n lv l o  I e . i m  I ask I o n e



" I'br move you re mi , the move tbinjjs you wifi k/imv. 
the move that yon lenvn, the move places you !! no. "

Dr Scusv, .milioi <*1 », In li . l ivn ' ' 'b im i ! s

m
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1 'o<> m a i n  o l  o u r  c h i l d r e n  a r c  t a i l i n g  i n  s c h o o l .  I l i e  p r o b l e m  b e g i n s  l v l o r e  a g e  b . 

A s  a r e s u l t ,  a l m o s t  h a l l  o l  A l a s k a  c h i l d r e n  b e g i n  s c h o o l  m i  p r e p a r e d  t o  r e a d  o r  

le a r n . T h e y  a r e  se t t i p  l i t r  f a i l u r e

t n m m n n  s e n s e  a n d  s c i e n c e  t e l l  u s , i e  c a n  d o  m u c h  b e t t e r  i n  p r e p a r i n g  y o u n g  

c h i l d r e n  t o  b e  r c a d v  t o  r e a d  a n d  r e a c h  t o  l e a r n .  I t is a s o c i e t a l  i m p e r a t i v e  a n d  

o u r  o b l i g a t i o n  as A l a s k a ' s  s t e w a r d s  t o  g i v e  o u r  c h i l d r e n  t h e  o p p o r t u n i t y  t o  

s u c c e e d  N o t h i n g  e l s e  w e  d o  w i l l  h a v e  a m o r e  p o s i t i v e  i m p a c t  o n  A l a s k a ' s  

e c o n o m i v  a n d  s o c i a l  h e a l t h .

I l ie  A la s k a  R c a d v  t o  R e a d , R c a d v t o  I e a r n  I ask l o r c e  h a s c h a r t e d  a c o u r s e  l o r  

su c c e s s m  t h i s  r e p o r t .  D u r i n g  d e l i b e r a t i o n s ,  t h e  2 ~ m e m b e r s  l e a r n e d

M m o s t  h a l l  o l  A la s k a  c h i l d r e n  e i i t e t  s c h o o l u n p r e p a r e d  t o  r e a d  o r  le a r n  

I h i s  is n o t  t h e  c h i l d ' s  f a i l u r e .  S o c i e t v  p a r e n t s ,  e d u c a t o r . ,  p o l i t i c i a n s  a n d  

p r o f e s s i o n a l s  m u s t  a c c e p t r e s p o n s i b i l i t y ,

S c i e n t i f i c  reseu i 'c h s h o w  s c i it ic a l b r a i n  d e v el* i p n i e n t  o c c u i s  b e iw  e c u  b i n  h 

a n d  a g e  b  ( I n l d r e n  a r e  b i m i  r c a d v , vv i l l i n g  a n d  a b le  t o  lea i u

lu v  e s im e n t s  in  e a r l v c h i l d h o o d  Im c i .u a a n d  Ii a r u i n g  pav i l i v i d e n d s  m a i n  

l i m e s  o v e r  < I n l d r e n  w i l l  b e m o r e  s u c c e s s f u l i n  s c h o o l ,  b e  less l i k c l v  l o  g c i 

i n t o  t r o u b l e ,  g l o w  i n t o  m o r e  p o u l u c i i v i  a d u l i s  a n d  c o n t r i b u t e  t o  t h e  

c o m m o n  g o o d  o | s o c ie t v  I h e b o i l o m  l i n e  I v c i v  d o l l a i  i n v e s t e d  i n  c | t i a l i i v  

e a r lv l e a r n i n g , p r o g r a m s  w i l l  r e t u r n  s '  t o  s T

V la s ka la g s ta t b e h i n d  m o s t  s t a te s  m  a d d r c s s m "  e .u l v . l u l d h o o d  l i i c r a c v  a n d  

l e a r n i n g  is su e s

I l u  I ask I i n \ c b u s i n e s s , c iv i c , m  m p n  >tu , p l u l a u l  l i r o p u  , e d u c a t n >11 a n d  

g o v e r n m e n t  l e a d e r s  m e t I r o n )  N o v e m b e r  2 0 t ) S  t h r o u g h  t h e  s u m m e r  o f  2 0 0 6  I n  

d e v e l o p i n g  | h e i r  r e c o m m e n d a t i o n s ,  I ask l - o u e  m e m b e r s  w e r e  • t d v i s e d  bv \  In ska a n d  

n a t i o n a l  e v p e r t s  i n  e .u l v  v l u l d h o o d  e d u c a t i o n

I h e  i v c o m m e n d a t k >n s lav t h e  Ii m n d . i t i >  >u l o t  succ css, 1 1 t c ie  is m i t e  h w o i  k t o  d o  a n d  

a r o l e  t i n  e v e n  o n e

8 1



T i l l .  R I X ' O M M H N D A T I O N S

I l i e  T a s k  l o r c e  l ia s r e c o m m e n d a t i o n s  in  t h r e e  a re a s : I n  t h e  I l o m e .  O u t  o l  t h e  I I o n i c  

in  ( h i l d  ( a r c  i e  l- .a r lv h d u c a t i o n  P r o g r a m s ,  a n d  L o o k i n g  A h e a d .  T h e  l i r s t t w o  l o c u s  

011 c h i l d r e n  f r o m  h i r t l i  l o  a g e  b  in  I h e i r  c m  i r o n  m e n  Is I h e  t h i r d  l< >eilses o n  k »ng t e r m  

s n s t a i n a h i u v o l  t h e  i m e s t m e n t  i n  A l a s k a ’ s y o u n g  c h i l d r e n .

I l l  t l h '  t l o t U C

I l u c e  r e c o m m e n d a t i o n s  i n c r e a s e  e a r l y  l i i c r a c v  s k i l l s , l a m i l v  I n c r a c v  s k i l l s , e a r l v l e a r n i n g  

s k i l l s  a n d  p a r e n t i n g  s k i l l s  l o r  a l l p o p u l a t i o n s  in  A la s k a :

I n c r e a s e  t h e  e n g a g e m e n t  o l p a r e n t s ,  g r a n d p a r e n t s  a n d  o s t e n d e d  l a m i l v  in 

i l i e i r  c h i l d ' s  l e a r n i n g  I n  p r o v i d i n g  r e s o u r c e s  a n d  i n c e n t i v e s .

D e v e l o p  a n d  in c  r e a s e  . u e e s s  t o  c p i a l i l v , c u l l u r a l l v  e n g a g i n g  

r e a d i n g  m a t e r i a l s .

I n c r e a s e  p r o v e n ,  l a m i l v  c e n t e r e d  l i l e r a c V  p r o g r a m s  I n  p a r t n e r i n g  w i t h  

i i t l i c r  i i r g a m / a i i i  >ns

(>;;/ of thi Home ia ( hihi ( mu £' la i ty  h im  a/u'ii I'rujvnnis
I o u r  r e c « i n i m e n d a i i o n s  in c r e a s e  acce ss 10 v o h i m a r v ,  a i t o r d a h l c  a n d  t | i i a l i i v  e a r lv c a re  

a n d  i d u c a l i < h i

D i s i n h n i e  A la s k a ' s  I a r l v  I e a r n i n g  D m d c l m c s  I I e i s  m  l a m i l v  

I n e i u l l v  f o r m a t s

I m  p ie  m e  n I a i p i a l i t v  ; at m g  sv s t e m  Q R S  t o  h e l p  p a r e n t s  e v a l u a t e  c In Id 

c a r e  a n d  ea r lv l e a r n i n g  p r o g r a m s  a n d  t o  g u i d e  p r o g r a m  im p r o v e m e n t

I n c r e a s e  t h e  p r o f e s s i o n a l  d e v e l o p m e n t  o p p o r t u n i t i e s  a n d  i | u a l i l i c . t i i o i i s  l o i 

e a c h  c h i l d h o o d  e d u c a t o r s  a n d  p r o v i d e  a p p r o p r i a t e  c o m p e n s a t i o n

D e v e l o p  a s t a t e w i d e  s \ s t c m  o l  v o l u n i a r v  a m i  a f f o r d a b l e  e a r l v  

c h i l d l i i  m >d e d u e a l i i  h i

" I f  von want to work on the core problem, it \  early school literacy. "
l a m e s  l l a r k s d a k  f o r m e r  ( I O  o |  N e t s c a p e



L o o k i n g  A h e . i d
l o u r  r e c o m m e n d a t i o n s  e s t a b l i s h  .1 s u s t a i n a b l e  e a r l v  c h i l d h o o d  l i t e r a c y  a m i I c a r n i n y  

s y s t e m  w i t h  a e e o u n t a b i l i n  l o r  o u t e o i n e s :

< r e a t e  a e o m i n i s s i o n ,  c o u n c i l ,  p u b l i c  p r i v a t e  c o n s o r t i u m  o r  o t h e r  e n t i t y  

t o  i m p l e m e n t  I ask l o r c e  r e c o m m e n d a t i o n s .

1 V \  e h >p a m u l t  1 y e a r  w > i r k  p l a n  l< >1 im p l e m e n t  t i n ;  rcc< u n i u e m l a t  i o n s ,

l u l u c a t c  A l a s k a n s  a b o u t  t h e  s o c ia l im p e r a t i v e  o l  p r e p a r m y  c h i l d r e n  I r o m  

b i r t h  t o  a y e  <> t o  b e  re a d y l o  re a d  a n d  le a r n

I i n s u r e  l u i t t r e  l u i u h n y  I r o m  p r i v a t e ,  i n m p r o l i t ,  I b u n d a t i o u  a n d  

yt>v e m i n e n t  si u i r c c s .

I h e se r e c o m m e n d a t i o n s  c h a n  a c o u r s e  l o r  t h e  l i i l u r e  I t is t h e  r e s p o n s i b i l i t x  o l  a l l 

A la s k a n s  m  p r e p a r e  A l a s k a ' s  v 01 m y  1 h i h l l e i i  t o  b e  1 ead x t< > re a d  a n d  re a d y t o  le a r n .

■ ■ ■ ■ ■ ■ ■ ■

Enthralled by a book, 
Christina Areljrart 
(center) and toddler,

I H n H i
« itthcmuUr. The three

tv Learn reception in 
March 2006 at the 
G & t t i u l l  j
in Juneau.

“ / I  f a i l u r e  establishes o n ly  th is , th a t o n r  d e te r m in a tio n  to sneered  
11 7 7 not strollet m o n r/h .  ”

t I t i i s i i a n  N e x c l l  l > n \ c c ,  I 1* c e n t t t r x  a n i l i o i

O



“I f  you look critically a t the fa i lu re  in our educational ten/, 
you must conclude that the child's fa i lu re  and the school's fa ilu re  
are larrjcly determined before the child enters the educational 
system at ajje 6. ”

living I I . i i t i s , I'urimT ( 1 (), Procter & C i a m h l c

The Prob lem
tijiH Xfcw Hi

; shosvifKj U»»*.imm) .m il liU 'Mi'y soil's
■Ml • 1*1 »JD04P'■>n. 1a-tv

vx nx S'\

A’

A la s k a ' s  s o t i n g  c h i l d r e n  ha s t - 

j i l i n c i l  a d i s t u r b i n g  n a t i o n a l  

t r e n d .  I l ie s a r c  e n t e r i n g  

sv. In >• >1 less a m i  less p i t  p a i v i l  

I n  s i n c e c i l .  I In s is c a u s e In i ' 

a l a r m  a m i a c t i o n .  A  k i t t e n  

o l  s im i i e s  a m i d a t a  r e i n l m ' i c  

u h a i  p a r i ’ m s  m s i i i u t i s e l s  

km is s A n  i l l p i e p a r t i l  i l i i l i l  is 

la i n u  i r e h k e k  i o  ta i l i n  sv In t< >1

a m i b e i  o n i e  a b u r d e n  o n  s o i i c t s  I V i  l i n i n g  p r c  k i n d e r g a r t e n  l i  e n d s  11 m u  i b t i t e  m  

A la s k a  s lo w  s t o r e s  o n  s t a n d a r d i z e d  l l iu  i l g i a i le  te s t s , p m  i f  p e r k  u m u n c c  * m  I l ie  11 i g l i  

S c h o o l V i r . i i i t i . i t H m  ( s) n u l i l i i u i i o n  I s a in s n n l  a n u n a c i c p t a b l s  l u g l i  d r o p o u t  r a l e

I’bi' (ti’OD'ift/i Mo n o m u m
t o n m m d  \ l a s k a n s  m e t in  A u g u s t  2 0 0 4  a n d  M a t  2 0 0 5  t o  d i s i uss c a r l s  i h i l d h o o d  

111e i a t \  a n d  l e a r n i n g  \ t  t h e  M a s  2 0 0 5  m e e t i n g .  V io s I i i n k  M i n k o w s k i  e m b r a c e d  

t h e  im p « >i l a m  e o l t h e  m u  l a i n  c . u n i  supp< u l e d  l o i  m a t i o n  o l  a g r a s s n  m i s  ta s k l o u  e 

I w a i t s  s i s c i i  s t a ie s s i d e  le a d e r s  w e r e  a s s e m b le d  t o  d r a l t  a b h i e p r i n i  i d e n l i b m g  ssha l 

A la s k a n s  t o n  Id a n d  s h o u l d  d o  t o  im p r o s  e si I m o l  r e a d i n e s s  in  y o u n g  c h i l d r e n  I h is 

u p o n  is I h e i r  r e s p o n s e  I h i r i n g  t h e  pas t s e s e n  m o n t h s ,  t i n  R e a d s l o  R e a d . R e a d s l o  

I e a r n  I a sk I o n  e ha s im m e r s e d  i i s c l l  m  t h i s  l o i t m l . i b o n u l  is s u e . I i h a s s o u g h t  ads ic e 

I r o m  n a t i o n a l  a m i \ l a s k a  e c p e r i s ,  a n d  ha s d i g e s t e d  a l a r g t  a m o m i l  o l  d a t a  a n d  l e s e a n h  

I o  des c l o p  ,i p l a n  l l i . u  ss i l l ss i >rk in  es ers i o m n i u m  is in  11 ic s t a l e  I h e  p l a n  l o r  s i l t  t t ' s s  

is ci m t u m e d  m  I h is r c p i  n i

M i  isi A la s k a n s  a g r e e  I h e r e ’ s a i n t i t  a I n e e d  l o  in s es i m  s o u n g i  I n l d i e i t  \  i ep< u t 

c o m m i s s i o n e d  bs t i n  S s s t e i n  l o r  I a r ls I d m a t i o n  I ) e s e l o p n i e n l  S I I I > i , "Iroiioniii 
lin/’iiit nf I iirlr I )f nat / ion it/ol < In/if ( Vio Vmrr.» in Atiishii." l o i i n d  N~ p e n e n i  o l 
A la s k a n s  su rs es i l l  t h o u g h t  e a r ls l e a r n i n g  a n d  t l i i l d  c a r e  sse re h i g h  p r i o i i i i e s  h i g h e r  

t h a n  s t a le  l u n d i n g  l o i  r o a d  c o n s t r u c t i o n .  l o i u l  g o s e r n m e n i  o r  u n i s c r s i t i  e d m a i i o n  

( >iiIs Is 12 e d u c a t i o n  r u l e d  l i i g h c t



117)y t h is affc jj / '0  itp ?
R e c e n t  r e s e a r c h  d e m o n s t r a t e s  w h a t p a r e n t s  a n d  e a r l v  c h i l d h o o d  e d u c a t o r s  h a v e  

k n o w n  l o r  y e a r s : A  c r i t i c a l  p e r i o d  l o r  b r a i n  d e v e l o p m e n t  o c c u r s  b e t w e e n  b i r t h  a n d  a g e 

(•> P a r e n t s  w h o  r e a d , t e l l  s t o r i e s  a n d  h a v e  p o s i t i v e  i la i l v  i n t e r a c t i o n s  w i t h  t h e i r  v o t i n g  

c h i l i l  p r o m o t e  t h e  c h i l d ’ s b r a i n  d e v e l o p m e n t .  Q u a l i t v  c h i l d  c a r e  a n d  ea r l v e d u c a t i o n  

d o  t h e  s am e . C h i l d r e n  g a i n  t h e  s k i l l s  a n d  c o n f i d e n c e  t h c v  n e e d  t o  s u c c e e d  I r o m  th e s e  

p o s i t i v e  e a r l y  e x p e r i e n c e s .

Why is this pvablcih nvow in jU
M a i n  ( a c t o r s  c o n t r i b u t e  t o  t h i s  p r o b l e m  P a r e n t s  o f t e n  d o n ' t  h a v e  t h e  t o o l s  <n 

r e s o u r c e s  th e v n e e d  b e i n g  a n e f f e c t i v e  p a r e n t ta k e s s k i l l s  i >11en pa s s e d I r o m  g e n e r a t i o n  

t o  g e n e r a t i o n  A la s k a n s , a h i g h l v  m o b i l e  a n d  m i g r a n t  p o p u l a t i o n ,  a re f r e q u e n t I v

t.ftp Econom ic B fe r t  s Perry  Pi** 1 bc.o» Progra'r* l>.

It) Prflyjir* * r*TAjr*n 'i*hp

t\
• •••< bi ll il i*>.-.!»! jte ’o* * *i* j I dot V.o ri Pf- >41 Ii

s e p a r a t e d  I r o m  t h i s  r i c h  s o u r c e  o l 

p a r e n t t n k n o w l e d g e  I h o s e  w h o  n o  

h a v e  a c c e s s t o  e x t e n d e d  l a m i l v  mav 

s t i l l s t r u g g l e  \ n  i n c r e a s i n g  n e e d  l o r  

l a m i l i e s  t o  e a r n  m u l t i p l e  i n c o m e s  

p la c e s a p r e m i u m  o n  t i m e ,  e n e r g v  

a n d  o l h e r  p r e r e q u i s i t e s  l o r  e l i e c t i v c  

p a r e n t i n g  \ l s o ,  q u a l i t v  e a r l v  c a r e  a n d  

i d m  ai i o n  is n o t  a l l i i r d a b l e  l o r  m a m  

p a r e n t s  | m e s t m g  l i m e  a n d  m o n c v  

m  v o t i n g  c h i l d r e n  v a n  c o u n t e r  t h i s  

g r o w  m g  p r o b l e m

II h \ i s  thi.s m v  p ro l /J i  in  r
I In s u e u d  im p a c t s  e v e i v o n e  n o t  g is t i l u l d i e n  a n d  t h e n  f a m i n e s  ( t e d i b l c  l o n g  t i o n  

s t u d i e s  s u c h  as t h e  I l i g h  S c o p e  P e r r v P r e s c h o o l  l ’ r o | n i ,  t h e  ( a r o l i n a  A b e c e d a r i a n  

P r o t e c t a n d  ( I m a g o ' s  ( h i l d  P a r e n t ( e n t e r s  ( | ’ t d e m o n s t r a t e  c I n l d r e n  w h o  a r c  in  

q u a l m  ea r l v l e a r n i n g  p r o g r a m s  h a v e  h i g l i e i  l i t e r . i c v  s k i l l s  i n c r e a s e d  g r a d u a t i o n  ra te s 

a n d  b e t t e i  at t i t t i d e s  t o w  a i d  sc h o . .1. I h c s e c h i l d r e n  aK i > m o w  i n t o  a d u l t s  w Im  a n

t lit* I ■ n.ini' kVHvjrr .♦ I'r•• » ■ i.etfirnt'i f gi v • ..n i< I (int
..■rf o i t 1 ! 41 I'lVM .|M(1 or< Pitt ̂ Ti.-m* 1 tf J'. >t

• ■ ■ > •» ) I Jo* .*•)*

less I t k e lv t o  c o m m i t  c r i m e s  o r  r e c |U i r e  

v v e l l a r e  a s s i s t a n c e , a n d  w h o  e a r n  I n g h e i  

s a l a t i e s

t )n t c I n l d r e n  n e e d  ti > ac c | iu re l h e  s k i l l s 

t o  m a k e  t h e m  s u c c e s s f u l  111 I l i e  I I u  v 

r e p r e s e n t A l a s k a ’ s f u t u r e  as p a t e n t s ,  

i n i p lo v  1 \  s. c i n p l o v  e rs , c i t i / e n s  a n d  Ii a d e r s 

I i is im p e r a t i v e  t o  t t u t e a s e  t h e  n u m b e r  o l 

1 lu l I i c i  1 a r r i v i n g  m  k u n i e i g a i t e n  w h o  a r t 

re a d v  1 0 n  a d  a n d  le .u  r

“ Toddy n render, tomorrow n lender. ”
Margaret I tiller, |<»ttrnalist



“ Whnt n child docsu Y receive, he can seldom Inter give. ”
- 1M) lam es, novelist

O b jec tive , Utc reuse s k illy  m  eit r/v l i tc r n r r .  j n m i l y  l i t e r n n \  m v l v  
Ic t jr iti iij)  m n l  fh tr c it l i i i t}  f o r  n i l  p o p u la t io n  • i / i  \ fn s /:n .

' e  c h e r i s h  i l i t '  m e m o r i e s  o l s i o r i e s  t o l d  hv o u r  p . u \  n t s  o r  o l  t h e  h o o k s  i h e \  r e . u l 

i o  us ( ) u r  c h i l d ' s  d e l i g h t  . im l  e x c i t e m e n t  c a p t i v a l e  us ,is w e  pa s s d o w  11 t in> sc 

s t o r i e s  . im i r e . u l s o m e  o l t h e  s .n n e h o o k s  t o  t h e m  I h c s c  a re p r e n o u s  m o m e n t s  o l 

k a n t i n g  s h a r e d  h e t w e .  n a p a n ' ! ! ' , a n d  e l u l d .  \ s  p a r e n t s ,  w e  a re  o u r  c h i l d r e n ' s  In s t 

a n d  b e s t t e a t h e r s

W e  u m i i m e h  k n o w  ih e s t i n t e r a c t i o n s  w i t h i n  t h e  l a m i h  a r e e r i l i e . i l  i n  p r e p a r i n g  

«. I n l d r e n  t o  r e a d  a n d  le a r n . N o  l e t  I n n  »l< >g\ < n t n a e h i n e  . a n  r e p l a e e  t i n s  h u m a n  p n  i t ess 

pa s s e d I n  m i < m e  g t  n e r a t n m  t o  t h e  n e x t Si n n e  p a r e n t s  a n d  f a m i l i e s ,  h o w c v  e r ,  n e e i l 

h e l p  i n  m e e t m g  t h e  c h a l l e n g e s  < >l r a i s i n g  v o t i n g  

t h i l d i e n  a n d  l u l l i l l m g  i h e  r o l e  o l l u s i t e a c h e r  

I t is in  M a s k a 's  I v s i  i n t e r e s t t o  h e l p

I ’a r e n t s  w a n t  t h e n  c h i l d r e n  i o  h a v e  a g o o d  

s ta r t m  l i l t  M o s t  p a t e n t s  a re  a w a r e  t h i k l r e n  

le a r n  l o n n  h i r t l i  W h a t  t l i e s m a t n o t  k n o w  is 

h o w  i n i k h  t h e  h r . u n  a n d  h l e l o n g  l e a r n i n g  

s a p a h t l t t i e s  >k - v c l o p  h i t h e  f i r s t s i x  w a r s  

R e s e a r c h  s h o w s  h r a i n  t o n n e e t i o n s  g r o w  

d i a i n a l u a l h  l i o i n  h i i  t i t  t o  a g e  <> I h i h i i v n  

m  s «! s |e ia l i tx i a r k  I n t r . i t x a n d  l e a r n i n g  

e m  in  m i l k  n t s  d u r i n g  I his. p e r i o d

At Birth 6 Years Old

SYNAPTIC DENSITY Synapses are created with 
astonishing spued in the first years of life The more 
positive learning experiences children have, the 
more connections between bram cells will be made 
This increases their ability to learn

Drawing by H.T Chugani

I n c r e a s e  t h e  e n g a g e m e n t  o l p a r e n t s ,  g r a n d p a r e n t s  a n d  e x t e n d e d  l a m i l v  in  

t h e i r  c h i l d ’ s l e a r n i n g  h v  p r o v i d i n g  r e s o u r c e s  a n d  i n c e n t i v e s .

D e v e l o p  a n d  i n c r e a s e  a c c e s s  t o  i p i a l i t v  c u l t u r a l l y  e n g a g i n g  

r e a d i n g  m a t e r i a l s

I n c r e a s e  p r o v e n ,  l a m i l v  c e n t e r e d  l i t e r a e v  p r o g r a m s  hv p a r t n e r i n g  w i t h  

o t h e r  o r g a n i z a t i o n s .



l u c r e  a  st' th e  r i i j i n j j n u c u t  o f  p a r e n ts ,  g r a n d p a  m i t s  m i d  e x te n d e d  
f a m i l y  in  th e ir  ch ild 's  le a rn  i  tu t by p v n v id iu j i  resources a m i  in cen tives .

Q u . i l i t v  i n l o r m . i l i o n  a b o u t  p a r e n t i n g  s h o u l d  b e  a v a i l a b l e  l o  i l l p a r e n t s  I h is s h o u l d  

Iu - p r o v i d e d  t h r o u g h  p a r e n t  r e s o u r c e  c e n t e r s ,  l i b r a r i e s ,  n e b  s i te s , w e l l n e s s  \ i s i t s  w i t h  

h e a l t h  c a r e  prc >v i d e r s  a n d  <i t h e r  c o m m i ' n i t v  s < i i i r c e s . ( ) n e  e x a m p l e  is t h e  R e a d v I <»

I e a r n  S e r v i c e  p r o v i d e d  bv K A K M  T V , w h i c h  o i l e r s  e d u c a t i o n a l  t e l e v i s i o n ,  o u t r e a c h  

t o  p a r e n t s  a m i re e c h i l d r e n ' s  b o o k s  T h e s e b o o k s  h e l p  f a m i l i e s  b u i l d  a h o m e  l i b r a r v .  

I n c e n t i v e s ,  i n c l u d i n g  v o u c h e r s  l o r  g o o d s  a n d  s e r v i c e s , c o u l d  l v  u s e d  t o  e n c o u r a g e  

p a r e n t s  a n d  l a m i l v  m e m b e r s  t o  seek t h e s e  r e s o u r c e s

Develop n ml increnn a tees', to i/na lit  i ,  cultitralh etitjani ng 
remliinj ninfi ria/s.

\ c c e s s u i r e a d i n g  

m a t e r i a l s  is an e s s e n t ia l 

i n g r e d i e n t  l o r  ea r lv 

l i t e r a c v a n d  l e a r n i n g  

dev ek t p m e n r  M a i n  

A la s k a  c o m m u n i t i e s ,  

p a r t i c i i l a r l v  t h o s e  in  

i * e n i (H e < >r r u r a l a re a s , 

d i *i i t hav e h i h  >ks t< i re s 

i> r l i b r a r i e s  w i t h

adequate collect u >ns 
This limits available 
read in g  m ateria ls  
lor families

In both Alaska's rural 
and urban commit ml ics, t hen  are lew children's b< >< »ks that relic ct the stale's div ei sc 
c u It tires and lile Research sh< »w s v i mug children lea i n best w lieu bi « >ks are relev ant to 
then lives. It is important more reading materials be written and published that speak 
to the I am i lies o| todav \  v oung c Inldren in \laska

I r i l h  of he o, n a t  . i n  i o /..

I amiT centered litcra, v programs build Inerac \ skills ol pan  nts and c Inldren 
I here are main such program s acioss Alaska, more arc in use- nationwide The 
la  k I < tree n com m ends select ion ot pn »gi a ms and appn >ac hex that can be show n 
to work best in Alaska se ttings I hex can be m ade available sta tew ide In 
p .u tnc im g  with existing organizations

Reading materials
that arc relevant to*
Alaska and its cultures
will help engage parents
and children in early
learning. Publishers .
should be encouraged to
produce me/re books that
reflect Alaska and its
diversity.

••

r.uo v;
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End Results
U ’i 7/ know ii'i 'ir saea-sful in improriujt childhood literacy and 
hiirnimi in the home wlhii:

• P a r e n t s  a m i e x t e n d e d  f a m i l i e s  a r e  a e t i v e l v  e n g a g e d  in  d e v e l o p i n g  t h e i r  

c h i l d r e n ' s  l i t c r a e v  a n d  l e a r n i n g  s k i l l s .

*  M l h o m e s  a n d  c o m m u n i t y  a n d  s c h o o l  l i b r a r i e s  h a v e  a n d  s h a r e  a b u n d a n t .  

t | i i a l i l \  a n d  e n l i u r a l b  e n g a g i n g  r e a d i n g  m a t e r i a l s  f o r  v o t i n g  c h i l d r e n .

■ R e s e a r c h  b a s e d  l a m i l v  l i t e r a c y  p r o g r a m s  a re  a v a i l a b l e  i n  a l l c o m m u n i t i e s  

a m i a r e  a f f o r d a b l e  f o r  t h o s e  v v lu * w a n t  t o  use t h e m

( o m m n n i t v  l e a d e r s  a n d  m n  n u i m i v  o r g a n i z a t i o n s  j o i n  t o  s u p p o r t  a n d  

p r o m o t e  l a m i l v  l i t e r a e v

M a s k a n s  k n o w  w h a t l i t e r a e v a n d  l e a r n i n g  s k i l l s  a r e  n e c e s s a r y  l o r  c h i l d r e n  

t o  e n t e r  s c h o o l  r e a d v  t o  r e a d  a n d  re a d v t o  le a r n

I

\ ’o skill is more crucial to the Jut arc of a child, or to a democratic 
and prosperous society, than literacy.

I .o s A n g e l e s  l i m e s .  ** \  I  I n l d  i H e r a t  \ I n i t i a l  l o t  t h e  

t  i r e a t e i  I < is \ n g c l c s  \ i e a



“ /  love to sir the spark in n child's eye when they accomplish somethin/! 
they haven Y done before. ”

M a l l  m o u t h e r ,  ( l i i i i o i t  l a r l v  I c a r n i u e  ( e n t e r .  < l i n t o n .  N ' t

t Hrjectivc: hn reuse aice.v i< voluntary a ff'ordaltle and sjnality early ; 
care and ed/hi.tion.

I < > d a v \ r e a l m  is t h a t m a m  x o m i i i  c h i l d r e n  w i l l s p e n d  n u m . w a k t l i i i  h o u r s  i n  c h i l d  

eare a n d  e a r l v l e a r n m u , s e l l i n g s  t h a n  w i t h  i l i e u  l a m i l i e s  I o r  m a i n  i l u l d i c n  t h i s  

e x p e r i e n c e  I h t i i i s  m  m l a i u  \ a n d  u n i t  m i l e s  n u n  I t l i e \ c n i e r  s e l l o u t . I I te se i r i t i e a l ea r lx 

e x p e r i e n c e s  s h a p e  \x h « > th e s e  c h i l d r e n  b e c o m e  a n d  h o w  l h e \  le a r n

I l w e n u r t u r e  a t u l l e a e h  o a r  c h i l d r e n  at l u > m c . w e  s h o u l d  e x p e c t t h e  s a m e  p o s i i n e  

I c a r m i *  c m i n i n m e u t  o u t s i d e  o l t h e  h o m e  R e s e a r c h  s t i r i ' o u n d i n e  t h e  s i i a n i l i c a i i c e  

o l  i | i i a l i t \  e.u Iv i l u l d h o o d  c d t i t  at t o n  o n  c h i l d r e n ' s  l a t e r  d e s e l o p m e m  is u u l i s p n l a h l e  

A la s k a , h < » w e \ e i . is |u s | h e t ’ i i i n u i i i  l o  l o o k  i o m p r c h c i t s i v  e h  at h o w  t o  n n p n  »\e t l i t  

c a r h  l e a r n i n e  e v p c i i e i i c c  l o r  c h i l d r e n  a n d  f a m i l i e s  < h i e  i d e a  is t< > p r o x  u l e  g u i d e l i n e s  

l o r  p a r e n t s  a n d  ea r lx e d u c a t o r s  a h o u t  w l u l  x o i m j i  c h i l d r e n  s h o u l d  k n o w  a n d  h e  a h l c  l o  

d o .  \ n o t h c i  is t o  h e l p  p a r e n t s  i d e u t i h  p u a l i i v  c h i l d  c a i e  p i o i t r a n i s

( h i Id i a re  a I tec is m a m  o l o u t  c h i l d r c i t  I h e i > w ere a p p n  w u n a l e h  n . v O O I I c l u l d i v i l  

\ o i m e c i ’ t h a n  a l i e  (> m  \ ! a > k a  m  ’ ( M M , .it s o n l i n e ,  t o  t h e  *sl I I )  r e p o r t  \ p p r o \ m i a t e h  

o i l  p e r c e i l l  w e n  :n i 1 11 Id  c a r e  01 ea r lv e d u c a t i o n  se t l i n e s  | l ie n u m b e r s  *.a i i b e 

e x pec t e i I t o  i i iv i ease w i t h  M a s k a 's  p< >pn la i u i l l e n  »x\ i l l  a n d  e x a c t a b a t e  t h e  e u r r e n t  

s h o i t . p m  o l s p a c e s m  th o s e  p r o g r a m s

*11 n i n e  I a m i In s at t h e  I h  e i u n i n ; e  i >1 I l i e u  ca m m e . p o t e n t i a l  x\ n  l i e  l i n a t i c i a l l v  w t i l l  e l i f l d  

c a r e  a n d  ea t Ix l e a r n u i e  Cos ts M a n x  p a t e n t s  a l re a cR a le  pax m e  \x n . i l t l i e x  i . m  a t l o r d  

\ l s o ,  t h o s e  p m x  t i l m e  t h i  i . i u  o l u i f  a r e n ' t  c a m m i i  a I n r u n  W ae,c I he l o w  pax a n d  

I n  k o l h c i i c l i t s  le a d  t o  an u n a c c e p t a h l e  n i l u o x c r  r a t i  a im  m \ ' . c l u l l !  c a t e  p r o x i d e r s  w h o  

o i l e n  e n t e i  i l i e  f i e l d  w i t h  m i n i m a l  s k i l l s  a n d  u l i i i a n o n

I Iu h tu . l i t m  m i x  11 a n d  i es i t I t mi*, i n c o n s i s t e n t ' \  o l  i  aree.ix m e , alsi i l ia x e  n c e . a i i v c  e l le t is 

o n  a i  i i i l i  I s  de x e l« *p i i u n i  R esea t c It sh o x x s t h e  x o u n n c i  t h e  i l u l i l .  i h e h i e l i e t  I h e  

n n p a i l  o i l  l o n e  le t i n  l i . u m n e  h \  c a r c p i x e i c h a n g e s

\ s  a p i t  h i e  m x e s t m e  n t . ea r lx i l u l d h o o d  de x i l o p m e n i  pax s h e i t i i i e t u  n t s  t h a n  m o s t , 

u p  t o  s | , at i 01 dm e , t o  t i n  I e d e r a l R e s e r x e  R a n k  o l  M i n n e a p o l i s  R e s e a t c I t s i n  It .is 

t h i s  le d t h e  I ’. i l l  -Ss M e l i n d a  I ta le s  I a m t t d a t  t o n  t o  s i i h s l a n i i a l l x  i n v e s t m  ea r l v c h i l d h o o d

D



learn ing in W ashington State. I lie Inunda tion looked at what cou ld he done to have 
the greatest impact on ch ild ren who were fa iling and becom ing dropouts. 1 hey saw it 
was in early care and education. \s a result, the (dates I ounda tion pledged m illion 
lo r earlv learn ing initiatives.

I'nsfi f-<nri' lii'coniiiinniiitions:

i D is t r ib u te  A la ska ’ s Karly I e a rn in g G u id e lin e s (H I.( .is ) in fam ily 
friend ly formats.

Im p lem en t a qua lity ra ting system (QRS ) to help parents evaluate ch ild care 
and early learning programs and to guide program im provement.

Increase the professional development oppo rtun ities and qualifica tions fo r 
early ch ild hood educators and prov ide appropria te compensation.

D e ve lo p a s ta tew id e system o f v o lu n ta ry  and a ffo rd a b le  ea rly 
ch ild hood education.

Distriinn, :\ln>hr V l n r lv I v - 7 nth) (•"!< • •'• ■ ; 1 ' / f * ' *  t> hunt/ 
tiirutih  Utvtnnh

I I t is help parents ami t aivgiv ers uitvlerst and the cvpe- tat ions lo r s h ild ten 's 
development and leai mug. I I lev spell o il 1 goals lot what v onng v. litId re ii should know , 
understand and be ably to do at «.i i tk . t l stages ol deve lopm cn l. I Ik Stale Hoard ol 
I dm ..lio n and I arl\ Development recent l\ endorsed M a s k a ’ s I I t >s | |u I ask I orei 
recommends I I ( i.s be published tit m u ltip le languages, m easv to tvavl tormats and 
be made availabh to lauulies vv ith vo ting ch ild ren th rough earlv c.ne ami c .a tion 
prog iam s. pcd ia lik tans . Iih iancs. businesses and online

/  , ’ , - , , , . . /  . , / ’ ’ ,  ■ \  h r  i i  , ,  / .

\  Q R s  is a t o o l  i o  h e l p  p a r e n t s ev a l u a i e  t I k  q u a  l i t v >i c h i l d  v . t ic a n d  ea r l v l e a r n i n g  

p r o g i  m i s .  a d i l t u  n i l  i a sk vv ti I l o t  11 - n u n  g n u  I m g  11 i t c n . i  11 s e n  es as a c o n s u m e r  g u i d e ,  

a b e n c h  t i t a r k  l o r  c h i l d  can . i m p r o v e m e n t  a n d  an . k c o u i n a h l l i t v  m e a s u r e  l o t  l u m l m g  

i  r t t e r i a  i n c l u d e  r a t i o  o f  t e a c h e r s  t o  c h i l d r e n ,  l a m t l v  i u \ o | v  e m e n i  a n d  t h e  s k i l l a n d  

e d  i k  a l l o n  lev 1 1 i l l  t h e  st a l l \  ( )  R s a l s o  m s i i l l s  a a i kv I b a s e d  i l l o i  iv ai i o n  l o i  I < »st t r i n g  

i m p i o v e m e n t s  hv i l i e  p r o g r a m  p r o v i d e r s  M a m  s t a t e s  h a w  i m p l e m e n t e d  a O R S  I In. 

\ l . i s k a  D e p a r t  n n n t  o l I h a l l  11 a m i Soc i.t l s. n m s  is m  ill- i o Iv s ta g e s i a de v e h > p i l t g  a 

s t a i e w i d e  t „ ) R S
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Incrcnse the professional development opportunities and  
qualifictitious for early childhood educators and provide 
appropriate compensation.

l a r l v  e d u c a t o r s  n e e d  g r e a t e r  a cc e s s t<> p r o f e s s i o n a l  d e v e l o p m e n t  t i l l e r e d  t h r o u g h  

a v a r i c t v  o l  d e l i v e r v  s y s t e m s . I l ie s c  m u s i  a d d r e s s  t h e  c h a l l e n g e s  fa c e d  hv p r o v i d e r s  

a c r o s s  t h e  s t a t e ,  w h e t h e r  in  r u r a l  o r  u r b a n  c o m m u n i t i e s ,  s u c h  as l o n g  w o r k d a y s ,  

i n f l e x i b l e  s c h e d u l e s  a n d  t o o  tew o p p o r t u n i t i e s  t o  a c c e s s t r a i n i n g .

b a s e d  o n  s i g n i f i c a n t  r e s e a r c h ,  m a i n  s t a t e s  s u p p o r t  i n c r e a s e d  w a g e s  f o r  c h i l d  c a re  

p r o v i d e r s  t o  i m p r o v e  r e c r u i t m e n t  a n d  r e t e n t i o n .  M o s t  i m p o r t a n i l v ,  i t im p r o v e s  

e h i l i l  o u t c o m e s .  M a s k  v s h o u l d  d o  l i k e w i s e .

I )c vc lop a statewide sxstent of volant a rv  a ud a (Jortitfhlr early childhood 
education

I l i i r t v  e i g h t  s t a t e s  h a v e  i m p l e m e n t e d  a m o d e l  o l  s t a le  l u l l d c d  p r c  k i n d e r g a r t e n ,  

n o t  i n c l u d i n g  I l e a d  S ta r t i A la s k a  is n o t  o n e  <>l t h e m  I l i c s c  s t . u c s  p r o v i d e  f u n d i n g

b u  p i e  k i n d e r g a r t e n  i n  a v a r i c l v  o l  w a y s  a n d  u l i l i / e  a p p r o a c h e s  t h a i  m e e t  t h e n

n e e d s  w i t h i n  l i n a i t e i . i l  a n d  p o l i t i c a l  c o n s t r a i n t s .

I h e  I a s k  1 1 ii ee i e e i m i m e n d s  A l a s k a  d e v c l o p  a sv s t e n i  o l  a l l o r d  a h i e  a n d  

v o l u n i a r v  e a r l v  c t i l d h o o d  e d u c a t i o n  S n d i  a s v s t e m  c o u l d  p r o v i d e  h a n d s o m e  

r e t u r n s  o n  t l ie m v c si m e m

I h e  I a s k I u r i c  l i u l l i e r  r e c o m m e n d s  c o i n n i t i n i i v  b a s e d  d i s c u s s i o n  t o  d e s i g n  a s v s i c i u  

I h a I is i l le c t iv e m  b o t h  u r b a n  a n d  r u r a l  a re a s I o  b e g i n  s h a p i n g  t h a t d i s c u s s i o n ,  the 

I a sk f o r c e  l ia s i d e u i i l i c d  e l c i n e n i s  kev I n  ( l ie  d e s i g n  o l ,m v s w i c m  I l i i v  . l i e

I Iu a p p i o . i c  h is v o l u n i a r v  a n d  pa re . t l s  r e t a i n  t h e  e l i o i c c  • >1 vv h e t l i e t  t o  l ia v t 

the i r  c I n l d r e n  p a n i c  ip a t e

I .11 in  l ie s c a n  sc i o  t a p r c  k i n d e r g a r t e n  p r o g r a m  It 0111 a v a l ia b le  i  h o u c s .

11u Inc line ', t h o s e  p n v a i e l v  o w n e d  l a i l l i  b a s e d , r u n  I n  t h e  e o n i u u i i n i v ,  

i » p e r . i t e d  Iw in  h i p i t  i l i t • >i g a m  A i l i o n s  o r  a r c  p a r t n l  p u b l n  s c h o o l sv s t e m s

I o i . i l  le a d e r s  a n d  l a m i l i e s  a c t iA c iv p a n i c i p a t c  m  d e v e l o p i n g  e l le c  l i v e  p r c  

k i n d e r g a r t e n  < i p i i t m s

* I i im l i e s  . i u  p i o v i d c d  w i t h  Im a i l c t a l s u p p o i t  o r  i n c e n t i v e s

I l ie  sv s t e m  is p h a s e d  m  t o  a l l o w  c o i n m u m t i e s  ,m d  p n  n ' . r .m i s  n i n e  t o  c i i s u r t

a p p r o p r i a t e  p l a n n i n g



End Results
We'll know we're successful in improving childhood Iiterm) 
ijnd learn i net outside of the home when:

1 P a r e n t s  a r e  e d u c a t e d  c o n s u m e r s  o f  c h i l d  c a r e  a n d  ea r ls l e a r n i n g  p r o g r a m s

• I l i e  c j u a l i i s  o l c h i l d  c a r e  a n d  o t h e r  e a r l s  l e a r n i n g  s e t t i n g s  im p r o v e s .

■ Q u a l i t s  e a r ls c h i K l l t o o d  e d u c a t i o n  is a s a i l a h l c  a n d  a t l o r d a W c  li>i a l l c h i l d r e n  

f r o m  b i r t h  t o  a g e  ft .

A l a s k a n s  r e c o g n i z e  t h e  i m p o r t a n c e  a n d  s a l u c  o l  e a r l s c h i l d h o o d  e d u c a t i o n

"There is no substitute for books in the life  o f a child.
V  t rs I l i e n  ( h a s e . . t i l t h * > i  a n d  e d u c a t o r

m



Vision without action is a daydream. Action without vision is 
a nightmare.

lapanese Proverb

OOft l i n  : l.stah/ish a sustainable early childhood literacy and 
h arnhr/j system unth ari'ottntabiHty for ontcontcs.

I l l i > r e p o r t  c o m p l e t e s  t h e j o b  o l  t h e  T a s k  l o r c e  I h c  w o r k ,  h o w e v e r ,  h a s | i is t 

b e g u n .  I l ie  r e e o m m e i K l . i t i o n s  in  t i n s  r e p o r t  w i l l  n o t  b e c o m e  r c . i l i l v  w i t h o u t  . i l l 

o n g o i n g  c t f o r t  t o  k e e p  t h e  R c a d v  t o  R e . u l ,  R e . u l v  t o  I e a r n  i s s u e  h u h  o n  A l a s k a ' s  

a g e n d a .

i l td" hoi'i t rccou; oic u d u l  ions:

C r e a t e  a c o m m i s s i o n ,  c o u n c i l ,  p u b l i c  p r i v a t e  c o n s o r t i u m  o r  o t h e r  e n t i t y  t o  

i m p l e m e n t  Task l o r c e  r e c o m m e n d a t i o n s .

D e v e l o p  a m u l t i  y e a r w o r k  p l a n  l o r  i m p l e m e n t i n g  r e c o m m e n d a t i o n s .

P d u c a t e  A l a s k a n s  a b o u t  t h e  s o c i a l im p e r a t i v e  o l  p r e p a r i n g  c h i l d r e n  f r o m  

b i r t h  t o  a g e  (s t o  b e r e a d y  t o  r e a d  a n d  le a r n .

I n s u r e  f u t u r e  f u n d i n g  f r o m  p r i v a t e ,  n o n p r o t i t ,  f o u n d a t i o n  a n d  

g o v e r n m e n t  s o u r c e s .

A laska has b e n e f i t e d  I r o m  t h e  w o r k  o |  m a i n  p e o p l e  i n v o l v e d  i n  e a r lv c h i l d h o o d  

is s u e s , b u t l l i c i e  h a s n ’ t b e e n  a m u l l e d  v o i c e  I n t e r e s t e d  p a r t i e s  i n c l u d e  t h e  b u s i n e s s  

c o i i t n i n  n i l  v p h i  Ian I l i n  i p ie s . g o v e r n m e n t  a g e n c i e s ,  t i n  n o n p r o f i t  sc \ t o r  a n d .  m o s t 

1 1 n p o r l  a n t i v . p a r e n t s .  ( )| h e r  s ta te s h a v e  c re a lev I a b o d v  t o g .  >v c r n  0 1  o v  e rs e e ea r lv 
l e a r n i n g  a c r iv i n e s  111 r o u g h  t h e  I . o k  I o . c  c e l t o r t s ,  A la s k a  is o n  t r a c k  t o  e s t a b l i s h  a n  

c u l i t v  t h a t w i l l e n s u r e  a c o m p r e h e n s i v e ,  c o o r d i n a t e d  u p p u  >.u h t o  i m p r o v e  ea r l v l i t e r a e v  

a n d  le a l m n g

13



Develop a in lifti-ven r  work plan for im pleir ntint)  
reeo nnueudntious.

T i m  r e p o r t  l o  t h e  p u b l i c ,  t h e  p o v c r n o r  a m  I e l e c t e d  o f f i c i a l s  is t h e  l i r s t s t e p  in  a w o r k  

p l a n  t h a t c o v e r s  s e v e ra l v e a rs Kev e l e m e n t s  o f  t h e  w o r k  p l a n  d e v e l o p e d  b y  t h e  I ask 

I <t re e i n c l u d e :

L a u n c h  a p u b l i c  e d u c a t i o n  c a m p a i g n .

• ( ) b t a i n  p u b l i c  t e c d b a e k  o n  ea r lv l i t e r a e v a n d  l e a r n u m  i n i t i a t i v e s

I )ev eh >p rest m r c e s  t i > assis t l a n u h e s  vv it h ea r lv c h i l d h i  h >d l e a r n u m  

« S u p p o r t  w o r k  o n  a Q R .S

• D i s t r i b u t e  a n d  e n c o u r a g e  t h e  use o l  I I ( . is

• D e v  e l o p  a v i d u n t arv a n d  a f f o r d a b l e  ea r lv c h i l d  l i t  »< id c d u c a l i i  m  

sv s t e m  statevv id e .

, I ductile AletsktiiK noon! tin soeiul iiuper,ili; • of preptrrm o child ecu 
Inuu birth to in)C o to be inuix ‘o end nud fenru.

A  c r i t i c a l  l e n i e n t  i n  t h i s  e l l o r t  is e d u c a t i n g  M a s k a n s  a b o u t  t h e  im p o r t a n c e  o l  e a r l v 

c h i l d h o o d  l i t e r a e v  a n d  l e a r n u m .  A l o i m  t e r m  p u b l i c  e d u c a t i o n  c a m p a i g n  is n e e d e d  t o  

h e l p  A la s k a n s  u n d e r s t a n d  t h i s  is s u e is a s i u i e l a l  im p e r a t i v e .  1 h is s . i m p a m n  w i l l  i n v o l v e  

p a r t n e r i n g ,  w i t h  \ l a s k . f s  m e d i a  o u t l e t s  a n d  i t  il la b o r a  t i n e  vv t i l l  l u m i m p  s o u  ic e s  t o  

d e v e l o p  a c a m p a i g n  s p e c i l k  t o  \ l a s k a  I I m u s t  be e i i l t u r a l l v  r e l e v a n t a n d  e u p a p i i m  It 

s h o u l d  ra is e a w a r e n e s s  o l  t h i s  u n p a r a l l e l e d  o p p o r u i n i i v  t o  i m p i o v e  s c h o o l  r c a i l i n e s s  l o r  

\ l a s k a  s v < m im  c l u l d i e i i

l.tnnre fnlirri >uudnn\ from p' "  ntr, :ou b'oft, t" tijidn t ioti tiHi 
l i o n  r u m i  n t  o > ; ; i  t v.

I m i d  ii i p  is i  s s e i i t ia l in 1’ i o v i i i i 1 t h is  e l It n t It u vv a i d .  Res t m i . c s >  t i n  e i r t l v  ai c p r o v  id e v l In  

.1 pa i i n e i  s h i p  t h a t  i i k  I t u l e s  p m  a le  b u s i n e s s , n o t t p r o l i t s ,  i n u n d a t i o n s  a n d  c u n  e m i n e n t  

f i n s  ct n i p e r a t i v  c p a r u u  r s l u p  w i l l  c m  rt n i n e  a m i Can lev c r a p e  s u p p m  l I r o m  u d d i t u  m a l 

l l l l l d l l i p  s u l l i u ' s

Ivnd Kcstilts
li t '// know i n  iu yihccsyfn! in muLinn the ot<ion n ee<ilit\ wtu u 

• I h e r e  is a n  c m  it v t o  p u u l c  a n d  im p l e m e n t  1 ask I n i c e  r e c o m m e n d a t i o n s  

I t i m l s  a re o b t a i n e d  a n d  m a i n t a i n e d  t o  s u p p o r t  ea r lv l i t e r a e v a n d  I c a r m u p .

I . a r l v c h i l d h o o d  l e a r n i n g  is a s o » i c i a l im p e r a t i v e  in  A la s k a .

( h i l i l r e n  a r r i v e  at s c h o o l ie .ulv t o  re .u l a n d  r c a d v  t o  le a r n

m



“I f  yon do not seek out allies and helpers, then you wi l l  be 
isolated and weak."

Sun I7 u ,  6' C e n tu ry  IU ( hinesc p h ilo so ph er

I h e r e  is w o r k  l o t  e v e r v o n e  t o  J o .  l u s i  as t h e s e  r e c o m m e n d a t i o n s  a re  t h e  r e s u l t o l  

J. A l a s k a ' s  m a i n  s e c t o r s  c o m i n i ;  t o g e t h e r  a r o t n u l  a n  im p o r t a n t  i s s u e , s o  t o o  w i l l  t h e  

lu t u r c -  o l t h i s  e f f o r t  J c p e i u l  u p o n  t h e  c o m m i t m e n t  o l  a l l A la s k a n s . I l e r c  a r e  s o m e  o t 

t h e  w a \ s  w e  c a n  s u p p o r t  t h e  e l i o r t  t o  i m p r o v e  t h e  s c h o o l  r e a d i n e s s  o l  A l a s k a ’ s 

\ i u m i i C N i i h i l d r e n .

IilJSlfiCSS

I l is m  t h e  lo n e , t e r m  i n t e r e s t  o f  b u s i n e s s e s  t o  s u p p o r t  s c h o o l  r e a d i n e s s , as i t h e l p s  

a s s u re  t o m o r r o w \  w o r k  t i i r c e  h a s t h e  s k i l l s  t o  h e  s u c c e s s f u l i n  a c o m p e t i t i v e  w o r l d .

I m p f  ve rs s h o u l d  i  < i n s i d e r  p n  w i d  i n i ;  s u p p o r t s  s u c h  as l ie  si M e  le a \ e . h e a l t h  h e n e l i i s  

a n d  si 11' s i l l i e s  t o  h e l p  e m p h w  ees w i t h  v o u m ;  c h i l d r e n  b a l a n c e  t he d e m a n d s  o l  w o r k  

a n d  l a m i l v  R e s c a n . h  s h i i w s  e m p h > \ e r s  w h o  p n  w i J r  s u c h  s u p p i n  ts h a v e  h i p l i c r  

r e l e n t  t o n  r a t e s , g r e a t e r  em p l<  >\ ee l o \  a l l \ a n d  i n c r e a s e o  pr< u t i l e  I n 11 \ \  ;;r< >w me.

n u m h e r  o l \ l a s k a  c n i p l o s c r s  a re m a k i n g  t h e s e  i i n e s i m e n t s .  ! ' I ’ A la s k a . < r e d  it I ' m o i i  

1 a n d  I ’ n  w u le i n e  A la s k a  M e d i c a l  ( e n l e i  a re | t i s i a lew w h o  l i . lV e > le i i n  >nst r a t e d  I h e i r  

i o i m m i m e n t  t o  p a r e n t s  w i t h  s o u  u p  c h i l d r e n  I n  p r o s i d i n p .  i | i i a l i n  , o n  s i te c h i l d  t a r e  

l o i  e m p l i w e e s .  ( h h e r  A la s k a  i o m p a n i c s  a l s o  s u p p o r i  i .m u l i e s  w i t h  \ o m i p  i h i l d r e n

Xu//profits

I I u  n o n p r o l i i  s e c t o r  ea n p r o s  u le  l e a d e r s h i p  a n d  a d m i n i s t r a t i v e  s u p p o r t  l o t t h i s  

i n i l i a  I n  e I l ie s e  < >i p a m / a t  n m s u n d e r s t a n d  m m  m  u n i t  v d \  i i a l i n e s  a n d  c a n  m o h i l i / e  

p e o p l i  i n t o  a c t i o i r  I h e \ l a s k a  I l u n i a i u i i e s  l o r n m ,  I n i i e d  W a s o f  A n v h o r a p c s  

S i n i c s s  | ! \ o  I n i t i a l i s e ,  < 111 Id < a r e  ( o n n e i l i o n .  I i u  a n d  I i r s i \ l a s k a n s  I n s t i t u t e  a n  

c o m m u t e d  i<> s u p p o r t i n g  i m p l e m e n t a t i o n  o l t h i  r e c o m m e n d a t i o n s  in  t h i s  r e p o r t  

( > th i i u o n p r o l i i s  at c e n c o u r a g e d  t o  j o i n

I  o t t  j n i n

I l ie  s u p p i h i a n d  l e a d e r s h i p  < >1 I l i e  R a s m t i s i m  I < u m d a l  i o n  a n d  T h e  ( I R I I < u i n d . i t  u m  

in  t i n s  i n 11la11s i d e m o n s t r a t e  p h i l a n l h r n p u  r e s o u r c e s  c a n  h e l p  l u m p  a h o t u  c l i a n p c  

I In s s e d o r  c a n  p a l \ a n i / c  t i l t a i i i i a l  a m i i n t e l l e c t u a l  r e s o u r c e s , c o m m a n d  t h e  a t t e n t i o n  

o |  A l a s k a ’ s p o l i t i c a l  l e a d e r s h i p ,  l o s i e r  r e s e a r c h  a n d  p i l o t  d e m o n s t r a t i o n  p r o j e i  ts t o  

i i k > \ e  t h i s  e l f i h i  I i > r w a i d .

SS



G o v e r n m e n t

I h e  F e d e r a l R e s e r v e  R a n k  s l i t d v  s h o w s  th e  e c o n o m i c  im p a c t  o l ' s u p p o r t i n g  e a r l v  

l e a r n i n g  a n d  h o w  g o v e r n m e n t  c a n  sa v e m o n e y  h v  i n v e s t i n g  in  v o t i n g  c h i l d r e n .  I h e 

S I I 11 r e p o r t  s h o w s  t h e  p u b l i c  < n  ervv h e l m i n g !  * s u p p i  n t s  g< >\ e m i n e n t  iu v e s tm e n t  in 

e a r l v c h i l d h o o d  e d u c a t i o n .  I h e  S ta t e  o l  A la s k a ha s c o m m i t t e d  F u n d i n g  t o  s u p p o r t  t h e  

R e a d v t o  R e a d , R ea d v t o  I e a r n  r e c o m m e n d a t i o n s ,  ( . i n u r n m e n t  at e v e n  le v e l m u s t 

r e c o g n i z e  s u p p o r t i n g  e a r l v c h i l d h o o d  l e a r n i n g  is .1 g o o d  i n v e s t m e n t .  F o r  es . t u p l e ,  

p n h l i e l v  f u n d e d  l i b r a r i e s  a re a m a i n s t a y  111 e a r l v l i t e r a e v a n d  l e a r n i n g  < h i l d r e n  w h o  

h a v e  t h  a h i I it v t o  le . t r i i a n d  s u c c e e e l w i l l  e o n  t r i b u t e  t o  t h e  l o n g  t e r m  ec< m o m i c  a n d  

c i v i c  v i t a l i t v  o l t h e i r  l o c a l c o m m u n i t i e s  a n d  A la s k a

IV iit/j-Jinsrd i Ituuir. u n ity
A la s k a ' s  l a i t It b a s e d  c o m n u i n i i  p l a y s  .111 im p i  u t a n t  n  >lc l o r  v o t i n g  e h i l d r e t t  a n d  t h e n  

f a m i l i e s  l I t n  n i g h  c h i l d  c a r e , e a r l v l e a r n i n g  p n  i g r a m s  a n d  s u p p o r t  l< >r f a m i l i e s . I h c s c 

e l l  o r i s  w i l l  e n s u r e  m o r e  c h i l d r e n  w i l l  a r r i v e  a t s c h o o l  re a d v t o  re a d  a n d  le a r n .

Anjelita Sandoval and m  
stepfather, Russell fields! 

I explore a book at the Read 
1 to Read, “Heady to Learn j 
, reception at the Governor̂  
Munition in Juneau. •. 

*Anjclictt was among 
several children from the 
Tlinjjit &  Haida Centra 
Council Head Start; , 
program who attended

gboto by Gette Si

M



P a r e n t s  a n d  e x t e n d e d  f a m i l i e s  a r e  a e t i v e l v  e n  p a r c e l i n  d e v e l o p i n g  t h e i r  

i  I n l d r e n ’ s l i t e r a e v a m ) l e a r n i n t j  s k i l l s

A l l  h o l l i e s  a >1 c o m m u n i t y  a n d  s c h o o l l i b r a r i e s  h a v e  a m i s h a r e  a l n n u i a m .  

«.]11.1111\ a m i c u l t i i im I I x  e n p a e a n p , r e a d m e , m a t e r i a l s  l o r  y o i n i u , c h i l d r e n

R e s e a r c h  b a s e d  l a m i l v  l i t e r a e v p r o g r a m s  a re a v a i l a b l e  in  a l l e o m m u m t i e s  

a m i  a re all< t r d a h l e  l o i t h i tse vv h o  vv a m  t o  u s e t h e m .

( o m m m t i t v  le a d e r s  a n d  e o m m t m i t v  o r a a a n i / a l i o n s  j o i n  t o  s u p p o r t  a n d  

p n  m u  Hi l a m i l v  l i t e r a e v

M a s k a n s  k n o w  w h a t  l i t e r a e v a n d  l e a r n i n g  s k i l l s  a re n e c e s s a r v l o r  c h i l d r e n  

l o  e n t e r  s e l l • >1 re a d s t o  re a d  a n d  re a d v t o  le a r n

• I 'a iv iu s  are e d u e a te d  lo i is n in e r s  o l i h i Id  i are a n d  earlv le a r m n it  p r o g r a m s
I h e  i p i a l i t v  o | e l u l d  ea t e a n d  o t h e i  e a r lv l e a r n t n i ;  s e l l i n g s  im p r o v e s

O u a l i t x  e a r l v > l u l d h o o d  e d i u  at i o n  is as a t la h i e  a n d  a l i i  i r d a  h i e  l o i a l l 

i h i l d r e n  I r o m  h i r t h  t o  a u e  o

M a s k a n s re i ■ •e .m /e  i he in ip e u t a i k i  a n d  v a lu e  < >1 ea i Iv c h i l d h o o d  e d m  at io n

• I Ik  re is a n  e t i t i t v  t o  I ’ u t d e  a n d  i m p l e m e n t  I a i-k I o r e e  r e c o m m e n d a t i o n s

I m i d s  a re o b t a i n e d  a n d  m a i n t a i n e d  t o  s u p p o r t  c a n ,  l i t e r a e v a n d  l e a r n i n g .

I i r is i l u l d h o o d  k at H in t ' . Is a soc let al im p e l at iv i in  M . is k a
• ( I u I d i e n  . t i i i v e  at s c h o o l  re a d v t o  r e a d  a n d  re a d v t o  le a r n
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Children from the 'Hingit &  Haida 
Central Council Head Start program 
take"center stage at the Ready to Ready 
Ready to Learn reception in March 
2006. Herejfrom left) Katiefluthric, 
Brenda Vemfucz, Aaliyah Johnson 
and Jeremiah Lott receive books Jrom 
First Lady Nancy Mudkomki, who 
hosted the event. . r:L.t i

Photo by Gene Storm

UA house without hooks is like n room without windows. "
I Io n a  Mann, ediicaiion reformer

Ik ' K c .u l v  l < * R e . u l ,  R e a d y  t n  I e a r n  T a s k  I m u '  e v a l u a t e d  h o w  w e  .is A l . i s k .m s  

p r e p a r e  \ <Hint* , c h i l d r e n  t o  i v . u l  a n d  l e a r n  . u u l  w i n  i t is i m p o r t a n t  t o  s o c ie t v  

I h e m e m b e r s  b u s i n e s s , l i v i c ,  n o n p r o l i t ,  p h i l a m h n > p n .  e i l t i e . i l i o n  . n n l  g o v e r n m e n t  

le . u l e r s  b r o u g h t  m a i n  p e r s p e c t i v e s  t o  t h e  j o b . I h e i r  c h i l d h o o d  m e m o r i e s  a n i l  t i l e  

e x p e r i e n c e s  p r o v i d e d  t h e  e o i m n o n  le n s t h r o u g h  w h i c h  l o  v i e w  c a r h  l i t e r a e v  a n d  

. learning.

A s v o n  r e a d  t h i s  r e p i > i I . w e  a re c o n f i d e n t  v o n  t o o  c a m e  t o  t h e  c o i n l u s i o n s  s h a r e d  I n  

i I n  >se vv l i o  s e n  e d o n  t h e I a sk I <m e ,  ( h i l d r e n  a r e  h< >rn l e a r n i n g .  I l is i m  m i l  h e m  11p t nt 

ns as M a s k a n s  t o  e n s u r e  t h e i r  ea r lv l e a r n i n g  e x p e r i e n c e s  p r e p a r e  t h e m  t o  s u c c e e d .

N u n  m  i n t ’ v o t i n g  c h i l d r e n  p r e p a r i n g  t h e m  t o  re a d a m i t o  le a r n  is a si t c i c ia l im p e r a t i v e

N o w  is t h e  t i m e  l o r  \ o u  l o  d e c i d e  o n  v o u r  r o l e  in  t h i s  t m e a l  m i s s i o n

J
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The fo llow in g  o rg an iza tio n s  fu n d e d  the work 
the A laska  Ready to R ead , Readv to Learn

Task To ire.
i  i!

\ I \ s k \
111 \l Wlltl ‘ 

i' K I M

*.j C h i ld  C a re
C O N N E C T I O N

ConocoPhillips

F i r s t  A l a s k a n s  i n s t i t u t e

R A S M U S O N
F O U N D A T I O N

United Way
S U C C E S S

\  /

Du’CIRI Foundation

United Way oi Anchorage
/ ha ak yoa fo r y o n r  snp/w 1 7 !
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T H R O U G H  E A R L Y  C A R E  <Sr E D U C A T I O N

P a r t n e r s
A la sk a 's  S t a t e
L e a d e r s h ip  in c lu d e s :

• O ff ic e  of 
C h i ld re n 's  Serv ices, 
D e p a r t m e n t  of 
H e a l th  & S o cia l  
Serv ices

• A la sk a 's  C h i ld re n 's  
Trust Fund

• T e a c h in g  a n d  
L earn ing . A lask a  
D e p a r t m e n t  of 
E d u c a t io n  a n d  
Early D e v e l o p m e n t

• C hild  C a r e  
P ro g ra m s ,  Division 
of Public  
A ss is tan ce

• W o m e n ,  C h i ld re n  
a n d  Family H ea lth ,  
Division of Public 
H e a l th

• R e s o u rc e  C e n t e r  
for P a re n ts  a n d  
C h ild ren , P re v e n t  
C hild  A b u s e  
A m e r ic a  Affiliate

• Child  C a r e  
R e s o u rc e  a n d  
R eferral N e tw ork

• S y s tem  for Early 
E d u c a t io n  a n d  
D e v e l o p m e n t  
(SEED), University 
o f  A laska

/ \  L  / \ S  K  / \
HIGHLIGHTS

S ig n if ican t  S F I p ro m o tio n  p rac tices , policy changes , o r  efforts:

•  The SFI Leadership Team is made up o f  managers/decision 
makers from a wide variety o f  programs serving children.

•  Five early care and learning programs piloted the 
Strengthening Families Alaska model. Teams from each 
program com pleted pre and post Self  Assessments, 
attended an orientation and developed implementation 
plans. Programs were supported by face-to-face training 
events and continue to participate ;n a “ Learning Network*' 
which m eets monthly to discuss family support issues and 
resources.

•  Key s ta ff  from early childhood programs and child 
protection services have engaged in regional m eetings to 
look at options for integrating key elements o f  the approach 
into existing policies, procedures, training opportunities 
and enhance their partnerships.

•  Two Alaska Universities have begun incorporating the SFI
framework into their early childhood and social work 
courses and practicum experiences.

•  The Child Care i rograni is exploring possibilities for
incorporating the SFI concepts into child care lieen ing.

•  The Alaska C hildren 's  Trust is a member o f  the “ SFI
Learning C om m unity” sponsored by the National Alliance 
o f  the C h ild ren 's  Trusts.

T h e  E a r ly  C h i ld h o o d  C o m p re h e n s iv e  System s P lan  (E C C S ) 
has in te g ra te d  fam ily  s u p p o r t  th ro u g h o u t  the  health , m en ta l 
h ea lth ,  a n d  ea r ly  c a re  a n d  lea rn in  co m p o n en ts  o f  the P lan , 
in c lud in g  a re c o m m e n d a t io n  to:

•  Embed family support and parent involvement components 
(S t re n g th e n in g  Fam ilies) in early care and learning 
programs.

S o u th e a s t



s t r e n g t h e n i n g  fa m il ie s
THROUGH EARLY CARE & EDUCATION

Developed by the 
Center for the Study of Social Policy 

Funded by the 
Jons Duke Charitable Foundation

EARLY YEARS MATTER!• The ongoing interaction between early experience and genetics affects the architecture of the maturing brain and the function of the immune system
• As it emerges, the quality of that a' .hitecture establishes either a sturdy or r  fragile foundation for all the learning, behavior, and health that follow

Relationships - the”Active Ingredients" 
of Early Experience

• Nurturing and res; >tve interactions build healthy brain 
architecture that provides a strong foundation for 
learning, behavior, and health

• When protective relationships are not provided, 
persistent stress results in the activation of physiological 
systems (e g , elevated blood cortisol) that can disrupt 
brain architecture by impairing cell growth and interfering 
with the formation of health neural circuits

E a r l y  C h i l d h o o d  A d v e r s i t y  C a n  I n f l u e n c e  
a R a n g e  o f  L i f e l o n g  O u t c o m e s

• Research on the biology of 
stress helps explain some of 
the underlying causal 
mechanisms for differences 
In learning, behavior, and 
physical and mental health 
that are associated with 
poverty, maltreatment, and 
discrimination

MJ 9 |W*> W 0 C~*v *• Osnfcinn  CMM

•Positive Stress-
moderate. short-lived 
stress responses, such as 
bnef increases in heart 
rate or mild changes in 
stress hormone levels



•Toxic S tress- strong 
and prolonged activation 
of the body's stress 
management systems in 
the absences of the 
buffering protection of 
adult support

Developmental Science Points Toward an 
Integrated Two-Pronged Approach to 

Promoting Healt' Development

• Universal and coordinated access to prenatal care, 
piimary health services, and earty care and education 
options to support families, facilitate child well-being, and 
detect problems in health or learning that can benefit 
from early intervention

• Targeted and early provision of services for children 
experiencing toxic stress to reduce disruptions of the 
developing nervous and immune systems that can lead 
to later impairments in learning behavior and both 
physical and mental health

strcMigthoning latruiies
[ T H R O U G H  K A R I Y  c o t  fa  E D U C A T I O N  |

In tho beginning, CSSP was seeking a strategic, 
feasible approach to child abuse prevention 
that was:
• system atic

• national

• reached large num bers of 
very young ch ild ren

• would have im pact long

be fore abuse or neg lect occurred

Paradigm Shift

• Old ideas:
-  "at risk" labels

-  high ligh ting bad parents

• New idea:
-  Go where the kids a lready are

-  Universal, non-stigm atiz ing , educa tiona l 
approach

-A c t in g  before anyth ing bad happens



The hypothec Is was that early care and education 
programs could be central because they offer:

• Daily contact with parents 
and children

• Uniquely Intimate relationship 
with families

• A universal approach of positive 
encouragement and education for 
families

• An early warning and response 
system at the first sign of trouble

• Based on strengths (like family support)

• Linked to hard evidence (important to child abuse 
prevention advocates)

• Based on what earty childhood programs already do

• Understandable to many partners

New Child A buse Prevention Framework

P r o t e c t i v e  F a c to r s1 Parental Res ilience

2 Socia l Connec tions

3. Know ledge o f Parenting 
and Child Deve lopm ent

4. Concrete Support in T im es 
o f Need

5 Social and Emotiona l 
Com petence o f Ch ild ren

How Earty Childhood programs contribute 
to prevention of child abuse and neglect
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How Earty Childhood programs contribute 
to prevention of child abuse and neglect
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Early care and education program s can 
serve several critical roles for young 
parents:

• as a primary source of Information and support for
young families

• as a gateway to outside services or supports such 
as health or mental health services, transportation, 
and even education, housing and jobs

• as the key earty warning system when families or 
children are in trouble



A  f e w  p e r s u a s i v e  S t a t e s

• Alaska

• Arkansas

• Illinois

• Missouri

• New Hampshire

• Rhode Island

• Wisconsin

L E A D E R S H I P  T E A M

T«mmy SJ'XJov*', Deputy Commi**-onet, OTic* of CNkJron't Streets, OMSS
Mkry Ros«nr*«ig, F*«cuttvf Ortcto*, Aiiiki i ChRdrvn’s Trust FixxJ
OfudiR 5h«ni«y. SySttms Reform Administrator. OCS, OmSS
Sh.rt*y Pitt/. Esrty Childhood C'mgr«h#nsrv«s Sytftms CoordmRtor, OCS, OHSS
Paul Sugar. Mead Stan Collaboration D»*ctor, Teaching and laammg, DEED
Mary Lorence, Program Manager. OxKJ Ca»t Program*, DPA OmSS
Stephanie B*rch, MCH Tide V and CSmCN Ortctot, WCFH, DOM. OMSS
Coteen Turner, Executive D*rectrr, Resource Center for Parents and Children, 

Prevent Ch.»d Abuse Amenca Affiliate
Candace Winkler, Ctecutrve Director, ChikJ Car# Connection.

Child Care Resource and Referral Network Representative
Carol Prentice, Program Maneger SEED. UAS
Shen White. Parent Repressntative

A l a s k a ’s  G o a l s

• To high ligh t and expand the va luab le role tha t 
early care and educa tion program s play in the ir 
e ffo rts to preven t child abuse and neglect

• To active ly engage the early care and education 
commun ity in becom ing key stakeho lders in 
carry ing out child abuse and neg lec t prevention 
stra teg ies

■ To enhance co llabo ra tion betw een the O ffice of 
Child ren s Services, Child P rotection Program 
sta ff and the early care and educa tion 
community sta tew ide

• To link early care and educa tion and child 
protection program s system s change e ffo rts into 
a cohes ive p lan fo r sta tew ide im p lem enta tion

P i l o t  P r o g r a m s

• Boys & Girls Clubs anch

• Ooen Arms fbks

• Juneau Montesson Schooi juneau

• RurAL CAP Child Development Center anch

• Bristol Bay Head Stari Program oillinoham

P I L O T  P R O G R A M S

• Completed Pre & Posts Self-Assessments

• Developed Implementation Plans

• Attended orientation and training

• Participated in monthly "Learning Network" 
teleconferences

• Received mini-grants of 510,000



A R E A S  WITH AT LEAST  30% 
IM PROVEM ENT on PO ST -ASSESSM ENT

5 - Facilita te F riendsh ip : and Mutua l Support
1 - S treng then ing Parenting
2 - Respond to Fam ily Crisis
3 - Link Fam ilies to S' vices & Opportun ities
4 - Facilita te C h ild re r s Socia l & Emotiona l

D eve lopm ent
5 - Observe & Respond to Early W arn ing S igns ot

CA/N
4 - Va lue & Support Parents

The Leadership Team is:

• Facilitating discussion with key staff from earty childhood 
programs and child protection services to look at ways to 
strengthen paitnerships and options for integrating key 
elements of the approach into existing policies and 
procedures, and training opportunities

• Working with earty childhood training and education 
programs to use consistent vocabulary and goals 
regarding protective factors in their curriculum

• Promoting the Strengthen Families model through 
presentations at conferences and workshops

• Working to expand the Strengthening Families pnndples 
statewide

Policies tha t A ffec t Ch ild Health and Deve lopm ent 
Extend Be and Access to M ed ica l Care and 

Education

• If we re f /  <vant to prom ote ue tte r ou tcom es fo r 
childrer then we m ust app ly the sc ience o f early 
ch ildho j  ;m d early b i  deve lopm en t in an 
integra: >d fash ion to a oroad range o f po lices

Includ ing v,c fare re form , housing, fam ily and 
medica l nave, adu lt men ta l hea lth , and 
environr ental p ro tec tion , among others.

Y o u n g  C h i l d r e n  a n d  t h e i r  F a m i l i e s  
N e e d  C h a m p i o n s

“The time has come to address significant 
inequalities in opportunity, beginning in the 
earliest years of life, as both a moral 
responsibility and critical investment in our 
nation's social and economic future."

Jack P Vc**a<l V S Cantw on W* Okvkfepng CM4 P'kkkrVahcr 1/1&07

THANK YOU!
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s t r e n g t h e n i n g  f a m i l i e s
T H R O U G H  E A R L Y  C A R E  &  E D U C A T I O N

D O R I S  D U K E  C H A R I T A B L E  F O U N D A T I O N / C E N T E R  F O R  T H E  S T U D Y  O F  S O C I A L  P O L I C Y
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a new, effective, and affordable strategy 

for child abuse and neglect prevention

Contrary to the worry of some parents, quality early childhood 
programs may strengthen the bono between parents and children 
rather than weaken it - and when a child is at risk of ab .se or neg­
lect, an early childhood program that reaches out to parents may 
be the best prevention strategy. In 2003, staff from the Center for 
the Study of Social Policy (the Center) conducted intensive 
research on early care and education programs across the country 
whose exemplary work strengthens five protective factors known 
to be correlated with reductions in child abuse and neglect
• Parental resilience
• Social connections
• Knowledge of parenting and child development
• Concrete support in nmes of need
• Socal and emotional competence of children

The Center's work is the first time that research knowledge about 
child abuse prevention has been strategically linked to similar 
knowledge about good quality early care and education to 
explore the role that early childhood programs can ploy m 
strengthening families and preventing abuse and neglect The 
Center's research, reinforced by counsel from a national advisory 
panel of experts in child abuse prevention, early childhood 
education, and family support, has led to the development of 
a new framework for preventing abuse and neglect that recog 
ni ês a central role for early childhood professionals

"Our work lound that small but significant changes in program 
ruing and staffing of early childhood programs offei an e ffective 
new strategy for supporting parents under stress and preventing 
harm to children." said Judy Langford, pioject director "These 
changes enable programs to respond quickly and effectively to 
help families that ate struggling or children who are at risk ol 
harm or who exhibit challenging behaviors," she added "And 
the good news is that any program can make changes with a 
small investment in resources and planning

The findings are supported by a recently released longitudinal 
study, conducted by Arthur Reynolds at the University of 
Wisconsin, of children and families served by a federally funded 
early childhood proqiam in the Chicago public schools The

Chicago program used resource coordinators lo help parents 
receive toe support and services they needed to care for their 
children at hume and to foster social support among parents 
The 18 / -.-ars rf research show that children who attended the 
preschoo intervention program, compared to those who did 
not, hac! a 52 percent lower rate of maltreatment by age 17

S p e c i f i c  s t r a t e g i e s  f r o m  E x e m p l a r y  
E a r ly  C are  a n d  E d u c a t i o n  P r o g r a m s
T H A T  B U I L D  P R O T E C T I V E  F A C T O R S :

Many e> : ting early childhood programs already opeiate in ways 
that strer gthen one or more of the five protective factors It is 
the inter ■ sf the new strategy to help practitioners understand 
the greate- impact of wl at they are already doing and to 
encours them to supplement tneir programs in affordable 
ways sc “ at they will be more powerful forces against child 
abuse „v : neglect

The tive c'otective factors that aie at the heart of the new preven­
tion app' ich are intenelated, c.nd strategies aimed primarily at 
achievir : ne facto often coi.tnbute to achieving another as well 
These a--: ome of the strategies th -r the Center discovered in their 
research • at conti ibute to child abuse and neglect prevention
• Facile ve friendships and mutual support Programs olfered 

many .pportumties for parents to get to know each other 
develuo mutual support systems and take leadership toles 
Strategies included, sports teams, potlucks - lasses, ampmg 
trips a'O fieiJ trips, advisory groups, board leadership and 
volunteer opportunities Special outreach to fathers and 
extenc-d family members was con non

• Strengthen parenting Ptcgtams offered many ways for par 
ents t: get support on parenting issues when they needed 
it a :S or a • ippoit group, opportunities to meet with 
teache' fami'v suppoit workers oi other staff, home visits, or 
resou tes fro’ lending libiary Most programs had class 
roon resigns or technology that allowed parents to observe 
their - Iren easily -th parents arid staff described the 
irnpor -nee of the everyday opportunities at the centers foi 
parem to understand their children's behavior and respond to 
it mom effectively
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Out work found that small but s ihcant c/ianges in progiammmg and staffing ol early 
childhood program:, otlei an eh -• ' ve new strategy for supporting parents under stress 
and preventing harm to children Judy Langfoid, project director

• Respond to family cr.ses. In addition to 
day to-day contact between teachers 
and parents- that helped develop good 
relationships and support parents 
every day, good programs offered 
extia support to families wnen they 
needed it through designated family 
support workers or other staff who had 
the time, training, and expertise to 
connect families to the toipoort they 
needed. All programs responded 
when families faced illnesses, job losr 
housing problems, and ouier issues

• Link families to services and opport i- 
nities Programs offered parents links 
to job training, education, health 
providers and other essential services 
through then networks in the comnu, 
mty Most programs had family 
support workers on staff who helped 
to assess family needs and goals and 
connect them to services and sup 
ports Mental health consultants were 
part of almost every program, helping 
parents and staff work effectively w th 
children who had been excluded Irom 
previous programs for challenging 
behavior, and helpmn to destigmatizo 
mental health serve or children, 
parents, and staff

• Value and support parents. Because 
the relationship between parents and 
teachers is essential to the pmgi.ims' 
ability to connect With parents, sup 
port, tiaining, and supervision of 
teachers to help them do this offer 
lively was very important Program 
leaders were involved in many day to 
Jay activities and were very accessible

to staff and parents Teaching staff 
were encouraged to take mitia’ive in 
their relationships with families and 
address concerns when they arose, 
knowing that they had back-up f'orr 
supervisors and other staff wit' n the 
program Mu'  ̂staff members were 
especially recruited

♦ Facilitate children's social ana •-•no­
tional development Many programs 
used "I Can Problem Solve’ . Second 
Step" Or some Other curricula'1, 
focused on helping children to articu 
late their feelings and get ale' j with 
others Parents in many of the • a 
grams described how the curr : Aim 
influenced their perspectives :■ then 
children and their behavior tow v -:l the 
rmld when children brouqht ’ • ••
what they learned in the class' : rn

• Observe and resj->ond to early warning 
signs of child abuse or neglec* All 
programs trained and suppor*- j stall 
to observe children carelully a1 j 
respond at the first sign of any o fficul 
ty Programs used indicators s as 
frequent absences, missing payments, 
late pick-ups, or signs of parer -a 
stress as opportunities to pioac' ,-ely 
iea_h out to families and com • 1 
them with family support or ot'-ar 
services Special protocols for .-'"Id 
abuse oi neglect reporting all I 
programs to provide continuity arid 
support for families that were me sub 
ject of reports Parents at seve 
programs backed up the effec' .-ness 
of this strategy with personal Stones ol 
how the programs had helped •• "-111

alter situations that were dangerous 
for children and how they continue to 
be involved with the progiam Most 
programs also developed ongoing 
relationships with staff at child protec­
tive services to ensure that children 
were safe and parents got the services 
they needed

R e s o u r c e s  A v a i l a b l e  
f r o m  t h e  C e n t e r

To support early childhood programs in 
effectively addressing all five protective 
factors, the Center makes available 
the following resources, which will help 
strengthen existing program elements 
and identify affordable and workable 
additional elements
• Descnptions of the exemplary pro- 

-jtarns studied and the ways in which 
they buila protective factors against 
child abuse and neglect

• A progiam handbook and se!1 asse's 
rnent tool for programs that are 
interested in enhancing their abil ty to 
support and strengthen families

• A website with information on the 
exemplary urograms and othe' tools

• Recommendations foi early childhood 
intrastiucture improvements that 
would allow early childhood programs 
to moie effective!1' implement these 
strategies

• Research review on protective factors 
and their links to reducing child aouse 
and neglect
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s t r e n g th e n in g - fa m i l ie s
T H R O U G H  EARLY OARE & EDUCATION

i ......... I..

w w w .cssp .o rg

1575 Eye Street. NW. Suite 500 
Washington, DC 20005
202 371 1565

http://www.cssp.org


RECORDS 

CERTIFICATION

I ,  t h e  u n d e r s i g n e d ,  a n  e m p l o y e e  o f  t h e  S t a t e  o f  A l a s k a ,  d o  

h e r e b y  c e r t i f y  t h a t  t h e  m i c r o f i l m  i m a g e s  o n  t h i s  m i c r o f o r m  a r e  

a c c u r a t e  r e p r o d u c t i o n s  o f  t h e  o r i g i n a l  r e c o r d s  o f  t h e  S t a t e  o f  

A l a s k a  a s  a c c u m u l a t e d  d u r i n g  t h e  r e g u l a r  c o u r s e  o f  b u s i n e s s ,  

a n d  t h a t  i t  i s  t h e  e s t a b l i s h e d  p o l i c y  a n d  p r a c t i c e  o f  t h i s  S t a t e  t o  

m i c r o f i l m  i t s  r e c o r d s  a n d  t o  d i s p o s e  o f  t h e  o r i g i n a l  d o c u m e n t s  

a f t e r  m i c r o f i l m  r e p r o d u c t i o n s  h a v e  b e e n  m a d e .
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