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ALASKA STATE LEGISLATURE
Senator Pete Kelly, Member 

Senator Gary Stevens, Member

Senate Finance Education Subcommittee 

Agenda for September 11,2013 M eeting
The times listed are estimates and may change during the meeting.

Senator Mike Dunleavy, Chair 
Senator Anna Fairclough, Member 
Senator Berta Gardner, Member

8:30 Welcome
Senator Mike Dunleavy, Chair

8:35 Jim Merriner, State Board of Education, Chair
Mike Hanley, Department of Education and Early Development, Commissioner
Future of Alaska K-12 Education
Changes and Issues for the Committee to Ponder

9:15 Statewide Education Associations
Ron Fuhrer and LaDawn Druce, NEA-Alaska, President and Vice-President 
Sue Hull, Association of Alaska School Board, President 
Bruce Johnson, Alaska Council of School Administrators, Executive Director 
Where Are Alaska Schools Headed Educationally?
What Do Our Students Need from a K-12 Educational System?
What Are Five Things You Would Like to Change?

10:15 Break

10:30 Urban and Rural Superintendents
Deena Paramo, Mat-Su Borough School District, Superintendent
Jacob Jensen and Dan Walker, Lower Kuskokwim School District, Superintendent
Bob Crumley, Chugach School District, Superintendent
Where is Your/Alaska Schools Headed Educationally?
What Do Your Students Need from a K-12 Educational System?
What Are Five Things You Would Like to Change?

12:00 Lunch
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Senate Finance Education Subcommittee 

Agenda for September 11,2013 Meeting
The times listed are estimates and may change during the meeting.

1:30 Parents of K-12 Students
Samantha Moore, Alaska PTA, President
Public Home School/Correspondence Study Program Parents
Where Are Alaska Schools Headed Educationally?
What Do Our Students and Parents N eed or Want from a K-12 Educational System? 
What Are Five Things You Would Like to Change?

2:15 Community Perspectives on K-12 Education 
Donny Olson, Alaska State Senate, Golovin 
David Boyle and Bob Griffin, Alaska Policy Forum

2:45 Break

3:00 Business Perspectives on K-12 Education
Rebecca Logan, Alaska Support Industry Alliance, General Manager 
Crystal Nygard, Mat-Su Business Alliance, Managing Director 
Alicia Amberg, Alaska Miners Association, Projects Manager

4:00 Public Comments on Today's Discussion Topics
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Association o f Alaska School Boards (AASB)
Testimony to the 

Senate Finance Education Subcommittee 
By Sue Hull, AASB President

September 11, 2013

W is d o m  is  k n o w in g  w h a t  t o  d o .  

S k i l l  i s  k n o w i n g  h o w  to  d o  it. 

V i r t u e  is  d o i n g  it. ”



Where Are Alaska's Schools 
Headed Educationally?



The Perfect Storm

A l a s k a :

H i g h e r  S t a n d a r d s  

M o r e  R i g o r o u s  A s s e s s m e n t s  

N e w  T e a c h e r  E v a l u a t i o n  S y s t e m s  

N e w  S t a r  R a t i n g  S y s t e m  f o r  S c h o o l s  

9 0 %  G r a d u a t i o n  R a t e  G o a l

N a t i o n a l l y :

P e r s o n a l i z e d  L e a r n i n g  

R a p i d  E x p a n s i o n  o f  1  t o  1  P r o g r a m s

“ R a i s i n g  t h e  B a r ”  ( C o m m o n  C o r e  &  e t c . )



“ T h e  B e s t  W a y  

t o  P r e d i c t  Y o u r  F u t u r e  

I s  t o  C r e a t e  I t .  ”

Abraham Lincoln



Creating Our Future
L o c a t e s  f o r  A l a s k A

s  v o O

T e n  Y e a r s  A g o . . .

A A S B  B e g a n  C r e a t i n g  t h e  F u t u r e  

B y  P u t t i n g  T o g e t h e r  t h e  

C o n s o r t i u m  f o r  D i g i t a l  L e a r n i n g .

N o w

A l a s k a  S t a n d s  o n  t h e  B r i n k  o f  

L e a d i n g  t h e  N a t i o n  

B y  I g n i t i n g  D i g i t a l  L e a r n i n g  i n  O u r  S c h o o l s



What Do Our Students Need 
from a K- 1 2  Education System?



The Answer... 
& More Questions

Our students need to be 
academically prepared for success 

in a rapidly-changing world.

How do we do it?
What will their world look like? How do we meet each student's needs?

How do we keep them engaged?
How do we support their teachers and empower their families?

How do we make sure they come to school ready to learn?
And...how do we fund it?



What Are Five Things 
You Would Like to Change?



E a r l y

C h i l d h o o d

D e v e l o p m e n t

Every Student Ready to Learn



Working Together

Pane n t s as Teacher*



I n n o v a t i o n

Schools Have to Change.

T h e  s t r a t e g i e s  a r e  l i m i t l e s s ,  

b u t  o n e  e n h a n c e s  a n d  e n a b l e s  m o s t  a l l  o f  t h e  o t h e r s . . .



I  :

Alaska 1:1 Digital Learning Initiative

© Consortium for Digital Learning Not for reproduction or distribution without permission



W h a t  i s  t h e  1 :1  I n i t i a t i v e ?

Base Project Components

• Students: mobile device

• Teachers: mobile device and laptop

• Ongoing Support:
-  Professional Developm ent
-  Technical Services

©  C o n s o r t i u m  f o r  D i g i t a l  L e a r n i n g  N o t  f o r  r e p r o d u c t i o n  o r



R e a s o n  # 1

E x p a n d e d  R e s o u r c e s



 w  w

D ig ita l R esources

Web Based Resources State Digital Repositories

G o ogle
KHAN
A C A D E M Y

a t io n a lU b r a iT ^ o f V i r t u a l l^

r \

H ALASKA
DIGITAL SANDBOX

S tate  Library
iTunes U

Digital Texts

Electronic D atab ase  Digital Sandbox

Apps
iT u n e s

©  C o n s o rtiu m  fo r  D ig ita l L<



Reason #2

Deeper Learning & 
increased Engagement



V  •  V

The Need for Engagement

“Most challenging issue 
for Alaska schools is 

student engagement.”

What Dropouts Say

• 47% Major reason for dropping out: 
classes not interesting.

• 69% Not motivated or inspired to 
work hard.

• 43% Missed too many days, could 
not catch up.

• 70% Confident they could have 
graduated if they tried.

©  C o n s o rtiu m  to r  D ig ita l L e a rn in g  N o t fo r  re p ro d u c tio n  o r  d is trib u tio n  w ith o u t p e rm is s io n



A UJ g TMFOOOW c tkr  .
I ^elem ents

B  t  (a  I *  < •

C a r b o n

Life on Earth

T h e  E le m e n ts

Multi-language
L i fe  o n  E a r th

Interactive Content
G raphics, M ovies, Im ages, Audio

Milk;. Molly ond 
the Tree Haf

S o u n d N o te

M i l l y  a n d  M o l ly  series B o o k  C r e a t o r

© Consortium for Digital Learning Not for reproduction or distribution without permission

Increased E ngagem ent and 
Deeper Learn ing

Visualization and Simulations Rich Resources



9  •

T e a c h e r s  T e l l  U s

★

Educators
f r o m  C D L  d i s t r i c t s  

a c r o s s  A l a s k a  

report results:
S o u r c e :

C D L  P r o je c t  S u m m a r y  R e p o r t  
O h le r  2 0 1 1

Outcomes
Student Attendance Behavior Differentiated Mainstreaming 

Engagement Issues Instruction Special Needs
Students

\n c r e ^ s £D  \n c r e a s £ °

©  C o n s o r t iu m  f o r  D ig i t a l  L e a r n in g  N o t  f o r  r e p r o d u c t io n  o r  d is t r ib u t io n  w ith o u t  p e r m is s io n



A  F o c u s  o n  L i t e r a c y

C l o s i n g  t h e  E d u c a t i o n  ^

Opportunity m

S o u r c e :  U A F  r e p o r t

©  C o n s o r t iu m  f o r  D ig i t a l  L e a r n in g

Literacy Gains

3 r d  g r a d e  s t u d e n t s  

more than doubled 
t h e i r  g r o w t h  i n  l i t e r a c y  

in one year
u s i n g  i P a d s .

N o t  f o r  r e p r o d u c t io n  o r  d is tr ib u t io n  w ith o u t  p e r m is s io n



Reason #3

Transformed
Instruction



C h a n g i n g  t h e  P i c t u r e  o f  E d u c a t i o n

R e a l- t im e
A s s e s s m e n t Innovation P e r s o n a l iz e d

L e a r n in g

P o r t fo l io s A c t iv a t o r  o f  C h a n g e  
in  A l l  A r e a s  o f  E d u c a t io n

R e m e d ia t io n

N e w  A s s e s s m e n t T e a c h e r  L e s s o n  P la n s O n lin e
M o d e ls a n d  R e s o u r c e s C o u r s e w o r k

A t -H o m e P r o fe s s io n a l F l ip p e d
S c h o o l R e a d in e s s D e v e lo p m e n t C la s s r o o m

W o r k  F o rc e S p e c ia l  E d u c a t io n G if te d
R e a d in e s s  T o o ls A c c o m m o d a t io n s

M N H  >?' . . .. itnn. ____ - . --mm!***.

C o u r s e w o r k

©  C o n s o rtiu m  fo r  D ig ita l L e a rn in g  N o t fo r  re p ro d u c tio n  o r d is trib u tio n  w ith o u t p e rm is s io n



r i

A nd W hat If...

What If Parents Could Check-out an iPad 
Their Preschoolers by Attending 

Regular Parent Meetings?

©  C o n s o r t iu m  f o r  D ig i t a l  L e a r n in g N o t  f o r  r e p r o d u c t io n  o r  d is t r ib u t io n  w ith o u t  p e r m is s io n



Reason #4

Personalized
Learning



MS
I 

'I

Diverse Group of Students

Each w ith Different Needs 

Instruction Can Adapt to the Learner

©  C o n s o rtiu m  fo r  D ig ita l L e a rn in g  N o t fo r  re p ro d u c tio n  o r  d is trib u tio n  w ith o u t p e rm is s io n



Reason #5

Cost Effective
“Bump to Pivot”

©  C o n s o rtiu m  fo r  D ig ita l L e a rn in g  N o t fo r  re p ro d u c tio n  o r  d is trib u tio n  w ith o u t p e rm is s io n



^  w
C o s t  E f f e c t i v e n e s s

K 1 2  S c h o o l  Districts S p e n d  M o n e y  on T e c h n o l o g y

A Statewide Initiative Reaches More for Less
C u r r e n t ly  r e a c h in g  - 1 4 %  o f  s tu d e n ts  

in 1 :1  d ig ita l  le a r n in g
$28,000,000

C o h o r t  O n e -  3 2 ,2 5 0
s tu d e n ts :  R e a c h in g  2 5 %  o f

s tu d e n ts  in 1:1 d ig ita l
le a rn in g

s 3 . 9 o o . o r a r : l . ^ —

1 $2,400,000 ""j

$ 3 0 ,0 0 0 ,0 0 0

$ 2 2 ,5 0 0 ,0 0 0

$  15 ,0 0 0 ,0 0 0

$ 7 ,5 0 0 ,0 0 0

$ 0

■  T o ta l D is tr ic t T e c h n o lo g y  E x p e n d itu re s  p e r  y e a r
■  S ta te  C o s t  o n  4  y e a r  L e a s e  fo r  C o h o r t  1

■  D is tr ic t C o s t  o n  4  y e a r  le a s e  fo r  C o h o r t  1

© Consortium for Digital Learning Not for reproduction or distribution without permission



A  S m a l l  I n v e s t m e n t  f o r  B i g  I m p a c t

R e p re s e n ts  th e  p o rtio n  o f F o u n d a tio n  F o rm u la  fu n d in g  fo r  th e  s ta te  c o n trib u tio n  o f e a c h  c o h o rt

©  C o n s o rtiu m  fo r  D ig ita l L e a rn in g  N o t fo r  re p ro d u c tio n  o r d is trib u tio n  w ith o u t p e rm is s io n
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New Economies of Scale

* Creates economies of scale
- hardware
- instructional content
- professional development for teachers
- technical services for schools

* Unifies focus
* Attracts new talent

©  C o n s o rtiu m  fo r  D ig ita l L e a rn in g  N o t fo r  re p ro d u c tio n  o r  d is trib u tio n  w ith o u t p e rm is s io n
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E c o n o m i e s  o f  S c a l e

A Statewide Initiative Realizes Economies of Scale and Develops Common Vision
N o  S ta te w id e  1 to  1: R a n d o m  

a p p ro a c h e s  a n d  lo ca l e x p e n d itu re s

S ta te w id e  1 to  1: 
C o m m o n  fo c u s  a n d  

e c o n o m ie s  o f s c a le

$ i 5 ,500,000

T e c h n o lo g y  C o s ts  

Total Technology Expenditures per year 
State Cost on 4 year Lease for all students 
District Cost on 4 year lease for all students

$30,000,000

$22,500,000

$ 15,000,000

$7,500,000

$ 0

©  C o n s o rtiu m  fo r  D ig ita l L e a rn in g  N o t fo r  re p ro d u c tio n  o r d is trib u tio n  w ith o u t p e rm is s io n
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Potential Cost Savings

Paperwork Reduction Reduced Costs for Reduced Costs for
and Copier Costs Digital Content Consumable Materials

versus print

©  C o n s o rtiu m  fo r  D ig ita l L e a rn in g  N o t fo r  re p ro d u c tio n  o r d is trib u tio n  w ith o u t p e rm is s io n



Reason #6

W E  C A N  D O  I T !

W e  h a v e  t h e  k n o w - h o w ,  

e x p e r i e n c e ,  i n f r a s t r u c t u r e ,

a n d  s u p p o r t  t o  m a k e  i t  h a p p e n .



o f  M M K A  SC H O O t  B o A ^

P r o j e c t s  S t a t e w i d e

North Slope Borough

Point I
Ipvik

Kwethluk
Napaskiak

Kasigluk - Akula
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Laptop Projects
• 28 School Districts
• 100+ School Sites
• 12,000+ Users

HD6 iPad Project
• 9 School Districts
• 40 School Sites 
. 600 Users
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One to One 

101

The Journey to  a Successful 
D igital Learning Project

By Dr. Robert Whicker & Steve Nelson

C O N S O R T I U M  F O R  D IG IT A L  L E A R N IN G

_________

“ Know -H ow ” fo r  Success
Specifically Written for Alaska Schools I

C H A P T E R  1
LEADERSHIP

C H A P T E R  2
INFRASTRUCTURE

i|  
i  _

i m m
CHAPTER 3

PROFESSIONAL DEVELOPMENT

Professional Development

.

i

X
a*' i

j
,  l

Available Free 
AASB iTunes U 

www.cdl.aasb.org
D e s c r ip t io n

C o n t e n t  P a r t n e r s

•v ■ -

c a t e g o r ie s

W T H  S U P P O R T  F R O M

Consortium for Digital Learning
NA

http://www.cdl.aasb.org


F inanc ia l S tru c tu re

Sharing
the

Opportunity
Cost

$80 per 
Student

Local
Contribution

$120 per 
Student

State
Contribution

Total Cost: $200 Per Student Per Year

• Student Device

• Teacher Equipment

• Professional 
Development

• Technical Services

• 4 year lease

- $ 2 0 0  y e a r  
per s tudent

s  *  p  j p  i

Offers Flexibility to Take Advantage o f New Technologies
Enables Ability to Recapture Equity
Gives Opportunity to Develop Flexible Refresh Schedules

©  C o n s o rtiu m  fo r  D ig ita l L e a rn in g  N o t lo r  re p ro d u c tio n  o r  d is trib u tio n  w ith o u t p e rm is s io n
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1:1 I n i t i a t i v e  C o m p o n e n t s

Initiative

Pre-
Implementation

Project
Evaluation Hardware

'J io 1
J .sIsTdilUfel

Technical
Services

Instructional
Content

Professional
Development

Hum for Digital Learning without



C l a s s r o o m  o f  t h e  F u t u r e

CDL
Repair
Depot

Demonstrations

(  Teacher 
Professional 

L Development
Vendor

Showcase

Student
Classes

Certification
Programs

Distance
Delivery



A l a s k a  C o u l d  L e a d  t h e  N a t i o n  

i n  A c c e s s  t o  t h e  

T o o l s  o f  t h e  F u t u r e . . .

Think What That Could Mean for
Their Future...And Ours

v ^ - C - . V 'x : -y - p i ;  v . '

F o r  m o r e  i n f o r m a t i o n  a b o u t  t h e  A l a s k a  1 t o  1 I n i t i a t i v e  g o  t o  

h t t p : / / c d l . a a s b . o r g /

©  Consortium for Digital Learning Not for reproduction or distribution without permission
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F u n d in g

P r i o r i t i e s

A l a s k a ’s  S c h o o l s  N e e d  

A d e q u a t e , E q u i t a b l e  &

P r e d i c t a b l e  F u n d i n g .



T h e  F r a m e r s  U n d e r s t o o d  H o w  

I m p o r t a n t  E d u c a t i o n  W o u l d  B e



r  i

C u t s  i n  R e c e n t  Y e a r s

I n  F a i r b a n k s :

W e b s i t e  M a n a g e r  

L e d g e r  C l e r k  

P a y r o l l  C l e r k  

W a r e h o u s e  S t a f f  

1 6  C u s t o d i a n s  

P r i n c i p a l  I n t e r n s  

P r i n t s h o p  P e r s o n n e l  

I T  T e a c h e r s

C o u n s e l o r s  

H u m a n  R e s o u r c e s  T e c h .  

S y s t e m s  A d m i n i s t r a t o r  

A c t i v i t i e s  C o o r d i n a t o r  

T e c h  S u p p o r t  S p e c i a l i s t  

N e t w o r k  S p e c i a l i s t  

4 6  T e a c h e r s  

a n d  m o r e

We Can’t Cut Our Way to Excellence.



• A d e q u a t e

• E q u i t a b l e

• P r e d i c t a b l e

I n v e s t i n g  i n  E d u c a t i o n  i s  

I n v e s t i n g  i n  A l a s k a ’s  

E c o n o m i c  F u t u r e

S t a g n a n t  O p e r a t i n g  F u n d s

$7,000

C4: A djusted BSA in FY13 Dollars

$6 ,000 ;

$5,000

$4,000

$3,000

$2,000

$1,000 4—

$5,327

$4,726
$4,937

$0

------

$5 ,144
$5,448

$5,632
$5,811

W hen com paring expend itu res over tim e, adjusting for inflation 
provides a  m ore useful a s s e s s m e n t o f effective funding levels.

In con trast to  G raph 3, which sh ow ed  co n s tan t in c re a se s  in th e  
A djusted BSA sin ce  FY08, th is  g rap h  sh o w s th a t inflation h a s  e ro d ed  
th e  real value o f th e  A djusted BSA s in ce  FY11.

This g rap h  is th e  b a s e  to w hich o th er s ta te  expend itu res for K-12 
education  a re  added . All additional expend itu res h av e  b e e n  converted  
to  a  "BSA Equivalent’ a t th e  ra te  of approxim ately $100 BSA in crease  
for e a c h  $25  million sp en t.

L i  u  : l t .  □
FY04 FY05 FY06 FY07 FY08 FY0S FY10 FY11 FY12

$5,599

FY13 FY14
Budget

G 1PR0JE C T S1K-1218 7 13 K-12 FunOinjjds Legislative Finance Division 5
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0 /7 6  M o r e . . .  f o r  G o o d  M e a s u r e

The 
Terms of Engagement

W e ’r e  P a r t n e r s  

w i t h  a  C o m m o n  G o a l .



Thank You for 
Asking Good Questions

L e t ’s

“Create Our Future”

"W isdom  is know ing  w h at to do. 
Skill is know ing  h o w  to do it. 

Virtue is doing it. "



Champions^
F O R *

Children

Senate Finance Subcommittee for Education
September 10-11, 2013

Bruce Johnson, Executive Director 
Alaska Association of School Administrators



o o

E d u c a t i o n  D i r e c t i o n

• Collision course: Aspirations vs. Resources

• Individual learning plan (ILP) approach

• Delivery of education services changing 
exponentially

• Increased accountability at all levels

• Increasingly difficult and unique challenges of 
small, rural schools/districts threaten survival



o o

S t u d e n t  N e e d s / W a n t s / L i k e s

• Everything we do now, and more

• Preparation fo r careers and post-secondary options

• Course rigor w ith  relevancy & high interest th a t 
values local culture, norms and desires

• Caring teachers/adm inistrators focused on student 
needs

• Ubiquitous technology

• Enriching partnerships th a t create opportun ities



o o o

A A S A  -  F i v e  D e s i r e d  C h a n g e s

• Greater awareness of the impending collision 
course (aspirations vs. resources) and potential 
impact

• Increased flexibility to ensure that highly valued 
staff are retained

• Increased support from the State and EED to 
create greater capacity and efficiencies

• Predictable and stable funding
• Recognition that all initiatives -  legislative or 

EED -  incur an implementation cost



S e n a t e  F i n a n c e  E d u c a t i o n  

C o m m i t t e e
S e p t e m b e r  1 1 ,  2 0 1 3

B y  R o n  F u h r e r ,  P r e s i d e n t  

&  L a D a w n  D r u e e ,  V i c e  P r e s i d e n t

N E A - A l a s k a
A f f i l i a t e d  w i t h  th e  N a t i o n a l  E d u c a t io n  A s s o c ia t io n



In t ro d u c t io n s

• Ron Fuhrer

-  30+ year teacher in Anchorage

-  Taught at Clark MS and McLaughlin 
School

-  President of NEA-Alaska

N E A - A l a s k a
AffiHfiteJ with (Its- SationU Munition .■hwrtitriuu



In tro d u c t io n s

LaDawn Druce

-  18 year teacher in Kenai Peninsula 
Borough School District

-  12 years at Soldotna High School and as 
a counselor at Ninilchik School and 
River City Academy

-  Vice President of NEA-Alaska

N E A  - A l a s k a
Affiliated aith f/.r Xaiitmttl f.dtnntion AwrMM



In t ro d u c t io n s

• NEA-Alaska

-  Represents nearly 13,000 teachers and 
support personnel across Alaska

-  64 local associations

-  Organization direction set by 30 
member Board of Directors and approx. 
350 member who attend yearly 
Delegate Assembly

A l a s k a
m

N E A -
Affiliated with tie- >



In t ro d u c t io n s

Mission statement:

NEA-Alaska exists to  be an advocate for  

an excellent public education for each 

child in Alaska and to  advance th e  

interests o f public school em ployees.

A  c h i l d ' s  l e a r n i n g  c o n d i t i o n s  a r e  a  t e a c h e r s '  w o r k i n g  

c o n d i t i o n s .

- it i i  N E A - A la s k a
Affiliated trilb tbr Salionat F.dmaiitm Awmiim



W h e re  a re  sch o o ls  

h e a d e d  e d u c a t io n a lly ?



S ta tu s  o f  P u b lic  E d u c a tio n

N E A  - A l a s k a
Affiliated with the National Edmntion Assottniiou

• Progress has been m ade

-  Over 10 years graduation rate has 
increased by 10%, 3x faster than national 
average1

-  One-third of Alaska's public school 
students enter school w ith no preschool 
experience2

-  State is 3rd in nation for growth between 
4th and 8th grade



S ta tu s  o f  P u b lic  E d u c a tio n

• Progress has been m ade (cont.)

-  Drop out rates have decreased by 20% 
since 2004-05 school year3

-  Alaska students score higher than the 
national average on ACT and SAT tests4

N E A - A l a s k a
Affiliated iritb the National EJmnlion Auoetitrivu



C h a lle n g e s

• Over 41% of students receive free and 
reduced lunch because of their socio­
economic status5

• Between the 2009-10 school year and 
the 2010-11, student homelessness 
increased by 31%6

N E A - A l a s k a
Affiliated with tin- Siitwmi! Ediualion Assatintim



C h a lle n g e s

• Increased diversity -  more students 
English Language Learners

• From 2006 until 2011, Alaska has seen 
on average a yearly 20% turnover rate 
of teachers. Teacher turnover in rural 
Alaska is greater than double that of 
urban areas7

N E A  - A l a s k a
Affiliatei with t!u- Xatim al Edma/ian /Lw m /iau



W h a t d o  o u r  

n e e d  f ro m  a K-

s tu d e n ts  

12 sys te m ?



W h a t o u r  K ids N eed

• H igh ly E ffective Teachers

-  Educational Policies that:
•  S u p p o r t  t e a m  b u i l d i n g

•  I n c r e a s e  i n s t r u c t i o n a l  t i m e

•  I n c r e a s e  i n d i v i d u a l i z e d  s t u d e n t  c o n t a c t

•  E m b r a c e  s t u d e n t  d i v e r s i t y

N E A - A l a s k a
Affiliated v itb  the S'attmml F.dmniion AnmutMu



W h a t o u r  K ids N eed

A Rich and Varied Curriculum
-  Curriculum that:

•  M e e t s  t h e  e x p e c t a t i o n s  o f  t h e  c o m m u n i t i e s

•  E n g a g e s  t h e  b r o a d  s p e c t r u m  o f  s t u d e n t  n e e d s  

a n d  i n t e r e s t s

•  I s  r e l e v a n t  t o  t h e  e x p e r i e n c e s  o f  t h e  s t u d e n t s

•  E n c o u r a g e s  c u r i o s i t y ,  e x p l o r a t i o n  a n d  c r i t i c a l  

t h i n k i n g

•  I s  i n n o v a t i v e  a n d  r e s p o n s i v e  t o  c o m m u n i t y  

a n d  s t u d e n t  n e e d s

N E A - A l a s k a
Afjtliatei trilb thr Saliontil EJmttlivn ASSXUItUu



N E A - A l a s k a
Affiliated with the Satima! Editfaiim A>vvi/t/iaii

W h a t o u r  K ids N eed

• Effective School-Fam ily-Com m unity  

Partnerships

— Empowered communities

— Educators connected to community 
resources

— One-size-fits-all solutions weaken public 
schools



Five T h in g s  to  C hange
J p r  f r



A  P a r tn e r  in  F in d in g  S o lu tio n s

Improve and enhance teacher evaluation 
system (e.g., peer review, etc.)
Develop an Alaskan state o f the  art 
Teacher Preparation Program
Invest in qua lity  Early Childhood 
Education
Provide a defined benefit re tirem ent 
system
Develop a long-range, state education 
plan

N E A  - A l a s k a

/
/

J

Affiliated will/ tltr Xa lion a! fjm ation  A wttitniu



NEA-Alaska is eager to  be a 
partner w ith  the Legislature in
developing plans to ensure all 
Alaska's public school students 
receive the highest quality 
education opportunity no matter 
their geography, socio-economic 
status, or challenges.

-J k lN E  A - A l a s k a
Affiliated with the Xatnmal Mutation . Uwtutiou



"There is a place in America to take a 
stand: it is public education. It is the 
underpinning of our cultural and political 
system. It is the great common ground. 
Public education after all is the engine 
that moves us as a society toward a 
common destiny... It is in public 
education that the American dream 
begins to take shape."
—Tom Brokaw

N E A  - A l a s k a
Affiliated with the \a tw na l Ethttttlian Asseruttitu



E n d n o te s

1 Lyndsey Layton, "High School graduation rate rises in U.S.," Washington Post, March 9, 2012.

2 G. Williamson McDiarmid and Alexandra Hill, "Alignment of Alaska's Educational Programs from Pre-School through 
Graduate Study: A First Look," ISER Working Paper 2010.1, pg. 5.

3 Alaska Department of Education and Early Development, State Report Cards, various years.

4 Institute of Social and Economic Research, University of Alaska Anchorage, Kids Count Alaska 2011-12, pg. 37.

5 Institute of Social and Economic Research, University of Alaska Anchorage, Kids Count Alaska 2011-12, pg. 22.

6 Institute of Social and Economic Research, University of Alaska Anchorage, Kids Count Alaska 2011-12, pg. 7.
7 Institute of Social and Economic Research, University of Alaska Anchorage, Kids Count Alaska 2011-12, pg. 36.



LKSD is the largest REAA in terms of students and schools

♦ 2 2  Villages
♦ 2 7  Schools
♦O ver 900 Employees
♦O ver 400 Certified Staff
♦Geographical area the size of Ohio

K u s k o k n i m

School District



W h e r e  are Rural S c h o o ls  h e a d e d  e d u c a t io n a l ly ?

O v e r  th e  p a s t th r e e  y e a rs  LKSD has d e v e lo p e d  an  in s tru c tio n a l f r a m e w o r k  in 
c o lla b o ra tio n  w ith  p rin c ip a ls , te a c h e rs  a n d  c o m m u n it ie s . Th is  f r a m e w o r k  is th e  
c u lm in a tio n  o f  m a n y  h o u rs  o f  w o rk  a n d  p ilo t in g  d if fe re n t  in s tru c tio n a l s tra te g ie s  to  
m e e t  th e  n e e d s  o f  o u r  s tu d e n ts , (h a n d o u t) .

W e  a re  a lso  w o rk in g  w ith  th e  A laska  S ta ff  D e v e lo p m e n t  N e tw o r k  th ro u g h  an  A N E P  
g ra n t to  b rin g  s ta te  a n d  n a tio n a l le v e l c o n s u lta n ts  to  w o rk  w ith  LKSD s ta ff  to  in c re a s e  
c a p a c ity  in th e s e  in s tru c tio n a l s tra te g ie s  a n d  n a tio n a lly  re c o g n iz e d  p ro g ra m s .

A d m in is tra to rs  w o rk  an  a v e ra g e  o f  6  S a tu rd a y s  e a c h  y e a r  fo r  d is tr ic t p a id  p ro fe s s io n a l 
d e v e lo p m e n t .  In a d d it io n  to  th e  s ta n d a rd  1 0  S ta te  a llo w e d  p ro fe s s io n a l re le a s e  days, 
LKSD a lso  in c o rp o ra te s  3 a d d it io n a l c o n tra c t days fo r  p ro fe s s io n a l d e v e lo p m e n t  fo r  all 
c e r t if ie d  s ta ff.

K uskok w i m
School D istrict



W h e r e  are  Rural S c h o o ls  h e a d e d  e d u c a t io n a l ly ?

M o r e  c o l l e g e  a n d  c a r e e r  r e a d y  o p p o r t u n i t i e s  

C T E

M o r e  h y b r i d  a n d  b l e n d e d  l e a r n i n g  o p p o r t u n i t i e s  

O n l i n e  c o u r s e s

L i v e  i n t e r a c t i v e  t w o  w a y  v i d e o  c o n f e r e n c i n g

B l e n d e d  l e a r n i n g  -  c o m b i n a t i o n  o f  o n l i n e ,  V T C ,  a n d  f a c e - t o -  

f a c e

H y b r i d  d o r m  s e t t i n g  ( c o m b i n a t i o n  o f  t h e  t r a d i t i o n a l  d o r m  

s e t t i n g  b u t  s t a y i n g  c o n n e c t e d  t o  h o m e  c o m m u n i t i e s )

p K u s k o k w i m

S c h o o l  D i s t r i c t



W h e r e  are  Rural S c h o o ls  h e a d e d  e d u c a t io n a l ly ?

M o r e  e a r ly  c h ild h o o d

W h y ?  L a n g u a g e  d e fic it  issues a re  o u r  b ig g e s t c h a lle n g e  w ith  y o u n g  s tu d e n ts . 

W e a k  L I  (F irs t L a n g u a g e ) a n d  h igh  LEP p o p u la t io n

M o r e  te c h n o lo g y  in fu s e d  te a c h in g  a n d  le a rn in g

T h e  w o r ld  is b e c o m in g  f la t  as m o re  p e o p le  h a v e  access to  te c h n o lo g y  a n d  in te r n e t

C o re  a c a d e m ic s

S ta n d a rd s  a lig n e d  c u rr ic u lu m  

RTI M a tr ix  (h a n d o u t)

Focus o n  a c c e le ra t io n  ra th e r  th a n  re m e d ia t io n

K  u s k o k  tv i in

S c h o o l  D i s t r i c t
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W h a t  d o  o u r  s t u d e n t s  n e e d / w a n t / l i k e ?
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C o l le g e  a n d  c a r e e r  r e a d y  o p p o r t u n i t ie s U XT

> T E M , A v ia t io n ,  H e a l t h ,  C o n s t r u c t io n  t r a d e s ,  T e c h n o lo g y ,  E d u c a t io n
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M a n y  o f  o u r  s t u d e n t s  a r e  LEP. T e c h n o lo g y  c a n  b e  a  m e a n s  o f  b r e a k in g  
d o w n  b a r r ie r s  t o  o v e r c o m in g  la n g u a g e  c h a l le n g e s

S t u d e n t s  w a n t  s a fe  a n d  s u p p o r t iv e  le a r n in g  e n v irc
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W h a t  f i v e  t h i n g s  w o u l d  r u r a l  s u p e r i n t e n d e n t s  l i k e  t o  c h a n g e ?

F o rw a rd  fu n d  e d u c a tio n  (W e  m u s t  k n o w  w h a t  w e  a re  g o in g  to  g e t  fu n d in g  w is e  a t le a s t  
a fisca l y e a r  a h e a d  o f  t im e )

W ith  2 .4  m illio n  in o n e  t im e  fu n d in g  it is d if f ic u lt  to  b u d g e t f r o m  y e a r  to  y e a r
LKSD h ig h ly  d e p e n d s  o n  F e d e ra l Im p a c t  A id e  a n d  s e q u e s tra tio n  is h a v in g  a 
s e rio u s  im p a c t on  o u r  b u d g e t
W e  n e e d  to  k n o w  w h a t  w e  w ill h a v e  f r o m  y e a r  to  y e a r

T e c h n o lo g y  in fra s tru c tu re
LKSD has a 1 0 0 M b  te r re s tr ia l  in te r n e t  c o n n e c tio n  a n d  1 2 -1 4  M b  c o n n e c tio n s  
b e tw e e n  e a c h  o f  o u r  v illa g e s  a n d  th e  d is tr ic t o ffic e .
C ost -  2 2  m il l io n /y e a r
LKSD s h a re  -  2 +  m il l io n /y e a r

Law  e n fo rc e m e n t  
T ra u m a  ra te s  
Im p a c t o n  le a rn in g
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T h e r e  i s  a  l a r g e  n e e d  f o r  n e w  t e a c h e r  h o u s i n g  

I m p a c t  o n  t e a c h e r  r e t e n t i o n

O v e r a l l  u t i l i t i e s  i n f r a s t r u c t u r e
' ; ;

E l e c t r i c i t y  c o s t s  a n d  f i n d i n g  a l t e r n a t i v e s  t o  d i e s e l  f u e l  

g e n e r a t o r s



Matanuska-Susitna
B o ro u g h  S c h o o l D is t r ic t
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P r e s c h o o l

P r iv a t e  S e c t o r  
P a r t n e r s h ip s



N e ig h b o r h o o d  S c h o o l s

S p e c ia l  M is s io n



C r e d it  R e c o v e r y
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F u n d in g
C e r t a in t y / F le x ib i l i t y

In t e n s iv e  F u n d in g  C o u n t  -  ~

M a t a n u s k a - S u s i t n a
Borough School District



The Early Catastrophe: The 30 Million Word Gap by Age 3
Betty Hart and Todd R . R isley

During the 1960’s War on Poverty, we were among the many researchers, psychologists, and 
educators who brought our knowledge of child development to the front line in an optimistic 
effort to intervene early to forestall the terrible effects that poverty was having on some 
children’s academic growth. We were also among the many who saw that our results, however 
prom ising at the start, washed out fairly early and fa irly completely as children aged.

In one planned intervention in Kansas C ity, Kans., we used our experience with clin ical language 
intervention to design a half-day program for the Turner House Preschool, located in the 
impoverished Juniper Gardens area o f the city. Most interventions o f the time used a variety of 
methods and then measured results with IQ  tests, but ours focused on building the everyday 
language the children were using, then evaluating the growth of that language. In addition, our 
study included not just poor children from Turner House, but also a group o f University o f 
Kansas professors’ children against whom we could measure the Turner House children’s 
progress.

A ll the children in the program eagerly engaged with the wide variety o f new materials and 
language-intensive activities introduced in the preschool. The spontaneous speech data we 
collected showed a spurt o f new vocabulary words added to the dictionaries o f all the children 
and an abrupt acceleration in their cumulative vocabulary growth curves. But just as in other 
early intervention programs, the increases were temporary.

We found we could easily increase the size o f the children’s vocabularies by teaching them new 
words. But we could not accelerate the rate o f vocabulary growth so that it would continue 
beyond direct teaching; we could not change the developmental trajectory. However many new 
words we taught the children in the preschool, it was clear that a year later, when the children 
were in kindergarten, the effects o f the boost in vocabulary resources would have washed out. 
The children’s developmental trajectories o f vocabulary growth would continue to point to 
vocabulary sizes in the future that were increasingly discrepant from those o f the professors’ 
children. We saw increasing disparity between the extremes—the fast vocabulary growth o f the 
professors’ children and the slow vocabulary growth o f the Turner House children. The gap 
seemed to foreshadow the findings from other studies that in high school many children from 
fam ilies in poverty lack the vocabulary used in advanced textbooks.

Rather than concede to the unmalleable forces o f heredity, we decided that we would undertake 
research that would allow us to understand the disparate developmental trajectories we saw. We 
realized that if  we were to understand how and when differences in developmental trajectories 
began, we needed to see what was happening to children at home at the very beginning o f their 
vocabulary growth.

We undertook 2 1/2 years o f observing 42 fam ilies for an hour each month to learn about what 
typ ically went on in homes with 1- and 2-year-old children learning to talk. The data showed us 
that ordinary fam ilies differ immensely in the amount o f experience with language and 
interaction they regularly provide their children and that differences in children’s experience are



strongly linked to children’s language accomplishments at age 3. Our goal in the longitudinal 
study was to discover what was happening in children’s early experience that could account for 
the intractable difference in rates o f vocabulary growth we saw among 4-year-olds.

Methodology
Our ambition was to record "everything" that went on in children’s homes— everything that was 
done by the children, to them, and around them. Because we were committed to undertaking the 
labor involved in observing, tape recording, and transcribing, and because we did not know 
exactly which aspects o f children’s cumulative experience were contributing to establishing rates 
o f vocabulary growth, the more information we could get each time we were in the home the 
more we could potentially learn.

We decided to start when the children were 7-9 months old so we would have time for the 
fam ilies to adapt to observation before the children actually began talking. We followed the 
children until they turned three years old.

The first fam ilies we recruited to participate in the study came from personal contacts: friends 
who had babies and fam ilies who had had children in the Turner House Preschool. We then used 
birth announcements to send descriptions o f the study to fam ilies with children o f the desired 
age. In recruiting from birth announcements, we had two priorities. The first priority was to 
obtain a range in demographics, and the second was stability-w e needed fam ilies likely to 
remain in the longitudinal study for several years. Recruiting from birth announcements allowed 
us to preselect fam ilies. We looked up each potential fam ily in the city directory and listed those 
with such signs o f permanence as owning their home and having a telephone. We listed families 
by sex o f child and address because demographic status could be reliably associated with area o f 
residence in this city at that time. Then we sent recruiting letters selectively in order to maintain 
the gender balance and the representation o f socioeconomic strata.

Our final sample consisted o f 42 fam ilies who remained in the study from beginning to end.
From each o f these fam ilies, we have almost 2 1/2 years or more o f sequential monthly hour- 
long observations. On the basis o f occupation, 13 o f the families were upper socioeconomic 
status (S E S ), 10 were middle SE S , 13 were lower S E S , and six were on welfare. There were 
African-Am erican fam ilies in each SE S  category, in numbers roughly reflecting local job 
allocations. One African-Am erican fam ily was upper SE S , three were middle, seven were lower, 
and six  fam ilies were on welfare. O f the 42 children, 17 were African American and 23 were 
girls. Eleven children were the first bom to the fam ily, 18 were second children, and 13 were 
third or later-born children.

What We Found
Before children can take charge o f their own experience and begin to spend time with peers in 
social groups outside the home, almost everything they learn comes from their fam ilies, to whom 
society has assigned the task o f socializing children. We were not surprised to see the 42 children 
turn out to be like their parents; we had not fu lly  realized, however, the im plications o f those 
sim ilarities for the children’s futures.



We observed the 42 children grow more like their parents in stature and activity levels, in 
vocabulary resources, and in language and interaction styles. Despite the considerable range in 
vocabulary size among the children, 86 percent to 98 percent o f the words recorded in each 
ch ild ’s vocabulary consisted o f words also recorded in their parents’ vocabularies. B y  the age o f 
34-36 months, the children were also talking and using numbers o f different words very sim ilar 
to the averages o f their parents (see the table below).

Families’ Language and Use Differ Across Income Groups
Fam ilies

Measures &  Scores 13 Professional 23 W orking-class 6 Welfare
Parent Child Parent Child Parent Child

Protest scorea 41 31 14
Recorded vocabulary size 2,176 1,116 1,498 749 974 525
Average utterances per hourb 487 310 301 223 176 168
Average different words per hour 382 297 251 216 167 149

a When we began the longitudinal study, we asked the parents to complete a vocabulary 
pretest. A t the first observation each parent was asked to complete a form abstracted from 
the Peabody Picture Vocabulary Test (P P V T). We gave each parent a list o f 46 
vocabulary words and a series o f pictures (four options per vocabulary word) and asked 
the parent to write beside each word the number o f the picture that corresponded to the 
written word. Parent performance on the test was highly correlated with years of 
education (r =  .57).
b Parent utterances and different words were averaged over 13-36 months o f child age. 
Child  utterances and different words were averaged for the four observations when the 
children were 33-36 months old.

B y  the time the children were 3 years old, trends in amount o f talk, vocabulary growth, and style 
o f interaction were w ell established and clearly suggested widening gaps to come. Even patterns 
o f parenting were already observable among the children. When we listened to the children, we 
seemed to hear their parents speaking; when we watched the children play at parenting their 
dolls, we seemed to see the futures o f their own children.

We now had answers to our 20-year-old questions. We had observed, recorded, and analyzed 
more than 1,300 hours o f casual interactions between parents and their language-learning 
children. We had dissembled these interactions into several dozen molecular features that could 
be reliably coded and counted. We had examined the correlations between the quantities o f each 
o f those features and several outcome measures relating to children’s language accomplishments,

After all 1,318 observations had been entered into the computer and checked for accuracy 
against the raw data, after every word had been checked for spelling and coded and checked for 
its part o f speech, after every utterance had been coded for syntax and discourse function and 
every code checked for accuracy, after random samples had been recoded to check the reliability 
o f the coding, after each file had been checked one more time and the accuracy o f each aspect 
verified, and after the data analysis programs had finally been run to produce frequency counts



and dictionary lists for each observation, we had an immense numeric database that required 23 
m illion bytes o f computer file space. We were finally ready to begin asking what it a ll meant.

Children's Vocabulary Differs Greatly Across income Groups
1SW t
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It took six years o f painstaking effort 
before we saw the first results o f the 
longitudinal research. And then we 
were astonished at the differences the 
data revealed (see the graph at left).

L ike  the children in the Turner 
House Preschool, the three year old 
children from fam ilies on welfare not 
only had smaller vocabularies than did 
children o f the same age in 
professional fam ilies, but they were 
also adding words more slow ly. 
Projecting the developmental trajectory 
o f the welfare children’s vocabulary 
growth curves, we could see an ever- 
widening gap sim ilar to the one we saw 
between the Turner House children and 
the professors’ children in 1967.

W hile we were immersed in collecting and processing the data, our thoughts were concerned 
only with the next utterance to be transcribed or coded. W hile we were observing in the homes, 
though we were aware that the fam ilies were very different in lifestyles, they were a ll sim ilarly 
engaged in the fundamental task o f raising a child. A ll the fam ilies nurtured their children and 
played and talked with them. They a ll disciplined their children and taught them good manners 
and how to dress and toilet themselves. They provided their children with much the same toys 
and talked to them about much the same things. Though different in personality and sk ill levels, 
the children all learned to talk and to be socially appropriate members o f the fam ily with a ll the 
basic sk ills needed for preschool entry.

Test Performance in Third Grade Follows Accomplishments at Age 3
We wondered whether the differences we saw at age 3 would be washed out, like the effects o f a 
preschool intervention, as the children’s experience broadened to a wider community o f 
competent speakers. L ike  the parents we observed, we wondered how much difference children’s 
early experiences would actually make. Could we, or parents, predict how a child would do in 
school from what the parent was doing when the child was 2 years old?

Fortune provided us with Dale W alker, who recruited 29 o f the 42 fam ilies to participate in a 
study o f their children’s school performance in the third grade, when the children were nine to 10 
years old.



We were awestruck at how well our measures of accomplishments at age 3 predicted measures 
of language skill at age 9-10. From our preschool data we had been confident that the rate of 
vocabulary growth would predict later performance in school; we saw that it did. For the 29 
children observed when they were 1-2 years old, the rate of vocabulary growth at age 3 was 
strongly associated with scores at age 9-10 on both the Peabody Picture Vocabulary Test- 
Revised (PPVT-R) of receptive vocabulary (r = .58) and the Test of Language Development-2: 
Intermediate (TOLD) (r = .74) and its subtests (listening, speaking, semantics, syntax).

Vocabulary use at age 3 was equally predictive of measures of language skill at age 9-10. 
Vocabulary use at age 3 was strongly associated with scores on both the PPVT-R (r = .57) and 
the TOLD (r = .72). Vocabulary use at age 3 was also strongly associated with reading 
comprehension scores on the Comprehensive Test of Basic Skills (CTBS/U) (r = .56).

The 30 Million Word Gap By Age 3
All parent-child research is based on the assumption that the data (laboratory or field) reflect 
what people typically do. In most studies, there are as many reasons that the averages would be 
higher than reported as there are that they would be lower. But all researchers caution against 
extrapolating their findings to people and circumstances they did not include. Our data provide 
us, however, a first approximation to the absolute magnitude of children’s early experience, a 
basis sufficient for estimating the actual size of the intervention task needed to provide equal 
experience and, thus, equal opportunities to children living in poverty. We depend on future 
studies to refine this estimate.

Because the goal of an intervention would be to equalize children’s early experience, we need to 
estimate the amount of experience children of different SES groups might bring to an 
intervention that began in preschool at age 4. We base our estimate on the remarkable differences 
our data showed in the relative amounts of children’s early experience: Simply in words heard, 
the average child on welfare was having half as much experience per hour (616 words per hour) 
as the average working-class child (1,251 words per hour) and less than one-third that of the 
average child in a professional family (2,153 words per hour). These relative differences in 
amount of experience were so durable over the more than two years of observations that they 
provide the best basis we currently have for estimating children’s actual life experience.

A linear extrapolation from the averages in the observational data to a 100-hour week (given a 
14-hour waking day) shows the average child in the professional families with 215,000 words of 
language experience, the average child in a working-class family provided with 125,000 words, 
and the average child in a welfare family with 62,000 words of language experience. In a 5,200- 
hour year, the amount would be 11.2 million words for a child in a professional family, 6.5 
million words for a child in a working-class family, and 3.2 million words for a child in a welfare 
family. In four years of such experience, an average child in a professional family would have 
accumulated experience with almost 45 million words, an average child in a working-class 
family would have accumulated experience with 26 million words, and an average child in a 
welfare family would have accumulated experience with 13 million words. By age 4, the average 
child in a welfare family might have 13 million fewer words of cumulative experience than the 
average child in a working-class family. This linear extrapolation is shown in the graph below.



But the children’s language 
experience did not differ just in terms 
of the number and quality of words 
heard. We can extrapolate similarly 
the relative differences the data 
showed in children’s hourly 
experience with parent affirmatives 
(encouraging words) and 
prohibitions. The average child in a 
professional family was 
accumulating 32 affirmatives and 
five prohibitions per hour, a ratio of 6 
encouragements to 1 discouragement. 
The average child in a working-class 
family was accumulating 12 
affirmatives and seven prohibitions 

per hour, a ratio of 2 encouragements to 1 discouragement. The average child in a welfare 
family, though, was accumulating five affirmatives and 11 prohibitions per hour, a ratio of 1 
encouragement to 2 discouragements. In a 5,200-hour year, that would be 166,000 
encouragements to 26,000 discouragements in a professional family, 62,000 encouragements to
36,000 discouragements in a working-class family, and 26,000 encouragements to 57,000 
discouragements in a welfare family.

Extrapolated to the first four years of life, the average child in a professional family would have 
accumulated 560,000 more instances of encouraging feedback than discouraging feedback, and 
an average child in a working-class family would have accumulated 100,000 more 
encouragements than discouragements. But an average child in a welfare family would have 
accumulated 125,000 more instances of prohibitions than encouragements. By the age of 4, the 
average child in a welfare family might have had 144,000 fewer encouragements and 84,000 
more discouragements of his or her behavior than the average child in a working-class family.

Extrapolating the relative differences in children’s hourly experience allows us to estimate 
children’s cumulative experience in the first four years of life and so glimpse the size of the 
problem facing intervention. Whatever the inaccuracy of our estimates, it is not by an order of 
magnitude such that 60,000 words becomes 6,000 or 600,000. Even if our estimates of children’s 
experience are too high by half, the differences between children by age 4 in amounts of 
cumulative experience are so great that even the best of intervention programs could only hope 
to keep the children in families on welfare from falling still further behind the children in the 
working-class families.

The Importance of Early Years Experience
We learned from the longitudinal data that the problem of skill differences among children at the 
time of school entry is bigger, more intractable, and more important than we had thought. So 
much is happening to children during their first three years at home, at a time when they are 
especially malleable and uniquely dependent on the family for virtually all their experience, that

The Number of Words Addressed io Children 
Differs Across Income Groups
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by age 3, an intervention must address not just a lack of knowledge or skill, but an entire general 
approach to experience.

Cognitively, experience is sequential: Experiences in infancy establish habits of seeking, 
noticing, and incorporating new and more complex experiences, as well as schemas for 
categorizing and thinking about experiences. Neurologically, infancy is a critical period because 
cortical development is influenced by the amount of central nervous system activity stimulated 
by experience. Behaviorally, infancy is a unique time of helplessness when nearly all of 
children’s experience is mediated by adults in one-to-one interactions permeated with affect. 
Once children become independent and can speak for themselves, they gain access to more 
opportunities for experience. But the amount and diversity of children’s past experience 
influences which new opportunities for experience they notice and choose.

Estimating, as we did, the magnitude of the differences in children’s cumulative experience 
before the age of 3 gives an indication of how big the problem is. Estimating the hours of 
intervention needed to equalize children’s early experience makes clear the enormity of the effort 
that would be required to change children’s lives. And the longer the effort is put off, the less 
possible the change becomes. We see why our brief, intense efforts during the War on Poverty 
did not succeed. But we also see the risk to our nation and its children that makes intervention 
more urgent than ever.

Betty Hart is professor of Human Development at the University of Kansas and senior scientist 
at the Schiefelbusch Institute for Life Span Studies. Todd R. Risley is professor in the 
Department of Psychology at the University of Alaska Anchorage and director of Alaska’s 
Autism Intensive Early Intervention Project. The two have collaborated on research projects for 
more than 35 years. This article is excerpted with permission from Meaningful Differences in the 
Everyday Experiences o f Young American Children, Copyright 1995, Brookes; 
www.brookespublishing.com, 1-800-638-3775; $29.00.

http://www.brookespublishing.com


R u ra l D is t r ic t s  -  C u rre n t S ta tu s

•Doing More With Less Has Become The Norm, Has Been Embraced 

•Improved State Exams, Grad. Rates, Multiple Indicators-have “Right Track” Feel 

•Have Made Cuts To Get To This Point

•See A Frightening Financial Future Looming On The Horizon 

•Foreseen Future Cuts Will Make Providing A Well Rounded Ed. Impossible

PurP°s<



S tu d e n t N e e d s, W a n ts, L ik e s
Students Want Menu Of Opportunities For Success 
•APA Internal Motivators:

-Involved With Complex Work With Success 
-Work With Others 
-Some Autonomy With Work 

•Providing System With This, Reverses Fight To Get Kids To School, To Learn 
•Students Volunteer To Give Up Summer, Weekends, To Attend School 
•Students - Performance Based Progress Makes More Sense Than Time-Based 
•Caring Teachers That Stay (Teacher Retention)

Well Rounded Education Is Not Feel-Good Fluff, It’s Essential
•Bicycle Wheel Spokes -  Each Is Important

-Nothing On It’s Own Is The Silver Bullet 
-Academic Rigor & Robust Accountability 
-Bandwidth And iPads 

•Everything We’re Doing And More -  Right On Target 
•Increased Menu Of Choices, Regardless Of Zip Code

The Question Is.... How Do We Provide It All, With Limited Resources?
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R u ra l D is t r ic t s  - F u tu re

•Coordinated Collaborative Services (Not Consolidated)
-Multiple Silo Agency Infrastructure-fine For Urban 
-This Infrastructure Inefficient & Ineffective Rural AK

•Regional Coordinated Service Centers
-Career & Tech Ed 
-Early Childhood Services 
-Health
-Law Enforcement & Courts 
-Labor
-Social Services 
-Transportation, etc.

•Regional Learning Centers
-Network Of Centers To Provide Broad Menu Of Learning Opportunities 

Which No Single Organization Can Provide Alone 
-Chugach & NACTEC finally to Formalize A Decade Long Handshake Deal

-Blended Instructional Delivery (Personalized & Relevant)
-Classroom
-Hands On Application Of Skills 
-Technology Tools -  Online
-Learning 24/7/365 (Learning Anywhere From Anyone)



a c h S c h o o  i 0

T h in g s  T h a t W o u ld  H e lp  U s  P ro v id e  A  
W e ll-R o u n d e d  E d u c a t io n

s* -Preschool Funding
Pur 9°^ -Common Sense To Invest Where You Get Greatest

Returns

•Stable, Predictable Funding
-More Efficient & Effective When We Plan With This Info

•Fund All Initiative Implementations
-We’re Setting Each Initiative Up For Failure If We Don’t

•Putting and Keeping The Best Teachers With Our Students
-Teacher Retention; TRS, Health Care, Housing, Salary, Feeling Valued 
-Increased Ability To Train/Retrain Poor Teachers, Or Counsel Elsewhere

•Regional Coordinated Service Centers
-The Cost Of Not Doing This Is Far Higher Than The Cost Of Doing It



e  v e r y  c h i l d ,  o n e  v o i c e
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W h o  is  A la s k a  P T A ?
147 Individual PTA Units: Nome to Craig

7000 Alaska PTA Members ($4 per person)

48% of Alaskan Students

143,336 volunteer hours

$3,583,400.00 Value

Alaska PTA PO Box 201496 Anchorage Alaska 995230 907-245-1301

A l a s k a

p m

every child, one voice.



O v e r a ll F in d in g  fro m  
th e  R e s e a r c h :

W h e n  f a m ilie s  a r e  in v o lv e d  a t  
h o m e  a n d  a t  s c h o o l -  c h ild r e n

d o  b e tte r  in  s c h o o l.



F in d in g  # 2  -  P r o g r a m s  W o rk
Events and activ itie s d e sign e d  to 

e n gage  fa m ilie s in su p p o rtin g  
ch ild re n ’s learn in g  lead to 

im proved student ach ievem ent.

Your Child
.  A  A l a s k a

l H l W  ■ « ■ ■ ■ ■

P T f l
' ’  rvvn child, ow voice.S-fA*

Our Future
Get Involved. 
Join Your PTA.
AlaskaPTA.org

P 7 7 F
p g y y c h i l d .  one  v o i c e .



Fin d in g  #3 -  A d v o ca cy  is  
P ro te ctive

The more families can be advocates for
children and support their progress, the 

better their children do and the longer they
stay in school.

i



F in d in g  #4 -  A ll F a m ilie s  
C o n trib u te

Sch o o ls that have succeeded in 
e n g a g in g  fa m ilie s from  very 

d iverse  b ackgro u n d s shared three
com m on p ractices.

S p e a k in g  U p  for E v e r y  C h i ld

P 7 7 F
v e r y  c h ild ,  owe v o ic e .



Welcoming

A l l
F am ilies
Standard 1

Communicating
E ffe c tiv e ly

Standard 2

Supporting
S t u d e n t
S uccess
Standard 3

Speaking Up
for E v e ry  

C h ild
Standard 4

Sharing
P o w e r

Standard 5 Collaborating
with

C om m unity
Standard 6



K e y s  t o  S u c c e s s
► Remember, one size does not fit all

► Set clear and measurable goals based on 
family and community input

► Develop a variety of outreach mechanisms



T o p  F iv e
Fund the ‘ real cost’ o f Education 

Invest in Teachers 

Teach a full curriculum at all ages 

Invest in early childhood programs 

Be present and thoughtfu l



B e lie v e  th a t  fa m ily  in v o lv e m e n t  
im p ro v e s  th e  a c h ie v e m e n t  o f

e v e r y  s tu d e n t .



Making every child’s potential a reality is
the best investment of time and energy you

can make.

Our Children ~ Alaska's Future
Get Involved. Join Your PTA

■A.

■0
***** r*vn)M4M fr*?**

i r-rfi"

A l a s k a

p m
evrrvchild one voice

A l a s k a P T A . o r g



► 1 parent = A Fruitcake
► 2 parents = A fruitcake and a friend
► 3 parents = Troublemakers
► 5 parents = Lets have a meeting
► 10 parents = We’d better listen
► 25 parents = Our Dear Friends
► 50 parents = A powerful organization =

Parent Involvement

A l a s k a

Alaska PTA PO Box 201496 Anchorage Alaska 995230 907-245-1301
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Fam ily Engagement Action Plan

Introduction

T h e  A la sk a  D e p a rtm e n t o f Ed u catio n  a n d  E a rly  D e v e lo p m e n t (E E D )  is co m m itte d  to p re p a rin g  e v e ry  
stu d e n t to g ra d u a te  h igh  sch o o l re a d y  fo r c o lle g e  and c a re e r. R e se a rch  is c le a r  th a t q u a lity  fa m ily  and  
c o m m u n ity  e n g a g e m e n t  in stu d e n t le a rn in g  is c r it ic a lly  im p o rta n t to a c h ie v in g  th a t g o a l. Fa m ily  
e n g a g e m e n t  a lso  e m e rg e d  a s  an idea o f e x tre m e  im p o rta n ce  to A la s k a n s  in th e  d e v e lo p m e n t o f th e  A la sk a  
E d u ca tio n  Plan.

D e ve lo p e d  out o f th e  th o u g h tfu l v is io n in g  o f A la s k a n s  fro m  all w a lk s  of life at th e  2 0 0 8  A la sk a  Ed u catio n  
S u m m it , th e  A la sk a  Ed u catio n  Plan su p p o rts  th e  role o f fa m ilie s , c o m m u n it ie s , and  local cu ltu re s  in the  
sch o o ls . A s  sta te d  in th e  A la sk a  E d u ca tio n  P lan : " F a m ily  e n g a g e m e n t h a s  e m e rg e d  a s  a ce n tra l fo cu s  in 
A la sk a  e d u ca tio n . V ie w in g  p a re n ts  a s  th e  f irst  and  b e st te a c h e rs  o f th e ir  ch ild re n  g o e s  b eyo n d  th e ir  role in 
e a rly  e d u ca tio n . E n g a g e m e n t  m e a n s  in v o lv in g  fa m ilie s  in e v e ry  a sp e c t  of e d u ca tio n a l p la n n in g , 
im p le m e n ta tio n , and  e v a lu a tio n  th ro u g h o u t th e ir  ch ild re n 's  e d u ca tio n ."

M any in o u r A la sk a n  c o m m u n itie s  h a v e  been w o rk in g  d ilig e n tly  on im p ro v in g  fa m ily  e n g a g e m e n t  fo r y e a rs  
b y m a k in g  co n ce rte d  e ffo rts  to  gro w  a cu ltu re  o f tru st  and  p a rtn e rsh ip  betw een fa m ilie s , c o m m u n ity  
m e m b e rs , a n d  fo rm al e d u c a to rs  to w ard  th e  go a l o f g ro w in g  s u c c e s s fu l and h a p p y  g ra d u a te s . T h is  
co lle ctio n  o f F a m ily  E n g a g e m e n t  A ctio n s  s e e k s  to be a sta rt in g  point in co n so lid a tin g  e ffo rts  and  id e a s  
sta te w id e  a s  well in in c re a s in g  th e  level o f a c co u n ta b ility  aro u n d  fa m ily  e n g a g e m e n t  e ffo rts  fo r the  
b e tte rm e n t o f s tu d e n t s u c c e s s .

A s  with th e  A la sk a  E d u ca tio n  P lan , p le a se  c o n s id e r  th e se  F a m ily  E n g a g e m e n t  A ctio n s  an in v itatio n  to w o rk  
to g e th e r  to a c h ie v e  A la s k a 's  v is io n  fo r o u r ch ild re n 's  e d u ca tio n .

Department of Education & Early Development -  Draft 
December 2010 Page 1



Fam ily Engagement Action Plan

Acknowledgements

T h e  D e p a rtm e n t of E d u ca tio n  and E a r ly  D e v e lo p m e n t (E E D )  re lie s  on c o m m u n ity  m e m b e rs  fro m  aro u n d  
th e  sta te  w ho a re  k n o w le d ge a b le  an d  p a ss io n a te  a b o u t im p ro v in g  le a rn in g  o p p o rtu n itie s  fo r A la s k a 's  
y o u n g  p eo p le. E E D  is g ra te fu l to th e  m e m b e rs  o f th e  F a m ily  E n g a g e m e n t  W o rk in g  G ro u p , w ho in c lu d e :

Sue Hull*
Association of Alaska School 
Boards

Karin Halpin*
Alaska Parent Information and 
Resource Center

Shirley Pittz*
Alaska Department of Health and 
Social Services

Bridget Smith*
Alaska Initiative for Community 
Engagement

Abbe Hensley*
Best Beginnings

Paula Pawlowski*
Alaska Parent Teacher 
Association

Janice Banta*
Anchorage School District

Bunny Schaeffer
Northwest Arctic School District, 
Alaska State Board of Education
Pam Christianson
Anchorage School District

Jennifer Rinaldi
Anchorage School District

Jennifer Schmitz
Anchorage School District

Betsy Paskvan
Anchorage School District

Leslie Campbell
Fairbanks North Star Borough 
School District

Liz Po
Fairbanks North Star Borough 
District

Melinda Myers
Thread

Gerry Brisco
Alaska Comprehensive Center

Karen Zeman
Spirit of Youth

Nina Harun
Fairbanks School Board

Debbie Bogart
Anchorage's Promise

Amy Loyd
Cook Inlet Tribal Council

Becky Judd
Alaska Department of Health and 
Social Services, AK ICE

Laura Galliher
Koniag

Sharon Lockwood
Fairbanks Council of PTA

Dr. Ellsworth James
Bridge Builders

Julie Fate-Sullivan
PTA -Anchorage

Tara Olkjer
Parent-homeschool

Marcella Libbrecht
Parent

Tina Lane
Parent

Kitte Miller, M.D.
Parent

Ann McCoy
Alaska Pacific University

Kathy Zamudio
Cordova School District

Carol Wren
Cook Inlet Tribal Council

Stephanie Garrard
Wells Fargo Bank

Bonnie Paskvan
GCI

Amey Tamagni
Alaska Parent Teacher 
Association

Lynn Hohl
Alaska Parent Teacher 
Association

Leesa Arnes
Alaska Parent Teacher 
Association

Cathy Crew
Alaska Parent Teacher 
Association

Suellen Appellof
Alaska Parent Teacher 
Association

Sarah Tuggle
Alaska Parent Teacher 
Association

Jordan Marshall
Alaska Parent Teacher 
Association

Samantha Moore
PTA-Kenai Peninsula

Amy Maitland
Cook Inlet Tribal Council

Nick Jordan
Cook Inlet Tribal Council

Hillary Seitz
University of Alaska, Anchorage

Brenda Hartley
Parent

James Merriner
Alaska State Board of Education, 
Interior Distance Education of 
Alaska

Sally Rue
Alaska Initiative for Community 
Engagement

Phyllis Carlson
Alaska Department of Education 
and Early Development

Cyndy Curran
Alaska Department of Education 
and Early Development

Alyse Galvin
Alaska Department of Education 
and Early Development
*Team Leaders

Department of Education & Early Development -  Draft 
December 2010 Page 2



Fam ily Engagement Action Plan

I m p a c t  o f  F a m i l y  E n g a g e m e n t  o n  S t u d e n t  S u c c e s s

F a m ilie s  p la y  a crit ica l role in s tu d e n t s u c c e s s . A s  noted b y th e  H a rv a rd  F a m ily  R e se a rch  P ro je ct:

Fro m  th e  tim e  ch ild re n  are  b o rn , p a re n ts  in flu e n ce  th e ir  
c o g n itiv e , s o c ia l, and  em o tio n a l d e v e lo p m e n t. P a re n ts ' 
in te ra ctio n s  a n d  a c tiv it ie s  help  sh a p e  c h ild re n 's  re a d in e ss  
fo r sch o o l, and c o n s is te n t e n g a g e m e n t  d u rin g  ch ild re n 's  
e le m e n ta ry  y e a rs  is a lso  re late d  to p o sitiv e  a c a d e m ic  and  
b e h a v io ra l o u tco m e s. F a m ily  e n g a g e m e n t  re m a in s  
im p o rta n t in a d o le sc e n ce  and  p re d icts  h e a lth y  yo u th  
b e h a v io rs  and h ig h e r  ra te s  o f c o lle g e  e n ro llm e n t.

It  is w id e ly  a ck n o w le d g e d  th a t fa m ily  e n g a g e m e n t  is a crit ica l co m p o n e n t o f ch ild re n 's  sch o o l s u c c e s s  
"from  cra d le  to c a re e r."  R e se a rch  s u g g e s t s  th a t fa m ily  e n g a g e m e n t  p ro m o te s  m u ltip le  b en e fits  for  
s tu d e n ts , in c lu d in g  im p ro ve d  re a d in e ss  fo r sch o o l, in cre a se d  a c h ie v e m e n t, su p e rio r  so cia l sk ills  and  
b e h a v io r, and  in cre a se d  like lih oo d  o f h igh  sch o o l g ra d u a tio n .

In  th e  2 0 0 2  re se a rch  rev iew  A New Wave of Evidence: The Impact of School, Family, and Community 
Connections on Student Achievement, A n n e  T . H e n d e rso n  and  K a re n  L. M app co n clu d e  th a t th e re  is a 
stro n g  re la tio n sh ip  b etw een  fa m ily  in v o lv e m e n t and  stu d e n t s u c c e s s ,  re g a rd le s s  of ra ce /e th n ic ity , 
e co n o m ic  s ta tu s , or p a re n ts ' level of e d u ca tio n . It  is c le a r  th a t  w hen fa m ilie s  a re  in vo lve d  in th e ir  
ch ild re n 's  le a rn in g , both at h o m e  a n d  at sch o o l, th e ir  ch ild re n  do b ette r in sch o o l.

Department of Education & Early  Development -  Draft
December 2010 Page 3
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P a re n ts , e d u c a to rs , a d m in is tra to rs , and  th e  c o m m u n ity  sh a re  re sp o n s ib ility  fo r fa m ily  e n g a g e m e n t. T h re e  
c o n s is te n t e le m e n ts  of s u c c e s s fu l fa m ily  e n g a g e m e n t  e ffo rts  th a t e m e rg e  fro m  th e  re se a rch  a re  th a t:

1. All p a rtie s  w o rk  to g e th e r  to build a fo u n d a tio n  o f t ru s t  and  re sp e ct;
2. F a m ily  e n g a g e m e n t  e ffo rts  and s tra te g ie s  a re  firm ly  co n n e cte d  to le a rn in g  o b je c t iv e s ; and
3. E ffo rts  to rea ch  out and  e n g a g e  p a re n ts  go  b eyo n d  th e  sch o o l h o u se  d o o rs and do so  c o n s is te n tly  

th ro u g h o u t th e  y e a r.
(H e n d e rso n  and  M app, 2 0 0 2 ).

It  is c le a r  th a t A la s k a 's  e ffo rts  to su p p o rt and im p ro ve  fa m ily  and  c o m m u n ity  e n g a g e m e n t e ffo rts  in o u r  
sc h o o ls  will p ay  d iv id e n d s  in m e e tin g  o u r s ta te 's  go a l to g ra d u a te  all s tu d e n ts  re a d y  fo r co lle g e  and  
c a re e r.
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Fam ily Engagement Action Plan

T h e  S i x  C o m p o n e n t s  o f  S u c c e s s f u l  F a m i l y  E n g a g e m e n t

T h e  A la sk a  F a m ily  E n g a g e m e n t  Plan is built a ro u n d  th e  fo llo w in g  n a tio n a lly  re c o g n ize d  co m p o n e n ts  critica l 
to th e  go a l o f m a x im iz in g  s tu d e n t s u c c e s s  and  a c h ie v e m e n t th ro u g h  fa m ily  e n g a g e m e n t:

Welcoming Every Family
H i 1T rr  id n  11': i f  t -t: i f M 14411 it  1 f  1114

Two-Way
Communication

Sharing Power

Supporting Studen
Success

---------------------------------- 4 B Q I

Collaborating with 
Community

Speaking for Every Child

E v e ry  fa m ily  co m in g  into th e  sch o o l or in te ra ctin g  w ith sch o o l p e rso n n e l 
fe e ls  w e lco m e .

F a m ilie s  and  sch o o l s ta ff  e n g a g e  in re g u la r, tw o -w a y , m e a n in g fu l 
co m m u n ica tio n  a b o u t s tu d e n t le a rn in g .

F a m ilie s  and  sch o o l s ta ff  a re  equ al p a rtn e rs  in d e c is io n s  th a t a ffe ct ch ild re n  
and  w o rk to g e th e r  to c re a te  p o lic ie s, p ra c t ic e s , and  p ro g ra m s.

Fa m ilie s  and  sch o o l s ta ff  co n tin u o u sly  co lla b o ra te  to su p p o rt s tu d e n ts '  
le a rn in g  and  h e a lth y  d e v e lo p m e n t, both at h o m e and  at sch o o l.

F a m ilie s  and  sch o o l s ta ff  a re  co n n e cte d  to e xp a n d e d  le a rn in g  o p p o rtu n itie s, 
c o m m u n ity  s e rv ic e s , and  c iv ic  p artic ip atio n .

F a m ilie s  a re  e m p o w e re d  to be a d v o ca te s  fo r  th e ir  own and  o th e r c h ild re n , to  
e n su re  th a t stu d e n ts  a re  tre a te d  fa irly  and  h ave  a c c e s s  to le a rn in g  
o p p o rtu n itie s  th a t will su p p o rt th e ir  s u c c e s s .
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Fam ily Engagement Action Plan

Ideal Partnership Model for Student Success

B e s t  P r a c t i c e s
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Fam ily Engagement Action Plan

Actions to Achieve Results

State Level
o S c h o o ls  and d is tr ic ts  a re  su p p o rte d  in d e v e lo p in g  a n n u al F a m ily  E n g a g e m e n t  P la n s w ith th e  d ire ct  

in v o lv e m e n t o f s ta ff, s tu d e n ts , fa m ilie s , and  m e m b e rs  of th e  co m m u n ity .

o D e ve lo p  a sta te w id e , p u b lic  in fo rm a tio n  c a m p a ig n  on th e  im p o rta n ce  o f fa m ily  e n g a g e m e n t.

o D e ve lo p  a state w id e  sy s te m  o f su p p o rt fo r d istric ts  and sc h o o ls  lo o k in g  fo r ad d itio n al a s s is ta n c e  in 
th e ir  fa m ily  e n g a g e m e n t  e ffo rts.

o P ro vid e  re s o u rc e s  to sc h o o ls  a b o u t p a rtn e r o rg a n iza t io n s  th a t can  help  sc h o o ls  w ith fa m ily  
e n g a g e m e n t.

o In sp ire  actio n  by re c o g n iz in g  e x c e lle n c e  in cu ltu ra lly  a p p ro p ria te  fa m ily  e n g a g e m e n t p ra ctice s .

o D e ve lo p  and d istrib u te  a to o lk it o f sh a re d  re so u rc e s  b a se d  on re se a rch  and  b e st p ra ctice s  on fa m ily  
e n g a g e m e n t.

o E n c o u ra g e  e a ch  d istrict  to d e v o te  a portion o f its in -se rv ic e  tim e  e v e ry  fall to  o ffe r tra in in g  in fa m ily  
e n g a g e m e n t  in its sch o o ls .

o E n c o u ra g e  e d u c a to rs ' p ro fe ss io n a l d e v e lo p m e n t in fa m ily  e n g a g e m e n t.

(epartment of Education & Early  Development -  Draft
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Fam ily Engagement Action Plan

o S ta te  E E D  to p ro v id e  a list o f o rg a n iz a t io n s  u tiliz in g  " b e st  p ra c t ic e s"  in fa m ily  e n g a g e m e n t.

o S e n d  a lette r to  e v e ry  n e w b o rn 's  p a re n t, e m p h a siz in g  th e  im p o rta n t role th e  p a re n t h a s  a s  th e  
ch ild 's  f irst  te a c h e r  in le a rn in g .

o S e n d  a lette r to e v e ry  f iv e -y e a r -o ld 's  p are n t e m p h a s iz in g  th e  im p o rta n t role th e  p a re n t h a s  in 
stu d e n t s u c c e s s  at sch o o l, a s  a p a rtn e r w ith th e  c h ild 's  te a ch e r.

o A se ctio n  o f E E D 's  W eb s ite  is d e v o te d  to p ro v id in g  p e rtin e n t fa m ily  in fo rm atio n  on a v a ila b le  
re so u rc e s  and  a llo w s fa m ilie s  and  s tu d e n ts  to p ro v id e  fe e d b a c k  and a s k  q u e stio n s.

o A c tiv e ly  e n c o u ra g e  p u b lic  in p u t d u rin g  S ta te  B oard  of E d u ca tio n  and E a rly  D e v e lo p m e n t m e e tin g s  
and  p u b lic  in te ra ctio n  d u rin g  E E D  le a d e rsh ip  v is its  to d is tr ic ts  and  sch o o ls.

o C re a te  o p p o rtu n itie s  fo r fa m ily  e n g a g e m e n t in all le v e ls  o f d e c is io n -m a k in g , in c lu d in g  d e c is io n s  
a ffe ctin g  all a g e s  o f ch ild re n  from  cra d le  to ca re e r.

o D e sig n  and m a k e  a v a ila b le  m odel p o lic ie s  su p p o rtin g  p a re n t co lla b o ratio n  at d istric t  and  sch o o l 
le v e ls  th a t su p p o rt co lla b o ra tio n  and p a re n ts  a s  a d v o ca te s .
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Fam ily Engagement Action Plan

o D e ve lo p  a c c e s s ib le  w a y s  to help  e v e ry  A la sk a n  fa m ily  be aw a re  of w h a t th e ir  ch ild  sh o u ld  know  and  
be a b le  to  do a c a d e m ic a lly  and  w h ere  th e y  can  g o  fo r help . M ake re a d ily  a v a ila b le  g ra d e  level 
e x p e cta tio n s  a s  well a s  le a rn in g  s ta g e s  fo r  0 -5  y e a r-o ld s  (E a r ly  Le a rn in g  G u id e lin e s).

o M ake a v a ila b le  to fa m ilie s , s c h o o ls , and  d is tr ic ts  m a te ria ls  th a t help  fa m ilie s  u n d e rsta n d  w h a t th e y  
can  do to su p p o rt stu d e n t le a rn in g . T o  th e  e x te n t p ra ctica b le , th e se  m a te ria ls  sh o u ld  be tra n s la te d  
into fa m ilie s ' n a tive  la n g u a g e s .

Fo rm a lly  re c o g n ize  th e  role th a t p a rtn e rsh ip s  p la y  in e n g a g in g  p a re n ts.

E n c o u ra g e  local sch o o l d is tr ic ts  to id e n tify  a C o m m u n ity  P a rtn e r L ia iso n  and  w o rk  w ith a c o m m u n ity  
a d v is o ry  co m m itte e  to d e v e lo p  an actio n  plan fo r fa m ily  and  co m m u n ity  e n g a g e m e n t  th a t b u ilds  
local p a rtn e rsh ip s.

E n c o u ra g e  s c h o o ls  to p ro v id e  o n g o in g  p ro fe ss io n a l d e v e lo p m e n t tra in in g  to sch o o l le a d e rsh ip  and  
sta ff  on cu ltu ra lly  a p p ro p ria te  p ra c t ic e s  and  p o lic ie s , in c lu d in g  c re a tin g  a cu ltu ra lly  w e lco m in g  
e n v iro n m e n t fo r th e  co m m u n ity .

o M ake p are n ta l and  s tu d e n t r ig h ts  u n d e r lo ca l, s ta te , and fe d e ra l law  e a s ily  a c c e s s ib le  on th e  sta te  
e d u ca tio n  w eb site .
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Fam ily Engagement Action Plan

District Level
o D e ve lo p  an a ctio n  plan fo r fa m ily  a n d  c o m m u n ity  e n g a g e m e n t  to be u p d a ted  a n n u a lly .

o P ro v id e  o n g o in g  tra in in g  fo r te a c h e rs , a d m in is tra to rs , an d  p a re n ts  on fa m ily  e n g a g e m e n t.

o P ro vid e  re s o u rc e s  to  sc h o o ls  a b o u t p a rtn e r  o rg a n iz a t io n s  th a t can  help  s c h o o ls  w ith fa m ily  
e n g a g e m e n t.

o Lo ca l sch o o l b o a rd s  ad o p t a p o licy , re so lu tio n , o r p ro cla m a tio n  a ck n o w le d g in g  th e  critica l im p o rta n ce  
of fa m ily  e n g a g e m e n t  in in c re a s in g  stu d e n t a c h ie v e m e n t.

o E sta b lish  p o lic ie s  th a t su p p o rt and  re sp e ct  fa m ily  re sp o n s ib ilit ie s , re c o g n iz in g  th e  v a r ie ty  of
p a re n tin g  tra d it io n s  and  p ra c t ic e s  w ithin  th e  c o m m u n ity 's  cu ltu ra l and re lig io u s  d iv e rs ity  a s  well a s  
th e  u n iq u e  d e m a n d s  o f p a re n tin g  ch ild re n  w ith sp e c ia l n ee d s.

o M ake a v a ila b le  a list o f fa m ily  re s o u rc e s  (c o m m u n ity , sch o o l, fa ith -b a s e d ) th a t  is , to th e  e xte n t  
p ra ctica b le , offered  in a fa m ily 's  n a tiv e  la n g u a g e .

o D e ve lo p  in c e n tiv e s/a w a rd s  fo r sc h o o ls  re c o g n iz in g  e x c e lle n c e  in cu ltu ra lly  a p p ro p ria te  fa m ily  
e n g a g e m e n t  p ra ctice s .

o D e vo te  a portion of in -se rv ic e  tim e  in th e  fall to  build  k n o w le d ge  ab o u t p a rtn e rsh ip s , in c lu d in g  how  
to w e lco m e  and  e n g a g e  s tu d e n ts  and  fa m ilie s , and  to e n h a n ce  s ta ff  s k ills  in re a c h in g  out to fa m ilie s  
in a w a y th a t is s t re n g th s -b a s e d , co lla b o ra tiv e , and  su p p o rts  fa m ilie s .

o A  te a m  o f d istric t  e m p lo y e e s  and fa m ilie s  d e v e lo p s  a d istric t-w id e  p ro fe ss io n a l d e v e lo p m e n t p ro g ra m  
a d d re s s in g  s tra te g ie s  fo r cu ltu ra lly  re le v a n t fa m ily  e n g a g e m e n t in e v e ry  sch o o l.

o P ro v id e  a d is tr ic t-le v e l co m m u n ity  lia iso n . T h e  sp e c ia lis t/ lia iso n  w ould w o rk  w ith sc h o o ls , fa m ilie s , 
s tu d e n ts , a n d  c o m m u n itie s  to su p p o rt co m m u n ica tio n  betw een sch o o ls  and  th e ir  co m m u n itie s .

o C re a te  a pilot p ro je ct m o d e lin g  all a re a s  o f fa m ily  e n g a g e m e n t and in ce n tiv ize  s c h o o ls  to p a rtic ip a te .

Department of Education & Early  Development -  Draft
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Fam ily Engagement Action Plan

o D e ve lo p  and  d istrib u te  a d is tr ic t  " m a p "  (in  m u ltip le  la n g u a g e s )  so  p a re n ts , s tu d e n ts , and  c o m m u n ity  
m e m b e rs  ca n  e a s ily  find in fo rm a tio n  and n a v ig a te  th e  sch o o l s y s te m .

o D e vo te  a se ctio n  on th e  d is tr ic t 's  w eb site  to allow  fo r in p u t on w h a t's  w o rk in g  in th e  c o m m u n ity  in 
te rm s  o f s tu d e n t and fa m ily  su p p o rt.

o S c h e d u le  p a re n t/te a ch e r  c o n fe re n c e s  at t im e s  w hen p a re n ts  can  a tte n d  and  c o n s id e r  h o ld in g  th e m  
at lo ca tio n s o th e r th an  th e  sch o o l b u ild in g .

o A lign  p rin c ip a ls ' p e rfo rm a n ce  a s  it re la te s  to th e  p ro m o tio n  and  su p p o rt o f e ffe ctiv e  fa m ily  
e n g a g e m e n t  p ra ctice s .

o S u p p o rt  th e  cre a tio n  o f p a re n t o rg a n iz a t io n s  at th e  d istrict  and  sch o o l le v e ls.

o C re a te  te a m s  o f p a re n ts  and  p ro fe ss io n a ls  to g u id e  d e c is io n -m a k in g  at all le v e ls.

Department of Education & Early  Development -  Draft
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Fam ily Engagement Action Plan

o P ro vid e  cu ltu ra l p ro fic ie n cy  tra in in g  fo r sch o o l s ta ff  and a d m in istra tio n .

o Build  o r e n h a n ce  stu d e n t in fo rm atio n  s y s te m s  th a t allow  p a re n ts  to h a v e  e a s y  a c c e s s  to  stu d e n t  
a c a d e m ic , a tte n d a n c e , and  o th e r p e rtin e n t in fo rm atio n .

o C o o rd in a te  and  p a rtic ip a te  in e v e n ts  th a t su p p o rt co m m u n ity  g ro u p s.

o M ake a v a ila b le  cu ltu ra l lia iso n s  to a s s is t  in o u tre a ch  to co m m u n itie s .

o P a rtn e r w ith c o m m u n ity  g ro u p s  to in c re a se  p u b lic  a w a re n e ss  o f tru a n c y  law s, s tre s s in g  the  
im p o rta n ce  o f sch o o l a tte n d a n ce .

o C o lla b o ra te  w ith co m m u n ity  re s o u rc e s  (m e n ta l h e a lth , c o m m u n ity -b a s e d  o rg a n iz a t io n s , e tc .)  to  
p ro v id e  lo w -co st or n o -c o st  p a re n tin g  c la s s e s  th ro u g h o u t th e  sch o o l d istric t  d u rin g  th e  sch o o l y e a r.

o M ake p are n ta l and  stu d e n t r ig h ts  u n d e r lo ca l, s ta te , and  fe d e ra l law  e a s ily  a c c e s s ib le  on th e  d istrict  
w eb site .
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Fam ily Engagement Action Plan

School Level
o E m p lo y  a c o m m u n ity  ca fe  m odel o f g a th e r in g s  to m a x im ize  fa m ily  in v o lve m e n t.

o D e ve lo p  a fa m ily  and  co m m u n ity  e n g a g e m e n t plan w ith th e  a ctiv e  p artic ip atio n  of s tu d e n ts , fa m ilie s ,  
and  co m m u n ity  m e m b e rs .

o Id e n tify  a fa m ily  e n g a g e m e n t  sp e c ia lis t  o r lia iso n .

o C re a te  a n e tw o rk  o f m e n to r p a re n ts  to a s s is t  new  fa m ilie s  in le a rn in g  a b o u t th e  sch o o l.

o E sta b lish  a p a re n t re so u rce  ro om /office  to be th e  h ub  fo r su p p o rt fo r s tu d e n ts  and  fa m ily  n e e d s.

o H o st sp e c ia l tra d itio n a l ce le b ra tio n s  a fte rsch o o l/w e e k e n d s. P ro v id e  a " co m m u n ity  ce n te r"  (e .g .  
w e e k e n d  b in g o , tu to rin g , b e a d in g , open g y m  o p p o rtu n itie s, a rts/ c ra fts , and  e d u ca tio n a l w o rk sh o p s).

o C o n s id e r  o ffe rin g  in c e n tiv e s  fo r te a c h e rs  and  c o m m u n ity  m e m b e rs  to co m e  in and  cre d it fo r  
stu d e n ts  to tu to r  p ee rs.

o D istrib u te  a fa m ily -fr ie n d ly  sch o o l w a lk -th ro u g h  c h e c k lis t  and  p ro v id e  in ce n tiv e s  to fa m ilie s  to  
p a rtic ip a te .

o A t p re sch o o l/k in d e rg a rte n  o rie n ta tio n s , sh a re  in fo rm a tio n  w ith p a re n ts  on how to be e n g a g e d .

C o m p le te  a b e g in n in g  of sch o o l y e a r  fa m ily  e n g a g e m e n t  s u rv e y , m ak e  a d ju stm e n ts  b a se d  on 
re su lts , and  s u rv e y  a g a in  at end  o f th e  y e a r  to d e te rm in e  th e  e ffe c t iv e n e ss  of sch o o l e ffo rts. S h a re  
re su lts  w ith all fa m ilie s .

P ro v id e  p a re n ts  w ith stu d e n t g ra d e -le v e l e x p e cta tio n s , re p o rt c a rd s , c o n fe re n c e s , and  follow  up a s  
n ee d e d .
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Fam ily Engagement Action Plan

o P ro vid e  p a re n ts  and  s ta ff  w ith cu rre n t co n ta c t  in fo rm a tio n  and  in c lu d e  p re ferred  w a y s  and  t im e s  fo r  
p a re n ts , te a c h e rs , and  s ta ff  to rea ch  e a ch  o ther.

o U tilize  all e x is t in g  co m m u n ica tio n  s y s te m s  (P o w e rS c h o o l, n e w sle tte rs , B a c k -to -S c h o o l in fo rm a tio n , 
R o b o ca lls , e tc .)  to keep  p a re n ts  in fo rm e d  and  e n g a g e d .

o E n c o u ra g e  p a re n ts  and  te a c h e rs  to co m m u n ic a te  re g a rd in g  s tu d e n ts ' p o sitive  b e h a v io r  and  
a c h ie v e m e n ts .

o E n c o u ra g e  and  p ro v id e  o p p o rtu n itie s  fo r in fo rm al in te ra ctio n s  betw een sta ff, a d m in istra tio n , and  
fa m ilie s .

o P ro v id e  c le a r  in fo rm a tio n  re g a rd in g  co u rse  e x p e cta tio n s  and  o ffe rin g s , s tu d e n t p la ce m e n t, sch o o l 
a c tiv it ie s , s tu d e n t s e rv ic e s , and optional p ro g ra m s.

o R e g u la r ly  d istrib u te  stu d e n t w o rk  fo r p a re n ta l/ fa m ily  m e m b e rs ' c o m m e n ts  and  review .

o P ro vid e  o p p o rtu n itie s  fo r p a re n ts  to jo in  co m m itte e s  th a t  se t  sch o o l p o lic ie s, g o a ls , or e v a lu a tio n  of 
p ro g ra m s.

o E n c o u ra g e  te a c h e rs  to keep  fa m ilie s  and  stu d e n ts  in fo rm e d  and  rem in d e d  a b o u t h o m e w o rk  th ro u g h  
m u ltip le  m e a n s  of co m m u n ica tio n , su ch  a s  e m a ils  and  a H o m e w o rk  H otline.

o P ro vid e  tra in in g  to help  fa m ilie s  u n d e rsta n d  and  p re p a re  fo r tra n s it io n s  into e le m e n ta ry , m id d le , and  
h igh  sch o o l.

o P ro v id e  in fo rm a tio n  o r tra in in g  fo r p a re n ts  a b o u t te st in g  so  th a t th e y  u n d e rsta n d  w h a t ty p e  of 
te st in g  is b e in g  g iv e n  and how  re su lts  will be u se d  to in c re a se  a c a d e m ic  s u c c e s s .

o S p o n s o r  a c a d e m ic  w o rk sh o p s  and d istrib u te  in fo rm a tio n  to a s s is t  fa m ilie s  in u n d e rsta n d in g  how  
s tu d e n ts  ca n  im p ro ve  sk ills , g e t  help  w hen n e e d e d , m e e t c la s s  e x p e cta tio n s , and  p erfo rm  well on 
a s s e s s m e n ts .
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Fam ily Engagement Action Plan

o H elp  p a re n ts  and  s tu d e n ts  u n d e rsta n d  fu tu re  ca re e r/ co lle g e  p a th w a y s. H a v e  m a te ria ls  and
co u n se lin g  a v a ila b le  to e xp la in  liv in g  w a g e , c a re e r  o p tio n s, and  p a th w a y s fo r g a in in g  n e c e s s a ry  sk ills  
fo r  a p p ly in g  to co lle g e / v o c -te c h .

o P ro v id e  w o rk sh o p s  th a t help  p a re n ts  and  stu d e n ts  m a k e  co n n e ctio n s  b etw een  c o u rse w o rk  ch o ic e s  
a n d  fu tu re  c a re e rs .

o P ro v id e  p a re n ts  w ith an an n u al sch o o l c a le n d a r  of im p o rta n t d a te s  and  e v e n ts  and d e v e lo p  a w eb  
s ite  th a t is u se r-fr ie n d ly  and  co n ta in s  c u rre n t co n ta ct in fo rm a tio n .

o C re a te  a d a ta b a se  to ca p tu re  w h a t fa m ilie s  ca n  do in te rm s  of v o lu n te e rism  o r s e rv ic e s  to th e  
sch o o l.

o P ro v id e  tra in in g  fo r p a re n ts  so  th e y  ca n  know  and  u n d e rsta n d  sch o o l and d istric t  d isc ip lin e  
p ro c e s se s .

o P ro vid e  tra in in g  fo r in -sch o o l p a re n t v o lu n te e rs . P ro v id e  o p p o rtu n itie s  fo r p a re n ts  w ho a re  u n a b le  to  
co m e  to th e  sch o o l d u rin g  th e  d a y  to v o lu n te e r  in o th e r w a y s.

o U se c o m m u n ity  fa c ilit ie s  ( lib ra ry , m u se u m , co m m u n ity  h a ll) fo r le a rn in g  o p p o rtu n itie s.

o M ake local a g e n c ie s  an d  b u s in e s s e s  a w a re  o f local sch o o l h a p p e n in g s .

o R e cru it  c o m m u n ity  m e m b e rs  to v o lu n te e r  in sch o o l (e .g .  se n io rs ' b u s).

o P a rtic ip a te  in co m m u n ity  c le a n -u p  o r b ea u tifica tio n  p ro je cts .

o S p o n s o r  a c o m m u n ity  h ealth  fa ir  a t th e  sch o o l.

o In v ite  c o m m u n ity  o rg a n iz a t io n s  to p ro m o te  and  p ro v id e  le a d e rsh ip  tra in in g  fo r p a re n ts.

o P ro v id e  tra in in g  fo r p a re n ts  so  th e y  ca n  know  and  u n d e rsta n d  sch o o l, d istric t, s ta te , and fe d e ra l 
stu d e n t and  fa m ily  r ig h ts  a s  well a s  re s o u rc e s  a v a ila b le .
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Fam ily Engagement Action Plan

C o m m u n ity  L e v e l
o E n c o u ra g e  cu ltu ra l o rg a n iz a t io n s  to co lla b o ra te  with sch o o ls . W o rk  w ith e ld e rs  and  lo n g sta n d in g  

re sp e cte d  people  in th e  c o m m u n ity  w ho can  sh a re  c le a r  m e s s a g e s  w ith fa m ilie s  a b o u t th e  v a lu e  of 
e d u ca tio n .

o M ake a unified  effo rt w ith all e n tit ie s  (m e d ic a l, so c ia l, e d u ca tio n a l o rg a n iz a t io n s , e tc .)  to e n g a g e  
e a ch  se t  of p a re n ts  a s  a ch ild  is born to help  th e  fa m ily  know  how  sp e c ia l th e y  a re , w h a t th e ir  role  
is, and  how to co n n e ct w ith re so u rc e s . P ro v id e  o n g o in g  su p p o rt fo r fa m ilie s  to know  w h at to do and  
w ho to tu rn  to w hen th e y  a re  not su re .

o C o n tin u a lly  a s s e s s  n e e d s a n d  sh a re  in fo rm a tio n  ab o u t fa m ily  re s o u rc e s  and  o p p o rtu n itie s  with  
fa m ilie s  an d  sch o o ls.

o C o m m u n ity  a g e n c ie s  co lla b o ra te  w ith sc h o o ls  to e d u ca te  and su p p o rt p a re n ts  in sh a r in g  pow er in 
d e c is io n -m a k in g  th a t im p a c ts  p o lic ie s  and  p ro g ra m s a ffe ctin g  ch ild re n .

Department of Education & Early  Development -  Draft
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Fam ily Engagement Action Plan

o P a rtn e r w ith sc h o o ls  to p ro v id e  so cia l w o rk  and  c a se  m a n a g e m e n t to su p p o rt fa m ilie s  of ch ild re n  
w ith e xte n d e d  a b s e n c e s ,  

o A tte n d  ce le b ra tio n s  o f s tu d e n t ta le n t and  a c h ie v e m e n t, su p p o rtin g  e v e ry  yo u th .

C o m m u n ity  a d v o c a c y  g ro u p s , p a rtn e rin g  w ith sch o o l d is tr ic ts , w o rk  w ith g ro u p s  su ch  a s  S ch o o l 
B u s in e s s  P a rtn e rsh ip s, C h a m b e rs  of C o m m e rc e , and  R o ta rie s  to e d u ca te  b u s in e ss  o w n e rs on the  
im p o rta n ce  o f fa m ily  e n g a g e m e n t  and  w h a t th e y  can  do to h elp . Fo r e x a m p le , a b u s in e ss  o w n e r can  
allow  e m p lo y e e s  tim e  o ff to atte n d  p a re n t-te a c h e r  c o n fe re n c e s  or v o lu n te e r  at a sch o o l.

o  T3
UL =

g o  

8  £

C o m m u n ity  b u s in e s s e s  e n h a n ce  e ffo rts  to be fa m ily  and  y o u n g  p erso n  fr ie n d ly , m a k in g  all feel 
w e lco m e  to co n d u ct b u s in e ss .
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Fam ily Engagement Action Plan

Family Level
o B e g in  w o rk  to  d e v e lo p  a co lla b o ra tiv e  re la tio n sh ip  with y o u r  ch ild 's  te a c h e r  and  p rin cip al e a r ly  in the  

sch o o l y e a r.
o M aintain h igh  e x p e cta tio n s  fo r y o u r  ch ild re n  and  sh a re  th e m  w ith th e  te a ch e r.

o Build re la tio n sh ip s  with o th e r fa m ilie s  and  ta lk  a b o u t how  to help  e ach  o th e r in su p p o rtin g  ch ild re n .

o P ro vid e  te a c h e rs  w ith im p o rta n t in fo rm atio n  yo u  feel m a y  im p a ct y o u r ch ild 's  le a rn in g . (C h a n g in g  
fa m ily  c irc u m s ta n c e s .)  

o In fo rm  th e  te a c h e r  w hen yo u  n o tice  y o u r ch ild  h a v in g  d ifficu lty  with h o m e w o rk, 
o R ead  all m a te ria ls  se n t h o m e  from  sch o o l and  a s k  q u e stio n s  w hen an item  is u n c le a r  to yo u .

o H elp  se t  g o a ls  a n d  d e v e lo p  a p e rso n a lize d  e d u ca tio n  plan fo r e a ch  ch ild .
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o A tte n d  sch o o l m e e tin g s  on le a rn in g  e x p e cta t io n s , a s s e s s m e n ts , and g ra d in g  p ro ce d u re s,  
o C re a te  re g u la r  ro u tin e s  at h o m e (m e a ls , h o m e w o rk , s le e p ).
o W o rk  w ith y o u r ch ild  to  find a p la ce  fo r h o m e w o rk  th a t is co m fo rta b le , q u ie t, and  well lit. 
o D is c u s s  y o u r  ch ild 's  sch o o l d a y  and  h o m e w o rk  d aily .
o S e t  th e  e x p e cta tio n  fo r y o u r  ch ild  th a t a tte n d in g  sch o o l is a " n o n -n e g o tia b le "  u n le ss  h e /sh e  is s ick , 
o Id e n t ify  n o n -a c a d e m ic  a c tiv it ie s  th a t ca n  m o tiva te  th e  ch ild 's  in te re st in le a rn in g ,  
o T a lk  to  y o u r ch ild re n  often a b o u t th e  v a lu e  o f e d u ca tio n  and  its im p o rta n ce  to th e ir  fu tu re , 
o A tte n d  sch o o l a c tiv it ie s  and  tra in in g  o p p o rtu n itie s  th a t will help  yo u  su p p o rt y o u r ch ild 's  le a rn in g , 
o R e a d  e v e ry  d a y , by y o u rse lf  and  w ith y o u r ch ild .
o On h o m e w o rk , let y o u r  ch ild  find th e  so lu tio n  if a t all p o ss ib le . G iv e  g u id a n c e , not a n sw e rs .

Fam ily Engagement Action Plan

o E n c o u ra g e  stu d e n t e n g a g e m e n t  o u tsid e  th e  sch o o l d a y , su ch  a s  a tte n d in g  local sp o rtin g  e v e n ts , 
e n g a g in g  in yo u th  a ctiv it ie s , o r p a rtic ip a tin g  in s e rv ic e -le a rn in g  p ro je cts , 

o E n c o u ra g e  stu d e n t c o m m u n ity  s e rv ic e .
o T h a n k  local m e rc h a n ts  and  o th e r b u s in e s s  o w n e rs w ho su p p o rt a ctiv it ie s  at sch o o l.

o H o n o r y o u r sc h o o l's  p ro c e s se s  a s  you a d v o ca te  fo r y o u r  ch ild  and  o th e r s tu d e n ts .

Department of Education & Early  Development -  Draft
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Fam ily Engagement Action Plan

Conclusion

T h e s e  iden tified  a ctio n s  a re  th e  re su lt  o f m a n y  A la s k a n s  c o m in g  to g e th e r  in th e  F a m ily  E n g a g e m e n t  
W o rk in g  G ro u p , lo o k in g  at re s e a rc h , and  c o n s id e rin g  w h a t we a lre a d y  h a v e  in p la ce  h ere  in A la sk a . W e  
re sp e cte d  th a t e v e ry  A la sk a n  fa m ily  and co m m u n ity  lo o ks a little d iffe re n t, th a t m a n y  fa m ilie s  h a v e  
d iffe re n t fe e lin g s  a b o u t fo rm al e d u ca tio n , and  th a t fa m ilie s  s p e a k  m a n y  d iffe re n t la n g u a g e s . W e a lso  
re sp e cte d  th a t all fa m ilie s  w a n t th e  b e st fo r th e ir  ch ild re n . S tu d e n ts  th riv e  w hen th e y  know  th a t e v e ry o n e  
aro u n d  th e m  - in th e  h o m e , in th e  co m m u n ity , and  in th e  sc h o o ls  - h a s  th e  h ig h e st  e x p e cta tio n s  o f th e ir  
b e h a v io r, sch o o lw o rk , and  c it ize n sh ip  and  w h o lly  su p p o rt th e m .

O v e rw h e lm in g  e v id e n ce  sh o w s th a t e ffe ctiv e  fa m ily  e n g a g e m e n t h a s  a la rg e  p o sitiv e  im p a ct on s tu d e n t  
s u c c e s s  a n d  re a d in e ss  fo r c a re e r  and  co lle g e . Ju s t  a few  n o d s to th e  co n ce p t is not e n o u g h , fa m ily  
e n g a g e m e n t  m u st b e co m e  an in te g ra te d  co re  v a lu e  of th e  A la sk a  e d u ca tio n  s y s te m . A s  we m o ve  fo rw ard  
to gro w  A la sk a  F a m ily  E n g a g e m e n t, we m u st be d ilig e n t to m o n ito r how  th e se  a ctio n s  a re  a ffe ctin g  
s tu d e n t s u c c e s s .

T h e  a c tio n s  iden tified  in th is  p lan e n c o u ra g e  p eo p le  at all le v e ls  in th e  e d u ca tio n  s y s te m  to fo ste r  m ore  
o p p o rtu n itie s  fo r in tentio na l e n g a g e m e n t  betw een fa m ilie s , c o m m u n it ie s , te a c h e rs , sta ff, d istric t, and  
sta te  level a d m in is tra to rs . O u r S ta te  E d u ca tio n  Plan c le a rly  s ta te s  th a t w hen we p a rtn e r  w ith fa m ilie s , and  
re sp e ct  th e  cu ltu re  o f e v e ry  fa m ily , s tu d e n ts  will s u c c e e d .
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National Standards, Goals, and Indicators 
for Family-School Partnerships

Standard 1-Welcoming All Families into the School Community
Families are active participants in the life of the school, and feel welcomed, valued, and connected 
to each other, to school staff, and to what students are learning and doing in class.

Goal 1: Creating a Welcoming Climate: When families walk into the building, do they feel the school is 
inviting and is a place where they "belong”?
❖ Developing personal relationships
❖ Creating a family-friendly atmosphere
❖ Providing opportunities for volunteering

Goal 2: Building a Respectful, Inclusive School Community: Do the school’s policies and programs 
reflect, respect, and value the diversity of the families in the community?
❖ Respecting all families
❖ Removing economic obstacles to participation
❖ Ensuring accessible programming

Standard 2-Communicating Effectively
Families and school staff engage in regular, two-way, meaningful communication about 
student learning.

Goal 1: Sharing Information Between School and Families: Does the school keep all families
informed about important issues and events and make it easy for families to communicate with teachers?
❖ Using multiple communication paths
❖ Surveying families to identify issues and concerns
❖ Having access to the principal
❖ Providing information on current issues
❖ Facilitating connections among families

Continued on next page



N a tio n a l S tan d ard s , G oals , a n d  In d ic a to rs  fo r  
F am ily -S c h o o l P artnersh ip s , continued

Standard 3-Supporting Student Success
Families and school staff continuously collaborate to support students’ learning and healthy devel­
opment both at home and at school, and have regular opportunities to strengthen their knowledge 
and skills to do so effectively.

Goal 1: Sharing Information About Student Progress: Do families know and understand how well their 
children are succeeding in school and how well the entire school is progressing?
❖ Ensuring parent-teacher communication about student progress
❖ Linking student work to academic standards
❖ Using standardized test results to increase achievement
❖ Sharing school progress

Goal 2: Supporting Learning by Engaging Families: Are families active participants in their children’s 
learning at home and at school?
❖ Engaging families in classroom learning
❖ Developing family ability to strengthen learning at home
❖ Promoting after-school learning

Standard 4-Speaking Lip for Every Child
Families are empowered to be advocates for their own and other children, to ensure that students 
are treated fairly and have access to learning opportunities that will support their success.

Goal 1: Understanding How the School System WorksDo parents know how the local school and 
district operate and how to raise questions or concerns about school and district programs, policies, and 
activities? Do they understand their rights and responsibilities under federal and state law as well as 
local ordinances and policies?
❖ Understanding how the school and district operate
❖ Understanding rights and responsibilities under federal and state laws
❖ Learning about resources
❖ Resolving problems and conflicts

Goal 2: Empowering Families to Support Their Own and Other Children’s Success in School:
Are parents prepared to monitor students’ progress and guide them toward their goals through high 
school graduation, postsecondary education, and a career?
❖ Developing families’ capacity to be effective advocates
❖ Planning for the future
❖ Smoothing transitions
❖ Engaging in civic advocacy for student achievement

Continued on next page



N a tio n a l S tan d ard s , G oa ls , a n d  In d ic a to rs  fo r  
^ _______________________F am ily -S c h o o l P artn ersh ip s , continued_______________________^

Standard 5-Sharing Power
Families and school staff are equal partners in decisions that affect children and families 
and together inform, influence, and create policies, practices, and programs.

Goal 1: Strengthening the Family’s Voice in Shared Decision Making: Are all families full partners in 
making decisions that affect their children at school and in the community?
❖ Having a voice in all decisions that affect children
❖ Addressing equity issues
❖ Developing parent leadership

Goal 2: Building Families’ Social and Political Connections: Do families have a strong, broad-based 
organization that offers regular opportunities to develop relationships and raise concerns with school 

leaders, public officials, and business and community leaders?
❖ Connecting families to local officials
❖ Developing an effective parent involvement organization that represents all families 

Standard 6-Collaborating with Community
Families and school staff collaborate with community members to connect students, families, 
and staff to expanded learning opportunities, community services, and civic participation.

Goal 1: Connecting the School with Community Resources: Do parent and school leaders work
closely with community organizations, businesses, and institutions of higher education to strengthen 
the school, make resources available to students, school staff, and families, and build a family-friendly 
community?
❖ Linking to community resources
❖ Organizing support from community partners
❖ Turning the school into a hub of community life
❖ Partnering with community groups to strengthen families and support student success
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Seeing is Believing: P r o m i s i n g  P r a c t i c e s  f o r  

H o w  S c h o o l  D i s t r i c t s  P r o m o t e  F a m i l y  E n g a g e m e n t

Helen Westmoreland, Heidi M. Rosenberg, M. Elena Lopez, & Heather Weiss

There is widespread consensus that family engage­
ment is a critical ingredient for children's school 
success “from cradle to career.” Research suggests 
that family engagement promotes a range of benefits 
for students, including improved school readiness, 
higher student achievement, better social skills 
and behavior, and increased likelihood of high 
school graduation.1 Policymakers, practitioners, and 
researchers also recognize family engagement as a 
critical intervention strategy that maximizes return 
on other investments in education.. Early childhood 
education programs that have demonstrated sig­
nificant short- and long-term benefits for children 
all have intensive family involvement components. 
Furthermore, investing in family engagement can be cost 
effective. For example, schools would have to spend 
$1,000 more per pupil to reap the same gains in stu­
dent achievement that an involved parent brings.2

Even though it is clear that family engagement matters, 
less well understood is the role of school districts 
in promoting this engagement. This brief examines 
how school districts build systemic family engagement 
from cradle to career as a core education reform 
strategy to ensure that parents, educators, and 
administrators share responsibility for family engage­

ment resulting in student success.3 Shared respon­
sibility requires parents to do their part to support 
their children’s learning, from turning off the TV, to 
communicating with teachers about their children’s 
progress, to checking (and sometimes helping with) 
homework, and more. But even though parents want 
the best for their children, many do not receive the 
information and support from school and district staff 
that they need to understand the importance of the 
parental role in children’s education and how best 
to fulfill that role. Lack of school communication to 
parents is linked to lower levels of involvement, 
particularly in lower-performing schools,4 and parents 
are more likely to engage when school personnel 
value, expect, and invite them to be involved.5 Thus, 
a shared responsibility for family engagement also 
requires the commitment of school and district staff 
to reach out to parents in meaningful ways that help 
them support their children’s academic achievement.

Given that district leadership and capacity building 
play a key role in supporting strategic and systemic 
family engagement, it is important to better under­
stand what that leadership and capacity building 
looks like, how it can be developed and sustained, 
and how federal, state, and local policies can

1



support it. The purpose of this brief, then, is to distill 
promising practices from six districts that are actively 
working to develop the critical components of systemic 
family engagement and to examine the implications 
of their work for federal, state, and local policy.6

The core district-level components necessary for 
systemic family engagement are

• Fostering district-wide strategies. A key role of 
school districts in promoting family engagement 
is ensuring that is it part and parcel of supporting 
student learning. This includes superintendents 
and senior leadership linking family engagement 
to their district’s instructional goals, the creation 
of an infrastructure that elevates and communicates 
about the importance of family engagement, and 
mechanisms to assess progress and performance 
along the way.

•  Building school capacity. Districts can’t do it 
alone; that’s why districts help schools to understand 
the importance of, and strategies for, meaningfully 
engaging families. District-level resources and 
support enable schools to acquire the capacity 
to carry out family engagement in strategic ways 
that align with instructional goals. This happens 
through ongoing professional development and 
technical assistance for principals, teachers, and 
other “family-facing” staff in school buildings.
It also includes programs and initiatives imple­
mented by districts to help schools welcome 
and involve families in their child’s learning.

•  Reaching out to and engaging families. School 
districts reach out to families both directly and 
through partnerships to encourage them to have 
high expectations for their children's learning at 
school and at home, and to develop and share 
concrete strategies for engagement that supports 
student success. This happens through leadership

development trainings, listening tours to gather 
input, and workshops that impart information 
and skills focused on student learning.

P R O M IS IN G  P R A C T IC E S

Data were obtained from six districts that all have 
core components of a systemic family engagement 
strategy in place; these data reveal that implementing 
these core components requires a commitment to 
a set of five best practices that ensure that family 
engagement efforts are interconnected and strategic 
across the various levels of a family engagement 
system at work. These promising practices are

1. A shared vision of family engagement. Districts, 
schools, and families share a broad understanding 
of family involvement that honors and supports 
each partner’s role in supporting student learning—  
from the district’s most senior administrators to 
classroom teachers and bus drivers. These school 
districts move beyond the traditional notion of 
family engagement, which focuses on parents 
attending events at the school, to recognizing 
that sometimes schools cannot “see," but can 
still support, one of the most important parts of 
family engagement: what happens at home.

2. Purposeful connections to learning. From the 
district’s strategic plan and school improvement 
plans to parent-teacher conferences, these districts 
demonstrate an unyielding commitment to family 
engagement as a core instructional strategy, as 
opposed to an “add-on.” Family engagement has the 
most impact when it is directly linked to learning.7

3. Investments in high quality programming and staff.
These districts have made strategic use of limited 
resources, often adroitly piecing together multiple 
public and private funding streams to build and 
sustain their family engagement system at work. 
They hire charismatic leaders with expertise in
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family involvement to staff family engagement 
offices and use volunteers. As opposed to "drive- 
by trainings” and cookie-cutter approaches, they 
adapt and build on events and models to imple­
ment an organizational, rather than individual, 
approach to professional development.8

4. Robust communication systems. Communication 
for family engagement is designed to cut across 
administrators in district offices and departments, 
school staff, and families and community members. 
These stakeholders reach out to one another to 
share information in reciprocal and meaningful ways 
to ensure they can make decisions and implement 
strategies effectively.

5. Evaluation for accountability and continuous 
learning. District family engagement staff recognize 
that data about family engagement are a lever for 
change but realize that they still have farther to go 
to develop meaningful indicators of their work and 
data systems. Evaluation efforts often hinge on 
persuading teachers, principals, and other district 
offices to take data collection related to family 
involvement seriously. Having the district-wide 
internal capacity not just to collect data but 
also to use it as information feeds into planning 
and improvement.

P O L IC Y  IM P L IC A T IO N S

If districts are to play a crucial role in supporting 
family engagement in the ways described above, 
they need the support of federal, state, and local 
policymakers. The districts informing this study, 
as well as research on family involvement systems, 
programs, and policies,9 indicate that public 
policies to build stronger family engagement should

Create infrastructure for district-wide leadership 
for family engagement. School districts need the 
appropriate systems in place to develop, implement, 
and coordinate the five best practices described 
above. The districts profiled in this brief have a 
senior-level officer responsible for family engagement 
who often participates in the superintendent’s leader­
ship team. Incentives for creating these positions in 
other districts could be provided by federal and state 
funds. These district-level family engagement officers 
also need the staffing— from district-level specialists 
and trainers to school-level parent and community 
coordinators—to support family engagement systems 
at work.

To help build this district infrastructure, the federal 
government must maintain current investments in 
family engagement and offer additional resources 
through new stimulus funds or by increasing the 
percentage allocations for family engagement within 
Title I provisions. Furthermore, policymakers need 
to strategically allocate funds to schools and districts 
to ensure that there is sufficient oversight, capacity 
building, and quality control to support effective 
family engagement policies and practices at the 
school level.

Build capacity for family engagement through training 
and technical assistance. Districts devote significant 
time to creating training curricula, tool kits, materials, 
and other resources that can be replicated across 
schools and with families. But, across districts, there 
are limited opportunities to share lessons learned. 
District staff need the support of intermediaries, such 
as the state Parental Information and Resource Centers 
(PIRCs), to facilitate the sharing of research and best 
practices, to coordinate family engagement with other 
reform initiatives, and to reduce duplication and 
maximize efficiency among investments.
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More attention and resources are also needed to 
support preservice and in-service training for admin­
istrators, teachers, family-school coordinators, and 
other educators in family involvement and for col­
laborations with community organizations. Districts 
in this brief report that principals and teachers enter 
school buildings unprepared to understand the impor­
tance of, and develop effective strategies for, family 
engagement. Incentives to spur collaborations among 
districts and higher education institutions, as well as 
increased assistance from PIRCs, could help to build 
this capacity.

Ensure reporting, learning and accountability for 
family engagement. Across all the districts highlighted 
in this brief, there is widespread consensus that, although 
there are provisions for family engagement in federal 
legislation, particularly in Title I, expectations for 
accountability have been weak. District-level staff 
who coordinate family and community engagement 
call for more proactive monitoring to ensure compli­
ance with family engagement provisions across the 
educational system.

Many of the districts described in this brief have 
integrated family engagement into performance 
evaluations of principal or teacher effectiveness 
but note that it is challenging to give these measures 
“teeth” without clear expectations across other levels 
of the education system. To help hold schools account­
able, districts need clear buy-in and guidance from 
states on required measures for family involvement 
and more monitoring of those that do exist. In turn, 
states need a clear definition and strategy for family 
involvement, including key standards for quality, 
from federal policy for family engagement.

Help districts understand, design, and implement 
strong evaluation strategies. One of the most effec­
tive messages district leaders of family engagement 
efforts can share with their superintendents, central 
administrators, and local boards of education is that

family involvement matters for student achievement. 
However, many districts are struggling to develop an 
evaluation strategy that assesses the impact of their 
family involvement efforts and need support in cap­
turing the important intermediary outcomes that then 
lead to positive student achievement. Policies can 
provide technical assistance to districts to help them 
build robust, yet realistic, evaluation plans for their 
family involvement systems at work.

A first step is capitalizing on some emerging promis­
ing practices and sharing those lessons with the field. 
For example, some districts have developed particu­
larly innovative theories of change that capture the 
complexity of how family engagement can impact an 
entire educational system. These districts have moved 
beyond counting heads to assessing differences in 
behaviors, knowledge, and attitudes among parents 
and school staff, from changes in school culture to 
changes in parenting skills at home.

Federal Way Public Schools, 
Washington
Community and district concerns about educational in­
equity have led to the creation of a Family Partnership 
Office, through which parents have greater access to 
the educational system and opportunities to advocate 
for their children. Promoting parent leaders to shape 
family engagement activities is a key district strategy.

F A M IL Y  E N G A G E M E N T  S Y S T E M S  A T  W O R K

Fostering district-wide strategies
District office. A district office promotes a consistent 
and integrated approach to family engagement. A 
Family Partnership Advocate (FPA), who coordinates 
district wide family engagement activities, heads
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the Family Partnership Office. The FPA participates in 
weekly meetings with the assistant superintendents and 
the curriculum director to discuss the district’s overall 
goals and strategies to enhance student learning. These 
meetings embed family engagement in district activities 
so that it is not treated or seen an “add-on.”

District Parent Committee. The FPA relies on a 
district-level committee, made up of mostly parents 
and some teachers, to perform key functions. Parents 
from the district-level committee help shape the 
annual performance goals of the Family Partnership 
Office, create the agenda for parent meetings and 
training and assist the schools in their efforts to 
communicate with families. This district-level 
committee models what parent partnership should 
look like at the school level.

Accountability meetings. District accountability for 
family engagement begins with the FPA and district 
parent committee setting annual performance goals 
for parent participation in district and school family 
engagement activities. The FPA and the superinten­
dent hold quarterly meetings for accountability and 
improvement, during which school staff members and 
parents discuss the status of the district’s efforts to 
engage families and how such activities connect to 
student learning. Parents, community members and 
school personnel ask questions and provide feedback 
on how well the district’s current strategies are work­
ing. These meetings reach a high number of minority 
parents, many of whom become connected to their 
children’s school because of their experiences with 
the FPA’s office. After each meeting, the FPA creates 
a summary report that is shared with school person­
nel, families, and community members.

Building school capacity
Professional development. The FPA’s office empha­
sizes professional development across the district and 
provides training for all employees, from bus drivers to 
principals, to ensure that parents feel welcomed and

needed as partners in enhancing their children’s 
learning. The FPA is a member of a succession com­
mittee that trains teachers who aspire to be principals, 
and this ensures that prospective school leaders have 
a core level of knowledge about family engagement.

Reaching out to and engaging families
Parent leadership institute. Through a series of 
workshops developed by the FPA and district-level 
parent committee, parents exchange ideas and strate­
gies to effectively advocate for their children’s school 
success. The parent advocate workshop helps parents 
understand their children’s strengths and interests, 
and gain skills on becoming effective communicators. 
Parents learn how to guide their children to educational 
success from kindergarten to college. They develop 
one-page support plans to use as a resource for 
communicating with teachers and counselors. This 
workshop serves as the first step toward parents 
taking leadership roles in the district.

Family-school communication. Schools conduct 
“What Every Parent Wants to Know” workshops, 
at which parents are invited to ask questions of 
teachers and administrators. The workshops impress 
upon parents the importance of their roles in children’s 
education and provide concrete examples of how 
parents can support their children’s academic progress. 
Parents and school staff members can request these 
workshops, which are jointly led by a parent and the 
school principal, at any time during the school year, 
either at the school or in a community location of 
the parent’s choosing.

Evaluation planning. The FPA is in the process of 
creating an enhanced metric to measure parents’ 
growth as they participate in workshops and other 
activities. It is expected that by the 2009-2010  
academic year pre- and post-tests will be administered 
to measure the growth in parents’ ability to become 
more effective partners in their children’s learning.
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L E S S O N S  L E A R N E D

Engaging parents as partners requires providing a 
range of meaningful opportunities for involvement. 
Federal Way has brought together families and 
communities to actively participate in developing 
family engagement at the district and school levels. 
Parents have meaningful input into the functions of 
the district office, the roles of school committees, 
and the district’s yearly family engagement goals, 
activities and performance measures. Through work­
shops that focus on academic success, parents 
learn to advocate for their children and to create 
action steps that support learning.

Prince George’s 
County Public Schools, 
Maryland
Prince George’s County School District’s current 
family engagement efforts grew out the Comer School 
Development Program, which started as independent 
school-based efforts and eventually expanded to a 
district-wide focus. The district is particularly strong, 
especially among fathers, at creating “demand 
parents,”10 who can navigate the educational system 
and demand the best from the schools that serve 
their children.

F A M IL Y  E N G A G E M E N T  S Y S T E M S  A T  W O R K

Fostering district-wide strategies
Superintendent leadership. In 2000, the superintendent 
established the Department of Family and Community 
Outreach (DFCO) and charged its director with monitor­
ing all of the family outreach activities in the district. 
The current superintendent has also participated in 
regular meetings and discussions with DFCO staff.

Data tracking. The DFCO tracks the number of families 
that participate in district-wide events, as well as 
whether it is their first time participating, and has 
used these data to assess the effectiveness of its out­
reach. For example, the first time the district held a 
welcoming event, 500 parents attended. This number 
increased to 8 ,000 the following year and 20,000  
this past year. The DFCO also looks at Annual Yearly 
Progress (AYP) reports and has found that schools 
with higher family participation rates have shown 
greater gains in AYP. Lastly, the DFCO surveys school 
staff members to find out what family engagement 
means to them, and will use these data to inform 
planning and improvement.

Performance management. Family engagement is a 
required element of each school’s improvement plan, 
and there are currently discussions about the possibil­
ity of including principals’ efforts in this area as part 
of their annual performance evaluations. The DFCO 
believes that this accountability, coupled with ongoing 
training, is critical to changing school culture.

Building school capacity
School-based parent liaisons. The DFCO indirectly 
supervises and provides training and technical 
assistance to parent liaisons through monthly meet­
ings and professional development. These liaisons 
have a deep knowledge of the teachers, students, 
and community the school serves and help tailor 
the school’s efforts to meet the needs of those 
constituents. Their presence also keeps family 
engagement "on the radar” of principals and 
teachers and give manpower to data collection 
efforts for family engagement. Due to budget cuts 
this past academic year, over half of the parent 
liaison positions were eliminated, but the DFCO 
plans to work with the remaining 80 or so liaisons 
to restructure their work.
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Professional development. Internal professional 
development plays a major role in the district’s family 
engagement plans. The DFCO created a professional 
development curriculum for new teachers that focuses 
on creating meaningful school-home communication. 
In addition, the DFCO conducts training with principals 
and teachers to drive home the importance of family 
engagement and demonstrate how schools can extend 
meaningful invitations to parents to participate in 
school-related activities.

Reaching out to and engaging families
Parent Academies. As part of its efforts to create 
demand parents, the district is currently partnering 
with various community organizations to develop a 
series of Parent Academies across the county. These 
academies will provide parent education on topics 
such as financial literacy and ESL classes, helping 
to strengthen parents’ overall functioning and give 
them the skills to advocate for their children’s needs. 
Course offerings will be developed based on the 
specific needs of, and input from, the communities 
in which the academies are located.

Father involvement. In 2007, the district launched 
a highly successful male role model initiative aimed 
at increasing the number of fathers and other male 
parent figures involved with the school. Starting at 
first as the “Men Make a Difference Day,” this initiative 
seeks to make fathers feel invited and needed in 
supporting their child’s learning. The initiative 
couples fathers' classroom observations with additional 
tips and tools, such as checking their children’s back­
packs for homework at home and providing suggested 
questions to ask their children about their peer group. 
In the 2 0 0 8 -2 0 0 9  school year alone, the district 
logged over 70 ,000 instances of fathers' involvement 
in nonsports-related events.

Communication and outreach. The DFCO does not 
assume that any one method of information dissemi­
nation will reach all, or even most, of its families. It 
therefore engages in a number of outreach efforts to 
share information. This includes grassroots efforts, 
such as making phone calls and visiting community 
gathering places, as well as using technology and 
mass media, such as creating radio messages and 
hosting a family engagement blog.

L E S S O N S  L E A R N E D

Prince George’s County has been effective at getting 
buy-in from, in their words, “everyone in the system.” 
Family engagement is not just the DFCO’s responsibility 
but is spread across all the work of the district. The 
superintendent has set priorities that include family 
engagement and has modeled an approach that 
considers parents as partners, not problems.

Another important part of a family engagement 
strategy is connecting family members with one 
another.Through all of its events and communications 
to families, the district actively tries to connect family 
members, particularly fathers, with one another. This 
has helped create “repeat customers” and a sense of 
unity among parents who would otherwise be isolated 
or disconnected.
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Wichita Public Schools, 
Kansas
Recognizing that family engagement efforts were tied 
to the commitment of specific individuals rather than 
integrated into school culture, the Wichita district 
decided to systematize its efforts to better engage with 
families. Professional development is a key strategy.

F A M IL Y  E N G A G E M E N T  S Y S T E M S  A T  W O R K

Fostering district-wide strategies
District oversight. A Parent Teacher Resources 
Supervisor works with the Title I director, assistant 
superintendents, and the division director of profess­
ional development to ensure that family engagement 
is embedded into the district work. For example, 
the Parent Teacher Resources Supervisor helped 
show central office administrators the value of fam­
ily involvement by piloting the inclusion of family 
engagement measures in a subset of elementary school 
principal performance evaluations. Family engagement 
continues to be part of the elementary school principals’ 
goals that they work toward each year.

Building school capacity
Professional development. The district sponsors a 
wide variety of professional development activities 
for all levels of district and school personnel. Begin­
ning in July 2007, Title I parent liaisons have offered 
professional development across the district, moving 
away from one-time training events to ongoing discus­
sion about family involvement with teachers, prin­
cipals, and instructional coaches. In addition, every 
school receives a family engagement grant for training 
sessions that facilitate home-school connections. The 
district also reaches out to national experts in family 
engagement to provide workshops for school staff.
The information from these workshops is converted 
into a user-friendly binder to help facilitate additional 
in-service training opportunities throughout the year.
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School-based family engagement teams. Schools 
identify a staff member to serve as a family engage­
ment resource person. This staff member receives 
family involvement training and meets monthly with 
the Parent Teacher Resources Supervisor and Title 
I liaisons. The school-based resource people are 
responsible for developing family engagement teams 
at their home schools and imparting the information 
they receive at district-wide professional development 
trainings to the teams. Through these teams, not 
only do the school-based resource people help build 
capacity for family engagement, but they also help 
teachers, principals, and other staff see the value of 
family involvement and take ownership for improving 
their own school culture.

Data coaches. The district distributes an annual 
parent satisfaction and school climate survey and 
is working with district-wide data coaches to help 
schools use this information in their planning and 
improvement. This entails sorting through survey 
data to generate short- and long-term goals that each 
school will address, as well as additional information 
schools need from families and community members.

Reaching out to and engaging families
Building relationships with families. School-level 
family engagement teams help organize “porch visits,” 
during which school staff visit students’ homes prior 
to the beginning of the school year. The visits serve 
to let staff members, who are trained with a family 
involvement curriculum, to introduce themselves to 
families and make them feel welcome as members 
of the school community. In the 2008-2009 academic 
year, alt 80 elementary schools and most of the mid­
dle schools participated in this visitation program. One 
middle school team visited 900 families. The district 
will be expanding this model to the high school level.
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Communicating with families. Using multiple 
communication channels, the district provides 
parents with information about opportunities for 
involvement, tips for communicating with teachers, 
and school policies. To provide timely and accessible 
information, the district launched an automated 
service called Parent LinktUat connects schools with 
parents and keeps them informed through phone and 
email. The information includes emergency information, 
school announcements, and attendance. The district 
calendar and basic school information is offered in 
English, Spanish, and Vietnamese. Through its TV 
channel, the district produces a program called 
Parent Talk, which offers streaming video clips on 
topics such as parenting, the new math curriculum, 
and understanding school performance data.

L E S S O N S  L E A R N E D

The creation of a district-level department, funded to 
carry out family engagement development activities, 
ensures a consistent level of quality and commitment 
across all the schools in the district. This structure 
facilitates school-based staff members’ access to 
training and resources, as well as the dissemination 
of promising practices such as “porch visits" to 
develop relationships with families.

Boston Public Schools, 
Massachusetts
The Assistant Superintendent for Family and Student 
Engagement in the Boston Public Schools recently 
engaged in a redesign of the Office of Family and 
Student Engagement (OFSE), focusing on creating 
a vision of family engagement for the district and 
defining the OFSE’s role in leading the district’s 
family engagement work. Deciding that its role was 
not to direct engagement efforts, but rather to build 
the district’s capacity to support schools’ engagement 
efforts, the OFSE began to focus on capacity building 
rather than direct services to parents.

F A M IL Y  E N G A G E M E N T  S Y S T E M S  A T  W O R K

Fostering district-wide strategies
District leadership. As part of the superintendent’s 
cabinet, the Assistant Superintendent of the OFSE 
sits at the table with the academic superintendents, 
who oversee the principals in the district. The district 
has adopted a multipronged approach to embed 
family engagement in the educational system. It 
markets family engagement as a district-wide strategy 
for improving student outcomes through increased 
attendance, decreased suspension rates, and other 
indicators linked to student achievement. It requires 
all content-area staff members to address how they 
involve families in their instructional practices. 
Curriculum development work includes tools to help 
parents understand the content issues their children 
need to master on a grade-by-grade basis. The district 
also invites participation by family engagement staff 
members in its conversations about how to increase 
students’ literacy development. As a result, the academic 
superintendents and principals have increased their 
use of the OFSE’s resources, indicating widespread 
buy-in at the top levels of district leadership.

Building school capacity
Professional development. The OFSE is working 
with the district’s professional development institute 
to better the district’s training for principals and other 
school staff with the district’s modification of the 
National PTA® standards, which will be included 
in the district’s blueprint. As of August 2009 , the 
OFSE will provide principals with professional develop­
ment linking instruction to family engagement, since 
family engagement strategies will be among the goals 
principals are working towards during the 2009-2010  
school year. The district is also developing a new 
protocol for teachers to use when conducting home 
visits, which will be piloted during the upcoming year.
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Family and Community Outreach Coordinators.
School-based Family and Community Outreach 
Coordinators (FCOCs) focus on building relationships 
between schools and families and help develop 
schools’ capacities to authentically engage families. 
FCOCs are responsible for developing family engage­
ment action teams at their schools and creating 
family engagement activities that link engagement 
to student learning. FCOCs also participate in 
professional development put on by the OFSE, 
aligned around a set of core competencies aimed 
at infrastructure development to help schools 
carry out family engagement.

Reaching out to and engaging families
Development of Parent University. Building on 
the experience of one of its community’s efforts to 
provide parent education, the district is developing a 
comprehensive Parent University program, which will 
be phased in next year over the course of three sessions. 
The Parent University will house all of the district’s 
parent education efforts, such as its 10-week literacy 
program, ELL curriculum, and math handbook for 
parents. Parents will earn credits for participating in 
Parent University-sponsored classes, and can graduate 
after earning 9 credits (after 12 credits, they’ll be 
able to graduate with honors). The district is holding 
focus groups with parents to find out what parents 
would like to learn from such classes; this feedback, 
as well as input and resources from community 
coalitions, will influence the development of course 
offerings. The district plans to track participation 
in Parent University classes and other workshops 
by using the student identification numbers of the 
children whose parents attend. These data will 
provide the district with detailed information on how 
well they’re reaching parents from different racial/ 
ethnic groups, ELL categories, and income levels.
The district has set a target for all schools to achieve 
at least 10% participation in Parent University- 
sponsored classes by the end of the 2009-2010  
school year.
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L E S S O N S  L E A R N E D

Districts need to put forth a clear definition of 
family engagement and what it means for the district’s 
school improvement efforts. If the district creates a 
family engagement office, it needs to be clear about 
that office’s role in relation to the district’s overall 
vision. Family engagement must be part of who the 
district is, not just what it does. In addition, district- 
level staff members should be facilitators of family 
engagement efforts, rather than purveyors of it. One 
of the district office’s most important roles is helping 
schools build their own capacities to develop and 
carry out meaningful family engagement activities, 
so that schools do not rely solely on district-level 
mechanisms to carry out this work on their behalf.

Oakland Unified School 
District, California
Just over two years ago, Oakland Unified School 
District created the Family and Community Office 
(FCO) to oversee a variety of processes related to 
families across the district, including family 
engagement. Despite some challenging budgetary 
conditions, the district has developed a number 
of innovative approaches to family involvement.

F A M IL Y  E N G A G E M E N T  S Y S T E M S  A T  W O R K

Fostering District-wide Strategies
District leadership. Initially, a Chief of Community 
Accountability worked alongside the Chief Academic 
Officer to integrate family engagement into the 
academic work of the district, including building the 
capacity of middle management to understand the 
importance of family involvement and help embed it 
into principal evaluations. In early 2009, however, a 
severe budget shortfall forced the district to cut this
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position. Family engagement efforts are currently 
developed, implemented, and managed by an Engage­
ment Unit within the Family and Community Engage­
ment Office.

Connection to district priorities. The Engagement 
Unit has connected its family involvement work to 
the district’s goal of reducing truancy and chronic 
absenteeism. With the help of a consultant, the district 
has produced a report on how schools and families can 
work together to improve student attendance. It has also 
provided professional development to parent-community 
liaisons and principals about how to involve families in 
monitoring and improving student attendance.

Complementary learning. Oakland Unified School 
District has a Complementary Learning Department 
(CLD) that works to align mental health services, after 
school programming, early childhood education, and 
health services across the district. The Engagement 
Unit is beginning to support CLD’s cross-cutting work 
with families. For example, after school supervisors 
across the district will receive training on how to 
engage families in out-of-school time.

Building School Capacity
High school innovations. One of the Engagement 
Unit’s parent centers recently provided leadership and 
technical assistance in helping a local high school host 
a parent observation day. Through ongoing coaching, 
the family liaison was able to assist the principal and 
teachers in understanding that the event would help 
foster trust and engagement, rather than the creation 
of more work for them. Working with the family liaison, 
the African American parent group used a variety of 
strategies to spread the word about the event. Once 
other schools saw the success of this event, they began 
hosting similar events in their own buildings.

Rubrics for learning. Together with the former Chief 
of Community Accountability and a researcher with 
the Department of Research and Assessment, the 
Engagement Unit has developed a rubric for family 
engagement that schools can use to self-assess the 
quality of their family involvement strategies. This 
self-assessment includes descriptions of a continuum 
of increased sustainability in the areas of learning, 
leadership, advocacy, and systems. Schools that 
receive training were provided with examples, tips, 
and tools to promote and improve their family 
engagement strategies.

Reaching out to and engaging families
Soliciting input. Each year, the district administers 
a “Use your Voice" survey and school score card to 
families to foster accountability and assess community 
perceptions around school quality. Each year, over
30 ,000  community members and parents complete 
the survey. In turn, the district analyzes the informa­
tion to feed into ongoing planning and improvement 
strategies at the district and school levels.

Parent leadership. The Engagement Unit offers a 
variety of classes to help parents become advocates 
for their children. For example, the district has a 
nine-week class called “I Am Here and Ready to 
Learn” to build parents’ capacity to understand 
how to support their children’s learning at home 
and to partner with the school to advocate for 
their children’s academic achievement.
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LESSONS LEARNED
Having a senior-level position responsible fo r fam ily  

engagem ent th a t is part o f th e  s u p e rin te n d e n t’s 

ca b in e t g ives fa m ily  invo lvem ent c re d ib il ity  as a 

fu n d a m e n ta l in s tru c tio n a l s tra tegy and a llow s th e  

d is tr ic t  to  b u ild  ca p a c ity  fo r fa m ily  invo lvem en t across 

a ll o f its  w ork, ra the r than  “ o u tso u rc in g " it  to  one 

o ffice . D is tr ic ts  w ith o u t such  a pos ition  have to use a 

b o ttom -up  approach  to  fa m ily  invo lvem ent. Lacking  

such a p os ition , fa m ily  engagem ent s tra teg ies  tend  to  

be located o n ly  in schoo ls th a t a lready see its va lue 

b u t tend  not to  spread across th e  d is tr ic t  as a w hole . 
A no the r success fu l s tra tegy em ployed in Oakland is 

us ing  c o m p lia n ce  w ith  federa l leg is la tion  and law su it 

reso lu tions  to  unhook access to  o the r d is tr ic t  depart­

m en ts  and in it ia tiv e s .

St. Pau l Public Schools, 
M inneso ta
R ecogn iz ing  th a t m any o f its  s tu d e n ts ’ fa m ilie s  are 

u n fa m ilia r w ith  th e  p u b lic  school system, th e  d is tr ic t 

in vo lve s  fa m il ie s  in u n d e rs ta n d in g  how th e y  can 

support th e ir  ch ild ren ’s learning and prepare them  for 

co llege. Parent outreach, surveys, and d ia logue keep 

th e  d is tr ic t  responsive to  paren t perspectives.

FAMILY ENGAGEMENT SYSTEMS AT WORK

Fostering district-wide strategies
District coordination. The F am ily  and C o m m u n ity  

Invo lvem en t C oord ina to r (FCIC) heads a d is tr ic t- le v e l 

s tee ring  c o m m itte e  to  ensure th a t th e  d is tr ic t 's  fa m ily  

engagem ent plan is im plem ented. The FCIC coordinates 

co m m un ica tion  w ith  parent advisory com m ittees, such 

as th e  sp e c ia l e d u ca tio n , ea rly  c h ild h o o d , and o the r 

in te res t g ro u p -sp ec ific  advisory com m itte e s . Currently, 

the  d is tr ic t is in th e  process o f developing a centralized

O ffice  o f Fam ily and C om m un ity  Engagem ent to  

s tandard ize  tra in ing , com m un ica tion , and o ther fam ily  

engagem ent a c tiv it ie s  across th e  d is tr ic t.  The deve l­

op m e n t o f the o ffice  is be ing  fu n de d  w ith  s tim u lu s  

d o lla rs  and resources from  o th e r d is tr ic t  o ffices.

Building school capacity
Shared learning. The FCIC leads a group o f schoo l- 

based fa m ily  engagem ent s ta ff m em bers in m on th ly  

m ee tings th a t a llow  them  to  share th e ir  p rac tices and 

learn from  one another. The s ta ff m em bers take what 

they have learned to  the ir own schools and im plem ent 

the  strategies w ith  teachers and other s ta ff. In add ition, 

th e  FCIC works w ith  ind iv idua l schools to  enhance th e ir 
parent outreach efforts, such as tra in in g  teachers on 

how to  use educationa l m ateria ls  spec ifica lly  created 
fo r parents.

Parent-to-parent innovation. The FCIC he lps schools 

id e n tify  and app ly  fo r g ran ts  th a t can b u ild  school 

innovation and, based on lessons learned, eventua lly 

becom e d is tr ic t-w id e  p ractice . The p rinc ipa l o f one 

e lem entary school, fo r exam ple, worked w ith  the  FCIC 

to  secure  a g ran t to  develop a paren t cohort m odel 

th a t focused on engaging fa m ilie s  by grade, rather 

than at th e  school-level, so th a t parents cou ld  connect 

w ith  each other, share resources, and engage w ith  

th e  school via th e ir  shared experiences (the ir ch ild ren  

b e ing  fr ie n d s , having  th e  sam e teacher, e tc .). The 

principa l created activ ities, spec ific  to  each grade level 

to  he lp  fa m ilie s  becom e m ore a cq u a in te d  w ith  th e  

schoo l’s cu rricu lum  and its expecta tions fo r s tudents.

Today, th e  school holds events several t im e s  d u rin g  
th e  school year at w h ich  parents have th e  opportun ity  

to  ge t to  know one another, ta lk  to  teachers about 
th e  c u rr ic u lu m , review classroom  lessons, and then  

go in to  a classroom  and a c tu a lly  p ra c tice  te a ch ing  a 

lesson to  a sm all group o f s tud en ts . The school has 

created a use r-friend ly  co lle c tio n  o f fo rm s, lessons, 

and o ther resources in o rder to  fa c ilita te  the  spread of 

th is  cohort m odel across th e  d is tr ic t.
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Reaching out to and engaging families
Parent outreach. Due to  th e  p lu ra li ty  o f languages 
spoken by s tu d e n ts ’ fa m il ie s  and va ry ing  leve ls  o f 

fam ily  literacy, the d is tric t realized th a t w ritten com m uni­

cation was no t th e  best way to  reach its fa m ilie s . The 

d is t r ic t  uses a lte rn a te  ways o f c o m m u n ic a tin g  w ith  

fa m ilie s  by hosting  com m un ity -based  fo rum s, reaching 

out to  housing programs and m aking videos to d is tribu te  

to  fam ilies . The d is tr ic t also partners w ith  neighborhood 

paren t g roups to  ensure paren ts are aware o f sta te  

s tandards and o ther c r it ic a l in fo rm a tio n .

Responsiveness to parents. The d is t r ic t  c o n d u c ts  

pa ren t surveys and fo cu s  groups to  assess its  progress 

in h e lp in g  fa m il ie s  s u p p o rt th e ir  c h ild re n ’s lea rn in g . 

W o rk in g  w ith  a n o n p ro f it  o rg a n iz a tio n , th e  d is t r ic t  

crea ted  a paren t survey w ith  ques tion  item s th a t were 

d irec tly  linked  to the  d is tr ic t ’s strategic plan. The d is tric t 

su rveyed a random  sa m p le  o f  pa re n ts , a llo w in g  it  to  

genera lize  th e  survey fin d in g s  to  th e  c o m m u n ity  as a 

w ho le . The  survey re su lts  he lp  g u id e  th e  d is tr ic t  in 

its  overa ll school im p rovem en t a c tiv it ie s . Results from  

the 2 0 0 8  survey helped bu ild  th e  case fo r a centralized 

o ffice  o f F am ily  and C o m m u n ity  Engagem ent.

Parent dialogues. The d is tr ic t  is im p le m e n tin g  a 

La tino  C onsent Decree th a t requ ires  th e  d is tr ic t to  

m eet regu la rly  w ith  a paren t and co m m u n ity  group. 

The p a re n ts  m ee t w ith  s u p e r in te n d e n t’s o ffice  to  

d iscuss edu ca tio n a l issues, such  as a ttendance  and 

te s tin g , and to  m ake recom m enda tions  to  th e  school 

board . The d is t r ic t  is req u ire d  to  respond fo rm a lly  

to  th e se  re c o m m e n d a tio n s . P a ren ts  a lso  take  th e  

re s p o n s ib ility  to  share d is tr ic t  in fo rm a tio n  w ith  those  

who are unab le  to  a ttend  th e  m eetings. The success 

o f th is  m odel o f fa m ily -s c h o o l co m m u n ica tio n  has 

led to  its  expansion to  o ther pa ren t groups.

LESSONS LEARNED
The d is t r ic t ’s role is to  es tab lish  a v is ion and goals 

fo r fam ily  engagement and then m on ito r what schools 

are do ing  to  ach ieve those goals. Because schools 

have d iffe re n t needs depend ing  on th e  co m m u n itie s  

th e y  serve, d is tr ic ts  need to  a llo w  schools to  ta ilo r  

th e ir  a c tiv it ie s  and to  innovate  c rea tive  programs. 

T h is  is where the  role o f a d is tr ic t  coo rd ina to r be­
com es c r it ic a l. The coo rd ina to r can he lp  schoo ls 

tran s la te  th e  d is tr ic t ’s overa ll fa m ily  engagem ent 

goals in to  a set o f s tra teg ies th a t address th e ir  

sp e c ific  c o m m u n ity  needs and resources.
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Appendix: Overview of Six School D istricts Profiled

District Data (2008)

Number of Schools Enrollment
Students by 
Race/Ethnicity

Free/Reduced 
Price Meals

Boston, MA 143
5 6 ,5 3 0

39%  Black 

3 7 %  Hispanic 

13%  W hite 

9%  Asian 

2%  Other

72%

Federal Way, WA
37

2 2 ,1 7 8

4 5 .9 %  W hite 

17.6% H ispan ic 

15 .3  % Asian 

13 .3%  Black 

2 .4%  Pac. Island 

1 .3%  Am. Indian

4 4 %

Oakland, CA 141 3 8 ,8 5 2

37 %  Black 

34%  Hispanic 

16%  Asian 

7%  W hite 

4%  Other 

1% Pac. Island 

1% Am. Indian

6 4 % *

Prince George's County, MD 2 0 6
1 2 8 ,0 1 7

7 4 .2%  Black 

17 .4%  H ispanic 

5 .1%  W hite 

2 .9%  Asian 

.4%  Am. Indian

48%

St. Paul, MINI 65
3 8 ,4 6 9

30 %  Black 

30 %  Asian 

25%  W hite 

14%  H ispanic 

2%  Am. Indian

69%

W ichita, KS

8 5

(+ 16 special 

programs)

4 9 ,1 4 6

38 %  W hite 

24 %  H ispanic 

20 %  Black 

10%  M ulti-R acia l 

5%  Asian 

3%  Am. Indian

4 8 % *

FRPM data from Wichita, KS, and Oakland, CA, are from 2007.
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Overview of This Resource

A s ev id en ce su p p ortin g  the benefits o f  fam ily  in vo lvem en t in  learn ing m ou n ts, there is an 

increasing d em an d  for eva luation  o f  fam ily in vo lvem en t in itiatives and for additional research to  

in form  practice and  p o licy . T h ose  design in g  and im p lem en tin g  fam ily in vo lvem en t program s 

m u st be responsive to  calls to  bolster the quality o f  th e  ev idence base in  the fam ily in volvem en t 

field  by  in jectin g  rigorous m eth od s in to  their evaluation . M any stakeholders, how ever, find  it 

difficu lt to  id en tify  and locate too ls and resources that support r igorous fam ily  in volvem ent  

evaluations. In  order to  assess fam ily in vo lvem en t in terven tion s in  a h igh -q uality  way, fam ily  

in vo lvem en t leaders, sch o o l adm inistrators, po licym akers, and researchers n eed  in form ation  

about and access to  eva luation  too ls— particularly standardized  instrum ents for co llecting  data on  

fam ily  in vo lvem en t practices.

W e at Harvard F am ily  Research Project (H FR P) d eveloped  th is resource as part o f  our  

o n g o in g  effort to  h elp  practitioners and  researchers co llect and  use data for con tin u ou s  

im p rovem en t. P roduced  in  response to  calls from  w ith in  the fam ily  in vo lvem en t field, D ata  

Collection Instrucments fo r  Evaluating Fam ily Involvem ent provides stakeholders w ith  som e  

co m m o n ly  used  and  standardized  data co llection  instru m ents on  fam ily  in volvem ent. This 

resource can help  stakeholders learn about and ch oose  rigorous fam ily  in vo lvem en t in strum ents  

to  assess im pact and  ensure quality. By review ing these and  other instrum ents, program  and  

p o licy  leaders can also th in k  about w hich  m easures are m ost appropriate for their w ork  and h ow  

to  adapt or d evelop  to o ls  to  assess it.

What Is Family Involvement?

In order to  use  these or oth er tools to evaluate fam ily in vo lvem en t efforts, stakeholders first 

m u st define for th em selves w hat they m ean  b y  “fam ily  in vo lvem en t.” W e at HFRP believe that 

fam ily  in vo lvem en t is a core com p on en t o f  a com plem entary  learn ing system , in  w hich  an array 

o f  sch oo l and n o n sch o o l supports com p lem en t on e an other to create an integrated set o f  

com m u n ity -w id e  resources that support learning and d evelopm ent from  birth to  you n g  

ad u lthood . In such a system , fam ily  in vo lvem en t is on e o f  several pathw ays for supporting you n g  

p eop le  in  the m a n y  p laces and  contexts in  w h ich  they  grow  and learn. T hree elem en ts in  

particular com b in e  to  form  a pathw ay o f  interactive and o n g o in g  fam ily involvem ent:

•  First, fam ily  in vo lvem en t is a shared responsib ility  in w h ich  schools and other com m u n ity  

agencies and  organ ization s are com m itted  to  reaching out to  engage fam ilies in  m eaningfu l 

w ays and in  w h ich  fam ilies are com m itted  to actively supporting their ch ildren’s learning and  

develop m en t.

•  Second, fam ily  in vo lvem en t is con tin u ou s across a ch ild ’s life and  entails an enduring  

com m itm en t but ch an gin g  parent roles as children  m ature from  birth to y ou n g  adulthood.
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•  Third, effective fam ily  in vo lvem en t cuts across and reinforces learn ing  in  the m ultip le  settings 

w here ch ildren  learn— at h om e, in  prekindergarten program s, in  sch oo l, in  after sch oo l 

program s, in  faith-based  in stitu tion s, and  in  the com m u nity .

Indeed , th is resource recogn izes that fam ily in vo lvem en t is the shared respon sib ility  o f  

parents, educators, program  staff, co m m u n ity  m em bers, and m an y others and h igh ligh ts fam ily  

in vo lvem en t as a con tin u ou s part o f  ch ild  d evelop m en t. A s such, it includes data co llection  

in stru m ents d esign ed  to assess fam ily  in vo lvem en t from  m ultip le perspectives, in clu d in g  those o f  

fam ilies, educators, and  children . In addition , the tables b elow  provide in form ation , w h en  

available, on  the applicability  o f  d ifferent instru m ents across age ranges to aid in  evaluating fam ily  

in vo lvem en t across the develop m en ta l spectrum . D esign ed  to help  assess a variety o f  fam ily  

in vo lvem en t practices, program s, and in itiatives, the instrum en ts in clu d ed  here focus on  fam ily  

in vo lvem en t in  learning, in clu d in g  fa m ily -sch o o l com m u n ication  and  relationsh ips, fam ilies’ 

en cou ragem en t o f  learn ing  in  the h om e, and fam ilies’ feelings o f  se lf-efficacy .1

Instruments Included in This Resource

A  w id e range o f  sources provided  the in form ation  sum m arized  in  these tables. W e identified  

th e  data co llec tion  in stru m ents included  here through  sem inal research stud ies, W eb-based  

searches, evaluations co n d u cted  by the federally funded  Parental In form ation  and R esource  

C enters (PIR C s), and recom m en d ation s from  the field. In selecting in stru m ents for th is resource, 

w e focused  on  th ose  w h ich  co llect quantitative data and have b een  p ilo ted  and  tested  for 

reliability an d /or  valid ity, and that can be readily ob tained  and used  for program  and p o licy  

evaluations and research studies.

T his resource is n ot d esign ed  to be a com p reh en sive listing o f  fam ily  in vo lvem en t assessm ent 

too ls but rather a sam pling o f  validated  in stru m en ts.2 A lthough  m an y other data co llection  

to o ls— for exam ple, check lists, a ssessm ent rubrics, and  qualitative in terview  p ro toco ls— are 

available and  often  used  b y  sch oo ls and  com m u n ities, th ey  are beyon d  the scop e o f  th is resource.

Share Your Thoughts and Resources!
Harvard Family Research Project plans to update this resource periodically to include 
additional validated instruments. We invite you to share information about other validated 
quantitative data collection instruments with us by emailing Hfine@gse.harvard.eduH.

How to Use This Resource

B ecause fam ily  in vo lvem en t is a responsib ility  shared by m an y  ind ividuals in  a ch ild ’s life, w e  

have organized  th is resource accord ing to  the role o f  the individual expected  to respon d  to  the 

in stru m en t profiled— that is, parents and  other fam ily  m em bers, children, and sch oo l staff. 

Instru m ents that can be used  w ith  m ultip le stakeholders are inclu ded  in  all appropriate tables.
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• Instrument in c lu d es the title o f  the data co llection  in strum en t and w h o  developed  it.

• Brief description describes w hat the in stru m en t m easures, in clu d in g  specific constructs for 

fam ily  in vo lvem en t.

• Administered to lists the types o f  p eop le w h ose  behaviors, know ledge, and attitudes are assessed  

by the instrum ent.

• Original test population describes the p op u la tion s in  w hich  the in strum ent w as tested  for 

valid ity  a n d /o r  reliability.

• Measure structure ou tlin es h o w  the in strum ent is form atted, in clu d in g  length  and type o f  

questions.

• Availability tells y o u  w here to  look  for m ore in form ation  about or to obtain  the instrum ent.

Selecting an Evaluation Instrument

N o t every fam ily  in vo lvem en t program  or in itiative uses evaluation  for the sam e reasons. T he  

in strum ents listed  in  the tables below  serve a range o f  evaluation  purposes, from  m easuring  

parental m otiva tion  for in vo lvem en t and teacher outreach to  sch oo l-sp on sored  in volvem ent 

activities. A s y o u  con sid er  your evaluation need s and select in strum ents to  assess you r program ’s 

activities, w e encourage y o u  to  consider the fo llow in g  issues:

•  Alignm ent o f  program  objectives with evaluation instrument. G iven its d ifferent m easures, 

w ill the eva lu ation  in stru m en t you  selected  yield  usefu l in form ation  about h o w  w ell your  

program  is m eetin g  its ow n  particular objectives?

•  Applicability to respondents. If your respon dents differ from  the p op u la tion  in  w h ich  the 

in strum en t w as tested  for valid ity an d /or  reliability, h o w  w ill th is in fluence your  

in terpretation  o f  evaluation  results? Is the form at and  language o f  the instrum ent con d u cive  

to  the w ay y o u  are currently engaging  w ith  parents, teachers, and others to w h om  y o u  m ight 

adm inister the instrum ent?

•  Human and financia l costs. W ill you  need  to  invest resources in  b u ild in g  capacity— in  

expertise or in  tim e— to  collect, analyze, or u se  data that w ill be harvested from  the  

instrum ent?

T h ese are just a few  o f  th e  im portant considerations y o u  w ill n eed  to consider to  select the m ost 

appropriate eva lu ation  in stru m en t for your target p op u lation  and help  enhance the valid ity  and  

u sefu ln ess o f  th e  in form ation  y o u  obtain  about you r program ’s efforts. W ith  these considerations

The table includes the following inform ation about each data collection instrum ent:
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in  m in d , you  can use the in form ation  in  th is resource to find  data co llection  instrum ents that 

align w ith  the goals o f  your program s, p o lic ies , and studies.

T h is resource is in ten d ed  to provide o p tio n s for data co llection  and is n o t an en d orsem en t o f  any  

o f  the specific  instrum ents. T echnical assistance or consu ltation  w ith  p rofessional evaluators m ay  

be necessary  b efore selecting  or u tilizing the instrum ents.
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Family Involvement Instruments With Parents and Other Family Members as Respondents

Instrument Brief Description Administered To Original Test Population Measure Structure Availability

Fam ily-School 
Partnership Lab 

Scales: Parent and 
Student
Questionnaires3

(H oover-Dem psey 
and Sandler)

The Fam ily-School Partnership Lab Scales 
m easure three levels o f parent involvement:

•  Level 1 -  parent-reported  personal 
m otivators for involvement, perceptions of 
invitations to be involved, and perceived 
life context

•  Level 2 -  parent-reported  types of 
involvem ent (hom e based and school 
based) as well as report o f  m echanism s to 
be involved (also includes student 
outcomes)

•  Level 3 -  student perceptions o f parent 
involvement

Parents Parents o f children in 
kindergarten through sixth 
grade

Students in fourth through sixth 
grade

Parent questionnaire 
has 116 items.

Student questionnaire 
has 49 items.

Available in English and 
Spanish

Available in 4:

Hoover-Dem psey, K. V., & Sandler, H. M. 
(2005). Final performance report fo r  OERI 
Grant # R305T010673: The social context o f  
parental involvement: A  pa th  to enhanced 
achievement. Presented to  Project M onitor, 
Institute o f Education Sciences, U.S. 
D epartm ent o f Education, M arch 22, 2005.

http://www.vanderbilt.edu/Peabody/fam ily- 
school/scaledescriptions.html

(Please review authors’ Statem ent o f  Use for 
citation instructions when using these scales.)

Parent and School 
Survey (PASS)

(Ringenberger, 
Funk, M ullen, 
W ilford, and 
Kramer)

M easures six dim ensions o f family 
involvem ent (adapted from  typology from  the 
N ational N etw ork o f Partnership Schools):

•  Parenting -  hom e environm ent conducive 
to learning

•  Com m unicating -  hom e-school 
com m unication about child’s academic 
issues

•  Volunteering -  activities in the school and 
classroom

•  Learning at hom e -  help and 
encouragem ent w ith school work

• Decision m aking -  involvem ent with 
governance and shaping policies/practices 
at school

•  Collaborating with the com m unity  -  
paren t knowledge and use o f com m unity 
resources for learning

Parents Parents o f children in 
kindergarten through sixth 
grade

Largely m iddle-class and W hite 
settings

82.5% females

Two sections:

24 items about parent 
involvem ent behaviors 
and beliefs on  a 5 -point 
Likert scale (strongly 
disagree to strongly 
agree)

6 item s about level of 
difficulty certain 
barriers present to 
involvem ent on  a 3- 
po in t Likert scale (a lot 
to no t an issue)

Available in:

Ringenberg, M., Funk, V., Mullen, K., W ilford, 
A., & Kramer, J. (2005). Test-Retest Reliability 
o f the Parent A nd School Survey (PASS). The 
School C om m unity Journal, 15(2), 121-134.

http://www.adi.org/journal/fw05/RingenbergF
unkM ullenW ilfordKram erFall2005.pdf
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Family Involvement Instruments With Parents and Other Family Members as Respondents

Instrument Brief Description Administered To Original Test Population Measure Structure Availability

Parent as a Teacher 
Inventory (PAAT)

(Strom and Strom)

PAAT uses a com posite a ttitude scale to help 
m others and fathers o f preschool and prim ary 
grade children recognize their favorable 
qualities and identify realms in which they 
need further personal growth.

PAAT m easures parents’ feelings about:
•  Creativity
•  Frustration
• Control
•  Play
• Teaching/learning

Parents Parents o f children ages 3 to 9

Inform ation about the validation 
sample is available in the m anual

50 item s that survey 
parents about their 
understanding o f five 
aspects o f the p a ren t- 
child interactive system

Starter set: $58.95 (1 inventory m anual, 20 
inventory/identification booklets, and  20 
com parison profiles); sample set: $20.90 (1 of 
each item). Available for purchase at:

http://ststesting.com /FI.htm l

Available in English and Spanish from  the 
publisher. Also available from  the au thor in 
Arabic, Bengali, French, Germ an, Greek, 
Hebrew, H indi, Hopi, Japanese, Kannada, 
M andarin, Malay, Navajo, Portuguese, Serbo- 
Croatian, Sinhalese, and  Turkish.

Parent Education 
Profile (PEP)

(Dwyer)

The PEP fram ework has four scales related to 
children’s literacy development:

•  Parent’s Support for C hildren’s Learning 
in  the H om e

® Parent’s Role in Interactive Literacy 
Activities

•  Parent’s Role in Supporting C hild’s 
Learning in Form al Educational Settings

• Taking on  the Parent Role

W ithin  each scale are subscales and  levels that 
describe a progression o f the paren t’s 
developm ent in  understanding and using 
skills connected to that scale.

Parents Parents o f infants and children 
through age 8

Ratings are based on  a 
rubric o r developmental 
levels from least 
supportive (level 1) to 
m ost supportive (level 
5) o f literacy outcomes

Ratings based on 
observations, interviews, 
and w ritten journals

A dm inistrator’s Guide to Parent Education 
Profiles (PEP) and PEP Scales: $30. 
Available from:

RMC Research C orporation 
1000 M arket Street 
Portsm outh, N H  03801 
kkressley@rmcres.com 
1-800-258-0802

Available in English and Spanish
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Family Involvement Instruments With Parents and Other Family Members as Respondents

Instrument Brief Description Administered To Original Test Population Measure Structure Availability

Parent Efficacy 
scales5

(Hoover-Dempsey, 
Bassler, and Brissie)

The Parent Efficacy scales assess parent 
efficacy through m easures for parent 
perseverance, general ability to  influence 
children’s school outcom es and specific 
effectiveness in influencing children’s school 
learning. There are two form s available:

• Parent Perceptions o f Parent Efficacy 
(PPPE)

•  Teacher Perceptions o f Parent Efficacy 
(TPPE)

Parents Parents in a large middle-class 
public school district

Predom inantly W hite parents 
with elem entary school children

Item s scored on a 5- 
poin t Likert scale 
(l= strongly  agree, 
5=strongly disagree)

Possible total scores for 
PPPE range from  12 to 
60

Possible total scores for 
TPPE range from  7 to 
35

Available in:

Hoover-Dem psey, K. V., & Sandler, H. M. 
(2005). Final performance report fo r  OERI 
Grant # R305T010673: The social context o f  
parental involvement: A  path to enhanced 
achievement. Presented to Project M onitor, 
Institute o f Education Sciences, U.S. 
D epartm ent o f Education, M arch 22,2005.

http://www.vanderbilt.edu/Peabody/fam ily-
school/Reports.htm l

See Final R eport Part B

(Please review authors’ Statem ent o f Use for 
citation instructions when using these scales.)
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Family Involvement Instruments With Parents and Other Family Members as Respondents

Instrument Brief Description Administered To Original Test Population Measure Structure Availability

Parent
Involvem ent At 
Hom e (PIH)

Parent
Involvem ent at 
School (PISC)

Parent Perceived 
Teacher Outreach 
(PPTO)

(Patrikakou and 
Weissberg)

There are three parts to this series:

•  PIH -  Investigates various kinds o f parent 
practices that contribute to the 
enhancem ent o f academic and social 
development, such as m aking sure child 
has a quiet place to do hom ew ork and 
checking child’s homework.

• PISC -  M easures various ways in which 
parents are involved in  their children’s 
education at school. Items on this scale 
m easured paren t participation in both 
policy-dictated activities (e.g., picking up 
child’s report card) and in voluntary 
activities (e.g., volunteering in child’s 
classroom).

• PPTO -  M easures the paren t’s perceptions 
o f various teacher outreach behaviors and 
practices that encourage and reinforce 
paren t involvement. Contains item s on  the 
perception o f both the climate that the 
teacher creates for parents (e.g., does your 
child’s teacher share inform ation with you 
in  a positive way?) and the level o f 
inform ation the teacher relays to parents 
(e.g., does the teacher tell you specific ways 
that you could help your child do better?).

Parents Inner-city  schools in the 
M idwest

PIH: 8 items based on 
weekly frequency for 
activities

PISC: 6 items based on 
yearly frequencies

PPTO: 10 items based on 
yearly frequencies

Available from 6:

Eva Patrikakou, Ph.D.
Associate Professor 
D irector
The Learning and Behavior Specialist 
Program

DePaul University 
epatrika@depaul.edu

Available in English and Spanish
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Family Involvement Instruments With Parents and Other Family Members as Respondents

Instrument Brief Description Administered To Original Test Population Measure Structure Availability

Parent Success 
Indicator (PSI)7

(Strom  and  Strom)

The PSI focuses on  six m ajor facets o f parenting:

•  C om m unication -  how  often the paren t is 
good at com m unicating and listening to the 
child

•  Use o f t im e -  how  often the parent has 
difficulty finding tim e to be involved in the 
child's daily life

•  Teaching -  how  often the paren t teaches 
about im portan t issues such as health, 
consideration o f others feelings, and  issues o f 
right and  w rong

•  Frustration -  how  often the parent is 
frustrated by the way a child typically behaves

•  Satisfaction -  how  often the parent likes the 
way a child typically behaves

•  Inform ation needs -  how often the parent 
needs m ore inform ation about w hat to expect 
o f  a child at a particular age, helping the child 
succeed in school, helping the child deal w ith 
gangs and bullies, preventing the use o f drugs 
and alcohol, and o ther adolescent concerns.

Parents

Children

Parents o f children ages 10 to 
14

Children ages 10 to 14

Parent survey, child survey

Self-reports, p aren t’s 
perceptions o f children

Starter set: $73.90 (1 m anual, 20 parent 
inventory booklets, 20 child inventory 
booklets, and 20 com parison profiles); 
sample set: $20 (1 o f each item)

Available for purchase at:

http://ststesting.com /FI.htm l

Available in  English and Spanish

Parent-Teacher 
Involvement 
Questionnaire: 
Parent (PTIQ-P)8

(The Fast Track 
Project)

The PTIQ -P has four subscales measuring:

•  Quality o f paren t-teacher relationship
• Parent involvem ent and volunteering at 

school
• Parent endorsem ent o f school
• Frequency o f parent-teacher contact

Parents Parents o f children in grades 
4 and above available

26 items on  a 5-point 
Likert scale for specific 
frequency, general 
frequency, and  level of 
agreem ent

Available online from the Fast Track Project 
website9:

http://www.fasttrackproject.Org/techrept/p/
ptp/

Please contact the instrum ent’s developer 
for specific term s o f use at: 
fasttrack@ duke.edu
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Family Involvement Instruments With Parents and Other Family Members as Respondents

Instrument Brief Description Administered To Original Test Population Measure Structure Availability

School and Family 
Partnership: 
Surveys and 
Sum m aries10

(Epstein, Salinas, 
and Connors)

The School and Family Partnership Surveys 
and Sum m aries are sets o f surveys used to 
assess attitudes about the p aren t-teacher 
relationship. Two versions are available: one 
for use with elem entary/m iddle school 
populations and the other w ith high school 
populations. There is also a youth 
questionnaire for students in  high school.

The School and Family Partnership Surveys 
include m easures for:

• Basic obligations o f parents
• Basic obligations o f schools
• V olunteers at the school building
• Involvem ent in  learning activities and 

hom ew ork
• Governance/advisory roles for parents

Parents

Teachers

Students

Parents and teachers o f 
children ages 5 and up

Varies depending on 
questionnaire

Survey prices range from  $10-20. Available 
for purchase through the National 
Neighborhood o f Partnership Schools at 
Johns H opkins U niversity11:

http://www.csos.jhu.edu/p2000/survey.htm

University o f Idaho 
Survey o f  Parenting 
Practices, 2nd 
Edition

(Shaklee and 
Demarest)

The University o f Idaho Survey o f Parenting 
Practices was developed for the Parents as 
Teachers (PAT) program . Through a series o f 
retrospective questions, it m easures:

• Changes in parenting practices -  
knowledge, confidence, skills/abilities, 
behavior, and netw orking

• Also includes questions for demographics, 
participation, and satisfaction

Parents Parents o f children o f various 
ages

34 items, 12 o f which 
m easure parenting 
practices

Com plete tool kit: $85. Available for 
purchase through the Idaho Family Life 
Program  Resources W ebsite:

http://ww w .agls.uidaho.edu/fcs/extension/f
amilylife/tools.htm#University_of_Idaho_S
urvey_of_Parenting_Practice

Available in English and Spanish
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Family Involvement Instruments With Parents and Other Family Members as Respondents

Instrument Brief Description Administered To Original Test Population Measure Structure Availability

Home
Observation for 
Measurement o f 
the Environment 

(HOME)

(Bradley and 
Caldwell)

The HOM E is an instrum ent com pleted by a 
researcher o r o ther observer, which assesses 
parenting practices and the hom e environm ent in 
a broad range o f categories th rough the use of 
trained observers. I t has four different versions:

•  The Infant/Toddler HOM E -  designed for use 
during infancy (birth  to age 3) and com posed 
o f  45 items clustered into six subscales: 1) 
Parental Responsivity, 2) Acceptance o f Child, 
3) O rganization o f the Environm ent, 4) 
Learning M aterials, 5) Parental Involvement, 
and 6) Variety in Experience.

•  Early C hildhood H OM E -  designed for use 
with children between 3 and 6 years o f  age and 
contains 55 items clustered into 8 subscales: 1) 
Learning M aterials, 2) Language Stimulation, 
3) Physical Environm ent, 4) Parental 
Responsivity, 5) Learning Stimulation, 6) 
M odeling o f Social M aturity, 7) Variety in 
Experience, and 8) Acceptance o f  Child.

•  M iddle C hildhood HOM E -  designed for use 
between ages 6 and 10 and contains 59 items 
clustered in to  eight subscales: 1) Parental 
Responsivity, 2) Physical Environm ent, 3) 
Learning M aterials, 4) Active Stimulation, 5) 
Encouraging M aturity, 6) Em otional Climate, 
7) Parental Involvement, and 8) Family 
Participation.

• Early Adolescent H OM E -  designed for use 
from  10 to 15 years old and contains 60 items 
clustered in to  7 subscales: 1) Physical 
Environm ent, 2) Learning M aterials, 3) 
M odeling, 4) Instructional Activities, 5) 
Regulatory Activities, 6) Variety o f  Experience, 
and 7) Acceptance & Responsivity.

Parents

Children

Families with children from  birth  
through age 14, depending on  the 
scale

Tested th roughout N orth  and 
South A m erica (including the 
Caribbean), in  several European 
and Asian countries, in Australia, 
and in a t least two African nations

A dm inistered by a trained 
observer

Ranges depending on 
HOM E version, all with 
binary yes/no answers

Com prehensive m anual (includes 
standard, child care setting, and 
disability adapted manuals): $50; 
standard  manual: $40

O ther necessary materials: 
infant/toddler forms: $15/pkg o f 50; 
early childhood forms: $25/pkg o f 50; 
m iddle childhood forms: $12.50/pkg of 
25; early adolescent forms: $12.50/pkg 
o f 25

Available for purchase a t12:

http://ualr.edu/case/index.php/hom e/li
om e-inventory/contact-inform ation/
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Family Involvement Instruments With Parents and Other Family Members as Respondents

Instrument Brief Description Administered To Original Test Population Measure Structure Availability

Parent and Family 
Involvem ent in 
Education Survey 

o f  the 2003 
National 
H ousehold  
Education Surveys 
Program

(N ational C enter for 
Education Statistics 
(NCES))

The Parent and Family Involvem ent in Education 
Survey o f 2003 assesses the following items:

•  School com m unication with families about 
student progress, opportunities for 
involvement, and o ther types o f inform ation- 
sharing

® Involvem ent in hom ework, such as providing 
designated spaces, helping w ith hom ework, 
and checking hom ew ork w hen it is complete

® Involvem ent in school, such as attending 
school m eetings and events, volunteering, 
serving on  com m ittees, and fundraising

® Involvem ent in nonschool activities, such 
hom e-based activities and outings with the 
student. Parents o f  students in  kindergarten 
through th ird  grade are also asked about 
reading to the child.

® Experiences with school, such as the climate 
the school provides for the student and for 
family involvem ent

® Expectations for postsecondary education, 
such as w hat the s tudent will do after high 
school and the financial support the parent 
will give

•  Student activities -  the type o f school and 
nonschool activities in  w hich the s tudent is 
involved

• Satisfaction, such as how  well the school does 
at providing various avenues for involvem ent 
and com m unication and opinions o f academic 
standards, teachers, and discipline

•  School choice -  w hether the student attends a 
school o f  choice or the family moved in  order 
to be eligible for one

•  Services provided for students w ith disabilities 
-  whether these services are provided

Parents N ationally representative sample 
o f parents o f students in 
k indergarten through 12th grade

64 pages w ith various 
scales (yes/no, frequency, 
agree/disagree m ultiple 
choice, and satisfaction)

Adm inistered by trained 
interviewers at NCES

Available online as a p d f from  the NCES 
website:

h ttp  ://nces.ed.gov/nhes/pdf/pfi/pfi03 .pdf
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Family Involvement Instruments With School Staff as Respondents

Instrument Brief Description Administered To Original Test Population Measure Structure Availability

Survey o f  Chicago 
Public Schools 
Teachers, Spring 

2003 (Elementary 
School Edition)

(C onsortium  on 
Chicago School 
Research at the 
University o f 
Chicago)

The Parent Involvem ent and C om m unity 
Relations section o f the Survey o f  Chicago 
Public Schools Teachers assesses participant 
relations through m easures of:

•  Parent involvem ent in school -  teachers 
report on  how  often parents engage in 
school-based involvem ent

•  Teacher outreach to parents -  how  
teachers w ork with parents to develop 
com m on goals, good com m unication, and 
strengthen student learning

• T eacher-paren t trust -  the degree o f 
m utual respect between teachers and 
parents

• Knowledge o f student culture -  how 
teachers strive to understand the lives and 
com m unities o f  students

® Use o f com m unity resources -  how 
teachers use com m unity assets in their 
teaching and to understand their students

• Ties to com m unity -  how  often teachers 
interact w ith the school’s surrounding 
com m unity

Elem entary school 
teachers

Chicago Public School 
teachers (elem entary grades)

Q uestions related to Parent 
Involvem ent and 
C om m unity Relations 
begin on page 4; section 
contains 5 question items 
with m ultiple sub- 
questions

Varies from  agree/disagree 
statem ents to 
quantity/degree m easures

Available online as a p d f from the 
Consortium  on  Chicago School Research:

http://ccsr.uchicago.edu/downloads/74022
003-elem -teacher.pdf
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Family Involvement Instruments With School Staff as Respondents

Instrument Brief Description Administered To Original Test Population Measure Structure Availability

Parent Efficacy 
scales13

(Hoover-Dempsey, 
Bassler, and Brissie)

The Parent Efficacy scales assess parent 
efficacy through m easures for parent 
perseverance, general ability to influence 
children’s school outcom es, and specific 
effectiveness in influencing children’s school 
learning. There are two form s available:

® Parent Perceptions o f Parent Efficacy 
(PPPE)

• Teacher Perceptions o f Parent Efficacy 
(TPPE)

Teachers Teachers in a large middle- 
class public school district

Predom inantly W hite 
respondents in elem entary 
schools

Item s scored o n  a 5-point 
Likert scale (l= strongly  
agree, 5=strongly disagree).

Possible total scores for 
PPPE range from  12 to 60

Possible total scores for 
TPPE range from  7 to 35.

Available in:

Hoover-Dem psey, K. V., & Sandler, H.M. 
(2005). Final performance report fo r  OERI 
Grant # R305T010673: The social context o f  
parental involvement: A  pa th  to enhanced 
achievement. Presented to Project M onitor, 
Institute o f Education Sciences, U.S. 
D epartm ent o f  Education, M arch 22,2005.

http://www.vanderbilt.edu/Peabody/fam ily
-school/Reports.htm l

See Final R eport Part B

(Please review authors’ Statem ent o f Use 
for citation instructions when using these 
scales.)

School and Family 
Partnership: 
Surveys and 
Summaries

(Epstein, Salinas, 
and  C onnors)

The School and Family Partnership: Surveys 
and Summ aries are sets o f surveys used to 
assess attitudes about the p aren t-teacher 
relationship. Two versions are available: one 
for use w ith elem entary/m iddle school 
populations and the o ther w ith high school 
populations. There is also a youth 
questionnaire for students in high school.

The School and Family Partnership Surveys 
include m easures for:

•  Basic obligations o f parents
• Basic obligations o f schools
• Volunteers at the school building
• Involvem ent in learning activities and 

Hom ew ork
•  Governance/advisory roles for parents

Teachers Teachers o f children ages 5 
and up

A dm inistered by a trained 
interviewer

Varies depending on 
questionnaire

Survey prices range from  $10-20. 
Available for purchase through the 
N ational N eighborhood o f Partnership 
Schools at Johns H opkins U niversity14:

http://www.csos.jhu.edu/p2000/survey.ht
m
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Family Involvement Instruments With School Staff as Respondents

Instrument Brief Description Administered To Original Test Population Measure Structure Availability

Parent-Teacher 
Involvement 
Questionnaire: 
Teacher (PTIQ- 
T )15

(The Fast Track 
Project)

The PTIQ-T has three subscales that measure:

•  Parents’ com fort in their relationship with 
the teacher and with the school

•  Parent involvem ent and volunteering in 
school

•  Parent-teacher contact

Teachers Both high-risk and norm ative 
samples

21 items on  a 5-point Likert 
scale

Available online from  the Fast Track 
Project w ebsite16:

http://ww w .fasttrackproject.org/techrept/
p /p tt/

Please contact the instrum ent’s developer 
for specific term s o f use at: 
fasttrack@duke.edu

Survey on Family 
and School 
Partnerships in 
Public Schools, K -8

(National C enter for 
Education Statistics 
(NCES))

The NCES Survey on Family and School 
Partnerships in Public Schools, K -8  addresses 
the following:

•  The kinds o f com m unications schools 
establish to provide parents with 
inform ation

•  The kinds o f activities schools sponsor that 
are designed to inform  parents about their 
children’s perform ance, and the extent to 
which parents participate

•  The kinds o f volunteer activities schools 
make available to parents, and the extent 
to which parents participate

• The extent to which parents are included 
in decision-m aking regarding selected 
school issues

•  O ther factors that influence school efforts 
to increase paren t involvem ent

Principals A nationally representative 
sample o f kindergarten 
through 8th grade schools

24 items with various scales 
(yes/no, frequency, 
agree/disagree m ultiple 
choice, and satisfaction)

Available online from  the NCES website:

Carey, N., Lewis, L., Farris, E., Burns, E. 
(1998). Parent involvem ent in  children’s 
education: Efforts by public elem entary 
schools. W ashington, DC: National 
Center for Education Statistics.

Accessed online A pril 9,2009 at:

http://nces.ed.gov/surveys/frss/publicatio
ns/98032/pdf/questionnaire.pdf
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Other Resources

W e w ill be updating  this resource as m ore validated  and p u b lic ly  available instrum ents  

b eco m e available to  us. I f  you  have additional su ggestion s, p lease let us k n ow  the in stru m en t’s 

n am e and h o w  to access it. I f  possib le , p lease send an electron ic cop y  o f  the in strum en t to  

fine@ gse.harvard.edu or m ail a hard cop y  to:

Fam ily In vo lvem en t N etw ork  o f  Educators 

Harvard Fam ily R esearch Project 

3 G arden Street 

C am bridge, M A  02138
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Endnotes

1 A lth ou gh  p a ren t-ch ild  relationsh ips, d iscip line, and other parenting practices and fam ily  

p rocesses are a lso core com p on en ts o f  a spectrum  o f  fam ily  in vo lvem en t approaches, th ey  are 

b eyon d  the scop e o f  th is particular resource. T he Parents as T eachers (PA T) N ation a l C enter has 

a searchable database o f  m easures o f  parenting, as w ell as child  and parent ou tcom es, at 

http ://m easures.patnc.org /m easures/index .php?fuseaction=search .search .

2 In som e cases, w e id en tified  instrum ents that w ere w ell kn ow n  but n ot publicly  available. A s 

these and other validated  instrum en ts b ecom e available, w e w ill add them  to  this resource list.

3 A lso  inclu d es stu d en t questionnaire. T hese instrum ents share som e co m m o n  elem en ts w ith  the 

Parent Efficacy Scales by  H oover-D em p sey , Bassler, and Brissie.

4 A lso  cited  in: W alker, J.M., W ilk ins, A.S., D allaire, J., Sandler, H .M ., 8c H oover-D em p sey , K.V. 

(2005). Parental involvem ent: M od el revision  through  scale developm ent. Elem entary School 
Journal, 106(2); 85-104 .

5 A lso  inclu d es a teacher questionnaire.

6 A lso  cited  in: Patrikakou, E. N „  8c W eissberg, R. P. (2000). Parents’ percep tions o f  teacher  

outreach and parent in vo lvem en t in ch ildren ’s education . Journal o f  Prevention & Intervention in 
the Com m unity, 20, 1 0 3 -1 1 9 .
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7 Youth survey also available.

8 T eacher q uestionn aire also available.

9 In strum ent has also been  adapted for use in: K ohl, G. O ., Lengua, L. J., M cM ahon , R. J., & 

C on d u ct P rob lem s P revention  R esearch G roup (2000). Parent in vo lvem en t in  school: 

C on cep tu a liz in g  m u ltip le  d im en sion s and their relations w ith  fam ily and dem ograph ic risk  

factors. Journal o f  School Psychology, 38, 5 0 1 -5 2 3 .

10 A lso  in clu d es teacher and student questionnaires. T hese instrum ents are related to the scales 

d evelop ed  by  D auber and Epstein , w h ich  m easure parent in volvem ent at the sch oo l, parent 

in vo lvem en t w ith  h om ew ork , parent in vo lvem en t in  reading activities, parent attitudes toward  

th e  sch oo l, sch oo l practices to  com m u n ica te  w ith  and  involve parents at sch oo l, sch oo l practices 

to  in vo lve  parents at h o m e, and total sch o o l program  to involve parents. For m ore in form ation , 

see D auber, S. L. & E pstein, J. L. (1993). Parents’ attitudes and practices o f  in vo lvem en t in  inner- 

city  elem entary  and m id d le schools. In N . F. C havkin (Ed.) Families and schools in a pluralistic 

society. A lbany, NY: State U niversity  o f  N e w  Y ork Press.

11 E pstein , J. L„ C oates, L„ Salinas, K. C., Sanders, M . G., & Sim on, B. (1997). School, fam ily, and  
com m unity partnerships: Your handbook fo r  action. T housand  Oaks, CA: C orw in  Press.

12 Instrum en t also cited  in  Bradley, R. H . & C aldw ell, B.M . (1979). H o m e observation  for 

m easurem ent o f  the environm ent: A  rev ision  o f  the p resch oo l scale. Am erican Journal o f  M ental 
Deficiency, 84, 2 3 5 -2 4 4  and in  Bradley, R. H ., & C aldw ell, B.M . (1981). T he H O M E  Inventory: A  

valid ation  o f  the presch oo l scale for b lack  children. Child Development, 52, 7 0 8 -7 1 0 .

13 A lso  in clu d es a teacher questionnaire.

14 R elated resource: E pstein, J. L., C oates, L., Salinas, K. C ., Sanders, M . G., & S im on , B. (1997). 

School, fam ily, and com m unity partnerships: Your handbook fo r  action. T housand  O aks, CA: 

C orw in  Press.

15 Parent question naire also available.

16 Instrum en t used  in  K ohl, G. O., Lengua, L. J., M cM ah on , R. J., & C on duct Problem s Prevention  

R esearch G roup (2000). Parent in vo lvem en t in  school: C on ceptualizing  m ultip le  d im en sion s and  

their relations w ith  fam ily and dem ographic risk factors. Journal o f  School Psychology, 38, 5 0 1 -  

523.
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About Harvard Family Research Project (HFRP)

Since 1983, w e have h elped  stakeholders d evelop  and evaluate strategies to  p rom ote  the w ell­

b e in g  o f  ch ildren , you th , fam ilies, and com m u n ities. O ur w ork focuses prim arily  on  three areas 

that support ch ild ren ’s learn ing and d evelop m en t— early ch ild h ood  education , o u t-o f-sch o o l tim e  

p rogram m in g, and  fam ily and co m m u n ity  support in  education . B uild ing on  our know led ge that 

sch o o ls  can n ot do  it a lone, w e also focu s national a ttention  o n  com plem entary  learning. 

C om p lem en tary  learn ing is the idea that a system ic approach, w hich  integrates sch oo l and  

n o n sch o o l supports, can better ensure that all ch ildren have the skills they n eed  to  succeed . 

U n d erp in n in g  all our w ork  is our co m m itm en t to ed ucation  for strategic d ecis ion  m aking, 

learn ing  and accountab ility .
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Recommended Reading 
on Parent Involvement

❖  Constantino, Steven M. Engaging All Families: Creating a Positive School Culture by Putting Research into 
Practice. Lanham, Md.: Scarecrow Press, 2003.

❖  Crane, Claire, Penny Bix, Patricia E. Herbert, Barbara Kelly, Kathe Landergan, Cindie Neilson, David 
Romanowski, Patricia Torto, and NiqeWare. Becoming a Community School. Dorchester, Mass.: Project for 
School Innovation, 2004.

❖  Delgado-Gaitan, Concha. Involving Latino Families in Schools: Raising Student Achievement Through 
Home-School Partnerships. Thousand Oaks, Calif.: Corwin Press, 2004.

❖  Epstein, Joyce L., Mavis G. Sanders, Steven B. Sheldon, Karen Clark Salinas, Natalie Rodriguez Jansorn, 
Frances L. Van Vorhis, Cecilia S. Martin, Brenda G. Thomas, Marsha D. Greenfeld, Darcy J. Hutchins, and 
Kenyatta J. Williams. School, Family, and Community Partnerships: Your Handbook for Action, 3rd ed. 
Thousand Oaks, Calif.: Corwin Press, 2008.

❖  Ferguson, Chris. “Reaching Out to Diverse Populations: What Can Schools Do to Foster Family-School 
Connections?” Austin, Tex.: Southwest Educational Development Laboratory, September 2005. 
http://www.sedl.org/connections/resources/rb/rb5-diverse.pdf

❖  Goodwin, A. Lin, and Sabrina Hope King. Culturally Responsive Parental Involvement: Concrete 
Understandings and Basic Strategies. Washington, D.C.: American Association of Colleges for Teacher 
Education, 2002. http://eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/1 a/c1/44.pdf

❖  Henderson, Anne T., and Karen L. Mapp, eds. A New Wave o f Evidence: The Impact o f School, Family, 
and Community Connections on Student Achievement. Austin, Tex.: Southwest Educational Development 
Laboratory, 2002. http://www.sedl.org/connections/resources/evidence.pdf

❖  Henderson, Anne T., Karen L. Mapp, Vivian R. Johnson, and Don Davies. Beyond the Bake Sale: The 
Essential Guide to Family-School Partnerships. New York: New Press, 2006.

❖  Hodgkinson, Harold L. Leaving Too Many Children Behind: A Demographer’s View on the Neglect of 
America's Youngest Children. Washington, D.C.: Institute for Educational Leadership, April 2003. 
http://www.iel.org/pubs/manychildren. pdf

❖  Johnson, Vivian R. “Family Centers in Schools: Expanding Possibilities for Partnerships.” In Promising 
Practices for Family Involvement in Schools, ed. Diana Hiatt-Michael. Greenwich, Conn.: Information Age 
Publishing, 2001.

Continued on next page
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Recommended Reading on Parent Involvement, continued
V      ^

❖  Kretzmann, John P., and John L. McKnight. Building Communities from the Inside Out:A Path Toward 
Finding and Mobilizing a Community's Assets. Evanston, III.: Institute for Policy Research, Northwestern 
University, 1993. Distributed by ACTA Publications, Skokie, III.

❖  Kugler, Eileen Gale. Debunking the Middle Class Myth: Why Diverse Schools Are Good for All Kids. 
Lanham, Md.: Scarecrow Press, 2002.

❖  Lawrence-Lightfoot, Sara. The Essential Conversation: What Parents and Teachers Can Learn from Each 
Other. New York: Ballantine, 2003.

❖  National Network of Partnership Schools. Promising Partnership Practices. Baltimore, Md.: The Center on 
School, Family, and Community Partnerships, Johns Hopkins University.
(Annual collections of Promising Partnership Practices are available on the website of the National Network of Partnership Schools, 
www.partnershipschools.org, in the section "Success Stories in the Spotlight.”)

❖  O’Hearn parents and teachers. Including Every Parent. Dorchester, Mass.: Project for School Innovation,
2003.

❖  Orfield, Gary, Daniel Losen, Johanna Wald, and Christopher B. Swanson. “Losing Our Future: How 
Minority Youth Are Being Left Behind by the Graduation Rate Crisis.” Cambridge, Mass.: The Civil Rights 
Project at Harvard University. Contributors: Advocates for Children of New York, The Civil Society Institute,
2004. http://www.urban.org/UploadedPDF/410936_LosingOurFuture.pdf

❖  Weiss, Heather B., Kelly Faughnan, Margaret Caspe, Cassandra Wolos, M. Elena Lopez, and Holly 
Kreider. Taking a Closer Look: A Guide to Online Resources on Family Involvement. Cambridge, Mass.: 
Harvard Family Research Project, 2005. http://www.hfrp.org/family-involvement/publications- 
resources/taking-a-closer-look-a-guide-to-online-resources-on-family-involvement
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ALASKA POLICY FORUM

Who are we?
Non-profit 

All volunteer staff

Our Education Focus: Students &Parents



Where is Alaska Headed Educationally?

Alaska Policy Forum Assumptions:
*Compared to  o ther states:

-  Our kids are just as smart

-  Our teachers are just as dedicated

-  Our parents are just as loving

*The brightness o f a child's mind is not closely 
linked to the ir skin color

* Economic status impacts student

achievement



Where is Alaska Headed Educationally?

K-12 spending far above the national average
-  Both in overall dollars and rate o f increase

• Spend far too much on facilities

• Staffing surge

Relatively low poverty



Disappointing Results (ROI)

Alaska 2011 NAEP Test Rankings

4th Grade Reading 50th out of 50

4th Grade M ath 44th out of 50

8th Grade Reading 34th out of 50

8th Grade M ath 28th out of 50

UPPER and MIDDLE Income Kids

4th Grade Reading 50th out of 50

4th Grade M ath 47th out of 50

8th Grade Reading 49th out of 50

8th Grade M ath 32nd out of 50

LOW Income Kids KA |A L A S
P O L I C Y
F O R U M



Making Change Happen

More Competition -  More Parental Choice

Creates automatic accountability
Public funding to  private institutions is already 
commonplace
Current system too dependent on no-bid single­
source supplier
More choices = more parental involvementl a l a s k a - 

Opens choice to  rural students
Drives innovation & improvement

• Carpe Diem Charter Schools
• Rocketship Charter Schools



Making Change Happen

Update Overly Restrictive Charter School Laws
2013 Stanford University CREDO Charter School Study 

Alaska's charter laws 41st out of 43 (NAPSC Rankings) 
Competition & innovation needed 

Charter Management Organizations (CMO) in lower-48 
• KIPP

Uncommon Schools- 32 Campuses
-  Inner city kids -  78% low income

— SAT average -  20 points above "College Ready

KA |A L A S
P O L I C Y
F O R U M

s.



Making Change Happen

#3 Third Grade Literacy Requirement
-  Now law in 16 states -  Florida the 1st in 2001 

--Grades 1 & 2 targeted intervention

2011 NAEP Scores
Alaska, 4th Grade Reading -  All Score 208

Florida, 4th Grade Reading -- Low-lncome Score 216



Making Change Happen

#4 Simple and Accurate Assessment of Schools
ASPI system misleads parents, students and staff about 

school quality; need visibility

Alaska sets very low standards:

SBA: 80% Alaska kids proficient in reading 2011 

NAEP: 25% Alaska kids proficient in reading 2011
I A L A S K A  |

P O  L I C  Y
F O R U M



Making Change Happen

#4 Simple and Accurate Assessment of Schools
ASPI "Three Star" elementary school in Anchorage: 

Scored 78 out of possible 100 

Only 7 points below "Four Star"
-  Scores in general decline since 2006

-  "Average" attendance rate compared to district

-  Reading 44% BELOW or FAR BELOW proficient

-  W riting 48% BELOW or FAR BELOW proficient

-  M ath 51% BELOW or FAR BELOW proficient

-  Science 92% BELOW or FAR BELOW proficient

A L A  

F O
P O L I C Y



Making Change Happen

#5 Leverage Technology

All schools-An implosion of productivity 
Rural schools- A vision



The Future: Focus on the Children

We have no financial interest
Alaska pays too much-gets little return
Competition drives excellence
Alaska needs the political will to make change 
happen



9/11/13-Testimony regarding Education/Business Perspective

Good Afternoon Senate Finance Committee:

My name is Crystal Nygard, CEO of the MatSu Business Alliance, (MSBA), a 

small business located in the Mat-Su Borough working hard everyday to connect 

and educate the market. Our mission is to promote business development, 

family wage jobs, and local responsible government. That is why I am here to 

speak to you today because we asked our client to engage in the discussion 

about education and have concluded the two are disconnected, (thank you to 

Alaska Policy Forum for sharing the current Sweden system where their school 

system works with entrepreneurs and local businesses to design school choice.)

Since 2009, MSBA has been hiring students, referred students, and courage 

students to talk with employers. MSBA has been working with our community, 

marketplace, and clients concerning business. Recently our clients participated 

in a short survey about K through 12 educations and it relationship to the work 

place. I will share those results with you today, share a business perspective 

about partners, and lastly offer solutions around policy reform pertaining to 

education.

Your committee, constituents and audience may be asking what BUSINESS has 

to do with education. Well, first EDUCATION is BIG BUSINESS. The Mat-Su 

Borough spends 2/3 of its entire budget on education. Yet, as the fastest 

growing area in the state we have in return one of the highest unemployment



rates in the State of Alaska. Those unemployment rates are even higher for 

youth 16-18 years.

Let’s examine what our clients had to share. Approximately 200 business 

leaders were asked to participate in this survey. They were not given multiple 

choice formats, but rather asked to write their responses and return back to us. 

Just over 10% of the clients returned their survey for this testimony. They were 

asked the following questions.

1) Has your organization hired high school students in the past? Yes, but not for 

many years; the high schools no longer have their program helping place 

students into jobs.

2) What did you find was lacking in the high school student your 

organization employed? Most student were lacking a good work ethic, not 

self-motivated, don’t use observation as a learning tool, don’t understand 

how private industry works, and punctionality.

3) What did you find was the best attributes of the high school student your 

organization employed? Not intimidated by technology, more easily 

accepts change and the willingness to learn.

4) What are the three most important qualities you desire in a high school 

student you employ? 1) Ability to fill out a timecards; 2) a student who 

wants to work and is not there because his parents told him he must work. 

Most young people don’t feel the need, nor do they want, to learn to work; 

3) reliability, critical thinking, customer service/communications; 4) smile,



willingness to learn, willingness to follow our dress code, understand that 

the business needs their help.

5) When looking at a high school student’s job application/resume, what is 

the most important thing you look for? Most are looking for part-time work 

while going to school and they have few, if any, skills; therefore they do 

not have references. I pay more attention to a verbal interview then a 

resume. Evidence of interest in the industry outside of work/education, 

such as an in volunteer projects, or hobbies. Reference, presentation of 

themselves, classes they have completed in office systems. The length of 

time they will be available for work. Would they be a candidate for a full 

time permanent job in the future? Evidence of interest in the industry 

outside of work history/education, such as in volunteer projects, or 

hobbies.

For each of these questions, “high school student” is defined as currently in high 
school or recently graduated high school and is pre-college.

There is apparently a SERIOUS disconnect between the business community

and the education community. The skills of critical thinking skills, reliability, and

communication are the three factors referenced in our survey. I think it clearly

shows that:

s  Academic results such as test scores don’t’ directly correlate or translate 

to real world experience; (i.e. a top calculus students doesn’t mean they 

understand construction practices)



s  Forcing information into students and then quickly taking a test doesn’t 

matter nor does it prepare them for the workforce; Repetition matters

s  Application of information taught is when learning begins; Geometry in the 

class is different than building a house;

s  Conformity is depleting our number of thinkers and motivation zapper; 

what can they do? How can they do?

v' Lastly, standardization of test doesn’t create critical thinking, but keeps the 

education and business cultures separated.

I think the discussion about our Ferry is very similar to this discussion today. 

Initially the conversation was centered on the ability to obtain federal funds for 

the design/build of a large ferry. We committed to the funding and began the 

building process, however, the end product wasn’t able to provide the services it 

was initially thought to provide and there were no other markets that were willing 

to purchase the vessel. So, we have a ferry with no means of using it and no 

ability to sell it. That is where we are with education. Almost every conversation 

starts with federal funds or federal standards and the state has to invest in the 

resources necessary to conform and keep the funds or meet the standards. We 

make that investment knowing it is not sustainable and have no exit strategy. The 

end results is you have a culture that was built on what looked like a strong offer 

to build an overprices product and a limited market that is appreciating or 

partnering in the success of the product, our children.



The questions are: Who is going to be the long-term partner for education: the 

Federal Government, State of Alaska, collective groups of voices representing 

Business and the Education Community.

s  The Federal Government will provide standards, funding in the beginning, 

matching grants etc., but they don’t know what our local market needs nor 

do they care regarding talent;

s  The State of Alaska will provide the leadership, funding long-term, and 

policy that can move the market into running our education like an 

enterprise and give the success tools to the schools based on the needs 

of the market;

S The Business Community can partner with the school by finding ways to 

minimize operating costs, complying with federal and state requirements, 

increasing the amount of internships available to our students; incorporate 

all types of schools in the system; develop a culture of competition and 

not conformity;

s  Special Interest can provide what they have always provided at a higher 

cost;

Our local school district states that “all students can and want to learn; success 

breeds success; the needs and best interests of students drive all decisions; and 

stakeholders’ participation is crucial to student success. “ That stakeholder needs 

to be the business community so we can partner and teach real finances, 

entrepreneurship, real sales, real management, real math, real science etc..



So our solution is:

s  Re-evaluate your partners;

s  Partner with business and re-connect the market;

v' Let the business community teach how to build a culture of running an 

enterprise not an institution, by partnering and demonstrating how that 

works for that school;

s  Allow businesses to be a part of the schools and interact with the students 

listening to their ideas and working to provide conversations that produce 

critical thinkers.

s  In business FEATURES (i.e. choice of schools) tell and BENEFITS sell 

(i.e. employers access to employees); COMPETITION drives SUCCESS 

and if you don’t raise the standards based on the what the market needs, 

lower costs, you won’t have an enterprise that moves forward but one that 

stands still and lets the market pass by.

If we want to develop critical thinkers, self-motivated, and driven for success 

we have to build a culture of an enterprise and educate students on how to 

own or start a business not just have a job. Let’s Inspire their thinking and 

begin the conversation WHY policy, partner, stakeholders, educators, does 

matter and why your job is so important.

Crystal Nygard and her husband Scott have been married for 19 years. They are raising 

three boys in all attending public schools in the Matsu Borough, area representative for



foreign exchange students, co-founder of the Matsu Business Alliance (MSBA) and 

small business owner.



The Future of K-12 Education in Alaska -  The University of Alaska's Role and Suggestions for Change

Dana L. Thomas PhD, UA Vice President for Academic Affairs

The University o f Alaska plays a significant role in K-12 education in the state. We educate teachers, 

school counselors, prepare administrators, and providing continuing education. Through partnerships 

w ith  the Department o f Education and Early Development, we help place teachers into the ir positions 

through the Alaska Teacher Placement Program, help school districts retain new teachers through the 

Alaska Statewide Mentoring Program, and recruit young people into the education profession through 

the Future Educators o f Alaska program. In addition, we partner w ith  K-12 schools through high school 

student dual credit enrollment, the Middle College at Eagle River, the Early College at Fairbanks, and 

through the new arrangement fo r UA Southeast to manage the Alaska Learning Network. UA's 

engagement w ith  K-12 reflects our Strategic Direction Initiative theme o f Productive Partnerships w ith 

Alaska's Schools.

The fo llow ing observations suggest that change in K-12 is needed:

•  Alaska has the lowest college-going rate in the nation. The most recent college going rate 

information from  the National Center fo r Higher Education Management Systems from  2008 

indicates 45.7 percent o f Alaska high school graduates go to college (anywhere) compared to 

the national rate o f 63.3 percent. Alaska also has the lowest postsecondary participation rate in 

the nation fo r low-income families.

•  Among Alaska high school graduates entering UA, 52% require developmental education; the 

vast m ajority needs developmental education in mathematics. Twenty tw o percent o f Alaska 

Performance Scholarship eligible students attending UA require developmental education. Not 

all college going Alaska high school graduates attend UA, a fa ir portion attend institutions out of 

state, so this figure applies to  those attending UA only.

•  Alaska hires more than 350 teachers from out o f state annually and high teacher turnover, 

particularly in rural Alaska, is expensive and negatively impacts student learning outcomes.

The follow ing five changes should be considered fo r K-12 (generally what is needed is to  scale successful 
approaches to  the state level):

1. Every student in an Alaska Performance Scholarship (APS) curriculum unless parent opts them
out. As noted above the developmental education need fo r students completing an APS 
curriculum is significantly less than other students. Many other states, e.g., Maryland, have 
adopted or are considered a college preparation curriculum as standard. The new Alaska 
Standards w ill take us a step forward in this regard but the APS curriculum would take us further 
yet.



2 . Improve math outcomes.

a. Require 4 years o f math classes in high school;

b. Increase the required math background o f new teachers

c. Further innovate in teaching and learning math; embed mathematics in other subjects, 

such as science or public policy, and use technology effectively.

3. Implement a college ready assessment no later than 11th grade. There are several options here 
including PSAT, Smarter Balanced, or ACCUPLACER (current UA test). The choice should be 
m utually agreed on by Education and Early Development and UA.

4. Facilitate K-12 & UA dual enrollment. Dual enrollm ent has been proven to  increase high school 
graduation rates, college going rates, and reduces tim e to  complete postsecondary degree. UA 
Southeast's new role in managing the Alaska Learning Network w ill help but fu rther guidance to 
get school districts to  encourage dual enrollm ent is needed.

5. Improve teacher retention in rural Alaska. Successful methods used by some school districts 
need to be scaled to  the state level. Providing consistent incentives fo r teaching in rural Alaska, 
improve living conditions, and extending mentoring to  all new rural teachers should be 
considered. Incentives such as providing an extra trip  or tw o to  Fairbanks, Anchorage or the 
teacher's home have made a difference in some districts. Growing our own teachers by region 
also has worked well but has not been scaled to  the state level. When a new school is built or 
an existing school has a major renovation, build a home fo r a teacher; ship the materials and use 
the same labor force fo r efficiency. Perhaps partner w ith  the Cold Region Housing Research 
Center to  create a model home fo r the community; the home could serve as a living lab where 
mathematics could be addressed.




