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(r) If the court orders a child committed to the department under (c) of this 

section for placement in licensed foster care or for placement with a relative of the 

child, the court shall order the child’s parent, guardian, or custodian to provide the 

department with

(1) the names, addresses, and telephone numbers of all of the child’s 

medical providers; and

(2) a signed release for each medical provider identified in (1) of this 

subsection authorizing the provider to disclose the child’s medical records to the 

department.

(s) Notwithstanding AS 47.14.100 and (c)(3) of this section, the department 

may not. without a court order, cl tngc the placement of a t^ild who has been 

committed to the department under (c) of this section and placed with a relative or a 

foster home unless

(1) removal of the child is requested by the relative, the foster home, 

the child, or the child's guardian ad litem or attorney;

(2) a report of suspected child abuse or neglect concerning the relative 

or foster home is received by the department; or

(3) the child is removed in order to return the child to the parent or 

guardian or to place the child for adoption and removal under this paragraph is not 

opposed by the relative, the foster parent, the child, or the child’s guardian ad litem or 

attorney.

(t) The department shall give at least 14 days' written notice by certified mail, 

return receipt requested, of an intent to request a court order to allow a change in the 

placement of a child whose change of placement is not governed by (s) of this section. 

The notice shall be sent to the court, the affected foster parent or relative with whom 

the child is currently placed, the child, and the child’s parent or guardian, guardian ad 

litem, and attorney. A person to whom notice is sent under this subsection may file an 

objection to the proposed change of placement if the objection is postmarked or 

received by the court within 15 Jays after the person received the notice, and the 

department's notice must include notification of that right to object. If an objection is 

filed, the department may not implement the intended change of placement, pending a
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court decision on the matter. A person who has filed an objection under this subsection 

may be represented by an attorney or other representative designated by the person.

• Sec. 41. AS 47.10.082 is amended to read:

See. 47.10.082. Best interests of child and other considerations. In making 

its dispositional order under AS 47.10.080(c). the court shall consider

(1) the best interests of the child: and

(2) the ability of the state to take custody and to care for the child to 

protect the child's best interests under AS 47.10.005 - 47.10.142 [AS 47.10.010 - 

47.10.142].

• See. 42. AS 47.10.083 is amended to read:

Sec. 47.10.083. Review of orders, requests for cxtensioas. In a review under 

AS 47.10.080(0 and in a hearing related to a request for extended commitment or 

extended supervision under AS 47.10.080(c)(2) - (4) [AS 47.IC.080(c)(l) OR (2)]. the 

court shall, in addition to the requirements of those provisions and the icquircmcnts of 

court rules, determine whether a child continues to be a child in reed of aid at the time 

of the review or hearing. The court may not continue or extend state custody or 

supervision of the child unless the court finds that the child continues to be a child in 

need of aid except that, if the child is no longer a child in need of aid. the court may 

establish a specific timetable for gradual reunification of the family and termination of 

state custody or supervision if the court makes a finding that immediate reunification 

would be detrimental to the child.

• Sec. 43. AS 47.10084(a) is amended to read:

(a) When a child is committed under AS 47.10.080(0(2) or (3> 

[AS 47.10 080(c)(1)] lo the department, released under AS 47.10.080(c)(4) 

(AS 47.10.080(c)(2)] to the child's parents, guardian, or other suitable person, or 

committed to the department [OR TO A T.EGALLY APPOINTED GUARDIAN OF 

THE PERSON OF THE CHILD] under AS 47,IQ.080(c>(5> [AS 47.10080(0(3)]. a 

relationship of legal custody exists. This relationship imposes on the department and 

its authorized agents or the parents, j:uardian. or other suitable person the responsibility 

of physical care and control of the child, (he determination of where and with whom 

die child shall live, the nght and duty to protect, tram, and discipline the child, and the
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duty of providing the child with food, shelter, education, and medical care. These 

obligations arc subject to any residual parental rights and responsibilities and rights and 

responsibilities of a guardian if one has been appointed. When a child is committed 

to the department and the department places the child with the child's parent, the parent 

has the responsibility to provide and pay for food, shelter, education, and medical care 

for the child. When parental rights have been terminated, or there arc no living parents 

and a [NO] guardian has qoJ been appointed, the responsibilities of legal custody 

include those in (b) and (c) of this section. The department or person having legal 

custody of the child may delegate any of the responsibilities under this section, except 

authority to consent to marriage, adoption, and military ct.listmcnt may not be 

delegated. For purposes of this chapter, a person in charge of a placement setting is 

an agent of the department.

• Sec. 44, AS 47.10 is amended by adding new sections to read:

Sec. 47.10.086. Reasonable efforts, (a) Except as provided in (b) and (c) of 

this section, if the court determines that a child is a child in need of aid under 

AS 47.10.080<c). the court shall, regardless of the subsequent placement of the child, 

order the department to make reasonable efforts to provide family support services to 

the child and to the parents or guardian of the child. The department’s duty to make 

reasonable efforts under this subsection includes the duty to

(1) identify available departmental and community services that arc 

designed to sustain and enhance (he capacity of a parent or guardian to care for the 

child at a level of adequacy that will allow the child either to remain in the home or 

to be returned to the home; the department sh. 'I place a high priority on determining 

whether appropriate community services are available;

(2) actively offer and attempt to provide or to refer the parents to the 

services identified under (I) of this subsection; (he department shall place a high 

priority on rcfemng the parents to services that arc community services;

(3) document the department’s actions that are taken under ( I ) and (2) 

of this subsection.

(b) The court may determine and order that the department has no duty to make 

or continue reasonable efforts to provide family support services to a parent or guardian
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if

(1) the department provides to the court a verified affidavit that a 

reasonably diligent search conducted over the time period of at least three months by 

the department for an unidentified or absent parent has failed to identify and locate the 

parent;

(2) the parent or guardian is the sole caregiver of the child and the 

parent or guardian has a mental illness or mental deficiency that, according to a written 

certification of a psychologist or physician, makes it more probable than not that, even 

with the provision of family support services for 12 months, the caregiver will be 

incapable of caring for the child without creating a risk of substantial physical harm to 

the child;

(3) the parent or guardian has previously been convicted of a crime 

involving a child in this state or in another jurisdiction and. after the conviction, the 

child was returned to the custody of the parent or guardian and later removed because 

of an additional substantiated report of physical or sexual abuse by the parent or 

guardian;

(4) the parent or guardian has been convicted of murder of a child or 

manslaughter of a child;

(5) a child has suffered substantial physical harm as the result of abusive 

or neglectful conduct by the parent or guardian or by a person known by the parent or 

guardian and the parent or guardian knew or reasonably should have known that the 

person was abusing the child;

(6) the parental rights of the parent have been terminated with respect 

to another child because of child abuse or neglect, the parent has not remedied the 

conditions or conduct that ted to the termination of parental rights, and the parent has 

demonstrated an inability to protect the child from substantial harm or the risk of 

substantial harm; or

(7) the child has been removed from the child's home on at least two 

previous occasions, family support services were offered or provided to the pjrent or 

guardian at those times, and the parent or guardian has demonstrated an inability to 

protect the child from substantial harm or the risk of substantial harm.
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(c) If the court orders the department to make reasonable efforts to provide 

family support services, the court shall also order the parent or guardian of the child 

to make reasonable efforts to participate in the family support services that arc offered 

by the department or referred to the parent or guardian by the department. If a parent 

or guardian fails to participate or to attempt to participate in the services for 60 days, 

the department may seek a court order extinguishing the department’s responsibility to 

offer or refer family support services to the parent or guardian. The department must 

request the court for the new order within 90 day after the date that the parent or 

guardian failed to participate in family support services and must accompany the 

request with a petition for the termination of parental rights if the nonparticipating 

person was a parent and with a new plan for permanent placement of the child. The 

court shall grant the department’s request under this subsection for an order 

extinguishing the department's responsibility to offer family support servicer to a parent 

or guardian if the court finds that it is no longer reasonable to require the department 

to offer family support services to the parent or guardian; failure of the parent or 

guardian to participate ,n family support services offered by the department for 60 days 

constitutes prima facie evidence that it is no longer reasonable to require the department 

to offer family support services to the parent or guardian.

(d) If the court determines under (b) or (c) of this section that reasonable 

efforts under (a) of (his section arc not required to be provided.

(1) the court shall hold a permanency hearing for the child within 30 

days after the determination; anil

(2) the department shall make reasonable efforts to place the child in 

a timely manner in accordance with the permanency plan, and complete whatever steps 

are necessary to finalize the permanent placement of the child.

(e) The department may develop and implement an alternative permanency plan 

for the child while the department is also making reasonable efforts to return the child 

to the child's family under (a) of this section.

(0 In making determinations and reasonable efforts under this section, the 

primary consideration is the child's best interests.

See. 47.10.088. Termination of parental rights and responsibilities, (a)
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Except as provided in AS 47.l0.080(o). the rights and responsibilities of the parent 

regarding the child may be terminated for purposes of freeing a child for adoption or 

other permanent placement if the court finds

(1) by clear and convincing evidence that

(A) the child is a child in need of aid as described in

AS 47.10.011; and

(B) the parent

(i) has not remedied the conduct or conditions in the 

home that place the child at substantial risk of harm; or

(ii) has failed, within a reasonable time, to remedy the 

conduct or conditions in the home that place the child in substantial risk 

so that returning the child to the parent would place the child at 

substantial risk of significant physical harm; and

(2) by preponderance of the evidence that the department has complied 

with the provisions of AS 47.10.086 concerning reasonable efforts.

(b) In making a determination under (a)(1)(B) of this section, the court may 

consider any fact relating to the best interests of the child, including

(1) the likelihood of returning the child to the parent within a reasonable 

time based on the child's age or needs;

(2) the amount of effort by the parent to remedy the conduct or the 

conditions in the home;

(3) the harm caused to the child;

(4) the likelihood that the harmful conduct will continue; and

(5) the history of conduct by or conditions created by the parent.

(c) In a proceeding under this chapter involving termination of the parental 

right of a parent, the court shall consider the best interests of the child.

(d) Except as provided in (e) of this section, the department shall petition for 

termination of a parent’s rights to a child, without making further reasonable efforts, 

when a child is under the jurisdiction of the court under AS 47.10.010 and 47.10011, 

and

(I) the child has been in foster care for at least 15 of the most recent
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22 months;

(2) the court has determined that the child is abandoned under 

AS 47.10.013 and the child is younger than six years of age;

(3) the court has made a finding under AS 47.10 086(b) or a 

determination under AS 47.10.086(c) that the best interests of the child do not require 

further reasonable efforts by the department;

(4) a parent has made three or more attempts within a 15-month period 

to remedy the parent’s conduct or conditions in the home without lasting change; or

(5) a parent has made no effort to remedy the parent’s conduct or the 

conditions in the home by the lime of the permanency hearing under AS 47.10.080(1).

(e) If one or more of die conditions listed in (d) of this section arc present, the 

department shall petition for termination of the parental rights to a child unless the 

department

(1) has documented a compcllinr reason for determining that filing the 

petition would not be in the best interests of the ch. d; a compelling reason under this

paragraph may include care by a relative for the child; or

(2) is required to take reasonable efforts under AS 47.t0.086 and the 

department has not provided to the parent, consistent with the time period in the 

department's case plan, the family support services that the department has determined 

arc necessary for the safe return of the child to the home.

(0 A child is considered to have entered foster care under this chapter on the

date of removal of the child from the child’s home under this chapter.

(g) This section does not preclude the department from filing a petition to 

terminate the parental rights and rcsponsibili ies to a child for other reasons, or at an 

earlier time than those specified in (d) of this section, if the department determines that 

filing a petition is in the best interests of the child.

(h) The court may order the termination of parental rights and responsibilities 

of one or both parents under AS 47.10.080(c)(5) and commit the child to the custody 

of the department. The rights of one parent may be terminated without affecting the 

nghts of the other parent.

(i) The department shall concurrently identify, recruit, process, and approve a
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1 qualified person or family for an adoption whenever a petition to terminate a parent’s

2 rights to a child is filed. If the court issues an order to terminate under (j) of this

3 section, the department shall report within 30 days on the efforts being made to recruit

4 a permanent placement for the child if a permanent placement was not approved at the

5 time of the trial under (j) of this section. The report must document recruitment efforts

6 made for the child.

7 (j) No later than six months after the date on which the petition to terminate

8 parental rights is filed, the court before which the petition is pending shall hold a trial

9 on the petition unless the court finds that good cause is shown for a continuance.

10 When determining whether to grant a continuance for good cause, the court shall take

11 into consideration the age of the child and the potential adverse effect that the delay

12 may have on the child. The court shall make written findings when granting a

13 continuance.

14 (k) The court shall issue an order on the petition to terminate within 90 days

15 after the last day of the trial on the petition to terminate parental rights.

16 • Sec. 45. AS 47.10.092(a) is amended to read:

17 (a) Notwithstanding AS 47.10.090 and 47.10.093, a parent or legal guardian of

18 a child (MINOR) subject to a proceeding under AS 47.10,005 - 47.10.142

19 [AS 47.10.010 - 47.10.142] may disclose confidential or privileged information about

20 the child or the child's family [MINOR], including information that has been lawfully

21 obtained from agency or court files, to the governor, the lieutena. t governor, a

22 legislator, the ombudsman appointed under AS 24.55, the attorney general, and the

23 commissioners of health and social services, administration, or public safety, or an

24 employee of these persons, for review or use in their official capacities. The

25 department shall [MAY] disclose additional confidential or privileged information and

26 make conics of documents available for inspection [DOCUMENTS] about the child

27 or the child’s fa mil v [MINOR] to these state officials or employees for review or use

28 in their official capacities upon request of the official or employee and submission

29 of satisfactory evidence that a parent onlceal guardian of.ihc.child.hns rcflucsled

30 the state official’s asshiancc In the cast.as.part of thc.oflktofc.dm ltt. A person

31 to whom disclosure is made under this section may not disclose confidential or
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privileged information about the child or the child's family [MLNOR] to a person not 

authorized to receive it.

* Sec. 46. AS 47.10.093(b) is amended to read:

(b) A state or municipal agency or employee shall [MAY] disclose, upon 

request, information regarding a case to

(1) a guardian ad litem appointed by the court or to a citizen review 

board or local review panel for permanency planning authorized by AS 47 14.200 or 

47.14.220;

(2) a person or an agency requested to provide consultation or services 

for a child [MINOR] who is subject to the jurisdiction of the court under 

AS 47.10.010;

(3) foster parents or relatives with whom the child is olactd hv the
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depqrtmcrt_as. may, be_neccssarv to enable the foster parents or relatives to 

provide appropriate care for the child who is the subject of the case, to protect the

safety of the child who is the subject of the case, and to protect the safety and

P rope rt v_o ffa  m ijvLm em he rs and visitors of the foster parents or relative;

{4} school officials as may be necessary to enable the school to provide 

appropriate counseling and support services to the child (MINOR) who is the subject 

of the case, to protect the safety of the child [MINOR] who is the subject of the case, 

and to protect the safety of school students and staff;

15) ((4)] a governmental agency as may be necessary to obtain that 

agency's assistance for the department in its investigation or to obtain physical custody 

of a child;

[AND (5)] a [STATE OR MUNICIPAL] law enforcement agency 

of this state or another jurisdiction as may be necessary for the protection of anv 

child [A SPECIFIC INVESTIGATION BEING CONDUCTED BY THAT AGENCY] 

or for actions (DISCLOSURES] by that agency to protect the public safety;

<?j__mfmfrgrs_Qf.a m»IIidbciplinarv_chUd protection team created 

undcr.AS 471148590;

(8) the state medical examiner under AS 12.65:

(9) a person, who has made a report of harm as required hv
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A’g *  T e x t  U n d e r l i n 'd  (DXLSTtD T U T  DMCKSTSOJ



AS 47.17.020 to inform the person that (he investigation was completed and of 

action taken to protect the child who was the subject of the report;

LLQ} t_he__child support,enforcement agency established in

AS 25.27.010 as mav be necessary to establish and collect child support for a child 

who is a child in need of aid under this chapter: and

(11) a parent or guardian of a child unless prohibited hv a 

preexisting court order.

* Sec. 47. AS 47.10.141(c) is amended to read:

(c) A child (MINOR) may be taken into emergency protective custody by a 

peace officer and placed into temporary detention in a juvenile detention home in the 

local community if there has been an order issued by a court under a finding of 

probable cause that (1) the child [MINOR] is a runaway in wilful violation of a valid 

court order issued under AS 47.10.080(c)(2) or (3) [AS 47.10.080(c)(1)). 47.10.142(0, 

AS 47.12.120(b)(1) or (3). or 47.12.250(d), (2) the child's [MINOR'S) current situation 

poses a severe and imminent risk to the child's [MINOR S] life or safety, and (3) no 

reasonable placement alternative exists within the community. A child [MINOR] 

detained under this subsection shall be brought before a court on the day the child 

[MINOR] is detained [,] or, if that is not possible, within 24 hours after the detention 

for a hearing to determine the most appropriate placement in the best interests of the 

child [MINOR]. A child [MINOR] taken into emergency protective custody under this 

subsection may not be detained for more than 24 hours, except as provided under 

AS 47.12.250. Emergency protective custody may not include placement of a child 

[MINOR] in a jail or secure facility other than a juvenile detention home, nor may an 

order for protective custody be enforced against a child [MINOR] who is residing in 

a licensed program .or runaway minors, as defined in AS 47.10.390.

• See. 48. AS 47.10.141(0 is amended to read:

(0 If a child [MINOR], without permission, leaves the semi-secure portion of 

an office, program, shelter, or facility to which the child [MINOR] was taken by a 

peace officer under (h)(1)(C) [(b)(1)(c)] of this section, the office, program, shelter, or 

facility shall immediately notify the department and the nearest law enforcement agency 

of the identity of the child [MINOR] and the child's [MINOR S] absence. If the same
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child [MINOR] is again taken into protective custody under (b) of this section and the 

peace officer knows that the child [MINOR] has previously been reported under this 

subsection as missing from a semi-secure placement, the peace officer, in addition to 

taking the appropriate action under (b) of this section, shall report the circumstances 

and the identity of the child [MINOR] to the department. Within 48 hours after 

receiving this report, the department shall determine whether to file a petition alleging 

that the child [MINOR] is a child in need of aid under AS 47.10.011 

[AS 47.10.010(a)(1)]. If the department decides not to file a petition alleging that the 

child [MINOR] is a child in need of aid, the department shall, within seven state 

working days after receiving the report from the peace officer under this subsection, 

send to the child's [MINOR'S] parents or guardian, as applicable, written notice of its 

determination not to proceed with the petition, including the reasons on which the 

determination was based. If the department is unable to obtain a reasonably reliable 

address for a parent or guardian, the department shall keep a copy of the notice on file 

and. notwithstanding AS 47.10.093, release the notice to the child's [MINOR'S] parent 

or guardian on request of the parent or guardian. If the department files a petition 

alleging that the child [MINOR] is a child in need of aid. the court shall proceed under 

AS 47.10.142(d).

• See. 49. A" 47.10.141(g) is amended to read:

(g) If the department files a petition alleging the minor i: a child in need of aid 

under AS 47,10.011 [AS 47.10.010(a)(1)] because the minor is habitually absent from 

home or refuses available care, the minor’s parent or guardian shall attend each hearing 

held during the child-in-nccd-of-aid proceedings unless the court excuses the parent or 

guardian from attendance (or good cause. If the minor is found to be a child in need 

of aid, the court may order that the minor's parent or guardian

(1) personally participate in treatment reasonably available in the parent 

or guardian’s community xs specified in a plan set out in the court order; and

(2) comply with other conditions set out in the court order.

• Sec. 50. AS 47.10.14'(a) is amended to read:

(a) The Department of Healih and Social Services may take emergency custody 

of a child [MINOR] upon discovering any of the following circumstances;
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(1) the child [MINOR] has been abandoned as abandonment is 

described in AS 47.10.013;

(2) the child [MINOR] has been [GROSSLY] neglected by the child's 

[MINOR'S] parents or guardian, as "neglect" is described [DEFINED] in AS 47.10.01* 

[AS 47.17.290], and the department determines that immediate removal from the child's 

[MINOR S] surroundings is necessary to protect the child's [MINOR'S] life or provide 

immeuiate necessary medical attention;

(3) the child [MINOR] has been subjected to serious physical iniurv 

[CHILD .ABUSE OR NEGLECT] by a person responsible for the child's [MINOR'S] 

welfare, [AS "CHILD ABUSE OR NFGLECT" IS DEFINED IN AS 47.17.290.] and 

the department determines that immediate removal from the child's [MINOR'S] 

surroundings is necessary to protect the child'*. [MINOR'S] life or that immediate 

medical attention is necessary; or

(4) the child or a sibling [MINOR] has been sexually abused under 

circumstances listed in AS 47.10.011(7) [AS 47.10.010(a)(4)].

• Sec. 51. AS 47.10.142(c) is amended to read:

(c) When a child is taken into custody under (a) or (b) of this section or when 

the department is notified of a child's presence in cither a program for runaway 

children [MINORS] under AS 47.10.300 - 47.10.390 or a shelter for runaway children 

[MINORS] under AS 47.10.392 • 47.10.399. the department shall immediately, and in 

no event more than 24 [12] hours later unless prevented by lack of communication 

facilities, notify the parents or the person or persons having custody of the child. If the 

department determines that continued custody is necessary to protect the child, the 

department shall notify the court of the emergency custody by filing, within 24 [12] 

hours after custody was assumed, a petition alleging that the child is a child in need of 

aid. If the department releases the child within 24 [12) hours after taxing the child into 

custody and docs not file a child in need of aid petition! the department shall, within 

24 (12) hours after releasing the child, file with the court a report explaining why the 

child was taken into custody t_wh_v_lhe cliild w«s released, and to whom the child was 

rckastd

• Sec. 52. AS 47.10.142(h) is amended to read:
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(h) Within 12 [18] months after a minor is committed to the department under 

this section, the court shall review the placement plan and actual placement of the 

minor under AS 47.10.080(1).

* Sec. 53. AS 47.1) is amended by adding a new section to read:

Sec. 47.10.960. Liability limitations. Nothing in this title creates a duty or 

standard of care for services to children and their families being served under AS 47.10. 

However, subject to the provisions of AS 09.50.250, the department and its officers, 

agents, employees, or contractors and the state are liable for civil damages as a result 

of a negligent act or omission in the provision of services to children and their families 

under AS 47.10.

* Sec. 54. AS 47.10.990(1) is amended to read:

(I) •’care" [OR "CARING” UNDER AS 47.10.010(a)(1) AND 

47.10.120(a)] means to provide for the physical, [EMOTIONAL.] mental, and social 

needs of the child;

• Sec. 55. AS 47.10.990(2) is amended to read:

(2) "child in need of aid" means a child [MINOR] found to be within the 

jurisdiction of the court under AS 47.10,010 and 47.10,011 [AS 47.10 OlOia)];

• Sec. 56. AS 47.10.990 is amended by adding new paragraphs to read:

(8) "child" means a person under 18 years of age and a person 19 yean, 

of age if that person was under 18 years of age at the time that a proceeding under this 

chapter was commenced;

(9) "custodian" means a natural person 18 years of age or older to 

whom a parent or guardian has transferred temporary physical care, custody, and 

control of the child lor the penod of time;

(10) “domestic violence" has the meaning given in AS 18.66.990;

(II) "family support services" means the services and activities provided 

to children and their families, including those provided by the community, a church, 

or other service organization, both to prevent removal of a child from the parental home 

and to facilitate the child's safe return to the family: “family support services" may 

include counseling, substance abuse trea'ment, mental health services, assistance to 

address domestic violence, visitation with family members, parenting classes, in-home
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services, temporary child care services, and transportation;

(12) "foster care" means care provided by a person or household under

a foster home license required under AS 47.35.015;

(13) "guardian" means a natural person who is legally appointed 

guardian of the child by the court;

(14) "intoxicants" means a substance that intoxicates, including alcohol, 

controlled substances under AS 11.7 1, and inhalants;

(15) "parent" means the biological or adoptive parent of the child;

(16) "permanency hearing" means a hearing

(A) designed to reach a decision in llic ease concerning the 

permanent placement of a child under AS 47.10; and

(B) at which the final direction of the ease involving the child

is determined;

(17) "reasonable efforts" means consistent attempts during a reasonable

time;

(18) "reasonable time" means a period of time that serves the best 

interests of the child, taking in account the affected child’s age. emotional and 

developmental needs, and ability to form and maintain lasting attachments:

(19) "serious physical injury" has the meaning given in 

AS 11.81.900(b);

(20) "sexual abuse" means the conduct described in AS I I .41.410 • 

11.41.460; conduct constituting "sexual exploitation" as defined in AS 47.17.290, and 

conduct prohibited by AS 11.66.100 - 11.66.150;

WORK DRAFT WORK D R A FT 0-GH2009\B

2 1 J (21) "support" has the meaning given in AS 11.51.120(b).

• See. 57. AS 47.12.310(b) is amended to read:

(b) A state or municipal agency or employee shall (MAY) disclose 

appropriate information regarding a ease to

(1) a guardian ad litem appointed by the court or to a citizen review 

board or local review panel for permanency planning authorized by AS 47.14.200 - 

47.14.220;

(2) a person or an agency requested to provide consultation or services

•45- CSHB 3754 )
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1 for a minor who is subject to the jurisdiction of the court under this chapter;

2 (3) «chool officials as may be necessary to protect the safety of the

3 minor who is the subject of the case and the safety of school students and staff or to

4 enable the school to provide appropriate counseling and supportive services to meet the

5 needs of a minor about whom information is disclosed;

6 (4) a governmental agency as may be necessary to obtain that agency's

7 assistance for the department in its investigation or to obtain physical custody of a

8 minor;

9 (5) a [STATE OR MUNICIPAL] law enforcement agency of this stale

WORK DRAFT WORK D R A FT 0-GH2009\B

10 or another jurisdiction as may be necessary for the protection, rehabilitation, or

11 supervision of anv minor [A SPECIFIC INVESTIGATION BEING CONDUCTED

12 BY THAT AGENCY] or for actions [DISCLOSURES] by that agency to protect the

13 public safety; [AND]

14 (6) a victim as may be necessary to inform the victim about the

15 disposition or resolution of a case involving a minor;

16 (7) the state medical examiner under AS 12.65:

17 (8)_foster parents and parents <)Lthe_minor who Is the subject of the

18 case; and

19 (9) health care providers of the minor who is the subject of the case

20 • Sec. 58. AS 47.14.240(a) is amended to read:

21 (a) A local review panel shall review the case plan of each child in the custody

22 of the department who is in a placement other than the child's own home under

23 AS 47.10.080(c)(2). (3). or (5) [AS 47.10.080(c)(1) or (3)]. 47.10.142. or

24 AS 47.14.100(c) if the case is under the jurisdiction of a court in the judicial district

25 served by the local review panel. A local review panel may request a local review

26 panel in another judicial district to conduct a review and make a report i( that local

27 review pane! is more convenient for the child and other persons involved.

28 • See. 59. AS 47.14.240(d) is amended to read:

29 (d) In reviewing a case, the local review panel shall consider the case plan and

30 any progress report of the department or the child's guardian ad litem, court records.

31 and other relevant information about the child and the child's family. The local review
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panel shall provide to the following persons an opportunity to be interviewed by the 

local review panel in person or by telephone or to provide written material to the loca 

review panel:

(1) the child whose case is being reviewed if the child is 10 years of age

or older;

(2) the parents, custodians, or other relatives of the child;

(3) the child’s out-of-home care provider;

(4) the child’s guardian;

(5) the child’s guardian ad litem;

(6) the case worker or social worker assigned to the ease;

(7) the child's health care providers;

(8) if the ease is governed by 25 U.S.C. 1901 - 1963 (Indian Child

Welfare Act),

(A) the child’s Indian custodian; and

(B) the designated representative of the child’s Indian tribe if the 

tribe has intervened in the court ease; and

(9) [(8)) other persons with a close personal knowledge of the ease.

• Sec. 60. AS 47.14.240(h) is amended to read:

(h) The report required under (g) of this section must make advisory 

recommendations based on the best interests of the child in accordance with

AS 47.10.082 and must include notification of the right to request court review under

AS 47.10.080(0. If the court has scheduled the case for review, the local review panel 

shaJl submit its report at least 20 days before the hcannc. and the department shall 

present to the court the recommendations that arc made in the report.

• Sec. 61. AS 47.14.299(4) is amended to read:

(4) “out-of-home care provider" mcrns an agency or person, other than the 

child's legal parents, with whom a child who is in the custody of the slate under 

AS 47,10.080(0(2), (3), or_(S* (AS 47.10.080(c)(1) OR <3)|, 47.10.142, or 

AS 47.14.100(c) is currently placed; in this paragraph, "agency or person" includes a 

foster parent, a relative other than a parent, a person who has petitioned for adoption 

of the child, and a residential child care facility;
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* Sec. 62. AS 47.14 is amended by adding a new section to read:

Article 3A. Multidisciplinary Child Protection Teams.

Sec. 47.14.300. Multidisciplinary child protection teams, (a) Each district

attorney shall appoint at least one child protection team whose purpose is to encourage 

coordination of investigation, rehabilitative intervention, and civil and criminal litigation 

in child abuse and neglect cases in the district. A team may be coordinated by a team 

member selected by the team, with the concurrence of the district attorney. At a

minimum, a team must include a

(1) peace officer, as defined in AS 11.81.900;

(2) representative from the department;

(3) representative from the district attorney’s office;

(4) representative from the attorney general’s office;

(5) health care practitioner licensed under AS 08;

(6) mental health professional licensed under AS 08; and

(7) member of a local child advocacy center if the district has a child 

advocacy center.

(b) A team may invite other persons to serve as team members for particular 

cases, including educators, school administrators, tribal representatives, guardians ad 

litem, and personnel from a domestic violence program.

(c) Meetings of a team and participation in a team meeting may occur in person

or by teleconference if the confidentiality of team discussions is ensured.

(d) Each tram shall develop a written protocol that may be used for 

investigation of child abuse cases and for interviewing alleged victims of abuse or 

neglect. The protocol must

(1) be designed to minimize negative effects on children that may be 

caused by investigations and interviews;

(2) be appropriate for the resources and conditions of the district;

(3) seek to coordinate joint investigations by law enforcement personnel

and department staff so that multiple interviews of children can be avoided;

(4) describe the role of videotaping of interviews in child sexual abuse

cases; and
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(5) provide for referral of children and nonoffender parents to 

rehabilitative services.

(c) Each team shall develop agreements that arc designed to be signed by the 

agencies represented by the team members specifying the role and responsibility of 

each agency with respect to team activities. The agreement may include a commitment 

by one or more agencies to provide office space and administrative services that arc 

necessary for the team’s operation.

(0 A team may review child abuse and neglect cases that arc reported to law 

enforcement and department personnel in the team’s district. A team may limit its 

review to complex cases or cases involving substantial harm to a child. A team 

member may refer cases for review.

(g) A team shall develop policies that provide for an independent review, after 

completion of related court action, of investigation procedures that were used in cases 

involving harm to a child. The policies must provide (hat notice of a review under this 

subsection will be given to a parent of the child if the parent was not the offender in 

the ease and (hat public testimony will be allowed during the review. In a subsequent 

report based on the review, a team may not reveal confidential information about a 

child or a family.

(h) Except as provided in (g) of this section, proceedings of a team are closed 

to the public and are not subject to AS 44.62.310 and 44 62.312.

(i) The determinations, conclusions, and recommendations of a team or its 

members are not admissible in a civil or criminal proceeding. Records or other 

information collected by a team or a member of the team that is related to duties under 

this section are confidential and are not subject to

(1) public disclosure under AS 09 25 100 and 09 25.110; or

(2) discovery or subpoena in connection with a civil or criminal

proceeding

(j) Notwithstanding (i) of this section, an employee of the department may 

testify in a civil or criminal proceeding concerning a case reviewed by a team even 

though the department’s records were reviewed by the team and formed the basis of the 

employee’s testimony and the team’s report.

WORK DRAFT WORK DRAFT 0-GH2009\B

-W- ( SMB J75< >
H** r»<rt L ' r t f r l i r . i  iC tU T tS  TEXT VU C K tTtSi



1

2

3

4

5

6

7

8 

9

10

11

12

13

14

15

16

17

18

19

20 
21 

22
23

24

25

26

27

28

29

30

31

WORK DRAFT WORK D RA FT

(k) A person who serves on a team is not liable for damages or other relief in 

an action brought by reason of the performance of or a failure to perform a duty, a 

function, or an activity of the team.

(I) In this section, "team'' means a multidisciplinary child protection team 

appointed under this section.

• Sec. 63. AS 47.14.990(2) is amended to read:

(2) "child in need of aid" means a child (MINOR) found to be within 

the jurisdiction of the court under AS 47,10.010 and 47.10.011 [AS 47.10.010(a));

* Sec. 64. AS 47.17.020(a) is amended to read:

(a) The following persons who. in the performance of their occupational duties. 

or with r<5PgcLUU9J-QDhb_5Ubscctinn. in the performance of their, appointed 

duties, have reasonable cause to suspect that a child has suffered harm as a result of 

child abuse or neglect shall immediately report the harm to the nearest office of the 

department:

(1) practitioners of the healing arts;

(2) school teachers and school administrative staff members of public 

and private schools;

(3) social workers;

(4) peace officers [.) and officers of the Department of Corrections;

(5) administrative officers of institutions;

(6) child care providers;

(7) paid employees of domestic violence and sexual assault programs, 

and crisis intervention and prevention programs as defined in AS 18.66.990;

(8) paid employees of an organization that provides counseling or 

treatment to individuals seeking to control their use of drugs or alcohol;

(9) members of a child fatality review team established under 

AS 12,65.015(0 or 12.65.120 or the multidisciplinary child protection team created

0-GH2009\B

undrr.AS 47il-L39fl
• Sec. 65. AS 47.17.030(d) is amended to read:

(d) Before the department or a local government health or social services 

agency may seek the termination of parental rights under AS 47.10
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[AS 47.10.080(c)(3)], it shall offer protective social services and pursue all other 

reasonable means of protecting the child.

• Sec. 66. AS 47.17 is amended by adding a new section to read:

Sec. 47.17.033. Investigations, (a) In investigating child abuse and neglect 

reports under this chapter, the department may make necessary inquiries about the 

criminal records of the parents or of the alleged abusive or neglectful person, including 

inquiries about the existence of a criminal history record involving a serious offense as 

defined in AS 12.62.900.

(b) For purposes of obtaining access to information needed to conduct (he 

inquiries required by (a) of this section, the department is a criminal justice agency 

conducting a criminal justice activity.

• Sec. 67. AS 47.17.290(8) is amended to read:

(8) "maltreatment'' means an act or omission that results in

I circumstances in which there is reasonable cause to suspect that a child may be a child 

in need of lid. as described in AS 47.10.011 [AS 47.10.010(a)], except that, for 

purposes of this chapter, the act or omission need not have been committed by the 

child's parent, custodian, or guardian:

• See. 68. AS 47.35.017(b) is amended to read:

(b) An application submir.rd under this section must contain at least the 

following information:

(1) the name and address of the applicant [.] and, if the applicant is an 

agency, corporation, partnership, association, or any other form of organization, the 

name, address, and title of each Individual (ALL INDIVIDUALS] who has [HAVE] 

an ownership or management interest in the facility; If the applicant is nn individual, 

the application must include the name and ace of each member of the individual's 

hQUKtlQld;

(2) the name, physical location, and mailing address of the facility or 

agency for which the license is sought;

(3) the name and address of die administrator of the facility or agency.

if any;

(4) evidence that the administrator or foster parent is an adult with
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sufficient experience, training, or education to fulfill the duties of an administrator or 

foster parent;

(5) a release for the administrator or foster parent and for each other 

person who is 12 vears of age or older, as specified by the department by regulation, 

who will have contact with individuals served by the facility or agency, authorizing the 

department to review all federal, state, and municipal criminal justice information, 

whether of this state, of a municipality of this state, or of another jurisdiction 

[LAW ENFORCEMENT], medical records, licensing records, and protective services 

records, identified in regulations adopted under this chapter, (hat arc relevant to the 

person who is the subject of the release and to the type of license for which the 

application has been submitted:

(6) twp_sets_o/_0_nsLcj p rint-5i_the_socia|_security number, and the 

driver’s license number, if anv. for each person reouircd to provide a release 

under (5) of this subsection in order for the department to submit the fingerprints 

to the Department of Public Safety for the purpose of conducting state and 

national criminal background checks from criminal justice information recen »d 

under AS 12,62 and regulations adopted under AS 12.62; the department m.tv not 

approve an application under this section until the results of the criminal 

background check have been submitted to the department;

(7) for a facility, the number of individuals that will be served in the

facility;

(Si ((7)) the type of facility or agency for which the license is sought;

(?) [(8)J copies of all inspection reports and approvals required by state 

fire prevention and environmental health and safety authorities for operation of (he 

facility or agency, including any variances granted by these authorities;

(10) [(9)1 a plan of operation, as required by the department by

regulation;

(11) [(10)] a staffing plan that describes the number of people who will 

work at the facility or agency, staff qualifications, a description of each person’s 

responsibilities. a r .J  for a facility other than a maternity home, a supervision schedule 

for the children in care that meets the requirements established by the department by

WORK D R A FT WORK DRAFT 0.GH2009\B
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1 regulation;

2 ()2)_evidence that the applicant is capahle.of meeting the minimum

3 standards of_car_c_estab!ished bv the department under AS 47.14.120;

4 (13) ((11 )J evidence that the applicant has completed orientation or

5 training required by the department, by regulation, for holders of the type of license for

6 which the application was submitted: and

7 114) [(12)] other info.tnation required by the department, by regulation,

8 in order to monitor compliance with this chapter and regulations adopted under this

9 chapter.

10 * Sec. 69. AS 47.35 is amended by adding a new section to read;

11 See. 47.35.022. Foster care placement, (a) Except as provided in (b) of this

12 section, the department may not place or continue placement of a child for care for

13 payment under AS 47.10 in a foster home that is licensed under this chapter if the

14 department finds that a person for whom fingerprints arc required to be submitted for

15 licensure of the foster home is currently under arrest for. charged with, or has been

16 convicted of. or found not guilty by reason of insanity of, a rcrious offense.

17 (b) Notwithstanding (a) of this section, the department may place or continue

18 a placement for foster care if the applicant or licensee demonstrates to the satisfaction

19 of the department that the applicant, licensee, or other person committed the conduct

20 described in (a) of this section at least five years before the placement, and the conduct

21 (I) did not involve a victim who was under 18 year* of age at the time

22 the conduct occurred;

23 (2) was not a crime of domestic violence as defined in AS 18.66 990;

24 and

25 (3) was not a violent crime under AS 11.41.100 - 11.41.455 or a law

’6 ; or an ordinance of another jurisdiction having similar elements.

7 j (c) The department shall develop procedures for rcchccking criminal justice

8 information records for the information described in (a) of this section for persons who

9 are 12 years of age or older who are living in a licensed foster home with access to

0 children placed by the department.

1 • Sec. 70. AS 47.35.023(b) is repealed and reenacted to read:
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1 (b) Notwithstanding (a) of this section, if an emergency exists and a child must

2 be immediately placed, the department or the department’s designee may issue a

3 provisional foster home license on an emergency basis for a period of 90 days or less

4 if the department or the department’s designee determines that the /plicant meets

5 minimal requirements for emergency conditions and the applicant agrees in writing to

6 provide the Fingerprint information described in AS 47.35.017(b) within 30 days of the

7 placement of a child in the foster home. The department may not issue a license under

8 this subsection before checking state and national criminal justice information available

9 to the department under AS 12.62 and regulations adopted under AS 12.62 about the

10 administrator or foster parent and each person who is 12 years of age or older in the

11 foster home who will have contact with the child. If the department cannot obtain

12 direct access to the state and federal criminal justice information, the department shall

13 request the agency having primary law enforcement responsibility for the geographic

14 area in which the prospective foster home is located to obtain the information and

15 provide it to the department before the license is issued under this section. If the

16 criminal justice information readily available to the department shows an offense which

17 a person would be required to notify the department under AS 47.35.047(b). the

18 department may not issue the license under this subsection. If the additional criminal

19 justice information available from the fingerprint search or another source after the

20 lice isc is issued reveals that the person has a record for one or more of these offenses

21 the department <hall immediately revoke the license and move the child to an

22 appropriate placement. For purposes of obtaining criminal justice information under

23 this subsection, the department is a criminal justice agency conducting a criminal justice

24 activity under AS 12.62.

25 • Sec. 71. AS 47.35.047(b) is amended to read:

26 (b) A licensee shall notify the department within 24 hours after having

27 knowledge of a conviction or indictment, presentment, or charging by information or

28 complaint of an administrator, foster parent, member of the licensee s household, regular

29 | volunteer, or staff person for a violation of the following tum  or the laws of another

30 iuriyJKltofl-yJih .similar, tkm ratoi

M ! ill__flflSmm agaim the family and vulnerable adults muter
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(2) periu rv  under AS 11.56.200:

(3) offenses included in the definition of "serious offense" under
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AS 12.62.900 (FELONY. FOR A MISDEMEANOR CRIME OF ASSAULT. 

RECKLESS ENDANGERMENT. CONTRIBUTING TO THE DELINQUENCY OF A 

MINOR. OR MISCONDUCT INVOLVING A CONTROLLED SUBSTANCE. FOR 

THE CRIME OF PERJURY. AS DEFINED IN AS 11 OR THE LAWS OF ANOTHER 

JURISDICTION. OR FOR A SEX CRIME AS DEFINED IN AS 12.62.035).

• Sec. 72. AS 47.35.900 is amended by adding new paragraphs to read:

(20) "criminal justice information" has the meaning given in

AS 12.62.900:

(21) "domestic violence" has the meaning given in AS 18.66.990;

(22) "serious offense" has the meaning given in AS 12.62.900.

• Sec. 73. AS 47.10.080(k). and 47.10.990(7) are repealed.

•Sec. 74. COURT RULE CHANGE: EXPEDITED .APPEALS, (a) AS 47.10.080(i). as 

amended in sec. 37 of this Act, has the effect ot amending Rule 218. Alaska Rules of 

Appellate Procedure, by requiring that expedited appeals from a judgment or an order under 

AS 47.10 be decided within a fixed timeframe.

(b) Section 37 of this Act takes effect only if this section receives the two-thirds 

majority vote of each house required by art. IV. sec. 15. Constitution of the State of Alaska.

• Sec. 75. COURT RULE CHANGES; CINA RULES, (a) Many provisions enacted or 

amended by sees 26 - 56 and 58 - 60 of this Act have the effect of amending the Alaska Child 

in Need of Aid Rules, including rules regarding notice, panics, hearings, filing of petitions or

24 II reports, court review of orders, termination of parental rights, and duties of the Department of

25 1 Health and Social Services.

(b) Sections 26 - 56 and 58 - 60 of this Act take effect only if this section receives the

two-thirds majority vote of c^ch house required by art. IV. sec. 15. Constitution of the State 

of Alaska.

• Sec. 76. APPLICABILITY. This Act applies to all new cases or proceedings filed with 

the court on or after the effective date of this Act and to motions filed with the court on or 

after the effective date of this Act in cases or proceedings pending befoic a court on the day

26

27

28

29

30

31
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1 before the effective date of this Act.

2 * Sec. 77. REVISOR’S INSTRUCTION. The revisor of statutes shall replace the term

3 "minor" with the term "child." in the following statutes:.

4

5 * Sec. 78. This Act takes effect immediately under AS 01.10.070(c).
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U-02-1996 11:43AM FROM CITY OF CRAIG 1907 826 3278 P. 2

Jennifer S. H. Taylor 
P.O. Box424.
Crai& Alaska 99921 
907 8263066

Thursday Afternoon. House Bill 375 HESS Committee Hearing, April 2nd, 1998

Con Bunde, Chairman. Health Education and Social Services Committee.
Room 104, fax:465-3871; ph: 800 892-4843

Constituent Testimony concerning House Bill 375, in the Legislature of Uw State of Alaska.
cmieth Lcgislntt re. Second Session. I submit my opinion and testimony to the House 

Committee o:' Hralth. Education, and Social Services, respectfully requesting its distribution to 
eath Conuni tee member, as follows:

It is my limited understanding that the opinion of the general public reflects fear of the 
loss of the liberty of privacy and control for parents, and the unwarranted intrusion by 
government entities a  so figures prominently tn over-all resistance to H.B. 375. Nontbdesv 
there are portions of this bill I believe most worthy of redemption and wfiich merit close 
examination, in particular consideration of tlic timely need lot protection of the welfare of 
Alaska's children and Alaska's future.

Addressing hcction 11. and Section 12. of HB 375 I find it imperative to 
point out that long term abandonment and lack of support of children left in the 
presumptive care of another, unemployed parent, where child support arrearages 
exceed the past due obligation of one year, or $5000. as according to the Federal 
Child Support Recovery Act of 1992 (Title 18, Cliapter 11 A, Section 228) arc 
commutative in the new equation for desperate poverty for many Alaskan children.

It is appropriate that this bill in particular address the issue of nonsupport of 
children as criminal, because the blatant neglect of children by parents who 
accumulate arrearages representing debts to their children of many months without 
support, rcflecis extreme indifference to the children's well-be-.ng and survival.

Following this Committee's attentive dedication, working in tedious Hearings 
until 11:00 p.m. last night on school funding, there is no doubt of your 
commitment to Alaskan children. It is a dedication which should be recognised by 
cvctv  one of our children, but which unfortunately cannot be realized by all our 
youth when so many are growing up with the confirmed belief that their 
government, as well as at least one of their parents, threw them away.

Opposition to the welfare of Alaskan children comes in the guise of displaced 
anger from parents who have abandoned, or arc otherwise separated from their 
children. Significant opposition to the daily needs of innocent and defenseless 
children, too young by law to support themselves, is heard by you time and again
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from parents who never formed adequate parental bonds with their children and 
lacked incentive to ensure familial ties. More often than not, the absent parents 
who abandoned their children have moved onto second families mid their priorities 
are dominated by new spouses who resent the economic and emotional competition 
of spouses' prior relationships.

The parent left with sole physical custody in Alaska by "default", has the 
very tangible burden of shouldering double the responsibility of that of u parent in 
a unified family. Child Support Civil Rule 90.3 Commentary section VI B) freely 
acknowledges the, "percentage of income approach used in Alaska tends to slightly 
understate support relative to the national average for cases in wliich the custodial 
parent has child care expenses."

HB 375 page 10 speaks to the state's interpretation of the severity of 
nonsupport being charged as a class C felony, when the arrearages reach $10,000. 
My concern is that there is currently so much bad press given to CSED from the 
obligors in not allowing for fair modifications, and that there are in fact, so many 
AK CSED cases currently which have gone without consequence, to exceed the 
$10,000 ceiling, that sufficient pressure will eventually result in the elimination of 
this section unless "lawful r.xcusc" exceptions and clearer conditions of culpability 
are delineated in Sec. 11.51.115.

Alaska Civil Rule 90.3 gives a list of exceptions allowing for court 
interpretation of good causes for support modifications such as unusual 
circumstances. In my mind S 10,000. in child support arrearages represents an AK 
average of 20 months of no financial support to a child not on welfare, and waiting 
this long sends a definitive message to our children of our dire Uck of concern for 
their survival. Current AK law, AS 11.51.120(a) Criminal N o d support as a 
Misdemeanor A is rarely upheld for prosecution even when obligors are on state 
probation or parole and as such are prohibited from committing misdemeanor 
crimes as a condition of their release. (I can provide supporting documentation.)

This week marked one hundred years since Russian America was sold for 
Am. rican rule of Alaska. Alckandre Baranov knew in the 1790's that civil relations 
amongst his growing colony depended upon enforcing the responsibility of the 
Russian fathers toward their half-Nativc children while in the custody of their 
Native mothers. Were Alaskan children sold-out with Russian America?

Child support arrearages have been accumulating nil ovrr Alaska in direct 
inverse proportion to the custodial parent's moral and the childnms' diminishing 
standard of living. As the nurturing parent's resources rapidly dwindle, the real 
problem is not to absolve the noncustodial parent's arrearages, but how do we feed, 
provide and heat homes, buy warm clothing, and give nurturing care to the
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children?

Government officials wonder of our state-wide predicament when Welfare 
support is phased out. I can answer some o f  these questions considering I have 
raised three children entirely alone since their conception, for over thirteen years, 
without any welfare assistance, and rarely with child support from their well- 
heeled fathers.

I atn confident you could not imagine the physical and emotional stress I 
have endured. Still, their fathers will not take these children, cv:n for a visit. One 
faihcr has lived three doors away for the past four years and gone out of his way to 
avoid all contact with his sons for this duration. As a certified teacher I cannot find 
work in this part of Alaska, though I am hopeful to "relocate" to a job and home for 
the children; I have been on the state register as a Child Suppor. Enforcement 
Officer I for two years, Alaska resident for 20 years. Construction work has kept 
me away from my children for 15 hours at a time, six days a week, and the cost of 
child care is prohibitive. You may laugh and flippantly say the children won't 
starve without child support I challenge you to do the math. I do all our own 
carpentry, electrical repairs, plumbing, truck repairs and maintenance, and when I 
do, a younster misses a meal, or two. We r  lissed having a toilet in our home, in 
town, for three weeks last year when the floor fell tlirough. Sometimes the children 
dress for school on a floor of icc, and they cry. There hasn't been a kitchen faucet 
to use in almost a year since the counter fell in, and the floor won't support a real 
fridge. The funny part is that one of the absent parents owns four apartments and 
various real estate out of state for rental income, living most of the year in a 
luxurious home in Homer. The other absent father owns five trucks, two full size 
mobile homes, and a large, expensive substance abuse addiction. Their combined 
total for child support arrearages exceeds $50,000. Our annual family income for 
the past three years has been our permanent fund checks. We try to live on less 
than half the means of federal "below poverty" standards.

Do not dismiss me as a single case who fell through the cracks. I had my 
college degree and 24 graduate credits prior to the birth of my frst child. 1 have 
pot my parental responsibilities above all, because of rny childrens' absolute need. 
Every Alaskan family is vulnerable to being reduced to the sta tjs of a single 
parent Extreme poverty of rural Alaskan children of single parent households, not 
only elevates their susceptibility to abuse from stressed-out parents, poverty is the 
most documented reason for poor performance in school, and the lack of adi^uatc 
nutrition and proper growth.

A perverse and pervasive trend lias young, financially dhtraut single 
mothers seeking security with boyfrcinds who are impatient and indifferent to die 
children and subject the children to abusive torment, and sometimes murder.
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A weight is upon you to facilitate Alaskan childrens' most productive 
entrance into a friendly society, by ensuring the collection of the child support 
owed to them by their own parents. The support is their reassurance their 
government is working for them to keep them alive, healthy and secure. It is the 
most important message many Alaskan cliildrcn will ever receive from Alaska. 
Supporting our children is the only way you can ensure that they, in turn, will 
support you in your twilight years in Alaska.

Please note -  -  -  denotes the end of the section planned for the 
three minute limit during teleconference this aftemooi.

Thankyou for the opportunity to voice my opinion and have it 
heard by the Alaskan House of Representatives HES$ 
Committee.

Respectfully,

Jennifer S. H. Taylor



DATE: April 2. 1998
TO. The House Health, Education and Social Servio* Committee 3 P.M Discussion 
C/O Representative Con Bunde

TESTIMONY FOR HB 375 GIVHN BY Bemadme Jan/cn 376-0366
Fax.(907)376-0366

My name is Hernadine Jan/cn and mv husband, myself and our two adopted children live 
m Wav'JIa I address you today as a person who lives *’ In the Trenches" with two 
siblings who were severely neglected and abused Our children where adopted from 
Washington Slate after we moved to Alaska They have been with us now 5 years At 
the lime of adoption they wctc 7 and 9 Vt years old Today the children arc 13 and 
at nosi 14 Vi years old While we were given parts of their tragic story there were areas 
o f their life that had been lost or unread by overburden social workers We searched for 
answers of "Why", "How" and "What" would cause our children to act without 
remorse or conscious Three years ago, through much searching and requesting of files, 
we discovered more of their past. While we knew of the neglect and abuse we did noi 
know ihe depth it had gone ... .W e  grieve for our children’s lost childhood's

At ages 1 and 2 \\ our children were saved by Slate intervention For the next 3 years my 
children spent time moving hack and forth to biological mom’s home only to be removed 
ugmn and again due to her inability to stay clean Each lime our children were replaced in 
yet another, difTerent foster home Each time their belongs were placed in their luggage 
of black trash bugs After all the physical and sexual abuse, my children sufTenrd more 
abuse from a State, who meaning well, moved them again and again At ages 4 and 5 Vt 
years old mom’s rights were terminated and our children moved from one unsuccessful 
placement to another with the State now attempting to find permanency for their young 
lives Even at this young age. they were, "very hard to wear" children. The foster 
placements which had intended to adopt our children changed their minds after 6-8 
months due to the children’s disruptive behaviors.

We almost diJ not adopt these two cluldrcn after living with them for a year Our reality 
was they were going to be difficult to rear Their reality was more foster homes after us 
If a high school principal and a B.S in Correctional Recreation could not do this 
who could We believed that with love and consistency we could help them huvc a better 
life We found this not to be enough They need so much more for then wounded hearts

My husband and I understand more of the "Why" they are the way they arc Now we 
need to learn “How" and "What" w e  can d o  lo help o u t children understand

a) We will not allow you to self mutilate
b) Fire is not a way m express you anger
c) Destroying property is an unacceptable way to express frustration
d )  It is noi k in d  to beat up on younger and weaker beings just because )ou can



Please consider four areas as you continue your work I) Mental Health Issues of 
neglected and abused children 7) Monitoring ?buced and neglected children as they age 
3) How many moves is to many? 4) Assault or Battery Convictions

Nation wide we have 50% disruption rale in older 'special needs" children For 
Governor Knowles to achieve the “strong family" in Alaska this committee must be 
sensitive to children of extreme abuse and neglect tnd the mental health issues which 
they bring with them While I hove read ihe information I find only several brief 
references to mental health Families adopting the Seriously/Severely Emotionally 
Disturb child must be trained to help change “thinking errors" these children may have 
about carc given. Assigning a therapist will not be enough.

While DFYS has been sensitive to our needs as a family they have had policies and laws 
that have prohibited them from supporting the needs of S/SED children who were 
neglected and abused children Many of these children were pro-verbal when abuse was 
inflected on them They have triggers that run so deep know one could be expected to 
know what to look for Our society reels from youth violence. Currently schools arc a 
prime target for children who arc expressing their rage Logical consequences become 
abusive, innocent "jarrings" in the hallway trigger a "fight or flight response" or 
rejections from a girl set off abandonment issues Many young are expressing rage with 
guns We would like you to consider, as part of prevention, monitoring abused and 
neglected children as thcv age They do what was done to them Thc> will neglect and 
abuse their own children To truly protect the future generation the neglected and abused 
child o f today will need close supervision

We hope the team will also be very sensitive to. I tow many moves is to many? Wc know 
that to have homes that are ready and willing to t&kc children in u moments notice is to 
say the least, impossible. Wc have pro and con feelings about orphanages Our children 
only suffered 10 different moves. What is a “timely manner" for placement? Please, 
let's not be a State that adds to the child's mental health issue of "attachment" by 
"home hopping" them Please be pro-activc in this area.

Ir is my understanding that you will hr 'coking at Sex Offenders, Domestic Violence 
OfFendcis and Aleohol/Drug Offenders as being restricted from the lives of our children 
We would also, ask you to include in this category those who have Assault and Battery 
Convictions While a wife or girlfriend might not file a report on her husband or 
boy friend someone in the community may Wc need to look at all acts of violence and 
unhealthy living an potential abusers of o u  children

A child's cries of, "ITS NOT FAIR1" cannot express loud enough what was done 
to our children and what we know is probably happening to another child this moment, 
somewhere in Alaska

W e applaud your very hard work Wc suppoit I ID 375. Pleusc contuU us i f  there it  
anything wc can answ er or wilh anything we can be o f help. Thank you for your time



CSHB 375 CSHB 375 HB 375
"P" "B" A" Subject Statutes
1 1 1 Intent & Policy
2 2 2 10.06.961(a)
3 3 3 Murder One 11.41.100(a)
4 4 4 Murder Two 11.41.110(a)
5 5 6 Kidnapping AS11.41.300(a)
6 6 7 Kidnapping 11.41.300(d)
7 7 8 Indecent Exposure One 11.41.458
8 8 9 Indecent Exposure Two AS11.41.460
9 9 10 Endangering Welfare One AS11.51.100
10 10 11 Endangering Welfare Two 11.51.110
11 11 12 Criminal non-support AS11.51.120(a)
12 12 12 11.51.120(c)
13 13 none 12.55.025(i)
14 14 13 AS12.55.125(c)
15 15 14 Penalties for Climes 12.55.125(k)
16 none n >ne AS12.55.155(e)
17 16 17 Death Reporting AS12.65.005(a)
18 17 18 Fatality Team AS12.65.015
19 18 19 Records/Duti?s/ AS12.65.000

Confidentiality
(Immunity)

20 19 20 Teachers Certificates 
Revoked

AS14.20.020(f)

21 20 21 AS14.20.030(b)
22 21 23 Functions/Powers District 

Judges/Magistrate
AS22.15.100

23 23 none Termination 25.23.180(c)
24 24 1 Findings 47.05.065
25 25 25 Adoption Compact 47.05.090
26 26 26 Construction AS47.10.005
27 27 27 Jurisdiction 47.10.010
28 28 28 Children in Need of Aid AS47.10.011
29 29 29 AS47.10.020
30 30 30 AS47.10.020(b)
31 none none Proceeding Notice AS47.10.030(b)
32 31 31 AS47.10.050(a)
33 32 none Foster Parents\ 

Others Testify
AS47.10.070(a)

34 33 33 Adjudication Hearing 120 
days after probable cause

AS47.10.080(a)

35 34 34 Com m itm ent 47.10.080(c)
36 36 35 47.10.080(f)
37 37 36 Appeal CINA 47.10.080(i)
38 38 37 Permanency Hearing 47.10.080(1)
39 39 38 CINA if Incarcerated 47.10.080(0)
40 40 none Visitation 47.10.080



Petersburg Mental Health Services, Inc.
Pod Office Box 556 Petersburg. AK 99833 (907) 772-3332

To; Con Bunde

From: Susan Ohraer, LCSW 
Director

Re: House Bill 375
Crimes Against Children

Date: April 2. 1998

It has come to my attention that changes are being made which prevent DFYS social 
workers ttorn working with a family and protecting children who witness domestic 
violence. The implication is that DFYS intervention is unnecessary if the child i. "only 
witnessing" abuse rather than feeling herself or himself the back of a hand.

In my experience as director of FMHS, let me state emphatically that the idea that a 
child’s weD-bcing and even SAFETY is not in danger when living in a violent home is 
mooned. EveTy day our agency treats children who are experiencing the sequelea of 
abuse and of witnessing the abuse of others. Every day we sec the impact of what 
violence and abuse in the home does to children.

Alaska has the highest rate of domestic violence in the nation. Child abuse is 15 times 
more likely to occur in families where domestic violence is present. Therefore, it can be 
said that living in such a home automatically puts them at significant risk for abuse as 
well. Why tie the hands of DFYS social workers to intervene?

Alaskan children have nearly the highest rate of victimization in the nation.
Children who witness violence have a variety of responses: behavioral difficulties, 
emotional difficulties, post-traumatic stress symptoms, attachment difficulties, and 
learning well that VIOLENCE DOES WORK to get what you want

As a professional working in the field of trauma, 1 am alarmed what the rhanges 
proposed in this bill would cause for my child clients.
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CSHB 375 CSHB 375 HB 375
«p" "B" A" Subject Statutes
1 1 1 Intent & Policy
2 2 mm 10.06.961(a)
3 3 3 Murder One 11.41.100(a)
4 4 4 Murder Two 1141.110(a)
5 5 6 Kidnapping AS11.41.300(a)
6 6 7 Kidnapping 11.41.300(d)
7 7 8 Indecent Exposure One 11.41.458
8 8 9 Indecent Exposure Two AS11.41.460
9 9 10 Endangering Welfare One AS11.51.100
10 10 11 Endangering Welfare Two 11.51.110
11 11 12 Criminal non-support AS11.51.120(a)
12 12 12 11.51.120(c)
13 13 none 12.55.025(i)
14 14 13 AS12.55.125(c)
15 15 14 Penalties for Crimes 12.55.125(k)
16 none none AS12.55.155(e)
17 16 17 Death Reporting AS12.65.005(a)
18 17 18 Fatality Team AS12.65.015
19 18 19 Records/Duties/

Confidentiality
(Immunity)

AS12.65.000

20 19 20 Teachers Certificates 
Revoked

AS14.20.020(0

21 20 21 AS14.20.030(b)
22 21 23 Functions/Powers District 

Judges/Magistrate
AS22.15.100

23 23 none Termination 25.23.180(c)
24 24 1 Findings 47.05.065
25 25 25 Adoption Compact 47.05.090
26 26 26 Construction AS47.10.005
27 27 27 Jurisdiction 47.10.010
28 28 28 Children in Need of Aid AS47.10.011
29 29 29 AS47.10.020
30 30 30 AS47.10.020(b)
31 none none Proceeding Notice AS47.10.030(b)
32 31 31 AS47.10.050(a)
33 32 none Foster Parents\ 

Others Testify
AS47.10.070(a)

3-1 33 33 Adjudication Hearing 120 
days after probable cause

AS47.10 080(a)

35 34 34 Com mitment 47.10.080(c)
36 36 35 47.10.080(f)
37 37 36 Appeal CINA 47.10.080(0
38 38 37 Permanency Hearing 47.10.080(1)
39 39 38 CINA if Incarcerated 47.10.080(o)
40 40 none Visitation 47.10.080



CSHB 375
"P"

CSHB 375
"B"

HB 375 
A" Subject Statutes

41 41 39 Best Interests o f the Child 47.10.082
42 44 40 Reasonable Effforts 

/Term ination
AS47.10

43 45 41 Confidential \  Privileged 
Information

AS47.10.092(a)

44 46 42 Information Disclosure AS47.10.093(b)
45 48 43 AS47.10.141(f)
46 49 none Habitually Absent AS47.10.141(g)
47 49 45 Emergency Custody AS47.10.142(a)
48 51 46 Custody of Child 

Runaway
AS47.10.142(c)

49 52 none Plan Review AS47.10.142(h)
50 53 53 Duty of Care AS47.10.960
51 54 47 Definition- Care AS47.10.990U)
52 55 none Definition-CINA 47.10.990(2)
53 36 48 Definitions 47.10.990
54 57 49 Information Disclosure 47.12.310(b)
55 none none Foster Home 

Arrangements
47.14.100(a)

56 none none Foster Carc-DFYS 47.14.100(d)
57 34 (#2) none Foster Carc-Relatives 47.14.100(e)
58 34 (#1) none Out of Home Care 47.14.100
59 59 none Review Panel-Rcview 47.14.240(d)
60 60 none Review Pancl-Court 47.14.240(h)
61 62 52 Multidisciplinary Child 

Protection Team
AS47.14.300

62 63 54 Definition-CINA AS47.14.990(2)
63 63 55 Report of Harm AS47.17.020(a)
64 none none Reporting Requirements AS47.17.020
65 65 none AS47.17.030(d)
66 none none Protective Injuctions AS47.17.030
67 65 56 Investigation 47.17.033
68 none none DV Appropriate Steps 17.17.035(b)
69 67 57 Maltreatment AS47.17.290-8
70 68 58 Application

Requirements
AS47.35.017(b)

71 69 59 Foster Care Placement AS47.35.022
72 70 60 Placement \  Emergency AS47.35.023(b)
73 71 61 Notification AS47.35.047(b)
74 72 62 Definitions 47.35.900
75 73 63 Repealed Statutes AS47.10.080(k)/99

0(7)
76-80 74-78 64-80 Court Rule Amendments 

Effective Date



jf/ Petersburg Mental Health Services, Inc.
! J  Port Office Box f.f.6  Petersburg . AK 9 9 8 3 3  (907) 7 7 2 -3 3 3 2

To: Con Bunde

From: Susan Ohracr. LCSW 
DircctOT

Re: House BUI 375
Crimes Against ChUdrcn

Dare: April 2. 1998

It has come to my attention that changes are being made which prevent DFYS social 
workers from working with a family and pro ecting children who witness domestic 
violence. The implication is that DFYS intervention is unnecessary if the child is “only 
witnessing" abuse rather than feeling herself or himself the back of a hand.

In my experience as director of PMHS. let me state emphatically that the idea that a 
child’s well being and even SAFETY is not in danger when living in a violent home is 
incorrect. Every day our agency neats chUdrcn who are experiencing the scquclea of 
abuse and of witnessing the abuse of others. Every day we sec the impact of what 
violence and abuse in the home does to children.

Alaska has the highest rate of domestic violence in the nation. Child abuse is 15 times 
more likely to occur in families where domestic violence is present. Therefore, it can be 
said that living in such a home automatically puts them at significant risk for abuse as 
wcU. Why tic tho hands of DFYS social workers to intervene?

Alaskan chUdrcn have nearly the highest rate of victimization in the nation.
Children who witness violence have a variety of responses: behavioral difficulties, 
emotional difficulties, post-traumatic stress symptoms, attach mem difficulties, and 
learning well that VIOLENCE DOES WORK to get what you want

As a professional working in the field of trauma, 1 am alarmed what the rhangcs 
proposed in this bill would cause for my child clients.
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Petersburg Mental Health Services, Inc.
Pod Office Box 5 5 6  P ctersbutx . AK 9 9 ^ 3 3  (907) 772  33 3 2

To: Con Bunde

From: Susan Ohraer. LCSW 
Director

Re: House Bill 375
Crimes Against Children

Date: April 2. 1998

It has come to my attention that changes arc being made which prevent DFYS social 
workers from working with a family and protecting children who witness domestic 
violence. The implication is that DFYS intervention is unnecessary if the child is “only 
witnessing" abuse rather than feeling herself or himself the back of a hand.

In my experience as director of PMHS. let me state emphatically that the idea that a 
child’s well being and even SAFETY is not in danger when living in a violent home is 
incorrect. Every day our agency treats children who are experiencing the sequelea of 
abuse and of witnessing the abuse of others. Every day we sec the impact of what 
violence and abuse in the home does to children.

Alaska has the highest rate of domestic violence in the nation. Child abuse is 15 times 
more likely to occur in families where domestic violence is present. Therefore, it can be 
said that living in such a home automatically puts them at significant risk for abuse as 
well. Why tie the hands of DFYS social workers to intervene?

Alaskan children have nearly the highest rate of victimization in the nation.
Children who witness violence have a variety of responses: behavioral difficulties, 
emotional difficulties, post>tr.iurnatic stress symptoms, attachment difficulties, and 
learning well that VIOLENCE DOES WORK to get what you want

As a professional working in the field of trauma, 1 am alarmed what the changes 
proposed in this bill would cause for my child dients.



Dal* Stone PETERSBURG Beure Wcstrr

Chief o f Police POLICE DEPARTMENT c.puin

Phone (907) 7720838 P.O. Box 329. Peteobur*. AUik* 99833 FAX (907) 7720504

2 April 1998

Rep. Con Bundc
Chair - Home Committee on Health. Education, and Social Services

Representative Bundc.

It has been brought to my attention that House Bill 375. Child Protection, has been modified by deletion of 
certain language. This deleted language authorized DFYS to act in cases where children, although not the 
direct victims of personal violence, nonetheless arc repeatedly exposed to acts of domestic violence.

I fear deletion of this language implies that children are not legitimate victims bccjuse they do not suffer 
direct harm from repealed exposure to acts of domestic violence Of course we all know that such an 
implication would not be based on fact. Volumes of research conclude that children are severely effected by 
being exposed to violence within the family unit. The truth is. domestic violence is a crippling social cancer 
that is perpetuated through the learned behavior of individuals growing up in an atmosphere of violence. 
These individuals often become involved in other crimes in addition to domestic violence As a police 
officer. I continually observe this rrality. Unless the pattern of learned violence can be broken, police are 
forced to deal with the effects of domestic violence for generations.

Although time does not allow me to adequately express my strong feelings on this issue, I earnestly request 
you not modify this bill, in any way. that limits the authority of DFYS to act as necessary in these situations. 
Provide DFYS with the tools they need to be proactive in dealing with the obscenity of children being 
conditioned to think (hat violence is ’ normal* behavior.

Chief of Police

<v DFYS
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RP.PKKSENTAT1VK (.1 IN HUNI)Y.
IT HAS COM I*' T< > M3 ATTENTION THAT MODIFICATION'S HAVE 
BEEN PROPOSED THAT AMEND HOUSE B)I I. 375, ESSENTIALLY 
DELETING LANGUAGE THAT WOULD GIVE STATE DIVISION 
OF YOUTH AND P AMII.Y SERVICES SOCIAL WORKERS 1111% 
POWER TO INTERVENE IN CHILDRENS LIVES WHERE 
DOMESTIC VIOI.KM I . IS AN ISSUE. IT IS ESSENT IAL THA I THIS 
ISSUE REMAIN IN I HK LANGUAGE ( IE THE BILL 
DOMESTIC VIOLENCE IMRIC TIA lMP.VClS  THlLLIVivSUl: 
CHILDREN KESIDlN^ J K iK  W &  WJJEKliTHLSJiLAN LSSUli.
THIS IS AN Ol»P( )l( I L M O  KIK l )UR STATE T< > DIRECTLY 
IM PAtrr THE LIVES OI THJ-SE CHILDREN. IMPACT STUDIES 
SUPPORT THIS ST AT EM ENT: WE KNOW THAT THERE ARE 
BOTH SHORT'AND I ONG TERM MENTAL/EMc )TT()NAL



(:<>NSF.QUKM Es I t >l< THESE SILENT VICTIMS Ol* l)( JMESTlC 
VIOLENCE.
ELLASILUilNCH JJJ .( )V O iJE iI iI I .I , TO BE A M CN nnnm  
THIS IS AN OJM't )R I UNITY n  >K ( MJR STATE TO UK PROACTIVE 
IN OUR APPROACH K ) WORKING WITH THE VIOLENCE THAT 
TOUCHES CHILDRENS LIVES EVERY DAY.
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P.A.N.D.A.
The Alaska P.A.N.D.A. Coalition; 3303 Arctic Houle vard, Suite 102; Anchonqgp, AK 99303

Alaska Aca,1em yo t General Dentistry
Alaska Area Nath* Health Service
AU'ka Chapter International Celine o f  PenUits
Alaska Pent a! Society
Alaska Society o f  l\-ntistry ter Children
Alaska State Pental l/fyienuts "Asj,\ialton
Alaska Women's AM tn Crisis
Anchorite Penta!Assistants Society
Pella Pental /rourirtce Company

Multiple Ktsk At,w.tiers. Inc.
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PSAr, Ant Medical Group Clmemkvf AIV AK 
State ok Alaska, Division o f  family an,I Youth Services 
State o f  Alaska, Pnisum o f  h tN ic  Health,
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PiNtc Health thinhtg, MolicaM Services
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4 /  The Child's Relations with Others*
. . . . .  . . . . . . . . .  .  > , v

,'* • Translated by W illiam  Cobb ' ' '
,   -

rl»>. *

• **. »tU*» j9;* I
Br w a t  or umtoDucnoN I should like to Indicate to you, 

In this lecture and the next, what place thia year's subject occupies 
within the study of child psychology In general.

I .  "Xjf relation* tree autrul cbrx len/ant." from the w i n  Court i t  Sorbonut (Part*. iflOo).
The subject o f child psychology 1* o f m an  than carnal In U ro l In any philotopb- 

leal attrmpe at understanding individual and Intern Sjectlve u l i t n c * .  Freud 
•bowed that childhood it Important, and in too*  rtepecU decide*, for the character 
o f adult ill*  that follow* i t  Thia raiae* a acrieu* qorelloo o f principle for an7  ac­
count wit hint both lo deacrib* the specific motivation* and general nature o f adult 
li ft  and to acknowledge the continuity o f that li ft  with childhood. Granted that the 
child** ear 17 development haa e profound Influence on adult life. bow. In principle. 
1* that Influence poatihlel

I/, at haa often teen done, we be|ln with e naturaliatk view o f the child. In 
which (he acquiaition o f inch th inp  aa reflectivity, an ideal image o f ooeoclf, 
value*, rvfpontlbfllty . e tc , 1* explained In term* o f a protest re ten ti *117 causal In 
naturv. then cocuiftcncy and continuity demand that w* maintain Lhit naturalitm 
tn accounting fo r the phenomena o f adult life aa well. The drmoottrattd failure 
o f tucb theoele* lo  account foe the phenomena o f adult cmlaUnce In turn force* 
ua to abandon naturalitm and mcchanUm In child peytholegy—uni*** w* want lo 
bold that to pow to maturity ta to pat* from one ontological order to another.

If. on the other band, the child** growth 1* explained In term* o f a cognitive 
graip o f the wor'J that la held le  be lb* condition fo r any concrete invclirme nt ta 
the world—if immediacy U denied the child merely la  order lo  male theoretically 
plauiihte hi* pa*tap to rrflecUvlty—tecb a view n n lo o t i  tmpertant facta o f adult 
aa wtll aa child existence. I ‘«yt bologUU have often spoken o f learning la  the child 
aa though relation* with aalf. world, and other* originate In cimiamptaliv* Loca l 
edg*. Yrt ordinary experience chow* that, la  Imitating other*, la  learning 10 walk, 
la  becoming familiar with an environment, what occur* cannot be c*plained by the 
notion that then U Ant an Intellectual act o f "kncwlng" rule*, map*, or word* and 
then a mov* la uae them. inteiirc tuallua o f thia kind la. therefor*, an unaatiafactory 
alternative to naturaliaai In explaining lb* nature of childhood cxlrtrace a* wall aa Ua Influence an adult Ufa.

MrrUau foo t7 baa elsewhere critic!ted three tire mode* o f explanation la  *t>
( 0 0 )
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You can easily see the relation between this year’s proposed subject 

and the subject wc dealt with last /ear. Last year we attempted a study 
of certain aspects of the child's relations with nature—for example, the 
child's perception. These included the child’s knowledge of external 
natural facts, also his representation of external facts (e.g.. in draw­
ing), tho way his Imagination makes use of perceptual experiences, his 
organization of these experiences Into causal relations, and, finally, 
what has sometimes been called the child's conception of the world— 
that Is, the group of ideas (lf such they can bo called) that would 
permit tho child to have a view of the world. .• *-. >, . . • •

*,n' The last paragraph brings us to tho question of intelligence in the 
child, and you can see that, regardless of tho diversity of .questions wo 
raised last year, they all involved not the relation between the child and 
other living beings but rather the child's relations to nature.1 . *

This year, on the c t itrary, in discussing the child's relations with 
others, we will be cone rrncd with his relations with his parents, his 
brothers and sisters, oth r children, and even, if there is time, with his 
school environment, his social class, and, in general, his relation to 
culture, to the civilization to which he belongs. It is quite likely that we 
will not be able to treat these last questions this year, since to do so 
would take us too far and we have enough to occupy ourselves In the 
child's relations to parents, brothers and sisters, and other humans.

It might teem as though the question wc shall treat this year Is 
more special than last year's question. It might seem that last year we 
studied the "Infrastructure1' of the child's understanding, the collection 
of processes thal enable him to feel, perceive, and understand; whereas 
this year wc arc Interested In a fairly narrow sector of this perception 
and understanding—the perception and understanding of others. It 
might seem that last year we were concerned with the psychology of 
understanding in the child, while this year we will concern ourselves 
with the much more limited subject of aifectirity.

This, however, is not the relation between the two kinds of question. 
I do not at all believe thal the question of relations with others Is a

tempting a description o f adult existence. In "The Child** Relation* with Others" 
hi* U»k t* let* critical than descriptive, let* occupied with the refutation o f ibeoelei 
which would reduce e t i lle r* *  to cither Nature or Thought than with finding term* 
fo r a poaUiv* description c f the origin o f Intenubjecttv* relation*. Throughout the 
m ay  ho endeavor* lo drecxlbo three relation* In a language thal avoid* either o f (ho 
reduction* mentioned above.

The eatay Itre lf I* a fragment o f a large* lecture court* In child ptychology- It* 
rather abrupt ending *ugg*«t« that the Inquiry wat extended In further lecture* No 
other text* on lb* tubjoct by Merleau Pooty are available, however, and for reaaon* 
Indicated above It wat decided to puhliab thia m ay  In tngliah a* It (land*.

I am grateful to Micbil* Jacqucmaln and Robert V. Sion* fo r checking the 
traaalatien and making many Improvement*.—Tran*.
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secondary and more particu lar problem, more strictly confined to afire- 
tlvity than the problem with w hich wc occupied ourselves last year.

The very results of last year's study prevent us from treating the 
problem of relations with others as secondary and subordinate.

In speaking of the child 's perception or of causal relations as 
grasped by the child, w hat struck u s was the fact that, in  the case of the 
child's perception, i t  is not a m atter of a  simple reflection of external 
phenom ena within the child or o f a  simple sorting of data resulting 

> from tho activity o f the senses. It seemed to us to be a question of on 
actual "Informing” (GestaJtungJ of experience In the ch ild  For cx: 
ample, In the case of causal relations, which have traditionally b rri 
thought to have been learned by an  intellectual operation In the chud, 
wc havo seen Instead, with Micbotte, that such relations are anchored 
In the child’s very perception of external events and th a t perception In 
the child Is not a simple reflection nor the result of a process of sorting 
data. Rather, it Is a  more profound operation whereby the child or­
ganizes his experience of external events—an operation which thus is 
properly neither a logical nor a predicative activity.

When we considered the child 's Imagination, It appeared likewise 
that wc could not assim ilate w hat is  called the im age  In the child to a 
kind of degraded, weakened copy of preceding perceptions. W hat is 

, called im ag ination  is an  em otional conduc t Consequently here again 
wc found ourselves, as  it were, beneath  the relation of the knowing 
subject to the known object. We had  to do with a primordial operation 
by which the child organizes the Im aginary, just as he organizes the 
perceived.

When wc exam ined the child’s drawing, one of the faults wc found 
with the fam ous book by Luquet w as precisely this: The child's draw ing 
is considered by Luquet to be an  abortive adult drawing, and the 
development of the child, viewed through the stages of his drawl, g. 
appears as a series o f frustrations o f the attem pt to represent the world 
as the adult does (a t  least the wMle, 'civilized," W estern ad u lt)— that 
Is. according to the laws of classical geometrical perspective. We tried 
to show, on the contrary, th a t the child's processes of expression could 
not be understood as simple breakdowns on the road to "visual realism ” 
and that, instead, these processes testified to the presence in the child 
of a relation with th in g s '  and  with the sensible very different from the 
one that Is expressed In the perspective projection of drawing in  the 
classic style.

Finally, It appeared to us, following certain Indications of W allon, 
that there Is perhaps no place for the question of the child's conception 
of the wotld. In order to be able to speak of a conception of the world,

». In tb* m u * ( lw i"  to b* •  mliprtnt ter "tbo**!."— Trau.
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the child would actually have to totalize his experience under general 
concepts. But, as Wallon rem arked, an  entire sector of this experience 
Is fragm entary [la c tin a lrc ) for the child; i t  contains w ha t W allon called 
"ultra things,” i.e., entities of which the child h a s  no direct experience, 
which arc a t the horizon of his perception—like the sun , the m oon, etc. 
These entities rem ain for tho child in  a  state o f relative Indctcrm lna- 
tlon; be has, stricdy speaking, no conception o f them . W ith respect to 
nearby objects, the child often has a conception th a t is  very close to 
th a t of the adult (H u an g ). Ih e  concepts of an im ism  an d  of artificial- 
Ism, employed a  bit recklessly, are adu lt /rays o f expressing the child's 
confusion In the face of “ultra things"; they arc the expedients some­
tim es used by the child in  replying to the adult's questions and  perhaps 
do no t arise in  his own experience.

All this, I believe, converged on the following idea: W hat classical 
academ ic psychology calls "functions of cognition"—Intelligence, per­
ception, im agination, e tc.—when more closely exam ined, lead us back 
to an  activity that Is prior to cognition properly so called, a function of 
organizing experiences that Imposes on certain  totalities the configura­
tion and the kind of equilibrium tha t arc possible under the corporeal 
and social conditions of the child himself.

In another course, moreover, wc exam ined the problem  of the 
acquisition of language, and there again wc reached the sam e kind of 
conclusion: The acquisition of language appeared to us to be the 
acquisition of an  open system of expression. T h a t is, such a system is 
capable of expressing, not some finite num ber o f cognitions o r Ideas, 
but ra ther an  Indeterm inate num ber of cognitions o r ideas to come. 
The system that Is speech is team ed by the child, not a t all by a  genuine 
intellectual operation (a s  though by m eans o f intelligence the child 
understood the principles of speech, Its morphology, and  its syntax). 
Rather, w bat is involved Is a kind of hab itu a tion , a  use of language as a 
tool or Instrum ent. The employment of language, which is an  effect 
and also one of the most active stim uli of Intellectual development, 
docs not appear to be .’ounded on the exercise o f pure Intelligence but 
Instead on a more obscure operation—nam ely, th e  child 's assimilation 
of the linguistic system c f his environm ent In a way th a t is comparable 
to the acquisition of any habit whatever: the learn ing  o f a structure of 
conduct.

These results lead us to think that between the functions of under­
standing we studied last year and affcctiviiy Itself there m ust be an 
altogether different relation than  that of live sim ple subordination of 
the latter to  the former.

However. I would Uke to show this m ore directly by m eans of two 
examples. First, recent studies have tended to show th a t even external
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perception of sense qualities and  space—at first glance tlic most disin­
terested, least affective of all the functions—Is profoundly modified by 
the personality and  by the interpersonal relationships in  which tho 
child lives. The second exam ple has to do with the learning of lan ­
guage. Certain au thors show that there is a very close and profound 
relation between the development of language and the configuration of

. I. Psychological rigidity
O n  TUZ  f i r s t  p o in t , I have in m ind the in teresting work of 

Else Frenkcl-Brunswik, described in an  article entitled "Intolerance of 
Ambiguity as an  Em otional and Perceptual Personality Variable." * This 
work is connected w ith a  whole scries of earlier studies. In  particular. It 
recalls the work of the Germ an psychologist Erich Jacnscb, who twenty- 
five years ago was well known for his research on eidetic im agery * and 
who has since turned to research on perception designed to show a 
close relation between the way a person perceives objects and the 
general characteristics o f ids personality and, in particular, of his 
relations with others. Ambiguous perceptions (the  sam e draw ing of a 
cube seen now from  one standpoint, now from ano ther) would be m ore 
frequent in "liberal" subjects (m eaning  subjects who arc likely to 
recognize several aspects of things even if, on first glance, these differ­
en t aspects are not easily reconciled with one ano ther). Actually the 
research by Jacnsch  Is In this sense very hasty and bold. Mrs. Frenkel- 
Brumwik. on Use contrary , endeavored to can y  out a rigorous experi­
m ental study. She bases her approach firmly on the principle of 
projective techniques. Rorschach constructed his test on the Idea that 
the subject's perception is entirely altered by his personality, since he 
relied on the subject's m anner of perceiving certain visual da ta  in  order 
to deduce from It certain  personality traits.

Mrs. Frenkcl-Brunswik chose a precise personality rralt in  order to 
study its correlation with certain  types of perception. She called this 
trait "psychological rigidity," and wc are going to define it shortly. The 
author endeavored to study the correlation between th is tra it and cer­
tain  modes of perception by m eans of an  experimental method. A study 
was made by the University o f Califo u ia  on 1500 schoolchildren 
between the ages o f n  and  iG. Of these children she chose ta o  who 
represented the extrem e limiting-casc of psychological rigidity. She 
submitted them  to interview s, clinical exam inations, and tests. The 
parents of these children were visited, and one third of them  were

3 . /c-y-nat t l  Frrionahty, voj iS (September im > ). pp. lcA-4 3 ,
4- Cf. E rkb  J*«rm h. r . ld t ik  Im o trr*  Typotofkai Mtthodi of fm riliso tw ii. 

tr*n». Ok»c Oeser ( Now V eil. id jo),~T > «iii.
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subm itted to exact perceptual experim ents of a  kind designed to show 
the link between the type of perception and tho personal an d  in te r­
personal factors I spoke of earlier.

The personality variable chosen for these experim ents, “psycho­
logical rigidity,” is a notion that originated In psychoanalysis, although 
it is fa r  from being an orthodox Freudian conception. It m eans the 
attitude of the subject who replies to  any question with black-rnd- 
white answers; who gives replies th a t ore cu rt and lacking in iny 
shading; who also is generally ill disposed, w hen exam ining an  object 
or a person, to recognize in them  any clashing traits; and who con­
tinually tries, in  his remarks, to arrive at a sim ple, categorical, and  
sum m ary view.

In the eyes of the author this ^psychological rigidity" is  by no  
m eans the sign of an actual psychological force, os people w ho know 
the subject sometimes believe. It is only a m ask. Beneath th is rigidity 
one could easily enough find real chaos or a t least a  deeply divided 
personality. Psychological rigidity, according to Mrs. Frenkcl-Brunswik, 
is what the Freudians call a "reaction form ation"; tha t is, a  facade 
interposed by the subject between his psychological reality and  others 
who arc there to exam ine him. The principle of this form ation is well 
known: If  the individual is very aggressive he conceals his aggression 
under an  acquired veil of politeness, and  often  the m ost apparently  
polite people are. at bottom, the most aggressive. The au thor brings to 
light the "rcactional" character of rigidity. Rigid subjects are In reality, 
when more closely examined, likely to be profoundly divided in  their 
personality dynamics. If they are questioned about their families, in  
general they reply with categorical affirmations. E ither the fam ily is 
perfection itself—one could not wish for a be tte r—or it is horrible. In 
any ease there are never any nuances. More often than  not. such 
persons are traditionalists. They declare that th e ir fam ilies—and their 
parents in particu lar—are perfect. For them  their parents represent an  
absolute. W hat allows us to say that beneath th is rigidity there is no  
psychological force or genuine conviction is th is: First, when these 
subjects analyze and describe th ir parents, they always confine them ­
selves to m entioning the inessential, external tra its , as though they are 
afraid to en ter in to  a more detailed analysis and to recognize im perfec­
tions in the persons around them Second, each tim e one tries to  catch 
them  unaw ares and obtain responses whose real significance escapes 
them  they are generally negative toward 'h e ir parents. Instead o f being 
asked directly w hat they think of their paren ts, they are asked, for 
example, to m ale  a list of the people they would take along if they had 
to live for several years on a desert Island. It is significant tha t many 
of them  who are absolutely in favor of the fam ily regularly exclude



their parents from  the list. Third, when they arc given the Them atic 
Apperception Test, one notices tha t their descriptions of their parents 
emphasize their coercive, punitive aspects. These different indications, 
when joined with the cvldcnco from  clinical experiments, perm it us 
to say that th e ir wholesale affirmation of the merits of the family is, 
rather, a m ask behind which a  fairly lively aggression m ay be found.
When aggression against the paren t figures becomes too urgent and 

, agonizing, these subjects superim pose a phenomenon of reaction to 
that aggression. They system atically avoid lifting the m ask; hence 
their refusal to  adm it shading into the picture of their parents. If  they 
begin to adm it any shading a t all, they will adm it too m uch.

In a more general way, not only w ith their parents but w ith regard 
to all moral and  social problems as well, these subjects proceed by 
dichotomizing— the dichotomy of authority and obedience. The child 
m ust'be absolutely obedient, o r else the very principle o f authority  is 
called in  question. Another exam ple is the dilemma of cleanliness a r d  
dirtiness. The m ania for cleanliness ( a  fam iliar trait) can  m ake certain  
women into passionate house cleaners and fanadc polishers of fu rn i­
ture. etc. All th is has Its roots In the rigidity of the child. T hus wc have 
the dualism o f good and evil, v irtue and vice, and even tha t o f m ascu­
linity and fem ininity. Of course, nobody denies thal cacv these 
differences Is considered to be an  abso lute  difference, founded in  n a ­
ture. -xcluding any appearance of transition, degree, o r change. Mrs. 
Frenkcl-Brunswik thinks that these subjects have acquired th is attitude 
in  their initial relations with the family, inasmuch as these relations 
arc also their first relations to values and  to the world. T he paren ts are 
the m eans by which they first com m unicate with the world. T he fam l- I
lies in question are usually authoritarian ; they are the ones in  which 
the child is strictly "trained." the " fru s tra tin g  families Jn which the 
child feels insecure and in  danger.

Psychological rigidity can be found occasionally in all subjects, but 
it is only in an  especially authoritarian  environment th a t it becomes a 
constant conduct, of which the child cannot rid himself. In th is kind o f 
authoritarian atm osphere the child d irides the parent figure in half. |
On the one h and  there is the kindly image of his parents that is 
willingly avowed, and on the o ther there is the Image be la struggling 
against. As M elanie Klein has said, two Images (the 'good m other" and 
the "bad m other"). Instead of being united in relation to the sam e p er­
son. are arranged by the child with the former prom inent and the 
latter completely concealed from  himself. When questioned, the child 
overtly recognizes only the favorable Image, and this is w hat, according 
to Melanie Klein, defines ambivalence. Ambivalence consists in  having 
two alternative im ages of the sam e object, the same person, without
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m aking any effort to connect them  o r to notice th a t in reality they 
relate to the sam e object and the 6amc person.

M elanie Klein has established a profound distinction beiween am ­
bivalence of tills kind and am biguity. As opposed to ambivalence, 
ambiguity la an  adult phenom enon, a phenom enon of m aturity, w hich 
has nothing pathological about it. It consist* in  adm itting that the 
same being who Is good and  generous can  also be annoying and Im per­
fect. Ambiguity is ambivalence that one dares to look at face to face. 
W hat is lacking in  rigid subjects is th is capacity to confront 6quarcly 
the contradictions that exist in  their attitudes tow ard others.

The fam ilies In which these children arc found are authoritarian , 
as wc have said, and they arc equally the "socially m arginal" fam ilies 
(here wc are extending tho social aspect of th is phenom enon)- There 
also exists a  social m arginalism  in France. T he nouveau riche  is m a r­
ginal in  the sense that he is placed In a  category in  which he docs not 
feel him self thoroughly integrated. I t is the sam e with the “newly 
poor " T his la tter category Is m uch more I mportant in  the United States 
because of its national m inorities.

W hen conjoined with social conditions, rigidity has social conse­
quences. Unaware of his double attitude, refusing c cn to recognize in  
him self the image i -bad parents," the rigid cl Jd  tends to project 
outside him self the part of him self he docs not w ant to be. T he aggres­
sion be w ants to be rid of is projected outside by a process of external!- 
zatlon th a t in certain eases is evident beyond any doubt.

According to the best observers, the legends in  America and French 
Africa concerning the sexuality of Negroes display a m echanism of 
th is  type. Subjects project onto the Negro (considered to represent a 
"nature!" sexuality tha t is stronger and  more violent than their ow n) 
som -thing of themselves that they would like not to have. T he same 
m echanism  is called in to  play with the Jews; the construction of the 
Jewish character often proceeds by a division of this kind. The anti- 
Semite throws off onto the Jew  the part of him self he docs not w rn t 
and  is roost ashamed of. as o thers do w ith the Negro. This is true also 
of other minorities. The m inority is all the m ore hateful for represent­
ing the behavior whose germs the subject carries within him self and 
will not adm it are his own. Simone dc Beauvoir has analyzed a  m echa­
nism  of the same kind in  the phenom enon of the "batdc of the sexea." * 
From age ten on. this phenom enon appears in  schools where bo js  and 
girls are reared together. If the boys and  girls arc  asked the reasons for 
this social dichotomlzation (fo r this is w hat it already is), one is forced 
to adm it som ething ’Ike th is: Each attributes to  the other the character-

j .  Simone <Je Beau vote, The Second Seer, and rd. It- M Parahlejr (New
Yoek. 1 0 5 1V—Tr«n».
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is tics of ills hum anity that he docs not want. For exam ple, m en who, by 
virtue of the  established m yths 33 well as certain  tendencies of their 
own physiological constitutions, do not w ant to be weak and sensitive 
and want to be self-sufficient, decisive, and energetic, project on women 
exactly those personality traits they do not themselves want to have. 
Women, who arc accomplices in  this m asquerade, from  their side 
project on m en the personality traits they wish to be rid o f or arc 

i unable to assum e. There is thus a  m utual disparagem ent w hich is a t 
the same tim e the basis of a  pact concluded between the two sexes. The 
very women who proclaim their hatred  of m en also adm it th a t it is, 
afte r all, m en ’s business to m ake decisions, pay taxes, carry  the bags to 
the station, and  hold positions, etc. In reality i t  is scarcely necessary to 
say that even m en arc frivolous and  capable of being m istaken; by the 
same token, women arc as decisive as m en and as capable of being in 
business o r a profession. But by a sort of tacit agreem ent m en and 
women arc a t the sam e time accomplices and enem ies, and thus they 
continue to live side by side, in  a love that is hate, a  bate that is 
love.

It rem ains for us to see how the type of personality and  of in terper­
sonal relations designated by the term  "psychological rigidity" express 
themselves in  the anonymous functions of external perception. Let us 
now turn to  the experim ents designed to make evident the relation 
between psychological rigidity, as a  mode of relation to self and others, 
and perception in its own right.

A study was m ade of 1500 schoolchildren between eleven and 
sixteen years old, and, in particular, of ta o  of them  who were rem ark­
ably "rigid." These subjects showed very strong racial and  social p re ju ­
dices—prejudices which, you recall from what we have already said, 
bear witness to a sort of interior schism between w hat the subjects 
admit and recognize in themselves and w hat they do not adm it, do not 
recognize, and  are unwilling to see in  themselves. The la tter traits  are 
projected on external subjects who J a y  the role of scapegoat; while, 
on the contrary, the subject appears in his own eyes as im m une to the 
defects he finds in external groups.

The experim enters asked a certain  num ber of questions designed to 
reveal psychological rigidity. Here are some examples o f the test ques­
tions. Subjects were asked to evaluate the following phrase; "People 
can be divided in to  two categories—the weak and  the strong." Or 
a.iain, "Teachers should tell their students what to do, ra ther than  
trying to find out w hat the students want." This last sentence served to 
test for the au thoritarian  tendencies of the subjects. Again, “Girls 
should learn only about household m atters." Another test sentence 
(th is test w as given In the United S ta tes) was "We should deport all
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refugees and give their jobs to veterans." F inally, "There Is only one 
way to do som ething properly." Psychologically rigid subjects agreed 
im mediately with this last proposition.

A fter these tests for "rigidity “ experim ents were m ade to show the 
characteristic ways in  which the subjects perceive. Psychologically 
rigid subjects could be expected to show, in  the sam e way, a  sort of 
perceptual rigidity. It would be bard  for them  to modify their attitude 
and to adopt a new  account of new aspects of a  problem. They would 
have a tendency to refer any new  experience o f a  different type that 
m ight be presented to them  back to already fam iliar experiences. For 
example, they were shown films In w hich the  im ages gradually 
changed, e.g., the Image of a  dog transform ed little  by little in to  a  cat. 
Members of the strongly prejudiced group held m ore firmly, In general, 
to their antecedent mode of perception a n J  saw n o  appreciable change 
in the figure w hich was presented to them , even when the changes 
were already objectively noticeable.

In more general term s, such a subject rebels against all aspects of 
the phenom enon of transition. Even if, in  effect, he is not Immediately 
acquiescent to the changes In the stim uli th a t a rc  presented to him , he 
m ight at least notice that som ething has changed. W ithout altering his 
perception of the whole he m ight, all the sam e, recognize th a t the 
figure is in the process of disorganization. But th is recognition of the 
phenom enon of transition is exactly what is repugnant to him.

In sum , the subjects who carry w ithin them selves extrem ely strong 
conflicts are  precisely those who reject, in  their views of external 
things, the adm ission that there are particu lar situations th a t are am ­
biguous, full of conflicts, and mixed In value. T his occurs In such a 
way th a t one can  say that a very strong em otional am bivalence shows 
up. a t the level of understanding or perception, as a very weak am bigu­
ity in  the things perceived or in the subject’s ideas of them . T he more 
em otionally am bivalent the subject, the less It suits him  th a t there 
should be any am biguity in things and in  h is view of things. Emotional 
am bivalence is w hat dem ands the denial of intellectual am biguity. In 
sub jecu  whose Intellectual am biguity is strong it often happens that 
the em otional foundation Is m uch more stable th an  In o ther subjects.

A nother scries of experim ents was designed to m easure the speed 
with which a  subject adapts to a new type of problem. T he subject was 
trained to solve a certain  num ber of elem entary tasks tha t im plied a 
certain  method of solution. He was then presented with o ther problems 
that were apparently of the same form bu t in reality could be solved 
m uch more easily by another method. Only, In order to find the other 
method, the subject m ust be supple and capable of responding to the 
situation in a way appropriate to its new conten t. One finds in the same
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way that psychologically rigid subjects in general react against this 
modification of their techniques.

Hero wc m ust Interject two rem arks that arc indispensable for an 
understanding of the exact scope of these investigations.

i .  Mrs. Frenkcl-Brunswik docs not say th a t psychological rigidity, 
or rigidity in  psycho-social relations, necessarily appears In  an  u n ­
equivocal m an n er In the dom ain of peremption. The relation established 
by the au tho r between affective life and intersubjectivity, on the one 

'  hand, and  the functions of understanding or of perception, on the 
other, is m uch m ore subtle and  fluid. There 1s always a  relation bc- 
txnxn  these two dom ains, but it is  no t always tha t of a  single relation of 
analogy. T here are subjects who, although psychologically rigid, com ­
pensate f o r  th a t rigidity by great flexibility in  the perceptual domain. 
The two phenom ena always occur together, but they m ay be united  In 
several different ways. Sometimes the same structure is m et with in  
both dom ains—psychological rigidity appearing as perceptual rigidity 
— and sometimes, in other eases, the perceptual phenom enon com pen­
sates for (ra th e r  than simply resem bles) the affective phenom enon. 
W hat Is im portant in both eases, however, is that the two phenom ena 
always comprise a single whole.

a. In outlin ing a social psychology of social and political opinions,' 
Mrs. Frenkcl-Brunswik docs not propose that psychology a lone  is in a 
position to solve political problems. There arc. in her view, subjects 
who arc w ithout social prejudices of any kind, who arc perfectly "lib- 
cral" in the sense that they adm it that all men arc brothers, that one 
cannot concentrate all the characteristics of evil In Negroes, Jews, or 
any other m inority and yet who, for all that, are rigid subjects because 
they refuse to see am cng men even the most striking differences of 
situation—differences which perta in  to the collectivity in  w hich they 
hare  lived and received their initial training. There is an  abstract or 
rigid liberalism which consists in  thinking that all m en are Iden tica l. 
There arc also liberals who arc truly liberal, in  the sense th a t they 
conceive very well that there can  be differences of historical situation 
among m en and different cultural environments. This docs not prevent 
them from treating each m an ( in  so fa r as his situation perm its him  to 
be a m an ) like any other. But the fundam ental Identity ol m en docs 
not dose their eyes lo the cultural differences which m ay ccvdop  and 
which m ust be understood in  action, if they do not w ant to arrive at 
results that are sometimes contrary  to the ones they aim ed for.

6. Ct. U m  Frvnkcl Dnintwik »xul R. N. Sanford, *Sois« PrnoniUty Factor* tn 
Anti Scmltiinj." Journal of Fruonallty, vol. ao ( 1943 ) . PP- 371*01. M frlraaTonty 
cite* at thli point a partial French tramlatlon o f thl* article under the Utie T a  
pmonnaliti antltdmiie,”  which appeared In Lei Tempi Modemei, no. Co (October, 
ip s o )—Trom .

Racist opinions, on the other baud , are necessarily linked to psy­
chological rigidity, since they rest on a m yth and  can  thus be explained 
only by a  psychological m echanism . But m ost political opinions, unlike 
these, arc not reducible to psychological factors. N ot every political 
question can  be cu t short with a  psychological analysis. W hat Ix  trays 

.psychological rigidity is no t the adoption of this or th a t conception of 
'r 8tate or o t  history; it is the m anne r  in  w hich one adopts th is thesis 
•v ;and  tries to justify it. Similarly, w hat characterizes a  psychologically 

m ature subject for Mrs. Frenkcl-Brunswik is n o t th a t he  docs o r docs 
'• ' no t have ambiguities; it Is the w ay in  w h ich  he trea ts h is am b igu ities .
-. J f  be hides them from  him self, If he flees them , i f  he docs not confront 
*' them , he Is psychologically rigid. If, on  the contrary , he faces them  , 

/squarely, he has arrived a t m aturity. Everyone is am biguous in  one 
' way or another; it  is ju st th a t there arc subjects who refuse to take in to  

account, to “intcriorizc," th d r  am biguities. T his is am bivalence prop­
erly so called. O ther subjects consent to  see problem s tha t arise on 
account of the discordant traits tha t arc to be found in  each and  every 
individual.

To appreciate thoroughly the natu re  of anti-Sem itism  or prejudice 
against Negroes, it is not enough m crdy  to be a psychologist, any more 
than  an appreciation of this or that political doctrine necessarily re ­
quires a psychological study of those who adopt It. Psychology describes 
conducts; it cannot inform  us about the in terna l content of the theses 
to which they address themselves. It can only describe attitudes.

My aim , as well as the aim  of the au tho r whose work I have been 
utilizing, has not been to show th a t the cognitive functions, like percep­
tion, arc exp la ined  by the social s tructu re In w hich the Individual finds 
h im sd f and in which he h as  the task of ad justing  his perception to h is 
environm ent and vice versa. T he question of causality  is not resolved 
by these investigations. They m crdy  establish a  correlation between 
the m anner of perceiving and that of s tructu ring  the soda! world. But 
this correlation can  be understood in two ways. On the one hand , we 
m ight decide that it is because the subject perceives in  a rigid fashion 
(on  account of his constitutional m ake-up) th a t he is predisposed in 
sodal m atters to a dlchotomixation o f things and  to the prejudices I 
have already m entioned. On the o ther hand , one m ight decide th a t it is 
because the subject has organized his relations with others an d  w ith 
the social world in this or that way that he is brought to perceive them  
In the same way. T he establishm ent of a correlation docs not allow us
to resolve this issue.

W hat m ust be understood, moreover, is th a t the question of a 
causal sequence of the two phenom ena is m ean ing less . For It to be 
m eaningful would require that the two phenom ena be capable o f stand-
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Ing in isolation. But this is never the ease. In fact, from the tim e of his 
birth the child  who will have prejudices has been molded by his en ­
vironment, and in  that respect has undergone a  certain  exercise of 
parental authority. Consequently there is no m om ent a t which you 
could grasp, in  a pure state , his way of perceiving, completely apart 
from the social conditioning th a t influences h im . Inversely, you can 
never say th a t the way in  which the child structures (met en  fo rm e ) Ills 
social environm ent is unrelated to the hcrcdluuy o r constitutional 
dispositions of his nervous system. He him self is the one who structures 
his surroundings, after all. I t  is as  though there is in  the child a  sort of 
elasticity th a t sometimes m akes him  react to the influences o f his 
surroundings by finding his own solutions to the problems they pose. 
And so the in ternal characteristics of the subject always Intervene in  
Ids way o f establishing his relations with w hat is outside him . I t  is 

, never simply the outside which molds him ; it is he  h im self who takes a  
I position in  the face of the external conditions. If, therefore, wc refuse 

to answer yes or no to the problem of causality, it is not simply because 
we lack necessary inform ation; ra ther, it is for reasons o f principle. It 
is because, in  fact and in  principle, it is impossible to establish a 
cleavage between what will be “natural" in  the individual and w hat 
will be acquired from his social upbringing. In reality the two orders 
arc not distinct; they arc part and parcel of a single global phenom e­
non.

Consequently our aim  haa not been to connect the functions of 
intellect to the subject’s relation to society, as they depended on it in  an 
unequivocal way, but to bring to light the profound relation of the two 
phenomenal orders that arc part of a single global project of the 
individual— a global project in  which arc established his relations with 
the neutral perceptual fields that can  be given in his experience, as well 
as his relations with his hum an and social surroundings.

2. Affcctivity mid language
I pass to the second fact that appeared to me to be worthy 

of mention by way of introduction to this course: the relation that can 
be established between the development of intelligence (in particular, 
the acquisition of language) and the configuration of the individual's 
affective environment.

I call your attention to a short article by Francois Rostand entitled 
"C ram m aire  e l a l jc c l i v i l ( “ 1 Rostand begins Ly rem arking that from 
the start there is a correlation between the age a t which the child is 
most dependent on his parents (i.e ., about two years) and the age at

7. Revue F tan(a ltt At FiycKaiuJyir, vol. 14 (April-June, 1950), pp. >99-310

which he begins to learn language. T here is a  period when the child is 
“sensitive" with regard to language, w hen he is capable of learn ing  to 
speak. It has been shown that if  the child up  to two years of age docs 
no t have a linguistic model to Im itate, If he docs no t find him self in  an 
environm ent in  which people arc speaking, he  will never speak as do 
those who have learned language during the period in  question. T h is is 
the ease with those children who arc called "savages," who have been 
raised by anim als or fa r from  contact w ith speaking subjects. In  no 
case have these subjects ever learned to speak w ith  the linguistic 
perfection that is found am ong ordinary subjects. D eaf children whose 
re train ing  has been delayed and  who consequently have n o t learned to 
speak during the "sensitive” period never speak th e ir language in  ex­
actly the same way as do those who can  bear. One can  show, in  fact, 
th a t in  their syntax or their morphology there exist, a fte r re train ing , 
some very odd peculiarities: fo r example, the  absence or rarity  of the 
passive voice in verbs. This allows us to presum e th a t there will be a 
profound link between tho acquisition of language (w hich would seem 
to be a strictly intellectual operation) and  the child 's place In the fam ­
ily environm ent. It is this relation tha t R ostand seeks to define exactly.

It is a commonplace that the child's acquisition of language Is also 
correlated with Ids relation to his m other. C hildren who have been 
suddenly and forcibly separated from their m others always show signs 
of a linguistic regression. At bottom, it is n o t only the word "mama" 
that is the child’s first; It is the entire language w hich is, so to speak, 
m aternal.

The acquisition of language m ight be a phenom enon o f the sam e 
kind as the relation to the mother. Ju s t as the m aternal relation is (as  
the psychoanalysts say) a relation of id en tifica tion , in  w hich the sub­
ject projects on his m other w hat he h im self experiences and  assim i­
lates the attitudes of Ids mother, so one could say th a t the acquisition 
of language is itself a phenomenon o f identification. To learn  to speak 
is to learn  to play a  series of ro les , to assum e a series of conducts or 
linguistic gestures.

Rostand m entions an  observation m ade by Dr. Dolto-Marcttc in  a 
ease of jealousy In a child. The younger of two children shows jealousy 
when Ids new brother is bom. During the first days of the newborn 
child's life, he identifies with it, carcying him self as  though he him self 
were the newborn baby. There is a strik ing regression in language as 
well as in  character. In the following days one notices in him  a change 
of attitude. The subject identifies himscJf w ith his older brother and 
overcomes his jealousy; he adopts all the characteristics of the eldest, 
Including an attitude toward the new baby tha l Is identical to what, 
until now, had beer, his older brother’s a ttitude toward him. T hanks to
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a fortunate circumstance his jealousy is overcome. By chance, just as 
the baby Is bom, a fourth child comes to stay In the family. This fourth 
child Is bigger than all three brothers in the family. The presence of a 
child who 1s older than the eldest brother robs the latter of his status as 
the 'absolute eldest ” The eldest is now no longer "absolutely big," since 
there are others who arc bigger than be is. The fourth child aids in the 
middle brother’s transition and assimilation of the role of the eldest.

It is in this way that a ease of neurotic stuttering is cured and a 
marked linguistic progress realized from day to day. The subject ac­
quires the use of the simple past tense, the Imperfect, the simple 
future, and the future with the verb to go ("I am going to leave"). 
Coming back to this observation, Rostand Interprets It In the following 
fashion: Tho jealousy that Invades the subject when ho confirms the 
arrival of a new brother is essentially a refusal to change his situation. 
The newcomer is an intruder and is going to confiscate to his own 
advantage the place in the family that was held until now by our 
jealous subject. It is in the phase of the "surpassing” of Jealousy that 
one notices the appearance of a link between the affective phenomenon 
and the linguistic phenomenon: jealousy is overcome thanks to the 
constitution of a scheme of past-prcscnt-futurc. In effect, jealousy in 
this subject consists in a rigid attachment to his present—that is, to 
the situation of the "latest bom" which was hitherto his own. He 
considered the present to be absolute. Now, on the contrary, one can 
say that from the moment when he consents to be no longer the latest 
bom, to become In relation to the new baby what his elder brother bad 
until then been in relation to him, he replaces his attitude of “my place 
has been taken" with another, whose schema might be somewhat like 
this: “I have been the youngest, but I am the youngest no longer, and 1 
will become the biggest." One sees that there is a solidarity between the 
acquisition of this temporal structure, which gives a meaning to the 
corresponding linguistic instruments, and the situation of a jealousy 
that is overcome. For the subject the situation of jealousy is the occa­
sion both for re-structuring his relations with the others he lives with 
and at the same time for acquiring new dimensions of existence (past, 
present, and future) with a supple play among them.

Speaking Piaget’s language, one might say that the whole problem 
of overcoming Jealousy Is a problem of “dc-ccntcring." Until now the 
subject has been centered on himself, centered on the situation of the 
latest bom that he has occupied. In order to accept the birth of a new 
child, he must dc-centcr himself. But the dc-centcring Involved here is 
not, as It was for Piaget, a primarily intellectual operation, a phenome­
non of pure knowledge. It is a matter of a lived dc-ecntering, aroused 
by the situation of the child inside the family constellation.

The Child’s Relations xuith Others / i n
One might even say that what the child learns, In solving the 

problem ol jealousy, is to relativizc h»s notions, lie must rclativizc the 
notions of the youngest and the eldest: he is no longer the youngest; it 
is the new child who assumes tills role. He thus must come to distin­
guish the absolute “youngest" from the relative “youngest" which he 
now becomes. And in the same way he must learn to become the eldest 
in relation to the newborn child, whereas until nowr the notion of 
"eldest" had only an absoluto meaning.

In Piaget’s language, the child must learn to think in terms of 
reciprocity. Rostand himself cites Piaget’s terms. But these terms take 
on a new meaning from the fact that training in reciprocity, relativity, 
and dc-ccntering occurs here not by intellectual acts of “grouping" but 
by operations within the vital order, by the manner in which the child 
restores {Tditablit] his relations with others.

To this preliminary observation Rostand adds the following per­
sonal one: He noticed in a little girl of thirty-five months an interesting 
linguistic phenomenon that followed a frightening emotional experi­
ence (an encounter, while walking alone, with a big dog). Two months 
later this experience seemed to bear fruit. There was an abrupt acquisi­
tion of certain modes of expression (in particular, the imperfect tense 
of verbs) which until then the child had not used.

Tliis step occurred at the birth of a younger brother. What wc have 
to understand is the exact relation between this linguistic phenomenon, 
the birth of the younger brother, and the emotional experience of two 
m mths earlier.

The child had come across a dog who was nursing its young. At the 
time she encountered the dog, she knew already from her parents that 
she was going to have a little brother or sister in about two months. 
Meeting the dog which was nursing its litter was not an indifferent 
experience for the child; it was a visible symbol of something analogous 
that was about to happen in her own world. The pattern about to be 
realized two months later in the child's environment (parents, little 
girl, little brother) was already prefigured by the pattern (big dog; me, 
the little girl; the little dogs). The sight of the dogs was of paramount 
significance by virtue of its relation to the situation in which the child 
was about to find herself.

In order for her to accept the birth of a younger brother, what was 
basically necessary was a change of attitude. Whereas the little girl 
had been, until then, the object of all attention and of all caresses, she 
now had to accept the fact that some of this attention and these 
caresses would be transferred to another, and to associat j  herself with 
this attitude. She had to pass from an ingratiating (captative) attitude 
(I.e., one In which tho child receives without giving) to a selfless
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[ob la tive ], quasi-m atcm ai attitude toward the child about to be bom . It 
was necessary fo r her to accept a relative abandonm ent, to turn and 
confront a life tha t would henceforth be her life, th a t would no longer 
be supported, as  it bad been until then, by the exclusive atten tion  of 
her parents. In  short, the girl had  to adopt an  active attitude, whereas 
until then her attitude had been passive.

The linguistic phenom enon th a t c ucrges a t this sam e tim e.can be 
understood in  this perspective. I said earlier th a t the  im perfect tense 

* appeared in  the child's language a fte r the b irth  o f h e r brother. More 
im portant, however, w as the em ergence of four verbs in  the fu tu re  
tense; there was also a  great increase in  the use of ‘’m e" and  *1." I f  the 
future is a  time of aggrcssivcr ■ — •* time when projects aro envisioned, 
when one takes a  stand in  the .e of w hat is to com e and, instead of 
allowing i t  to come, moves actively toward i t— then how w as it m ade 
possible by the new  situation of the little girl? The answ er is that this 
was precisely the attitude dem anded of the child by the birth  of her 
brother. T he acquisition of “m e" and *T* presented no  problems; it 
indicated that the subject adopted a more personal attitude and lived to 
a relatively greater degree by herself. Finally, the acquisition of the 
imperfect tense a t  the birth  of h e r little brother indicated tha t the child 
was becoming capable of understanding that the present changes into 
the past. T he im perfect is a form er present which, moreover, is still 
referred to as present, unlike the past definite.* The im perfect is "still 
there." T he acquisition of the im perfect thus presupposes a concrete 
grasp of the movement from present to past which the child, on her 
part, was Just in  the process o f achieving in  her relations with h e r 
family. The fact is, all the verbs she used in  the im perfect after the 
birth of h e r brother had to do w ith  the baby. T he baby is  w hat the elder 
sister used to be in  the world of the  family.

To be sure, emotion plays a role only to the ex ten t that it gives the 
subject the occasion to re-struciurc her relations with h er hum an envi­
ronm ent, and  not at all simply as emotion. If the problem  had not been 
resolved, if  the subject had shown herself incapable of overcoming her 
jealousy o r her uneasiness, no thing good would have come from the 
experience. Inversely, there can  be cases in  which the subject pro­
gresses in  language without apparent emotion. In such cases, however, 
linguistic progress always has an  interrupted character; the acquisition 
of the modes of expression always represents a sort of crisis, in  which a 
whole realm  of expression is annexed in a single stroke.

In sum . the Intellectual elaboration of our experience of the world 
is constantly supported by the affective elaboration of our in tcr hum an

8. The difference In question here is that between, e.g.. "I w as going" (im per­
fect) and "1 w ent" (past definite).— Tram .
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relations. Tlic use of cert.- in  linguistic tools is m astered in the play of 
forces tha t constitute the subject's re la tions to  his hum an surround­
ings. The linguistic usa^e achieved by the  child depends strictly on thr 
"position" (in  psychoanalytic term s) th a t  is taken by the child a t every 
m om ent in  the play of forces in  his fam ily an d  his hum an environ­
m ent.

Here again it hr not a  question of a  causal analysis. T here Is no 
question of saying tha t the linguistic progress is exp la ined  by the 
afTectivc progress, in  the sense in  w hich expansion Is explained by 
heat. One m ight reply tha t the affective progress itself Is also a  function 
of the intellectual progress and th a t the en tire  intellectual development 
m akes possible a  certain affective progress. And this would also be 
true.

W hat wc arc seeking here is not a  causal explanation, any more 
than  before. My effort is to show the solidarity and unity of the two 
phenom ena, not to reduce the one to the  other, as is traditionally done 
by both empiricist and inteLactualist psychologists. T he child's experi­
ence of the constellation of his own fam ily docs more than  im press on 
him  certain relations between one h um an  being and another. At the 
sam e lime that the child is assum ing an d  form ing his family relations, 
an  entire form of thinking arises in  him . It is a  whole usage of language 
as well as a way of perceiving the world.

[ 1 ] T h e  P r o b le m  o f  t h e  C h i l d 's  P e r c e p t i o n  
o f  O t h e r s :  T h e  T h e o r e t i c a l  P r o b le m

B e f o r e  s t u d y i n c  the d ifferent relations established be­
tween the child and his parents, his peers, o ther children, brothers, 
sisters, or strangers, before undertaking a description and analysis of 
these different relations, a  question of principle arises: How and  under 
w hat conditions docs the child come into contact with others? W hat is 
the nature of the child's relations with others? How arc such relations 
possible from the day of birth on?

Classical psychology approached th is problem  only with great diffi­
culty. One might say that it was am ong the stum bling blocks of classi­
cal psychology because it is admittedly incapable of being solved if one 
confines oneself to the theoretical ideas tha t were elaborated by aca­
dem ic psychology.

How docs such a problem arise for classical psychology? Given the 
presuppositions w ith which that psychology works, given the prejudices 
it adopted from the start without any kind of criticism, the relation 
with others becomes Incomprehensible for it. W hat, in fact, is the
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psyche Ipsych lsm c)—mine or tha other's—for classical psychology? 
All psychologists of the classical period are in  tacit agreem ent on this 
point: the psyche, or the psychic, is what is given to  on ly  one person . It 
seems. In effect, that one mJght adm it without fu rth e r exam ination or 
discussion tha t what constitutes the psyche In  m e o r in  others is 
something incommunicable. I alone am  able to grasp my psyche— for 
example, my sensations of green or of red. You will never know them  

( as I know them ; you will never experience them  In  m y place. A con­
sequence of th is Idea Is that the psyche of another appears to m e as 
radically inaccessible, a t least in  its  own existence. I  cannot reach 
other lives, o ther thought processes, since by hypothesis they arc open 
only to inspection by a  single ind iv idual: the ono who owns them.

Since I cannot have direct access to the psycho o f another, for the 
reasons ju st given, I m ust g ran t th a t I seize the other's psyche only 
indirectly, m ediated by its bodily appearances. I see you in  flesh and 
bone; you arc there. I cannot know what you are thinking, but I can 
suppose It, guess at it from your facial expressions, your gestures, and 
your words—in short from a series of bodily appearances of which I 
am only the witness.

The question thus becomes this: How docs it happen that, in the 
presence of this m annequin th a t resembles a m an, in  the presence of 
this body that gesticulates in  a  characteristic way, I come to believe 
that it is inhabited by a psyche? • How am  I led to consider that this 
body before m e encloses a psyche? How can I perceive across this body, 
so to speak, another's psyche? Classical psychology’s conception of the 
body and the consciousness wc have of it is here a second obstacle in 
the way of a  solution of the problem. Here one w ants to speak of the 
notion of cenesthesia, m eaning a  m ass of sensations th a t would express 
to the subject the state of h is different organs and  different bodily 
functions. T hus my body for me. and your body fo r you, could be 
reached, and be knowablc, by m eans of a ccncsthcsic sense.

A m ass of sensations, by hypothesis, is as in d iv id u a l as the psyche 
itself. T hat is to say, if in  fact m y body is knowablc by me only through 
the m ass of sensations it gives m e (a  m ass of sensations to which you 
obviously have no access and of which wr have no concrete experi­
ence), then the consciousness I have of my body is im penetrable by 
you. You cannot represent yourself in the same way in  which I feci my 
own body; it is likewise impossible fo r me to represent to m yself the 
way In which you feel your body. How, then, can I suppose that, In 
back of this appearance before me, there Is someone who experiences 
his body as I experience m ine?

0. I u w  tho vague term “ poyibe" on purpow, In order to «rold *njr theory of 
cen tclou m rti that might be implied by a more precise lenn.
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posing that, as a spectator of the gestures and  utterances of the o ther's 
body before me, I consider the totality of signe thus given, the totality 
of facial expressions this body presents to m e, as the occasion fo r a 
kind of decoding. Behind the body whose gestures and  characteristic  
utterances I witness, I project, so to speak, w ha t I m yself feel of my 
own ’ ody. No m atte r w hether i t  is a question of an  actual association 
of Ideas or, instead, a  judgm ent whereby I in terp re t the  appearances, I 
transfer to the o ther the in tim ate experience I havo o f m y ow n body.

The problem o f the experience of others poses itself, as i t  were, in  a 
system of four term s: ( 1 ) myself, my “psyche"; ( a )  the Im age I have 
of my body by m eans of the sense of touch o r o f cenesthesia, w hich, to 
be brief, we shall call the In trbcep tive  imago” of my own body; ( 3 )  the 
body of the o ther aa seen by m e, which wc shall call the “visual body"; 
and  ( 4 ) a fourth (hypothetical) term  w hich I m ust rc-consdtutc an d  
guess a t—the “psycho" of the other, the other's feeling of h is own 
existence—to the extent that I can im agine or suppose it across the 
appearances of the o ther through his visual body.

Posed thus, the problem raises all kinds of difficulties. F irst, there is 
the difficulty of relating  my knowledge o r experience of the o ther to an  
association, to a judgm ent by which I would project in to  h im  the d a ta  
of my intim ate experience. T he perception of others comes relatively 
early In life. N aturally wc do not a t an  early  age come to know the 
exact meaning  of each of the em otional expressions presented to us by 
others. This exact knowledge is, if you like, late In com ing; w hat is 
m uch earlier is the very fact that I perceive an  expression, even If I 
m ay be wrong about w hat it m eans exactly. At a  very early age chUdrcn 
are  sensitive to facial expressions, e.g., the smile. How could th a t be 
possible if. in order to arrive a t an u n d em an d in g  of the global m eaning 
of the smile and to learn  tha t the smile is a fa ir indication o f a 
benevolent feeling, the child had to perform  the com plicated task  1 
have Just mentioned? How could it be possible if, beginning w ith the 
visual perception of another's smile, he had  to com pare th a t visual 
perception of the smile with the m ovem ent that he h im self m akes 
when he is happy or when he fe d s  benevolent—projecting to the o ther 
a benevolence of which he would have bad Intim ate experience but 
wlilch could not be grasped directly in  the o ther? This com plicated 
process would seem to be incompatible with the relative prccocJousncss 
o f the perception of others.

Again, in order for projection to be possible and  to take place, it 
would be necessary fo r me to begin from the analogy betw een the 
facial expressions offered me by others and the different facial gestures 
I execute myself. In the ease of the smile, for m e to Interpret Use visible
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smile of the other requires that there be a way of comparing the visible 
smile of the other with w hat wc m ay call the “m otor smile”—the smile 
as felt, in  the ease of the child, by the child himself. But in fact do wc 
have the m eans o f m aking th is comparison between the body of the 
other, as i t  appears in visual perception, and our own body, as wc feel it 
by m eans of introccption and  o f cenesthesia? Have wc the m eans of 
systematically com paring the body of the other as seen by me w ith my 
body as sensed by m e? In  order fo r this to be possible there would have 
to be a fairly regular correspondence between tho two experiences. The 
child's visual experience o f his own body is altogether insignificant in  
relation to the kinesthetic, ccnesthesJc, or tactile feeling he can have of 
it. There arc num erous regions o f his body th a t he docs not see and 
some that he will never see or know except by m eans o f the m irror (o f 
which we will speak shortly). There is no point-for-point correspond­
ence between the two im ages of the body. To understand bow the child 
arrives a t assim ilating the one to the other, wc m ust, rather, suppose 
tha t he has other reasons for doing it than  reasons o f simple detail. I f  
he comes to identify as bodies, and as anim ated ones, the bodies of 
himself and  the other, this can only be because be globally identifies 
them and not because he constructs a point-for-point correspondence 
between the visual image o f the o ther and  the introccptivc image of his 
own body.

These two difficulties a rc  particularly apparent when it comes to 
accounting for the phenom enon o f imitation. To Imitate is to perform  a 
gesture in  the im age of another's gesture—like the child, for example, 
who smiles because someone sm iles at him . According to the principles 
we have been entertaining, it would be necessary for m e to translate 
my visual image of the other's smile Into a motor language. T he child 
would have to set his facial muscles in  motion in such a way as to 
reproduce the visible expression that is called “the smile” in another. 
But how could he do it? N aturally  he docs not have the other's internal 
motor feeling of his face; as  fa r as  be Is concerned, he docs not even 
have an Image of him self smiling. The result is tha t if we want to solve 
the problem of the transfer of the other's conduct to me, wc can in no 
way rest on the supposed analogy between the other’s face and that of 
the child.

On the contrary, the problem comes close to being solved only on 
condition that certain  classical prejudices arc renounced. Wc must 
abandon (he fundam ental prejudice according to which the psyche is 
that which is accessible only to m /se lf and cannot be seen from outside. 
My "psycho" is not a series of "states of consciousness" that arc rigor­
ously closed in  on themselves and  inaccessible to anyone but me. My 
consciousness is turned prim arily toward the world, turned toward

things; it is above all a  relation to the world. T he other’s consciousness 
as well is chiefly a certain  way of com porting him self toward the world. 
Thus it is in  his conduct, in  the m anner in  w hich the o ther deals with 
the world, tha t I will be able to discover h is consciousness.

If  I am a consciousness turned toward th ings, I  can m eet in  things 
the actions o f another an d  find in  them  a  m eaning , because they arc 
them es of possible activity for my own body. Guillaum e, in  h is book 
lim ita t io n  chcz I’c n fa n t ,10 says tha t we do n o t a t  firs t Im itate o thers but 
ra th e r the actions of others, and th a t wc find o thers a t  the point of 
origin of these actions. At first the child Im itates no t perrons but 
conducts. And the problem  o f know ing how  conduct can  be trans­
ferred  from  another to mo is Infinitely less difficult to solve than 
the problem of knowing how I can represen t to m yself a  psyche tha t is 
radically foreign to m e. If, for exam ple, I  see an o th er draw  a  figure, I 
can understand the draw ing as an  action because it speaks directly to 
my own unique motility. O f course, the o ther qua au tho r of a  drawing 
is not yet a whole person, and there arc  m ore revealing actions than 
draw ing—fo r example, using language. W hat is  essential, however, is 
to see that a perspective on the o ther is opened to m e from  the moment 
1 define him  and m yself as “conducts" at work in  the world, as ways of 
"grasping" the na tu ra l and  cultural world su rround ing  us.

But this presupposes a reform  not only o f the notion of the "psyche" 
(w hich wc will replace henceforth by that of "conduct") but also of the 
idea wc have of our own body. If  m y body is  to appropriate the conducts 
given to m e visually and make them  its own, It m ust itself be given to 
m e not as a  m ass of utterly private sensations b u t instead by w hat has 
been called a  “postural," or "corporeal, schem a." This notion, intro­
duced long ago by Henry Head, h a s  been taken  over and  enriched by 
Wallon, by certain  Germ an psychologists, and  has finally been the 
subject of a study in  its own right by Professor Lhcrm ittc in llmaye de 
notre corps.11

For these authors, my body is no  agglom eration of sensations (vis­
ual. tactile, "tcncsthcsic," or "ccncsthcsic” ). It is  first and  forem ost a 
system  whose different introccptivc and cxtroccptive aspects express 
each other reciprocally, Including even the  roughest o f relations with 
surrounding space and its principal directions. The consciousness I 
have of iny body is not the consciousness of an  isolated m ass; it is a 
postu ra l schema. It is the perception of m y body’s position in relation to 
the vertical, the horizontal, and certain  o ther axes of im portant co­
ordinates of its environm ent.

In addition, the different sensory dom ains (sigh t, touch, and  the

10 . Pari*. iga j.
11 . Parti, 1030.
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6cnsc of m ovem ent In the jo in ts ) which are involved in  the perception 
of my body do not present them selves to m e as so m any absolutely 
distinct regions. Fven if, In the child's first and sccord  years, the 
translation of one into the language of others Is Im precise and in ­
complete, they all have in  com m on a  c 'r ta ln  sty le  of action, a  certain  
gestu ra l m eaning  that m akes o f  the collection on  already organized 
totality. Understood In th is way, the experience I  have o f my own body 

, could be transferred  to ano ther m uch m ore easily th an  the cenesthesia 
of classical psychology, giving rise  to w hat W allon calls a  "postural 
Im pregnation" o f my own body by the conducts I w itness.

I can perceive, across the visual Image of the o ther, tha t the o ther Is 
an  organism , th a t th a t organism  is inhabited by a  "psyche," because 
the visual Im age o f the o ther Is Interpreted by the notion I m yself have 
of m y own body an d  thus appears as the visible envelopm ent o f another 
“corporeal schem a." My perception of m y body would, so to speak, be 
swallowed up in  a  cenesthesia i f  th a t cenesthesia were strictly in ­
dividual. On the contrary, however, If we arc dealing w ith a schem a, or 
a  system, such a  system would be relatively tra n s fe ra b le  from one 
sensory dom ain to the other In the ease of my own body, ju st as  it could 
be transferred  to thr domain of the other.

Thus in  today's psychology wc have one system with two term s (m y 
behavior an d  the other's behavior) which functions as a  whole. To the 
extent th a t I can  elaborate and  extend my corporeal schem a, to the 
extent that I acquire a better organized experience of my own body, to 
that very extent will my consciousness of my own uody cease being a 
chaos in w hich I am  submerged and  lend itself to a transfer to others. 
And since a t the sam e time the o ther who is to be perceived Is him self 
not a  “psyche" closed in  on him self but ra ther a  conduct, a system  of 
behavior th a t  alm s at the world, he offers him self to m y m otor in ten ­
tions and to th a t "Intentional transgression" (H u sse rl) by w hich I 
anim ate an d  pervade him. Husserl said that the perception of others is 
like a “phenom enon of coupling" laccoup lcm ent]. Tho term  Is anything 
but a m etaphor. In perceiving the other, my body and Ids arc coupled, 
resulting In a sort of action w hich pairs them [action 4  deux). This 
conduct w hich I am  able only to see, I live somehow from  a  distance. I 
make it m ine; I recover (rrprendre) it or com prehend it. Reciprocally I 
know that the  gestures I m ake m yself can be the objects of ano ther’s 
intention. It is this transfer of my intentions to the other's body and of 
his intentions to my own, m y alienation of the other and his alienation 
of me. that m akes possible the perception of others.

All these analyses presuppose that the perception of others cannot 
be accounted for if one begins by supposing an ego and  another that 
are ib s o lu tc ly  conscious of themselves, each of w hich lays claim , as a

result, to an  absolute originality in  relation to the o ther th a t -.onfronts 
it. On the contrary, the perception of others is m ade com prehensible if  
one supposes tha t psychogenesis begins in  a  state where the child  is 
unaw are of him self an d  the o ther as d ifferent beings. W c canno t say 
th a t in  such a  state the child has a  genuine com m unication with 
others. In  order tha t there be com m unication, there m ust be a sharp 
distinction between the one who com m unicates and the one w ith whom 
he com m unicates. But there is initially a s ta te  of pre-com m unication 
(M ax Schclcr), wherein the other’s in ten tions somehow play  ac ross  my 
body while my in ten tions play across his.

How Is th is  distinction m ade? I  gradually  become aw are o f my 
body, of w hat radically distinguishes it  from  the o ther’s body, a t the 
sam e time that I begin to live my Intentions In the facial expressions of 
the other and likewise begin to live the o ther’s volitions in  m y own 
gestures. T he progress of the child’s experience resu lts in  h is see­
ing  th a t his body is, a fte r all, closed in  on  itself. In  p articu la r, the 
visual im age h e  acquires of his own body (especially from the m irror) 
reveals to him  a h itherto  unsuspected isolation of two subjects who arc 
facing each other. T he objectification of his own body discloses to the 
child his difference, h is "insularity," and, correl a lively, that o f others.

Thus the development has som ew hat the following character: 
There is a  first phase, which wc call prc-com m unicatlon, in  which 
there is not one individual over against ano ther bu t ra th e r an  anony­
mous collectivity, an undifferentiated group life [v ie  4 p lu s icu rs ]. Next, 
on the basis of this initial com m unity, both by the objectification of 
one’s own body and the constitution of the o ther in h is difference, there 
occurs a segregation, a  distinction of individuals—a process which, 
moreover, as wc shall see. is never completely finished.

This kind o f conception is common to m any  trends in  contem porary 
psychology. One finds it in Guillaume and W allon; it occurs in Gestalt 
theorists, phcnomcnologists, and psychoanalysts alike.

Guillaume shows that wc m ust neither trea t the origin o f conscious­
ness as though it were conscious, in an  explicit way, o f itse lf n o r treat 
it as though it were completely closed In on itself. T he first m e  is, as be 
says, virtual or la tent, i.e., unaw are of itself in its absolute difference. 
Consciousness of oneself as a unique individual, whose place can be 
taken by no one else, comes la ter and is not prim itive. Since tbc 
primordial me  is virtual or la tent, egocentrism  is no t a t all the attitude 
o f a m e  that expressly grasps Itself (a s  th r  term  "egocentrism " might 
lead u s  to believe). Rather, it is the attitude o f a m e  w hich is unaw are 
of Itself and lives as easily in others as it docs in itself— but which, 
being unaw are of others In their own separateness as well, in tru th  U

— ro <vm«rlnti« nf them than of itself.
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Wallon introduces an  analogous notion with w hat he calls “syn­
cretic sociability.” Syncretism here is  the indistinction between me and 
the other, a  confusion a t the core o f a  situation th a t is common to us 
both. After th a t the objectification o f the body intervenes to establish a 
sort of wall between m e and the o ther: a partition. H enceforth it will 
prevent m e from  confusing m yself with w hat the o ther thinks, and 
especially w ith  w hat he th inks of m e; ju st as  I w ill no  longer confuse 

• him  with m y thoughts, and especially my thoughts about him . T here is 
thus a  correlative constitution of m e and the o ther as two hum an 
beings am ong all others.

Thus a t first the m e  is both  entirely unaw are o f itself and a t  the 
same tim e all th e  m ore dem anding fo r being unaw are of its  own limits. 
I h e  adult m e, on  the contrary , Js a  m e  tha t knows its  own lim its yet 
possesses the power to cross them  by a  genuine sym pathy that is  at 
least re la tiv e ly  distinct from the  initial form o l  sym pathy. The initial 
sympathy rests on the ignorance of oneself ra ther th an  on the percep­
tion of others, while adult sym pathy occurs between "other'* and 
"other"; i t  docs not abolish the differences between m yself and the 
other.
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[2 ] T h e  P l a c e m e n t  o f  t h e  C o r p o r e a l  S c h e m a  
a n d  t h e  F i r s t  P h a s e s  o f  a  P e r c e p t i o n  o f  O t h e r s  

( f r o m  B i r t h  t o  S ix  M o n t h s )

What has been calved from  these introductory rem arks 
has been the correlation between consciousness of one's own body and  
perception of the other. To be aw are tha t one has a  body and  that the 
other's body Is anim ated by ano ther psyche arc two operations tha t are  
not simply logically sym m etrical but form  a  real system . In both cases 
it is a question o f becoming conscious o f what m ight be called "incarna­
tion." To notice, on the one hand, that I have a body w hich can  be seen 
from outside and  that for others I am  nothing but a m annequin, 
gesticulating a t a  point in  space and. on the o ther hand , to notice that 
the other has a  psyche—i.e., th a t this body I see before m e like a 
m annequin gesticulating a t a point in  space is anim ated by another 
psyche—arc two m om ents of a single whole. This does not m ean that 
the child's experience o f this total phenom enon can assign a privilege 
to one of these aspects; ra ther, any progress realized in  one aspect 
unbalances the totality and is the  dialectical ferm ent that results in  
subsequent progress in  the system. They arc com plem entary opera­
tions, and the experience o f my body and  the body o f the  o ther form a 
totality and constitu te a "form." In  saying lids, naturallv  I do not m ran

that the perception o f others and the perception of one’s own body al­
ways go hand  in  hand  or th a t they develop a t  the  sam e pace. On the con­
trary, we shall see th a t the perception of one’s own body is  ahead of the 
recognition of the other, and conscqucndy i f  the two comprise a system, 
it  is a system th a t becomes articulated in  tim e. To say that a  phe­
nom enon is  one o f “form" ( G esta lt)  is  in  n o  w ay to  say th a t it is  innate 
in  its  different aspects or even in a  single one  of its  aspects. Rather, it is 
to say that it  develops according to a  law  o f  in te rn a l equilibrium , as if  
by auto-organizt ..on. Gestalt theorists hav e  by n o  m eans lim ited the 
use o f the nodcn  .  "form" to the in s tan t o r  th e  present. They have, on 
the contrary, insisted on the phenom enon o f  form  in tim e (m elody). I 
said tha t perception of one’s own body com es earlier than  pcrccpUon of 
the other. T he child takes notice of h is own body sooner than  he docs of 
the expressions o f the  other. T hat does n o t p reven t the tw o phenomena 
from  being internally  linked. The perception o f one’s ow n  body creates 
an  im balance as it develops: through its echo in  the im age of the other, 
it awakens an  appeal to the fordicoining developm ent of the pcrccpUon 
of others. It echoes in  another phase, in  w hich  d ie  pcrccpUon o f others 
appears predom inant, and so 011 th roughout the development. The two 
phenom ena can easily form  a system, ald iough  they arc emphasized 
only successively. Each of the phases of th is  developm ent contains the 
germ s which prepare the way for its  being surpassed. And to say that 
the phenom enon is a formal one is by no m eans to say tha t it is, in  each 
of its  stages, completely at rest. Any form  (e .g ., those wc perceive in 
space—colored form s) is actually subject to a play of forces from 
different dirccUons. The im balance can  be infinitesim al a t first and 
give rise to no appreciable change. T hen w hen it passes a certain  limit, 
a change occurs. In die sam e way there m ay  well be som ething at the 
core of each phase of development w hich anUclpatcs d ie next phase 
and which gives life to a  series of rc-structu . aUons. The noUon o f form
is essentially dynam ic.

Let us now consider the state o f the pcrccpUon of one's own body 
and the state of the pcrccpUon of others, each  in  its turn.

1. One's own body from  birth to six m onths
T he uodt, as Henri W allon suggests in  his excellent analy­

sis in  L e t eng ines du ca ra c ttrc  chez t e n fa n t ,u  begins by being introccp- 
Uvc. At the beginning of life there em erges an  entire phase in which 
cxtrocepUvlty (i.e .. vision, hearing, and all o ther perceptions relating 
to the external w orld), even If It begins lo  operate, cannot In any case 
do so in  collaboration w ith Introccptlvity. At th is age the la tter is the
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best organized m eans fur bringing us into relation with things. In  (be 
earliest stage of tbe child's life, external perception is impossible for 
very simple reasons: visual accommodation and mur.cular control o f 
the cyef ore insufficient.

As has often been said, the body is a t first "buccal" in nature. S tem  
has even spoken of a  "buccal space" a t the beginning of tho child's life, 
m eaning by th is that the lim it of tbe world for the child is the space 
that can be contained in , o r explored by, his mouth. One could say 

* more generally, as W allon docs, th a t the body is already a respiratory 
body. Not only the m outh but the whole respiratory apparatus gives 
the child a kind of experience of space. After that, o ther regions o f the 
body intervene and como into prominence. AU the regions linked to  the 
functions of expression, for exam ple, acquire an  extrem e im portance 
in  the m onths that follow. In  w aiting for the union that will arise 
between the da ta  of external perception and those of lntroccptlvity, the 
introccptivc body functions as extroccptlve. In another context, this is 
what psychoanalysts say about the origin of the child's experiences 
when they show, for exam ple, that the child's relations to tbe m other's 
breast arc his first relations w ith the world.

It is only between tbe third and the u x th  month that a union occurs 
between the introccptivc and  the extroccptlve dom ains. The different 
neural paths a re  not yet ready to function a t birth. Myclinization, 
which m akes their functioning possible, is laic in taking place; this is 
particularly true of the connective fibers we speak of a t p m c n L  It 
occurs between the third and the sixth m onth, connecting the m echa­
nism s which furnish  the various sensory data as well as  those w hich 
correspond respectively to cxtroccptivlty and introccptivity.

Up to that m om ent perception is impossible for yet another reaso n : 
it presupposes a  m inim al bodily equilibrium  The operation of a  pos­
tural schem a—that is, a global consciousness of my body's posiuon in  
space, with the corrective reflexes that impose themselves at each 
moment, the global consciousness of the spailalJty of my body—all this 
is necessary for perception (W allon ). In fact the effort at equ'Vbriitm 
continually accom panies ali our perceptions except when we are lying 
on our back. Out also, observes W allon, it is above all in  th is position 
that the child's thinking and perception fade away; he falls asleep. 
This Unk between motility and perception shows a t what point it is true 
to say that the two functions are only two aspects of a single totality 
and that the perception of one's entry into the world and of one's own 
body form a system.

When tbe necessary neural paths have been acquired, there re ­
mains a considerable gap between the precision of the consciousness of 
the body in cert Ain dom ains and in others. You know, for example, that

myclinization occurs m uch later in  the nerve fibers corresponding to 
tho activity of the feet th an  it does in  those which correspond to tho 
activity of the hands. The delay is  about three weeks long. All the 
sam e, in the case of the hands there is  a  slight lag o f about twenty- 
six days in  the myclinization o f the left h in d  as com pared with the 
right. Consequently there is a  phase in  which the child call* up  the 
physiological conditions fo r a  precise perception of the righ t hand's 
movements but not yet those for a  precise perception of the movements 
o f the left hand.

It is not surprising, therefore, th a t the child does not really Interest 
h im self in  his body o r in  its  parts until relatively late. It Is only on the 
1 1 5 th  day of his life, o r around the  fourth  m onth, that one notices the 
child actually paying attention to h is righ t hand. Only in  tho twenty- 
th ird  week of life, or around the sixth m onth, does one find the child 
system atically m aking the experim ent of exploring one band w ith the 
other. At th a t m om ent—having clasped his righ t band  w ith his left 
hand , for exam ple—he in terrupts h is movem ent and looks attentively 
a t  his hands. At the twenty-fourth week, or a t the end o f the sixth 
m onth, the child is perplexed a t the sight o f a glove placed next to his 
band. He is seen com paring the glove and  his hand , looking attentively 
a t the moving hand. All these experim ents arc aim ed a t familiarizing 
the child w ith the correspondence between the  hand which touches 
and  the hand  which is touched, between the body as seen and the body
as felt by introceptivity.

Tbe consciousness of one's own body is thus fragm entary (facu- 
n o ire ] a t first and gradually becomes in tegrated; the corporeal schema 
becomes precise, restructured, and  m ature little by little.

2. The other from  birth to six months
T in s  ZHTtxr p la c e m e n t  |mi*c en place) of the corporeal 

schem a is a t the sam e tim e a placing o f the perception of others 
Reactions to others, according to  Guillaum e in  r im ito t io n  chez te n fa n i, 
are extrem ely precocious. T o  tell the tru th , it seems that the first forms 
o f reaction to  others described by Guillaum e are not connected with a 
visual perception o f o thers; they correspond, rather, to the data  of 
introceptivity. Guillaume says that between the ninth and the eleventh 
day, be noticed an  astonl h 'd  and  attentive expression In the child, 
directed toward faces and fleeting smiles. At sixteen days he found 
differences in  the attitude of the child according .0 whether he was In 
the arm s of his m other, his wet nurse, or h i t  fathe r.

In Wallen's view, It is not a question. In thesr different attitudes, of 
« veritable extroceptive perception of the mother, tbe father, and tin
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nurse. Instead It is a question of differences felt by the child in the state 
of his body— differences in  his well-being according to w hether the 
nurse's breast is present or absent and also accoiding to the way in 
which the child is held in  the arm s of each of the persons involved.

Up to the age of three m onths, according to W allon, there is no 
external perception of others by the child, and w hat ought to be con­
cluded when, for example, the child is seen to cry because someone 
goes away is tha t be has u.i "impression of incom pleteness." Rather 

* than truly perceiving those who arc there, he feels Incom plete when 
someone goes away. This negative experience docs no t m ean tha t there 
is a precise perception of the o ther qua  other in  the preceding m oment. 
The first external contact with others can  be truly given only through 
extroceptivity. In  60 fa r  as others arc felt only as a  k ind  of state of 
well-being In the baby's organism  because he Is held m ore firmly or 
more tenderly in  their arm s, we cannot say tha t they arc actually 
perceived.

Tbe first active extroccptlve stim ulus would be the voice. W ith it 
begin the reactions that can be called without any possible doubt 
definite reactions to others . At first the hum an voice as ceard  by the 
child provokes only cries when the child is afraid; then, a t two m onths,
It provokes smiles. At two or three m onths one observes that delib­
erately looking at the child makes him  smile. At that m om ent there will 
be in the child at least one perception of a look as of som ething thal 
makes him complete. At the sam e age the child responds to the cries of 
other children by calling out him self; there Is a kind o f contagion of 
cries that disappears la ter as the visual perception of o thers develops. 
Around that sam e age, too. the child cries when anyone at all leaves the 
room and not, as in the beginning, only at the departure of the wet 
n u n c  or the person who is feeding him.

At two m onths and  fire days one observes, says W allon. an u n ­
mistakably visual experience of ano th er—a recognition o f tb h er a t 
a distance of two yards. This assum es tha t the fa ther presents him self 
in  his habitual environm ent; In an  unfam iliar setting, he would not be 
recognized. At three m onths the child cries out at all persons who come 
into his room, even when they are not persons from whom he can 
expect care.

Concerning relations with o ther children, here is roughly what 
happens: 1 said that a t from two to three m onths there is a  contagion 
of cries among babies and  that afterw ard this contagion disappears, to 
the extent that visual perception of the other develops. Consequently 
for a child elder than  three m onths the contagion of cries is m uch ra rer 
than before, and  a baby of tills age can  look with cool detachm ent at 
another baby who is crying

The first beginnings of an  observation of others consist in fixations 
on the parts o f  the body. The cliild looks a t  the feet, the m outh, the 
hands; lie docs not look at the person. The difference is intuitively quite 
noticeable between a mere scrutiny of the p arts  of the body and  a  look 
oriented toward the other's look, which seeks to grasp the o ther as such. 
The scrutiny of the parts of the other’s body considerably enriches the 
perception tha t the child can have of h is own bi ly. Wc see him 
systematically relating to himself, after six m onths, the different things 
he has learned about the other's body from  looking at Vfm. Still a t five 
m onths there is no fraternization with children of the j n c  age. At six 
m onths, a t last, the child looks the o ther child in  tho face, and one has 
the impression tha t here, for the first tim e, he  f t  perceiving another.

(3 ] A f te r  Six M o n th s: C o n sc io u sn ess  o f  O ne’s O w n 
Body and  t h e  S p e c u la r  Im ace

It is n o w  up to us to describe the phase intervening after 
six m onths, which will be characterized by a  sh arp  opposition to the 
first phase. It involves the development of perception of one's own body 
— a step which is considerably aided by the child 's becoming acquainted 
with the im age of his body in the m irror. T his is a  phenom enon of great 
im portance, since the m irror furnishes the cliild with a perception of 
h is own body that he could never have got by himself. On the other 
hand , there is an  extraordinarily rapid developm ent of contacts with 
o thers—so rapid, in  fact, that Wallon was led to speak of and charac­
terize the period between tlx  m onths and  one year as one of "incon­
tinen t sociability."

I, The syncretic system mmc-and-other"  ( a fte r six m onths)
At this point we propose to examine simultaneously the 

development of the experience of ono's own body (in its introccptive as­
pect and In the specular image ") and that ol the consciousness of the 
other, beginning at six months.

T he m ajor fact that concerns the developm ent of consciousness of 
one's own body is the acquisition of a representation or a visual Image

I). rpdeulalre." Almost a lw ap  this irrm deafgnaiea tha lows* of him
•rlf that I* gradual)? acquired by the child from ea pretence* o f hli own reflection tn 
the mirror When Merirao Ponty refers mere)? lo the physical rpltodlc erent of a 
body"* reflection tn a mirror, he uie* ~ V t n * t  du m lnsir"  The Importance of die- 
tingulthing hrtwren the Image aa a phytical event and aa a development In the 
life hittory of the child hat led me lo tranUale thia term throughout at '.pecolar 
Image." tearing "mirror Image" to refer to the former, narrower »ente — T r e n t .
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of the body Itself, In particular by m eans of the m irror. The study of 
this specular im age, the recognition of this Image and  the different 
stages it passes through arc the subjects wc shall be concerned with at 
first.

On this p  zit there is a contrast between the behavior of anim als 
and of children. We cannot say th a t anim als pay no atten tion  to tbclr 
Images In the m in o r  o r that the) show no reaction to their specular 
Images. But the conduct of anim als Is very different from  tha t of 

' children. T he first inform ation on :he subject w as given by Prcyer In 
his now outdated book.14 Tho story concerns a  duck w ho, deprived of 
his m ate’s com pany by her death, developed the habit o f s itting  In front 
of a windowpane In which his body was reflected. T h is behavior, 
according to W allon [Lea orig ines du t'.a racU rc chcz T en fan t], would 
not be com parable to w ia t  one finds i r  tbe child. The anim al, m ade 
Incomplete by h is  m ate’s death, "completes" him self w ith his image In 
the windowpane. He docs not take It to be i n  im age of h im self, since it 
Is capable of taking the place of another living being; it is like a second 
animal facing him . Again, inversely, one could say th a t I f  In tru th  the 
reflected Image represents for the anim al w hat was formerly repre­
sented by the presence of his mate, the m ate was, while he was per­
ceiving her, only a  kind of m irror Image of himself. In both eases the 
conduct characteristic of the child (w hich wc shall define shortly) docs 
not yet appear.

Wallon describes the reactions of two dogs to their im ages In the 
mirror. One o f the dogs displays reactions of fear and avoidance; when 
be sees his im age in the m in o r he turns and runs. T he o ther dog, 
caressed by his m aster while looking at his im age in  the m in o r, calmly 
stands still and a t tbe same time turns his head toward Ills m aster, who 
caresses him. T he Image he sees In the m in o r Is not, for him , another 
log. but neither Is It h it  ou-n visual image. The visual Im a^e is a kind 
i f  complement for him , and as soon as his m aster's caress recalls him  
u  his body as given in  introceptivity, he neglects the m in o r  im age and 
tinns toward the m aster. Here again. In o ther words, the anim al does 
not display conduct (hat is characteristic of the symbol, o f  the external 
imai e as such. In the presence of the m in o r he Is disoriented, confused, 
and tvm s away hastily In order lo return  to the objects tha t for him  axe 
fundam ental—th a t Is. to return to introccptivc experience.

The behavior o f chim panzees toward the m irror w as studied by 
Kbhler Li his fine book. The M en ta lity  o f  Apes.u  There the au thor 
shows th;>t w hen the chimpanzee is placed in front of a  m irror and

M Mr»U u Pont j  may t*  tt fm in  j  to T b im ? WUlwlni h ty tr , TJ.* Stlmd of Iht 
Child, Uir.i It VV, Brown (New York. i lg ) ) . -T r« M .

IS New Ye I ,  I 0 j y  —7'ram
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finds an  im age in  it, lie passes Ids hand  behind it  and shows signs of 
dissatisfaction at finding nothing behind the image. From  then  on he 
stubbornly refuses to in terest him self in  the m irror. W allon in terp re ts  
this as follows: At the m om ent w hen— through the m anual exploration 
that could convince him  th a t there was really only a  sim ple im age 
instead of another body—the chim panzee was about to reach  con­
sciousness of the im age or treat w hat is in  the m irro r as a  simple 
reflection or symbol o f bis real body, he recoils from  the object and 
treats it as foreign. Consciousness of the im age qua  im age scarcely 
appears, and is only roughly outlined in  him . Ktthlcr, however, in ­
dicates that the chim panzee seems to recognize h im self in  a  p o rtra it of 
him self when presented to him . A repeated experim ental study o f this 
phenom enon m ight well be m ade in  order to see w hether in  fac t 
chim panzees arc conscious of their portra its and, if  so, why they do not 
achieve a full consciousness of the specular im age.

These conducts, we have said, m ust be contrasted  w ith  those of the 
d d ld . Let us begin by considering not the child 's im age o f hJs own body 
In the m irror but instead  the image he has of others’ bodies. One 
notices, in  effect, th a t he acquires the la tter m uch more rapidly, th a t he 
distinguishes m uch m ore quickly between the o ther’s specular Image 
and the reality of the other's body th an  he docs in  the ease of h is own 
body. Thus it Is possible that the experience he has of the o ther’s 
specular image helps him  arrive a t an  understanding  of h is own.

According to Guillaum e (i’frnitation chcz I'e n fa n t], the conscious­
ness of the Ciller's Image In the m irror comes at an  early age. Guillaum e 
observes grim aces before a m irror in  the first weeks of life. W allon 
thinks, however, th a t clear reactions to the specular im age arc  not 
noticeable before the end of the Jiird  m onth.

At first there Is a  reaction of simple fixation on the specular im age 
(around four or five m onths). This is followed by reactions of Interest 
in the sam e image. At the bunc m om ent, one notices reactions in  the 
child, e.g., to a portra it by Franz Hals. Finally, a f te r  six m onths, 
reactions other th an  the m im ic or affective arc seen to appear. These 
arc genuine conducts. After five or six m onths, fo r exam ple, there 
occurs the following:

A child smiles In a m irror a t the - ia g e  of h is fa th er. At this 
m om ent his fa ther speaks to him . The child appears surprised  and 
tu rns toward the fa ther. As a  result it seem s th a t a t th is m om ent he 
le a rn t  something. W hat exactly docs he learn? He is surprised , because 
a t the m om ent before his fa ther spoke, he did no t have a precise 
awareness of the relation of Image to model. He Is surprised th a t the 
voice comes from another direction than  th a l of the visible im age in 
the m irror. The atten tion  lie gives to the phenom enon shows, In effect.
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that he is in  the process of understanding som ething, that it is not a 
question of simple training. One m ight be tempted to say tha t wr. arc 
here present at the form ation of a conditioned reflex and that the 
m irror im age becomes "comprehensible" by becoming tho conditioned 
stimulus of responses that were formerly evoked by the father. In 
Wallon':. eyes there can  be no question either of a  blind train ing  or of 
an  intellectual m astery of the im age. Certainly one canno t say tha t the 

, child c tn ics Into possession of a perfectly d e a r  relation bci./cen  the 
im age and the roodd or that he learns to consider the m in o r  Image as a 
spatial projection o f the visible aspect of his father. T he experience of 
which wc arc speaking occurs a t about five or six m onths and  docs not 
give the child pos cssion of a stable conduct. Just as the child studied 
by WalJon turned  away from  the specular Image toward h is fa ther 
after a week, so several weeks la te r he still tried to grasp the im age in 
the ciirror with his hand; th is m eans tha t he had not yet identified this 
image as a “simple Image" that was nothing other than  visible.

Wc should say that in this first phase of his apprenticeship, the 
child gives the Image and the model an  existence rc la tivdy  independ­
ent of each other. There Is the model, which is the fa ther’s body, the 
real father; there is in  the m in o r a  sort of double or phantom  of the 
father, having a “secondary e x is te n t"  without the im age being reduced 
to the simple state of a reflection of light and color in external space. 
W hen the child tu rn s  away from the m irror toward his father, wc may 
indeed say tha t he recognizes his fa ther in the im age hut in an al­
together practical way. He turns toward his fa ther because tha t is 
where the voice is com ing from; but it cannot be said tha t a t this point 
he has divested the specular im age of its quasi-reality, the phantom  
existence It first had for him , nor can  wc try to render it w ith the aid of 
certain analogies borrowed from primitive thought. T he im age thus 
has an existence inferior to that of the fa ther’s real body—but it docs 
have a sc it of m arginal existence.

Let us now consider the acquisition of the specular im age of one’s 
own body. It Is a tound  the age of eight m onths—hence la ter than  in 
the ease of the specular im age of the o ther—that one clearly finds a 
reaction of surprise when the child sees his own im age in  the m irror. At 
thirty-five weeks the child still extends his hand toward bis image in 
the m irror and appears surprised when his hand encounters the surface 
of the glass At the sam e age he happens to look a t his im age in  the 
glass when he is called. The illusion of reality, the quasi-reality he 
lends to the im age, still rem ains, just as after several weeks the child 
still turns away from  the specular image and tuward his father. This 
confirms the fact th a t, if the child has an  adaptive reaction, th is docs 
not entail that he has acquired a symbolic consciousness o f the image.
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Why docs the specular im age of one’s own body develop la te r than 

th a t of the other’s body? According to Wallon (w hose analysis wc arc 
following here), it is because the problem to be solved is m uch more 
difficult In the ease of one’s own body. The cliild is dealing w ith two 
visual experiences of his fa ther: the experience he has from  looking at 
him  and that which comes from the m irror. Of his own body, on the 
other hand, the m irror im age is his only complete visual evidence. He 
can easily look a t his feet and his hands but not at his body as a  whole. 
T hus for him  it is a  problem first of understanding that the visual 
Image of his body which be secs over there in  the m irror is no t him self, 
since he is not in  the m n ro r but here, w here he feels him self; and 
second, he m ust understand that, not being located there, In the m irror, 
but ra ther where he feels him self introccptivcly, he can nonetheless be 
seen by an external witness a t the very p lace a t wh ich he fee ls  h im se lf 
to be and with the sam e visual appearance th a t he has from the m irror. 
In short, he m ust displace tho m irror im age, bringing it from the 
apparent or virtual place It occupies in the depth of the m irror back to 
himself, whom he identifies a t a distance with his introccptivc body.

Consequently, in the ease of the im age of his own body, wc m ust 
adm it, says Wallon, that the child begins by seeing the specular im age 
as a sort of double of the real body—m uch m ore so indeed than  In the 
ease of the Image of the other’s body.

Many pathological facts bear witness to tills kind of external per­
ception of the self, this "autoscopy." First, it is found in m any dream s, 
in which the subject figures as a quasl-visiblc character. T here would 
also be phenom ena of this kind In dying people, in certain  hypnotic 
states, and in drowning people. W hat reappears in these pathological 
cases Is comparable to the child’s original consciousness of his own 
visible body in the mirror. "Primitive" people are capable of believing 
that the same person is in several places a t the sam e time. This possi­
bility of ubiquity, difficult for us to understand, can be illum inated by 
the Initial forms of the specular image. T he child knows well that he is 
there where his introccptivc body Is, and yet in the depth of the m irror 
he sees the sam e being present, in a bizarre way, in a visible appear­
ance. There is a mode of spatiaUty in the specular im age tha t is alto­
gether distinct from adult spatiaiity. In the ’lild W allon, there Is a 
kind of space clinging to the image. All ii tend to present them ­
selves In space, including the Image of the m irror as well. According 
to Wallon, this spatiaiity of adherence will be reduced by intellectual de­
velopment. Wc will learn gradually to re tu rn  the specular Image to the 
Introccptivc body and, reciprocally, to treat the quasM ocatedncs* and 
prc-spatiality of the image as an appearance that counts for nothing 
against the unique space of real tilings. O ur intelligence would, so to
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speak, redistribute the spatial values, and wc would learn  to consider 
as relevant to the same place appearances which, on first sight, p resent 
themselves in  different places. Thus an  ideal space would be substi­
tuted for the space clinging to the images. It is necessary, in  effect, th a t 
the new space be ideal, since fo r the child It is a  question of u nder­
standing th a t w hat seems to be in  different places is In  fact In the sam e 
place. T his can  occur only in passing to a  h igher level of spatiallty  
that Is no  longer the intuitive space in which th e  im ages occupy their 
own place.

This constitution of an  ideal space would Include all k inds of 
degrees. F irst, there would be, as we have Just m entioned, the reduction 
of the im age to a  simple appearance lad d n g  i t -  own spatiallty. T his 
reduction occurs fairly early, a t around one year. Guillaum e describes 
an  observation m ade on his own daughter, who steps before a  m irro r 
with a straw  h a t which she has been wearing since the m orning. She 
puts her hand  not to the im age of the hat in  the m irro r but to the b a t on 
her head; the im age in the m in o r suffices to call fo rth  and  regulate a 
movement adapted to the object itself. In this ease one can  say th a t the 
reduction has been accomplished, that the m irror im age is no longer 
anything but a symbol, and that it re turns the child’s consciousness to 
the reflected objects in their proper places.

A countcrproof: Each time there occur troubles w ith the symbolic 
consciousness—as, for example. In cases of aphasia  o r ap rax ia—one 
also finds troubles with spatiallty. Apraxic subjects arc known in p a r­
ticular for their difficulty in  ordering movements adapted to objects by 
means of a  m irror (o r in im itating a subject who is facing th em ). For 
them the relation of the im age to the model Is disturbed and  confused.

At one year, according to Wallon. one could say 'h a t  th is develop­
ment is essentially complete. Out tills docs not m ean  that the system  of 
correspondence between the im age of the body and  the body itself is 
complete or tha t it is precise. This is shown by a whole series of events, 
certain of which come fairly late. For example, from  twelve to fifteen 
months o f age, the child is seen practicing a series of exercises that 
prepare for the habit of perform ing movements in  fron t of the m irror. 
He is trying out the ldnJ of movements that the apraxic is asked to 
perform. And this occurs afte r the first year, a t between twelve and 
fifteen m onths; that la. the system at this m om ent is still quite frag­
mentary and  the child needs to confirm it by repeated experim ents. At 
sixty weeks (I.e., a t more than a year), when the m other Is sitting  
beside the child with a m inor in front of them  and  the child is asked to 
point to his m other, the child points to her in the m irror w h ile  la ugh ing  
and turns back to her. The specular image has become the subject o f a 
game, an  am usem ent. Hut the very fact tha t the child thinks o f using
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his specular im age to play w ith shows that he Is not so fa r  rcmovct 
from the experim ents that first introduced him  to the specular image.

The apprenticeship is not yet very stable. At fifty-seven weeks ( th u .1 
at more than  a  year) Prayer's son looked a t him self in  the m irror 
passed his b and  behind the m irror, brought his hand  back, and  con 
tcm platcd it. T his, as wc have seen, is exactly w hat chim panzees do 
The next day h e  tu rned  away from  the m irror, Just like the chim pan 
zees. All the sam e, this fact would appear a bit difficult to adm it If, or 
Guillaum e thinks, the consciousness o f tho specular im age has alrcadj 
been acquired a t the age of one year. How could one revert a fte r thal 
age to the  conduct of chim panzees, w hich, as wc have seen, is lnfcrioi 
to the level of consciousness of the Im age? Wallon proposes an  ex­
p lanation : In the ease wc arc considering, he says, it is not so m uch a 
m isunderstanding of the specular im age; it is on the m irror, not on the 
image, th a t the Inquiry bears. T he child would have discovered once foi 
all that w hat is portrayed over there on the m irro r is only an  appear­
ance, a reflection, but it rem ains for h im  to understand how  an  object 
(th e  m irro r) is capable of obtaining a duplicate of the surrounding ob­
jects. W alion's interpretation is not entirely convincing. In  order for 
there to be an  exact consciousness of the im age in  its relation to the 
model, it  seem s necessary for there to be some understanding  of the 
role of the m irror. In so fa r as the m irro r is not a t all understood, to 
the extent that the cliild expects to find in  back of it som ething like the 
objects which outline themselves on Its surface, he has not yet fully 
understood the existence of the reflection; he has not yet fully under­
stood the image. If  his consciousness of the im age were entirely perfect, 
the child would no longer search behind the m irror for real objects 
sim ilar to the ones reflected in  it. The constitution of a specular image 
that would be in  the fullest sense a re flec tion  of the real object pre­
supposes the jra d u a l constitution of an  entire naive physics, into 
which would en te r the causal relations t in t  arc designed to explain 
how the phenom enon of the reflection is possible.

The facts set forth by Prcycr thus would seem to show that at 
fifty-seven weeks there still is no full understanding of the specular 
image. Hence we will not be astonished tha t even at sLxty-onc weeks 
Prcycr's son still touched, licked, struck, and played with Ids image. 
Like the game of the child who laughed at his m other’s im age, lids 
game seem* to show that the child Is not fa r from the tim e when the 
image was still a double, a phantom  of the object. W allon says that a 
child of twenty m onths kisses his im age very ceremoniously before go. 
Ing to bed and even at thirty-one m onths the child is seen to play 
with hJs own im age.

We have seen that Walton considers th a t these games played by the j
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child with his own image represent a phase beyond the simple con­
sciousness o f the specular image. If  the child plays with his own image 
in  the m irror, says YValJon, it is because he is am using him self by 
finding in die m irror a  reflection which has all the appearances of an  
arim atcd being and yet is not one. Here it would be a que.-'Jon of 
‘animistic gam es,” an  activity which proclaims tha t anim istic be lie fs  
have been suppressed. But why should it be so am using somehow to 

i verify the a n im is tic  appearance if  there rem ained in  the subject no 
traces of th is am azing phenom enon which on first encounter so fasci­
nated the child—nam ely, the presence of a  quasi Intention in a  reflec­
tion? The child happily m akes a  sort of fairy dance before it an d  clings 
to it, although it  is not T o r real.”

This leads us to m ake a  rem ark which perhaps will have to be 
recalled In concluding. For adults like ourselves, the m irror im age has 
really become w hat W allon would like it to be in  an  adult m ind: a 
simple reflection. Nonetheless there arc two ways In which wc can  
consider the im age—one, a  reflective, analytic way according to which 
(he image is nothing but an  appearance in a visible w n id  and  has 
nothing to do with me; the oilier, a global and direct one, of the kind 
which wc use in im m ediate life when wc do not reflect and which gives 
us the im age as som ething which so licits  our belief. Let us compare the 
m irror im age to a  painting. W hen I look at a painting of Charles XII of 
Sweden, w ith h is elongated face and that head which, according to his 
contemporaries, only one idea could en ter a t a time, I know very well 
thal Charles XII has been dead for a long time and that w hat I am  
looking at is no more than  a painting. Nonetheless there is a  quasi­
person  who is smiling; that line joining nose and Ups, that flashing in 
the eyes arc not simply things. This congealed movement Is. all the 
same, a sm ile . In the sam e way the im age in the m irror, even for the 
adult, when considered in  direct unrcflcctivc experience, is not simply 
a physical phenom enon: it is mysteriously inhabited by me; it is some­
thing of myself.

This experience allows us to understand the significance attached 
to images in  certain  civilizations. There one is forbidden to make 
images of m en because this is sim ilar to deliberately creating other 
hum an beings—and this is not m an’s proper function. This gioup of 
beUefs related to images can be understood only if  im ages arc more 
than black-and-white sketches or simple signs of a person who rem ains 
absolutely d istinct from  them . In a singular way the im age incarnates 
and makes appear the person represented in  it, as spirits arc m ade to 
appear at a stance . Even an  adult will hesitate to step on an im age or 
photograph; ii he does, it will be with aggressive in tent. Thus not only 
it  the consciousness of the image slow in developing and subject to
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relapses, but even for the adult the im age is never a  simple reflection 
of the model; it Is, ra ther, Its "quasl-prcscncc" (S artre ).

This also explains why the work of “reduction,” even when done by 
the child in  respect to the im age in  the m irror, never ends with a 
genera l result, such as a  concept. The child m ust do the work all over 
again In respect to other analogous phenom ena—shadows, for exam­
ple. Wallon rem arks that Prcyer’s son, a t the age o f four years, noticed 
for the first time th a t he cast a shadow and  noticed it  w ith  fright. A 
little girl, four and a  half years old, observed by W allon, pretended that 
when she stepped on W allon’s shadow she was stepping on Wallon 
him self. The particlpationist beliefs with w hich, as wc have said, the 
specular im age Is a t first endowed have n o t been reduced by an  intel­
lectual critique tha t would apply indifferently to all phenom ena of the 
sam e order. The progress consists in  a  restructu ration  of the specular 
image, 'flic child pu ts this image a t a d istance, b u t this d istance is not 
that of the concept.

Wallon would like to say th a t in  the case of the shadow it is a 
m atter of b e r im in g  the sam e developm ent th a t has already been ac­
quired in the ease of the specular im age. But th is would be to say that 
the progressive reduction of the specular Im age is not, properly speak­
ing, an  intellectual phenomenon. A genuine intellectual evert would 
obey the “all or nothing" law : e ither one knows or one docs not know. 
One cannot “slightly know" the sum  of two and  three. The intellectual 
phenom enon is not susceptible to that scries of gradations that one 
observes In the development of the specular image.

Tills leads us to ask w hether, in  the light of several o ther facts, 
there is room to rcattcm pt to in terpret the developm ent of the specular 
im age and relate It to phenom ena o ther than  those of knowledge.

W allon’s book also contains indications along these lines. Wallon 
him self, in certain  passages in Les o rig ines du c a ra c tire  chcz Venfant, 
suggests that the progress in experiencing one’s own body is a “mo- 
m cnt" in a global development th a t also Involves the perception of 
others.

At the end of his analysis Wallon sharply criticizes the notion of 
cenesthesia, considered as a series of im ages given directly and Im­
m ediately by my organs and bodily functions and  representing these 
organs and functions to me. According to W allon, this cenesthesia, 
when it exists, is the result of a very long developm ent; it L  a fact of 
adult psychology and altogether fails to express the relation between 
(he child and his body, Tlie child in no way distinguishes at first 
between what is furnished by introccption and  w hat comes from ex­
ternal perception. There Is no distinction betwe* n the data of what the 
learned adult calls Introceptivity and the data  o f sight. The specular
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image, given visually, participates globally in  the existence of the body 
llic lf and  leads a  “phantom " life in the m irror, which "participates" in 
the life of the child himself. W hat is true of his own body, for the child, 
is also true o f  the other’s body. The child him self feels th a t he is in  the 
other’s body, ju st as he feels him self to be in  his visual Image. It is this 
that Wallon suggests n showing by the exam ination of pathological 
eases: tha t d isorders in  "cenesthesia" arc c lose ly linked, w ith  troub les 
in  m y re la tion s  w ith  ethers.

Sick people feel a  voice speaking in  the region of the eplgastiium , 
in  the throat, the chest, or the head. Classical psychiatrists thought 
that this m ust be a  question of hallucinations involving different re ­
gions of the body. They translated and  “pu t into images" the com plaints 
of the sick, taking quite literally w hat the patients said.

Modem psychiatry shows, however, th a t w hat is essential and  p ri­
m ary about the phenom ena in  question is not the location o f voices in 
the subject's body, but ra ther a  sort of "syncretism" th a t intervenes in 
h is relations w ith others and  causes alien voices to inhabit his cwn 
body. If the patien t hears voices in  his head, tills is because he docs not 
absolutely distinguish him self from others and because, for example, 
when be speaks, be can just as well believe that someone else is 
speaking. The patient, says Wallon, has the impression of being "w ith­
out boundaries" in  relation to the other, and this <s w hat m akes his 
acts, his speech, and his thoughts appca to him to belong to others or 
to be imposed by others.

This interpretation of the so-called ccnesthcsic disorders is  closely 
connected with the analyses of Daniel Lagachc in  Lcs ha llu c in a tion s  
verbales et la  p a ro le ."  Lagachc thinks that the question "How can  we 
understand a  subject who believes that he is hearing w hen it  is  he who 
is speaking?" can  be answered only if  one conceives language to be a 
kind of "wc-opcration" [operation  a deux]. There is a sort of indistinc­
tion between the act of speaking and the act o r hearing. The word is 
not understood or even heard unless the subject is ready to pronounce 
it himself, and, Inversely, every subject who speaks carries him self 
toward the one who is listening. In a dialogue, the participants occupy 
both poles at once, and it is this that explains why the phenom enon of 
"speaking" can pass into that of "hearing." It is this prim ordial unity 
that reappears in  pathological eases.

W hat th is observation reveals when wc rid ourselves of sensational­
ist prejudices, says Wallon, is the "inability to distinguish the active 
from the passive," myself from the other. Here wc come very close to 
w hat the psychoanalysts call "projection" and "introjectlon." since 

iC. D. Ltgarbc, Lei hallucinationi  vetbalei f t  la parole (Pails , to y s).
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these m echanism s consist, for the subject, in  assum ing as his own the 
conduct of another or in attributing to the o ther a conduct th a t is really
his own.

There is thus a system (m y visual body, my introccptivc body, the 
o th er) wlilch establishes itself in  the child, never so  completely as in  
the anim al bu t im perfectly, with gaps. It is founded on the indistinction 
of the several elem ents that en ter in to  it, ra th e r th an  on an  ordered 
relation  and  a two-way correspondence of its  d ifferent elem ents. One 
m ay presum e th a t, ju s t as there is a  global identification o f the e h 'd  
with h is visual im age in  the m irror, so also will there be a  global 
identification of the child with others. I f  the child u nder six m onths of 
age docs not yet have a  visual notion o f h is own body ( th a t  is , a  notion 
tha t locates his body a t a certain  point in  visible space), th a t is  all the 
m ore reason why, during this sam e period, h e  will no t know enough to 
lim it his own life to himself. To the extent th a t he lacks this visual 
consciousnc: 1 of his body, he cannot separate w hat he  lives from  w hat 
othe rs  live as well as w hat he sees them  living. Thence com es the 
phenom enon of "transitivism ," i.e., the absence of a  division between 
m yself and  others that is the foundadon of syncretic sociability.

These rem arks m ade by Wallon a t  the end  of his book go m uch 
fu rth e r than  docs his analysis of the specular Image, and  allow us to 
correct and complete the latter. W allon’s study of the specular im age 
scarcely characterizes it in  a  positive way. I t shows us how the cliild 
leam s to consider the m irror im age a s  unreal, to reduce it; lienee the 
disillusionm ent with which the child deprives the specular im age of 
the quasi-reality he gave it a t first. But wc m ust also ask why the 
specular im age in terests  him  and w hat it is fo r the child to know that 
he has a  v is ib le image. W allon him self says that the cliild “am uses 
himself* w ith his im age “to the point of excess." ,T But why is the im age 
so am using ?

I t  is tills that the psychoanalyst* have tried to understand. Dr, 
Lacan begins by observing exactly w hat W allon noticed: the child’s 
extrem e am usem ent in  the presence of Ids im age, h is “Jublladon" at 
seeing him self moving in  the m irror. The child is  not yet w alking; he 
stands sometimes with difficulty. All traces o f p renatal life have not yet 
been effaced in  h in t; all neural connccdons have not yet m atured. He is 
still fa r from  being adapted to the physical world around him . Is it  not 
surprising, under these conditions, that he  takes such a  lively, un i­
versal, and constant interest in  the phenom enon of tho m irror? Dr. 
Lacan’s answer is that, when the child looks a t him self in the m irror 
and  recognizes h is own im age there, it  is a m atte r of iden tifica tion  (in

17. Lei originer du caractire chet Penfant, p. 177.
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the psychoanalytic 6cnsc of the w o rd )—that is. of “the transform ation 
occasioned in  the subject when he assumes.” “  For the child, under­
standing the specular im age consists in  recognizing as his own  this 
visual appearance in the m irror. Until the moment when the specular 
Image arises, the child's body is a strongly felt but confused reality. To 
recognize h is Image in the m irror is for him  to Icam  tha t there can be a 
viewpoint taken  on  him . H itherto be has never seen h im se lf, or he has 
only caught a  glimpse of him self in  looking out of the corner of his eye 

• a t  the parts of his body he can  sec. By m eans of the Image in  the m irror 
he becomes capable of being a spectator of himself. Through the acqui­
sition of the specular im age the child notices tha t h e  is v is ib le , for 
him self and  for others. The passage from the introccptivc me  to the 
visual m e, from  the intrcceptivc m e  to the "specular I"  (a s  Lacan still 
says), Is the passage from one form  or state of personality to another. 
The .personality before the advent of the specular im age is w hat psy­
choanalysts call, in  the adult, the ego ( s o i) ,  i.e., the collection of 
confusedly felt impulses. The m irror image itself m akes possible a 
contem plation of self. W ith the specular image appears the possibility 
of an ideal im age of oneself—in psychoanalytic term s, the possibility 
of a super-ego. And this image would henceforth be either explicitly 
posi’cd or simply implied by everything 1 see at each m inute.

Thus one sees that the phenom enon of the specular image is given 
by psychoanalysts the im p irtancc it really has in the life of the child. It 
is the acquisition not only of a new content but of a new function as 
well; the nar.issistic  function. N arcissus was the m y ’dcal being who, 
after looking at his image in  the water, was drawn as if by vertigo to 
rejoin Ids im age in  the m irror of water. At the sam e um c th a t the 
image of oneself makes possible the knowledge of oneself, it makes 
possible a  sort of alienation. I am  no longer what I fell myself, im ­
mediately, to be; I am  th a t im age of myself that is offered by the 
mirror. To use Dr. Lacan's term s, I am  "captured, caught up" by my 
spatial image. Thereupon I leave the reality of my lived me in order to 
refer m yself constantly to the ideal, fictitious, or Im aginary me, of 
which the specular image is the first outline. In this sense I am  tom  
from myself, and the im age in the m irror prepares me for another still 
more serious alienation, which will be the alienation by others. For 
others have only an exterior im age of me, which is analogous to the one 
6ccn in the m irror. Consequently others will tear me away from  my 
im m ediate inw ardness m uch more surely than will the m inor. The 
specular im age Js the "symbolic m atrix," says Lacan, “where the /

18. Cf. Jacqu fi Lacan, "Le itaJ c «*•» mirolr comme fcrm aleur du fonction rfu 
Je.“  Jtcvue T rancauc dr r iy c h a n a ly tt,  vol. 13 (Octobcr-Dvccir.bcr, pp. 449- 
SS. Alto the tame author, "Lea cfTct* ptychlque* du mode Imagtnalxe," t'EtoIution 
PiycM otriqur (Jan u ary-M u ch , »CM7 ).
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springs up in prim ordial form before objectifying itself in the dialectic 
of identification w ith the other.”

The general function of the specular im age would be to tear us 
away from our immediate reality; it would be a  "dc-rcalizing” function. 
The author insists tha t it is astonishing tha t such a phenomenon 
appears in a subject of whom wc have said earlier th a t he is very far 
from m aturity in  the biological and  m otor spheres. The hum an child is 
tha t being who is capable of sensitivity to others and of considering 
him self one am ong other sim ilar m en long before the trr.n state of 
physiological m aturity. "Pre-m aturation” and  anticipation ire  essential 
phenom ena for childhood; childhood m akes possible both a develop­
m e n t  unknown to animalJty and  an  insecurity  that is proper to the 
hum an child. For inevitably there is conflict between the me  as I f  :cl 
myself and the m e  as I see m yself or as o thers see me. The specular 
im age will be, am ong other things, the first occasion for aggressiveness 
toward others to m anifest itself. T h at is why it will be assumed by the 
child both in jubilation and in suffering. The acquisition of a specular 
image, therefore, bears not only on our re la tion s  o f  understanding  but 
also our e lations o f being, w ith the world and  w ith others.

Thus in this phenom enon of the specular im age, so simple at first 
glance, will be revealed to the child for the first time tbe possibility of 
an  attitude of self-observation th a t will develop subsequently in the 
form of narcissism. For the first tim e the m e  ceases to confuse itself 
with w hat it experiences or desires at each  m om ent. On this immedi­
ately lived me  there is superimposed a constructed me, a me  that is 
visible a t a distance, an im aginary me, w hich the psychoanalysts call 
the super-ego. Henceforth the child 's atten tion  is captured by this "me 
above the me" or this "m e  before the m e ."  From  this moment on, the 
child also is drawn from his im m ediate reality; the specular image has 
a dc-rcallzlng function in the sense tha t it tu rns the child away from 
what lie effectively is, in order to orient him  toward what he sees and 
im agines him self to be. Finally, this alienation of the immediate me. 
its "confiscation” for the benefit of the m e  th a t is visible in the mirror, 
already outlines what will lie the "confiscation” of the subject by the 
others who look at him.

An analysis of this kJnd extends w hat we have found in Wallon. 
while at the same time it is different. It is different mainly because it 
em phasizes the affective significance of the phenomenon. In reading 
Wallon one often has the feeling tha t in acquiring the specular image it 
is a question of a labor of understanding, o f a synthesis of certain 
visual perceptions with certain introccptivc perceptions. For psycho­
analysts the visual is not simply one type of sensibility among others; it 
has an  altogether diffcrcn' type of significance for the subject's life
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from those o f ^u»cr m odes of sensibility. Is vision, the sense of spec­
tacle, also the sense of the Im aginary? Our im ages arc predom inantly 
visual, and  this is no accident; it is by m eans of vision tha t one can 
sufficiently dom inate and  control objects. W ith the visual experience of 
the self, there is thus the advent of a new mode of rclatedncss to self. 
The visual m akes possible a kind of schism between the im m ediate me  
and tho m e  th a t can  be seen in  the m irror. T he sensory functions 
themselves arc thus redefined in  proportion to the contribution they 
can make to the existence of tho subject and the structures they can  
offer for the developm ent o f tha t existence.

In addition, the study of the phenom enon m ade by tho psycho­
analysts stresses both the anticipations and the regressions contained 
in its development.

'P re-m aturation,’’ the anticipation by the child of adult form s of 
life, is for the psychoam dysts alm ost the definition of childhood. I t  is 
an advance m ade by the subject beyond his present m eans. The child 
always lives "beyond his m eans"; birth itself is “prc-m aturc," since the 
child comes into the world in  a  state  in  which independent life in  his 
new environm ent is impossible fo r him. The first Ocdipal im pulse is a 
“psychological puberty," in  coi,*rast to the organic puberty of the ind i­
vidual, and is awakened by his re atlons with the adult world. The child 
lives in relations th a t belong to Ms future and arc not actually realiz­
able by him.

But while the child m ay anticipate, thr adult m ay regress. Child­
hood is never radically liquidated; wc nc '.cr completely elim inate the 
corporeal condition that gives us. in the p i^ icncc of a m irror, the 
impression of finding in it som ething of ourselves. This m agic belief, 
which at first gives the specular image the value not of a simple 
reflection, o f an  “im age" in the proper sense, but ra th e r j f  a “double" of 
oneself—this belief never totally disappears. It re-form s itself in  the 
emotional make-up of the adult. For this reduction to be possible, the 
"reduction" of the im age m ust be not so m uch an  irreversible progres­
sion of the understand ing  as .1 restructuretion of our en tire  m anner of 
being continually exposed to the accidents of em otional experience.

If tbe com prehension of the specular image were solely a m atter of 
cognition, then  once the phenom enon was understood its past would be 
completely rcassim llatcd. Once the  purely physical character of the 
reflection or of the phenom enon of the im age was understood, there 
would rem ain nothing of tho "presence" of the person reflected in his 
image. Since th is is not the case, since the imagc-rcflcction is unstable, 
the opera*'ons that constitu te  it involve not only the Intelligence piopcr 
but. rathe*, all the individual's relations with others.

Moreover, w hat distinguishes the psychoanalysts' rem arks concem -
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ing  the specular image is th a t they relate the specular image to identi­
fication with others. I understand all the m ore easily that w hat is in  the 
m irror is my image for being able to represent to myself the other's 
viewpoint on me; and, inversely, I understand  all the m ore the experi­
ence the other can have of m e for seeing m yself in  the m irror in  the 
aspect I offer him.

W allon, wc have said, accounts for the reduction of the specular 
im age in  term s of an  intellectual operation. I first see in  the m irror a 
double of myself; then an  act of intellectual consciousness of m y o v n  
experience makes m e w ithdraw  existence from  this image anu trea t it 
as a  simple symbol, reflection, or expression of the sam e body th a t Js 
given in  lntrocepfivity. Intellectual activity operates a t every m om ent 
of these reductions and integrations, and  detaches the specular im age 
from  its spatial roots, transferring th is visual appearance and introccp­
tivc experience to an  ideal place in  a  space th a t is not the spatial- 
ity adhering to the sensed but the spatiallty  constructed out of the 
intelligence.

It Is altogether under iablc that such a reduction occurs. But the 
question is one of knowing w hether the intellectual operation in  which 
it culm inates can offer a psycho log ica l e xp lana tion  to r  w hat takes 
place. The emergence of an  ideal space, the redistribution, by the 
intelligence, of the spatial values tha t m akes me w ithdraw  from the 
im age its own location in  order to treat it as a simple modality of a 
unique placem ent of my body—is aJl this the cause  or the re su lt of the 
development?

Wallon rem arks incidentally th a t wc should not suppose that the 
child begins by locating h is oum body in  two p laces  or that there is a 
certain  place where the tactile, introccptivc body is situated and an ­
other place for the aspect, or visual appearance, of the body. If tlds 
were done, one would be realizing twice over in the child a rigorous 
form  of spatiallty that in  fact belongs only to the adult. The child at 
first sees the im age “over there" and feels his body "here." This doc9 not 
m ean that when he visually perceives the im age and  tactually perceives 
his body, he actually places each one a t a distinct point in  space in  the 
sam e sense in  which the adult, for exam ple, perceives this microphone 
and that lam p a t b rin g  in tw o d istinct p laces. T he two “spaces," says 
W allon, are not immediately com parable, and  any precise intuition of 
their m utual exteriority would require a sort of common denom inator 
between them  which is not im mediately given by sense experience. In 
the ease of the specular image, instead of a second body which the 
child would have and which would be located elsewhere than  in  his 
tactile body, there is a kind of iden tity  a t a d istance , a ub iqu ity  of the 
body; the body is a t once present in the m irror and  present at the point
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where I feel it factually. But if this is the ease, the two aspects tha t arc 
to be co-ordinated arc not really separated in  tnc cliild and arc in  no 
way separated in the sense in which all objects in  space arc separated 
in  adult perception. Since W allon’s analysis rests on the ideas ( a )  th a t 
w hat is involved is a  redistribution of spatial values and th< bstitu- 
tlon of an  Ideal space for a perceived space and (b )  that, as wc know 
ourselves now, wo do n o t have to overcome an  absolute duality  of 
visual im age and sensed body, his work m ust be begun all over again. 
T he reduction to unity  is  not a cataclysm, i f  it  is true that there is  no 
veritable duplicity or duality between the visual body and the in tro ­
ccptivc body in  spite of the phenom enon o f distance th a t separates thfc 
im age in  the m irro r from  the felt body.

I f  the presence of others were allowed a  role in the phenom enon of 
the specular im age, one would have a  better idea of the difficulty the 

' child has to overcome. The child’e problem is not so m uch one of 
understanding tha t the visual and the tactile im ages of the body— 
both located a t two points in space—In reality comprise only one, as  it 
is of understanding tha t the image in  the m in o r is his im age, th a t it is 
w hat others see o f  him , the appearance he presents to o ther subjects; 
and the synthesis is less a synthesis of intellection than it is a synthesis 
of coexistence w ith others.

In  looking at the m atters more closely, moreover, wc see tha t the 
two in terpretations arc not m utually exclusive. For we m ust consider 
the relation with others not on ly  as one o f  the contents c f  o u r e xp e ri­
ence bu t as an  ac tu a l s tructu re  in  its own righ t. We can adm it th a t 
w hat we call "intelligence’'  is only another nam e designating an  origi­
nal ty4 " of relation with others (th e  relation of "reciprocity") and  th a t, 
from the start to the finish of the development, the living relation with 
others is the support, the vehicle, or the stim ulus for w hat wc abstractly 
call the "intelligence."

T hus understood, the phenom enon will necessarily be fragile and 
variable, as arc our affective relations with others and with the world.
7  he anticipations as well as the regressions arc more easily conceived. 
Lacking this kind of concrete and effective Interpretation, wc should 
then have to suppose an  intellectual control of our experience that 
never ceases—an activity which, as Wallon holds, operates a t every 
m om ent to produce the reductions and the integrations. But we are 
absolutely unconscious o f such an activity; in  looking at the im age in 
th r m irror we are unaw are of judging, of perform ing an intellectual 
act. Wc m ust thus suppose that there i# an  unpcrccivcd activity in  us 
that constantly  reduces perceived space, the space of the im age, and 
succeeds in redistributing spatial values. On the contrary, if wc suppose 
that the conquest of the image is only one aspect in  the total continuum
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made up of all the Bved relations w ith o thers and the world, it become 
easier to understand how this continuum , once a t work, functions a 
though autonomously and how a t the sam e time, partic ipating in  al 
the contingencies ox our relations w ith  others, i t  is susceptible to dcg 
radations and setbacks.

In  our hypothesis it is a question of the acquisition of a ccrtaii 
state o f equ ilib rium  in  our perception w hich, like any privileged stati 
of equilibrium, tends to m ain ta in  itself unsheltered from  the intcrvcn 
tlon of experience. Our in terpretation  w ould perm it u j  to understand 
how the adult state can  be distinct from  the state  of childhood without 
being im m une to relapses into childhood.

#

2. Syncretic sociability
B e t w e e n  t h e  a c e s  o f six and  twelve m onths, says Wallon, 

there occurs an outburst of sociability. W allon speaks of an  "incon­
tinent sociability." From the sixth lo the seventh m onth tho child, one 
notices, abandons the behavior of fixation on others without gestures. 
While this attitude formerly represented a good half of the child’s 
conduct toward others, its frequency now falls to one quarter. Gestures 
toward Ids partners (o ther ch ild ren) m ultiply, as do gestures oriented 
toward his own body. M ovements aim ed a t the other are now four 
times as frequent as in the first six m onths of life. In the sam e period 
(betw een seven and twelve m o n th s), there arc  one third m ore move­
m ents directed toward others th an  there will be during the entire 
second year. Thus there is an abrupt forw ard thrust in relations with 
others, a sharp increase in the quantity  and  quality of these relations. 
The very nature of the child’s conduct is modified. For example, it Is at 
about seven m onths that the child begins to smile when he is looked at 
(and  not merely when he is spoken to ). Rarely at tills tim e docs the 
child smile at an  anim al or when alone. Social sensibility develops in 
an extraordinary m anner, and it is rem arkably m ore advanced than 
relations with the physical world, w hich at this time arc stiff quite 
inadequate.

The general character of these relations with others has been com­
petently described by Charlotte BQhler in  her 1927 book, Socio log ica l 
and Psycholog ica l Studies on the F irs t Y e a r o f  L i fe .1* Mrs. BiihTer 
observed children who found them selves together in  the w aiting room 
of a consultation clinic. She first rem arks th a t before the age of three 
years, it is extremely rare that children arc very interested in other 
children m uch younger than them selves, probably because until the

10. Charlotte DQhicr, I l i lJ c j j ir J  If ex ter, Beatrix Tudor Hart, Soslolofhche uiut 
PutthoiosUthr Sludtrn tiber d.it r n ie  Lrbeni/ahr (Jcaa , 19 1 7 ).
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age of three the child does not emerge from his own situation or a t least 
not enough to interest h im self in subjects who arc in  an altogether 
different situation. This is why relations will be established only am ong 
children of relatively close ages, as elsewhere the most ordinary obser­
vation shows. Among other children of similar ages a frequent relation 
is that o f the child who parades before another child who looks a t him . 
Often one secs pairs of children, one of whom exhibits him self in  his 
most rem arkable activities (playing with this o r th a t latest toy, talking, 
holding fo r th ) while the other watches. This relation is often a t the 
same tim e a  relation of m aster and slave. In general this despotism 
requires a  gap of a t least three months between the children’s ages, 
with the biggest child usually the master. This is not, however, an  
absolute rule. There arc also eases of active despotism  on the p art of 
the sm allest. This occurs often when the smallest has been brought up 
with special attention. W hen, for example, his approval is always 
sought, he becomes condescending and immediately adopts an  a ttitude 
which is com plem entary to the one taken toward him. As W allon 
remarks, there Is an  autom atic logic of affective situations; any attitude 
taken toward the child im mediately provokes In him  the com plem en­
tary attitude. Like all weak persons, he takes a show of excessive in ter­
est to be a m ark of weakness. W hat characterizes the relation between 
the child who shows off and  the child who w atches him , says W allon, 
is that the two children find themselves founded in and by the situa­
tion. The cliild who contem plates is truly idcntiiicd w ith the one he is 
watching; he no longer exists except through his favorite com rade. As 
for the m aster, his despotism  is naturally founded on the weakness of 
the slave, but also (a n d  above a ll) it is founded on the slave’s feeling of 
being a  slave. A? Wallon observes, what really counts, in  order for a 
despotic relation to be established, is not that one party be stronger or 
more clever than  the other; it is that the other recognize tha t he is 
weaker, less clever W hat the m aster seeks, following Hegel’s fam ous 
description of the relation between m aster and slave, is recognition 
[A nerkennung ] by the slave, the consent of the slave to be a  slave. The 
m aster is nothing without the humiliation of the slave; he would not 
feel alive without this abasem ent of tbe other. T he relation in question, 
says W allon. would include a confusion of self with another In the 
same situation of sentim ents. The m aster exists through the recogni­
tion of his lordship by the slave, and the slave him self has no other 
function th an  to be there to adm ire and identify with the m aster. Wc 
have here a state of 'com bination with the other," as Wallon says, that 
is the m ark of childish affective situations.

U nder these conditions the importance of the relation of jealousy 
for the child is easily understood. In jealousy the couple m ade up of the
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child creating a  spectacle and  the child adm iring  him  is of concern  to 
the latter: the jealous child would liko to be the one being w atched. 
W allon takes as an  exam ple the jealousy of ’ogs. I f  one is caressed, the 
o ther jum ps forw ard to take his place. T he desire to  be caressed is no t 
so m uch a positive desire as the feeling of being dep rived  o f  the 
caresses  given the other. W hat is essential to jealousy is this feeling  of 
privation, frustration , or exclusion. T his jealousy appears a t  seven 
m onths, according to Guillaume; a t  n ine m onths, according to W allon. 
In  any casa it appears around the critical period we are speaking of. It 
is la ter that thin jealousy is expressed in  sulking. Sulking is the a ttitude 
of the child who renounces w hat it w anted to be and  who consequently 
accept^ the anguish of a  repressed action.

One m ight say th a t the jealous person sees his existence invaded by 
the success of the o ther and feels him self dispossessed by him , and  th a t 
in  this sense jealousy is essentially a confusion between the self and 
the other. It is the a ttitude of the one who sees no life fo r h im self other 
than  that of achieving w hat the o ther h as  achieved, who docs not 
define him self by him self but in relation to w hat others have. According 
to Wallon. all jealousy, even in the adult, represents a  non differentia­
tion of that kind between oneself and  the other, a positive inexistence 
of the individual th a t gets confused with the contrast th a t exists be­
tween others and  him self. Thus, says W allon, wc m ust consider adult 
jealousy as a  regression to the mode of childish jealousy.

In relations of jealousy wc often find phenom ena of cruelty. The 
child tries to m ake the o ther suffer precisely because he is jealous of 
him , because everything the other has is stolen from him . In  fact, 
however, cruelty is even m ore complex. I would not covet, in  righ t and 
principle, w hat others have if I did not sym pathize with them , if  I did 
not consider others as "other mysclvcs." Cruelty m ust, then , be under­
stood as a "suffering sym pathy" (W allon ). W hen I h u rt the otv ** 
therefore, I am  hurting  myself. Consequently to like to h u rt the oth 
to like to h u rt oneself also. Here W alton reaches the psychoanalytic 
idea of sado-masochism. "If sadism  Is a pursu it of the othcr’e suffering, 
it is, however, a suffering felt to the point of pleasure as well as pain by 
the person who inflicts It."

it  is thus with the  jealous person. He likes to m ake h im self suffer. 
He multiplies h is Investigations, he seeks inform ation, he form s hy­
potheses that arc always designed to stim ulate h is anguish or uneasi­
ness. Wallon even indicates that in  jealousy there is a  sort o f com ­
placency that has as its end a heightening o f the in tensity  of sexual 
passion. Wallon points out that the psychological explanation  o f certain  
groups of three people is to be found here. The trio would have no other 
m eaning than to organize perm anently an  experience of Jealousy that
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is sought by its initiators as an  increase of anxiety and because it 
intensifies the reactions of aggressiveness and sexuality.

For the child, jealousy represents a stage wherein he partic ipates in  
a total affective situation and senses the complementary life of his own 
w ithout yet knowing how to isolate or affirm his own. He thus allows 
him self to be inwardly dom inated by the one who plunders him  [le  
d tp ou ille ]. Having, all told, nothing of his own, he defines him self 
entirely in  relation to others and  by the lack of w hat the others have. 
Here again we converge w ith psychoanalytic thought and its  defini­
tion of jealousy.

Freud adm its th a t a jealousy which seems to be directed tow ard one 
person is in  reality directed toward another. A m an’s Jealousy o f Ills 
wife is the rivalry between th a t m an and that wom an in  the presence of 
a  third person who is the occasion of the jealousy. This leads us to say 
th a t in  all jealous conduct there is an  element of hom osexuality. W al­
lon takes tliis kind of view when he admits that the jealous m an  is the 
one who lives, as his own, not only h<s own experiences but those of 
others as well, when he assum es the attitudes of the o ther (a n d , for 
example, the attitudes toward a  third). Our relation with ano ther is 
also always a relation with the other persons whom tha t o ther knows; 
our feelings toward another are interdependent with his feelings to­
ward a third, and blend with them. Relations between two people arc in 
reality more extensive relations, since they extend across the second 
person to those with whom the second person is vitally related. Likewise 
when Wallon 'vritcs of jealousy, “This feeling is the feeling of a rivalry 
in  a person who docs not know how to react except as a  spectator 
possessed by the action of the rival," he Is very close to the psychoana­
lytic considerations of the attitude of the "voyeur'1 (o f  w hich the 
voyeur, in the current sense of the term, is merely an  extrem e ease). 
The jealous person allows him self to be trapped or captured by the 
other and. inversely, moreover, he would like to trap or cap tu re the 
other In his turn. In Ills mind he plays all the roles of the situation he 
finds him self in and not only h is own role, of which he has no separate 
notion.

These analyses also remind us of Proust. As a child, Proust begins 
to love Gilbcrte one day when he has been taken out to play in  the 
Champs-Elys6cs and sees before him the group of children to w hich 
Gilbcrte, but not himself, belongs. His feeling of love is at first the 
feeling of being excluded. It is not so much that he finds Gilbcrte 
lovable as it is that he reels him self outside the group o f children.

One is also reminded of the famous analysis of the n arra to r's  
Jealousy toward All crtlne. He cannot tolerate the f ct that som ething 
of Albcrtinc escapes him completely—for example, her past before he
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m et her. The sole fact that she lias a past suffices to make him  suffer, 
an d  this suffering almost confuses itself w ith his love. W hen she is not 
there he no longer feels anything for A lbcrtinc and even believes that 
he no longer loves her; he can only love h e r  w ithout suffering when she 
is inanim ate in sleep (or, later, when she h as disappeared in d eath ). 
But even at this moment his love consists in  con tem p la ting  her in 
sleep; that Is to say. it rem ains under the law  o f Jealousy, w hich is 
identification of oneself with a seen spectacle.

T he negative attitudes of jealousy and  cruelty arc  not the child’s 
only attitudes, although they arc quite frequent. There arc  also atti­
tudes o f sympathy. Sympathy m ust, in  W alion’s eyes, be understood to 
be a prim ordial and irreducible phenom enon. It appears in  the child on 
a  foundation of mimesis, a t the m om ent w hen, all the sam e, conscious­
ness o f self and consciousness of other* begin to be d ittfng 'dshed from 
one another. Mimesis is the ensnaring of m e by the other, the invasion 
o f m e by the other; it is that a ttitude whereby I assum e the gestures, 
the conducts, the favorite words, the w ays of doing things o f those 
whom I confront. Wallon shows great insight in  relating mimesis to 
the postural function that allows m e to govern my body. It is a m ani­
festation of a  unique system which un ites m y body, the other’s body, 
and the e ther himself. Mimesis, or m im icry, is the power of assum ing 
conducts or facial expressions as m y ow n; this power is given to me 
w ith the power 1 have over my own body. It is the “postural function 
appropriate to the needs of expression" (W allon ). The constant regula­
tion of bodily equilibrium, without which no function (an d  in particular 
no perceptual function) would be possible in  the child, is not merely 
the capacity to rcunit - the m inim al conditions for balancing the body 
but is m ore generally the power I have to realize w ith my body gestures 
that a re  analogous to those I see. W allon speaks of a kind of "postural 
im pregnation" that is resolved into gestures of im itation. He cites the 
exam ple of a child w h o o b s e r v e d  w atching a chirping bird for a long 
tim e and  who, after this “postural im pregnation," sets him self to re­
producing the bird’s sounds as well as som ething of the bird's bearing. 
Not only the perception of another child bu t even that of an  anim al 
quite different f;om the chL’d him self shows up. (hanks to the postural 
function, in attitudes which resemble those of the o ther and have their 
sam e expressive value. In sum, our perceptions arouse in us a  reor­
ganization of motor conduct, w ithout our already basing  learned the 
gestures in question. Wc know tV fam ous exam ple of the spectators at 
a  football game who make the proper gesture at the moment when the 
player would m ake it. Authors like G uillaum e have tried to explain this 
phenom enon in  terms of the aw akening of the m em ory of gestures al­
ready m ade. On such accounts wc would substitu te ourselves for the
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other In thought; wc would perform , on our own, acts wc already knew 
how to perform . In  fact, however, phenom ena of this kind arc docu­
mented facts, certified even in  the ease of acts th a t have never been 
executed— as, for example, in  the case of the child Just m entioned who 
imitates a bird. In Wallon's eyes there Is, as a result, a  necessity for ac­
knowledging th a t the body has a capacity for “m editation," fo r the "in­
ward form ulation" of gestures. I see unfolding the different phases of 

* the process, an d  this perception is of such a nature as to arouse in  m e 
the preparation of a m otor activity related to it. It Is this fundam ental 
correspondence between perception and m otility—the power of percep­
tion to organize a m otor conduct th a t Gestalt theorists have insisted 
on—that allows the perception o f fear to translate Itself into an  original 
motor organization. T his is w hat would be the function  of m im esis, or 
mimicry, ir. its  most fundam ental and Irreducible form.

Sympathy would em erge from  tills. Sympathy docs not prcsupj sc 
a genuine distinction between self-consciousness and consciousness of 
the other but ra th e r the absence of a  distinction between the self and 
the other. It is the simple fact th a t I live In the facial expressions of the 
other, as I feel him  living in  mine. It is a m anifestation of w hat we 
have called, in  other term s, the system "mc-and-other."

Before passing to the crisis a t three years, let us try to shed light 
from ano ther viewpoint on w hat wc were able to say about the period 
from six m onths to three years, by insisting on two points: first, on the 
conception of the personality th a t seems to be Im m anent in  this phase 
of childhood development and , finally on the expression w hich the 
phenom enon of pre-com m unication finds In the language of the child.

In the period of pre-com m unication, of w hich wc spoke carUer, the 
personality is somehow im m ersed in the situation and  is a function of 
the child h im self or the oilier beings with whom be lives. A frequent 
example is th a t of children who fully recognize their fa ther only on 
condition tha t he Is found in  h is custom ary setting. A child said, for 
example, th a t his real fa ther was in Vienna and th a t the fa th e r on 
vacation w ith  him  in the country was not Ills real father.

But the child confuses h im self with Ids situation. One recalls the 
example of a  cliild who had a glass in his hand (against h is fa ther s 
wishes), p u t it down and , on hearing the sound of breaking glass five 
minutes la ter, started and  becam e Just as agitated as If he still had the 
glass In h<« hand. He created a  sort of magic link between the forbidden 
thing he h id  done several m inutes earlier and the breaking of the 
glass, fa r aw ay from him . In a case like this one, there is in the child no 
distinct conception of m om ents of lime, nor Is there any distinct con- 
cepdon o f causa) relations. T he child confuses h im self with his s itu a ­
tion. He is someone who has been holding a glass in h is hand , someone
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who has had a  relation with the glass, so th a t the subsequent breaking 
of the glass concerns him .

Elsa Kohler, in  h er book on the personality of the thrcc-yearold 
tells the story of a  cliild who had ea ten  h er bro ther’s candy while her 
brother and parents were away. T he m om ent the fa ther returned, the 
little girl ran  up  to liirn, telling him  enthusiastically  how m uch fun she 
had had eating her brother’s candy and trying to m ake him  share her 
pleasure. The fa th e r reprim anded her; the little  girl cried and appeared 
convinced that she had  done som ething wrong. A short time later the 
m other appeared, and  the sam e scene was repeated . How are wc to 
explain this? At bottom it Is the problem  o f children who, as their 
parents say, “go righ t back and do it again ." In order to understand 
why—immediately following a scene of repentance, tears, and good 
resolutions—the child repeats exactly the sam e offense, it Is necessary 
to think that she establishes 110 connection between the arrival of her 
m other and that of h e r fa ther; the two events m ust be absolutely 
distinct in her eyes. The child is, in fact, the situation and has no 
distance from it. The situation is taken in  its  most im m ediate meaning, 
and all that happened before is nothing, canceled from  the time when 
a new situation— the m other’s re tu rn —arises. This incapacity to distin­
guish between different situations, to adopt a conduct that is autono­
mous in its relation to the situations and constan t in relation to tbe 
variable conditions, is w hat m akes the child’s a ttitude understandable. 
The child was really not the sam e when she underw ent her father's 
reproaches, deferred to them , and m ade good resolutions as when her 
m other returned several m inutes later.

William S tem  tells of how his son, a t the b’ h of a younger sister, 
suddenly identified h im self with h is elder sister, pretended to have her 
nam e, and gave her ano ther nam e. This seem s to show that the child 
identifies him self absolutely rith  his fam ily situation; and from the 
birth of the new child, which m akes the youngest in to  a relatively older 
child, he takes over absolutely the role of the eldest, even to the point of 
usurping the place of the rightful eldest.

Hence, perhaps, the possibility of understanding  bow the child car, 
feel himself to be several persons and  can simultaneously play several 
roles—resem bling the ill In this respect. W allon m entions the case of a 
patient ot Janet who declared that she was at the sam e time both the 
daughter of the Virgin and the Virgin herself and who showed this, in 
effect, by all her m imicry, playing the roles of both the expectant 
m other and the child.

Hence alro the real m eaning o f the ch ild ’s dialogues w ith himscff. 
W hen the child cha ts w ith him self ( a  fam iliar occurrence to anyone 1 
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