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S ubject: RE: C D C  l in k
D a te : F r i, 16 A p r  2004 12:10:46 -0800
F ro m : "Santarosa, M ic h a e l"  < m san ta rosa@ sj-a laska .edu>
To: 'P au la  C a d ie n te ' < P au la_C ad ien te@ leg is .s ta te .ak .us>

T h a n k s  P au la ,

T he  in fo rm a tio n  y o u  sen t is h e lp fu l.  I  th in k  the  easiest w a y  fo r  us to ge t the  w o rd  o u t is 
to  re c o m m e n d  va cc in a tio n s  o n  o u r  m e d ica l fo rm  fo r  re s id en ts  w h ic h  w e  can do  
v o lu n ta r ily .  T he  in fo rm a tio n  f ro m  the  C D C  in d ica te s  th a t a b o u t 260-390 cases o f  the  
d isease occu r in  d ea th  each ye a r in  o u r  c o u n try  p re s u m a b ly  m os t o f  w h ic h  are p e o p le  
u n d e r  1 ye a r o f  age. T o  p u t  th is  in  co n te x t, the re  are  o v e r 15 m il l io n  co llege  s tu d e n ts  in  
o u r  c o u n try .

W o u ld  y o u  pass a lo n g  the  conce rn  to  S enator E lto n  th a t I have  fo r  sec tion  2d  tha t 
suggests  th a t co lleges c o u ld  be lia b le  fo r  c iv i l  dam ages i f  n o tice  to  s tu d e n ts  ca n n o t be 
re a so n a b ly  p ro v e d  b y  the  in s t itu t io n .  C o lle g e  a n d  u n iv e rs ity  a d m in is tra to rs  are 
ty p ic a l ly  d o in g  a ll the y  can to h e lp  s tu d e n ts  be h e a lth y  a nd  a v o id  a ll k in d s  o f  d isease, 
in ju r y  and  dea th . F o d d e r fo r  l i t ig a t io n  to w a rd s  p e o p le  a nd  in s t itu t io n s  a c tin g  in  g ood  
fa ith ,  in  m y  o p in io n , does n o t serve  the  c o m m o n  good .

S in ce re ly ,

M ik e  Santarosa 
D ean  o f  S tu d e n t L ife  
S h e ld o n  Jackson C o lle g e

 O r ig in a l M essage------
F ro m : P au la  C a d ien te  [m a ilto :P a u la _C a d ie n te @ le g is .s ta te .a k .u s ]
Sent: F r id a y , A p r i l  16, 2004 11:36 A M
To: m santa rosa@ sj-a laska.edu
S ubject: C D C  l in k

M ik e

H e re  is the l in k  to the  C D C  h a n d o u t o n  m e n in g o co cca l m e n in g it is . I t  d oesn 't 
re co m m e n d  the  vacc ine , b u t states th a t co llege  s tu d e n ts  m a y  choose to be vacc ina ted .

h t tp : / /w w w .c d c .g o v /n ip /p u b l ic a t io n s /V IS /v is - m e n in g .p d f

A la s k a  P ac ific  U n iv e rs ity  sends o u t an  E m ergency  M e d ic a l a nd  C o n ta c t In fo rm a t io n  
fo rm  s tro n g ly  e n c o u ra g in g  a n d  re c o m m e n d in g  im m u n iz a t io n s  fo r  M M R , D P T , C h icke n  
Pox, TB , H e p  A  a n d  B, a n d  M e n in g it is  V accine .

P au la  C a d ien te , S ta ff 
S ena to r K im  E lto n

mailto:msantarosa@sj-alaska.edu
mailto:Paula_Cadiente@legis.state.ak.us
mailto:Paula_Cadiente@legis.state.ak.us
mailto:msantarosa@sj-alaska.edu
http://www.cdc.gov/nip/publications/VIS/vis-mening.pdf
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ALASKA STATE LEGISLATURE

S E N A TO R  G R E TC H E N  GUESS

Memorandum

Date: January 14, 2004

To: Senator Fred Dyson
Chair Health, Education, and Social Services Com m ittee

From: Senator Gretchen Guess

Re: Hearing Request

Please consider this a form al request fo r a hearing o f Senate B il l  248, “An act relating to 
secondary school competency examinations and diplomas; and providing fo r an effective date. ” 
Th is b ill offers an alternative approach to the high stakes testing w ith  the H igh  School 
Q ua lify ing  Exam (HSQE).

I f  you have any questions regarding SB 248 please feel free to contact me or m y aide W ayne 
Le igh ty at x2435.

Thank you very much fo r your consideration.

January-May: State Capitol • Juneau, A K  99801-1182 • (907) 465-2435 • Fax (907) 465-6615
June-Decembcr: 716 W. 4th Avenue • Anchorage, A K  99501* (907) 269-0120* Fax (907) 269-0122

Senator_Gretchen_GucsK@Icgis.state.ak.us

mailto:Senator_Gretchen_GucsK@Icgis.state.ak.us


ALASKA STATE LEGISLATURE
SENATOR GRETCHEN GUESS

S p o n s o r  S ta te m e n t

'An A c t relating to secondary sch o ol com petency exam inations and  
diplom as; and providing f o r  an effective d a te ."

SB 248 offers an alternative approach to the current statute regarding the H igh  School Q ua lify ing  
Exam (I-ISQE). The intent o f  SB 2.48 is to preserve the HSQE as a student, school, and d is tric t 
evaluation tool w h ile  not m aking it  an in itia l barrier to high school graduation.

SB 248 keeps the current focus o f  the HSQE the same.

•  SB 248 w il l continue to mandate HSQE fo r all students.

•  SB 248 w il l continue to mandate annual retesting o f students w ho don ’ t pass the HSQE.

•  SB 248 w il l continue to mandate the HSQE as part o f  our state and federal accountability 
system by being part o f school designators and the school report cards.

Where SB 24S d iffe rs  from  the current statute is on the “ high stakes”  nature o f  the HSQE. SB 
248 w il l not p roh ib it students from  receiving a d ip lom a i f  a student does not pass one o r more o f 
the HSQE exams (reading, English, and mathematics); rather, it  w il l mandate recording the 
results (pass/fail) on a student’s permanent record (form at to be determ ined in  regulation). I t  is 
a concept referred to often as a “ d iffe rentia l d ip lom a.”

SB 248 does recognize, however, the importance o f  local control and e x p lic it ly  states a d is tric t 
may require passage o f  the exams fo r a dip lom a as a local requirement.

W ith  this approach, students arc recognized for passing the ir high school classes, which cover 
not on ly  reading, w riting , and mathematics, but also social studies, science, and often more local 
requirements. A dd itiona lly , students are held accountable fo r passing the HSQE: the ir HSQE 
results w il l be part o f the ir permanent record so future employers and/or h igher education 
institu tions can see ind iv idua l proficiencies and improvement areas as indicated by the HSQE.

The HSQE along w ith  the state and federal accountability systems has refocused our educational 
system fo r the better. I believe the questions fo r the legislature are whether our accountab ility  
system must have a high stakes test to ensure qua lity  education and whether we know  i f  a student 
does not pass the test the student does not know the standards.

Thank you fo r your consideration.

January-May: State Capitol • Juneau, A K  99801-1182 ■ (907) 465-2435 • Fax (907) 465-6615
June-Dccember: 716 W. 4th Avenue • Anchorage, A K  99501* (907) 269-0120* Fax (907) 269-0122

Senator_Gretchen_Gucss@legis..state.ak.us



ALASKA STATE LEGISLATURE
SENATOR GRETCHEN GUESS

S B  2 4 8 :  S e c t io n a l

"An Act relating to secondary school competency examinations, graduation requirements, and
diplomas; and providing fo r an effective date."

Section 1: School d is tric ts  shall implement a H igh School Q ua lify ing  Exam (HSQE) in the
areas o f reading, English, and mathematics fo r all students. School d istricts have 
the option o f  m aking the HSQ E a local requirem ent fo r  graduation.

Section 2: Students are mandated to retake at least annually the sections o f  the HSQE they
previously fa iled. Students who pass previous portions may not retake those 
sections o f  the exam. Students w ith a d isab ility  may not have to retake the HSQE 
i f  the ir ind iv idua lized  education program (1EP) team recommends against it.

[This section is compliant with the Federal No Child Left Behind legislation 
which mandates every student take all examinations.]

Section 3: Students w ith  d isabilities may complete an alternative assessment program rather
than the standard HSQE i f  it  is required by the student’ s IEP o r the education plan 
developed fo r the student under Federal Law  A N D  either the student does not 
pass the HSQE, has a severe cogn itive  d isab ility , OR is found ine lig ib le  fo r the 
exam by the IEP team.

The alternative assessment program must conform  to state performance standards 
and scores to the m axim um  extent possible, must be approved by the Department 
o f  Education, and may include adjustment o f  passing scores on the HSQE.

[This section is in accordance with Federal Law and will be enforced to the extent 
allowed by Federal Law. /

Section 4: The pass-or-fail results o f  the HSQE w il l become part o f each student’ s
permanent record. The Board o f Education w il l determine the permanent record 
in regulation.

[Permanent record is defined broadly to allow the Board latitude to adapt 
implementation to changing Federal Law and to privacy issues without the need 
to revise statute. ]

Section 5: Deletes the w a ive r in fo rm ation  from  the mandatory reporting since no waivers
w il l be needed unde: this b ill.

January-May: State Capitol • Juneau, A K  99801-1182 • (907) 465-2435 • Fax (907) 465-6615
June-December: 716 W. 4th Avenue • Anchorage, A K  99501* (907) 269-0120* Fax (907) 269-0122

Senator_Grctchen_Guess@legis.state.ak.us
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Section 6: 

Section 7:

Deletes the w a iver process from  the board’ s duties since no waivers w il l  be 
needed under this b ill.

States an effective date o f  February 1, 2004 i f  passed by then because th is date 
when the current statute goes in to  effect. States this act w il l  take effect 
im m ediate ly i f  passed after February 1, 2004.



ALASKA STATE LEGISLATURE

S EN ATO R  G R ETC H EN  GUESS

Memorandum

Date: February 16, 2004

To: Senator Fred Dyson
C hair Health, Education, and Social Services Com m ittee

From: Senator Gretchen Guess

Re: Hearing Request

Please consider this a form al request fo r a hearing o f the Sponsor Substitute fo r Senate B il l 248, 
“ A/; act relating to secondary school competency examinations, graduation requirements, and 
diplomas; and providing for an effective date." Th is b ill augments the H igh  School Q ua lify ing  
Exam (HSQE) w ith  a p o rtfo lio  process.

I f  you have any questions regarding the Sponsor Substitute fo r SB 248 please feel free to contact 
me o r m y aide W ayne Le igh ty  at x2435.

Thank you very much for your consideration.

Jamiary-May: State Capitol • Juneau, A K  99801-1182 • (907) 465-2435 • Fax (907) 465-6615
June-Decembcr: 716 W. 4th Avenue • Anchorage, A K  99501* (907) 269-0120* Fax (907) 269-0122

Senator_Gretchen_Guess@legis.state.ak.us

mailto:Senator_Gretchen_Guess@legis.state.ak.us


ALASKA STATE LEGISLATURE
SENATOR GRETCHEN GUESS

S p o n s o r  S ta te m e n t

S p o n s o r S u b s titu te  S B  2 4 8 :
"Ail Act relating to secondary school competency examinations, graduation requirements, and

diplomas; and providing for an effective date. "

The puipose o f the Sponsor Substitute o f SB 248 (SS SB248) is tw o -fo ld : ensure we have a high 
stakes exam m in im iz in g  the “ false negatives”  and c la r ify  the leg is la tive in tent regarding severe 
cogn itive ly  disabled students.

SS SB 248 requires severe cogn itive ly  disabled students (as defined by the state) to be waived 
from  the HSQE; d is tric t w il l set forth these students’ graduation requirements.

SS SB 248 puts in place two methods fo r students (from  here on to mean all students w ithout 
severe cogn itive  d isab ilities) to demonstrate they know the material set forth  in state standards 
before they are e lig ib le  fo r a high school diplom a.

1. Students pass the A laska HSQE. Students may retake portions o f  the test they have fa iled in 
perpetuity, even after leaving the public school system.

2. Students demonstrate they know the material through a p o rtfo lio  process in the ir senior year. 
Th is process w ill be the same fo r all students, and is on ly  fo r sections o f  the HSQE fa iled  by 
the student. A  student must provide to the ir principal a p o rtfo lio  o f  m aterial demonstrating 
the fo llow ing .

•  A  95 percent attendance rate (as defined by the local d is tric t and excludes excused 
absences).

•  A  2.0 G PA in all courses required fo r graduation.

•  P roof the student w il l meet the applicable state and d is tric t requirements fo r 
graduation.

•  P roof the student has attempted and failed the exam in the p o rtfo lio  area(s).

•  P roof the student completed available remediation in the fa iled subject area(s).

•  Letter(s) from  the student’ s teacher(s) o f  record in the suuject area(s) fa iled stating 
the student knows the material required by the exam.

v Supporting documentation regarding student’ s competency in the area(s) failed (e.g., 
other test results, papers, et al).

January-May: Stale Capitol • Juneau, A K  99801-1182 • (907) 465-2435 • Fax (907) 465-6615
June-December: 716 W. 4th Avenue • Anchorage, A K  99501* (907) 269-0120* Fax (907) 269-0122

Senator_Gretchen_Gucss@Iegis.state.ak.us
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The student’ s school principal reviews the po rtfo lio  and signs o f f  ce rtify in g  the in form ation 
is va lid  to the ir knowledge, and the principal has found the student meets the competency 
standards on the HSQE.

The principal sends the superintendent the portfo lio , and the superintendent signs o ff  
ce rtify ing  the in form ation is va lid  to the ir knowledge, and the superintendent believes the 
documentation proves the student knows the material.

The superintendent sends the po rtfo lio  to a state panel o f three members (Com m issioner, 
Board Member, at-large member) fo r the ir review  and final approval.

The on ly m odifications a llowed to the po rtfo lio  by an Ind iv idua l Education Plan (IEP) team are 
those regarding attendance (because o f  ch ron ica lly  i l l  students).

G iven this year’ s deadline, a phase-in fo r the legislation is necessary a llow ing  students in the 
class o f 2004 to have one year to subm it the ir portfo lio , and students in the class o f 2005 to have 
up to six months after graduation to subm it the ir portfo lio . S tarting in 2006, a student must 
subm it the ir po rtfo lio  during the ir senior year.

Th is sponsor substitute attempts to im prove, but keep the intent, o f  the current HSQE system. 
The appeals systems in this b ill fo llow s a s im ila r system in the stale o f Indiana; the ir system has 
been very successful in ensuring an alternative means by which students can demonstrate 
profic iency.

Thank you fo r your consideration.



ALASKA STATE LEGISLATURE
SENATOR GRETCH EN GUESS

S S S B  2 4 8 :  S e c t io n a l

"An Act relating to secondary school competency examinations, graduation requirements, and
diplomas; and providing fo r an effective date."

Section 1: Students must do one o f the fo llo w in g  three things to be e lig ib le  fo r the ir high
school d ip lom a: (1) pass a ll three sections o f the H igh School Q ua lify ing  Exam 
(HSQ E); (2) demonstrate mastery o f  the material on the HSQE through a po rtfo lio  
process; or, (3) receive a w a iver from  the exam. Students w ith  severe cognitive  
d isa b ility  w il l receive a waiver.

Section 2: Students are mandated to retake annually the sections o f  the HSQ E they
previously failed. Students who pass previous portions may not retake those 
sections o f the exam. Students w ith  a d isab ility  may not have to retake the HSQE 
i f  the ir ind iv idua lized  education program (IEP ) team recommends against it. A  
student in the ir senior year who in itiates the p o rtfo lio  process may choose to 
retake failed sections o f  the HSQE or not.

Section 3: Students w ith  d isabilities may take the HSQE w ith  the accom m odalion(s)
specified in the ir Ind iv idua l Education Plan (IEP) (or approved by the 
Department) and may receive m odifications to the attendance-based requirements 
o f  the appeals process i f  specified in the ir IEP (o r approved by the Department).

Section 4 ( li) :  A  student who fa ils part or a ll o f  the HSQE may complete a p o rtfo lio  process 
described here in lieu o f the HSQE. Th is process requires a student lo  subm it a 
p o rtfo lio  between October 1 and February 1 o f  the ir senior year w ith  the 
fo llo w in g  in form ation .

•  P roof the student has a 95 percent attendance rate in secondary school, 
excluding excused absences.

P roof the student has attempted and fa iled a ll o r part o f  the HSQE at least 
once.

•  P roof the student has completed remedial programs i f  available lo  the student 
iri the area(s) o f the HSQE that were not passed.

•  A  w ritten letter from  at least one o f the student’ s teachers o f  record in the 
subject area(s) that the student failed stating the student has acquired the 
necessary sk ills  that are included in the HSQE.

January-May: State Capitol • Juneau, AK  99801-1182 « (907) 465-2435 • Fax (907) 465-6615
June-December: 716 W. 4th Avenue • Anchorage, A K  99501* (907) 269-0120* Fax (907) 269-0122
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•  P roo f the student has maintained a “ C ”  average or above in  a ll completed 
courses required to graduate.

Section 4 (i):

Section 5: 

Section 6:

Section 7: 

Section 8:

•  P roof the student w il l meet the applicable slate and d is tric t requirements fo r 
graduation;

•  Documentation demonstrating the student’ s competency in the area(s) o f the 
HSQ E the student fa iled to pass.

The po rtfo lio  goes through three approval processes.

•  The principal o f the student must review  the p o rtfo lio  lo  ensure compliance 
and must make a fin d ing  that the student does o r does not meet the 
competency standards. I f  the princ ipa l finds the student is in com pliance and 
meets these standards, the principal submits the p o rtfo lio  to the 
superintendent.

•  The superintendent must review  the p o rtfo lio  to ensure com pliance and must 
make a find ing  that the student does o r does not meet the competency 
standards. I f  the superintendent finds the student is in com pliance and meets 
these standards, the superintendent submits the p o rtfo lio  to the state.

•  A  state review  board w il l be established in the Department o f  Education and 
E arly  Development. Th is Board w il l consist o f  the Departm ent commissioner, 
one member o f  the Board o f  Education and E arly  Developm ent appointed by 
the chair o f the board, and one at-large member appointed by the Governor. 
The review  board w il l issue fina l approval o r re jection o f a ll subm itted 
portfo lios  before M ay 1 o f each year. These reviews and the find ings w il l be 
confidentia l.

Adds students w ith  severe cogn itive  d isabilities to the w a iver regulations.

Repeals the Department responsib ility  fo r creation o f  an alternative assessment 
since it is no longer necessary w ith  the po rtfo lio  process enacted in this 
legislation.

A  transitional tim e frame fo r students in the classes o f  2004 and 2005, given the 
tim ing  o f  these changes. It a llows the class o f 2004 to have one year to subm it a 
p o rtfo lio  and the class o f 2005 to have an extra six months to subm it a portfo lio .
It also requires a fina l decision from  the state review  board w ith in  six months o f 
submission.

G iven the tim e factors invo lved  w ith  the exam, this section requires The 
Department o f  Education and Early  Developm ent to proceed im m edia te ly to 
adopt regulations to im plem ent this legislation.
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TEACHER'S USE O N LY  
F ill in  a ll th a t  a p p ly .

O i Reading
0 2
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0 3
0 4 W riting
0 5
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0 6
0 7 Mathematics
0 8

©©©©©

0 9
O 10

Acknowledgments: CTB/McGraw-Hill LLC is indebted to the following lor permission lo use material in this book.Images of photographs not otherwise acknowledged provided by © 1996 PhotoDisc, Inc.Excerpt (rom The Dog Who Wouldn't Be by Farley Mowat. copyright © 1957 by Farley Mowat Ltd., copyright © renewed 1985 by Farley Mowat Ltd. Used by permission o( Farley Mowat Ltd.Photograph ol waffle iron by CTB/McGraw-Hill LLC editors.
fPPCTB 
[ IB  McGraw-HillDeveloped and published by CTB/McGraw-Hill LLC, a subsidiary of Tne McGraw-Hill Companies, Inc. Copyright © 2003 by Alaska Deparlment of Education & Early Development and CTB/McGraw-Hill LLC. Reading items 2, 3,8-13, Writing items 12, 13,16, and Mathematics items 5, 15, 17 copyright © 2003 by CTB/McGraw-Hill LLC. Only Alaska State educators and citizens may copy and/or download and print the document, located online at http://www.eod.ak.us/lls/assessment. Any oilier use or reproduction of this document, in whole or in pari, requires written approval of CTB/McGraw-Hill LLC, 20 Ryan Ranch Road, Monterey. California 93940-5703.

http://www.eod.ak.us/lls/assessment


R e a d in g  P rac tice  T e s t  page 4

W r it in g  P rac tice  T e s t ..............................page 16

W r it in g  Skills  C h e c k lis t   . . . page 31

M a th e m a tic s  P rac tice  T e s t  page 32

M a th e m a tic s  R e fe re n ce  S h e e t . . . .  page 42 

S co rin g  G u id e   ......................................page 44

Page 3



R E A D I N G

irections
Use the  passage and the d iagram  be low  to  do Sample A.

Sample Passage

I n bo th  m en’s and w om en ’s basketba ll co m p e titio n , a basic 
defense is the zone defense. In  th is  strategy, a defensive p laye r 

stays in  h is /h e r ow n  zone o r area and tries to  m a in ta in  a p o s itio n  
between the  basket and any o ffensive  p layer w ho enters tha t 
zone. An offensive p layer can m ove a ll over the court.

Z o n e  D e fe n s e

Sample A

Look at the d iagram . I f  the players 
in  b lack u n ifo rm s  are cons tan tly  
m o v in g  fro m  one zone to  ano ther, 
they are p ro ba b ly

O  offensive players who are leaving 
the game

O  defensive players try ing  to block the ir 
opponents’ shots

O  offensive players who are m aneuvering 
fo r a shot at the basket

O  defensive players try ing  to confuse 
the offensive team



Co
pyr

igh
t©

 
200

3 
by 

Ala
ska

 D
ep

art
me

nt 
of 

Ed
uca

tio
n 

& 
Ear

ly 
De

ve
lop

me
nt 

and
 C

TB
/M

cG
raw

-H
ill 

LL
C.

.•j?-

J,;Crto;..vi

W ha t are the players in  w h ite  u n ifo rm s  doing?

■ ■

Sampfe B

Use the passage, the d iagram , and Sample A  to  answer the fo llo w in g  questions. 

W ho  are the players in  w h ite  un ifo rm s? ---------------------------------------------------------

r/> i
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Directions
T h is  excerpt fro m  The Dog Who Wouldn’t Be by Farley M ow a t is abou t tw o  boys w ho  he lp  
a teacher f in d  ow ls to  pho tog raph . In  d o ing  so, the n a rra to r learns a great deal abo u t ow ls. 
Read the  excerpt. Then do N um bers  1 th ro u g h  7.

Looking for Owl
Excerpt from The Dog Who Wouldn't Be by Farley M ow at

T he  n a tu ra l-sc ie n ce  teacher a t m y  schoo l 
w as a keen  w i ld l i f e  p h o to g ra p h e r  a n d  i t  w as 
h is  g re a t a m b it io n  to  take  a series o f  p ic tu re s  o f  
a g re a t h o rn e d  o w l. H e  e n lis te d  m y  a id  to 
d is c o v e r a nest. T h is  w a s  a m is s io n  a fte r  m y  
o w n  h e a rt, a n d  as soon  as the  sn o w s  passed in  
the fo l lo w in g  s p r in g , I  began  m y  search, in  
c o m p a n y  w ith  B ruce B illin g s , a y o u n g s te r  o f 
m y  o w n  age and  in c lin a tio n s .

E ve ry  w eekend  B ruce and I w o u ld  pack  o u r 
haversacks1 and tra m p  the  p o p la r  b lu ffs  lo o k in g  
fo r  o w ls . A t  n ig h t  w e  w o u ld  b u i ld  a lean-to  
shelter, o r  " w ic k iu p , "  o u t o f branches. Then w e  
w o u ld  m a ke  o u r  s u p p e r fire  and  cook  a m ea l o f 
bacon a nd  eggs and  tea. A s  darkness cam e 
d o w n  w e  w o u ld  lie  on  the  n e w -g re e n in g  grass 
and lis te n  to  the  p ra ir ie  s ing . F ro m  fa r  o ff  w o u ld  
com e the  y e lp in g  o f  a coyo te , answ ered  and  
echoed b y  o thers, and  d y in g  a w a y  a t las t in to  a 
d is tance  b eyo n d  h ea rin g . F ro m  the s lo u gh s  the 
frogs w o u ld  babble, and  the  s h r il l p ip in g  o f  
n ig h t-m ig ra t in g  sa n d p ip e rs  w o u ld  com e on  the 
d a rk  w in d . S om etim es w e  w e re  s tirre d  b y  the  
re v e rb e ra tin g  c ry  o f  s a n d h ill cranes so h ig h  
above us th a t w h e n  th e y  crossed the m o o n 's  
face, the y  w e re  no  m o re  than  m id g es .2

B u t o u r  ears w e re  n o t re a lly  tu n e d  to  these 
vo ices. We w e re  lis te n in g  fo r  the  g r u f f  "h o o -  
h o o -h o o "  o f  h o rn e d  o w ls , and  w h e n  a t la s t one 
o f  th e m  w o u ld  ca ll, w e  w o u ld  la y  s tic ks  u p o n  
the  g ro u n d , p o in t in g  to w a rd  the  so un d .

1 haversack: a bag carried over one shoulder to 
transport supplies 

‘ midge: a very small fly

W ith  the f ir s t  p a l l id  d a w n  w e  w o u ld  be 
a w ake , d a m p  w ith  the  d ew , a nd  eager fo r  the  
w a rm th  o f  th e  b re a k fa s t f ire . L a te r w e  w o u ld  
take  o u r  b e a rin g s  f ro m  the  d ire c t io n  the  s ticks  
p o in te d  and , w i th  M u t t  ro m p in g  ahead as an 
a dvance  g u a rd , w o u ld  b e g in  sea rch in g  e v e ry  
p o p la r  b lu f f  a lo n g  the  in d ic a te d  lin e  o f  m arch .

I t  w a s  a lw a y s  a lo n g  search, b u t  n e ve r 
ted ious . E v e ry  b lu f f  had  its  o ccup a n ts  a nd  i f  
the y  w e re  n o t the  ones w e  s o u g h t, th e y  w e re  
fa sc in a tin g  in  them se lves. A lo n g  the  edges o f 
the  copses,3 w o o d  g o p h e rs  w o u ld  ch u ck le  
fea rless ly  a t us , fo r  th e y  seem  to  have  a l ik in g  
fo r  m a n , and d o  n o t fle e  h im  as d o  th e ir  
s a ffro n 4-co lo re d  b ro th e rs  o f  the  o pen  p la in s . 
W ith in  each b lu f f  i ts e lf  the re  w o u ld  u s u a lly  be 
a t least one la rg e  nes t h ig h  in  the  p o p la rs .
O fte n  i t  w as a c ro w 's  hom e , and  the  ra u cou s  
s c o ld in g  o f  the  o w n e rs  w o u ld  fo l lo w  us fo r  
m iles . S om etim es i t  w as  the  im m en se , ro o fe d  
nes t o f  a p a ir  o f  m agp ies . S om etim es  i t  w a s  an 
o ld  c ro w 's  n es t n o w  o ccu p ie d  b y  lon g -e a re d  
o w ls  w hose  s ly , ca t faces w o u ld  p e e r a t us 
n e rv o u s ly  as w e  w a lk e d  by. S om etim es the  nest 
w o u ld  b e lo n g  to  a p ig e o n  h a w k , the  tr im m e s t 
o f  the  l i t t le  fa lcon s ; o r  to  a p a ir  o f  the  g re a t­
w in g e d  h a w k s , S w a in so n 's  o r  re d ta ils .

A n d  b e tw e e n  the  b lu ffs ,  in  the  s h o r t n e w  
grass, m e a d o w la rk s  and  ve sp e r s p a rro w s  
w o u ld  b u rs t f ro m  u n d e r fo o t,  th e ir  nests h id d e n  
fro m  us u n t i l  M u t t 's  s n u f f l in g  nose fo u n d  th e m

3copsc: a thicket, grove, or growth of small trees
^saffron: a deep yellow color

Page 6
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o u t. M u t t  n e ve r d is tu rb e d  b ird 's  nests. H e  o n ly  
fo u n d  th e m  fo r  us a n d  then  s too d  b y  w h ile  w e  
p o k e d  a nd  pee red , a n d  o cca s io n a lly  to o k  one 
o f  the  eggs.

T he  m o m e n t w h e n  at la s t w e  h a lte d  
benea th  the  u n t id y  b u lk  o f a la rg e  nest in  a 
h ig h  p o p la r  a nd , s ta r in g  u p w a rd ,  c o u ld  
id e n t i fy  the  h o m e  o f  the  g rea tes t o f  the  o w ls  
w as an  in te n s e ly  th r i l l in g  on ?. I t  w a s  an 
e m o tio n  to  be m a tch e d  o n ly  b y  the  e xc ite m e n t 
o f  c lim b in g  the  tree, w ith  eyes c a u tio u s ly  
a ve rte d , and  y e t w ith  m a n y  a fu r t iv e  g lance  a t 
the  h u g e  b ird  above . O n ly  once  w a s  I  eve r 
a c tu a lly  s tru c k  b y  a d e fe n d in g  o w l,  and  then  i t  
w as  a g la n c in g  b lo w  th a t p ro b a b ly  re su lte d  
fro m  a m is c a lc u la tio n  on  the o w l's  p a rt. B u t the  
w in d - ru s h in g  d iv e  o f  a b ird  w ith  a f iv e - fo o t 
w in g s p re a d , as i t  sw e rv e d  to  m iss  m y  head b y  
a h a n d 's  b re a d th , w as  as th r i l l in g  to  a b o y  as 
eve r the  charge  o f  an a tta c k in g  lio n  w as to  a 
g ro w n  m an.

O nce  w e  h a d  fo u n d  a nes t a nd  had  assured 
o u rse lve s  th a t i t  w as o ccu p ie d , w e  w o u ld  
re p o r t  the  new s to  o u r  teacher fr ie n d , and  in  
the d ays  th a t fo l lo w e d  w e  w o u ld  h e lp  h im  
b u ild  h is  b lin d .  These b lin d s  w e re  r ic k e ty  
a ffa irs  o f  b ranches  and  canvas, tie d  and  n a ile d  
in  the  tree tops  a d jace n t to  the  nest. T he  o w ls  
se ld o m  to o k  k in d ly  to  the  a r r iv a l o f  n e ig h b o rs  
and  o n  one occasion an o w l a ttacked  the  face o f  
a n e w ly  b u i l t  b lin d ,  r ip p in g  the  to u g h  canvas 
to sh reds  w ith  its  in c h - lo n g  ta lons. B u t 
e v e n tu a lly  the b l in d  w o u ld  becom e n o  m o re

th a n  a n o th e r p a r t  o f  the lan dsca p e  a n d  the 
b ird s  w o u ld  ig n o re  it ,  a nd  its  o ccupan ts . F o r 
lo n g , h o t h ou rs , I used to  s it  h id d e n  fro m  the 
o w ls , and  w a tch  th e ir  live s . I se ld o m  used the 
cam era th a t I c a rr ie d , fo r  I w as to o  fasc ina ted  
b y  the b ird s  them se lves. A t  f ir s t  th e y  seem ed 
n o  m o re  than  b ru te  beasts, b lo o d ie d  w ith  the  
gam e th e y  b ro u g h t back, y e llo w -e y e d  and  
savage to  b e h o ld . B u t in  t im e  I began  to  see 
th e m  d if fe re n t ly — as l iv in g  th in g s  w hose  
app e tite s , and  fears, and  p e rha p s  p leasures too 
w e re  n o t so v e ry  d if fe re n t fro m  m y  o w n .

I  g re w  m o re  and  m o re  e na m o re d  o f  them .

G o  O n
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1 T h is  excerpt is m o s tly  about

O  a boy who looks fo r owls 

O  bow  to fin d  owls in  the w ild  

O  the habits o f  great horned owls 

O  how  owls and humans get along

2  H o w  d id  the a u th o r v ie w  th is  assignment?

O  He found i t  tim e-consum ing  and dull.

O  He thought it  w ou ld  impress his teacher.

O  He tho rough ly  enjoyed his lim e  outdoors.

Q  He considered it  to be a dangerous job .

3  W h ic h  o f  the  fo llo w in g  phrases fro m  the excerpt supports  y o u r answer to  N u m b e r 2?

O  This was a m ission after m y own heart, (paragraph 1)

O  It was always a long search, (paragraph 5)

O  O n ly  once was I ever actually struck by a defending ow l. (paragraph 7)

O  We w ou ld  help h im  bu ild  his b lind , (paragraph 8)

4  A cco rd ing  to  the excerpt, w h ich  o f  the fo llo w in g  an im als were n o t occupants o f  the p o p la r b luffs?

o crows

o hawks

o gophers

o sparrows

Page 8
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5  The phrase “ new -green ing grass”  (paragraph 2) ind icates 

O  the tim e o f  day

O  the tim e o f  year

O  an unusual colored grass 

O  seeing the grass as i f  fo r the first tim e

6  The a u th o r p ro b a b ly  believes tha t

O  it is best to leave animals alone

O  animals in  the w ild  are p layfu l

O  animals have the ir ow n fo rm  o f  com m unication

0  there can be a bond between humans and animals

7  Give tw o  reasons w h y  the boy’s feelings abou t ow ls changed. Use one exam ple o r  d e ta il fro m  the
excerpt to  su pp o rt y o u r answer. T h is  item  is w o rth  3 po in ts .

Reasons:

 1____________________________________________________________

2.

Exam ple o r deta il:

G o  O n

Page 9



irGctions
Read the recipe below . Then do Num bers 8 th rou g h  12.

Wild Blueberry Waffles
rec ip e  makes a p p ro x im a te ly  10 w afflesIngredients

1 cu p  sugar 

1 cu p  f lo u r

1 teaspoon b a k in g  soda 

1 teaspoon b a k in g  p o w d e r 

|  teaspoon salt 

1 cup  m ilk  

3 egg yo lks

£ cup  b u tte r  (1 s tic k ), m e lte d  

1 teaspoon v a n ill t (o p tio n a l)  

3 egg w h ites 

1 cu p  b lu e b e rrie s

Directions w a ffle  iro n

• P rehea t the  w a ffle  iro n .

• In  a la rge  b ow l, s u r to g e th e r the  sugar, flo u r, b a k in g  soda, b a k in g  pow der, 

a n d  salt.

•  In  a second bow l, bea t to g e th e r the  m ilk , egg yo lks, b u tle r, and  va n illa . P o u r the  

wet m ix tu re  in to  th e  d r) ' in g re d ie n ts  and  s t ir  u n t i l  b le n d e d . T h e  b a tte r w il l be 

s lig h tly  lum py.

•  In  a separate bow l, beat d ie  egg w h ites u n u l s t i f f  peaks fo rm . G e n tly  fo ld  the  

bea ten  egg w h ites  in to  the  batte r.

•  S ur the  b lu e b e rrie s  in to  the  batte r. A d d  ^ cu p  a d d id o n a l in g re d ie n ts , such as 

choco la te  ch ips , c h o p p e d  straw berries, o r  s liced  bananas, as des ired .

•  P o u r 1 cup  o f  b a tte r o n to  d ie  w a ffle  iro n  and  close it .  H e a t u n t i l  d ie re  is no  

lo n g e r  any steam  c o m in g  fro m  the  w a ffle  iro n ,  usua lly  a b o u t 5 m inu tes .

L e t the  w affles s it f o r  a m in u te  to  ge t c risp  b e fo re  se rv ing . W affles  are best served

w arm  w ith  syrup  o r  w h ip p e d  cream .
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8  A ccord ing  to  the recipe, w h ich  o f  the 
fo llo w in g  ing red ien ts  is essential fo r 
m ak ing  W ild  B luebe rry  Waffles?

o strawberries o s tif f

o syrup o lum py

© butte r o smooth

o vanilla o wet

9  A ccord ing  to  the recipe, how  w il l  the  egg 
w hites appear w hen they have been beaten 
lo n g  enough?

1 0  L is t tw o  ways to  te ll tha t the  waffles have cooked lo n g  enough. T h is  item  is w o rth  2 po in ts .

1___________________________________________________________

7___________________________________________________________

1 1 I f  the waffles are rem oved fro m  the w a ffle  iro n  too  early, they w i l l  be 

O  bland 

O  too th in  

O  too coo!

O  undercooked

1 2  L is t three d iffe re n t pieces o f  equ ipm ent needed to make W ild  B luebe rry  W affles. T h is  item  is 
w o rth  2 po in ts .

1.

2.

3.

G o  O n
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R E A D I N G

DirectionsChocolate is a beverage and a food that many people have enjoyed for centuries. Read this article about chocolate. Then do Numbers 13 through 18.
ABOUT 
CHOCOLATE

T he  s c ie n tific  nam e o f  choco la te , theobromn 
cacao, m eans the fo o d  o f  the gods. T he  tree is 
c o m m o n ly  ca lled  the  cacao tree, b u t  the bean is 
ca lled  the cocoa bean, a nd  the  food  m ade  fro m  
the  bean is ca lled  choco la te .

H is to r y

N a tiv e  C e n tra l A m e ric a n s  b e lie ve d  th a t 
choco la te  had  been b ro u g h t fro m  p a ra d ise  as 
co n so la tio n  to  m an  fo r h a v in g  to  l iv e  on  E arth . 
T h ey  a lso b e lie ve d  th a t i t  w as se rved  in  
p a rad ise , hence its  nam e, and  gave  the  
d r in k e rs  w is d o m  and  k n o w le d g e . The  M a ya s  
a n d  the  A z tecs  g re w  the tree and  used the 
beans fo r  ce n tu rie s  be fo re  the S pan ish  
d isco ve re d  th is  c ro p  in  M e x ico .

N a tiv e  A m e ric a n s  co ns ide re d  cocoa beans 
so va lu a b le  th a t the y  w e re  used as cu rrency.
O n  h is  fo u r th  t r ip  to  A m e ric a , C o lu m b u s  fo u n d  
som e cocoa beans in  a canoe o f f  Yucatan a nd  
p ic k e d  the m  u p  as a c u rio s ity . W h e n  
E uropeans d isco ve re d  th a t the  beans c o u ld  be 
used as m oney, th e y  began to g ro w  the  trees 
them selves.

T he  A z tecs  and  M a ya s  g ro u n d  cocoa beans 
in  sm a ll b o w ls  h o llo w e d  o u t o f  lava  and  m ix e d  
the g ra n u le s  w ith  sp ices to  p ro d u c e  a b it te r  
b rew . The  w o rd  choco la te  com es fro m  M a ya n  
w o rd s  th a t m ean " b it te r  ju ic e ."  E ve n tu a lly , the 
S pan ish  add e d  sugar, a n d  o th e r c o u n trie s  
m ade fu r th e r  c o n tr ib u tio n s .

Cocoa reached E u ro p e  in  the la te  1500s o r  
e a r ly  1600s, be fo re  e ith e r tea o r coffee. I t  w as 
f ir s t  used in  S pa in  a nd  P o rtu g a l, then  in  Ita ly , 
A u s tr ia ,  France, and  f in a l ly  in  the  B r it is h  Isles. 
A s  in  M e x ico , i t  w as  used as a beverage , m o s tly  
b y  the  w e a lth y .

In  the  n in e te e n th  ce n tu ry , the  P o rtuguese  
to o k  thcobrmna cacao to  som e is la n d s  o f f  the 
coast o f  A fr ic a . I t  soon becam e an estab lished  
c ro p  on the  A fr ic a n  m a in la n d  in  the  G o ld  
C oast, C a m e ro on , a nd  N ig e r ia , w h e re  the  
te m p e ra tu re  a nd  h u m id i ty  are  e xce llen t fo r  
g ro w in g  the  cacao tree.

In  the  la te  1800s, C. J. va n  H o u te n  o f  
H o lla n d , w h o  w a s  conce rned  a b o u t the  fa t 
c o n te n t in  choco la te , pressed the cocoa b u tte r  
o u t  o f  choco la te  a nd  add e d  a lk a li to  the 
re m a in in g  p o w d e r  to  p ro d u c e  a d if fe re n t c o lo r 
and  taste. I t  w as the  Sw iss w h o  a dd e d  m i lk  to 
create w h a t  w e  k n o w  as m ilk  choco la te .

T he  f ir s t  choco la te  m a n u fa c tu re d  in  the 
U n ite d  States w as  m ad e  in  1765 a t D o rche tse r 
L o w e r M il ls  on  the  o u ts k ir ts  o f  B oston b y  John 
H a n n o n . T he  m o s t fa m o u s  ch oco la te  m aker, 
h o w e ve r, w as M il to n  H e rshey , o f 
P e n n sy lva n ia , w h o  so ld  h is  ca ra m e l fa c to ry  in  
o rd e r to s w itc h  to  the  m a n u fa c tu re  o f 
choco la te .

T he  U n ite d  States is the n u m b e r one 
p u rch a se r o f  the  w o r ld 's  cocoa beans. The

Page 12
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R E A D I N G

S w iss, A u s tr ia n s , and  B e lg ians, h o w e ve r, 
co nsu m e  m o re  choco la te  p e r p e rso n  than  d o  
A m e rica n s .

Horticulture
Tine cacao tree is  an everg reen  w ith  

e x tre m e ly  la rge  leaves. T he  tree is u n u s u a l 
because i t  bears its  sm a ll f lo w e rs , a nd  
e v e n tu a lly  pods , c lose to  the  t ru n k  and  
b ranches. Each tree p ro d u ce s  a m a x im u m  o f 30 
p o d s  a year, b u t each p o d  co n ta in s  o n ly  20 to  
40 beans encased in  shells.

M o s t cacao is g ro w n  b e tw e e n  100 and  1,000 
fee t above  sea le ve l and  w ith in  20 degrees o f 
the equa to r. H o w e v e r, a y o u n g  cacao tree 
ca n n o t g ro w  in  fu l l  tro p ic a l sun . I t  m u s t be 
c u lt iv a te d  a lo n g  w ith  such  trees as banana o r  
rubbe r. These n o t o n ly  p ro v id e  shade  fo r  the  
cacao, b u t  a lso  a lte rn a te  sources o f  in co m e  fo r  
the  fa rm e rs  i f  the  cacao c ro p  fa ils .

U n lik e  m a n y  o th e r tro p ic a l p la n ts , the cacao 
has n e t d e ve lo p e d  defenses a g a in s t disease. 
F u rth e rm o re , g ro w e rs  h ave  n o t succeeded in  
b re e d in g  p es t-re s is ta n t s tra in s . F u n g i cause the 
m o s t tro u b le . B lack p o d  disease, a fu n g u s , is a 
m a jo r p ro b le m  th ro u g h o u t the  w o r ld .  The  m o s t 
p e rs is te n t insect pests are caps ids , w h ic h  suck 
f lu id  fro m  the  p la n ts .

W est A fr ic a  has rep laced  tro p ic a l areas o f 
the A m e rica s , w h e re  diseases have  a lw a y s  
p la g u e d  the  trees, as the  w o r ld 's  p r in c ip a l 
p ro d u c e r and  n o w  accoun ts  fo r  75% o f the  
w o r ld 's  p ro d u c tio n . Cocoa is  a g re a t source  o f 
in co m e  fo r  the  A fr ic a n  n a tio n s  o f  Iv o r y  C oast, 
G hana, N ig e r ia , and C am eroon .

Processing
A fte r  b e in g  c a re fu lly  re m o ve d  fro m  the  

tree, the p o d s  are cracked  o pen  and  the beans 
taken o u t. T hen  the  beans are fe rm e n te d . 
F e rm e n ta tio n  b reaks d o w n  th ' • sugars and  
p ro te in s  in  the beans to  fo rm  c o m p o u n d s  
c r it ic a l to  the  taste o f the  choco la te . The beans 
are then  d r ie d  a nd  s h ip p e d  to  facto ries.

A t  the  fac to ry , the  beans are cleaned a nd  the 
she lls  re m o ve d . N e x t, choco la te  " l iq u o r , "  a 
m ix tu re  o f  cocoa b u tte r  and  t in y  p a rtic le s  o f 
bean, is  p ro d u c e d  b y  g r in d in g  the  beans. 
F in a lly , the  choco la te  is  "c o n c h e d ."  The  th ic k  
m ix tu re  p ro d u c e d  b y  the  g r in d in g  is ro lle d  
o ve r and  o v e r o n  its e lf  to  sm o o th  o u t  the  edges 
o f the  p a rtic le s  o f  bean and  to  th o ro u g h ly  m ix  
them  w ith  the cocoa b u tte r  re leased d u r in g  
g r in d in g . C o n ch in g , a lo n g  w ith  the  a d d it io n  o f 
ex tra  cocoa bu tte r, g ive s  the choco la te  its  
sm o o th  tex tu re .

Cocoa p o w d e r  is p ro d u c e d  b y  re m o v in g  

m ost o f  the  fa t ty  o ils , w h ic h  are  then  used 
se pa ra te ly  as cocoa b u tte r. T he  m a jo r ity  o f  
c a n d y  bars  to d a y  are a c tu a lly  sp read  w ith  w h a t 
co n fe c tion e rs  ca ll "c o m p o u n d  ch o co la te ," in  
w h ic h  cocoa b u tte r  and choco la te  liq u o r , the 
tw o  expe n s ive  in g re d ie n ts , are rep laced  w ith  
cocoa p o w d e r  and vege tab le  fats. Each 
m a n u fa c tu re r has its  o w n  spec ia l b le n d .

Food
C h o co la te  is a r ic h  fo o d , n o t ju s t a sw ee t 

treat. I t  co n ta in s  a b o u t 30 to  50%  o il,  15% 
starch, and  15% p ro te in , as w e ll as severa l 
v ita m in s  a n d  m in e ra ls . I t  has o fte n  been used

G o  O n
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to  p ro v id e  q u ic k  e n e rg y  and  n u t r i t io n  in  
e m e rg en cy  s itu a tio n s .

L ik e  a ll cocoa-based p roducts , chocolate 
conta ins theobrom ine , a n a tu ra l chem ica l s im ila r 
to caffe ine, w h ic h  s tim u la tes  the b ra in  and 
m en ta l processes. C hoco la te 's  s tim u la tin g  effect, 
how ever, is m u ch  less than  th a t o f coffee o r tea.

C h o co la te  is a lso  a source  o f 
p h e n y le th y la m in e , the ch e m ica l re leased in  the 
b ra in  w h e n  p e o p le  becom e in fa tu a te d  o r fa l l  in  
love . H o w e v e r, th e re  is  n o t m u c h  o f  th is

ch e m ica l in  ch oco la te , n o  m o re  than  in  som e 
vegetab les. C h o co la te  does n o t cause acne, and 
v e ry  fe w  p e o p le  are a lle rg ic  to  it.

M a n u fa c tu re rs  h a ve  t r ie d  fo r  yea rs  to  
m a ke  ch o co la te  s y n th e t ic a lly  b u t  have  h ad  
l i t t le  success. C h o c o la te  c o n ta in s  h u n d re d s  o f  
substances, a n d  n o  one  has d isc o v e re d  w h ic h  
ones are  re s p o n s ib le  fo r  its  d is t in c t iv e  f la v o r . 
A t  leas t fo r ty  to  f i f t y  c o m p o u n d s  are c ru c ia l to  
th e  taste.

1 3  Which of the following summarizes how cocoa beans are processed into cocoa powder?
O  The cocoa bean pods are fermented and form ed in to  com pounds o f  sugar and prote in .

These are shipped to the factory, where they are m ixed w ith  cocoa b u tte r and couched.

O  A fte r the cocoa beans are removed from  the pods and fermented, they are shipped to the
factory. There they are ground in to  chocolate liq u o r and conched, and the oils are pressed out.

O  W hen the pods are picked, the ir fermented cocoa beans are dried  and shipped. Factories m ix 

bu tte r w ith  particles o f  bean to conch a th ick m ix tu re , which removes the oil.

O  The cocoa beans are picked and fermented in to  a liq u o r. Then the cocoa beans are ground and 
conched at the factory, where the fa tly  oils are replaced w ith  vegetable fats.

1 4  How is chocolate today different from what the native Central Americans consumed? 
O  It  is synthetically made.

O  It  is usually sweetened.

O  It  is no longer ground up.

G  It  contains com plete ly d iffe ren t com pounds.

Page 14
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1 5  W h y  d id  Europeans f irs t  s ta rt to  g row  cacao?

O  They enjoyed the b itte r d rink.

O  They felt it w ould be a good crop fo r the ir farmers.

O  They knew they could use the beans as currency in  Mexico.

O  They wanted to compete w ith  native Central Am erican agriculture.

1 6  To get a h ig h  y ie ld , cacao grow ers need to  g row  a lo t  o f  cacao trees 

O  so that the cacao trees can shade each other 

O  so tha t the cacao trees can protect each other fro m  pests 

O  because the cacao trees produce very few beans at one time

O  because the presence o f  other types o f  trees encourages the fo rm ation  o f  larger pods

1 7  Chocolate is som etim es used as an emergency food because i t

O  is easy to  find  

O  does not cost much 

O  makes people feel good

0  is a good source o f  nourishm ent

1 8 W hat are tw o  reasons cacao trees are g row n alongside ru b be r o r banana trees?

Th is  ite m  is w o rth  2 po in ts .

 1________________________________________________________

2.

S T O P
Page 1 5
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D irectionsA student wrote a paragraph about a school game. The paragraph has some mistakes.
l 2
A f te r  school, we checked o u t  the big game. Playip *> the 

team from across town. 3The game lasted for over three
4

hours, but it was exciting the whole time. We won in the 

final minutel

Sample AChoose the best way to write Sentence 2. Sample BWhere would this sentence best fit in the paragraph?
o O u r team playing the team from

across tow n. N ow  were the best team in the city.

o H aving to  play the team fro m  across o after Sentence 1
tow n.

o after Sentence 2
o O u r team was p laying the team from

across town. o after Sentence 3

o Best as it is: Playing the team from o after Sentence 4
across town.

Page 16
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; 7 /

bote jv - rv

irections
Look at the unde rlined  pa rt. Choose the  answer tha t shows the best 
ca p ita liza tion  and p u n c tu a tio n  fo r  th a t part.

•;v:

1

. -‘.jI* .‘J
hr

■. *' i'1 . 11 *•v • •
M y $

Sample C
The huge tra c to r had b locked the h ighw ay i t  was m o v in g  a rock  s lide o f f  the 
road.

O  Highway. It 

O  highway, it 

O  highway. It  

O  Correct as it  is

irections
A  student w ro te  the  fo llo w in g  paragraph. There are fo u r co rrec tions needed 
in  g ram m ar, cap ita liza tion , and p u n c tu a tio n . D ra w  a lin e  th ro u g h  each part 
tha t has a m istake, and w rite  the  co rrec tion  above it .

f . .

; ..

Sample D

In the summer, the days are more longer, so there 

is time to do things I enjoy. I can ride my bike. And 

go swimming. I can also plays in the park with my 

friends.

G o  O n
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Sample E
C om b ine  the three sentences be low  in to  a single sentence.

Annette visited the Alaska ScaLife Center. 
She bought a postcard at the gift shop.
She sent the postcard to her cousin.

Sample F
W rite  the  sentences be low  in  a paragraph, p u tt in g  them  in  the  o rd e r tha t 
makes the m ost sense. A dd  tra n s itio n a l w ords o r  phrases as needed to  make 
the paragraph flo w .

• They pu lled  the  k in g  crab o u t o f  the pots.

• The  crew  sw ung the crab pots o n to  the deck.

• They th rew  the  females and undersized males back in to  the w a ter and 

stored the re m a in in g  crab in  special tanks.

• The  crew  sorted  th e ir  catch.

I

S T O P
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W R IT IN G

D irectionsRead this report that Maria wrote about skyscrapers. The report has some mistakes. Use the report to do Numbers 1 through 4.
1 Tow ard the end of the nineteenth century, American cities were 

grow ing rap id . 2 Because o f the high price o f I and  and  limited space,
3

building vertically seemed practical. Due to the development of 

sufficiently strong metal frameworks which were able to support many
4

floors, the giant buildings we know as skyscrapers emerged. The first 

metal-frame skyscraper, The Home Insurance Building, was built in 

Chicago between the years 13B4 and 1 8 3 5 . 5 It was torn dow n about 

forty-five years later. 6 In the motion picture GodzlWa, the giant beast 

is perched upon the Empire State Building. 7 Some of the worlds 

tallest skyscrapers are found in Chicago and New York City.

1 Choose the correct way to edit Sentence 1.
O  Toward the end o f  the nineteenth century, g row ing  rap id ly  Am erican cities.

O  Toward the end o f  the nineteenth century, Am erican cities were g row ing  rapidly.

O  Toward the end o f  the nineteenth century, Am erican cities were g row ing  m ore rapid.

O  Sentence 1 is correct as it  is.

G o  O n
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W R IT IN GWhich sentence best combines Sentences 4 and 5?
O  The firs t m etal-fram e skyscraper, The H om e Insurance B uild ing , was b u ilt  in  Chicago between

the years 1884 and 1885, b u t it  was to rn  down about fo rty -five  years later.

O  The firs t m etal-fram e skyscraper, The Horne Insurance B uild ing , was b u ilt in Chicago between
the years 1884 and 1885, because it was torn  dow n about fo rty -five  years later.

O  The firs t m etal-fram e skyscraper, The H om e Insurance B uild ing , was b u ilt in  Chicago between
the years 1884 and 1885, and therefore it was lo rn  down about fo rty -five  years later.

O  The firs t m etal-fram e skyscraper, The H om e Insurance B uild ing , was b u ilt in  Chicago between
the years 1884 and 1885, m oreover it  was torn  down about fo rty -five  years later.

3  Which sentence does not belong in the paragraph?
O Sentence 2

O  Sentence 3

O  Sentence 6

O  Sentence 7

4  Where would this sentence best fit in the paragraph?
N ew  technology provided the answer.

o after Sentence

o after Sentence

o after Sentence

o after Sentence

Page 20
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W R IT IN G

5  In  the  paragraph  below , there are s ix  co rrec tions needed in  gram m ar, cap ita liza tion , p un c tua tio n , 
and spe lling. D ra w  a lin e  th ro u g h  each m istake and w rite  the co rrec tion  above it .  T h is  ite m  is 
w o rth  6 po in ts .

A Person’s heart is about the size of his or her fist. It is made 

up mostly of mussel. The septum, or separating wall, divide’s the 

heart in too. The left side, which delivers blood throughout the 

body, is larger and strong than the right side. Veins carries blood 

throughout the body to the right side. The heart contracts

automatically about once every second.

G o  O n

Page 21
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D irections

F o r N um bers  6 th ro u g h  9, read the le tte r and lo o k  at the  num bered , u n d e rlin e d  parts. Choose the 
answer tha t shows the best ca p ita liza tio n  and p u n c tu a tio n  fo r  each pa rt.

6 October 20 2002

Merchandise Manager

N ow  Fashion

7  1425 H o llyw ood  Blvd.

Los Angeles, CA 90027

Dear Manager:

8  I recently purchased a pa ir o f  socks from  your store, after wearing them only once,

I found a huge hole. The salesperson at the departm ent store to ld  me ^o send them  to you

w ith  a copy o f  the sales receipt.

Enclosed you w ill find  the socks and a copy o f  the receipt. I w ou ld  appreciate it i f  you

w ou ld  issue me a store cred it o r re fund m y money as soon as possible.

9 Yours tru ly ,

Carol Sm ith
'

6  O  O ctober 20, 2002 8  O  store, after

O  October, 20 2002 O  store. A fte r

O  O ctober 20 2002, 0  store: after

O  Correct as it  is O  Correct as it  is

7  O  1425 H o llyw ood  blvd. 9  O  yours T ru ly ,

O  1425, H o llyw ood  Blvd. O  yours tru ly ,

O  1425 H o llyw ood  b lvd ©  Yours, tru ly

©  C orrect as it  is ©  C orrect as it  is

Page 22



Co
py

rig
ht 

© 
200

3 
by 

Ala
ska

 D
ep

art
me

nt 
of 

Ed
uca

tio
n 

& 
Ear

ly 
De

ve
lop

me
nt 

and
 C

TB
/M

cG
raw

-H
ill 

LL
C.

.... ,,,. 
10 W rite  abou t a tim e  w hen som eth ing  th a t you  have learned helped you  in  some way. 

M ake y o u r response as com plete as possible. T h is  ite m  is w o rth  4 po in ts .

Use the W r it in g  S kills  C hecklis t to  check y o u r w o rk .

W R IT IN G

G o  O n
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D irectionsRead the report that David wrote for his English class. Then do Numbers 11 and 12.
W R IT IN G  § i |

________________ Today it is considered one of the ten most popular

children’s novels of a!! time, and has been translated into more than thirty
2

different languages. What many people don't know about C a rro II is that he 

was a keen mathematician, publishing many works on the subject. 3 He also
4

taught mathematics and spent most of his life at this occupation. His other 

enterprises included serving as an officer for his church and writing poetry.

1 1 Choose the best topic sentence for the paragraph.
O  O ther works by Lewis C arro ll include “ Sylvie and B runo,”  a fa iry  tale in  verse.

O  Its sequel, Through the Looking-Glass, achieved an equal am ount o f  popu la rity .

O  The English author Lewis C arro ll is best know n fo r his book Alice’s Adventures in Wonderland.

O  Lewis C arro ll w rote the book fo r ch ildren, bu t that doesn’t  s lop m any adults from  enjoying it.

1 2  Choose the best way to write Sentence 3 to clarify meaning.
O  He also taught mathematics, tha t being an occupation he spent most o f  his life  at.

O  He also spent most o f  his life  at the occupation o f  teaching mathematics.

Q  He also spent most o f  his life  teaching the occupation o f  mathematics.

O  Sentence 3 is best as it is.
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W R IT IN G

1 3  Read the sentences be low  abou t o rien tee ring , an o ld  b u t lit t le -k n o w n  sport. W r ite  the sentences
below  in  a paragraph, p u tt in g  them  in  the o rd e r th a t makes the m ost sense. A dd  tra n s itio n a l 
w ords o r phrases as needed to  m ake the paragraph flow . Th is  item  is w o rth  2 po in ts .

• Each co m p e tito r punches h is  o r her checkpo in t ca id  and heads fo r  the next 
checkpo in t.

• Using o n ly  a compass and a m ap, o rien tee ring  com petito rs  t r y  to  navigate across an 

u n fa m ilia r  landscape.

• They m ust leave the t ra il and go th ro u g h  the unde rg row th  to  reach each checkpo in t 
on  the map.

• They begin by  fo llo w in g  a t ra il th ro u g h  a forest.

G o  O r \
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W R I T I N G

N ightly sleep follow s a distinct sequence o f  cycles.

O  A person’s hidden feelings may surface in  dreams. Just fo r fun, try  keeping a dream jou rna l 
fo r a few weeks.

O W ith o u t sleep, people cannot func tion  properly. Symptoms range in  severity from  in a b ility
to concentrate to paranoia in  extreme cases.

O The stage o f  sleep in  which we dream is called rapid eye m ovem ent, o r REM, sieep. The b ra in ’
activ ity  is demonstrated by small movements o f  the eyelids.

O Each cycle begins w ith  a period o f  nonrap id  eye movem ent (N R E M ) sleep. A bou t 60 to 90
m inutes later, the rapid eye m ovem ent, o r REM, sleep occurs.

1 4 C h o o s e  t h e  s e n t e n c e s  t h a t  b e s t  s u p p o r t  t h i s  t o p i c  s e n t e n c e  a b o u t  s l e e p .

1 5  Choose the sentence tha t best com bines these tw o  sentences.

M y  first career choice is nursing. 
N ursing helps people in im portant ways.

O  As m y firs t career choice, nurs ing  helps people in  im po rtan t ways.

O  N ursing  helps people in im p o rta n t ways because it is m y firs t career choice.

O  M y  firs t career choice is nursing because nursing helps people in im po rtan t ways.

O  M y  firs t career choice is nursing, therefore nursing helps people in  im portan t ways.
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1 6  C om bine the  three sentences be low  in to  a single sentence. T h is  ite m  is w o rth  1 p o in t.

O rion is a constellation.
O rion was nam ed after a hunter in Greek mythology.
O rion is visible from  both o f  Earth’s hemispheres.

1 7  Choose the  sentence th a t is w r itte n  co rrec tly  and shows the correc'. cap ita liza tio n  and 
punc tua tion .

O  The class always seemed to enjoy having a substitute teacher.

O Part o f  the high school experience, m aking lasting friendships.

O The class was a rather small close k n it  outstanding group o f  students.

O Part o f  the requirem ent fo r the class was reading the novel “ Travels W ith  Charley.”

G o  O n

Page 2 7



W R IT IN G

SiSKiS
1 8  I f  you cou ld  live  anywhere in  A laska o r anywhere else in  the w o rld , where w o u ld  you  choose? 

W o u ld  you  ra th e r live  w here you  do now? E xpla in  w h y  you w o u ld  choose to  m ove o r w hy  you 
w o u ld  stay. M ake y o u r response as com plete as possible. T h is  ite m  is w o rth  6 po in ts .

| ~ ^  Use the  W r it in g  S k ills  C hecklis t to  check y o u r w o rk .

Page 28
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*  Use the Writing Skills Checklist below 
to improve your composition.

M ake sure you  do the  fo llo w in g :

1 W rite  a com position  w ith  a thesis statement that is supported w ith  details, 
well-developed paragraphs, transitions, and a conclusion.

2  Use appropriate voice.

3  W rite  so that you r com position w ill make sense to the person who reads it.

4  Vary the sentence structure.

5  Choose your words carefully.

6  Use complete sentences.

7  Use correct grammar.

8  Use correct capita lization and punctuation.

9  Spell words correctly.

1 0  W rite  neatly.

Y o u r co m p os itio n  w il l  be scored using  the A laska C om prehensive System o f  S tudent 
Assessment 4 -P o in t o r 6 -P o in t H o lis t ic  R ubric .

Page 31



f  MATHEMATICS \

■ ' ' ' ■" . I  - :.....  ■ '  ̂ P '

M a t h e m a t i c s

Sample A
The circle g raph  shows th e  p ro p o rtio n s  o f d if fe re n t 
types o f  a rt in th e  c ity  museum . A b o u t h o w  m any 
pa in tings  are th e re  in th e  museum?

G 15

O 30

O  45

G  60

Sample B

Works of Art in MuseumTotal = 100 works of art

Use yo u r ru le r to  he lp  you  solve th is  p ro b le m . NOTE: The d im ensions o f  th e
a rt yo u r p r in te r  produces may 

- fl/ /  be s lig h tly  d if fe re n t fro m  th e  
o rig in a l a rt.

Janice rode  her bicycle fro m  Echo to  Rapids, and th e n  fro m  Rapids to  G rant. 
A b o u t h o w  fa r  d id  she ride  in all?

O 13 kilometers

O 7 kilometers

O 20 kilometers

G 8 kilometers

i iI

S o  O n

Page 32
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I  M A T H E M A T IC S  t.

n

Sample C

Use yo u r ru le r and 
p ro tra c to r to  he lp  you 
solve th is  p rob lem .

NOTE: The d im ensions o f  th e  
a rt you r p r in te r  produces m ay 
be s lig h tly  d if fe re n t fro m  th e  
o rig in a l a rt.

D

ftHftfiSSl

Robert m easured th e  sides and angles o f  th e  q ua d rila te ra l. Here are his results:

AB =  9.0 cm m Z  A  =  62°
BC =  7.5 cm m Z  B =  90°
CD =  6.5 cm m Z  C =  90°
AD =  8.5 cm m Z D  =  138°

Robert m ade tw o  inco rrec t m easurem ents. On th e  lines below , w r ite  R obert a no te  
g iv ing  h im  th e  co rrec t m easurem ents.

S T O P
Page 33
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E O 7  You m ay re fe r to  th e  M a the m a tics  Reference Sheet loca ted  a t th e  end o f  th is  tes t.
F/ip i

[  MATHEMATiCS \  ■

1 The ta b le  b e lo w  shows th e  f in a l scores o f  2 baske tba ll gam es a t 4 h ig h  schools.

BASKETBALL SCORES

H igh  School Game 1 Game 2

H a rbor 63 66

Larson 67 65

C entra l 65 63

Eastside 71 60

W h ich  o f  th e  fo llo w in g  lists th e  h ig h  schools in o rd e r fro m  th e  school w ith  th e  highest total 
score to  th e  school w ith  th e  low est total score?

O  Harbor, Central, Eastside, Larson

O  Larson, Eastside, Harbor, Central

O  Harbor, Central, Larson, Eastside

O  Larson, Eastside, Central, Harbor

2  W h ich  o f  th e  fo l lo w in g  is e q u iva le n t to  (25 x  32)3 ?

O  28 x  35 

O  2s X 36 

O  2 15 X 35

O  2 ,s x  36

Page 34
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J  M A T H E M A T IC S  {

3  The low est te m p e ra tu re  recorded  in th e  U n ited  States was '80 ° Fahrenhe it, a t Prospect Creek, 
Alaska. The fo rm u la  b e lo w  can be used to  conve rt degrees Fahrenhe it (°F) to  degrees 
Celsius (°C).

o r °F -  32 
1.8

W h a t is '80 ° F ahrenhe it conve rted  to  th e  nearest w h o le  degree Celsius?

O  '6 2 " Celsius

O  -2~° Celsius

O  27° Celsius

O  62° Celsius

4  Janice buys 74 packs o f gum  in  a va rie ty  o f  flavors. She chooses tw ice  as m any packs o f  green 
app le  g u rr as packs o f  sp ea rm in t gum  and 6 fe w e r packs o f  c innam on g um  th a n  packs o f  green 
app le  gum . H ow  m any packs o f  spea rm in t gum  does Janice buy?

o 16

o 20

o 26

o 32

S o  O n
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J MATHEMATICS I.
5 Look at the righ t rectangular prism below.

W hat is the surface area, in square inches, 
o f the prism?

O  38 square inches

O  40 square inches

O  60 square inches

O  76 square inches

6  Reggie tosses a coin three times in a row. 
The tree diagram below shows all possible 
outcomes, where H represents heads and 
T represents tails.

COIN  TO SS

First Second Third
Toss Toss Toss

W hat is the probability tha t Reggie w ill 
toss tw o  or more heads?

O  g  

O 1

O  I  

O  I

Page 3 6
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J  MATHEMATICS {

7 Donnie wants to  enlarge a photograph 
tha t measures 3 inches by 5 inches. If both 
dimensions are doubled, what happens to  
the area o f the photograph?

O  It is doubled.

O  It is multiplied by 4.

O  It remains the same.

O  It is multiplied by 8 .

8  When mixing concrete, 3 buckets o f sand 
are used fo r every 4 buckets o f gravel 
used. How many buckets o f sand should 
be mixed w ith  24 buckets o f gravel?

o 18 buckets

o 27 buckefs

© 32 buckets

o 72 buckets

9 Study the number sequence below.

16, 19, 2 4 ,3 1 , . . .

W hat is the seventh term  in the 
sequence?

O  40

O  51

O  64 

©  79

1 0  Which o f the fo llow ing  is equivalent to  
3(8* + 2)1

©  26*

O  30*

O  24* + 2 

O  24* + 6

G o  O n

Page 3 7



J  MATHEMATICS \
1 1 Sam is baking 10 pies fo r a school bake sale. He uses 21 cups o f apples fo r 6 pies. How many

cups o f apples w ill he need in all? Show the work necessary to  solve the problem, and w rite  the 
answer on the line below. This item is w orth  2 points.

Show the work.

Answ er:________________________cups

1 2  One-third o f the people at a banquet ordered ice cream fo r dessert. The rest ordered pie. 
One-fourth o f those requesting pie ordered apple pie. If 180 people attended the banquet, 
how many ordered apple pie?

o 15

o 30

o 40

o 45

1 3 The to ta l area o f Alaska is 591,000 square miles. Which o f the fo llow ing  is 591,000 expressed in
scientific notation?

O  591 X 104

O  5.91 x  195

O  59.1 X 105

O  5.91 x  1 0 6

Page 3 8
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J  MATHEMATICS {
1 4 The table below shows the number o f times a radio station played the popular song, 

"Nothing New," each day fo r a week.

Which o f these best describes the number o f times "Nothing New" was played per day?

O  mean 

O  median 

O  mode 

O  range

NUMBER OF TIMES "NOTHING NEW" 
WAS PLAYED

Day Number o f Times

Sunday 9

Monday 13

Tuesday 13

Wednesday 1 2

Thursday 14

Friday 3

Saturday 1 0

I 5 Pete boards a flig h t from  Los Angeles to  Atlanta. His flig h t leaves Los Angeles at 1 p.m. and 
arrives in A tlanta at 10 pm. The tim e in A tlanta is 3 hours ahead o f the tim e in Los Angeles. 
How many hours is the flig h t from  Los Angeles to  Atlanta? Show the work necessary to  solve 
the problem, and w rite  the answer on the line below. This item is worth 2 points.

Show the work.

Answ er:_____________ hours

S o  O n

Page 3 9



1 6 Use your ruler to  help you solve 
this problem.

Rick made a scale drawing o f his 
classroom. Part o f his drawing is shown 
below, w ith  x representing the length o f 
his classroom.

x

NOTE: The dimensions 
o f the art your printer 
produces may be 
slightly d iffe ren t from 
the original art.

Rick used a scale o f 1 centimeter = 5 feet. 
According to  his scale, w hat is the 
approximate length (x), in feet, o f his 
classroom?

o 5 feet

o 6 feet

o 1 1  feet

o 30 feet

j  M A T H E M A T I C S  I, •

1 7 Look at the figure below.

W hat is the perimeter, in feet, 
o f the figure?

O 32 feet

O 64 feet

O 96 feet

O 128 feet

Page 4 0
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J  MATHEMATICS 1.
1 8  Two phone companies charge d ifferent rates fo r the ir phone service. Doug's Communication 

Company charges a monthly fee o f $5, plus $0.15 per minute. Laura's Phone Company charges 
a monthly fee o f $23, plus $0.09 per minute. The equations below represent each company's 
total monthly fees (y), where a: is the number oi minutes o f phone use. This entire item is 
w orth  4 points.

Doug's Communication Company y = 0.15a: + 5

Laura's Phone Company y = 0 09x + 23

For how many minutes o f phone use are the to ta l monthly fees the same? Show the work 
necessary to  solve the problem, and w rite  the answer on the line below.

Show the work.

A nsw er:_______________________minutes

Eric uses his phone fo r a minimum o f 400 minutes per month. How much money would Eric 
save by using Laura's Phone Company instead o f Doug's Communication Company? Show the 
work necessary to  solve the problem, and w rite  the answer on the line below.

Show the work.

Answer: $ ______________________

S T O P

Page 4 1



N am e.
Alaska Mathematics Standards Reference Sheet

Ifr.i ■■ mm gjgqsags--

Area

2 >~. t i -jz t rr~r. T=ar-ociox3c=E

Trapezoid

Circle

A  =  jb h

A =  Iw

A =  \  li(b\ + 62)

/  /  Para lle logram  A =  bh

A — TT/’2

KEY

b =  base f  =  s lan t h e ig h t
h =  h e ig h t d  =  d ia m e te r
/ =  leng th r  =  radius
w =  w id th

Use 3.14 o r y  fo r  tt.

C ircum ference C =  t t  d  =  2-irr

A

Volum e

R igh t C ircular Cone V =  | 7i r 2/?.

Square Pyramid V  =

Total Surface Area

SA =  \(2ixr)i +  -nr2 =  it r t  +  m '2
SA = A (\lC ) + I2 = 2lf. +  I2

o Sphere V  =  |  -n r3 SA =  Am'2

R igh t C ircular C ylinder V =  -n r2/?. SA =  2tt;7 i +• 2 it ; ’2

R ectangu lar Solid V =  Iwh SA =  2(lw) +  2 (hw) + 2 (Ik)

In the  fo llo w in g  fo rm u las, 11 represents th e  n u m be r o f sides.

In a polygon, th e  sum o f th e  measures o f th e  in te rio r angles is equal to  1 8 0 0 i-  2). 

In a regular polygon, the  measure o f an in te rio r angle is equal to  180(??. - 2 ) + n.
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Alaska Mathematics Standards Reference Sheet
r . r W 3 L » ' r : t t t i n s i z ' T ^  ’ □  ;zt *13 e  - : r r * s a  D T i  u a f i a a j K t a

i j i - i / i -  - - i  t  ‘ * ^ 1* ~r'~i ‘ **^-**'r ***! ^~*i'*iVi i ‘ i i ' |  t - ' - r r ~  — ■ " r  " y  • 77.** w

S lope-in te rcept fo rm  o f an equa tion  
o f a line, w here  m  =  slope and 
b =  th e  y -in te rce p t:

y  =  mx +  b

Distance, rate, tim e  fo rm u la , w here  
d  =  distance, r  =  rate, t  =  tim e :

II

, J
Jkma

VI
On

d  =  r t

Simple Interest =  p rt 
w herep  =  principal, r  = rate, t =  tim e

Distance be tw een tw o  po in ts 

Py(xv yJ  a n dP 2 (x2,y 2):^(X ji—X)) +(y2~y])
M id p o in t be tw een tw o  po in ts  

P,(xu yJ  ar\dP2(x2,y 2):

( x 2+x, y2+ y A

I
1

m■■
11

C o n v e rs io n s

1 yard = 3 fe e t =  36 inches 1  cup =  8  f lu id  ounces
1 m ile  =  1,760 yards =  5,280 fe e t 1 p in t =  2  cups
1 acre =  43,560 square fe e t 1  q u a rt =  2  p ints
1  hou r =  60 m inutes 1 ga llon  =  4 quarts
1  m inu te  =  60 seconds

1  l ite r  =  1 0 0 0  m illilite rs  =  1 0 0 0  cubic centim eters 1  pound  =  16 ounces
1 m ete r =  1 0 0  centim eters =  1 0 0 0  m illim e te rs 1 to n  =  2 , 0 0 0  pounds
1  k ilo m e te r =  1 0 0 0  meters
1  gram  =  1 0 0 0  m illig ram s
1 k ilog ram  =  1 0 0 0  grams
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SCORING GUIDE

CONSTRUCTED-RESPONSE QUESTIONS:

Sample B

W ho are the players in w hite  uniforms? W hat are the players in w hite  uniforms doing? 

Exemplary Response:

The players in w hite  uniforms are probably defensive players. They are staying in the ir zones and 
try ing to  maintain a position between the offensive players and the basket.

Score Points: 2 points possible

• 1 po in t fo r a correct explanation o f who the players in w h ite  uniforms are

• 1 po in t fo r a correct explanation o f w hat these players are doing

Item 7

Give tw o  reasons why the boy's feelings about owls changed. Use one example or detail from  the 
excerpt to  support your answer. This item is w orth  3 points.

Exemplary Response:

Reasons:

1. He got to  know the owls better.
2. He realized they w eren 't tha t d iffe rent from  him.

Example or detail:

He watched the ir lives fo r long hours.

5core Points: 3 points possible

• 1 po in t fo r the idea tha t he got to  know the owls better

• 1 po in t fo r the idea tha t he understood them or tha t they seemed like him

• 1 po in t fo r a supporting example or detail

Page 46
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R E A D I N G

S C O R I N G  G U I D E

Item 10

List tw o  ways to  te ll tha t the waffles have cooked long enough. This item is w orth  2 points.

Exemplary Response:

1. Wait until there is no more steam coming from  the waffle  iron.
2. Cook fo r 5 minutes.

Score Points: 2 points possible

• 1 point fo r mentioning tha t the steam stops

• 1 point fo r indicating 5 minutes cooking time

Item 12

List three d iffe ren t pieces o f equipment needed to  make W ild Blueberry Waffles. This item is 
w orth  2  points.

Exemplary Response:

Any three o f the fo llow ing  pieces o f equipment:

• waffle  iron » 3 bowls
• measuring cups/spoons • spoon/spatula
• egg beater/m ixer/fork/w ire whip (to beat eggs)

Score Points: 2 points possible

2 points Response includes 3 o f the pieces of

1  point Response includes 2 of the pieces of

0  points Response includes 1 of the pieces o f

Item 18

W hat are tw o  reasons cacao trees are grown alongside rubber or banana trees?
This item is w orth  2 points.

Exemplary Response:

1. The rubber and banana trees shade the cacao plant, which does not do very well in fu ll sun.
2. The rubber and banana trees are grown alongside as an alternative source o f income in case 

something happens to  the cacao tree.

Score Points: 2 points possible 

• 1  po in t fo r each reason Page 4 7
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S C O R I N G  G U I D E

KEY FOR MULTIPLE-CHOICE ITEMS:

Sample A. C 

Sample B. D 

Sample C. C

1 . B

2 . A

3. C

4. B

6 . A

7. D

8 . B

9. D

1 1 . C

1 2 . D

14. D

15. C

17. A

Page 4 8
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WRITING
SCORING GUIDE

CONSTRUCTED-RESPONSE QUESTIONS:

Sample D

Exemplary Response:

longer
In the summer, the days a rem oro-longef- so there is time to  do things I enjoy. I can ride

bike and play
my b ike. And go swimming. I can also-ptays in the park w ith  my friends.

Score Points: 4 points possible

• 1 po in t fo r changing more longer to  longer [grammar]
• 1  po in t fo r changing bike, to  bike [punctuation]
• 1 po in t fo r changing And to  and [capitalization]
• 1 po in t fo r changing plays to  play [grammar]

NOTE: In the firs t sentence, the student may simply cross out the word "more."

Sample E

Exemplary Responses:

When Annette visited the Alaska SeaLife Center, she bought a postcard at the g ift shop and sent it 
to  her cousin.

OR

Annette visited the Alaska SeaLife Center, where she bought a postcard at the g if t shop and sent it 
to  her cousin.

OR

W hile visiting the Alaska SeaLife Center, Annette bought a postcard at the g ift shop and sent it to  
her cousin.

Score Points: 1 po in t possible

1 po in t Exemplary response or any sentence th a t correctly combines the three sentences, maintains 
the meaning, removes the redundant or repeated words, adds words or phrases as needed, 
and is syntactically correct.

0 points Other; incorrect sentence or incorrect meaning

Page 4 9



c , c S C O R I N G  G U I D E
Sample F

Exemplary Responses:

A fte r the crew had swung the crab pots onto the deck, they pulled the king crab out o f the pots, 
sorting the ir catch. They th rew  the females and undersized males back in to  the water and stored 
the remaining crab in special tanks.

OR

The crew swung the crab pots onto the deck and pulled the king crab ou t o f the pots. The crew 
then sorted the ir catch. Finally, they th rew  the females and undersized males back into the water 
and stored the remaining crab in special tanks.

OR

A fte r the crew had swung the crab pots onto the deck, they pulled the king crab out o f the pots. 
Once the crew sorted the ir catch, they th rew  the females and undersized males back into the water 
and stored the remaining crab in special tanks.

Score Points: 2 points possible

2 points Response lists sentences in the order given in the exemplary responses and includes at least 
one transitional word or phrase used appropriately.

1 po in t Response lists sentences in correct order but doesn't include an appropriate transitional 
word or phrase.

0 points Response lists sentences in a d iffe ren t order.

NOTE: Other transitional words or phrases may be used, as long as they are appropriate. Small 
variations in the sentences are allowed to  accommodate the transitions the student is using. No 
deduction is made fo r transcription errors (misspelling a word or making a mistake in punctuation) 
or fo r  fa iling  to indent the  paragraph.

WRITING

Page 5 0
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WRITING
SCORING GUIDE

Item 5

Exemplary Response:

person's muscle
A Person's-heart is about the size o f his or her fist. It is made up mostly o f -mussel-.

divides tw o
The septum, or separating wall, -d-ivide^ th e  heart in too-. The le ft side, which delivers

stronger carry
blood throughout the body, is larger arid-stroogthan the right side. Veins -carries- blood

throughout the body to  the righ t side. The heart contracts automatically about once

every second.

Score Points: 6 points possible

• 1 point fo r changing Person's to  person's
• 1 point fo r changing mussel to  muscle
• 1 point fo r changing divide's to  divides
• 1 point fo r changing too to  tw o
• 1 point fo r changing strong to  stronger
• 1 point fo r changing carries to  carry

[capitalization]
[spelling]
[punctuation]
[spelling]
[grammar]
[grammar]

Page 5 1



WRITING
SCORING GUIDE

W rite about a tim e when something tha t you have learned helped you in some way. Make your 
response as complete as possible. This item is w orth  4 points.

Item  10
Use the W riting  Skills Checklist to  check your work.

Rubric

Score Points: 4 points possible

4 points

• the w rite r defines and stays on topic
• supporting details are relevant, develop the 

topic, and provide im portant inform ation
• ideas and/or details are explicitly connected to  

the topic
• topic is developed in a logical, organized, 

sequential way
• words are accurate, specific, and appropriate 

fo r the purpose and audience
• colorful or figurative  language may be 

attem pted
® there is a variety o f sentence structures
• sentences are purposeful, w ith  clear transitions
• sentence structures are correct (few, if  any, 

errors)
• grammar and usage are correct (few, if  any, 

errors)
• punctuation and capitalization are correct (few, 

if  any, errors)
• spelling is generally correct, even on more 

d ifficu lt words (few, if  any, errors)

3 points

• the w rite r defines and stays on topic, but does 
not fu lly  develop it

• supporting details are relevant but may be 
lim ited, overly general, or less important; main 
idea may not be clearly delineated from  the 
details

• w rite r attempts to  develop the topic in a 
logical, organized, sequential way but may 
fa lte r

• ideas and/or details are connected w ith  the 
topic im plic itly rather than explicitly

• words a. e mostly accurate, specific, and 
appropriate fo r the purpose and audience

• sentence structures are simple but accurate
• there may be an attem pt to  vary sentence 

structures
• transitions between some sentences may be 

missing or unclear
• grammar and usage are mostly correct and 

errors do not impede meaning
• punctuation and capitalization are mostly 

correct and errors do not impede meaning
• spelling errors are lim ited to  more d ifficu lt 

words and do not impede meaning
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S C O R I N G  G U I D E

• topic may be defined but not developed, or 
w riting  may be a collection o f ideas from  which 
no central topic emerges, or topic may be 
defined, but w rite r digresses from  it

• supporting details are minimal or many are 
irrelevant

• main idea is not clearly delineated from  the 
details

• w rite r does not a ttem pt to  develop the topic in 
a logical, organized, sequential way; w riting  
may be a list rather than a developed 
paragraph

• ideas and/or details are not connected w ith  the 
topic, even implicitly

• some words are not accurate, specific, or 
appropriate fo r the purpose and audience

• sentences may be choppy or repetitive; there 
may be some sentence fragments

• there is no attem pt to  vary sentence structures
• transitions between sentences are missing or 

unclear
• errors in grammar and usage may impede 

meaning in some instances
• errors in punctuation and capitalization may 

impede meaning in some instances
• spelling errors in common words may be 

present and may impede meaning in some 
instances

2  p o in ts 1  po in t

• topic, idea, or story line is not defined
• supporting details are absent or irrelevant
• there is no evidence o f organization; w riting  

may be a brie f list
• many words are no t accurate, specific, or 

appropriate fo r the purpose and audience
• sentences are simple, repetitive; there may be 

many fragments
• errors in grammar and usage may severely 

impede meaning
• errors in punctuation and capitalization may 

severely impede meaning
• spelling errors are numerous and may severely 

impede meaning
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WRITING
item 1 3  S C O R I N G  G U I D E
Exemplary Responses:

Using only a compass and a map, orienteering competitors try  to  navigate across an unfam iliar 
landscape. They begin by fo llow ing  a tra il through a forest. Eventually, they must leave the tra il and 
go through the undergrowth to  reach each checkpoint on the map. Once there, each com petitor 
punches his or her checkpoint card and heads fo r the next checkpoint.

OR

Using only a compass and a map, orienteering competitors try  to  navigate across an unfam iliar 
landscape. They begin by fo llow ing  a tra il through a forest. A t some point, they must leave the tra il 
and go through the undergrowth to reach each checkpoint on the map. A fte r they reach each 
checkpoint, each com petitor punches his or her checkpoint card and heads fo r the next checkpoint.

Score Points: 2 points possible

2 points Response lists sentences in the order given in the exemplary responses and includes at least 
one transitional word or phrase used appropriately.

1 po in t Response lists sentences in correct order but doesn't include an appropriate transitional 
word or phrase.

0 points Response lists sentences in a d iffe rent order.

NOTE: Other transitional words or phrases may be used, as long as they are appropriate. Small 
variations in the  sentences are allowed to  accommodate the transitions the student is using. No 
deduction is made fo r transcription errors (misspelling a word or making a mistake in punctuation) 
or fo r  fa iling  to  indent the paragraph.

Item 16

Exemplary Responses:

Orion, a constellation named after a hunter in Greek mythology, is visible from  both o f Earth's 
hemispheres.

OR

Orion, a constellation visible from  both o f Earth's hemispheres, is named after a hunter in Greek 
mythology.

OR

Orion is a constellation named a fte r a hunter in Greek mythology and is visible from  both o f Earth's 
hemispheres.

Score Points: 1 po in t possible

1 po in t Exemplary response or any sentence tha t correctly combines the three sentences, maintains
the meaning, removes the redundant or repeated words, adds words or phrases as needed, 
and is syntactical^ correct.

0 points Other; incorrect sentence or incorrect meaning
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.
WRITING

SCORING GUIDE

If you could live anywhere in Alaska or anywhere else in the world, where w ould you choose? Would 
you rather live where you do now? Explain why you would choose to  move or why you would stay. 
Make your response as complete as possible. This item is w orth  6 points.

Use the W riting Skills Checklist to  check your work.

Item  18

Rubric

Score Points: 6 points possible

6 points

Ideas and Content
• ideas are fresh, original, and/or insightful
• ideas are based on the writer's knowledge 

and/or experience
• details are relevant, te lling, and contribute to  

the whole
• content goes beyond the obvious or 

predictable
• topic makes a po in t or tells a story

Organization
• sequencing o f ideas and details is logical and 

effective
• introduction is inviting—draws in the reader
• conclusion is satisfying— leaves reader w ith  a 

sense o f resolution
• transitions are thoughtfu l; clearly show how 

ideas connect
• organization flows smoothly, seems effortless

Voice
• language is highly individual
• reader senses the person behind the words; 

feels an interaction w ith  the w rite r
• tone gives the w riting  flavor, adds interest
• language is appropriate fo r purpose and 

audience
• narrative w riting  seems honest, appealing, 

heartfe lt

• expository or persuasive w riting  reflects a 
strong com m itm ent to  the topic; anticipates 
reader's questions, shows why the reader 
should care or w ant to  know more

Word Choice
• words are specific, accurate, striking
• language is natural, not overdone
• verbs are lively
• nouns and modifiers are precise
• cliches and jargon are used sparingly and only 

fo r effect

Sentence Fluency
• sentence construction makes meaning clear
• sentences are purposeful and build upon 

each other

Conventions
• paragraphing reinforces the organizational 

structure
• grammar and usage are correct (few, if  any, 

errors) and contribute to  clarity and style
• punctuation is accurate (few, if  any, errors) and 

guides the reader through the text
• spelling is generally correct, even o f more 

d ifficu lt words
• the w rite r may manipulate conventions fo r 

stylistic effect
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WRITING
SCORING GUIDE

Ideas and Content
• ideas are based on the writer's knowledge 

and/or experience
• details are relevant, telling, and contribute to  

the whole
• topic makes a po in t or tells a story
• some ideas are fresh and original

Organization
• sequencing o f ideas and details is logical 

and effective
• introduction is inv iting—draws in the reader
• conclusion is satisfying— leaves reader w ith  a 

sense o f resolution
• transitions are though tfu l; clearly show how 

ideas connect
• organization usually flows smoothly

Voice
« reader senses the person behind the words
• there are occasional moments tha t surprise, 

amuse, or move the reader
• tone gives the w riting  flavor, adds interest
• language is appropriate fo r purpose and 

audience
• narrative w riting  seems honest, appealing, 

heartfe lt
• expository or persuasive w riting  reflects a 

strong commitment to  the topic

5 p o in ts
Word Choice
• words are specific and accurate
• lively verbs and picturesque words and phrases 

are occasionally used
• language is natural, not overdone
• verbs are lively
• nouns and modifiers are precise
• cliches and jargon are used sparingly and only 

fo r effect

Sentence Fluency
• sentence construction makes meaning clear
• sentences are purposeful and build upon 

each other
• sentences vary in length and structure
• fragments are used only fo r style or effect
• dialogue, if used, sounds natural

Conventions
• paragraphing reinforces the organizational 

structure
• grammar and usage are correct (few, if any, 

errors) and contribute to  clarity and style
• punctuation is accurate (few, if any, errors)
• spelling is generally correct, even o f more 

d ifficu lt words
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S C O R I N G  G U I D E

Ideas and Content
• topic and direction are evident, but more 

inform ation is needed to  " f i l l  in the blanks"
• ideas draw on knowledge and/or experience 

but may not move beyond general observations 
to  specifics

*• details are reasonably clear but may not be 
detailed, personalized, or expanded

• supporting details are present but may not 
"flesh ou t" the main po in t or story line

• orig inal ideas may be blended w ith  ones tha t 
are more obvious or predictable

Organization
• sequencing is usually logical but may be 

predictable or distracting
• introduction is recognizable but may not create 

a strong sense o f anticipation
• conclusion is recognizable but may not tie  up 

all loose ends
• transitions often work well but some 

connections between ideas may be unclear
• pacing is fa irly  well controlled but there may be 

some lapses (e.g., moving ahead too quickly or 
spending too  much tim e on less im portant 
details)

• organization mostly supports the main point or 
story line, w ith  occasional lapses

Voice
• w riting  communicates in an earnest, pleasing 

manner
• voice is inconsistent: it may emerge strongly, 

then retreat behind general, dispassionate 
language

• w riting  hides as much o f the w rite r as it reveals
• w rite r seems aware o f audience and purpose 

but often weighs words too  carefully or 
discards personal insights in favor o f safe 
generalities

4  p o in ts
Word Choice
• words are mostly correct and adequate but may 

lack fla ir and color
• fam iliar words and phrases communicate
• attempts at colorful language are made but 

some may be overdone
• cliches and jargon may be used occasionally in 

place o f fresh language

Sentence Fluency
• sentences are grammatical and hang together
• some variation in sentence length and 

structure; sentence beginnings are not all alike
• some transitions between sentences are missing 

or hidden
• parts may be stiff, awkward, choppy, or 

too  long
• dialogue, if  used, sounds s tiff at times

Conventions
• paragraphing is attempted but some 

paragtaphs run together or begin in the 
wrong place

• problems w ith  grammar or usage are not 
serious enough to  impede or distort meaning

• term inal punctuation is usually correct; internal 
punctuation is sometimes missing or incorrect

• spelling is usually correct or reasonably 
plausible on common words; misspellings do 
not impede communication
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WRITING
SCORING GUIDE

Ideas and Content
• topic and direction are evident, but w rite r may 

digress and go in a d iffe rent direction or 
introduce a d iffe rent topic

• ideas .nay not draw on knowledge and/or 
experience; may be general observations

• details are reasonably clear but may not be 
detailed, personalized, or expanded

• supporting details are present but may not 
"flesh o u t" the main poin t or story line or may 
be irrelevant to  it

• original ideas are rare or absent

Organization
• sequencing is usually logical but there may be 

lapses or digressions
• there may be an attem pt to  w rite  an 

introduction or conclusion but it may not be 
clearly recognizable as such; a conclusion, in 
particular, may be absent

• transitions may be attempted but not work 
well; connections between ideas may be 
unclear

• there are frequent lapses in pacing
• there is an attem pt at organization but it may 

depart from  supporting the main point or story 
line

Voice
• w riting  communicates but w ithou t much style 

or interest
• w riting  hides the w riter; the reader has little  or 

no sense o f the w rite r behind the words
• w rite r shows some awareness o f audience 

and/or purpose but is inconsistent
• writer speaks in a m onotone

3 p o in ts
Word Choice
• words are mostly correct and adequate w ith  

some lapses
• fam ilic vords and phrases communicate w ith  

some lapses
• attempts at colorful language are rare 

or absent
• cliches and jargon may be used as a crutch

Sentence Fluency
• sentences are usually grammatical and hang 

together w ith  some lapses
• little  variation in sentence length and structure; 

most sentence beginnings are alike
• many transitions between sentences are 

missing or hidden
• fragments may be present
• dialogue, if used, sounds s tiff and unnatural

Conventions
• paragraphing is attempted but many 

paragraphs run together or begin in the 
w rong place

• problems w ith  grammar or usage may be 
serious enough to  impede or d istort meaning in 
some instances but not overall

• term inal punctuation is usually correct; internal 
punctuation is sometimes missing or incorrect 
and errors may impede or d istort meaning in 
some instances

• spelling errors may impede or d istort meaning 
in some instances but not overall
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2  points

Ideas and Content
• topic and direction are not evident; the w rite r 

has not defined the topic in a meaningful, 
personal way

• information is very lim ited or unclear
• text may be repetitious or read like a collection 

o f disconnected, random thoughts
• the w rite i does not distinguish the main ideas 

or critical points from  the supporting details or 
less critical points

Organization
• sequencing needs work
• there is no real lead or introduction to  set up 

w hat follows
• conclusion is missing or does not wrap 

things up
• transitions seldom work well, w ith  many 

connections between ideas unclear
• pacing feels awkward; the w rite r slows to  a 

crawl when the reader wants to  move on, and 
vice versa

• problems w ith  organization make it hard fo r 
the reader to  get a grip on the main po in t or 
story line

Voice
• it is hard to  sense the w rite r behind the words
• the w rite r does not seem to  reach out to  an 

audience or to  anticipate the reader's interests 
or questions

• w riting  may communicate on a functional level 
but does not move or involve the reader

• w rite r does not seem sufficiently at home w ith  
the topic to  take risks, share personal insights, 
or make the topic/story personal and real fo r 
the reader

Word Choice
• language is so vague and general th a t only the 

most general message comes through (e.g., It 
was a fun time. We did lots o f neat stuff.)

• persistent redundancy distracts the reader
• words are often used incorrectly, making the 

message hard to  decipher
• cliches and jargon frequently serve as a crutch
• problems w ith  language leave the reader 

wondering what the w rite r is trying to  say

Sentence Fluency
• sentences are choppy, incomplete, rambling, or 

awkward; there may be many fragments
• phrasing does not sound natural; the reader 

must sometimes reread to  get the meaning
• many sentences begin the same way and fe llow  

the same pattern (e.g., subject-verb-object) in a 
monotonous pattern

• transitions between sentences are missing or 
hidden, or endless connectives create a massive 
jum ble o f language in which clear beginnings 
and endings are lost

Conventions
• paragraphing is missing, irregular, or so 

frequent (e.g., every sentence) tha t it  has no 
relationship to  the organizational structure of 
the text

• errors in grammar or usage are very noticeable 
and may affect meaning

• punctuation is often missing or incorrect
• spelling errors are frequent, even o f 

common words
• the reader must read once to  decode, then 

again fo r meaning
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WRITING
SCORING GUIDE

Ideas and Content
• topic and direction are missing
• inform ation is very lim ited or unclear
• text may be repetitious, or may read like a 

collection o f disconnected, random thoughts

Organization
• sequencing is absent
• there is no introduction or conclusion
• transitions are absent
• organization is absent; w riting  may be a 

brie f list

Voice
• the w rite r seems unaware o f an audience or 

reader; w riting  seems "p a in fu l" to  the w rite r
• w riting  may not communicate on a functional 

level
• w rite r seems uncomfortable w ith  the topic

Word Choice
• language is so vague, inaccurate, and/or 

general tha t even the most general message 
does not come through

• words are frequently used incorrectly, making 
the message hard to  decipher

• problems w ith  language leave the reader 
unable to  understand w hat the w rite r is try ing 
to  say most o f the time

1  p o in t
Sentence Fluency
• sentences are choppy, incomplete, rambling, or 

awkward; there may be many fragments
• the reader must frequently pause or reread
• sentences begin the same way and fo llow  the 

same pattern (e.g., subject-verb-object) in a 
monotonous pattern

Conventions
• paragraphing is missing, irregular, or so 

frequent tha t it has no relationship to  the 
organizational structure o f the text

• errors in grammar or usage are frequent and 
impede meaning

• punctuation is often missing or incorrect
• spelling errors are frequent and impede 

meaning
• the reader may be unable to  decode the 

w riting
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SCORING GUIDE



J  MATHEMATICS {
SCORING GUIDE

CONSTRUCTED-RESPONSE QUESTIONS:

Sample C

Complete and Correct Response

Explanation equivalent to  the fo llow ing  statements:

• The length o f line CD should be 5 centimeters.

AND

• The measure o f angle D should be 118°

NOTE: A llow  ±0.5 cm fo r the  length measurement and ±2° fo r the angle measurement. 

2 Score Points

• 1  po in t fo r each correct statement
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J  MATHEMATICS \
SCORING GUIDE

• 2 1  = x_
6 10

• 10 X -J = x
D

OR

• Other valid process 

AND

• 35 cups

2 Score Points

• 1 point fo r correct process

• 1 point fo r correct answer

Item  11
C o m p le te  a n d  C o rre ct R e sp o n se
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J  MATHEMATICS [
SCORING GUIDE

•  10 p.m. -  1 p.m. = 9 hours 
9 - 3  = 6 hours

AND

• 6 hours 

OR

• Other valid process 

2 Score Points

• 1 po in t fo r correct process

• 1 po in t fo r correct answer

Item  15
C o m p le te  a n d  C o rre ct R e sp o n se
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J m a t h e m a t i c s " ! ,  

S C O R I N G  G U I D E

Item 18

Complete and Correct Response

• 0.15a: + 5 =  0.09* + 23

• 0.06.r = 18

• X =  18 -r 0.06

OR

• Other valid process 

AND

• 300 minutes 

AND

• 0.09 (400) + 23 = 59 
0.15 (400) + 5 = 65

OR

• Other valid process 

AND

• $6

4 Score Points

• 1 point fo r correct process o f find ing when the m onthly fees are the same

• 1 po int fo r correct answer o f 300 minutes

• 1 point fo r correct process o f solving equations fo r *  = 400

• 1 point fo r correct answer o f $6
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A S K ~R
m  a N T A 1.
H 8 A 1. T II
b  a A l< n,

A L A S K A  M E N T A L  H E A L T H  B O A R D
F R A N K  H. M U R K O W S K I, G O V ER N O R  431 N. Franklin, Suite 200
S T A T E  O F  A L A S K A  Juneau, Alaska 99S01

Office: (907) 465-3071 
Fax: (907) 465-3079

March 30, 2004

The Honorable Gretchen Guess 
Alaska State Senate 
State Capitol, Room 423 
Juneau, AK 99801-1182

Dear Senator Guess:

The Alaska Mental Health Board (AMHB) wishes to convey to you its position 
concerning the high school competency examination. Several bills have been introduced 
that impact the exam, including HB 365, HB 371, HB 457, SB 234, SB 248, and SB 372. 
When the law now on the books was originally debated by the Legislature, the board 
testified that its principle concern was that meaningful alternative assessments be 
provided for children with disabilities.

After reconsidering its original stance on the competency examination, the AMHB now 
believes that, while that original position is fundamental to allowing children with 
disabilities to achieve success and to avoid stigma, access to alternative assessments 
should be available to any student willing to pursue the requirements for those established 
in state law and by local school districts in carrying out state law and regulations.

All these bills address an important issue that the AMHB believes, although dealt with in 
the original legislation, requires further clanfication and direction in its delivery in the 
schools o f Alaska. Thank you for considering our comments.

Respectfully,

( Jv ii A a a i& i
Jeri Lanier 
Chair



FISCAL NOTE
S T A T E  O F  A L A S K A  Fiscal Note Number:
2004 LEGISLATIVE SESSION Bill Version: SB  248

() Publish Date: 2/13/2004

Revision Date/Time (Note if correction):__________________Dept. Affected_________ EED_________
Title An Act relating to secondary_________________ RDU Teaching & Learning Support
____________ school competency exams___________________Component Quality Schools___________
Sponsor Sen. Guess, Elton, and Davis________________  _______________________
Requester HESS, Finance___________________________ Component No. 2147

Expenditures/Revenues______________________________ (Thousands of Dollars)
Note: Amounts do not include inflation unless otherwise noted below.
OPERATING EXPENDITURES FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 FY 2010
Personal Services 
Travel 
Contractual 
Supplies 
Equipment 
Land & Structures 
Grants & Claims 
Miscellaneous

240.0 240.0 240.0 240 0 240.0 240.0
51.0 51.0 51.0 51.0 51.0 51.0

332.0 332.0 332.0 332.0 332.0 332.0
18.0 18.0 18.0 18.0 18.0 18.0
8.0 8.0 8.0 8.0 8.0 8.0

TOTAL OPERATING 649.0 645.0 649.0 649.0 649.0 649.0

CAPITAL EXPENDITURES

jCHANGEIN REVENUES ( ) |

FUND SOURCE________________________________________(Thousands of Dollars)
1002 Federal Receipts
1003 GF Match
1004 GF
1005 GF/Program Receipts 
1037 GF/Mental Health
Other (Specify Type--Do not abbreviate)

649.0 649.0 649.0 649.0 649.0 649.0

TOTAL 649.0 649.0 649.0 649.0 649.0 649.0

Estimate of any current year (FY2004) cost: 0.0
Mark this box (X) if funding for this bill is included in the Governor's FY 2005 budget proposal: 

POSITIONS
Full-time 2 0 0 0 0 0
Part-time
Temporary

ANAL YSIS: (Attach a separate page ifnecessar/)

See attached 2-page narrative.

Prepared by: Les Morse, Director of Assessment  Phone 465-8691
Division Teaching & Learning Support  Date/Time 3/30/04 9:58 AM

Approved by: __________________________________________________ Date 3/30/2004_________
Agency Education & Early Development_________________________

(Revised 12/2003 omb) Page 1 of 3__



SB 248
N arrative for Fiscal Note

Costs fo r  the d is tr ic ts  >vould represent a s ig n if ican t un funded m andate.
Considerable d istrict costs are unknown and can’ t be determined at this time. These costs 
would include, at a m inimum: teacher and adm inistrator time to put portfolios together 
for each e lig ib le  student; support staff costs in generating other student records related to 
Section 4 portfolio requirements; postage and copying costs; sta ff time to analyze student 
documentation to determine i f  student is competent in the areas tested and failed; review 
and approval or denial time by school principals; review  and approval or denial time by 
the superintendent; training time to understand the portfo lio  process and assessment 
related information required to document and determine student competency.

Section 4.

Costs to establish a new state review board to conduct a confidential review  o f  every 
approved student portfolio. T h is  board consists o f  the commissioner, a state board 
member and a member appointed by the governor. Th is  board has to accept, review, and 
approve or reject a ll portfolios, then issue confidential findings and a decision.

Regulations w ill need to be drafted to create this new board and define how it is to 
operate; define what goes into the portfolios at the d istrict level; defines any appeal 
procedures for the student

Two, fu ll-tim e s ta ff to review  a ll portfo lios that are submitted to the department and 
make recommendations that are forwarded to the new state review  board for 
consideration. S ta ff w ill also need to design and de liver training to all d istricts related to 
this new portfo lio  option for a ll students not passing a ll three sections o f  the high school 
graduation qua lify ing exam ination.

Please refer to the fo llow ing  table show ing department costs related to SB  248.

March 29,2004

Alaska Department of Education &  Early Development



SB 248
N arrative for Fiscal Note

Total
Personal Services 240.0 240.0 Three new department staff to draft 

regulations, provide training and review 
portfolios, and make recommendations to 
the new state review board:

3 Education Specialist II A/B (New PFT) = 
$80,000 x 3 = $240,000

Travel

24.0

51.0 Travel for department staff to deliver 
district portfolio training:

4 regional trainings and 4 technical 
assistance trips x 2 staff x $1,500 = 
$12,000

Travel for the state review board to meet to 
make their portfolio determinations:

6 meetings x 3 board members x $1,500 ~
• 27.0 $27,COO

Contractual

14.0

318.0

332.0 Postage, phone, copier, and printing costs 
for department staff and for the state 
review board:
$14,000

Costs for districts to send three 
representatives to required 2-day portfolio 
training:
One training x 159 staff x $2,000 
(including travel, per diem and substitute 
costs) = $318,000

Supplies 18.0 18.0 Regular office supplies for new department 
staff; training materials for department 
staff to deliver portfolio training to districts

Equipment 8.0 8.0 Three computers for new department staff

Total 649.0
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