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dominant culture - and allow the student to make the choice.
Bilingual education thus provides a natural vehicle for true bi-
cultural education.

4,

The extensive literature on language acquisition and the information
available from the experience of other bilingual programs, not only in the
United States but around the world, is very positive about the idea that
children learn to speak and read a second language more easily if they
have already achieved literacy in their oan language. This would indicate
that in those villages where ;hildren come to school with Native language
skills dominant, the first language of instruction and first literacy
should be in their lical tongue. Literacy in English should be achieved
later through the techniques of "English as a Second Language" instruction
with a heavy initial emphasis on oral skills. The above is sound strategy
for the following reasons:

1. It eliminates much of the mystery, fear and trauma which surrounds
the early days in school when a student cannot understand the
language of instruction.

2. It makes the school seem a friendlier, less hostile place, and
establishes a better learning environment,

3. It eliminates the double burden of learning hoth the language
and academic concepts at the same time. The concepts are taught
in the language which is already best understood.

4. It lessens the denigration of local culture and eliminates the
condescending attitude so often exhibited by the school toward
What happens in the village and the home. Thus it lessens the
conflicts between what a student learns in the two most influ-
ential areas of early development - the home and the school.
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Program Purposes

There are some basic assumptions out of which the bilingual program has
grown and certain goals which have been established as a result of
those assumptions. Stated briefly, those assumptions are listed as

follows:

1)

Students in villages in Alaska are re]Baesentatrves of a viable,

vaTuabIe culture whrch |s |n a contl Process of change - as
are all cultures - which has a rr%té 0 continue its “existence
as a unique culture w ether Eskimo, Indian, or Aleut.

The schools _have an obligation to provide education which is
PenurnFIy Prcultural and IS not deEr ned to shift students uni-
aterally from one culture to another.

In those vrIIa es where children come to school using English as

a second e students are entitled to referve rimary  edu-
cation |n err Irst anguﬁ%e and develop oral skills and” litera-
cy In Englrsh using ESL tBchniques.

That educatjon must ut|||ze the unr%ue skills whr h Native chil-
dren may bring to the classroom. = These may include a variety of
percepttal sKills and communications skrlls In two languages.

That Alaska Native children have a right to attend schools which
reco?nrze their culture in the classroom as a leg |t|mate source

a/ |nteref Local guaﬁe |storP/ mater al fi ture
and value systems all have a the curriculum of schools
which have Alaskan Native stu ents

That one of t]he contributin causes to the below avera%e achieve-
ment which characterizes many Alaskan Natrve students on standard-
1zed tests s the school's farIure to teach .in a Ian Ha e easry
understood by the students. angua%e mixin i

sulted from past policies works a hardshi atrve speakers and
IS detrimental to their achievement In schoo

That one vvag (so heIB reeatablrsh coordinate Ianguage sg/stems and

assrst |n language evelopment |n tv/o Ian rIJ with
J” r}]tructron and ESLij Ips erm nate mrsga terning
n]gessta lishes good usage In bcth the Natrve anguage an

hat literacy in the Native language is a prope 0a| for Native

Tn ua e sp eyakers that the ehﬁ(\’r (IJ sameprr o use . and eﬁp
err an uage as English ’E)ea ers to use and” keep English. The

fact that“oné language belongs to the dominant culture and the
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other maY he helr})less In the face of It does not give the dominant

cuIture icense 1o continye to eradicate thE’ lo ?Pllan uage The

gs the ol ?adrtorra ecomrbat r‘t@sbat% he rmat he ¢ ueatfgna”y

thtb the | e IS down or failing we should kill
Tl Gr st i - Ion o aling Ve Shoild &

9) It is also assumed that since jnitial instruction may be in the
local Ianguaeqe those students In ﬁ enuine bilingual rogram will
B ot do as well on standardized achievement tests as those who
egin with E qlrsh - -until grade frve Because concepts are
taught n the Tocal Hage an? lish literacy is ut o u]ntrl
amore grcal time |n e deve ntal ski.Is seque ce of ¢
ren's ledrning, and because the a lever-.ent tests are I English,
Ve assume thatthe present testrn% Pattern will reverse itselt.
The Present festing Indicates that for a while both Native and
English s eakers t st apout the same. But as thenuears pass a
g rber ormance level be Ins to emert[re with dominant culture
lldren ach |evrng at a higher rat he test At exit rom
the gubrc scho? %stem ative ¢ rldren in Alaska avera be ow
g eve wh |e their non-Natjve counterparts In th e same village
re at ra e level or better |t |? an af um tion of this program,
|

teexerren ter nga OtS tat h
rt'er nen Gyt i i rterur gl rumerorammm

om the vgr rfr
uickl accurately”in a bjlingual system the 0a narrow
Instea rgwr en an )at exit Hromg ubli rProol N%lpve speaking
chrldren will perform at grade Ievel or etter

Goals

1) Toprovideopportunity for literacy in two languages.
2)  Toprovidegenuine bicultural education for village students.

3)  Toprovidefor transmission and appreciation for local culture as
well" as the dominant culture.

4)  Toinvolvelocal people in the educational process.

Objectives
When he graduates from grade eight a
1) Studept will be able to converse in acce table Ian%uaﬁtam atterns

with both English speakers and speakers of the local uage.
2) Student will be able to read material in both languages - at grade
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level in English, and whatever materials are printed in his own
language.

3) Stydent will be gble to discuss salient . aspects of both |ocal
| culfture ano\ the 8ommant cuﬁture wﬂ% fns B|I|ngua| teachers.

After one year in the program,
1) Teachers, both English speakers and bilinqual. wil] be able to
) dlescuss Important gellemen?s o? Tocaf| cultu?e with thekljr students.

2) Enaglish speaking teachers will be able to use simple greetings
and” some conversational exchanges in the local language.

3) English speaking teachers will be able to discuss local cultural
chdracteristics with residents.

4) Er?ag”Sh speaking teachers will be sensitive to village people

exhibit apprecjation for local culture in their actions
toward students and villagers.

3. Alternatives

3a. Abroad range of bilingual programs is needed spanning a continuum
from an intensive effort such is currently undertaken at Togiak,
Manokotak, Twin Hills or Kongiganak to the other end of the con-
tinuum where the language might be taught using ESL techniques or
simply is a major unit in a comprehensive social studies curriculum
focused on local culture. The model in the first situation might
be that adopted at Togiak. There first grade instruction is pro-
vided in Eskimo in all subject areas except English. English is
learned during one half hour session each day in the morning and
afternoon. Math, science, social studies, reading are all in Eski-
mo. English concentrates on pattern practice of oral skills.

The second year more of the instructional day will be in English and
the ESL program will focus on language games and activities all
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directed toward reading readiness. Other instruction will continue in
Eskimo. In third grade the proportion will shift to still more English,
and the fourth grade will be almost the reverse of the first, with per-
haps only an hour of Eskimo and the rest of the day in English. It is
believed that by that time literacy will be well established in both
languages and students can v/ork in the regular curriculum without a
language handicap.

A model more central on the spectrum is like the current effort at
Nikolai. There the language will be taught for approximately an hour
a day in all grades and the rest of the instruction will be in English.

The only known present attempts to teach a Native language as a second
language are on the State's college campuses at the University of
Alaska, Alaska Methodist University, and Sheldon Jackson.

t

Selection of alternatives should be done by village people, local
school hoards, teachers, and linguists. It is assumed that each
village will determine the kind of program they want, the amounts of
time allocated to each language, and the personnel to he involved.
Goals and objectives for the program should be developed by the same

group.

Program activities include a variety of educational practices and tech-
niques. It is believed that many village people should participate

in class programs in an instructional capacity - telling stories,
demonstrating techniques of the material culture, discussing village
history, teaching songs and dances, describing and developing value
systems and religious ideas of the local culture. Community involve-



ment is one of the goals of the program,

The use of ESL in the classroom has been described above.
e

Class activities could include field trips to old village sites, watch-
ing a sled maker, mapping trails, giving local names to mapped areas
with game locations, fish spawning areas, berry grounds. Other in
class activities should focus on current issues such as the land

claims settlement, economics, health, and education. All such dis-
cussion should be in the local language.

3c. At present the only linguists capable of literacy training in Alaska
are non-Native. These people should be used to train village people
in literacy so that all classroom instructors in the local language
are Native people. Training should be provided which would permit
entry'into teaching in the Native language at levels ranging from
the basic training now offered to graduation with a degree and teach-
ing certificate.

3d.  Equipment in each bilingual school should include Language Masters,
VTR, camera and monitors, as well as the currently standard 16 mm
projector and phonograph. The TV equipment is necessary to record
activities of students and village people engaged in cultural heri-
tage programs, for the tape exchange of successful classroom projects
of teaching techniques and for the development of visual and dramatic
skills of the students,

3e. Materials should be developed through the establishment of an Alaska
Native Language Center whose purposes would be to study Ala.skan

-10-



languages, develop literacy materials, assist in the translation of
important documents, provide the vehicle necessary for development
and dissemination of Alaska Native literature, and to train Alaska
Native language speakers to work as. teachers and aides in bilingual

classrooms.

Evaluation

Evaluation of each project ought to be done according to the evalua-
tion concepts important to each village, as well as important to the
kinds of information sought by A.S.0.S. It may be that the village
will judge the validity of the program by standards that may not
occur to central office staff. On the other hand, the central office
should feel free to gather the data necessary for research and pro-
gram validation. Such information should include tests devised hy
linguists, the bilingual teachers and village people, and a research
psychologist familiar with the technical aspects of evaluation. Such
a person will be employed full time to work on evaluation designs and
instruments appropriate to each bilingual site and to assist in the
design and implementation of research projects important to under-
standing the learning processes of village children, their language
acquisition, and developmental skills sequences, as well as the

effectiveness of .bilingual education.

-11-



BUDGET

Cogty 1970-71 $ 200,000 7 classes
1972-73 440,900 16 classes
1973-74 480,000 32 classes
1974-75 600,000 40 classes
1975-76 660,000 40 classes

Five year total  $2,380,900 for program implementation.

Five year total  $1,550,000 for aterials develoLloment in
a a_Native Lang ? e enter
($ % ,)00 per yea



Han
Athapascan

Eagle

Ahtena
Athapascan
Cantwel| .
C'nistochina
COEper Center
Gakona
Glennallen

Kenny Lake
Mentasta Lake

LANGUAGE SPOKEN IN VILLAGES

Tlingit Tsinishian

An?oon Annette
Coffman Cove Metlakatla
El Capitan
Gustavus
Port Alice
St. John's
Harbor
Shakan Bay
Tenakee
Tuxekan
Wale Pass

Kutchin _
Athapascan Tanaina

Arctic Village Nondalton
Birch Creek Pedro Bay
Chalkyitsik

Circle

Fort Yukon

Tanacross Mixed
Tanacross Chigni k
Chionik Lagoon
Cmgnm Lake
ked Creek

tony River
Thorne Ba
Thorne Isfand
Tok

NEssentially
Yupik



Aleut
‘Eastern

Atutan
Belkofski

Cold Bay

False Pass
Nikolski

St. George Island
St. Paul"Islard
Sand Point

Western
Atka

Innupiat

Ambler
Anaktuvuk
Buckland
Deenng
Rivalina
Kobuk
Koyuk
Noatak
Noorvik
Point Hope
Selawik
Shishmaref
Shungnak
Teller
Wales )
White Mountain
William E.
Beltz

CIark s Point

gegl
Ekwok
Fonuna Ledge
lguigig
Kokhanok
Koliganek
Kor.giganak
Leveélock
Manokotak
Nelson Lagoon
Newhalen
New Stuyahok
Ohgsendkale
Perr ville
Pilof Point
Pitka's Point
Platinum
Port Heiden
Red Devil = .
Russian Mission
Tatitlek
Togiak
Twin Hills

Pper Kuskokwim
hapascan___

McGrath
Nikolai

Koxukon Inﬁalik
Athapascan Athapascan

Allakaket Anvik
Betties

Galena

Hughes

Hus1lia

Kaltag

Koyukuk

Nulato

Rampart

U
Stegens Village
Tanana

Tanana
Athapascan

Dot Lake _
Manley Hot Springs
Minto

UP}EET Tanana

Athapascan

Northway
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@ 1 2 3 A
AleanIra Allal.aSct Akulan Aleknagik Kongiganak
Anderson Village Annette Anakluvuk Aleknagik North Shore Manol.utak
Brown's fnurt Anv 1k Angonn Abler Togiak
Cape Pule Belkofski Antak Aictic Village Twin Mills
Glldcrslccve Betties Buckland Atko
Gustavos Chignik Cantwell Atmautluak
Sunrise Creek Chignik Lagoon Circle Bethel

Chignik Lake Clark's Point Birch Creek
ChisLuchina Cagle Chalkyits it
Coffman Cove Ekuk Chualhbaluk
Cold Bay , (b)fort Yukon Egegik
Copper Center Holy Cross Chkwok
Crooked Creek Hughes fortuna Ledge
Becring Hus lia lguigig

(a)Oelta Junction Kivalina Kohuk
Bol Lake Koyuk Koliganek
El Capitan Levelock McGrath
False Pass Mentasta Lake Newhalen
Gakona Noatak n New Stuyahok
Galena Noorvik Nikolai
Glcnnallen Point Hope Nikolski
lvanoff Bay Russian Mission Northway
Kallag (c)Stony River Ohgsenakale
Kenny lake Teller Pitka's Point
Kokhanok (d)Tok Platinum
Koyukuk Wales Sclawik
Manley Hot Springs White Mountain Shishmaref
Mctlakalla (o)William E. Belt? Sltungnak
Minto Sleetmute
Kelson Lagoon Tanacross
llondalton
Hulato
Pedro Bay
Perryville
Pilot Point
Port Alice
Port lleiden
Rampart
Red Devil

t Ruby

St. George Island

St. John's Harbor
St. Paul Island
Sand Point
Shakan Bay
Stevens Village
Tanana
Tatitlek
Tenakee
Thorne Bay t
Thorne Island
Tri-Valley
Tuxekan
Wale Pass
N * Whittier
(a) Mixed Athapascan, Upper Tanana speakers in the school
probably range through categories 2 and 3.
(b) This is also mixed population, similar in many ways to
Bethel's, with students' language pattern: and use re*
fleeting home villages and ranging from 0 to 3.
(c) Three language groups are settled here; some Tanaina
in category 2; some Yupil: in ranges 2-3; and some
Upper Kuskokwim ranging in categories 2 or 3.
(d) Boarding school, amount of language depends on own
village.
(e) Boarding school, and individual language reflects own

villages and speakers fit categories from 1 - 3.

' 'The rating scale 0 - A should be interpreted as follows;

- lion-native village, essentially monolingual in English. llo native language understood or

0
spoken.

1 - Some village people may understand a Kalivo language, but none will he able to speak it,
and children probably will not understand it.

2 - Host villagepeople of any age understand the language, many older people will speak it,
but there are no speakers under approximate age IS.

3 - Most village people understand the language, everyone can speak it, but younger people

A - Essentially monolingual in

are bilingual with pretty good, probably nun-standard, English. School children may
have extensive English vocabulary hut misuse words, mispultern in sentences, experi-
ence difficulty in writing a school theme.

Ilie liativu language. Younger people will have some English,

but those ,iust entering school will have very little ur none.

~14-
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Why Not in Colorado, Too?

MASSACHUSETTS HAS just become
the first state in the nation lo make bilin-
gual education mandatory for school chil-
dren with limited knowledge of English.

This is an idea which ought to be put
into effect in Colorado, too.

Gov. Francis W. Sargent, in signing the
bilingual education hill into law, noted that
Ihero aro more than 40,000 school-age
children in Massachusetts "whose primary
language is other than English." Most of
them, as in Colorado, speak Spanish at
home:

The new Massachusetts lav/ makes it*
mandatory for every school system with
20 or more children of limited English-
speaking ability to provide a transitional
bilingual education program for its pupils.
The children would be laughl their regular
academic subjects in Spanish, v/hile re-
eceiving instruction in English until they are
fluent enough in English to move into reg-
ular English-speaking classes.

T T 7?7 / frr

"These children for loo long have been
ignored or penalized simply because their
speech is different” Sargent said. Arid
we're sure tho same thing is happening
Jo many Spanish-speaking children in
Colorado.

There aro only a few bilingual classes
for Spanish-speaking .‘children scattered
around Colorado — most of them experi-
mental programs financed with federal
funds. Yet there must be several thousand
children in schools around the state who
need this kind of bilingual education.

INERTIA AMONG educators being what
it is — not to mention financial problems
being what they are — it is all loo likely
that many school districts that need bilin-
gual programs the most don't have them.

This coming, session of the General As-
sembly would bo a good time to see to
it that Colorado catches up'with Mas-
sachusetts.



COONCLA. EX-IE'BLANDS

M\ETEAKATL/X CRINOAN, CONTMUXTY 20, CZ.; . o 1TV~ _

John R. RknsunV' Mayor —Xvn' j—-1L Sp— "->e—
Russell Hayward; Secretary P. oMiok\8 \\ "MFC tLAKATLA. Alaska 99926
Frieda R. Damus, Treasurer -—---—-—- \\ Xfizo«tul . P! e
April 25, 1972
k/lr. L¥I% Wri ht
SSoclate
Resear%h amtgI dPl%nrp]mq q APR 2 m972
rated Schools Sys )
EE§8 ? épr%atmnal X|rpor¥ E?oad A'apslk;mfitr?;eagge:angfu Schools

Anchorage Alaska

Dear Mr. Wright:
We are submitting the enclosed Resolution 72-11 to your attention.
We kindly request that favorable consideration be made to include
the Tsimpshean language in the Title | funding program.

k - .
A reply will be appreciated.

Very truly yours,
METLAKATLA INDIAN COMMUNITY

Z 1™ f L

[ [John R. Benson, Mayor

Tsimjisliean War Canoe



RESOLUTION NO. 72-11

REQUEST TITLE | FUNDS FOR TSIMPSHEAN LANGUAGE

WHEREAS, the Tsimpshean Ianqua?e, mother tongue of the native stu?,ents of
Metlakatla Schools, Is fast dying out. Theré are few people yet |V|n9
who, can sReak this Ian%lfa\ge progerly. No text book has ever Dbeen written
to keep this language alive, an

WHEREAS, Tsimpshean Cultural Education is direly needed for all Tsimpsheans
In, M?tlak?tla and those living outside of Metlakatla. We must preserve our
tribal culture, and

EREAS', people living in Metlakatla that speak Tsimpshean_are very much
Y\rﬂereste(}j) nP a IErogrgm to erjt?, recora, aﬁg pub‘l?\? the Ts{mpshe n
language while they are available, and

WHEREAS, the cost of the work involved in view of the extent of time that
would be required for researchmg, documentmg, .and_ 0rganizing text book
materials, would be too great for a local orgdnization™to bedr; with the
need of professional service and expert handling of organizational work,
It would not be feasible for the tribe to venture along on such a program,

N?N THEREF ITE, E IT RESOLVED, that the Metlakatla, Indign Community Council
of Annefte [slands Reserve herebg requsts,the service of Mr. Lze right,
Assoclate Superintendent, Research & Planning, State Operated Sthools
System. G50 [nternational Airport Road, Anchorage, Alaska, to place on the
Title | Board of Alﬁska the enclosed regues%fo Title | fundi g of the
rogram for researching, documenting and publishing of the Metfakatla
simpshean Language.

Aqggok%uced, passed and adopted this 17th day of April, 1972 at Metlakatla,
| Signed:

| hereby certify that the, foregomq Resolution W&\S duly passed b¥ the
Metlakdtla [ndian Commumt}/ Council of Annette. Islands” Reserve al a meeting
Streye%ttlaka“a’ Alaska, on the 17th day of April, 1972, a quorum being



REQUEST FOR TITLE | FUNDS
Metlakatla Tsimpshan Language Proposal

The TsnR/f)shan Iangua%e, mother tongue of the native
stud?nts of Metlakatla schools, Is fast dying out. There
are few peo&le get living who can speak this™ language
Properly. No textbook Has ever heen written to keep this
an(nquaqe alive. The new Testament, translated before the
turh oY the century is now obsolete.

_The design for the Program will follow this general
outline. There will Dbe thr&e phases in the development
of the project.

PHASE | - 1973-74

a. urve¥
esqa ch .
valuation of materials on hand
Organization of materials' on hand

i Planning

b. Contacts : .
ome contacts with Canadjan Clans have already

heen made but are now cold because of lack of
funds. These will be renewed.

Further contacts will be made to attempt to find
others interested in this same project.

c. Plans will be laid to design a course to fit our
needs at Metlakatla.

d. Interpretors will' be contacted to help on the
Canadian side. Althoug[h those of Metlakat|a
migrated from Canada, the dialect Is not always

the same

e. Work already accomplished will be reviewed and
plans for p)hase twopwiﬁ be made.

OBJECTIVE .
To design a course to be taught at Metlakatla State-

Operated school to preserve the Tsimpshan language.



or _Title Funds

&e I ﬁal(a Ts|mpshan Eanguage Proposal

Page 2

COSTS ~ Phase | Planning Only

Director of project, one year salary
Travel expenSes. between Alaska,
libraries throughout

Canada and
the United States

A33|stant one year salary
Erave épenses
ecretar hotographer
Travel xpenses
Interpreters

Sundiy

undry Expenses
RAND” TOTAL PHASE |

1974 PHA?E ||

[j %ram

SE 111

De7?
M/ﬁt?
6

1975 E
Ml

Tt

TOTAL PHASE 1, PHASE 11, PHASE 111

H
%Ist gdtgaucbh“esrhlgnlgldgg, bgg(l;s

$20,000

10,000

15.000

(& |

Oo OO0 ©
oo oo ©

0
)
0

0

0

$100,000

$100,000

$ 80,000

$100,000

$100,000

$280,000
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April 21, 1972

Gar¥ Holthouz

State Operated Schools
International Airport Rd.
Anchorage, Alaska

Dear Gary,

Per telephone call made about three weeks ago, Enclosed is a
resolution entitled "Bi-Lingual Program,”

The board knows the importance of such a program and would like to

see it extended throughout all the villages of the Bristol Bay Region,
| realize the impossibility of fulfilling this task at one time, | will

list the villages in order of priority in 3's,

1, Ekwok, Portage Creek, New Stuyahok
2, Clarks Point, Pilot Point, Ekult
3, Leveloclc, Iguglgl, ‘Kokhanok

4, Newhalen, Port Heiden, Koliganek
5, Egegik,. Twin Hills

Villages that have their own school system;
1, DiIIinEham
2, Nakne
3, South Naknek
4, King Salmon

Would it be possible for these villages having their own school system

to be included in the "Bi-Lingual Program?"

Sincerely yours,

cc; All Board Members Ted Angusan
Atchie GottschnlR Regional Director
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Entitled:
Ehe/coas ,

Whereasj

*/Whereas,
. /"

e Whereas,

RESOLUTION 72-V
Bi-Lingual Program
the Bx-Lingual Program in the Bristol Ray Region is now being

administered in three villages: Togiak, Manokotak and Aleknagik,

the common traditional language in most villages within Bristol
Bay is Yupik, ancl

due to modern technology, the Alaskan Native 1is losing interest
in our language, our rich traditional customs and our history,

the iii-Lir.gual Program is a tool to revive our Yupik Language,
Legends, Stories, and the History of our Culture, with which [lin:
children can establish pride in our past rich heritage;

-NOW THEREFORE BE IT RESOLVED by the Bristol Bay Area Development Corporai.

Board of

Directors, representing thirty one (31) villages, duly assembled

/mon this 24th day of March 1972, at Dillingham, appeal to the State Oper.n

. Schools,
continue

the Alaska State Legislature and the Honorable Governor Egan to
and extend the Bi-Lingual program throughout other villages vitm

J/ the Bristol Bay Region,” -
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but finally he caught a sguirrel.

Squirrel said, "Please don"t eat me."

Bear said, ""Why not7"

"Because 1 hawvelots of children M take
care of, and I you eat me youwon™t TFind out
what Ian teach you."

“What"s that 7' said Bear.

"First you have twpromise not t© eat
me," said Squirrel.

"Okay I'' said Bear.

37

"Then we must picklos of berries,” said
Squirrel.

SO Bear and Squirrel went to got their berry-
pickers a-d packs 3nd buckets with which 1
carry the berries, bigax<5 forPear and litde
one: for Squirrel. They

surfed pickingberries.

When they had picked a lot of berries, they
took them to Bear"s house. Then Squirrel said,
“"Now you must take a large bowl and put some
grease in It and beat the grease with your paw."

"Why should 1 do that?"" said Bear.

Do I, or 1 can"t teechi you what 1 know,"

SO Bear started t© beat the gre,se. 'This
sure Ik messy I I"m getting my fur all greasy."
said Bear. 'But when s done It will be worth
it." said Squirrel.

4

SO Bear started t© beat the grease. ‘This
sure i messy! I'm getting my fur all greasy,"
said Bear. "But when s done It will be worth
it." said Squirrel.

After Bear beat the grease for a long time,

Squirrel added some sugar, since Bear"s paws
were greasy, and she tld him to beat it some
more. Then she poured In the berries and told

him t®© mix them gently. Bear said, ""What a

mess I You™e made my berries all (greasy."
45
After mixing the berries iIn the (grease,
Squirrel put some In Bears mouth so he could
taste some.

"That"s wvery good,"
up- "It's called akutag
said Squirrel.

he said, and ate it all
(Eskimo loe cream)

47

Then Bear made another bowl ofF akutagq and
tld Squirrelto bring her fanily over t et
some along withdry-fish. And he asked them o
stay with him in his house since he had dug
their's up.



So he got out his skiff, his kicker, and his
e&s and went TFishing.

He said, 'This 1 S0 much better than eating
new green grass and wild celery. 1 will catch
lots of fish."

Then he slept in the bow of his <kiff.

21

That night he caught lots of fish.

He caught so much fish he almost sank (his
boat) -

Because he had no wife or mother ® plit
fish for him he started to slit the fish for dry-
ing -

He also boiled some fish O eat.

2?

After many days had gone by and he had
caught enough fish and olit enough fish for
drying, he said, "1 have enough fish t© Iast
uttil winter Is owver. I am tired of gsolitting
fish. I an full of boiled fish.
take a nap."

I an going t©

Ho slept - - - he was tired.

3l

When Bear woke up he was hungry again,
"l am hungry again,” he said, "but 1 am tird
of fish for the time being.- I think 1 will g
hunt for (ground-) squirrels.”

So he took his shovel and a bos t put the
squirrels In and went t hunt for squirrels.

He dug a sguirrel holes for a Jong time.
Most of the time the squirrels went out the back
door of their houses and hid. . .






e |.kIk *
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+ o jut finally he caught a squirrel.

Squirrel said, ‘"Please don™ eat me."

bear said, ""Why not?’

"because 1 have lotsof children totake
care of, and If you eat me you won*t find out
what Ican teach you.™

"What*s that 7' said Bear.

"First you have 1t promise not t eat
me," said Squirrel.

"Okay I'' said Bear.
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"Then we must pick lots of berries,” said
Squirrel.

So Bear and Squirrel went fo get their berry-
pickers a&.d packs 3hd buckets with which
carry the berries,

ones for Squirrel. They surted picking berries.

big or»es for Dear and Iitde

When they had picked a lot of berries, they
took them t Bear"s house. Then Squirrel said,
“"Now you must take a large bovl and put some
grease In it and beat the grease with your paw."

“"Why should 1 do that?" said Bear.

Do 1, or 1 can"t teach you what 1 know,"

SO Bear started t beat the grease. 'This
sure Ik messyl I1'm getting my fur all greasy.™
said Bear. '"But when [I's done It will be worth
it.” said Squirrel.

4

So Bear started t b2t the grease. 'This
sure i messy! I'm getting my fur all greasy,”
said Bear. 'But when it's done it will be worth
it.” said Squirrel.

After Bear beat the grease for a log time,
Squirrel added some sugar, since Bear"s paws
were greasy, and she told him t beat It some
more. Then she poured In the berries and told
him t mix them gently. Bear said, "What a

mess I Youve made my berries all greasy.”
45
After mixing the berries 1iIn the (grease,

Squirrel put some iIn Boar"s mouth so he could
taste some.

"That"s wvery good,""
up. "It's called akutag
said Squirrel.

he said, and ate It all
(Eskimo loe cream)

47

Then Bear made another bowl of akutagq and
tld Squirrelto bring her family ower 1 et
And he asked them 1o
had dug

some along withdry-Ffish.
stay with him In his house since he
thelr's up.






So he got out his skiff, his Kkicker, and his

ne/y -
eJs “and went fishing,

19

He said, "This Is so much better than eating
new green grass and wild celery. I will catch

lots of fish."
Then he slept In the bow of his skiff.

21

That night he caught Ilots of Tfish.

23

He caught so much fish he almost sank (his

boat).

Because he had no wife or mother to split
fish for him he started to split the fish for dry—
ing .

He also boiled some fish to eat.

2

After many days had gone by and he had
caught enough fish and split enough fish for
drying, he said, "l have enough fish to last

until winter Is over. I am tired of splitting
fish. I am full of boiled fish. I am going to
take a nap."

29

He slept - - - he was tired.

3l

When Bear woke up he was hungry again.
"I am hungry again,” he said, "but 1 am tired
of fish for the time being. I think 1 will go
hunt for (ground-) squirrels.”

So he took his shovei and a box to put the
squirrels In and went to hunt for squirrels.

33

He dug at squirrel holes for a 1long time.
Most of the time the squirrels went out the back
door of their houses and hid. . .

35



This is Bear. He is standing outside his
house. He has just awakened from sleeping all
winter, so he 1is very hungry. He 1is just now
thinking, "What 1is there t eat? ( Is soring-
time, and having awakened, 1 want something to

eat."

So Bear 1looked all over Inside his house, but
couldn*t find anything to eat.

Then he sat down outside his house to think

about what to eat. He said, "I wish there were

berries, but they come even later than Tfish. The
only things | can think of to eat are squirrels

and new grass and wild celery.

And so Bear went off to look for squirrels.
Bear liked them better than new green grass ar'"

wild celery. He found a squirrelhole and looked
inside.
He said, "Squirrel must still be sleeping. He

won"t come out."

Bear looked in a lot of holes. He said, "If

the ground weren*t frozen, | would take my shov—
el and dig the squirrel out.”

So he decided to eat new green grass and

wild celery. ™"Since there Is nothing else to do,
I will have to eat green grass and wild celery.”

At first the new green grass and wild celery
tasted good because he was very hungry.

After Bear eating lots of new green grass and
wild celery, he grew tired of It. He vreally liked
fish and squirrels and berries better.

13

One day he got so tired of the new green
grass and wild celery, that lie spit them out and
said, "l really am sicl; and tired of green grass

and wild celery.”

15

Then ail of a sudden he sniffed the wind and
said, "1 think 1 smell fish on the wind. Good I"
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Un Tagukauguo,,  Enem elatiini .
Uksurpak a%vgﬁteggﬂn nek  nutaan tupagtr%?em

el kal . Nitaan waten Ume )
MR
tupagélualu vanva nereyugtua. -






Tua-llu - Taoukag  piciatun— enem  iluani

kiarcaagug,  taugaam - camek  negekaminek  natagu
tesciigananl






Tual-llu - enem  elatinun  aqumelunl  ume:
yuartecLq CameK_ neqekaminek .

Qanertug, “Necetangoerli-tug, taugsam klnfuor
Veargu  pitangeciqua, Acsartan%qerlmfg; 1u,
fageam  necet  Kinguatqun - piciout Ingita
UMeyUacekenganka ganganaugut, - naunerra-
reat caneget, Ikituut-llu."






Tual-llu Tagruleq ayagtug  yuareyartureluni
ganganarenek.  Taoukam assikenertl - naunerraren
canegeni wall'u Ikitugeni.  Qanganaam  Igtiinek
natagutug 1lua-llu kiataa.  Klarcimea ak'anun,
ertug,  "Canganag call - gavareyugenarqua,
Aneyuneritug. *







Tguer kartug, armleren igiteni. o
~ Qanertug, "Nuna cikumenertlkan ganikeiuruteka
piluku elageluku  canganeq, anecarca.”







Tua-llu - naunerrarenek IKiItugenek-
lu neretengurtelliniug, — "Canek  allanek
@rtallan naunerrarenek  canegenek  Ikiitugenek-llu

|

erenarg.ua.” -
Plgamaan  naunerraraat caregFt IKinuut-lu
Qaelgreéaat assireyaagug.  Tuaiva  Teoukag  kaigam
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Nerumegereluni Teoukao, armlerenek naunerrare-
ek canegenek  Ikiitugenek-llu  pilenquaertug
Assi kenerucgpiararal  neget, canganaat, acsat-llu.







Ereneret Iliitni taosugutecppiaraamki - naunerra-
reat caneget Ikirtuut-llu™ geciutal  ganereluni-llu,
"Pilenqukedapiargenka tagsug,Ulluki-liu - nau-
nerraraat IKituut-lu."






Tuai-llu  alqu naruraraa  ganereluni-
llu, "I\hreyugen%raﬁg argqe@g?ek anugent. OIAssirpaa!"

—_ —

— — 00 ™ I g OO









Tuai-llu angeyani,  elevaani,  kuveya
i neqessurtuq
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Qanertug,  “Uumi-Ili assinerugapigpaa  nau-
nerrarenek  Canegenek  Ikiitugenekeliu - nerellerem.
Piciiqua amlerenek negenek.”

vagereluni-llu angeyam - ciungani,






| neceliqug amlerenek
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~Tuar nulirnilamr well'u aaraiSam ulli
mnek elmnek ulligtal necet negerlualilu
Gl kenirtug, necenek  necekaminek

%clisieka

— H H ]






Ereneret amleret pellugtut, negeligluni f ulllg
taucingeluni-llu amlerene kﬂ Iertuq
:

amlerarkaurtut lquklitelranun . aqsuqua

ulligcillemenek nek Nerelenguunga  keniranek
rqurek Qavacnﬁq%qaartua 1 D













T tupiim kainguo, ataam

%%%ﬂasrﬁ ataamrw_]| opnertug, “tauggam
necetul lgnlguunga Watta.  Pissuguma taliggam gange:
narenek.

Tual-llu tual ganikei uruteni  piluku— Tassiige-
genek-llu  cgnogneat  cagukeatnek,  ayagt- I
changanarcurelun,






Qaganeat  Igtaitenek  elaumaug  ak'anun.

Anlerqunek t luteng  enemeng
aJnlglta tunugliriqun, ||?r]ect€\errt1%qllu k






... taugaam cayaﬂireluni ganganartug
(e

Uy, "Nereneritegerenga. "

ganertug, “Ciin-ggug?”

"Tual-na. |

enialiama anmerenek aulukarkamenek.

nerkuvenga - lIu - nallunerirengaitan  cavek  elpenun

elicar ugiengal

emenek. "

“Caulun?” canertug Taoukag,
"Clumek akgeaar?ekatgarpgqngakaq nerengaitenilua.”

Ganertug

"Kitak-wal™ canertug Tagukeq



