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State of Alaska 
2013 Legislative Session

Fiscal Note
HB 31

Identifier: HB031-EED-TLS-3-21-13
Title: CONSTITUTIONAL HISTORY CURRICULUM
Sponsor: KELLER
Requester: House Education Committee

Expenditures/Revenues

Bill Version:
Fiscal Note Number:
(H) Publish Date:

Department: Department of E^ueafion and Early Development
Appropriation: Teachinc^arid Learning Support 
Allocation: Student and School Achievement
OMB Component Number: 2796

FY2014
Appropriation

Requested

Included in 
Governor's 

FY2014 
Request

Out-Year Cost Estimates

OPERATING EXPENDITURES FY 2014 FY 2014 FY 2015 FY 2016 FY 2017 FY 2018 FY 2019
Personal Services 
T ravel 
Services 
Commodities 
Capital Outlay 
Grants & Benefits 
Miscellaneous
Total Operating 0.0 0.0 0.0 0.0 0.0 0.0 0.0

Fund Source (Operating Only)
None
Total 0.0 0.0 0.0 0.0 0.0 0.0 0.0

Positions
Full-time
Part-time
Temporary

Change in Revenues

Estimated SUPPLEMENTAL (FY2013) cost: 0.0

Estimated CAPITAL (FY2014) cost: 0.0

ASSOCIATED REGULATIONS
Does the bill direct, or will the bill result in, regulation changes adopted by your agency? No
If yes, by what date are the regulations to be adopted, amended or repealed?

Why this fiscal note differs from previous version:____________________________________
Initial version.

Prepared By: 
Division 
Approved By:

Paul Prussing
Teaching & Learning Support
Mike Hanley
Commissioner

Phone: (907)465-8721
Date: 03/21/2013 11:30 AM
Date: 03/21/13

Printed 3/23/2013 Page 1 of 2



F IS C A L  N O T E  A N A L Y S IS  #1

Analysis

S T A T E  O F  A L A S K A  B IL L  N O . H B  3 1
20 1 3  L E G IS L A T IV E  SE S S IO N

Section 3 of HB31 amends AS 14.14.095 by adding a new section requiring a specific topic of American 
constitutionalism history to be imbedded within an appropriate existing district course. The bill places the 
responsibility with the local school districts to develop and review the curriculum segment. A student must 
successfully complete the curriculum segment in order to receive a diploma. A district may not grant a student 
waiver of this requirement.

This bill requires no oversight by the Department of Education and has no fiscal impact on the department as 
written.

Section 4 provides for an effective date of July 1 ,  2013.

(Revised 1/15/2013 OMB) P a g e  2  of 2



State of Alaska 
2014 Legislative Session

Fiscal Note

Identifier: HB031-EED-SSA-1-21-14
Title: CONSTITUTIONAL HISTORY CURRICULUM
Sponsor: KELLER
Requester: House Finance Committee

Expenditures/Revenues

Department: Department of Education and Early Development
Appropriation: Teaching and Learning Support 
Allocation: Student and School Achievement
OMB Component Number: 2796

Bill Version: HB 31

Fiscal Note Number:

() Publish Date:

FY2015
Appropriation

Requested

Included in 
Governor's 

FY2015 
Request

Out-Year Cost Estimates

OPERATING EXPENDITURES FY 2015 FY 2015 FY 2016 FY 2017 FY 2018 FY 2019 FY 2020
Personal Services 
T ravel 
Services 
Commodities 
Capital Outlay 
Grants & Benefits 
Miscellaneous
Total Operating 0.0 0.0 0.0 0.0 0.0 0.0 0.0

Fund Source (Operating Only
None
Total 0.0 0.0 0.0 0.0 0.0 0.0 0.0

Positions
Full-time
Part-time
Temporary

| Change in Revenues I I I I I

Estimated SUPPLEMENTAL (FY2014) cost: 0.0

Estimated CAPITAL (FY2015) cost: 0.0

ASSOCIATED REGULATIONS
Does the bill direct, or will the bill result in, regulation changes adopted by your agency? No
If yes, by what date are the regulations to be adopted, amended or repealed?

W hy this fiscal note differs from previous version:___________________________________
| Updated for 2nd session and to accurately reflect out year costs.

Prepared By: 
Division: 
Approved By: 
Agency:

Susan McCauley, Director
Division of Teaching & Learning Support
Mike Hanley

Phone: (907)465-2857
'Date: 10/03/2013 09:10 AM
"Date: 10/03/13

Commissioner

Printed 1/23/2014 Page 1



F ISC A L  N O T E  A N A L Y S IS

S T A T E  O F A L A S K A  B IL L  N O . HB031
2 0 1 4  L E G IS L A T IV E  S E S S IO N

Analysis

Section 3 of HB31 amends AS 14.14.095 by adding a new section requiring a specific topic of American constitutionalism 
history to be imbedded within an appropriate existing district course. The bill places the responsibility with the local school 
districts to develop and review the curriculum segment. A student must successfully complete the curriculum segment in 
order to receive a diploma. A district may not grant a student waiver of this requirement.

This bill requires no oversight by the Department of Education and has no fiscal impact on the department as written. 

Section 4 provides for an effective date of July 1, 2013.

(Revised 8/16/2013 OMB) P age 2 of 2
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IN THE LEGISLATURE OF THE STATE OF ALASKA

TWENTY-EIGHTH LEGISLATURE - SECOND SESSION

BY THE HOUSE FINANCE COMMITTEE

Offered:
Referred:

Sponsor(s): REPRESENTATIVES KELLER, Thompson, Reinbold, Saddler

A BILL 

FOR AN ACT ENTITLED 

"An Act requiring school districts to develop and require completion of a history of 

American constitutionalism curriculum segment; and providing for an effective date."

BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF ALASKA:

* Section 1. The uncodified law of the State o f Alaska is amended by adding a new section 

to read:

SHORT TITLE. This Act may be known as the American Constitutionalism History 

Literacy Act.

* Sec. 2. The uncodified law o f the State of Alaska is amended by adding a new section to 

read:

LEGISLATIVE FINDINGS. The legislature finds that

(1) the adoption of the Declaration of Independence, the Articles of 

Confederation, the Constitution of the United States, and the Bill of Rights were seminal 

events in the history o f the United States o f America;

(2) American constitutionalism represents this country's greatest gift to human

CS FOR HOUSE BILL NO. 31(FIN)

-I-
N ew  T e x t  U n d e r l i n e d  [DELETED TEXT BRACKETED]

C S H B  3 1 ( F I N )
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freedom; its ideals, ideas, and institutions have influenced different people in different lands 

at different times;

(3) an early understanding of American constitutionalism empowers students 

to make rational, evidence-based decisions regarding their civic judgments, rights, and duties;

(4) a number of historical written documents that appeared over a span of 15 

years continue to serve to define our national identity and our constitutional republic form o f 

government: the Declaration of Independence, the first state constitutions, the Articles o f 

Confederation, the Constitution of the United States, the Federalist Papers, and the Bill o f 

Rights; a general understanding of the philosophies and historical contexts that generated 

those documents is an essential element in the education of Alaska students;

(5) the Citizens' Advisory Task Force on Civics Education Policy, in its report 

dated January 2008, made a strong case for improving civics education; this Act should be 

applied in the context of school district response to the recommendations in the report.

* Sec. 3. AS 14.14 is amended by adding a new section to read:

Sec. 14.14.095. Secondary school requirement; history of American 
constitutionalism, (a) The chief school administrator of a school district shall develop 

and submit to the governing body of a school district for approval a syllabus for a 

curriculum segment in the history of American constitutionalism to be taught to all 

students enrolled in the district. An approved syllabus must ensure a student's 

understanding of the history of American constitutionalism as portrayed in the 

Declaration of Independence, the first state constitutions, the Articles o f 

Confederation, the Constitution of the United States, the Federalist Papers, the Bill o f 

Rights, and other historical documents produced in the founding of our constitutional 

republic model of government.

(b) A district may not issue a secondary school diploma to a student who does 

not successfully complete the course in which the curriculum segment described in (a) 

of this section is contained. A school district may not grant a waiver of this 

requirement.

(c) In this section, "district" has the meaning given in AS 14.17.990.

* Sec. 4. This Act takes effect July 1, 2014.

C S H B  3 1  ( F I N )  -2 -
New  T e x t  U n d e r l i n e d  [DELETED TEXT BRACKETED]



A m e n d m e n t  # 1

A M E N D M E N T

O F F E R E D  I N  T H E  H O U S E  O f f e r e d  b y  R e p . C o s te l lo

F I N A N C E  C O M M I T T E E  

T O  H B 3 1

1. P a g e  2 , L in e  2 9

2 . D e le te  “ 2 0 1 3 ”

3. I n s e r t  “ 2 0 1 4 ”

P re p a re d  b y  the H o u s e  F in a n c e  C o m m itte e



AMENDMENT j r z _

OFFERED IN HOUSE FINANCE BY REPRESENTATIVE GARA
TO: HB 31

Page'2; line 34: delete “tho first  state constitutiono” ■

Page 2, line 26, after “the” insert “course in which the”

Page 2, line 26, after “section” insert “is contained”
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and Committee members, I am Stuart Thompson of District 10, a private 

Alaskan citizen and voter. I am here to testify concerning HB31 under the dominate 
authority of Alaska Constitution Article I, Sections 1&2. Start of my prepared 2 Minute 
testimony.

Per legislative rules, your committee’s responsibility is to evaluate the fiscal efficacy of 
HB 31. The Education Committee has already evaluated and verified its educational 
efficacy. So is the American Constitutionalism History Literacy Act financially worth 
making law? I testify as follows that it is.

The Legislature is charged with competently directing payment of Alaska government 
bills, and intelligently investing public money in constitutionally established avenues like 
education. Education is an investment because it can return many times the value of 
what’s put into it. One of the greatest returns education delivers is the individual and 
cooperative ability to resolve problems that hinder quality of life. This bill addresses 
chronically unresolved problems of our state and nation by targeting the constitutional 
illiteracy and the lack of discipline at using our political heritage that propagates them.

These problems include national bankruptcy; runaway national unemployment; national 
economic addiction to defense spending that makes military adventurism a necessity; a 
pathetic loss of ability to harness science to stimulate economic diversity; vulnerability to 
super-corporation bullying and blackmail because they are too big to truly enforce law on 
or to do without (like the oil companies in Alaska); mediocre skill development of 
America’s people—making corporate, business and individual welfare a necessity; etc., 
etc.

Constitutionalism, the multi-partisan discipline it engenders, and out political heritage 
represent an overflowing vault of problem-solving riches. Yet this treasure is being 
treated by our state and nation—using Christ’s analogy—like pearls cast before swine. 
Passing this bill w ill help create citizens and leaders who arc truly capable of ensuring 
government of the People, by the People, and for the People shall not q«a»ffco perish 
from this earth from the awful terrorism of ignorance.

Thank you for your attention. On request, I can testify further about constitutional

"iBggfttipe. Good luck on your deliberations.

Stuart Thompson 
POBox870702 / — \
Wasilla, AK 99687 
1-877-950-7980 
lookitover@att.net—

LOOrl UlBfiL:7D Fin? q Jdw n u io -a ic -m c  ydj
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]&tf CfaaKHftan and Committee members, I am Stuart Thompson of District 10, a private 
Alaskan citizen and voter. I am here to testify concerning HB31 under the dominate 
authority of Alaska Constitution Article I, Sections 1&2. Start of my prepared 2 Minute 
testimony.

Per legislative rules, your committee’s responsibility is to evaluate the fiscal efficacy of 
HB 31. The Education Committee has already evaluated and verified its educational 
efficacy. So is the American Constitutionalism History Literacy Act financially worth 
making law? I testify as follows that it is.

The Legislature is charged with competently directing payment of Alaska government 
bills, and intelligently investing public money in constitutionally established avenues like 
education. Education is an investment because it can return many times the value of 
what’s put into it. One of the greatest returns education delivers is the individual and 
cooperative ability to resolve problems that hinder quality of life. This bill addresses 
chronically unresolved problems of our state and nation by targeting the constitutional 
illiteracy and the lack of discipline at using our political heritage that propagates them.

These problems include national bankruptcy; runaway national unemployment; national 
economic addiction to defense spending that makes military adventurism a necessity; a 
pathetic loss of ability to harness science to stimulate economic diversity; vulnerability to 
super-corporation bullying and blackmail because they are too big to truly enforce law on 
or to do without (like the oil companies in Alaska); mediocre skill development of 
America’s people—making corporate, business and individual welfare a necessity; etc., 
etc.

Constitutionalism, the multi-partisan discipline it engenders, and our political heritage 
represent an overflowing vault of problem-solving riches. Yet this treasure is being 
treated by our state and nation—using Christ’s analogy—like pearls cast before swine.
Passing this bill will help create citizens and leaders who are truly capable of ensuring 
government ofthe People, by the People, and for the People shall not g t f i p t f c  perish 
from this earth from the awful terrorism of ignorance.

Thank you for your attention. On request, 1 can testify further about constitutional 
illiteracy and repudiation of our political heritage— li mini uniluil hmii riihin Aifr'iVr~

'TS^ttm re. Good luck on your deliberations.

Stuart Thompson 
POBox870702 
Wasilla, AK 99687 
1-877-950-7980 
lookitover@att.ner'



A L A SK A  ST A T E  L E G ISL A T U R E

I n te r im :
6 0 0  E a s t  R a i l ro a d  A v e n u e  
W a s illa , A la sk a  9 9 6 5 4  
P h o n e  ( 9 0 7 ) 3 7 3 - 1 8 4 2  
F ax : (9 0 7 ) 37 3 -4 7 2 9

S e ss io n :  
S ta te  C ap ito l B u ild in g  

J u n e a u ,  A la sk a  9 9 8 0 1 - 1 1 8 2  
P h o n e : (9 0 7 ) 4 6 5 - 2 18 6  

Fax: (9 0 7 ) 4 6 5 - 3 8 1 8

R E P R E S E N T A T IV E  W E S  K E L L E R  
DISTRICT 7

House B il l  31
Sponsor S tatem ent

"An Act requiring school districts to develop and require completion of a history of 
American constitutionalism curriculum and segment; and providing for an effective date."

The Spanish American philosopher George Santayana once said, “Those who cannot remember the past 
are condemned to repeat it.”1 It would be an unthinkable tragedy to repeat the human oppression that 
existed before our country’s greatest gift to humankind: The gift of awareness that we all have 
fundamental rights that belong to us by virtue o f the fact that we are human and that the only valid 
government is what is allowed by the governed. These and other profound foundational truths need to be 
understood and preserved.

House Bill 31 presumes we are in danger of forgetting, and requires American History education to 
include teaching of “American Constitutionalism” as defined by six founding documents that 
established the most prosperous and powerful nation on earth: the Declaration o f Independence; Early 
State Constitutions; the Articles of Confederation; The US Constitution, the Federalist, and the Bill of 
Rights.

HB 31 requires Alaska’s School Districts to teach American Constitutionalism and assure student’s 
knowledge in this discipline. District administrators and school boards will establish a curriculum and a 
standard student proficiency measurement tools. Presumably, the majority o f established curriculum 
material is available digitally, on-line, in a format that will be usable to students, teachers, and school 
administrators anywhere in Alaska, any time o f the day. School districts will have the option o f using 
these resources as a curriculum or as a supplement to enhance existing district curricula to enable

The goal o f House Bill 31 is to keep Alaska and America strong and to preserve the principles that have 
provided the greatest prosperity and liberty this world has ever known.

compliance.

1 Life o f Reason, Reason in Common Sense, Scribner's, 1905, page 284"



A L A SK A  ST A T E  L E G ISL A T U R E

I n te r im :
6 0 0  E a s t  R a i lro a d  A v en u e  
W a s illa , A la sk a  9 9 6 5 4  
P h o n e  (9 0 7 ) 3 7 3 - 18 4 2  
F ax : (9 0 7 ) 373-4729

S e ss io n :  
S ta te  C ap ito l B u ild in g  

J u n e a u ,  A la sk a  9 9 8 0 1 - 1 1 8 2  
P h o n e : (9 0 7 ) 4 6 5 -2 18 6  

F ax : (9 0 7 ) 4 6 5 - 3 8 1 8

R E P R E S E N T A T IV E  W E S  K E L L E R  
DISTRICT 7

M EM O
To: Members of the Alaska Legislature

Date: January 17, 2013

Re: Sectional of CS for House Bill 31

House Bill 31 is broken into four sections:

1. Establish the title of the Act.

2. Legislative Findings that stress the importance of the founding documents to this country. 
Those documents include the Declaration of Independence, the first state’s constitutions, 
the Articles of Confederation, the Constitution of the United States, the Federalists Papers 
and the Bill of Rights. It is critical that students understand these documents and their 
historical context as part of their education.

3. Local school districts will establish a curriculum that contains segment standards that 
strive to teach these documents and historical context which will supplement the U.S. 
government course.

4. Effective date

Please note that a sectional summary o f a bill should not be considered an authoritative 
interpretation o f the bill and the bill itself is the best statement o f its contents.

E-Mail: Representative Wes Keller@legis.state.ak.us 
Call Juneau Toll free: (800)  468-2186 

Website: www.akrepublicans.org/keller/

mailto:Keller@legis.state.ak.us
http://www.akrepublicans.org/keller/


I n t r o d u c t i o n  t o  
A l a s k a  H i s t o r y  S t a n d a r d s

Unlike the Performance Standards/Grade Level Expectations developed for each grade in 
reading, writing, mathematics, and science, the Alaska History Standards reflect the cumulative 
knowledge a student must demonstrate in order to fulfill the Alaska history graduation 
requirement detailed in regulation 4 AAC 06.075 (g) High school graduation requirements.

The teaching of history should introduce students to the process of historical inquiry. This 
process requires critical examination of evidence and careful weighing of facts and hypotheses. 
It provides experience in the kind of reasoned and informed decision-making that should 
characterize each student’s knowledge of and participation in state events and issues. For this 
reason, the standard for historical inquiry stands alone; the intent is to integrate this standard, 
where appropriate, into the standards that follow. The objective of the historical inquiry standard 
is to apply conceptual knowledge and skills as designated in all strands of Alaska History by 
problem solving, communicating, reasoning, and making connections.

This framework uses the scholarly approach of the historian to define the content of the standards. 
This approach presents the people, ideas, events, themes, and sources to be included in order 
for a student to demonstrate competency in Alaska History. While recognizing that knowledge 
of specifics is important, the framework design emphasizes that knowledge of context is crucial 
to meaning and understanding.

The framework organizes Alaska history into four central themes that give perspective and 
meaning to the people, ideas, and events that shaped the state. The framework also divides 
Alaska history into five chronological periods that structure the sequence of events.

From the statewide perspective, these are the essential learnings. The state encourages districts 
to add to and enrich the scope of their local Alaska history curriculum.

PE R FO R M A N C E STANDARDS (G rade Level Expectations)



Provided 
by 

Rep. Wes 
Keller

HISTORY PERFORMANCE STANDARDS (Grade Level E xpectations)

Chronological Period

Items differentiated with an "i.e." indicate that assessment items may be written 
only to the content contained with the statement in the parentheses. Items 
differentiated with an "e.g." do not limit assessment items to that content, but 
indicate examples of content that may be used in assessment items.

The first column of 
each table includes 
suggested topics 
for instruction.
As this is not an 
inclusive list, it is 
expected that other 
topics will also be 
explored

^Colonia l Era—
The Russian period 
(1741-1867)
Stt̂ esied Topics hot an Inciustvc list/
> tf/i/nwlv’dot LVircpdjOi 

explorations

trf Ala ifc ail■ it sCmr
• R« bvicnsJtVpi; wtik 

.nvoplê  - .
• Rt’tv t‘| n̂iluanr ieitdmtc g ,

atltiMt. BftlAilWV \fehi$ttfdO% 
Nd<Vtl.,.v\

• iiiSrŝ ps J.
> dcpcihjcocv cm Alâ u

S.4IHV.1
♦Hrtisia s tpctmtiv* i.vsetl : :

PEOPLE. PLACES,

The student demonstrates an understanding of the interaction between people and their physical 
environment by;

AH. PPH 2 using lexis/ sources to ahalyw the ■similarities anUdLTereiices in ihcr cultural sttriliutes te.g.f language, hunting and gathering practices, an, muskv'dancfc, beliefs, worldview), Tnovemenf, jnteractionSj and setttemcnt of Alaska Native peoples. IDOR1) (C. D1, D4) — re/>eate<l from Indigenous A Listens
AH. PPE 3 using texts/ sources io analyze the effect «f the historical con iri burtons and'or Influences of sjgnlffcam individuals, groups and focal, regional, statewide; and/or International organizations. 
(DOK 1] (H. 841 -̂ refloated in ColonÛBr̂rfq̂ted Slates period

consumption, production, msmmuTtoN
Thft student demonstrates an understanding of the discovery, impact, and role of natural resources
ty;

AH. C*D I Identifying pattern̂ .) growth, transforation, Competition, and boom\nd bust, in response t*&e of natural resources (e.g., supply and demand of fur. minerals, and Whaling). jfJ'CJK 2J {C. D1)

tNDWi&UAt, ClYiKMSKiP, jmvzmmcz. powek j c o N iiN u rrv  AND CHANGE
The student demonstrates an understanding of the historical rights and responsibilities of Alaskans by:

AH. JCGP 2 using texts'- sourcê to analyze the Impacts 'ofthe-relationships between Alaska Natives and Russians : (Le,i Russian Ofihodox Church; early fur traders, Russian American Companies, enslavement, and Creoles). 1D0K 3f fH.

The student demonstrates an understanding of thechronology of Alaskahistory by:
AH , CC I using lexis/ sources to recognize and explain the LUerrelatJoRsblps : among Alaska, national, awdlniCrnational events and developfrienfs (e.g., international interest, trade, commercê. <DOK 3j (H. B2l

History -Secbon B-Standard number 4

The coding in parentheses at the end of the standard indicates alignment of the 
Alaska History standard to existing Alaska Content Standards for social studies. 
G=Geography; GC=Govemment and Citizenship; H=History; C=Cultural Standards

Themes

Depth of Knowledge*

D e p th  o f  K n o w le d g e  ( D O K |  is  th e  c o g n it iv e  d e m a n d  a s s o c ia te d  w i t h  e a c h  i t e m .  B r ie f ly ,  D O K  le v e ls  r e f le c t  th e  fo l lo w in g :  D O K  1 : R e ca ll o f  In fo r m a t io n ;  D O K  2 :  Basic  
R e a s o n in g ; D O K  3 :  C o m p le x  R e a s o n in g ; D O K  4 :  E x te n d e d  R e a s o n in g . F o r  a d d it io n a l in fo r m a t io n ,  p le a se  see th e  a c c o m p a n y in g  d o c u m e n t,  Depth-pf-KnoWledge 
(DOK) Levels fo r Social Studies,

B e ca u se  th e  A la s k a  H is to r y  s ta n d a rd s  a re  in te n d e d  to  p r o v id e  th e  c o n te n t  to  w h ic h  a  s tu d e n t  d e m o n s tra te s  k n o w le d g e  o f  A la s k a  H is to ry ,  th e  D O K  a ss ig n e d  to  e a c h  
s ta n d a rd  s h o u ld  be  u s e d  as th e  c e i l in g  to  w h ic h  a sse ssm e n t ite m s  a re  w r i t t e n .  W h e n  c o n s id e r in g  th e  h ig h e s t  D O K  L e v e l as th e  c e i l in g  n o t  th e  ta rg e t,  th e  s ta n d a rd  
has  th e  p o te n t ia l to  b e  assessed  a t D e p th  o f  K n o w le d g e  L e v e ls  a t  th e  c e i l in g ,  a n d  u p  to  th e  c e i l in g ,  d e p e n d in g  u p o n  th e  d e m a n d  o f  th e  s ta n d a rd .

P E R F O R M A N C E  S TA N D A R D S  (G rade Level E xpectations)



D e p th -o f-K n o w le d g e  (DO K) Levels fo r Social S tudies
D e s c r ip to r s  o f  D O K  L e v e ls  f o r  S o c ia l S tu d ie s  (b a se d  o n  W e b b , Technical Issues in Large-Scale Assessment, 

r e p o r t  p u b lis h e d  b y  C C S S O , D e c e m b e r  2 0 0 2 )

L e v e l  1 R e c a l l  o f  I n f o r m a t i o n

L e v e l I asks s tu d e n ts  to  re c a ll fa c ts , te rm s ,  c o n c e p ts ,  t re n d s ,  g e n e ra liz a t io n s  a n d  th e o r ie s  
o r  to  re c o g n iz e  o r  id e n t i f y  s p e c if ic  in fo r m a t io n  c o n ta in e d  in  g ra p h ic s .  T h is  le v e l g e n e ra lly  
re q u ire s  s iu d e n ts  to  id e n t ify ,  l i s t ,  o r  d e f in e .  T h e  i te m s  a t  t h is  le v e l u s u a lly  a sk  th e  s tu d e n t  

to  re c a ll w h o ,  w h a t ,  w h e n  a n d  w h e re .  I te m s  th a t  r e q u ire  s tu d e n ts  to  “ d e s c r ib e ”  a n d  . 

• 'e x p la in "  c o u ld  be  c la s s if ie d  a t  L e v e l 1 o r  2  d e p e n d in g  o n  w h a t  is  to  b e  d e s c r ib e d  an d  
e x p la in e d .  A  L e v e l 1 “ d e s c r ib e  o r  e x p la in "  w o u ld  re c a ll ,  r e c ite  o r  re p ro d u c e  in fo r m a t io n .  
Ite m s  th a t re q u ire  s tu d e n ts  to  r e c o g n iz e  o r  id e n t i f y  s p e c if ic  in fo r m a t io n  c o n ta in e d  in  

m a p s , c h a r ts ,  ta b le s , g ra p h s  o r  d r a w in g s  a re  g e n e ra l ly  le v e l 1.

L e v e l  2  B a s i c  R e a s o n i n g

L e v e l 2  in c lu d e s  th e  e n g a g e m e n t o f  s o m e  m e n ta l p ro c e s s in g  b e y o n d  re c a ll in g  o r  
r e p r o d u c in g  a re s p o n s e . T h is  le v e l g e n e ra lly  re q u ire s  s tu d e n ts  to  c o n t r a s t  o r  c o m p a re  
p e o p le ,  p la ce s , e v e n ts  a n d  c o n c e p ts ;  c o n v e r t  in fo r m a t io n  f ro m  o n e  fo r m  to  a n o th e r ;  
g iv e  an  e x a m p le ;  c la s s ify  o r  s o r t  i te m s  in to  m e a n in g fu l c a te g o r ie s ; d e s c r ib e ,  in te r p r e t  o r  

e x p la in  issu es a n d  p ro b le m s , p a t te rn s ,  re a so n s , ca u se  a n d  e f fe c t ,  s ig n if ic a n c e  o r  im p a c t ,  
r e la t io n s h ip s ,  p o in ts  o f  v te w  o r  p ro c e s s e s . A  L e v e l 2  "d e s c r ib e  o r  e x p la in ”  w o u ld  re q u ire  

s tu d e n ts  to  go b e y o n d  a d e s c r ip t io n  o r  e x p la n a t io n  o f  re c a lle d  in fo r m a t io n  to  d e s c r ib e  o r  
e x p la in  a re s u lt  o r  “ h o w "  o r  " w h y . "

L e v e l  3  C o m p l e x  R e a s o n i n g

L e v e l 3  re q u ire s  re a s o n in g , u s in g  e v id e n c e ,  a n d  a h ig h e r  le v e l o f  t h in k in g  th a n  th e  

p re v io u s  tw o  le v e ls .  S tu d e n ts  w o u ld  g o  b e y o n d  e x p la in in g  o r  d e s c r ib in g  “ h o w  an d  
w h y "  to  ju s t i fy in g  th e  “ h o w  a n d  w h y ”  t h ro u g h  a p p lic a t io n  a n d  e v id e n c e .  T h e  c o g n it iv e  
d e m a n d s  a t L e v e l 3  a re  m o re  c o m p le x  a n d  m o re  a b s tra c t  th a n  L e v e ls  1 o r  2 .  I te m s  a t 
L e v e l 3 in c lu d e  d r a w in g  c o n c lu s io n s ;  c i t in g  e v id e n c e ;  a p p ly in g  c o n c e p ts  to  n e w  s itu a t io n s ;  
u s in g  c o n c e p ts  to  s o lv e  p ro b le m s ;  a n a ly z in g  s im i la r i t ie s  a n d  d i f fe r e n c e s  in  issu es  a n d  
p ro b le m s ; p ro p o s in g  a n d  e v a lu a t in g  s o lu t io n s  to  p ro b le m s ;  re c o g n iz in g  a n d  e x p la in in g  
m is c o n c e p t io n s  o r  m a k in g  c o n n e c t io n s  a c ro ss  t im e  a n d  p la c e  to  e x p la in  a c o n c e p t  o r  b ig  
id e a .

L e v e l  4  E x t e n d e d  R e a s o n i n g  /

L e v e l 4  re q u ire s  th e  c o m p le x  re a s o n in g  o f  L e v e l 3  w i t h  th e  a d d it io n  o f  p la n n in g ,  
in v e s t ig a t in g ,  o r  d e v e lo p in g  th a t  w i l l  m o s t  l i k e ly  re q u ire  a n  e x te n d e d  p e r io d  o f  l im e .  T h e  

e x te n d e d  t im e  p e r io d  is  n o t  a  d is t in g u is h in g  fa c to r  i f  th e  re q u ire d  w o r k  is  o n ly  re p e t it iv e  
a n d  d o e s  n o t  re q u ire  a p p ly in g  s ig n if ic a n t  c o n c e p tu a l u n d e rs ta n d in g  a n d  h ig h e r -o rd e r  

th in k in g .  A t  th is  le v e l th e  c o g n it iv e  d e m a n d s  s h o u ld  b e  h ig h  a n d  th e  w o r k  s h o u ld  be  
v e r y  c o m p le x .  S tu d e n ts  s h o u ld  b e  r e q u ire d  to  c o n n e c t  a n d  re la te  id e a s  a n d  c o n c e p ts  
within th e  c o n te n t  a re a  o r  among c o n te n t  a reas  in  o r d e r  to  b e  a t th is  h ig h e s t  le v e l.  T h e  
d is t in g u is h in g  fa c to r  f o r  L e v e l 4  w o u ld  b e  e v id e n c e  th ro u g h  a ta s k  o r  p r o d u c t  th a t  th e  
c o g n it iv e  d e m a n d s  h a v e  b e e n  m e t.  A  L e v e l 4  p e r fo rm a n c e  w i l l  r e q u ire  s tu d e n ts  to  a n a ly z e  
a n d  s y n th e s iz e  in fo r m a t io n  f ro m  m u lt ip le  s o u rc e s , e x a m in e  a n d  e x p la in  a l te r n a t iv e  
p e rs p e c t iv e s  a c ro ss  a v a r ie t y  o f  s o u rc e s , a n d / o r  d e s c r ib e  a n d  il lu s t r a te  h o w  c o m m o n  

th e m e s  a n d  c o n c e p ts  a re  fo u n d  a c ro ss  t im e  a n d  p la c e . In  so m e  L e v e l 4  p e r fo rm a n c e  
s tu d e n ts  w i l l  m a k e  p r e d ic t io n s  w i t h  e v id e n c e  as s u p p o r t ,  d e v e lo p  a lo g ic a l a r g u m e n t ,  o r  
p la n  a n d  d e v e lo p  s o lu t io n s  to  p ro b le m s .

M a n y  o n -d e m a n d  a s s e s s m e n t in s t r u m e n ts  w i l l  n o t  in c lu d e  a sse ssm e n t a c t iv i t ie s  th a t  c o u ld  
b e  c la s s if ie d  as L e v e l 4 .  H o w e v e r ,  s ta n d a rd s , go a ls , a n d  o b je c t iv e s  c a n  b e  s ta te d  s o  as to  

e x p e c t  s tu d e n ts  to  p e r fo r m  t h in k in g  a t t h is  le v e l.  O n -d e m a n d  a sse ssm e n ts  th a t  d o  in c lu d e  
ta s k s , p ro d u c ts ,  o r  e x te n d e d  re s p o n s e s  w o u ld  b e  c la s s if ie d  as L e v e l 4  w h e n  th e  ta s k  o r  
re s p o n s e  re q u ire s  e v id e n c e  th a t  th e  c o g n it iv e  re q u ire m e n ts  h a v e  b e e n  m e t.

P E R FO R M A N C E  STANDARDS (G rade Level Expectations)
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H is t o r ic a l  In q u ir y

A H .  H I  1 p la n n in g  a n d  d e v e lo p in g  h is to r y  p ro je c ts ,  u t i l iz in g  re s e a rc h  to o ls  s u c h  as: in te r v ie w in g  p ro to c o ls ,  
o r a l h is to ry ,  h is to r ic a l c o n te x t ,  p r e - in te r v ie w  re s e a rc h , p r im a r y  s o u rc e s , s e c o n d a ry  s o u rc e s , p ro p e r  c ita t io n ,  

c o r ro b o r a t io n ,  a n d  c a u se  a n d  e f fe c t  o f  h is to r ic a l e v e n ts .  | D O K 4 |  (H .  C  1 -4 )

The s tu d en t dem onstra tes an understand ing  o f th e  m ethods o f docum enting  history by:

In d ig e n o u s A la sk a n s  
before w estern  
con tact (tim e  
im m em orial—contact)

Suggested Topics 
/not an inclusive list/

•  loca tions

• Social organizations

•  C u ltu re s

• Political trad itions

•  Natura l resources

• C u ltu ra l changes

• Archeology

•  Native oral trad itions

P E O P L E ,  P L A C E S , C O N S U M P T I O N ,

E N V I R O N M E N T P R O D U C T IO N ,  D IS T T R IB U T IO N

T h e  s t u d e n t  d e m o n s t r a t e s  
a n  u n d e r s t a n d i n g  o f  
t h e  i n t e r a c t i o n  b e t w e e n  

p e o p l e  a n d  t h e i r  p h y s i c a l  

e n v i r o n m e n t  b y :

A H .  P P E  1 c o m p a r in g  a n d  
c o n t r a s t in g  g e o g ra p h ic  re g io n s  
o f  A la s k a . | D O K 2 |  (G . B 4 , B 8 )

A H .  P P E  2  u s in g  t e x t s /  
s o u rc e s  to  a n a ly z e  th e  

s im i la r it ie s :  a n d  d i f fe re n c e s  

In  th e  c u l tu r a l  a t t r ib u te s  
(e .g ., la n g u a g e , h u n t in g  a n d  
g a th e r in g  p r a c t ic e s /  a r t ,  m u s ic /  

d a n c e , b e lie fs ,  w o r ld v ie w ) ,  
m o v e m e n t ,  in te r a c t io n s ,  a n d  

s e t t le m e n t  o f  A la s k a  N a t iv e  
p e o p le s .  (D O K  3 | (G . D l ,  D 4 |

A H ,  P P E  3  u s in g  t e x t s /  
s o u rc e s  to  a n a ly z e  th e  e f fe c t  

o f  th e  h is to r ic a l  c o n t r ib u t io n s  

a n d / o r  in f lu e n c e s  o f  s ig n if ic a n t  
in d iv id u a ls ,  g ro u p s  a n d  

lo c a l,  r e g io n a l,  s ta te w id e ,  

in te r n a t io n a l o rg a n iz a t io n s .  
[D O K  3 ) (H .  B 4 )

I N D I V I D U A L ,  C IT IZ E N S H IP ,  

G O V E R N A N C E ,  P O W E R

T h e  s t u d e n t  d e m o n s t r a t e s !  

a n  u n d e r s t a n d i n g  o f  
t h e  h i s t o r i c a l  r i g h t s  

a n d  r e s p o n s i b i l i t i e s  o f  
A l a s k a n s  b y :

A H .  IC G P  1 id e n t i f y in g  a n d  
s u m m a r iz in g  th e  s t ru c tu re s ,

■ fu n c t io n s ,  a n d  t ra n s fo r m a t io n  

o f  v a r io u s  a t t r ib u te s  (e .g ., 
le a d e rs h ip ,  d e c is io n -  

; m a k in g ,  s o c ia l a n d  p o l i t ic a l 
o rg a n iz a t io n )  o f  t ra d it io n a l 
A la s k a  N a t iv e  g o v e rn a n c e .
|DOK 21 (GC. A4)
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C o lo n ia l Era—
The R u ssia n  period
( 1 7 4 1 - 1 8 6 7 )

S u g g e s te d  T o p ic s  
/nut an inclusive lislj

•  R a tio n a le  fo r  E u ro p e a n  
e x p lo r a t io n s

•  E p id e m ic s

•  U t i l iz a t io n  o f  A la s k a n  re s o u rc e s

•  R e la t io n s h ip s  w i t h  In d ig e n o u s  
p e o p le s

•  R o le  o f  s ig n if ic a n t  le a d e rs  (e .g ., 

K a t l ia n .  B a ra n o v , V e n ia m in o v ,  
N e is v e to v )

•  M is s io n a r y  a c t iv i t ie s

•  R u s s ia n  d e p e n d e n c e  o n  A la ska  
N a tiv e s

•  R u ss ia 's  in c e n t iv e  to  s e ll

PEOPLE, PLACES,
ENVIRONMENT

T h e  s t u d e n t  d e m o n s t r a t e s  

a n  u n d e r s t a n d i n g  o f  
t h e  i n t e r a c t i o n  b e t w e e n  
p e o p l e  a n d  t h e i r  p h y s i c a l  

e n v i r o n m e n t  b y :

A H .  P P E  2  u s in g  te x ts /s o u rc e s  
to  a n a ly z e  th e  s im i la r i t ie s  a n d  
d i f fe re n c e s  in  th e  c u l tu r a l 
a t t r ib u te s  (e .g ., la n g u a g e , 
h u n t in g  a n d  g a th e r in g  
p ra c t ic e s ,  a r t ,  m u s ic /d a n c e ,  

b e lie fs ,  w o r ld v ie w ) ,  m o v e m e n t ,  

in te ra c t io n s ,  a n d  s e t t le m e n t  o f  
A la s k a  N a t iv e  p e o p le s . |D O K  3 ]  
(G . D 1 , D 4 )

A H .  P P E  3  u s in g  t e x t s /  
s o u rc e s  to  a n a ly z e  th e  e ffe c t 

o f  th e  h is to r ic a l c o n t r ib u t io n s  
a n d / o r  in f lu e n c e s  o f  s ig n if ic a n t  

in d iv id u a ls ,  g ro u p s  a n d  lo c a l, 
r e g io n a l,  s ta te w id e ,  a n d / o r  
in te r n a t io n a l o rg a n iz a t io n s .  
|D O K  3 | (H .  B 4 I

CONSUMPTION,
PRODUCTION, OtSTTRISUTION

T h e  s t u d e n t  d e m o n s t r a t e s  
a n  u n d e r s t a n d i n g  o f  t h e  

d i s c o v e r y ,  i m p a c t ,  a n d  
r o l e  o f  n a t u r a l  r e s o u r c e s  

b y :

INDIVIDUAL, CITIZENSHIP,
GOVERNANCE, POWER

T h e  s t u d e n t  d e m o n s t r a t e s  
a n  u n d e r s t a n d i n g  o f  

t h e  h i s t o r i c a l  r i g h t s  
a n d  r e s p o n s i b i l i t i e s  o f  
A l a s k a n s  b y :

CONTINUITY
AND CHANGE

T h e  s t u d e n t  d e m o n s t r a t e s  
a n  u n d e r s t a n d i n g  o f  t h e !  

c h r o n o l o g y  o f  A l a s k a  
h i s t o r y  b y :

A H .  C C  I  u s in g  t e x ts /  
s o u rc e s  to  re c o g n iz e  a n d  

e x p la in  th e  In te r r e la t io n s h ip s  

a m o n g  A la s k a , n a t io n a l,  
a n d  in te r n a t io n a l e v e n ts  
a n d  d e v e lo p m e n ts  (e .g ., 

in te r n a t io n a l In te re s t ,  t ra d e , 

c o m m e rc e ) .  |D O K  3 |  (H .  B 2 )

A H .  C P D  1 id e n t i f y in g  

p a t te rn s  o f  g ro w th ,  

t ra n s fo rm a t io n ,  c o m p e t it io n ,  
a n d  b o o m  a n d  b u s t ,  In  

re s p o n s e  to  u se  o f  n a tu ra l 
re s o u rc e s  (e .g ., s u p p ly  a n d  

d e m a n d  o f  fu r ,  m in e r a ls ,  a n d  

w h a l in g ) .  | D O K 2 |  ( G . D 1 )

A H .  1 C G P  2  u s in g  t e x t s /  
so u rc e s  to  a n a ly z e  th e  im p a c ts  
o f  th e  r e la t io n s h ip s  b e tw e e n  
A la s k a  N a tiv e s  a n d  R u ss ians  

( i.e . ,  R u ss ia n  O r th o d o x  

C h u rc h ,  e a r ly  f u r  tra d e rs , 
R u ss ia n  A m e r ic a n  C o m p a n ie s , 

e n s la v e m e n t,  a n d  C re o le s ) .  
|D O K 3 |  (H . B id )

PE R FO R M A N C E STANDARDS (G rade Level Expectations)



C o lo n ia l Era  
The United States  
Period (1867-1912)
S u g g e s te d  T o p ic s  

/Not an inclusive list/

•  U n ite d  S ta te s ' m o tiv e s  fo r  

p u rc h a s in g  R ussia 's  in te r e s t  in  
A la s k a  . :

•  T re a ty  o f  C e s s io n

•  L eg a l s ta tu s  o f  A la s k a  N a t iv e s  

u n d e r  th e  C o m m e rc e  C la u s e  

a n d  th e  M a rs h a ll  T r ilo g y

•  M in in g  L a w  o f  1 8 7 2

•  O rg a n ic  A c t  o f  1 8 8 4

•  R o le  o l  S h e ld o n  Ja ckso n

•  R e so u rce s  (e .g ., w h a l in g ,  f u r  
t ra d in g ,  m in in g ,  c o m m e rc ia l 

f is h e r ie s )

•  G o id  R ush

•  N e ls o n  A c t  o f  1 9 0 5  a n d  th e  
d u a l s c h o o l s y s te m

•  C re a t io n  o f  N a t io n a l F o re s ts

PEOPLE, PLACES,
ENVIRONMENT

T h e  s t u d e n t  d e m o n s t r a t e s  
a n  u n d e r s t a n d i n g  o f  ! 
t h e  i n t e r a c t i o n  b e t w e e n  
p e o p l e  a n d  t h e i r  p h y s i c a l  
e n v i r o n m e n t  b y :

CONSUMPTION,
PRODUCTION, DISTRIBUTION

T h e  s t u d e n t  d e m o n s t r a t e s  
a n  u n d e r s t a n d i n g  o f  t h e  

d i s c o v e r y ,  i m p a c t ,  a n d  
r o l e  o f  n a t u r a l  r e s o u r c e s  
b y :

A H .  C P D  2  u s in g  t e x t s /  

s o u rc e  to  d r a w  c o n c lu s io n s  

a b o u t  th e  ro le  o f  th e  fe d e ra l 

g o v e rn m e n t  in  n a tu ra l 
re s o u rc e  d e v e lo p m e n t  a n d  

la n d  m a n a g e m e n t (e .g ., 

J u r is d ic t io n ,  a u th o r it y ,  

a g e n c ie s , p ro g ra m s , p o l ic ie s ) .  
[D O K  3 )  (G C . F I )

A H .  P P E  3  u s in g  t e x t s /  
s o u rc e s  to  a n a ly z e  th e  e ffe c t 

o f  th e  h is to r ic a l  c o n t r ib u t io n s  
a n d / o r  in f lu e n c e s  o f  s ig n if ic a n t  

in d iv id u a ls  o r  g ro u p s  a n d  lo c a l,  

r e g io n a l,  s ta te w id e ,  a n d / o r  

in te r n a t io n a l o rg a n iz a t io n s .  
[D O K  3 ) (H .  B 4 )

P E R F O R M A N C E  STA N D A R D S (G rade Level E xpectations)

INDIVIDUAL, CITIZENSHIP,
GOVERNANCE, POWER

CONTINUITY
AND CHANGE

T h e  s t u d e n t  d e m o n s t r a t e s  
a n  u n d e r s t a n d i n g  o f  

t h e  h i s t o r i c a l  r i g h t s  
a n d  r e s p o n s i b i l i t i e s  o f  1 

A l a s k a n s  b y :

A H .  IC G P  3  e x p la in in g  and  
a n a ly z in g  t r ib a l a n d  w e s te rn  

c o n c e p ts  o f  la n d  o w n e r s h ip  a n d  

h o w  a c t in g  u p o n  th o s e  c o n c e p ts  
c o n t r ib u te s  to  c h a n g e s  in  la n d  

use , c o n t r o l ,  a n d  o w n e rs h ip .  
|D O K  4 j ( H . C 7 ,  C 8 )

A H .  IC G P  4  e x p la in in g  

A la s k a n s ’ q u e s t  f o r  s e lf-  

d e te r m in a t io n  ( i.e . ,  f u l l  r ig h ts  
as U .S . c it iz e n s )  t h ro u g h  th e  
s ta te h o o d  m o v e m e n t .  [D O K  1] 
(G G . C 3 )

A H .1 C G P  5  e x p la in in g  th e  
im p a c ts  o f  m i l i t a r y  a c t io n s  (e .g ., 

N a v a l b o m b a rd m e n t  o f  A n g o o n , 
A le u t  in te r n m e n t ,  m i l i t a r y  

e x p e d it io n s )  re la t iv e  to  N a tiv e  
c o m m u n it ie s .  [D O K  2 |  (H . B 1)

IG C P  6  u s in g  te x ts /s o u r c e s  
to  a n a ly z e  h o w  th e  m i l i t a r y  

p o p u la t io n  a n d  its  a c t iv i t ie s ,  
in c lu d in g  a d m in is t ra t iv e ,  

p o l ic in g ,  d e fe n s e , m a p p in g ,  

c o m m u n ic a t io n ,  a n d  
c o n s t r u c t io n ,  h a v e  im p a c te d  

c o m m u n it ie s .  [D O K  3 |  (H . B 2 )

A H .  IC G P  7  d e s c r ib in g  th e  

h is to r ic a l b a s is  o f  fe d e ra l 
r e c o g n it io n  o f  t r ib e s ,  t h e i r  

in h e r e n t  a n d  d e le g a te d  p o w e rs ,  

th e  o n g o in g  n a tu re  a n d  
d iv e r s i ty  o f  t r ib a l  g o v e rn a n c e ,  

a n d  th e  p le n a r y  p o w e r  o f  

C o n g re s s . [D O K  1| (G C . C 8 )

T h e  s t u d e n t  d e m o n s t r a t e s  
a n  u n d e r s t a n d i n g  o f  t h e  

c h r o n o l o g y  o f  A l a s k a  
h i s t o r y  b y :

A H .  C C  2  d e s c r ib in g  h o w  

p o lic ie s  a n d  p ra c t ic e s  o f  n o n -  . 

n a t iv e s  (e .g .,  m is s io n a r ie s ,  
m in e r s ,  A la s k a  C o m m e r c ia l 

C o m p a n y  m e rc h a n ts )  

In f lu e n c e d  A la s k a  N a tiv e s .  

[D O K  2 ]  (H . B 4 , B 5 )



A la sk a  a s  a Territory  
(1912-1959)
S u g g e s te d  T o p ic s  
/Not an inclusive lisc/

• Territorial O rg a n ic  A c t  o f  1 9 1 2

•  N a t iv e  e f fo r ts  to w a r d  c iv i l  a n d  

la n d  r ig h ts  (e .g ., f o u n d in g  o f  

A la s k a  N a t iv e  B ro th e r h o o d

l A N B ) ,  A la s k a  N a t iv e  S is te rh o o d  

(A N S I, a n d  T a n a n a  C h ie fs )

•  R o le  o f  s ig n if ic a n t  in d iv id u a ls  
(e .g ., Ju d g e  W ic k e r s h a m , . 
W i l l i a m  P a u l, E l iz a b e th  

P e ra t ro v ic h ,  E rn e s t  G ru e n in g )

•  In f r a s t r u c tu r e  (e .g ., r a ilro a d ,  
a v ia t io n ,  ro a d s , sh ip s )

•  In d ia n  R e o rg a n iz a t io n  A c t

•  W o r ld  W a r  I I  a n d  in te r n m e n t  o f  
A le u ts  a n d  Ja p a n e se  A m e r ic a n s

•  C o ld  W a r

•  N a t i o n a l  P a rk s  a n d  N a t i o n a l  

F o r e s ts ,  r e s o u r c e s  ( e .g . ,  o i l ,  

t im b e r ,  c o a l)

■ • C o n s t i t u t io n a l  C o n v e n t io n ,  

c o n s t i t u t i o n ,  a n d  s t a te h o o d

P E O P L E ,  P L A C E S ,  

E N V I R O N M E N T

T h e  s t u d e n t  d e m o n s t r a t e s  
a n  u n d e r s t a n d i n g  o f  

t h e  i n t e r a c t i o n  b e t w e e n  

p e o p l e  a n d  t h e i r  p h y s i c a l  
e n v i r o n m e n t  b y :

AH. PPE 4 d e s c r ib in g  h o w  
A la s k a 's  s t ra te g ic  lo c a t io n  

p la y e d  a n  im p o r ta n t  ro le  
in  m i l i t a r y  b u i ld u p  a n d  
e x p la in in g  th e  in te r r e la te d  

s o c ia l a n d  e c o n o m ic  Im p a c ts .  
|D O K  2 ) (G . A 5 )

C O N S U M P T I O N ,  

P R O D U C T IO N ,  D IS T T R IB U T IO N

I N D I V I D U A L ,  C IT IZ E N S H IP ,  
G O V E R N A N C E ,  P O W E R

T h e  s t u d e n t  d e m o n s t r a t e s  
a n  u n d e r s t a n d i n g  o f  t h e  

d i s c o v e r y ,  i m p a c t ,  a n d  r o l e  
o f  n a t u r a l  r e s o u r c e s  b y :

■ A H .  G P D  3  u s in g  t e x t s /  

s o u rc e s  to  d r a w  c o n c lu s io n s - ,  

a b o u t  th e  s ig n if ic a n c e  o f  

n a tu r a l re s o u rc e s  (e .g .,
: f is h e r ie s ,  t im b e r ,  S w a n s o n  

R iv e r  o i l  d is c o v e ry , “ s u s ta in e d  
y ie ld ”  in  th e  A la s k a  
C o n s t i tu t io n )  In  A la s k a 's  
d e v e lo p m e n t  a n d  in  th e  

s ta te h o o d  m o v e m e n t .  [D O K  3 ) 
(G . F I ,  F4 )

T h e  s t u d e n t  d e m o n s t r a t e s  
a n  u n d e r s t a n d i n g  o f  t h e  

h i s t o r i c a l  r i g h t s  a n d  

r e s p o n s i b i l i t i e s  o f  
A l a s k a n s  b y :

A H .  1 C G P  4  e x p la in in g  

A la s k a n s ' q u e s t  f o r  se lf-  

d e te r m in a t io n  ( i.e . ,  f u l l  r ig h ts  
as U .S . c it iz e n s )  t h ro u g h  th e  
s ta te h o o d  m o v e m e n t .  [D O K  11 
(G C . C 3 )

A H .1 C G P  5  e x p la in in g  th e  

im p a c ts  o f  m i l i t a r y  a c t io n s  

re la t iv e  to  N a t iv e  c o m m u n it ie s  
(e .g ., N a v a l b o m b a rd m e n t  o f 
A n g o o n , A le u t  in te r n m e n t ,  

m i l i t a r y  e x p e d it io n s ) !  (D O K  2J 
( H . B 1 )

A H .  1 C G P  8  d e s c r ib in g  h o w  
A la s k a n s , p a r t ic u la r ly  th e  

N a t iv e  p e o p le ,  c h a lle n g e  

th e  s ta tus ! q u o  to  g a in  
r e c o g n it io n  o f  t h e i r  c iv i l  
r ig h ts  (e .g ., a p p e a ls  to  th e  

R u ss ia n  g o v e rn m e n t ,  W a rd  
C o v e  P a c k in g  C o . C a se , M o l ly  
H o o tc h ,  a n t i- d is c r im in a t io n  

a c ts , w o m e n 's  s u ffra g e ) .  |D O K  
2 ]  (H . B 2 , G C . B 5 )

A H .  IC G P  9  e x p lo r in g  th e  

fe d e ra l g o v e rn m e n t ’s in f lu e n c e  
o n  s e t t le m e n ts  in  A la s k a  (e .g ., 

M a ta n u s k a  C o lo n y ,  A n c h o ra g e ,  
A d a k ,  T o k , H y d a b u rg )  b y  
e s ta b l is h m e n t  o f  p o s t o ff ic e s , 

m i l i t a r y  fa c i l i t ie s ,  s c h o o ls , 

c o u r ts ,  a n d  ra ilro a d s . | D O K l |  
(G . G 2 , H . B l )

A H .  IC G P  1 0  id e n t i f y in g  

th e  ro le  o f  A la s k a  N a t iv e  
in d iv id u a ls  a n d  g ro u p s , 
in  a c t iv e ly  p ro p o s in g  a n d  
p r o m o t in g  fe d e ra l le g is la t io n

a n d  p o lic ie s  (e .g ., W il l ia m  P a u l, 
T a n a n a  C h ie fs ,  A N B , A N S ) |D O K  1] 

( H . A 1 , B 2 )

A H ,  I C G P  I  I  e x p lo r in g  fe d e ra l 
p o lic ie s  a n d  le g is la t io n  (e .g .,

A la s k a  C it iz e n s h ip  A c t ,  T l in g l t -  

H a id a  J u r is d ic t io n a l A c t ,  In d ia n  

C it iz e n s h ip  A c t  o f  1 9 2 4 ,  A la ska  
R e o rg a n iz a tio n  A c t ,  A N C S A )  th a t  

re c o g n iz e d  N a t iv e  r ig h ts .  [D O K  I)  
(H . B 2 )

C O N T IN U IT Y  

A N D  C H A N G E

T h e  s t u d e n t  d e m o n s t r a t e s  

a n  u n d e r s t a n d i n g  o f  t h e  
c h r o n o l o g y  o f  A l a s k a  
h i s t o r y  b y :

A H .  C C  3  d e s c r ib in g  h o w  th e  

ro le s  a n d  re s p o n s ib il it ie s  in  

A la s k a  N a t iv e  s o c ie tie s  h a ve  
;i b e e n  c o n t in u o u s ly  in f lu e n c e d  

b y  ch a n g e s  in  te c h n o lo g y , 

e c o n o m ic  p ra c t ic e s ,  a n d  s o c ia l 
in te r a c t io n s .  |D O K  2 |  (G . D 4 ,  
H . B ib )

PE R FO R M A N C E STANDARDS (G rade Level E xpectations) ^
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A la sk a  a s  a State  
(1 959-present)
S u g g e s te d  T o p ic s  

[N o t  an  in c lu s iv e  lis t)

•  R o le  o f  s ig n if ic a n t  in d iv id u a ls  

[e .g .,  E b e n  H o p s o n ,  H o w a rd  
R o ck , T e d  S te v e n s , K a t ie  J o h n )

•  C o n tro v e rs ie s  o f S ta te h o o d  A c t  
la n d  s e le c tio n s

•  D is a s te rs  (e .g ., 1 9 6 4  E a r th q u a k e ,  
19 6 7  I n te r io r  f lo o d ,  E x x o n  
V a ld e z  o i l  s p i l l)

•  F o r m a t io n  o f  I n u i t  C i r c u m p o la r  
C o n fe re n c e

•  F o rm a t io n  o f  A F N

•  D e v e lo p m e n t  o f  p u b l ic  e d u c a t io n  

(e .g .,  M o l ly  H o o tc h  case)

•  P ru d l io e  Bay a n d  o i l  p ip e lin e  
c o n s t r u c t io n

•  P e rm a n e n t F u n d

•  A la s k a  N a t iv e  C la im s  S e t t le m e n t  
A c t (A N C S A )

•  M a r in e  M a m m a l P ro te c t io n  A c t  
19 7 2  (M M P A )

•  A la s k a  N a tio n a l I n te r e s t  L a n d s  

C o n s e rv a t io n  A c t  (A N 1 1.C A )

•  In d ia n  S e lf -D e te rm in a t io n  A c t  
1 9 7 S

•  In d ia n  C h i ld  W e lfa re  A c t  1 9 7 8

•  A r c t ic  N a t io n a l W i ld l i f e  R e fug e
(A N  W it )

•  T o u r is m

•  F isca l issu e s

P E O P L E ,  P L A C E S , ! C O N S U M P T I O N , I N D I V I D U A L ,  C IT IZ E N S H IP , C O N T IN U I T Y

E N V IR G N fV iE N T { P R O D U C T IO N ,  D IS T T R I B U T IO N G O V E R N A N C E .  P O W E R A N D  C H A N G E

©

T h e  s t u d e n t  d e m o n s t r a t e s  

a n  u n d e r s t a n d i n g  o f  
t h e  i n t e r a c t i o n  b e t w e e n  
p e o p l e  a n d  t h e i r  p h y s i c a l  

e n v i r o n m e n t  b y :

A H .  P P E  4  d e s c r ib in g  h o w  
A la s k a ’s s t ra te g ic  lo c a t io n  
p la y e d  a n  im p o r ta n t  ro le  
In  m i l i t a r y  b u i ld u p  a n d  

e x p la in in g  th e  In te r r e la te d  

s o c ia l a n d  e c o n o m ic  Im p a c ts . 
(D O K  2 | (G . A 5 )

A H .  P P E  5  c o m p a r in g  a n d  

c o n t r a s t in g  th e  d i f f e r in g  

p e rs p e c t iv e s  b e tw e e n  ru ra l a n d  
u rb a n  a re a s . |D O K  2 ]  (H . B ib ,  
C . E 4 ) ;

A H .  P P E  6  a n a ly z in g  p a t te rn s  
o f  m o v e m e n t  a n d  s e t t le m e n t.  

(D O K  2 |  (H .  B 4 , G . D 3 )

A H .  P P E  7  u s in g  t e x t s /  
s o u rc e s  to  e x p la in  th e  p o l i t ic a l ,  
s o c ia l,  c u l tu r a l ,  e c o n o m ic ,  

g e o g ra p h ic ,  a n d  h is to r ic  
c h a ra c te r is t ic s  o f  th e  s tu d e n t 's  

c o m m u n it y  o r  r e g io n .  |D O K 3 )  

(H . B ib ,  C .  E 2 , E 8 )

T h e  s t u d e n t  d e m o n s t r a t e s  

a h  u n d e r s t a n d i n g  o f  t h e  
d i s c o v e r y ,  i m p a c t ,  a n d  
r o l e  o f  n a t u r a l  r e s o u r c e s  
b y :

; A H .  C P D  4  d e s c r ib in g  

th e  fe d e ra l g o v e rn m e n t ’s 

c o n s t r u c t io n  a n d  m a in te n a n c e  
o f  A la s k a 's  in f r a s t r u c tu r e  

(e .g ., t ra n s p o r ta t io n ,  

c o m m u n ic a t io n ,  p u b l ic  h e a lth  
s y s te m , e d u c a tio n ) .  |D O K  1 ) 

(G . D 4 )

A H .  C P D  5  u s in g  t e x t s /  

s o u rc e s  to  a n a ly z e  th e  
m u lt ip le  p e rs p e c t iv e s  In  th e  

c o n t in u in g  d e b a te  b e tw e e n  

c o n s e rv a t io n  a n d  d e v e lo p m e n t  
o f  re s o u rc e s . [D O K  3 |  (G . E 4 , 
F 3 (

A H .  C P D  6  d e s c r ib in g  th e  

. f o rm a t io n  o f  A la s k a  N a t iv e  
C o rp o ra t io n s  a n d  t h e i r  im p a c t  

o n  A la s k a ’s e c o n o m y . ( D O K  2 ] 
(G C . F9)

A H .  C P D  7  e x p la in in g  th e  

c re a t io n  a n d  im p le m e n ta t io n  

o f  th e  P e rm a n e n t F u n d  a n d  
h o w  I t  has im p a c te d  th e  s ta te . 

[D O K  2 ) (G C . F 9 )

T h e  s t u d e n t  d e m o n s t r a t e s  

a n  u n d e r s t a n d i n g  o f  
t h e  h i s t o r i c a l  r i g h t s  

a n d  r e s p o n s i b i l i t i e s  o f  

A l a s k a n s  b y :

: A H .  IC G P  3  e x p la in in g  a n d  
: A n a ly z in g  t r ib a l  a n d  w e s te rn  

c o n c e p ts  o f  la n d  o w n e r s h ip  
a n d  h o w  a c t in g  u p o n  th o s e  

c o n c e p ts  c o n t r ib u te s  to  
c h a n g e s  In  la n d  u se , c o n t r o l,  
a n d  o w n e r s h ip  (e .g ., A N C S A , 

A N IL C A ) .  (D O K  4 ) (H . C 7 ,  C 8 )

A H .  IC G P  8  d e s c r ib in g  h o w  
A la s k a n s , p a r t ic u la r ly  th e  
N a t iv e  p e o p le ,  c h a lle n g e  

th e  s ta tu s  q u o  to  g a in  

. re c o g n it io n  o f  t h e i r  c iv i l  
r ig h ts  (e .g ., a p p e a ls  to  th e  
R u ss ia n  g o v e rn m e n t ,  W a rd  
C o v e  P a c k in g  C o . C ase , M o l ly  

H o o tc h ,  a n t l- d is c r lm in a t io n  
a c ts , w o m e n ’s s u ffra g e ) .  |D O K
2 ) (H . B 2 , G C . B 5 )

A H .  IC G P  1 0  Id e n t if y in g  

th e  r o le  o f  A la s k a  N a tiv e  
in d iv id u a ls  a n d  g ro u p s  

in  a c t iv e ly  p ro p o s in g  an d  

p r o m o t in g  fe d e ra l le g is la t io n  
a n d  p o lic ie s  (e .g ., W il l ia m  

-  P a u l, T a n a n a  C h ie fs ,  A N B , 

A N S ) [D O K  1| (H .  A l ,  B 2 )

A H .  IC G P  1 2  u s in g  t e x t s /  

s o u rc e s  to  a n a ly z e  th e  
e v o lu t io n  o f  s e lf-g o v e rn m e n t 
th ro u g h  a n  e x a m in a t io n  o f  

o rg a n ic  d o c u m e n ts  ( i.e . ,  T re a ty  
o f  C e s s io n , O rg a n ic  A c t ,  

T e r r i t o r ia l  A c t ,  A la s k a  S ta te  

C o n s t i tu t io n ,  S ta te h o o d  A c t ) .
|D O K  3 |  (H . B 2 , B 4 )

T h e  s t u d e n t  d e m o n s t r a t e s  
a n  u n d e r s t a n d i n g  o f  t h e  

c h r o n o l o g y  o f  A l a s k a  h i s t o r y  
b y :

A H .  C C  4  g iv in g  c o r re c t  a n d  ' 

in c o r r e c t  e x a m p le s  to  e x p la in  

s u b s is te n c e  as a w a y  o f  l i fe .

[D O K  2 |  (H . B ib )

A H .  C C  5  d e f in in g ,  d e s c n b ln g ,  
a n d  i l lu s t r a t in g  th e  e c o n o m ic ,  

p o l i t ic a l ,  a n d  s o c ia l c h a ra c te r is t ic s  

o f  th e  m a jo r  p e r io d s ,  t h e i r  
k e y  t u r n in g  p o in ts  (e .g .,

: im p le m e n ta t io n  o f  P ru d h o e  
B a y p ip e l in e ,  M o l ly  H o o tc h  
case , A N C S A , A N IL C A ,  A N W R , 

n a tu r a l a n d  m a n m a d e  d is a s te rs , 
e s ta b l is h m e n t  o f  A la s k a  N a t iv e  

C o rp o ra t io n s )  a n d  h o w  th e y  
in te r r e la te ,  |D O K  4 ]  (H .  B 2 )

A H .  C C  6  e x p la in in g  th e  

h is to r ic a l c o n te x t  a n d  th e  
le g a l fo u n d a t io n s  (e .g ., A la s k a  

C o n s t i tu t io n ,  A N C S A , M M P A ,  
A N IL C A ,  K a tie  J o h n  case) 

p e r t in e n t  to  s u b s is te n c e . |D O K  1| 
(G C . A 2 ,  C . A 4 )

A H .  C C  7  c o m p a r in g  a n d
c o n t r a s t in g  th e  p e rs p e c t iv e s

o f  s p o r t ,  c o m m e rc ia l,  a n d
s u b s is te n c e  u s e rs  o n  p o l ic ie s
r e g a r d in g  f is h  a n d  ga m e
m a n a g e m e n t.  [D O K  2 |  (G . E 4 ,: FS)

P E R FO R M A N C E  STAND ARD S (G rad e Level Expectations)



A L A S K A  C O N T E N T  S T A N D A R D S

G O V E R N M E N T  
A N D  C IT I Z E N S H I P

A  stud en t sh o u ld  
k n o w  and un derstand  
h o w  so cie tie s  d e fin e  
authority, rights, and  
re sp o n sib ilit ie s  through  
a governm ental 
process.

A  student sh o u ld  
u n derstand  the  
con stitution al 
fo u n d a tio n s of the  
A m erican  po litica l 
system  and  the  
d em ocratic  id e a ls  
o f th is nation.

A student sho uld  
understand the  
character of 
governm ent of 
the state.

A student who meets the content standard should:

1) understand the necessity and purpose of government;

2) understand the meaning of fundamental ideas, including equality, authority, 
power, freedom, justice, privacy, property, responsibility, and sovereignty;

3) understand how nations organize their governments; and

4) compare and contrast how different societies have governed themselves over 
time and in different places.

A student who meets the content standard should:

1) understand the ideals of this nation as expressed in the Declaration of 
Independence, the United States Constitution, and the Bill of Rights;

2) recognize American heritage and culture, including the republican form of 
government, capitalism, free enterprise system, patriotism, strong family 
units, and freedom of religion;

3) understand the United States Constitution, including separation of powers, 
the executive, legislative, and judicial branches of government, majority rule, 
and minority rights;

4) know how power is shared in the United States’ constitutional government at 
the federal, state, and local levels;

5) understand the importance of individuals, public opinion, media, political 
parties, associations, and groups in forming and carrying out public policy;

6) recognize the significance of diversity in the American political system;

7) distinguish between constitution-based ideals and the reality of American 
political and social life;

8) understand the place of law in the American political system; and

9) recognize the role of dissent in the American political system.

A student who meets the content standard should:

1) understand the various forms of the state’s local governments and the 
agencies and commissions that influence students’ lives and property;

2) accept responsibility for protecting and enhancing the quality of life in the 
state through the political and governmental processes;
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_  G O V E R N M E N T  A N D  C I T Z E N S H I P

(continued)

3) understand the Constitution of Alaska and Sec. 4 of the Alaska Statehood 
Act, which is known as the Statehood Compact;

4) understand the importance of the historical and current roles of Alaska 
Native communities;

5) understand the Alaska Native Claims Settlement Act and its impact on the 
state;

6) understand the importance of the multicultural nature of the state;

7) understand the obligations that land and resource ownership place on the 
residents and government of the state; and

8) identify the roles of and relationships among the federal, tribal, and state 
governments and understand the responsibilities and limits of the roles and 
relationships.

A  stu d e n t should  
u n d e rstan d  the role  
o f the United States  
in international 
affa irs.

A  stu d en t sho uld  
have the kno w ledge  
and s k ills  n e cessa ry  
to participate  
e ffectively  as an  
inform ed and  
re sp o n sib le  citizen.

A student who meets the content standard should:

1) analyze how domestic politics, the principles of the United States 
Constitution, foreign policy, and economics affect relations with other 
countries;

2) evaluate circumstances in which the United States has politically influenced 
other nations and how other nations have influenced the politics and society 
of the United States;

3) understand how national politics and international affairs are interrelated 
with the politics and interests of the state;

4) understand the purpose and function of international government and non­
governmental organizations in the world today; and

5) analyze the causes, consequences, and possible solutions to current 
international issues.

A student who meets the content standard should:

1) know the important characteristics of citizenship;

2) recognize that it is important for citizens to fulfill their public 
responsibilities;

3) exercise political participation by discussing public issues, building 
consensus, becoming involved in political parties and political campaigns, 
and voting;

4) establish, explain, and apply criteria useful in evaluating rules and laws;

5) establish, explain, and apply criteria useful in selecting political leaders;

6) recognize the value of community service; and

7} implement ways of solving problems and resolving conflict.
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G O V E R N M E N T  A N D  C I T Z E N S H i P

F

A stu d e n t sh o u ld  
u n d e rstan d  the  
e co n o m ie s  o f the  
U nited States and  
th e  state  and  their 
re la tio n sh ip s  to the  
g lo b a l econom y.

G r

A stu d en t sho u ld  
un derstan d  the im pact  
o f e co n o m ic  ch o ice s  
and particip ate  
e ffective ly  in the lo ca l, 
state, national, and  
g lo b a l eco no m ies.

A student who meets the content standard should:

1} understand how the government and the economy interrelate through 
regulations, incentives, and taxation;

2) be aware that economic systems determine how resources are used to 
produce and distribute goods and services;

3) compare alternative economic systems;

4) understand the role of price in resource allocation;

5) understand the basic concepts of supply and demand, the market system, 
and profit;

6) understand the role of economic institutions in the United States, including 
the Federal Reserve Board, trade unions, banks, investors, and the stock 
market;

7) understand the role of self-interest, incentives, property rights, competition, 
and corporate responsibility in the market economy;

8) understand the indicators of an economy's performance, including gross 
domestic product, inflation, and the unemployment rate;

9) understand those features of the economy of the state that make it unique, 
including the importance of natural resources, government ownership and 
management of resources, Alaska Native regional corporations, the Alaska 
Permanent Fund Corporation, the Alaska Housing Finance Corporation, and 
the Alaska Industrial Development and Export Authority; and

10) understand how international trade works.

A student who meets the content standard should:

1} apply economic principles to actual world situations;

2) understand that choices are made because resources are scarce;

3) identify and compare the costs and benefits when making choices;

4) make informed choices on economic issues;

5) understand how jobs are created and their role in the economy;

6) understand that wages and productivity depend on investment in physical 
and human capital; and

7) understand that economic choices influence public and private institutional 
decisions.

 ©
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A L A S K A  C O N T E N T  S T A N D A R D S

H IS T O R Y

A stu d en t sho uld  
un derstand  that

A student who meets the content standard should:

1) understand chronological frameworks for organizing historical thought
h istory  is  a record of 
hum an exp e rien ces  
that lin k s  the p a st to 
the present and the  
future.

2) know that the interpretation of history may change as new evidence is 
discovered;

and place significant ideas, institutions, people, and events within time
sequences;

3) recognize different theories of history, detect the weakness of broad 
generalization, and evaluate the debates of historians;

4) understand that history relies on the interpretation of evidence;

5) understand that history is a narrative told in many voices and expresses 
various perspectives of historical experience;

6) know that cultural elements, including language, literature, the arts, 
customs, and belief systems, reflect the ideas and attitudes of a specific time 
and know how the cultural elements influence human interaction;

7) understand that history is dynamic and composed of key turning points;

8) know that history is a bridge to understanding groups of people and an 
individual’s relationship to society; and

9) understand that history is a fundamental connection that unifies all fields of 
human understanding and endeavor.

base, resources, geography, and technology;

c. the origin and impact of ideologies, religions, and institutions upon 
human societies;

d. the consequences of peace and violent conflict to societies and their 
cultures; and

e. major developments in societies as well as changing patterns related to 
class, ethnicity, race, and gender;

A  stu d en t sho uld  
un derstand  h istorica l 
th em es through  
fa ctu a l kno w ledge of 
tim e, p laces, ideas, 
institution s, cultures, 
people , and  events.

A student who meets the content standard should:

1) comprehend the forces of change and continuity that shape human history 
through the following persistent organizing themes:

a. the development of culture, the emergence of civilizations, and
the accomplishments and mistakes of social organizations;

b. human communities and their relationships with climate, subsistence

 ^
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H IS T O  R Y

(continued)

A  stu d en t sho uld  
d e velo p  the sk ills  
and  p ro ce sse s of 
h isto rica l inquiry.

2) understand the people and the political, geographic, economic, cultural, 
social, and environmental events that have shaped the history of the state, 
the United States, and the world;

3) recognize that historical understanding is relevant and valuable in the 
student’s life and for participating in local, state, national, and global 
communities;

4) recognize the importance of time, ideas, institutions, people, places, 
cultures, and events in understanding large historical patterns; and

5) evaluate the influence of context upon historical understanding.

A student who meets the content standard should:

1} use appropriate technology to access, retrieve, organize, and present 
historical information;

2) use historical data from a variety of primary resources, including letters, 
diaries, oral accounts, archeological sites and artifacts, art, maps, photos, 
historical sites, documents, and secondary research materials, including 
almanacs, books, indices, and newspapers;

3) apply thinking skills, including classifying, interpreting, analyzing, 
summarizing, synthesizing, and evaluating, to understand the historical 
record; and

4) use historical perspective to solve problems, make decisions, and understand 
other traditions.

A  stu d en t sho uld  
be a b le  to integrate  
h isto rica l kno w ledge  
w ith  h isto rica l 
sk ill to effectively  
particip ate  a s a 
c itizen  and a s  a 
life lo n g  learner.

A student who meets the content standard should:

1) understand that the student is important in history;

2) solve problems by using history to identify issues and problems, generate 
potential solutions, assess the merits of options, act, and evaluate the 
effectiveness of actions;

3) define a personal position on issues while understanding the historical 
aspects of the positions and roles assumed by others;

4) recognize and demonstrate that various issues may require an understanding 
of different positions, jobs, and personal roles depending on place, time, and 
context;

5) base personal citizenship action on reasoned historical judgment with 
recognition of responsibility for self and others; and

6) create new approaches to issues by incorporating history with other 
disciplines, including economics, geography, literature, the arts, science, and 
technology.
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Chapter 04 
Statewide Goals

(a) This chapter sets out statewide goals for public education, and adopts, by reference, 
content standards for several subject areas, and performance standards for reading, writing, and 
mathematics.

(b) The purposes of the goals are to

( 1 ) encourage the school districts to envision and develop local educational plans that are 
unique to each district's culture, geography, and climate, and that will graduate world-class 
students;

(2) empower the public with the knowledge that the skills and subjects included in this 
chapter are of great importance to education so that the public can participate in local educational 
planning with more authority and effect; and

(3) set standards against which the public, school districts, teachers, and students can measure 
the quality of education that students receive.

(c) The content standards and goals referred to in this chapter identify student abilities that 
evidence mastery of a subject area. The content standards are not graduation requirements or 
components of a curriculum, but they establish what constitutes excellent educational results. 
The content standards and goals are intentionally broad to allow a school district to tailor its 
curriculum to the conditions, goals, and expectations of its community. A school district board, 
working with the public, teachers, and students shall choose and implement effective teaching 
strategies so that its students will achieve high performance in a subject area. These strategies 
should be reflected in

( 1 ) the development, selection, and implementation of the school district board policies;

(2) the curriculum and assessment required by 4 AAC 05.080; and

(3) teaching methodology, textbooks and instructional materials, and management practices.

History: Eff. 6/24/93, Register 126; am 1/4/95, Register 133; am 3/2/2000, Register 153
Authority: AS 14.03.015 AS 14.03.120 AS 14.07.020 AS 14.07.050 AS 14.07.060 AS 

14.07.165

4 AAC 04.020. Skills for graduating students

(a) A goal of the state public school system is to graduate students who will

4  A A C  0 4 .0 1 0 . P u rp o s e s  a n d  re s p o n s ib ilit ie s
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(1 ) possess a broad knowledge base;

(2) communicate effectively;

(3) use technology skills;

(4) think logically and critically;

(5) be healthy;

(6) recognize, value and use creativity;

(7) be responsible and ethical citizens and community members; and

(8) be enthusiastic learners.

(b) The department's publication, World-Class Students Graduation Outcomes, as revised as 
of March 19, 2009, is adopted by reference. The goals expressed in World-Class Students 
Graduation Outcomes represent goals of the state public school system.

History: Eff. 6/24/93, Register 126; am 12/13/2009, Register 192 
Authority: AS 14.03.015 AS 14.07.020 AS 14.07.060 AS 14.07.165

Editor's note: A copy of World-Class Students Graduation Outcomes, adopted by reference 
in 4 AAC 04.020(b) may be obtained by writing to the Department of Education and Early 
Development, 801 W. 10th St., Suite 200, Juneau, AK 99801-1894.

4 AAC 04.030. Subjects

A goal of the state public school system is to provide a working knowledge of

(1) English;

(2) mathematics;

(3) science;

(4) geography;

(5) history;

(6) skills for a healthy life;

(7) government and citizenship;

(8) fine arts;

(9) technology; and
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(10) world languages.

History: Eff. 6/24/93, Register 126
Authority: AS 14.03.015 AS 14.07.020 AS 14.07.060 AS 14.07.165

4 AAC 04.140. Content standards

(a) The content standards for the subjects listed in this subsection, as set out in the 
department's publication entitled Alaska Standards: Content and Performance Standards for  
Alaska Students, as revised as of March 2006, are adopted by reference. The subjects are

(1) English/language arts;
(2) mathematics;
(3) science;
(4) geography;
(5) government and citizenship;
(6) history;
(7) skills for a healthy life;
(8) arts;
(9) world languages;
( 10) technology; and
( 1 1 ) employability.

(b) The content standards for physical education, as set out in the department's publication 
entitled Alaska Physical Education Standards, as revised as of March 9, 2010, are adopted by 
reference.

History: Eff. 3/2/2000, Register 153; am 11/10/2005, Register 176; am 5/18/2006, Register 
178; am 8/18/2010, Register 195

Authority: AS 14.03.015 AS 14.03.120 AS 14.07.020 AS 14.07.060 AS 14.07.165
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Sec. 1 4 .0 3 .0 7 5 . S e c o n d a ry  s tu d e n t c o m p e te n c y  te s tin g .

(a) A student may not be issued a secondary school diploma unless the student passes a 
competency examination in the areas of reading, English, and mathematics or receives a waiver 
from the governing body. A governing body may not grant a waiver to a student before the 
student's final semester of attendance. The department shall determine the form and contents of 
the examination and shall score completed examinations.

(b) A student who fails the examination required under this section shall be retested at least 
once during a school year on those portions of the examination that the student has not passed. 
A student who passes any portion of the test may not retake that portion of the test. A student 

who, when retested, passes the portions of the test not previously passed and who meets any 
other graduation requirements shall receive a diploma from the school district. This subsection 
does not apply to a student who is a child with a disability if the student's individualized 
education program team recommends that the student not be retested.

(c) Notwithstanding (a) of this section,
( 1 ) a student who is a child with a disability and who does not achieve a passing score on the 

examination required under (a) of this section, with or without accommodation, is eligible to 
receive a diploma if the student successfully completes an alternative assessment program 
required by the student's individualized education program or required in the education plan 
developed for the student under 29 U.S.C. 794; an alternative assessment program must, to the 
maximum extent possible, conform to state performance standards established for the 
competency examination required under (a) of this section; this paragraph does not apply to a 
student unless the department determines that the student has taken and failed to pass the 
competency examination with or without accommodations and the department approves the 
student's alternative assessment program described under this paragraph; and

(2) a student who transfers into a public high school in this state shall receive a diploma if the 
student

(A) meets graduation requirements imposed by the governing body and the state; and
(B) has passed a competency examination in the state from which the student transferred.
(d) A student who fails to qualify for the issuance of a diploma under (a) of this section or a 

retest under (b) of this section by the end of the student's final semester of attendance, but who 
has met all other graduation requirements of a governing body and the state, shall be awarded a 
certificate of achievement. A certificate of achievement may include the following information:

( 1 ) the portions of the examination described under (a) of this section that were passed;
(2) the student's attendance record; and
(3) other information indicating the qualifications of the student that the governing body 

determines appropriate.
(e) The department shall by regulation establish uniform standards for
( 1 ) pre-examination study materials; and
(2) procedures to be followed during administration of an examination.
(f) The department shall by regulation establish uniform standards for an alternative 

assessment program required under (c)(1) of this section. The alternative assessment program 
required under (c)(1 ) of this section applicable to an individual student may not be changed after 
February 1 of the student's junior year of study.

(g) In this section,
(1) "child with a disability" has the meaning given in AS 14.30.350;
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(2) "individualized education program team" means a group of people that translates child 
assessment information regarding a child into a practical plan for specially designed instruction 
and delivery of services for the child, consisting of the persons necessary to qualify the team 
under appropriate federal regulations applicable to a child with a disability who is eligible for 
special education services under AS 14.30.
(( 1 ch 58 SLA 1997; am 2 ch 94 SLA 2001; am 24 ch 35 SLA 2003; am 14 ch 41 SLA 2009))

Administrative Code. - For statewide student assessment, see 4 AAC 6, art. 4.
Effect of amendments. The 2001 amendment rewrote subsections (a) and (b) and added 

subsections (c)-(g). The amendment to subsections (a) and (b) by section 2, ch. 94, SLA 2001 
amended those subsections before they became effective. Sections 7 and 11, ch. 94, SLA 2001 
amend 3, ch. 58, SLA 1997 to make this entire section effective February 1, 2004.

The 2003 amendment, effective February 1, 2004, at the end of paragraph (1) of subsection
(g), substituted "in AS 14.30.350" for '"children with disabilities' in AS 14.30.350".

The 2009 amendment, effective June 21, 2009, in (g), rewrote (g)(2), which read, 
"'individualized education program team' has the meaning given in AS 14.30.350."

Effective dates. Section 3, ch. 58, SLA 1997 made this section effective January 1, 2002. 
However, 7, ch. 94, SLA 2001 changes the effective date of the section to February 1, 2004.

Editor's notes. AS 14.30.350, cited in (g)(2) of this section, was repealed by 41, ch. 67, 
SLA 2001.
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Introduction
Welcome to the Alaska Education Plan. Created by Alaskans from many walks of life, it is the 
state’s first blueprint for public education. The plan provides the basis for accountability to the 
public.

The plan answers these fundamental questions: What is Alaska’s vision for our schools and 
students? What are our goals? What attributes and skills do we want high school graduates to 
possess? What actions will allow us to meet these goals and make this vision a reality?

In short, the vision and goals in the Alaska Education Plan are our destination. The actions are 
the roadmap. Knowing where we want to go, we can determine if our expenditures of money and 
effort are efficiently and effectively getting us there.

The public, having a clear vision for our schools and students, can measure performance against 
these goals. The plan, which will periodically be reviewed and revised, encourages Alaskans to 
participate in the goal-setting process and own the results.

The Alaska Statewide Education Summit, held in November 2008 in Anchorage, initiated the 
effort to develop the Alaska Education Plan. Nearly 450 participants discussed education topics 
ranging from preschool to postsecondary, technology to finances, community partnerships to 
culture.

Two principles guided the summit’s structure: focused conversations among those who gather in 
a common cause will produce a shared vision, and collective wisdom is generated when groups 
gather in discussion.

Participants met in eight groups, each group discussing a separate topic in education. Each group 
identified challenges, opportunities, goals and actions for its topic. A ninth group crafted vision 
and mission statements and graduation outcomes -  a list of the desired skills and attributes that 
Alaska high school graduates should possess as a result of their public education.

The Alaska Education Plan organizes the results from all eight groups at the summit into three 
topics, in order to provide greater focus. They are World-Class Schools; Community, Culture, 
and Family; and Student Health and Safety. Other topics discussed at the summit — such as 
finance, technology, early education, and partnerships -  have been integrated throughout the 
three remaining topics.

Each topic in the plan includes a rationale for action, a goal, and broadly stated actions for each 
goal. Groups of Alaskans will continue to meet in 2009 to develop a detailed, prioritized action 
plan for each goal.

The Alaska Education Plan, related background documents, and its ongoing progress are featured 
on the web site of the Alaska Department of Education & Early Development at 
www.eed.state.ak.us/.
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Vision

Vision: An Alaska education opens a world o f possibilities.

•  Our parents and students value and support learning

• Our communities support dreams and create opportunities

•  Our schools inspire thinking and creativity

•  Our graduates understand the past and build the future
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Mission: Alaska’s education system fosters creativity and curiosity, and embraces 
diversity. Alaska’s students have the skills and knowledge to contribute to local, 
state, national and global communities by understanding the past and present, and 
they are prepared to create the future.

M i s s i o n
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World-Class Students 
Graduation Outcomes

P o s s e s s  a  b r o a d  k n o w le d g e  b a s e

• Know and be able to discuss the critical bodies o f knowledge in art, science, 

literature/language arts, history, geography, and health in addition to being 

skilled in reading, w riting, and mathematics

• Apply content knowledge in meaningful and practical ways

• Use prior knowledge to acquire new knowledge, develop new skills, and 

expand understanding

• Understand issues from a variety o f cultural perspectives

• Demonstrate proficiency in a second language

C o m m u n ic a te  e f fe c t iv e ly

• Express ideas clearly, both verbally and in w riting

• Communicate through listening and discussion w ith others

• Read, understand, and respond to written information

• Understand and respond to verbal information

U s e  te c h n o lo g y  s k i l ls

• Use a broad range o f technologies to pursue interests, investigate and solve 

problems, and communicate and share ideas

• Be personally accountable for the ethical use o f technology

• Use the Internet to explore questions; collect, critica lly evaluate, and select 

information sources; synthesize conclusions; and communicate the results
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T h in k  lo g ic a lly  a n d  c r i t ic a l ly

• Solve problems using questioning, reasoning, and analysis

• Acquire and manage information to understand and solve problems

• Understand and apply decision-making processes in a variety o f settings

• Be able to select, analyze, and use information for specific purposes

• Explore, consider, and evaluate divergent viewpoints and ideas

B e  h e a lth y

• Apply the knowledge, habits, and attitudes that promote physical and mental 

health

• Participate in collaborative and responsible relationships

• Make informed and safe choices

• Set and achieve personal goals

• Connect w ith fam ily and culture values

R e c o g n iz e , v a lu e  a n d  u s e  c r e a t iv it y

• Appreciate artistic expression

• Demonstrate creative thinking

• Show self-expression

• Honor traditional art forms
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B e  a  r e s p o n s ib le  a n d  e th ic a l  c it iz e n  a n d  c o m m u n ity  m e m b e r

• Understand and participate in the democratic process

• Demonstrate respect for people and cultures

• Demonstrate respect for the environment and evaluate the use o f resources

• Take responsibility for personal actions and understand the impact those 

actions have on others

• Demonstrate an ability to approach problems from a global perspective

• Be an effective and responsible decision-maker who contributes to and 

volunteers in the community

• Adapt to a diverse and changing world

B e  a n  e n t h u s ia s t ic  le a r n e r

• Make a commitment to create quality work and strive for excellence

• Use a variety o f learning strategies, personal skills, and time management 

skills to enhance learning

• Reflect on and evaluate learning for self-improvement

• Understand the relevance o f learning a broad range o f skills

March 19, 2009 7



W o r l d - C l a s s  S c h o o l s

World-class schools are the ultimate goal for Alaska’s public education system. All the other 
goals feed into this. These schools will nurture the students described in this plan’s graduation 
objectives as world-class students.

There are many success stories in Alaska’s schools, ranging from caring teachers helping 
struggling students, to the graduates who fill our work places, to creative programs by school 
districts to teach students independent living skills and the skills for jobs or postsecondary (after 
high school) education.

And yet there are many gaps in the education o f Alaska’s children. There are great differences in 
the academic preparation o f children entering kindergarten. As they grow older, roughly a 
quarter o f students are less than proficient in one or more o f the fundamental skills o f reading, 
writing and math. Several categories o f students are less likely to do well in school — ethnic 
minorities, students with disabilities, students from low-income families, and students who are 
learning English.

At least a third of Alaska students will leave school without a diploma. About 40 percent o f 
recent Alaska high school graduates who attend the University o f Alaska need remedial courses. 
Some Alaska high school graduates have completed their public education yet do not have a 
direction in life and are not prepared for a career, while well-paying, interesting jobs go unfilled. 
Additionally, some gifted and talented students are not challenged sufficiently by their school 
work.

World-class schools will have the support o f families and communities. World-class schools will 
honor local cultures and integrate them into instruction.

World-class schools will have strong academic standards and high expectations for all students, 
yet these schools will support the varied needs and interests o f each student, in academics, the 
arts and extracurricular activities. World-class schools will have the flexibility to provide 
alternative pathways to student success. They will offer career and technical courses, preparation 
and guidance.

World-class schools will attract, prepare and retain quality teachers and administrators. World- 
class schools will have appropriate facilities and technology. They will build partnerships with 
entities outside of the schools.

R atio na le  for action

March 19, 2009 8



Goal

All students will graduate prepared for careers or postsecondary training and education. 

Actions

1. Ensure that families, i f  they desire, can access in their community affordable, high- 
quality early care and learning programs for children from birth to age 5.

2. Define an education system, aligned from preschool to postsecondary, that ensures all 
students are prepared to transition to the next level o f education, career, or life path of 
their choice.

3. Review the state’s academic standards to determine alignment with world-class 21st 
century skills and Alaska’s graduation outcomes.

4. Establish partnerships that enhance readiness for postsecondary education, career 
preparation, and life.

5. Develop a staff development infrastructure that is collaborative, need-based, research- 
proven, and provides opportunities for continuous growth for new and experienced 
teachers.

6. Ensure that public and private postsecondary institutions, business and industry, tribal 
organizations, and state agencies work collaboratively to develop and maintain a coherent 
educational plan designed to achieve Alaska’s high education expectations.

7. Collaborate with Alaska’s postsecondary institutions to ensure that education-related 
degree programs and staff development programs reflect research, best practices,
Alaska’s diverse cultures, and alignment to academic standards, and are sufficient in 
scale and scope to meet the public school work force needs.

8. Empower students by providing a learning environment that personalizes their education 
and engages them as active partners in their own learning through technology.

9. Ensure that teachers have the training to effectively use technology to support instruction.

10. Establish and maintain a statewide public telecommunications network that provides the 
opportunity for instruction, communication and distance education.

11. Ensure that the state foundation funding program is comprehensible to the public, 
sufficient to meet world-class performance expectations, responsive to the changing 
needs o f Alaska’s work force, and predictable enough to facilitate effective planning.
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12. Provide consistent funding for school construction and major maintenance projects.

13. Engage with the community and local organizations to identify local work force skills 
needed for economic development.

14. Attract and retain quality teachers and administrators; provide quality professional 
development.

15. Teach work ethic and employability skills.

March 19, 2009 10



C o m m u n i t y ,  C u l t u r e  a n d  F a m i l y

Rationale for action

Family engagement has emerged as a central focus in Alaska education. Viewing parents as the 
first and best teachers o f their children goes beyond their role in early education. Engagement 
means involving families in every aspect of educational planning, implementation, and 
evaluation throughout their children’s education.

Engagement means more than inviting parents to attend school functions or parent conferences 
or to join the PTA. Parent involvement must be more than asking parents to approve decisions 
about the school or their children that have already been made. Schools that make adjustments 
for parents with busy schedules, different backgrounds, and varying comfort levels with schools 
will enjoy more parental involvement. Relevant parent engagement is recognizing that the school 
serves the interests o f parents.

When parents join with other community members and the school to determine behavioral 
expectations or learning goals for their children, they become partners in their children’s 
education. Student achievement data can demonstrate how well a student is progressing toward 
the state’s grade-level expectations, but only parent and student feedback can reveal how positive 
the learning climate is and how well the school is serving the community’s valued interests.

Schools that support and celebrate school choice and family engagement must be committed to 
sharing information about program options, assessment data, and other information that is critical 
to evaluating what is best for children. Choice without knowledge has no meaning.

Goal

Schools will form strong partnerships with families and communities, and will respect and 
embrace local cultures.

Actions

1. Develop and implement strategies that encourage Alaskans to value and support 
education and lifelong learning.

2. Formulate a shared vision of community-based education that respects culture, school 
governance, and community ownership.

3. Implement a system of data collection and reporting o f prekindergarten-postsecondary 
programming so parents, communities, and policy makers can make informed decisions.

4. Increase diversity in the teaching profession.
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5. Apply Alaska’s Standards for Culturally Responsive Schools.

6. Provide new and experienced educators with sufficient training and ongoing support to 
integrate and instruct within the context o f a community’s indigenous cultures.

7. Ensure that schools’ instruction, organization, and operational procedures reflect and 
respond to student, family, and community values and needs.

8. Support opportunities for school choice, education alternatives, and distance-delivery 
options that are high quality, standards-based, and flexible to meet the individual needs of 
a child or family.

9. Provide support and resources for parents who choose to home school their children.

10. Create a sustainable infrastructure committed to developing and maintaining partnerships 
that enhance student success.

11. Develop and implement strategies to improve student attendance.
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Student Health and Safety

Creating healthy, safe schools requires healthy families and communities. Children who have a 
strong connection to family values, customs, and beliefs develop the confidence to reach for a 
star and the talent to grab one.

If children cannot rely on positive connections at home, they will settle for any substitute that 
satisfies this longing, including gang affiliation, harmful relationships, violence, and drug and 
alcohol abuse.

Schools must be proactive, focusing on the prevention o f unsafe and unhealthy practices. Several 
ingredients are necessary to create a safe and healthy school environment. Schools will form 
partnerships with community entities to achieve these goals.

Schools must take rigorous action to ensure that schools are free from violence, drugs, disruptive 
behavior, and harassment. Schools must provide support and intervention services for parents 
and students, a broad range o f activities, rigorous academic and vocational programs, and 
learning alternatives that meet the interests and learning needs o f every child and family.

School staff must receive training and support to enforce school expectations. Students, parents, 
educators, and community members must teach and model a consistent set o f values as the basis 
for every activity, program, lesson or expectation.

Schools should be models o f healthy nutrition and physical activity, teaching students good 
habits. Approximately one in 10 Alaska children is obese. At least half o f Alaska’s children do 
not meet recommended levels o f physical activity.

R atio n a le  for action

Goal

Students will have access to safe schools, where they develop healthy and safe practices for life.

Actions

1. Develop a comprehensive health and safety plan that uses the expertise o f parents, 
communities, tribal organizations, social and civic organizations, state agencies, and 
school districts.
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2. Implement health and wellness programs that improve students’ sense o f well-being and 
address substance abuse, suicide, sex education, bullying, Internet safety, mental and 
physical health, and personal safety.

3. Implement nutrition and physical education programs to ensure that students develop 
patterns o f lifelong healthy behaviors.

4. Ensure that students, staff and community members are provided safe and secure schools.

March 19, 2009 14



C h ie f  J u s t ic e  W a l te r  L. C a r p e n e t i  
C lo s in g  Comments To The F i r s t  S ess io n  o f  The 

T w e n ty -S e v e n th  A la s k a  L e g is la t u r e  
March 9 ,2 0 1 1

. . .  I  would  l i k e  t o  c l o s e  t h e s e  remarks w i t h  a n o t e  about  a t o p i c  t h a t  in  r e c e n t  
y e a r s  has become,  I  b e l i e v e ,  c e n t r a l  t o  our  democ racy :  t h e  need t o  f o s t e r  c i v i c  
e d u c a t i o n  and engagement  i n  Amer i ca  . . .  f o r  t h e  young p e o p l e  who w i l l  c a r r y  them 
f o r w a r d  i n t o  t h e  f u t u r e .  As c i t i z e n s  in  a democracy ,  we a l l  have  a 
r e s p o n s i b i l i t y  t o  unde rstand  how our  gove rnment  f u n c t i o n s  and t h e  r o l e  we each 
p l a y  i n  t h e  s u c c e s s  o f  our  c o u n t r y .  Y e t  a r e c e n t  n a t i o n a l  p o l l  found t h a t  w h i l e  
o v e r  t w o - t h i r d s  o f  A mer i ca  can name a t  l e a s t  one ju d g e  on t h e  TV program 
"A m er i can  I d o l " ,  l e s s  than one  t h i r d  can name t h e  t h r e e  b ranches  o f  gove rnment !  
lames  Mad ison ,  t h e  f o u n d i n g  f a t h e r  o f t e n  h a i l e d  as t h e  f a t h e r  o f  t h e  U.S.  
C o n s t i t u t i o n ,  a n t i c i p a t e d  t h e  c h a l l e n g e  o f  e d u c a t i n g  f o r  democracy  by r em inding  
us t h a t  "knowledge w i l l  fo re ve r govern ignorancej and a people who mean
to be th e ir  own governors must arm themselves w ith  the power which knowledge 
g iv e s ."

. . . I  would l i k e  t o  c o n c lu d e  t o d a y  w i t h  an i n v i t a t i o n  t o  each o f  y o u —  
l e g i s l a t o r s  a n d . . .  anyone  w a t c h in g  t h i s  s p e e c h —  t o  j o i n  me i n  t h e  e f f o r t  t o  
i n s t i l l  i n  ou r  young p e o p l e  t h e  same know ledge  and r e s p e c t  f o r  t h e  laws and 
i n s t i t u t i o n s  o f  our  c o u n t r y  t h a t  we a r e  a l l  p r i v i l e g e d  t o  s h a r e .  Log on t o  
c iv ic s .o rg  and check ou t  t h e  games, web q u e s t s ,  and l e s s o n  p l a n s  f o r  y o u r s e l f .  
And, a f t e r  you have  done t h a t ,  l e t  t h e  e d u c a t o r s  i n  y o u r  communi t ie s  know about  
t h e  o p p o r t u n i t y  and u rg e  them t o  v i s i t  t h e  w e b s i t e  and use  i t  i n  t h e i r  
c l a s s r o o m s . . .  Check i t  o u t .

. . .  Thomas J e f f e r s o n  s a i d  th a t "the q u a lif ic a tio n s  f o r  s e l f  government are not 
in n a te .. . .  [TJhey are the re s u lt  o f  hab it and Long t ra in in g . " . As we work 
t o g e t h e r  t o  a d vance  c o s t - e f f e c t i v e  j u s t i c e ,  we must remember t h a t  t h e  g r e a t e s t  
g u a r a n t e e  o f  a s t r o n g  f u t u r e  f o r  a l l  t h r e e  branches  o f  gove rnment  i s  a c i t i z e n r y  
t h a t  u n d e rs tan d s  and embraces  t h e  fu n dam en ta l  p r i n c i p l e s  o f  dem ocracy .

M i s t e r  P r e s i d e n t ,  M i s t e r  S peake r ,  Thank Y o u . . .
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1st Session H. R. 1078

To establish academies for teachers and students of American history and 
civics and a national alliance of teachers of American history and civics, 
and for other purposes.

IN  THE HOUSE OF REPRESENTATIVES

March 4, 2003
Mr. Wicker, introduced the following bill; which was referred to the 

Committee on Education and the Workforce

A BILL
To establish academies for teachers and students of Amer­

ican history and civics and a national alliance of teachers 
of American history and civics, and for other purposes.

1 Be it enacted by the Senate and House of Representa-

2 tives of the United States of America in Congress assembled,

3 SECTION 1. SHORT TITLE.

4 This Act may be cited as the “ American H istory and

5 Civics E ducation Act of 2003 ” .

6  SEC. 2. DEFINITIONS.

7 In  this Act:

8 (1) A m erican h is to ry  and c iv ics .— The term

9 “ American history and civics”  means the key events,
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key persons, key ideas, and key documents that 

shaped the institutions and democratic heritage of 

the United States.

(2) Chairperson .— The term  “ Chairperson”  

means the Chairperson of the National Endowment 

for the Humanities.

(3) In s t itu t io n  o f  h ig h e r e d u ca tio n .— The 

term “ institu tion  o f higher education”  has the 

meaning given the term in  section 1 0 1 (a) of the 

Higher Education Act of 1965 (20 U.S.C. 1001(a)).

(4) K ey documents.— T he term “ key docu­

ments”  means the documents that established or ex­

plained the foundational principles of democracy in 

the United States, including the United States Con­

stitu tion and the amendments to the Constitution 

(particularly the B ill of Rights), the Declaration of 

Independence, the Federalist Papers, and the Eman­

cipation Proclamation.

(5) K ey  events .— T he term  “ key events”  

means the critica l turn ing points in  the history of 

the United States (including the American Revolu­

tion, the C ivil War, the world wars of the twentieth 

century, the civil rights movement, and the major 

court decisions and legislation) tha t contributed to

2
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ex ten d in g  th e  p rom ise  o f  d em ocracy  in  A m e ric an  

life.

(6) K ey id e as .— T he te rm  “k e y  id ea s” m eans  

th e  id eas th a t  sh aped  th e  d em ocratic  in stitu tio n s  

an d  h e rita g e  o f th e  U n ited  S ta te s , in c lu d in g  th e  n o ­

tion  o f  equ al ju s tic e  u n d e r  th e  law , freedom , in d iv id ­

u a lism , h u m an  rig h ts , a n d  a  b e lie f in  p rog ress.

(7 )  K ey  persons.— T he te rm  “ k e y  p e rso n s” 

m ean s th e  m en and  w om en w ho led th e  U n ited  

S ta te s  as fo u n d in g  fa th e rs , e lected  o ffic ia ls , sci­

en tis ts , in ven to rs, p ioneers, advocates o f  equal 

r ig h ts , en tre p re n eu rs , an d  a r tis ts .

(8) N onprofit educatio nal in s t it u t io n .—  

T he te rm  “ n o n p ro fit  ed u cation al in s titu tio n ”—

(A) m ean s—

(i) a n  in s titu tio n  o f  h igh er education ;

or

(ii) a  n o n p ro fit  ed u cation al re se a rc h

center; and

(B ) includes a  con sortiu m  o f e n tities  de­

scrib ed  in  su b p a ra g ra p h  (A ).

(9 ) Sta te .— T he te rm  “ S t a t e ” m ean s each o f  

th e  5 0  S ta te s  and  the D is tr ic t  o f C olum bia.

3
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1 SEC. 3. PRESIDENTIAL ACADEMIES FOR TEACHING OF

2  AMERICAN HISTORY AND CIVICS.

3 (a) E stablish m en t .— F ro m  am o u n ts  a p p ro p ria te d

4  u n d e r  su bsection  (j), th e  C h a irp e rso n  sh a ll a w ard  g ra n ts ,

5 on a  com petitive  basis, to  n o n p ro fit  ed u cation al in s titu -

6  tio n s to  estab lish  P re s id e n tia l A cad em ies fo r  T each in g  o f

7  A m e ric a n  H is to ry  and  C ivics (in  th is  section  re fe rre d  to

8 as “A c a d e m ie s” ) th a t  sh a ll o ffe r  w ork sh op s fo r  te a c h e rs

9  o f  A m e ric a n  h is to ry  and  civics—

4

1 0  (1 )  to  le a rn  how  b e tte r  to  teach  th e  su b jec ts  o f

11  A m e ric a n  h is to ry  a n d  civics; and

1 2  (2) to  s tre n g th e n  such te a c h e rs ’ know ledge o f

13  such su b jects.

1 4  (b) A pplic atio n .—

15 (1 )  I n g eneral.— A  n o n p ro fit  ed u cation al in-

16  s titu tio n  th a t  d esires to  rece ive  a  g ra n t  u n d e r  th is

17  section  sh a ll su bm it an  ap p lica tio n  to  th e  C h a ir-

18  p e rso n  a t  su ch  tim e, in  such m an n er, and  c o n ta in in g

19  such in fo rm a tio n  as th e  C h a irp e rso n  m a y  req u ire .

2 0  (2) Co ntents .— A n  ap p lica tio n  su b m itted

2 1  u n d e r  p a ra g ra p h  (1 )  sh a ll—

2 2  (A) include th e  c r ite r ia  th e  n o n p ro fit  edu-

2 3  ca tio n a l in s titu tio n  in ten d s to  use  to  d e term in e

2 4  w hich  tea c h e rs  wall be se lected  to  a tte n d  w o rk -

2 5  shops o ffe red  b y  the  A cad em y;
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(B ) id e n tify  th e  in d iv id u a l th e  n o n p ro fit  

ed u cation al in s titu tio n  in ten d s to  ap p o in t to  be 

th e  p r im a ry  p ro fe sso r a t  th e  A cad em y; and

(C) in clude a  d escrip tio n  o f th e  cu rricu lu m  

to  be u sed  a t  w orksh op s o ffe red  b y  the  A c a d ­

em y.

(c) N um ber  of Grants.— E xcep t as p rov id ed  in  

su b section  (e )(2 )(B ) , th e  C h a irp e rso n  sh a ll a w ard  n o t  

m ore th a n  1 2  g ra n ts  to  d iffe re n t n o n p ro fit  ed u cation al in ­

s titu tio n s  u n d e r th is  section.

(d) D is tr ib u tio n .— In  a w ard in g  g ra n ts  u n d e r th is  

section , th e  C h a irp e rso n  sh a ll en su re  th a t  such  g ra n ts  a re  

e q u ita b ly  d is trib u te d  am ong th e  g eog rap h ica l reg ion s o f  

th e  U n ite d  S ta te s .

(e) Grant T erms.—

(1) I n  g eneral.— Grants awarded under this 

section shall be for a term of 2 years.

(2) Grants a fter  first  two years.— U pon  

com pletion  o f th e  f i r s t  2 -ye a r g ra n t  te rm , th e  C h a ir­

p e rso n  sh a ll—

(A ) re n e w  a g ra n t  aw ard ed  u n d e r  th is  sec­

tio n  to  a n o n p ro fit  ed u ca tio n al in s titu tio n  fo r  

one m ore te rm  o f 2  y e a rs ; o r

(B ) a w a rd  a  new  g ra n t to  a  n o n p ro fit  edu­

ca tio n a l in s titu tio n  h av in g  an  ap p lica tio n  ap-

5
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p roved  u n d e r  th is  section  fo r  a  te rm  o f  2  y e a rs ,  

n o tw ith s ta n d in g  th e  1 2  g ra n t  a w a rd  m axim um  

u n d e r su bsection  (e).

(f) U se op F unds .—

(1) W orkshops.—

(A) I n g eneral.— A  n o n p ro fit  ed u ca tio n a l 

in s titu tio n  th a t  receives a  g ra n t  u n d e r th is  sec­

tion  sh a ll estab lish  an  A c a d e m y  th a t  sh a ll o ffe r  

a  w o rk sh o p  d u rin g  th e  su m m er, o r d u rin g  a n ­

o th e r a p p ro p ria te  tim e, fo r  k in d e rg a rte n  

th ro u g h  g ra d e  1 2  tea ch ers  o f  A m e ric a n  h is to ry  

and  civics—

(i) to  le a rn  how  b e tte r  to teach  th e  

su b jec ts  o f  A m e ric an  h is to ry  an d  civics; 

and

(ii) to  s tren g th e n  such te a c h e rs ’ 

know ledge o f  such sub jects.

(B ) D uratio n  op workshop.— A  w o rk ­

shop o ffe red  p u rsu a n t to  th is  section  sh a ll be 

a p p ro x im a te ly  2  w eeks in  d u ra tio n .

(2) A cademy s taff .—

(A) Prim ary  professor.— E ach  A c a d e m y  

sh a ll be headed  b y  a  p r im a ry  p ro fe sso r  id en ti­

fied  in  th e  ap p lica tio n  su b m itted  u n d e r  su b ­

section  (b) w ho sh a ll—

6
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(i) be accom plished  in  th e  fie ld  o f  

A m e ric an  h is to ry  an d  civics; and

(ii) design the curriculum for and lead 

the workshop.

(B ) CORE teachers .— E ach  p r im a ry  p ro ­

fe s so r  sh a ll ap p o in t a n  a p p ro p ria te  n u m b er o f  

core teach ers. A t  th e  d irec tion  o f th e  p r im a ry  

p ro fesso r, th e  core tea c h e rs  sh a ll tea c h  an d  

t ra in  the w ork sh op  a tten d ees.

(3) Selec tio n  of teachers.—

(A ) I n g eneral.—

(i) Num ber  of teachers.— E ach  

y e a r , each  A c a d e m y  sh a ll se lect a p p ro x i­

m a te ly  3 0 0  k in d e rg a rte n  th ro u g h  g rad e  1 2  

tea ch ers  o f  A m e ric a n  h is to ry  an d  civics to  

a tte n d  th e  w orksh op  o ffe red  b y  th e  A c a d -

em v.«/

(ii) F l e x ib il it y  in  num ber  of 

teachers.— A n  A c a d e m y  m a y  se lect m ore  

th a n  o r fe w e r th a n  3 0 0  tea c h e rs  d ep en d ing  

on the p o p u la tio n  in  th e  reg ion  w h ere  th e  

A c a d e m y  is located .

(B ) Teachers from  same reg io n .— I n 

selecting teachers to attend a workshop, an 

Academy shall select prim arily teachers Avho

7
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tea c h  in  schools located  in  th e  reg ion  w h e re  th e  

A c a d e m y  is located .

(C) Teachers from  pu blic  an d  p r i­

vate  SCHOOLS.—An A c a d e m y  m a y  se lect 

te a c h e rs  fro m  pub lic  schools and  p riv a te  schools  

to  a tte n d  th e  w ork sh op  o ffe red  b y  th e  A cad em y.

(g) Costs.—

(1 )  I n  g eneral.— E xcep t as p rov id ed  in  p a r a ­

g ra p h  (2 ), a  tea c h e r w ho a tte n d s  a  w o rk sh o p  o ffe red  

p u rs u a n t  to  th is  section  sh a ll n o t in c u r  costs asso ci­

a te d  w ith  a tte n d in g  th e  w orksh op , in c lu d in g  costs  

fo r  m eals, lodging, and  m a te ria ls  w h ile  a tte n d in g  th e  

w orksh op .

(2) Tr avel costs.— A  te a c h e r w ho a tte n d s  a  

w o rk sh o p  o ffe red  p u rsu a n t to th is  section  sh a ll use  

n o n -F e d e ra l fu n d s to  p a y  fo r  such  te a c h e r ’s costs o f  

t ra n s i t  to  a n d  fro m  th e  A cadem y.

(h) Ev a lu a tio n .— N ot la te r  th a n  90 d ays a f te r  com ­

p le tio n  o f a ll o f  th e  w o rk sh o p s a ssisted  in  th e  th ird  y e a r  

g ra n ts  a re  aw ard ed  u n d e r th is  section , th e  C h a irp e rso n  

sh a ll con d u ct a n  e va lu a tio n  to—

(1)  d e term in e  th e  overa ll success o f th e  g ra n t  

p ro g ra m  au th o riz e d  u n d e r th is  section ; and

(2) h ig h lig h t th e  b est g ra n te e s ’ p ra c tice s  in  

o rd e r to  becom e m odels fo r  fu tu re  g ran tees .

8
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1 (i) N on-FEDERAL F unds .—A  nonprofit educational

2 in s titu tio n  rece iv in g  F e d e ra l a ssistan ce  u n d e r  th is  section

3 m a y  c o n trib u te  n o n -F ed e ra l fu n d s to w a rd  th e  costs o f  op-

4  e ra tin g  th e  A cad em y.

5 (j) A u th o r izatio n  of Appropriations .— T h ere  is

6 a u th o rized  to  be a p p ro p ria te d  to  c a r ry  o u t th is  section

7 $ 7 ,0 0 0 ,0 0 0  fo r  each  o f fisc a l y e a rs  2 0 0 4  th ro u g h  2 0 0 7 .

8 SEC. 4. CONGRESSIONAL ACADEMIES FOR STUDENTS OF

9 AMERICAN HISTORY AND CIVICS.

10  (a) E s ta b lis h m e n t .— F ro m  am ou n ts a p p ro p ria te d

11  u n d e r su b section  (j), th e  C h a irp erso n  sh a ll a w a rd  g ra n ts ,

1 2  on a  com petitive  basis, to  n o n p ro fit ed u ca tio n a l in stitu -

13  tio n s to  e stab lish  C o n g ression a l A cad em ies fo r  S tu d e n ts

1 4  o f  A m e ric a n  H is to ry  an d  C ivics (in  th is  section  re fe rre d

15  to  as “A c a d e m ie s” ) th a t  sh a ll o ffe r  w ork sh op s fo r  ou t-

16  s ta n d in g  s tu d en ts  o f  A m e ric a n  h is to ry  an d  civics to  b road -

1 7  en an d  deepen  such s tu d e n ts ’ u n d e rs ta n d in g  o f A m e ric a n

18  h is to ry  a n d  civics.

19  (b) Ap p lic a tio n .—

2 0  (1 )  I n  GENERAL.— A  n o n p ro fit  ed u ca tio n a l in-

2 1  s titu tio n  th a t  d es ires  to  receive a  g ra n t  u n d e r th is

2 2  sec tion  sh a ll su b m it a n  ap p lica tio n  to  th e  C h a ir-

2 3  p e rso n  a t  such tim e, in  such m an n er, an d  con ta in in g

2 4  su ch  in fo rm a tio n  as th e  C h a irp erso n  m a y  req u ire .

9
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1 (2) Co ntents .— A n  a p p lica tio n  su b m itted

2  u n d e r p a ra g ra p h  (1 )  shall—

3 (A ) include the c r ite r ia  th e  n o n p ro fit  edu-

4  ca tio n a l in s titu tio n  in ten d s to  u se  to d e term in e

5 w hich  s tu d en ts  w ill be se lected  to  a tte n d  w o rk -

6  shops o ffe re d  b y  the  A ca d em y;

7  (B ) id e n tify  th e  in d iv id u a l th e  n o n p ro fit

8 ed u ca tio n a l in s titu tio n  in te n d s  to  ap p o in t to  be

9  th e  p r im a ry  p ro fe sso r a t  th e  A cad em y; an d

10  (C) include a  d escrip tio n  o f th e  c u rric u lu m

11  to  be u sed  a t  w orksh ops o ffe red  b y  th e  A cad -

1 2  em y.

13  (c) N um ber  of Grants .— E xcep t as p rov id ed  in

14  subsection  (e )(2 )(B ) , th e  C h a irp e rso n  sh a ll a w a rd  n o t

15  m ore th a n  1 2  g ra n ts  to  d iffe re n t n o n p ro fit  ed u ca tio n a l in -

16  s titu tio n s  u n d e r th is  section.

17  (d) D is tr ib u tio n .— In  a w a rd in g  g ra n ts  u n d e r  th is

18  section, th e  C h a irp e rso n  sh a ll en su re  th a t  such g ra n ts  a re

19  e q u ita b ly  d is trib u te d  am ong th e  geog rap h ica l reg ion s o f

2 0  th e  U n ite d  S ta te s .

2 1  (e) Grant T erms.—

2 2  (1 )  I n general.— G ra n ts  a w ard ed  u n d e r  this.

2 3  section  sh a ll be fo r  a  te rm  o f  2  y e a rs .

10
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1 (2) Grants a fte r  fir s t  two years.— Upon

2  com pletion  o f th e  f i r s t  2 -y e a r  g ra n t te rm , th e  C h a ir-

3 p e rso n  sh a ll—

4  (A) re n e w  a  g ra n t  aw ard ed  u n d e r  th is  sec-

5 tio n  to a n o n p ro fit  ed u cation al in s titu tio n  fo r

6  one m ore te rm  o f 2  y e a rs ; o r

7  (B ) a w a rd  a n ew  g ra n t  to  a  n o n p ro fit  edu-

8 ca tio n a l in s titu tio n  h av in g  an  ap p lica tio n  ap-

9  p ro ved  u n d e r th is  section  fo r  a  te rm  o f  2  y e a rs ,

10  n o tw ith sta n d in g  th e  1 2  g ra n t  a w a rd  m axim um

11  u n d e r  subsection  (c).

12 (f) U se of F unds .—

13 (1) W orkshops .—

14 (A) I n  g en er al.— A  nonprofit educational

15  in s titu tio n  th a t  rece ives a  g ra n t u n d e r  th is  sec-

16  tio n  sh a ll e s tab lish  an  A c a d e m y  th a t  sh a ll o ffe r

17  a  w orksh op  d u rin g  th e  su m m er, o r d u rin g  an-

18  o th e r a p p ro p ria te  tim e, fo r  o u tsta n d in g  stu -

19  d en ts  o f  A m e ric a n  h is to ry  and  civics to  b ro ad en

2 0  an d  deepen such s tu d e n ts ’ u n d e rs ta n d in g  o f

2 1  A m e ric an  h is to ry  an d  civics.

22 (B) D u ratio n  of workshop.—A  work-

23  shop o ffe red  p u rsu a n t to  th is  section  sh a ll be

2 4  ap p ro x im ate ly  4  w eeks in  d u ration .

2 5  (2) A cademy s ta ff .—

1 1
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1 (A ) Prim ary  professor.— E ach  A c a d e m y

2  sh a ll be headed  b v  a p r im a ry  p ro fe sso r  iden ti-

3 fied  in  th e  ap p lica tio n  su b m itted  u n d e r sub-

4  section  (b) w ho sh a ll—

5 (i) be accom plished in  the  fie ld  o f

6  A m e ric a n  h is to ry  an d  civics; and

7  (ii) design  the c u rric u lu m  fo r  and  lead

8 th e  w orksh op.

9  (B ) Core teachers .— E a c h  p r im a ry  pro-

10  fe sso r  sh a ll ap p o in t an  a p p ro p ria te  n u m b er o f

11  core teach ers . A t  th e  d irection  o f  th e  p r im a ry

12  p ro fe sso r, th e  core tea c h e rs  sh a ll tea c h  th e

13  w ork sh op  atten d ees.

14  (3) Selec tio n  of students .—

15  (A) In  g e n e ra l.—

16  (i) N um ber  of students .— Each

17  y e a r , each  A ca d em y sh a ll se lect approxi-

18  m a te ly  3 0 0  eligible stu d en ts  to a tte n d  th e

19  w ork sh op  o ffe red  b y  th e  A cad em y.

20 (ii) F l e x ib il it y  in  num ber  of stu-

2 1  d en ts .— A n  A c a d e m y  m a y  se lect m ore

2 2  th a n  o r fe w e r th a n  3 0 0  e lig ib le stu d en ts

23  dep en ding  on th e  p o p u la tio n  in th e  reg ion

2 4  w h ere  th e  A cad em y is  located .

12
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1 (B) E l ig ib l e  students .— A  stu d en t sh a ll

2  be eligible to  a tte n d  a  w orksh op  o ffe red  b y  an

3 A c a d e m y  i f  th e  stu d en t—

4  (i) is recom m ended b y  th e  s tu d e n t’s

5 seco n d ary  school p rin c ip a l (o r o th e r head

6 o f such s tu d e n t’s seco n d ary  school) to  a t-

7  ten d  th e  w orksh op ; and

8 (ii) w ill be a  ju n io r  o r  sen ior in  a pub-

9  lie  or p r iv a te  seco n d ary  school in  th e  aca-

10  dem ic y e a r  fo llow in g  a tten d a n ce  a t  the

11  w orkshop.

12 (C) Students  from  same region.— I n

13  se lectin g  s tu d en ts  to  a tte n d  a  w orksh op , an

1 4  A c a d e m y  sh a ll se lect p r im a r ily  s tu d en ts  w ho at-

15  ten d  seco n d ary  schools lo ca ted  in  th e  reg ion

1 6  w h e re  th e  A c a d e m y  is located .

1 7  ( g )  C osts.—

18  (1) I n  GENERAL.— E xcep t as p rovid ed  in  p a ra -

19  g ra p h  (2 ), a  stu d en t w ho a tte n d s  a  w orksh op  o ffe red

2 0  p u rsu a n t to  th is  section  sh a ll n o t in c u r costs associ-

2 1  a ted  w ith  a tte n d in g  the w orksh op , in clud ing  costs

2 2  fo r  m eals, lodging, an d  m a te ria ls  w h ile  a tte n d in g  th e

2 3  w orksh op .

2 4  (2) T ravel costs.— A  stu d en t w ho a tte n d s  a

2 5  w orksh op  o ffe red  p u rsu a n t to  th is  section  sh a ll use

13
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n o n -F e d e ra l fu n d s  to  p a y  fo r  such  s tu d e n t’s costs o f  

t ra n s it  to  an d  fro m  th e  A cadem y.

(h) Ev alu a tio n .— N ot la te r  th a n  90 d ays a f te r  com ­

p letio n  o f a ll o f th e  w orksh op s a ssisted  in  th e  th ird  y e a r  

g ra n ts  a re  aw ard ed  u n d e r  th is  section , th e  C h a irp e rso n  

sh a ll conduct an  e va lu a tio n  to—

(1)  d eterm in e  th e  o ve ra ll success o f th e  g ra n t  

p ro g ra m  a u th o rized  u n d e r th is  section ; and

(2) h ig h lig h t th e  b es t g ra n te e s ’ p ra c tices  in  

o rd e r to  becom e m odels fo r  fu tu re  g ran tees .

(i) N on-F ed er al F unds .— A  n o n p ro fit  ed u cation al 

in s titu tio n  rece iv in g  F e d e ra l assistan ce  u n d e r  th is  section  

m a y  co n trib u te  n o n -F ed e ra l fu n d s to w a rd  th e  costs o f  op­

e ra tin g  th e  A cad em y.

(j) A u th o r izatio n  of Appropriatio ns .— T h ere  is 

a u th o riz e d  to  be a p p ro p ria te d  to  c a r r y  o u t th is  section  

$14,000,000 fo r  each  o f fisca l y e a rs  2004 th ro u g h  2007.

SEC. 5. NATIONAL ALLIANCE OF TEACHERS OF AMERICAN 

HISTORY AND CIVICS.

(a) E s ta b lis h m e n t .—

(1) I n  GENERAL.— F ro m  am o u n ts a p p ro p ria te d  

u n d e r su b section  (e), the  C h a irp e rso n  sh a ll a w a rd  a  

g ra n t  to  an  o rg a n iza tio n  fo r  th e  c rea tio n  o f a  n a ­

tio n a l a llia n ce  o f e le m e n ta ry  school and  seco n d ary  

school te a c h e rs  o f  A m e ric a n  h is to ry  an d  civics.

14
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1 (2) Purpose.— T he p u rp ose  o f th e  n a tio n a l al-

2  lian ce is—

3 (A) to  fa c ilita te  th e  sh a rin g  o f  id eas am ong

4  tea c h e rs  o f  A m e ric a n  h is to ry  an d  civics; and

5 (B ) to  encou rage b est p ra c tice s  in  th e

6 teach in g  o f A m e ric a n  h is to ry  and  civics.

7 (b) A pplic atio n .— A n  o rg a n iza tio n  th a t  d esires to

8 rece ive  a  g ra n t  u n d er th is  section  sh a ll su b m it an  app lica-

9 tio n  to  th e  C h a irp erso n  a t  such  tim e, in  su ch  m an n er, and

10  c o n ta in in g  such in fo rm a tio n  a s  th e  C h a irp e rso n  m a y  re-

11  qu ire .

12  (c) Grant Term .— A  g ra n t  aw ard ed  u n d e r th is  sec-

13  tio n  sh a ll be fo r  a te rm  o f 2  y e a rs  an d  m a y  be renew ed

14  a f te r  th e  in itia l te rm  expires.

15  (d) U se of F u nds .—A n o rg a n iz a tio n  th a t  receives

16  a g ra n t  u n d e r  th is  section  m a y  use th e  g ra n t  fu n d s fo r

17 any o f the following:

18  ( 1 )  C rea tio n  o f a w eb site  on th e  In te rn e t  to  fa -

19  c ilita te  d iscussion  o f  n ew  id eas on im p rov in g  A m er-

2 0  ican  h is to ry  and civics education .

2 1  (2 ) C rea tio n  o f  in -S ta te  ch a p te rs  o f  th e  n a tio n a l

2 2  a lliance , to  w hich  in d iv id u a l te a c h e rs  o f  A m e ric a n

23  h is to ry  an d  civics m a y  belong, th a t  sp on sors A m er-

2 4  ican  h is to ry  and civics ac tiv itie s  fo r  such  tea c h e rs  in

25  the  S ta te .

15
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1 (3) S e m in a rs , lec tu res, o r  o th e r even ts focu sed

2  on A m e ric a n  h is to ry  and  civics, w h ich  m a y  be spon-

3 sored  in coop eration  w ith , o r th ro u g h  g ra n ts  aw ard -

4  ed to , lib ra rie s , S ta te s ’ h u m an ities councils, o r  o th e r

5 appropriate entities.

6 (e) A u th o r izatio n  of A ppropriations .— T here is

7 a u th o rized  to  be a p p ro p ria te d  to  c a r r y  o u t th is  section

8 $4,000,000 for each of fiscal years 2004 through 2007.

o

16
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AUTHENTICATED A  ̂ 1  
U.S. GOVERNMENT̂ , 

INFORMATION '-K?

108th CONGRESS 
1st Session S. 504

IN  T H E  H O U SE  O F  R E P R E S E N T A T IV E S

June 23, 2003 
Referred to the Committee on Education and the Workforce

AN ACT
To e s ta b lish  academ ies fo r  te a c h e rs  and  stu d en ts  o f  A m e r­

ic a n  h is to ry  an d  civics an d  a  n a tio n a l a llian ce  o f tea ch ers  

o f  A m e ric a n  h is to ry  and  civics, and  fo r  o th e r  purposes.

1 Be it enacted by the Senate and House o f Representa-

2 tives of the United States o f America in Congress assembled,

3 SECTION 1. SHORT TITLE.

4  T h is A c t  m a y  be cited  as th e  “A m e ric a n  H is to iy  and

5 C ivics E d u ca tio n  A c t o f  2 0 0 3 ” .
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SEC. 2. DEFINITIONS.

In  th is  A c t:

(1 )  Am erican  histo ry  and  civics .— T he te rm  

‘ ‘A m e ric a n  h is to ry  an d  c iv ics” m ean s th e  k e y  even ts, 

k e y  p erson s, k e y  id eas, an d  k e y  docum ents th a t  

sh aped  th e  in s titu tio n s  an d  dem ocratic  h e rita g e  o f  

th e  U n ite d  S ta te s  o f  A m erica .

(2) Ch air m an .— The te rm  “ C h a irm a n ” m ean s  

th e  C h a irm a n  o f  th e  N atio n a l E nd ow m ent fo r  the  

H u m an ities.

(3) Educatio nal in s t it u t io n .— T he te rm  

“ ed u cation al in s titu tio n ”—

(A) m ean s—

(i) an  in s titu tio n  o f h igh er edu cation ;

(ii) a n  ed u ca tio n al in s titu tio n  c rea ted  

b y  a  leg is la tive  a c t o f  a  S ta te  fo r  th e  ex­

p ress  p u rpose  o f tea c h in g  A m e ric an  h is to ry  

and  civics to  e le m e n ta ry  school an d  sec­

o n d a ry  school s tu d en ts ; o r

(iii) a  n o n p ro fit  ed u cation al in s t itu ­

tion , lib ra ry , o r re se a rc h  cen ter; an d

(B ) includes a  co n so rtiu m  o f  e n titie s  de­

scrib ed  in  su b p a ra g ra p h  (A).

(4) I n s titu tio n  of h ig h er  educatio n .— The  

te rm  “ in s titu tio n  o f  h ig h e r ed u ca tion ” h a s  th e

2
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1 m ean in g  given  th e  term  in  section  1 0 1 ( a )  o f  th e

2  H ig h er E d u ca tio n  A c t  o f  1 9 6 5  (2 0  U .S .C . 1 0 0 1 ( a ) ) .

3 (5) K ey DOCUMENTS.— T he te rm  “k e y  docu-

4  m e n ts” m ean s th e  docum ents th a t  estab lish ed  o r ex-

5 p la in ed  th e  fo u n d atio n a l p rin c ip les o f  dem ocracy  in

6  th e  U n ite d  S ta te s , in clud ing  th e  U n ite d  S ta te s  Con-

7 s titu tio n  an d  th e  am en dm ents to  th e  C o n stitu tio n

8 (p a r t ic u la r ly  th e  B ill o f R ig h ts), th e  D e c la ra tio n  o f

9  Independence, th e  F e d e ra lis t  P a p e rs , an d  th e  E m an -

10  c ip a tio n  P ro c lam atio n .

11 (6) K ey  EVENTS.— T he te rm  “ k e y  e ve n ts”

12  m ean s th e  c ritica l tu rn in g  p o in ts  in  th e  h is to ry  o f

13  th e  U n ite d  S ta te s  (includ ing  th e  en co u n ter o f N ative

14  A m e ric a n s  w ith  E u ro p ea n  se ttle rs , th e  A m e ric a n

15  R evo lu tio n , th e  C ivil W a r , th e  w o rld  w a rs  o f  the

16  tw e n tie th  cen tu ry , th e  civil r ig h ts  m ovem ent, and  th e

17  m a jo r  c o u rt decisions, leg is la tion , lite ra tu re , an d  th e

18  a r ts )  th a t  estab lish ed  d em ocracy  a n d  extended  its

19  p rom ise  in  A m e ric an  life.

2 0  (7) K ey  id e as .— T he te rm  “k e y  id ea s” m eans

2 1  th e  id eas th a t  shaped  th e  dem ocratic  in s titu tio n s

2 2  an d  h e rita g e  o f th e  U n ite d  S ta te s , in c lu d in g  th e  no-

2 3  tio n s o f  lib e rty , equal o p p o rtu n ity , ind iv id ualism ,

2 4  la issez  fa ire , the  ru le  o f  law , fe d era lism  an d  e

3
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p lu rib u s unurn, th e  fre e  exercise o f  re lig ion , th e  sep­

a ra tio n  o f ch u rch  a n d  s ta te , an d  a  b e lie f in  p rog ress.

(8) K ey  persons.— The te rm  “ k e y  p e rso n s” 

m ean s th e  m en an d  w om en w ho led  th e  U n ited  

S ta te s  as F o u n d in g  F a th e rs , N ative  A m e ric a n  lea d ­

ers, e lected  o ffic ia ls , sc ien tists , in ven to rs , p ioneers, 

advocates o f  equ al rig h ts , e n tre p re n eu rs , an d  a rtis ts .

(9) Sta te .— T he te rm  “ S ta te ” m ean s each o f  

th e  5 0  S ta te s  an d  th e  D is tr ic t  o f  C olum bia.

( 1 0 )  Teachers of Am erican  histo ry  and  

CIVICS.— The te rm  “ tea c h e rs  o f A m e ric a n  h is to ry  

an d  civ ics” m ean s k in d e rg a rte n  th ro u g h  g ra d e  1 2  

tea c h e rs  w ho tea c h  A m e ric a n  h is to ry , governm ent, 

o r  civics, o r  w ho in co rp o ra te  such su b jec ts  in to  th e ir  

teach in g .

SEC. 3. PRESIDENTIAL ACADEMIES FOR TEACHING OF 

AMERICAN HISTORY AND CIVICS.

(a) E s tablish m en t .— F ro m  am ou n ts a p p ro p ria te d  

u n d e r su bsection  (j), th e  N atio n a l E n d ow m en t fo r  th e  H u ­

m an ities  sh a ll a w a rd  g ra n ts , on a  com petitive b asis , to  

ed u ca tio n a l in s titu tio n s  to  estab lish  P re s id e n tia l A c a d ­

em ies fo r  T each in g  o f A m e ric a n  H is to ry  and  C ivics (in  

th is  section  re fe rre d  to  as “A c a d em ies” ) th a t  sh a ll o ffe r  

w o rk sh o p s fo r  te a c h e rs  o f  A m e ric an  h is to ry  and  civics—
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1 (1 )  to  stren g th e n  such te a c h e rs ’ know ledge o f

2  th e  su b jec ts  o f A m e ric a n  h is to ry  a n d  civics; and

3 (2) to  le a rn  how  b e tte r  to  tea c h  su ch  subjects.

4  (b) Ap p lic a tio n .—

5 (1) I n  g eneral.— A n  ed u ca tio n a l in s titu tio n

6  th a t  d es ires  to  receive  a  g ra n t  u n d e r  th is  section

7 sh a ll su b m it a n  ap p lica tio n  to  th e  N atio n a l E ndow -

8 m e n t fo r  th e  H u m an ities a t such tim e, in  such m an-

9  n e r, an d  con ta in in g  such in fo rm a tio n  as th e  N a-

1 0  tio n a l E n d ow m en t fo r  the  H u m an ities m a y  req u ire .

11  (2) Contents .— A n  ap p lica tio n  su b m itted

1 2  u n d e r  p a ra g ra p h  (1 )  sh a ll—

13  (A ) include th e  c r ite r ia  th a t  w ill be u sed  to

1 4  determ in e  w hich  tea c h e rs  w ill be se lected  to  a t-

15  ten d  w orksh ops o ffe red  b y  th e  A cad em y;

16  (B ) id e n tify  th e  in d iv id u a l th e  ed u cation al

17  in s titu tio n  in ten d s to  ap p o in t to  be th e  p rim a ry

18  sch o la r a t th e  A cad em y;

1 9  (C) include a  d escrip tio n  o f  th e  cu rricu lu m

2 0  to  be u sed  a t  w o rk sh o p s o ffe red  b y  th e  A cad -

2 1  em y; and

2 2  (D ) p rov id e  a n  assu ran ce  th a t  th e  re c ru it-

2 3  m en t p lan  fo r  w h ich  tea ch ers  -will be se lected  to

2 4  a tte n d  w orksh op s o ffe red  b y  th e  A c a d e m y  wall

2 5  in clude tea ch ers  fro m  schools rece iv in g  assist-

5
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ance u n d e r p a r t  A  o f t it le  I o f  th e  E le m e n ta ry  

an d  S e c o n d a ry  E d u ca tio n  A c t  o f  1 9 6 5  (2 0  

U .S .C . 6 3 1 1  e t seq.), p a r t ic u la r ly  those schools  

w ith  h igh  co n cen tra tio n s o f  s tu d en ts  d escrib ed  

in  section  1 1 2 4 ( e )  o f  such A c t.

(c) Nu m ber  op Grants .— T he N atio n a l E n d o w m en t  

fo r  th e  H u m an ities  sh a ll a w ard  n o t m ore  th a n  1 2  g ra n ts  

to  d iffe re n t ed u ca tio n a l in s titu tio n s  u n d e r  th is  section.

(d) D is tr ib u tio n .— The C h a irm a n  sh a ll en cou rage  

equ itab le  d is trib u tio n  o f g ra n ts  u n d e r  th is  section  am ong  

th e  g eog rap h ica l reg ion s o f th e  U n ite d  S ta te s .

(e) Grant Terms.— G ra n ts  aw ard ed  u n d e r th is  sec­

tio n  sh a ll be fo r  a  te rm  o f 2  yea rs .

(f) U se of F unds .—

(1) W orkshops.—

(A ) I n  g eneral.— A n  ed u cation al in s t itu ­

tio n  th a t  receives a  g ra n t  u n d e r  th is  section  

sh a ll estab lish  a n  A c a d e m y  th a t  sh a ll o ffe r  a  

w o rk sh o p  d u rin g  th e  su m m er, o r  d u rin g  a n ­

o th e r a p p ro p ria te  tim e, fo r  tea c h e rs  o f  A m e r­

ica n  h is to ry  and  civics—

(i) to  stren g th e n  such te a c h e rs ’ kn ow l­

edge o f  th e  su b jects o f  A m e ric a n  h is to ry  

a n d  civics; and



1 (ii) to  le a rn  how  b e tte r  to  tea c h  such

2  subjects.

3 (B) D u ratio n  op w orkshop.—A  work-

4  shop o ffe red  p u rs u a n t  to  th is  section  sh a ll be

5 a p p ro x im ate ly  2  w eeks in  d u ra tio n .

6  (2 ) Academy s t a f f .—

7 (A) Prim ary  scholar.— E a ch  A ca d em y

8 sh a ll be headed  b y  a  p r im a ry  sch o lar id en tified

9  in  th e  ap p lica tio n  su b m itted  u n d e r subsection

1 0  (b) w ho shall—

11  (i) be accom plished  in  th e  fie ld  o f

1 2  A m e ric an  h is to ry  an d  civics; and

13  (ii) design  th e  cu rricu lu m  fo r  and  lead

1 4  th e  w orksh op.

15 (B) Core TEACHERS.— Each prim ary

16  sc h o la r shall a p p o in t a n  a p p ro p ria te  n u m b er o f

1 7  core teach ers. A t  th e  d irec tio n  o f  th e  p r im a ry

18  sch o lar, the  core te a c h e rs  sh a ll tea c h  an d  t ra in

19  th e  w orksh op  atten d ees.

20 (3) Selec tio n  of teachers.—

2 1  (A ) I n g eneral.—

22 (i) N um ber  of teachers.— Each

2 3  y e a r , each  A c a d e m y  sh a ll se lect k in d er-

2 4  g a rte n  th ro u g h  g ra d e  1 2  tea ch ers  o f  A m e r-

7
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ican  h is to ry  and  civics to  a tte n d  th e  w o rk ­

shop o ffe red  b y  th e  A cad em y.

(ii) F l e x ib il it y  in  num ber  of 

teachers .— E ach  A c a d e m y  sh a ll se lect  

n o t m ore th a n  3 0 0  a n d  n o t less th a n  5 0  

tea c h e rs  u n d e r c lause (i).

(B ) T eachers from  pu blic  and  pr i­

vate  schools.—A n  A c a d e m y  m a y  select 

tea c h e rs  fro m  pub lic  schools an d  p riv a te  schools  

to  a tte n d  th e  w orksh op  o ffe red  b y  the  A cad em y.

(g) Costs.—

(1) I n  GENERAL.— Except as provided in  para­

graph (2), a teacher who attends a workshop offered 

pursuant to this section shall not incur costs associ­

ated w ith attending the workshop, including costs 

for meals, lodging, and materials while attending the 

workshop, and may receive a stipend to cover such 

costs.

(2) Travel COSTS.— A  te a c h e r  w ho a tte n d s  a  

w orksh op  o ffe red  p u rs u a n t  to th is  section  sh a ll use  

n o n -F e d e ra l fu n d s to  p a y  fo r  such  te a c h e r ’s costs o f  

t ra n s it  to  an d  fro m  th e  A cadem y.

(h) Ev alu a tio n .—

(1) I n  g eneral.—A t  the completion of a ll of 

the workshops assisted in the th ird  year grants are

8
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1 a w ard ed  u n d e r th is  section , th e  N atio n a l E ndow -

2  m en t fo r  th e  H u m an ities sh a ll cond uct a n  e va lu a tio n

3 and  su b m it a re p o rt on its  fin d in g s to  th e  re le v a n t

4  com m ittees o f C ongress.

5 (2) Co ntent of e va lu a tio n .— T he e va lu a tio n

6 conducted  p u rsu a n t to  p a ra g ra p h  (1)  sh a ll—

7  (A ) d e term in e  th e  overa ll success o f  th e

8 g ra n t  p ro g ra m  au th o rized  u n d e r  th is  section;

9  an d

1 0  (B ) h ig h lig h t th e  best g ra n te e s ’ p rac tices

1 1  in  o rd e r to  becom e m odels fo r  fu tu re  g ran tees.

12 (i) N on-F ed er al F unds .— An educational institu-

13  tio n  rece iv in g  F e d e ra l assistan ce  u n d e r th is  section  m a y

1 4  c o n trib u te  n o n -F ed e ra l fu n d s to w a rd  th e  costs o f  oper-

15  a tin g  the A cadem y.

16 (j) A u th o r izatio n  of A ppropriations .— There is

1 7  a u th o rized  to  be a p p ro p ria te d  to  c a r r y  o u t th is  section

18  $ 7 ,0 0 0 ,0 0 0  fo r  each  o f fisca l y e a rs  2 0 0 4  th ro u g h  2 0 0 7 .

19  SEC. 4. CONGRESSIONAL ACADEMIES FOR STUDENTS OF

2 0  AMERICAN HISTORY AND CIVICS.

2 1  (a) E stablish m en t .— F ro m  a m o u n ts  a p p ro p ria te d

2 2  u n d e r  subsection  (j), the  N ational E n d ow m en t fo r  th e  H u-

2 3  m a n ities  sh a ll a w a rd  g ra n ts , on a  com petitive  basis, to

2 4  ed u ca tio n a l in s titu tio n s  to  e stab lish  C o n g ress io n a l A cad -

2 5  em ies fo r  S tu d e n ts  o f  A m e ric a n  H is to ry  a n d  C ivics (in th is

9
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section  re fe rre d  to  as “A cad em ies” ) th a t  sh a ll o ffe r  w o rk ­

shops fo r  o u ts ta n d in g  stu d en ts  o f  A m e ric a n  h is to ry  and  

civics to  b ro a d en  and  deepen such  s tu d e n ts ’ u n d e rs ta n d in g  

o f A m e ric a n  h is to ry  an d  civics.

(b) Ap p lic a tio n .—

(1 )  I n  GENERAL.— A n  ed u ca tio n a l in s titu tio n  

th a t  d es ires  to  receive a  g ra n t  u n d e r th is  section  

sh a ll su b m it a n  ap p lica tio n  to  th e  N atio n a l E n d o w ­

m ent fo r  th e  H u m an ities a t  such  tim e, in  such  m a n ­

n er, an d  co n ta in in g  such in fo rm a tio n  as th e  N a­

tio n a l E n d ow m en t fo r  th e  H u m an ities  m a y  req u ire .

(2) Contents .— A n  ap p lica tio n  su b m itted  

u n d e r p a ra g ra p h  (1)  sh a ll—

(A ) include the c r ite r ia  th a t  w ill be u sed  to  

d eterm in e  w h ich  stu d en ts  v a il be se lected  to  a t ­

ten d  w ork sh op s o ffe red  b y  th e  A cadem y;

(B ) id e n tify  th e  in d iv id u a l th e  ed u cation al 

in s t itu tio n  in ten d s to  ap p o in t to be th e  p r im a ry  

sc h o la r a t  th e  A cad em y;

(C) include a d escrip tio n  o f th e  cu rricu lu m  

to  be u sed  a t  w ork sh op s o ffe red  b y  th e  A c a d ­

em y; and

(D ) include a d escrip tio n  o f how  th e  ed u ­

c a tio n a l in stitu tio n  w ill—
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(i) in fo rm  stu d en ts  fro m  schools re ­

ceiving  a ssista n ce  u n d e r p a r t  A  o f t it le  I o f  

th e  E le m e n ta ry  an d  S e c o n d a ry  E d u ca tio n  

A c t o f  1 9 6 5  (2 0  U .S .C . 6 3 1 1  e t  seq .), p a r ­

t ic u la r ly  th ose  schools w ith  h igh  c o n cen tra ­

tio n s o f  s tu d en ts  described  in  section  

1 1 2 4 ( c )  o f  such A c t, o f  th e  A cad em y; and

(ii) p rovid e  such stu d en ts  w ith  in fo r­

m a tio n  on how  to  a p p ly  to  a tte n d  w o rk ­

shops o ffe red  b y  th e  A c a d e m y  so th a t  such  

stu d en ts  m a y  a tte n d  th e  w orksh ops.

(c) N um ber  of Grants .— T he N atio n a l E n d ow m en t  

fo r  th e  H u m an ities sh a ll a w a rd  n o t m ore  th a n  1 2  g ra n ts  

to  d iffe re n t ed u cation al in s titu tio n s  u n d e r th is  section.

(d) D is tr ib u tio n .— T he C h a irm a n  sh a ll encou rage  

eq u itab le  d is trib u tio n  o f g ra n ts  u n d e r th is  section  am ong  

th e  g eog rap h ica l reg ion s o f  th e  U n ite d  S ta te s .

(e) Grant Terms.— G ra n ts  a w ard ed  u n d e r  th is  sec­

tio n  sh a ll be fo r  a  te rm  o f 2  y e a rs .

(f) U se of F unds .—

(1) W orkshops.—

(A) I n g eneral.— A n  ed u ca tio n a l in s t itu ­

tio n  th a t  rece ives a g ra n t u n d e r th is  section  

sh a ll e stab lish  an  A ca d em y th a t  sh a ll o ffe r  a  

w orksh op  d u rin g  th e  sum m er, o r  d u rin g  an-

1 1
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2 4

o th er a p p ro p ria te  tim e, fo r  o u ts ta n d in g  s tu ­

d en ts o f  A m e ric a n  h is to ry , g o vern m en t, and  

civics to  b ro a d en  and  deepen such  s tu d e n ts ’ u n ­

d e rsta n d in g  o f A m e ric a n  h is to ry  an d  civics.

(B ) D uration  of w orkshop.— A  w o rk ­

shop o ffe red  p u rsu a n t to  th is  section  sh a ll be 

a p p ro x im ate ly  4  w eeks in  d u ra tio n .

(2) A cademy s ta ff .—

(A) Prim ary  scholar .— E a c h  A c a d e m y  

sh a ll be head ed  b y  a  p r im a ry  sc h o la r  id en tified  

in  th e  ap p lica tio n  su b m itted  u n d e r  subsection

(b) w ho sh a ll—

(i) be accom plished in  th e  fie ld  o f  

A m e ric a n  h is to ry  a n d  civics; and

(ii) design  th e  cu rric u lu m  fo r  an d  lead  

th e  w orksh op .

(B ) Core teachers .— E a ch  p r im a ry  

sch o lar sh a ll app oin t a n  a p p ro p ria te  n u m b er o f  

core teach ers . A t  th e  d irec tion  o f th e  p r im a ry  

sch olar, th e  core  tea ch ers  sh a ll tea c h  th e  w o rk ­

shop attendees.

(3) Selec tio n  of students .—

(A) N um ber  of students .— E a ch  y e a r, 

each A c a d e m y  sh a ll se lect betw een  100 an d  300

12
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1 elig ib le stu d en ts  to a tte n d  th e  w o rk sh o p  o ffe red

2  b y  th e  A cadem y.

3 (B ) El ig ib l e  students .— A  stu d e n t sh a ll

4  be eligible to  a tte n d  a  w orksh op  o ffe red  b y  an

5 A c a d e m y  i f  th e  stu d en t—

6 (i) is recom m ended  b y  th e  s tu d e n t’s

7  seco n d a ry  school p rin c ip a l (o r o th e r head

8 o f  such s tu d en t’s academ ic p ro g ram ) to  at-

9  ten d  th e  w orksh op ; an d

1 0  (ii) vail be a  ju n io r  o r  sen ior in  the

11 academ ic y e a r  fo llow in g  a tten d a n ce  a t  the

12  w orksh op .

13  (g) Costs.—

14  (1 )  I n  GENERAL.— E xcep t as p rov id ed  in  p a ra -

15  g ra p h  (2 ), a  s tu d en t w ho a tte n d s  a  w ork sh op  o ffe red

16  p u rsu a n t to  th is  section  sh a ll n o t in c u r costs associ-

1 7  a ted  w ith  a tte n d in g  th e  w orksh op , in clu d in g  costs

18  fo r  m eals, lodging, and  m a te ria ls  w h ile  a tte n d in g  th e

19  w orksh op .

2 0  (2) Tr avel costs.— A  stu d en t w ho a tte n d s  a

2 1  w orksh op  o ffe red  p u rsu a n t to  th is  section  sh a ll use

2 2  n o n -F e d e ra l fu n d s  to  p a y  fo r  such  s tu d e n t’s costs o f

2 3  t ra n s it  to  an d  fro m  the A cad em y.

2 4  (h) Ev alu a tio n .—

13
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(1 )  I n  g eneral.— A t th e  com pletion  o f  a ll o f  

th e  w o rk sh o p s assisted  in  th e  th ird  y e a r  g ra n ts  a re  

a w ard ed  u n d e r th is  section, th e  N atio n a l E n d o w ­

m en t fo r  th e  H u m an ities sh a ll conduct an  e va lu a tio n  

and  su b m it a  re p o rt on its  fin d in g s to  th e  re le v a n t  

com m ittees o f  C ongress.

(2 ) Co ntent of evalu atio n .— The e va lu a tio n  

conducted  p u rsu a n t to  p a ra g ra p h  (1 )  shall—

(A) determ in e  th e  o ve ra ll success o f  th e  

g ra n t  p ro g ra m  a u th o rized  u n d e r  th is  section ; 

an d

(B ) h igh ligh t th e  b e s t g ra n te e s ’ p ra c tice s  

in  o rd e r to becom e m odels fo r  fu tu re  g ra n te es .

(i) Non-F ed er al F unds.—An ed u cation al in s t itu ­

tion  rece iv in g  F e d e ra l assistan ce  u n d e r  th is  section  m a y  

co n trib u te  n o n -F e d e ra l fu n d s to w a rd  th e  costs o f  o p er­

a tin g  the A cad em y.

(j) A u th o r izatio n  of Appropriatio ns .— T h ere  is  

au th o rized  to  be a p p ro p ria te d  to  c a r ry  o u t th is  section  

$ 1 4 ,0 0 0 ,0 0 0  fo r  each  o f fisca l y e a rs  2 0 0 4  th ro u g h  2 0 0 7 .  

SEC. 5. NATIONAL ALLIANCE OF TEACHERS OF AMERICAN 

HISTORY AND CIVICS.

(a) E sta b lis h m e n t .—

( 1 )  I n  G E N E R A L . — F ro m  am ou n ts a p p ro p ria te d  

u n d e r su bsection  (e), th e  N atio n a l E n d ow m en t fo r

14
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1 th e  H u m an ities sh a ll a w a rd  1  o r  m ore  g ra n ts  to  or-

2  g an iza tio n s fo r  th e  c rea tio n  o f a  n a tio n a l a llian ce  o f

3 e le m e n ta ry  school and  seco n d ary  school tea c h e rs  o f

4  A m e ric a n  h is to ry  and  ern es.

5 (2 ) Purpose.— T he pu rpose o f  th e  n a tio n a l al-

6  lian ce  is—

7 (A) to  fa c ilita te  th e  sh a rin g  o f id eas am ong

8 tea c h e rs  o f  A m e ric an  h is to ry  a n d  civics; and

9 (B ) to  encou rage b est p ra c tice s  in  the

10  teach in g  o f A m e ric a n  h is to ry  an d  civics.

11  (b) A pplic atio n .— A n  o rg a n iza tio n  th a t  d es ires to

15

1 2  rece ive  a  g ra n t  u n d e r th is  section  sh a ll su b m it a n  app lica-

13  t io n  to  th e  N atio n a l E nd ow m ent fo r  th e  H u m an ities  a t

1 4  su ch  tim e, in  such m an n er, and  co n ta in in g  such  in fo rm a -

15  tio n  as th e  N atio n a l E n d ow m en t fo r  th e  H u m an ities  m a y

16  re q u ire .

1 7  (c) Grant Term .— A  g ra n t  aw ard ed  u n d e r  th is  sec-

18  tio n  sh a ll be fo r  a te rm  o f 2  y e a rs  and  m a y  be reap p lied

19  a f te r  th e  in itia l te rm  expires.

2 0  (d) Use o f  Funds.— A n  o rg a n iz a tio n  th a t  receives

2 1  a  g ra n t  u n d e r  th is  section  m a y  use  th e  g ra n t  fu n d s  fo r

2 2  a n y  o f  th e  fo llow ing:

2 3  ( 1 )  C re a tio n  o f a  w eb site  on th e  In te rn e t  to  fa -

2 4  c ilita te  d iscussion  o f n ew  id eas on  im p ro v in g  A m e r-

2 5  ican  h is to ry  and  e rn es education .
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(2) C re a tio n  o f in -S ta te  c h a p te rs  o f  th e  n a tio n a l 

alliance, to  w h ich  in d iv id u a l tea c h e rs  o f A m e ric a n  

h is to ry  an d  civics m a y  belong, th a t  sp onsors A m e r­

ican  h is to ry  an d  civics ac tiv itie s  fo r  such te a c h e rs  in  

th e  S ta te .

(3) S e m in a rs , lec tu res, o r  o th e r even ts focused  

on A m e ric an  h is to ry  and  civics, w h ich  m a y  be sp on­

so red  in  coop era tion  w ith , o r th ro u g h  g ra n ts  a w a rd ­

ed to , lib ra rie s , S ta te s ’ h u m an ities  councils, o r  o th e r  

a p p ro p ria te  en tities .

(4) C o o rd in a te  ac tiv ities  w ith  o th er n o n p ro fit  

ed u ca tio n a l a llian ces th a t  p rom ote  th e  tea c h in g  o r  

s tu d y  o f su b jec ts  re la te d  to  A m e ric a n  h is to ry  and  

civics.

(e) A u th o r izatio n  op Appropriatio ns .— T h ere  is 

a u th o rized  to  be a p p ro p ria te d  to  c a r ry  o u t th is  section, 

and  fo r  a n y  a d m in is tra tiv e  costs asso cia ted  w ith  c a rry in g  

o u t sections 3  an d  4 , $ 4 ,0 0 0 ,0 0 0  fo r  each  o f  fisc a l y e a rs  

2 0 0 4  th ro u g h  2 0 0 7 .

P a sse d  th e  S e n a te  J u n e  2 0 , 2 0 0 3 .

A tte s t : E M IL Y  J .  R E Y N O L D S ,

Secretary.

16
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ACTS OF CO NG RESS H ELD UNCO NSTITUTIONAL  
IN  WHOLE OR IN  PART BY  THE SU PR EM E  
COURT OF THE U N ITED  STATES

1. Act of Sept. 24, 1789 (1 Stat. 81, § 13, in part).
Provision that “. . . [the Supreme Court] shall have power to 

issue . . . writs of mandamus, in cases warranted by the principles 
and usages of law, to any . . . persons holding office, under authority 
of the United States” as applied to the issue of mandamus to the Sec­
retary of State requiring him to deliver to plaintiff a commission (duly 
signed by the President) as justice of the peace in the District of Co­
lumbia held an attempt to enlarge the original jurisdiction of the Su­
preme Court, fixed by Article III, § 2.

Marbury v. Madison, 5 U.S. (1 Cr.) 137 (1803).

2. Act of Feb. 20, 1812 (2 Stat. 677).
Provisions establishing board of revision to annul titles conferred 

many years previously by governors of the Northwest Territory were 
held violative of the due process clause of the Fifth Amendment.

Reichart v. Felps, 73 U.S. (6 Wall.) 160 (1868).

3. Act of Mar. 6, 1820 (3 Stat. 548, §8, proviso).
The Missouri Compromise, prohibiting slavery within the Lou­

isiana Territory north of 36° 30’ except Missouri, held not warranted 
as a regulation of Territory belonging to the United States under Arti­
cle IV, § 3, clause 2 (and see Fifth Amendment).

Scott v. Sandford, 60 U.S. (19 How.) 393 (1857).
Concurring: Taney, C.J.
Concurring specially: Wayne, Nelson, Grier, Daniel, Campbell, Catron.
Dissenting: McLean, Curtis.

4. Act of Feb. 25, 1862 (12 Stat. 345, § 1); July 11, 1862 (12 Stat. 532, § 1);
March 3, 1863 (12 Stat. 711, §3), each in part only.

“Legal tender clauses,” making noninterest-bearing United States 
notes legal tender in payment of “all debts, public and private,” so far 
as applied to debts contracted before passage of the act, held not 
within express or implied powers of Congress under Article I, § 8, and 
inconsistent with Article I, § 10, and Fifth Amendment.

Hepburn v. Griswold, 75 U.S. (8 Wall.) 603 (1870); overruled in Knox u. Lee 
(Legal Tender Cases), 79 U.S. (12 Wall.) 457 (1871).

Concurring: Chase, C.J., Nelson, Clifford, Grier, Field.
Dissenting: Miller, Swayne, Davis.

2119
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Concurring: Field, Wayne, Grier, Nelson, Clifford.
Dissenting: Miller, Swayne, Davis, Chase, C.J.

10. Act of Mar. 2, 1867 (14 Stat. 484, §29).
General prohibition on sale of naphtha, etc., for illuminating pur­

poses, i f  inflammable at less temperature than 110° F., held invalid 
“except so far as the section named operates within the United States, 
but without the limits of any State,” as being a mere police regula­
tion.

United. States v. Dewitt, 76 U.S. (9 Wall.) 41 (1870).
11. Act of May 31, 1870 (16 Stat. 140, §§3, 4).

Provisions penalizing (1) refusal of local election official to permit 
voting by persons offering to qualify under State laws, applicable to 
any citizens; and (2) hindering of any person from qualifying or vot­
ing, held invalid under Fifteenth Amendment.

United States v. Reese, 92 U.S. 214 (1876).
Concurring: Waite, C.J., Miller, Field, Bradley, Swayne, Davis, Strong.
Dissenting: Clifford, Hunt.

12. Act of Ju ly 12, 1870 (16 Stat. 235).
Provision making Presidential pardons inadmissible in evidence 

in Court of Claims, prohibiting their use by that court in deciding 
claims or appeals, and requiring dismissal of appeals by the Supreme 
Court in cases where proof of loyalty had been made otherwise than 
as prescribed by law, held an interference with judicial power under 
Article III, § 1, and with the pardoning power under Article II, § 2, 
clause 1.

United States v. Klein, 80 U.S. (13 Wall.) 128 (1872).
Concurring: Chase, C.J., Nelson, Swayne, Davis, Strong, Clifford, Field.
Dissenting: Miller, Bradley.

13. Act of Mar. 3, 1873 (ch. 258, § 2, 17 Stat. 599, recodified in 39 U.S.C. 
§ 3001(e)(2)).

Comstock Act provision barring from the mails any unsolicited 
advertisement for contraceptives, as applied to circulars and flyers 
promoting prophylactics or containing information discussing the de­
sirability and availability of prophylactics, violates the free speech 
clause of the First Amendment.

Bolger v. Youngs Drug Products Corp., 463 U.S. 60 (1983).
Justices concurring: Marshall, White, Blackmun, Powell, Burger, C.J.
Justices concurring specially: Rehnquist, O’Connor, Stevens.

14. Act of June 22, 1874 (18 Stat. 1878, §4).
Provision authorizing federal courts, in suits for forfeitures under 

revenue and custom laws, to require production of documents, with 
allegations expected to be proved therein to be taken as proved on
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Dissenting: Harlan, Brown.

19. Revised Statutes 5519 (Act of Apr. 20, 1871, 17 Stat. 13, §2).
Section providing punishment in case “two or more persons in 

any State . . . conspire . . .  for the purpose of depriving . . . any 
person . . .  of the equal protection of the laws . . .  or for the purpose 
of preventing or hindering the constituted authorities of any State 
. . . from giving or securing to all persons within such State . . . the 
equal protection of the laws . . .,” held invalid as not being directed 
at state action proscribed by the Fourteenth Amendment.

United States v. Harris, 106 U.S. 629 (1883).
Concurring: Woods, Miller, Bradley, Gray, Field, Matthews, Blatchford, 

White, C.J.
Dissenting: Harlan.

20. Revised Statutes of the District of Columbia, § 1064 (Act of June 17, 
1870, 16 Stat. 154,§3).

Provision that “prosecutions in the police court [of the District of 
Columbia] shall be by information under oath, without indictment by 
grand jury or trial by petit jury,” as applied to punishment for con­
spiracy, held to contravene Article III, §2, clause 3, requiring jury  
trial of all crimes.

Callan v. Wilson, 127 U.S. 540 (1888).
21. Act of Mar. 1, 1875 (18 Stat. 336, §§ 1, 2).

Provision “That all persons within the jurisdiction of the United 
States shall be entitled to the full and equal enjoyment of the accom­
modations . . .  of inns, public conveyances on land or water, theaters, 
and other places of public amusement; subject only to the conditions 
and limitations established by law, and applicable alike to citizens of 
every race and color, regardless of any previous condition of ser- 
vitude”--subject to penalty, held not to be supported by the Thirteenth 
or Fourteenth Amendments.

Civil Rights Cases, 109 U.S. 3 (1883), as to operation within States.
Concurring: Bradley, Miller, Field, Woods, Matthews, Gray, Blatchford, 

Waite, C.J.
Dissenting: Harlan.

22. Act of Mar. 3, 1875 (18 Stat. 479, §2).
Provision that “if the party [i.e., a person stealing property from 

the United States] has been convicted, then the judgment against him 
shall be conclusive evidence in the prosecution against [the] receiver 
that the property of the United States therein described has been em­
bezzled, stolen, or purloined,” held to contravene the Sixth Amend­
ment.

Kirby v. United States, 174 U.S. 47 (1899).
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all those sections, constituting one entire scheme of taxation, are nec­
essarily invalid” (158 U.S. 601, 637).

Pollock v. Farmers’ Loan & Trust Co., 157 U.S. 429 (1895), and rehearing, 158 
U.S. 601 (1895).

Concurring: Fuller, C.J., Gray, Brewer, Brown, Shiras, Jackson.
Concurring specially: Field-
Dissenting: White, Harlan.

28. Act of Jan. 30, 1897, (29 Stat. 506).
Prohibition on sale of liquor “. . . to any Indian to whom allot­

ment of land has been made while the title to the same shall be held 
in trust by the Government. . .,” held a police regulation infringing 
state powers, and not warranted by the commerce clause, Article I, 
§ 8, clause 3.

Matter of Heff, 197 U.S. 488 (1905), overruled in United States v. Nice, 241 
U.S. 591 (1916).

Concurring: Brewer, Brown, White, Peckham, McKenna, Holmes, Day, 
Fuller, C.J.

Dissenting: Harlan.
29. Act of June 1, 1898 (30 Stat. 428).

Section 10, penalizing “any employer subject to the provisions of 
this act” who should “threaten any employee with loss of employment 
. . . because of his membership in . . .  a labor corporation, associa­
tion, or organization” (the act being applicable “to any common carrier 
. . . engaged in the transportation of passengers or property . . . 
from one State . . .  to another State . . .,” etc.), held an infringement 
of the Fifth Amendment and not supported by the commerce clause.

Adair v. United States, 208 U.S. 161 (1908).
Concurring: Harlan, Brewer, White, Peckham, Day, Fuller, C.J.
Dissenting: McKenna, Holmes.

30. Act of June 13, 1898 (30 Stat. 448, 459).
Stamp tax on foreign bills of lading, held a tax on exports in vio­

lation of Article I, § 9.
Fairbank v. United States, 181 U.S. 283 (1901).
Concurring: Brewer, Brown, Shiras, Peckham, Fuller, C.J.
Dissenting: Harlan, Gray, White, McKenna.

31. Same (30 Stat. 448, 460).
Tax on charter parties, as applied to shipments exclusively from 

ports in United States to foreign ports, held a tax on exports in viola­
tion of Article I, § 9.

United States v. Hvoslef, 237 U.S. 1 (1915).
32. Same (30 Stat. 448, 461).

Stamp tax on policies of marine insurance on exports, held a tax 
on exports in violation of Article I, §9.
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held an exercise of police power not within the control of Congress 
over immigration (whether drawn from the commerce clause or based 
on inherent sovereignty).

Keller v. United States, 213 U.S. 138 (1909).
Concurring: Brewer, White, Peckham, McKenna, Day, Fuller, C.J.
Dissenting: Holmes, Harlan, Moody.

38. Act of Mar. 1, 1907 (34 Stat. 1028).
Provisions authorizing certain Indians “to institute their suits in 

the Court of Claims to determine the validity of any acts of Congress 
passed since . . . 1902, insofar as said acts . . . attempt to increase 
or extend the restrictions upon alienation . . .  of allotments of lands 
of Cherokee citizens . . .,” and giving a right of appeal to the Su­
preme Court, held an attempt to enlarge the judicial power restricted 
by Article III, § 2, to cases and controversies.

Muskrat v. United States, 219 U.S. 346 (1911).
39. Act of May 27, 1908 (35 Stat. 313, §4).

Provision making locally taxable “all land [of Indians of the Five 
Civilized Tribes] from which restrictions have been or shall be re­
moved,” held a violation of the Fifth Amendment, in view of the Atoka 
Agreement, embodied in the Curtis Act of June 28, 1898, providing 
tax-exemption for allotted lands while title in original allottee, not ex­
ceeding 21 years.

Choate v. Trapp, 224 U.S. 665 (1912).
40. Act of Feb. 9, 1909, §2, 35 Stat. 614, as amended.

Provision of Narcotic Drugs Import and Export Act creating a 
presumption that possessor of cocaine knew of its illegal importation 
into the United States held, in light of the fact that more cocaine is 
produced domestically than is brought into the country and in ab­
sence of any showing that defendant could have known his cocaine 
was imported, if  it was, inapplicable to support conviction from mere 
possession of cocaine.

Turner v. United States, 396 U.S. 398 (1970).
Concurring specially: Black, Douglas.

41. Act of Aug. 19, 1911 (37 Stat. 28).
A proviso in § 8 of the Federal Corrupt Practices Act fixing a 

maximum authorized expenditure by a candidate for Senator “in any 
campaign for his nomination and election,” as applied to a primary 
election, held not supported by Article I, §4, giving Congress power 
to regulate the manner of holding elections for Senators and Rep­
resentatives.

Newberry v. United States, 256 U.S. 232 (1921), overruled in United States v.
Classic, 313 U.S. 299 (1941).
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46. Act of Oct. 6, 1917 (40 Stat. 395).
The amendment of §§24 and 256 of the Judicial Code (which pre­

scribe jurisdiction of district courts) “saving . . .  to claimants the 
rights and remedies under the workmen’s compensation law of any 
State,” held an attempt to transfer federal legislative powers to the 
States—the Constitution, by Article III, §2, and Article I, §8, having 
adopted rules of general maritime law.

Knickerbocker Ice Co. v. Stewart, 253 U.S. 149 (1920).
Concurring: McReynolds, McKenna, Day, Van Devanter, White, C.J.
Dissenting: Holmes, Pitney, Brandeis, Clarke.

47. Act of Sept. 19, 1918 (40 Stat. 960).
That part of the Minimum Wage Law of the District of Columbia 

which authorized the Wage Board “to ascertain and declare . . .  (a) 
Standards of minimum wages for women in any occupation within the 
District of Columbia, and what wages are inadequate to supply the 
necessary cost of living to any such women workers to maintain them 
in good health and to protect their morals . . .,” held to interfere with 
freedom of contract under the Fifth Amendment.

Adkins v. Children’s Hospital, 261 U.S. 525 (1923), overruled in West Coast 
Hotel Co. v. Parrish, 300 U.S. 379 (1937).

Concurring: Sutherland, McKenna, Van Devanter, McReynolds, Butler.
Dissenting: Taft, C.J., Sanford, Holmes.

48. Act of Feb. 24, 1919  (40 Stat. 1065, §213, in part).
That part of §213 of the of Revenue Act of 1919 which provided 

that “. . . for the purposes of the title . . . the term ‘gross income’ 
. . . includes gains, profits, and income derived from salaries, wages, 
or compensation for personal service (including in the case of . . . 
judges of the Supreme and inferior courts of the United States . . . 
the compensation received as such) . . .” as applied to a judge in of­
fice when the act was passed, held a violation of the guaranty of 
judges’ salaries, in Article III, § 1.

Evans v. Gore, 253 U.S. 245 (1920). Miles v. Graham, 268 U.S. 501 (1925), 
held it invalid as applied to a judge taking office subsequent to the date of 
the act. Both cases were overruled by O’Malley v. Woodrough, 307 U.S. 277 
(1939).

Concurring: Van Devanter, McKenna, Day, Pitney, McReynolds, Clarke, 
White, C.J.

Dissenting: Holmes, Brandeis.
49. Act of Feb. 24, 1919 (40 Stat. 1097, § 402(c)).

That part of the estate tax law providing that the “gross estate” 
of a decedent should include value of all property “to the extent of any 
interest therein of which the decedent has at any time made a trans­
fer or with respect to which he had at any time created a trust, in 
contemplation of or intended to take effect in possession or enjoyment
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52. Act of Aug. 24, 1921 (42 Stat. 187, Future Trading Act).
(a) § 4 (and interwoven regulations) providing a “tax of 20 cents a 

bushel on every bushel involved therein, upon each contract of sale 
of grain for future delivery, except . . . where such contracts are 
made by or through a member of a board of trade which has been des­
ignated by the Secretary of Agriculture as a ‘contract market’ . . .,” 
held not within the taxing power under Article I, § 8.

Hill v. Wallace, 259 U.S. 44 (1922).
(b) § 3, providing “That in addition to the taxes now imposed by 

law there is hereby levied a tax amounting to 20 cents per bushel on 
each bushel involved therein, whether the actual commodity is in­
tended to be delivered or only nominally referred to, upon each . . . 
option for a contract either of purchase or sale of grain . . .,” held in­
valid on the same reasoning.

Trusler v. Crooks, 269 U.S. 475 (1926).
53. Act of Nov. 23, 1921 (42 Stat. 261, 245, in part).

Provision of Revenue Act of 1921 abating the deduction (4 percent 
of mean reserves) allowed from taxable income of life insurance com­
panies in general by the amount of interest on their tax-exempts, and 
so according no relative advantage to the owners of the tax-exempt 
securities, held to destroy a guaranteed exemption.

National Life Ins. Co. v. United States, 277 U.S. 508 (1928).
Concurring: McReynolds, Van Devanter, Sutherland, Butler,

Sanford, Taft, C.J.
Dissenting: Brandeis, Holmes, Stone.

54. Act of June 10, 1922 (42 Stat. 634).
A second attempt to amend §§24 and 256 of the Judicial Code, 

relating to jurisdiction of district courts, by saving “to claimants for 
compensation for injuries to or death of persons other than the mas­
ter or members of the crew of a vessel, their rights and remedies 
under the workmen’s compensation law of any State . . held in­
valid on authority of Knickerbocker Ice Co. v. Stewart.

Washington v. Dawson & Co., 264 U.S. 219 (1924).
Concurring: McReynolds, McKenna, Holmes, Van Devanter, Sutherland, But­

ler, Sanford, Taft, C.J.
Dissenting: Brandeis.

55. Act of June 2, 1924 (43 Stat. 313).
The gift tax provisions of the Revenue Act of 1924, applicable to 

gifts made during the calendar year, were held invalid under the 
Fifth Amendment insofar as they applied to gifts made before passage 
of the act.

Untermyer v. Anderson, 276 U.S. 440 (1928).
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Perry v. United States, 294 U.S. 330 (1935).
Concurring: Hughes, C.J., Brandeis, Roberts, Cardozo.
Concurring specially: Stone.
Dissenting: McReynolds, Van Devanter, Sutherland, Butler.

61. Act of June 16, 1933 (48 Stat. 195, the National Industrial Recovery 
Act). -i:, ■

(a) Title I, except § 9. Provisions relating to codes of fair competi­
tion, authorized to be approved by the President in his discretion “to 
effectuate the policy” of the act, held invalid as a delegation of legisla­
tive power (Article I, § 1) and not within the commerce power (Article 
I, § 8, clause 3).

Schechter Poultry Corp. v. United States, 295 U.S. 495 (1935).
Concurring: Hughes, C.J., Van Devanter, McReynolds, Brandeis, Sutherland, 

Butler, Roberts.
Concurring specially: Cardozo, Stone.

(b) §9(c). Clause of the oil regulation section authorizing the 
President “to prohibit the transportation in interstate . . . commerce 
of petroleum . . . produced or withdrawn from storage in excess of 
the amount permitted . . .  by any State law . . .” and prescribing a 
penalty for violation of orders issued thereunder, held invalid as a 
delegation of legislative power.

Panama Refining Co. v. Ryan, 293 U.S. 388 (1935).
Concurring: Hughes, C.J., Van Devanter, McReynolds, Brandeis, Sutherland, 

Butler, Stone, Roberts.
Dissenting: Cardozo.

62. Act of June 16, 1933 (48 Stat. 307, §13).
Temporary reduction of 15 percent in retired pay of judges, re­

tired from service but subject to performance of judicial duties under 
the Act of Mar. 1, 1929 (45 Stat. 1422), was held a violation of the 
guaranty of judges’ salaries in Article III, § 1.

Booth v. United States, 291 U.S. 339 (1934).
63. Act of Apr. 27, 1934 (48 Stat. 646 § 6), amending § 5(i) of Home Owners’ 

Loan Act of 1933.
Provision for conversion of state building and loan associations 

into federal associations, upon vote of 51 percent of the votes cast at 
a meeting of stockholders called to consider such action, held an en­
croachment on reserved powers of State.

Hopkins Savings Ass’n v. Cleary, 296 U.S. 315 (1935).

64. Act of May 24, 1934 (48 Stat. 798).
Provision for readjustment of municipal indebtedness, though 

“adequately related” to the bankruptcy power, was held invalid as an 
interference with state sovereignty.
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is inconsistent with the protections afforded to commercial speech by 
the First Amendment. The government’s interest in curbing strength 
wars among brewers is substantial, but, given the “overall irration­
ality” of the regulatory scheme, the labeling prohibition does not di­
rectly and materially advance that interest.

Rubin v. Coors Brewing Co., 514 U.S. 476 (1995).
Justices concurring: Thomas, O’Connor, Scalia, Kennedy, Souter, Ginsburg, 

Breyer, Rehnquist, C.J.
Justice concurring specially: Stevens.

70. Act of Aug. 30, 1935 (49 Stat. 991).
Bituminous Coal Conservation Act of 1935, held to impose, not a 

tax within Article I, §8, but a penalty not sustained by the commerce 
clause (Article I, § 8, clause 3).

Carter v. Carter Coal Co., 298 U.S. 238 (1936).
Concurring: Sutherland, Van Devanter, McReynolds, Butler, Roberts.
Concurring specially: Hughes, C.J.
Concurring in part and dissenting in part: Cardozo, Brandeis, Stone.

71. Act of Feb. 15, 1938, ch. 29, 52 Stat. 30.
District of Columbia Code §22-1115, prohibiting the display of 

any sign within 500 feet of a foreign embassy if  the sign tends to 
bring the foreign government into “public odium” or “public disre­
pute,” violates the First Amendment.

Boos v. Barry, 485 U.S. 312 (1988).
Justices concurring: O’Connor, Brennan, Marshall, Stevens, Scalia.
Justices dissenting: Rehnquist, C.J., White, Blackmun.

72. Act of June 25, 1938 (52 Stat. 1040).
Federal Food, Drug, and Cosmetic Act of 1938, § 301(f), prohib­

iting the refusal to permit entry or inspection of premises by federal 
officers held void for vagueness and as violative of the due process 
clause of the Fifth Amendment.

United. States v. Cardiff, 344 U.S. 174 (1952).
Concurring: Douglas, Black, Reed, Frankfurter, Jackson, Clark, Minton, Vin­

son, C.J.
Dissenting: Burton.

73. Act of June 30, 1938 (52 Stat. 1251).
Federal Firearms Act, § 2(f), establishing a presumption of guilt 

based on a prior conviction and present possession of a firearm, held 
to violate the test of due process under the Fifth Amendment.

Tot v. United States, 319 U.S. 463 (1943).
Concurring: Roberts, Reed, Frankfurter, Jackson, Rutledge, Stone, C.J.
Concurring specially: Black, Douglas.
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Concurring: Goldberg, Black, Douglas, Warren, C.J.
Concurring specially: Brennan.
Dissenting: Harlan, Clark, Stewart, White.

78. Act of Ju ly 31, 1946 (ch. 707, §7, 60 Stat. 719).
District court decision holding invalid under First and Fifth 

Amendments statute prohibiting parades or assemblages on United 
States Capitol grounds is summarily affirmed.

Chief of Capitol Police v. Jeanette Rankin Brigade, 409 U.S. 972 (1972).
79. Act of June 25, 1948 (62 Stat. 760).

Provision of Lindberg Kidnapping Act which provided for the im­
position of the death penalty only if recommended by the jury held 
unconstitutional inasmuch as it penalized the assertion of a defend­
ant’s Sixth Amendment right to jury trial.

United States v. Jackson, 390 U.S. 570 (1968).
Concurring: Stewart, Douglas, Harlan, Brennan, Fortas, Warren, C.J.
Dissenting: White, Black.

80. Act of Aug. 18, 1949 (63 Stat. 617, 40 U.S.C. § 13k).
Provision, insofar as it applies to the public sidewalks sur­

rounding the Supreme Court building, which bars the display of any 
flag, banner, or device designed to bring into public notice any party, 
organization, or movement, held violative of the free speech clause of 
the First Amendment.

United States v. Grace, 461 U.S. 171 (1983).
Concurring: White, Brennan, Blackmun, Powell, Rehnquist, O’Connor, Burg­

er, C.J.
Concurring in part and dissenting in part: Marshall, Stevens.

81. Act of May 5, 1950 (64 Stat. 107).
Article 3(a) of the Uniform Code of Military Justice, subjecting ci­

vilian ex-servicemen to court martial for crime committed while in 
military service, held to violate Article III, §2, and the Fifth and 
Sixth Amendments.

Toth v. Quarles, 350 U.S. 11 (1955).
Concurring: Black, Frankfurter, Douglas, Clark, Harlan, Warren, C.J.
Dissenting: Reed, Burton, Minton.

82. Act of May 5, 1950 (64 Stat. 107).
Insofar as Article 2(11) of the Uniform Code of Military Justice 

subjects civilian dependents accompanying members of the armed 
forces overseas in time of peace to trial, in capital cases, by court 
martial, it is violative of Article III, §2, and the Fifth and Sixth 
Amendments.

Reid v. Covert, 354 U.S. 1 (1957). 
Concurring: Black, Douglas, Warren, C.J.
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85. Act of Aug. 28, 1950 (§ 202(f)(1)(E), 64 Stat. 485, 42 U.S.C.
§ 402(f)(1)(D)).

Social Security Act provision awarding survivor’s benefits based 
on earnings of a deceased wife to widower only if  he was receiving at 
least half of his support from her at the time of her death, whereas 
widow receives benefits regardless of dependency, held violative of 
equal protection element of Fifth Amendment’s due process clause be­
cause of its impermissible sex classification.

Califano v. Goldfarb, 430 U.S. 199 (1977).
Concurring: Brennan, White, Marshall, Powell.
Concurring specially: Stevens.
Dissenting: Rehnquist, Stewart, Blackmun, Burger, C.J.

86. Act of Sept. 23, 1950 (Title I, §5, 64 Stat. 992).
Provision of Subversive Activities Control Act making it unlawful 

for member of Communist front organization to work in a defense 
plant held to be an overbroad infringement of the right of association 
protected by the First Amendment.

United States v. Robel, 389 U.S. 258 (1967).
Concurring: Warren, C.J., Black, Douglas, Stewart, Fortas.
Concurring specially: Brennan.
Dissenting: White, Harlan.

87. Act of Sept. 23, 1950 (64 Stat. 993, § 6).
Subversive Activities Control Act of 1950, § 6, providing that any 

member of a Communist organization, which has registered or has 
been ordered to register, commits a crime if  he attempts to obtain or 
use a passport, held violative of due process under the Fifth Amend­
ment.

Aptheker v. Secretary of State, 378 U.S. 500 (1964).
Concurring: Goldberg, Brennan, Stewart, Warren, C.J.
Concurring specially: Black, Douglas.
Dissenting: Clark, Harlan, White.

88. Act of Sept. 28, 1950 (Title I, §§ 7, 8, 64 Stat. 993).
Provisions of Subversive Activities Control Act of 1950 requiring 

in lieu of registration by the Communist Party registration by Party 
members may not be applied to compel registration by, or to pros­
ecute for refusal to register, alleged members who have asserted their 
privilege against self-incrimination, inasmuch as registration would 
expose such persons to criminal prosecution under other laws.

Albertson v. Subversive Activities Control Board, 382 U.S. 70 (1965).
89. Act of Oct. 30, 1951 §5(f)(ii), 65 Stat. 683, 45 U.S.C. § 231a(c)(3)(ii)).

Provision of Railroad Retirement Act similar to section voided in 
Goldfarb (no. 85, supra).

R ailroad Retirement Bd. v. K alina, 431 U.S. 909 (1977).
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94. Act of Aug. 16, 1954 (68A Stat. 560, Marijuana Tax Act, §§ 4741, 4744, 
4751, 4753).

Provisions of tax laws requiring possessors of marijuana to reg­
ister and to pay a transfer tax may not be used over an assertion of 
the privilege against self-incrimination to compel registration or to 
prosecute for failure to register.

Leary v. United States, 395 U.S. 6 (1969).
Concurring specially: Warren, C.J., Stewart.

95. Act of Aug. 16, 1954 (68A Stat. 728, Int. Rev. Code of 1954, §§5841, 
5851).

Provisions of tax laws requiring the possessor of certain firearms, 
which it is made illegal to receive or to possess, to register with the 
Treasury Department may not be used over an assertion of the privi­
lege against self-incrimination to prosecute one for failure to register 
or for possession of an unregistered firearm since the statutory 
scheme abridges the Fifth Amendment privilege.

Haynes v. United States, 390 U.S. 85 (1968).
Concurring: Harlan, Black, Douglas, Brennan, Stewart, White, Fortas.
Dissenting: Warren, C.J.

96. Act of Aug. 16, 1954 (68A Stat. 867, Int. Rev. Code of 1954, §7302).
Provision of tax laws providing for forfeiture of property used in 

violating internal revenue laws may not be constitutionally used in 
face of invocation of privilege against self-incrimination to condemn 
money in possession of gambler who had failed to comply with the 
registration and reporting scheme held void in Marchetti v. United 
States, 390 U.S. 39 (1968).

United States v. United States Coin & Currency, 401 U.S. 715 (1971).
Concurring: Harlan, Black, Douglas, Brennan, Marshall.
Dissenting: White, Stewart, Blackmun, Burger, C.J.

97. Act of Aug. 16, 1954, ch. 736, 68A Stat. 521, 26 U.S.C. §4371(1).
A federal tax on insurance premiums paid to foreign insurers not 

subject to the federal income tax violates the Export Clause, Art. I, 
§ 9, cl. 5, as applied to casualty insurance for losses incurred during 
the shipment of goods from locations within the United States to pur­
chasers abroad.

United States v. IBM Corp., 517 U.S. 843 (1996).
Justices concurring: Thomas, O’Connor, Scalia, Souter, Breyer,, and 

Rehnquist, C.J.
Justices dissenting: Kennedy, Ginsburg.

98. Act of Ju ly 18, 1956 (§106, Stat. 570).
Provision of Narcotic Drugs Import and Export Act creating a 

presumption that possessor of marijuana knew of its illegal importa­
tion into the United States held, in absence of showing that all mari-
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Justice dissenting: Stevens.

103. Act of Sept. 2, 1958 (§ 1(25)(B), 72 Stat. 1446), and Act of September 7, 
1962 (§401, 76 Stat. 469).

Federal statutes providing that spouses of female members of the 
Armed Forces must be dependent in fact in order to qualify for cer­
tain dependent’s benefits, whereas spouses of male members are 
statutorily deemed dependent and automatically qualified for allow­
ances, whatever their actual status, held an invalid sex classification 
under the equal protection principles of the Fifth Amendment’s due 
process clause.

Frontiero v. Richardson, 411 U.S. 677 (1973).
Concurring: Brennan, Douglas, White, Marshall.
Concurring specially: Powell, Blackmun, Burger, C.J., Stewart.
Dissenting: Rehnquist..

104. Act of Sept. 14, 1959 (§504, 73 Stat. 536).
Provision of Labor-Management Reporting and Disclosure Act of 

1959 making it a crime for a member of the Communist Party to 
serve as an officer or, with the exception of clerical or custodial posi­
tions, as an employee of a labor union held to be a bill of attainder 
and unconstitutional.

United States v. Brown, 381 U.S. 437 (1965).
Concurring: Warren, C.J., Black, Douglas, Brennan, Goldberg.
Dissenting: White, Clark, Harlan, Stewart.

105. Act of Oct. 11, 1962 (§305, 76 Stat. 840).
Provision of Postal Services and Federal Employees Salary Act of 

1962 authorizing Post Office Department to detain material deter­
mined to be “communist political propaganda” and to forward it to the 
addressee only if he requested it after notification by the Department, 
the material to be destroyed otherwise, held to impose on the ad­
dressee an affirmative obligation which amounted to an abridgment 
of First Amendment rights.

Lamont v. Postmaster General, 381 U.S. 301 (1965).

106. Act of Oct. 15, 1962 (76 Stat. 914).
Provision of District of Columbia laws requiring that a person to 

be eligible to receive welfare assistance must have resided in the Dis­
trict for at least one year impermissibly classified persons on the 
basis of an assertion of the right to travel interstate and therefore 
held to violate the due process clause of the Fifth Amendment.

Shapiro v. Thompson, 394 U.S. 618 (1969).
Concurring: Brennan, Douglas, Stewart, White, Fortas, Marshall.
Dissenting: Warren, C.J., Black, Harlan.
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Justices dissenting: White, Rehnquist, Stevens, Burger, C.J.
111. Act of Jan. 2, 1968 (§ 163(a)(2), 81 Stat. 872).

District court decisions holding unconstitutional under Fifth 
Amendment’s due process clause section of Social Security Act that 
reduced, perhaps to zero, benefits coming to illegitimate children upon 
death of parent in order to satisfy the maximum payment due the 
wife and legitimate children are summarily affirmed.

Richardson v. Davis, 409 U.S. 1069 (1972).
112. Act of Jan. 2, 1968 (§203, 81 Stat. 882).

Provision of Social Security Act extending benefits to families 
whose dependent children have been deprived of parental support be­
cause of the unemployment of the father but not giving benefits when 
the mother becomes unemployed held to impermissibly classify on the 
basis of sex and violate the Fifth Amendment’s due process clause.

Califano v. Westcott, 443 U.S. 76 (1979).
113. Act of June 19, 1968 (Pub. L. 90-351, § 701(a)), 82 Stat. 210, 18 U.S.C. 

§3501.
A section of the Omnibus Crime Control and Safe Streets Act of 

1968 purporting to reinstate the voluntariness principle that had gov­
erned the constitutionality of custodial interrogations prior to the 
Court’s decision in Miranda v. Arizona, 384 U.S. 486 (1966), is an in­
valid attempt by Congress to redefine a constitutional protection de­
fined by the Court. The warnings to suspects required by Miranda 
are constitution-based rules. While the Miranda Court invited a legis­
lative rule that would be “at least as effective” in protecting a sus­
pect’s right to remain silent, section 3501 is not an adequate sub­
stitute.

Dickerson v. United States, 530 U.S. 428 (2000).
Justices concurring: Rehnquist, C.J., Stevens, O’Connor, Kennedy, Souter, and 

Ginsburg.
Justices dissenting: Scalia, Thomas.

114. Act of June 19, 1968 (Pub. L. No. 90-351, §802), 82 Stat. 213, 18 
U.S.C. § 2511(c), as amended by the Act of Oct. 21, 1986 (Pub. L. No. 
99-508, § 101(c)(1)(A)), 100 Stat. 1851.

A federal prohibition on disclosure of the contents of an illegally 
intercepted electronic communication violates the First Amendment 
as applied to a talk show host and a community activist who had 
played no part in the illegal interception, and who had lawfully ob­
tained tapes of the illegally intercepted cellular phone conversation. 
The subject matter of the disclosed conversation, involving a threat of 
violence in a labor dispute, was “a matter of public concern.” Al­
though the disclosure prohibition well serves the government’s “im-
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ther the election of a presidential candidate financing his campaign 
with public funds is an impermissible limitation of freedom of speech 
and association protected by the First Amendment.

FEC v. National Conservative Political Action Comm., 470 U.S. 480 (1985).
Justices concurring: Rehnquist, Brennan, Blackmun, Powell, O’Connor, Ste­

vens, Burger, C.J.
Justices dissenting: White, Marshall.

120. Federal Election Campaign Act of Feb. 7, 1972 (86 Stat. 3), as amend­
ed by the Federal Campaign Act Amendments of 1974 (88 Stat. 1263), 
adding or amending 18 U.S.C. §§ 608(a), 608(e), and 2 U.S.C. § 437c.

Provisions of election law that forbid a candidate or the members 
of his immediate family from expending personal funds in excess of 
specified amounts, that limit to $1,000 the independent expenditures 
of any person relative to an identified candidate, and that forbid ex­
penditures by candidates for federal office in excess of specified 
amounts violate the First Amendment speech guarantees; provisions 
of the law creating a commission to oversee enforcement of the Act 
are an invalid infringement of constitutional separation of powers in 
that they devolve responsibilities upon a commission four of whose six 
members are appointed by Congress and all six of whom are con­
firmed by the House of Representatives as well as by the Senate, not 
in compliance with the appointments clause.

Buckley v. Valeo, 424 U.S. 1 (1976).
Concurring: Brennan, Stewart, Blackmun, Powell, Rehnquist, Burger, C.J.
Dissenting (expenditure provisions only): White.
Dissenting (candidate’s personal funds only): Marshall.

121. Act of Apr. 8, 1974, Pub. L. 93-259, §§ 6(a)(6), 6(d)(1), 29 U.S.C. 
§§ 203(x), 216(b).

Fair Labor Standards Amendments of 1974 subjecting non-con­
senting states to suits for damages brought by employees in state 
courts violates the principle of sovereign immunity implicit in the con­
stitutional scheme. Congress lacks power under Article I to subject 
non-consenting states to suits for damages in state courts.

Alden v. Maine, 527 U.S. 706 (1999).
Justices concurring: Kennedy, O’Connor, Scalia, Thomas, Rehnquist, C.J.
Justices dissenting: Souter, Stevens, Ginsburg, Breyer.

122. Act of Apr. 8, 1974 (Pub. L. No. 93-259, §§ 6(d)(1), 28(a)(2)), 88 Stat. 61, 
74;29 U.S.C. §§ 216(b), 630(b).

The Fair Labor Standards Act Amendments of 1974, amending 
the Age Discrimination in Employment Act to subject states to dam­
ages actions in federal courts, exceeds congressional power under sec­
tion 5 of the Fourteenth Amendment. Age is not a suspect classifica­
tion under the Equal Protection Clause, and the ADEA is “so out of
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tory damages. The Seventh Amendment, however, requires a jury de­
termination ofthe amount of statutory damages.

Feltner v. Columbia Pictures Television, 523 U.S. 340 (1998).
127. Act of Nov. 6, 1978 (§ 241(a), 92 Stat. 2668, 28 U.S.C. §1471)

Assignment to judges who do not have tenure and guarantee of 
compensation protections afforded Article III judges of jurisdiction 
over all proceedings arising under or in the bankruptcy act and over 
all cases relating to proceedings under the bankruptcy act is invalid, 
inasmuch as judges without Article III protection may not receive at 
least some of this jurisdiction.

Northern Pipeline Const. Co. v. Marathon Pipe Line Co., 458 U.S. 50 (1982).
Concurring: Brennan, Marshall, Blackmun, Stevens.
Concurring specially: Rehnquist, O’Connor.
Dissenting: White, Powell, Burger, C.J.

128. Act of Nov. 9, 1978 (Pub. L. 95-621, § 202(c)(1), 92 Stat. 3372, 15 
U.S.C. § 3342(c)(1).

Decision of Court of Appeals holding unconstitutional provision 
giving either House of Congress power to veto rules of Federal Energy 
Regulatory Commission on certain natural gas pricing matters is 
summarily affirmed on the authority of INS v. Chadha.

Process Gas Consumers Group v. Consumer Energy Council, 463 U.S. 1216 
(1983).

129. Act of May 28, 1980 (Pub. L. 96-252, § 21(a)), 94 Stat. 393, 15 U.S.C. 
§ 57a-1(a).

Decision of Court of Appeals holding unconstitutional provision of 
FTC Improvements Act giving Congress power by concurrent resolu­
tion to veto final rules of the FTC is summarily affirmed on the basis 
of INS v. Chadha.

United States Senate v. FTC, 463 U.S. 1216 (1983).
130. Act of May 30, 1980 (94 Stat. 399, 45 U.S.C. § 1001 et seq.) as amend­

ed by the Act of Oct. 14, 1980 (94 Stat. 1959).
Acts of Congress applying to bankruptcy reorganization of one 

railroad and guaranteeing employee benefits is repugnant to the re­
quirement of Article I, § 8, cl. 4, that bankruptcy legislation be “uni­
form.”

Railroad Labor Executives Ass’n v. Gibbons, 455 U.S. 457 (1982).
131. Act of Jan. 12, 1983 (Pub. L. 97-459, §207), 96 Stat. 2519, 25 U.S.C. 

§2206.
Section of Indian Land Consolidation Act providing for escheat to 

tribe of fractionated interests in land representing less than 2% of a 
tract’s total acreage violates the Fifth Amendment’s takings clause by 
completely abrogating rights of intestacy and devise.
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lative and regulatory processes of the states, nor may it force a trans­
fer from generators to state governments. A  required choice between 
two unconstitutionally coercive regulatory techniques is also imper­
missible.

New York v. United States, 505 U.S. 144 (1992).
Justices concurring: O’Connor, Scalia, Kennedy, Souter,

Thomas, Rehnquist, C.J.
Justices dissenting: White, Blackmun, Stevens.

135. Act of Dec. 12, 1985 (Pub. L. 99-177, §251), 99 Stat. 1063, 2 U.S.C. 
§901.

That portion of the Balanced Budget and Emergency Deficit Con­
trol Act which authorizes the Comptroller General to determine the 
amount of spending reductions which must be accomplished each year 
to reach congressional targets and which authorizes him to report a 
figure to the President which the President must implement violates 
the constitutional separation of powers inasmuch as the Comptroller 
General is subject to congressional control (removal) and cannot be 
given a role in the execution of the laws.

Bowsher v. Synar, 478 U.S. 714 (1986).
Justices concurring: Burger, C.J., Brennan, Powell, Rehnquist, O’Connor.
Justices concurring specially: Stevens, Marshall.
Justices dissenting: White, Blackmun.

136. Act of Oct. 30, 1986 (Pub. L. 99-591, title VI, § 6007(f)), 100 Stat. 3341, 
49 U.S.C. App.§ 2456(f).

The Metropolitan Washington Airports Act of 1986, which trans­
ferred operating control of two Washington, D.C., area airports from 
the Federal Government to a regional airports authority, violates sep­
aration of powers principles by conditioning that transfer on the es­
tablishment of a Board of Review, composed of Members of Congress 
and having veto authority over actions of the airports authority’s 
board of directors.

Metropolitan Washington Airports Auth. v. Citizens for the Abatement of Air­
craft Noise, 501 U.S. 252 (1991)

Justices concurring: Stevens, Blackmun, O’Connor, Scalia, Kennedy, Souter.
Justices dissenting: White, Marshall, Rehnquist, C.J.

137. Act of Nov. 17, 1986 (Pub. L. 99-662, title TV, § 1402(a)), 26 U.S.C. 
§§4461, 4462.

The Harbor Maintenance Tax (HMT) violates the Export Clause 
of the Constitution, Art. I, § 9, cl. 5 to the extent that the tax applies 
to goods loaded for export at United States ports. The HMT, which 
requires shippers to pay a uniform charge of 0.125% of cargo value 
on commercial cargo shipped through the Nation’s ports, is an imper­
missible tax rather than a permissible user fee. The value of export 
cargo does not correspond reliably with federal harbor services used
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Justices concurring: Stevens, Kennedy, Souter, Ginsburg, Breyer.
Justice concurring in part and dissenting in part: O’Connor.
Justices dissenting: Rehnquist, C.J., Scalia, Thomas.

142. Act o f July 26, 1990 (Pub. L. No. 101-336, Title I), 104 Stat. 330, 42 
U.S.C. §§12111-12117.

Title I of the Am ericans with D isabilities Act of 1990 (ADA), ex­
ceeds congressional power to enforce the Fourteenth Amendment, and 
violates th e  E leventh Amendment, by subjecting sta tes to su its  
brought by state em ployees in federal courts to collect m oney dam­
ages for th e  sta te’s failure to m ake reasonable accommodations for 
qualified individuals w ith disabilities. Rational basis review applies, 
and consequently states “are not required by the Fourteenth Am end­
m ent to m ake special accommodations for the disabled, so long as 
their actions towards such individuals are rational.” The legislative  
record of the ADA fails to show th at Congress identified a pattern of 
irrational state em ploym ent discrim ination against the disabled. 
Moreover, even i f  a pattern of discrim ination by states had been  
found, the ADA’s rem edies would run afoul of the “congruence and 
proportionality” lim itation on Congress’s exercise of enforcement 
power.

Board of Trustees of Univ. of Ala. v. Garrett, 531 U.S. 356 (2001).
Justices concurring: Rehnquist, C.J., O’Connor, Scalia, Kennedy, Thomas.
Justices dissenting: Breyer, Stevens, Souter, Ginsburg.

143. Act o f Nov. 28, 1990 (Pub. L. No. 101-624, Title XIX, Subtitle B), 104 
Stat. 3854, 7 U.S.C. §§6101 et seq.

The Mushroom Promotion, Research, and Consumer Information 
Act violates the F irst Am endm ent by im posing mandatory a ssess­
m ents on mushroom handlers for the purpose of funding generic ad­
vertising to promote mushroom sales. The mushroom program differs 
“in  a m ost fundam ental respect” from the compelled assessm ent on 
fruit growers upheld in Glickman v. Wileman Brothers & Elliott 
(1997). There the m andated assessm ents were “ancillary to a more 
com prehensive program restricting m arketing autonomy,” while here 
there is “no broader regulatory system  in place.” The mushroom pro­
gram contains no m arketing orders th at regulate how mushrooms 
m ay be produced and sold, no exem ption from the antitrust laws, and 
nothing else that forces mushroom producers to associate as a group 
to m ake cooperative decisions. B ut for the assessm ent for advertising, 
the mushroom  growing business is  unregulated.

United States v. United Foods, Inc., 533 U.S. 405 (2001).
Justices concurring: Kennedy, Stevens, Scalia, Souter,

Thomas, Rehnquist, C.J..
Justices dissenting: Breyer, Ginsburg, O’Connor..
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th e  Act, the Social Security Commissioner imposed liability on E ast­
ern for funding health  care benefits of retirees from the coal industry  
who had worked for E astern prior to 1966. E astern had transferred  
its  coal-related business to a subsidiary in 1965. Four Justices viewed  
the im position of liability on Eastern as a violation of the Takings 
C lause, and one Justice viewed it  as a violation of substantive due 
process.

Eastern Enterprises v. Apfel, 524 U.S. 498 (1998).
Justices concurring: O’Connor, Scalia, Thomas, Rehnquist, C.J.
Justices concurring specially: Kennedy.
Justices dissenting: Stevens, Souter, Ginsburg, Breyer.

148. Act o f Oct. 27, 1992, Pub. L. 102-542, 15 U.S.C. §1122.
The Trademark Remedy Clarification Act, which provided that 

sta tes  shall not be im m une from suit under the Trademark Act of 
1946 (Lanham Act) “under the eleventh am endm ent . . .  or under 
any other doctrine of sovereign im m unity,” did not validly abrogate 
sta te  sovereign im m unity. Congress lacks power to do so in  exercise 
of Article I powers, and the TRCA cannot be justified  as an exercise 
of power under section 5 of the Fourteenth Am endm ent. The right to 
be free from a business competitor’s false advertising is  not a “prop­
erty right” protected by the D ue Process Clause.

College Savings Bank v. Florida Prepaid Postsecondary Educ. Expense Bd., 
527 U.S. 666 (1999).

Justices concurring: Scalia, O’Connor, Kennedy, Thomas, Rehnquist, C.J.
Justices dissenting: Stevens, Souter, Ginsburg, Breyer.

149. A ct o f Oct. 28, 1992, 106 Stat. 4230, Pub. L. 102-560, 29 U.S.C. §296.
The Patent and P lant Variety Remedy Clarification Act, which  

am ended the patent law s to expressly abrogate sta tes’ sovereign im ­
m unity from patent infringem enet suits is invalid. Congress lacks 
power to abrogate state im m unity in exercise of Article I powers, and 
th e  Patent Remedy Clarification Act cannot be justified as an exercise 
of power under section 5 of the Fourteenth Am endm ent. Section 5 
power is  remedial, yet the legislative record reveals no identified pat­
tern  of patent infringem ent by states and the Act’s provisions are “out 
o f proportion to a supposed rem edial or preventive object.”

Florida Prepaid Postsecondary Edu. Expense Bd. v. College Savings Bank, 527 
U.S. 627 (1999).

Justices concurring: Rehnquist, C.J., O’Connor, Scalia, Kennedy, Thomas.
Justices dissenting: Stevens, Souter, Ginsburg, Breyer.

150. Act o f Nov. 16, 1993 (Pub. L. 103-141), 107 Stat. 1488, 42 U.S.C.
§§ 2000bb to 2000bb-4.

The Religious Freedom Restoration Act, which directed use of the  
com pelling interest test to determ ine the validity of laws of general 
applicability th at substantially  burden the free exercise of religion,
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m essages in  a m anner that is available to anyone under 18 years of 
age — violate the First Am endm ent.

Reno v. ACLU, 521 U.S. 844 (1997).
Justices concurring: Stevens, Scalia, Kennedy, Souter, Thomas, Ginsburg, 

Breyer.
Justices concurring in part and dissenting in part: O’Connor, Rehnquist, 

C.J..
154. Act of Feb. 8, 1996 (Pub. L. 104-104, §505), 110 Stat. 136, 47 U.S.C. 

§561.
Section 505 of the Telecom m unications Act of 1996, which re­

quired cable TV operators that offer channels primarily devoted to 
sexually oriented programming to prevent signal bleed either by fully  
scram bling those channels or by lim iting their transm ission to des­
ignated horn's when children are less likely to be watching, violates 
the F irst Amendment. The provision is  content-based, and therefore 
can only be upheld if  narrowly tailored to promote a compelling gov­
ernm ental interest. The m easure is  not narrowly tailored, since the  
Governm ent did not establish  that the less restrictive alternative  
found in  section 504 o f the Act — that of scram bling a channel at a 
subscriber’s request -  would be ineffective.

United States v. Playboy Entertainment Group, Inc., 529 U.S. 803 (2000).
Justices concurring: Kennedy, Stevens, Souter, Thomas, Ginsburg.
Justices dissenting: Scalia, Breyer, O’Connor, Scalia, Rehnquist, C.J..

155. Act of Apr. 9, 1996, 110 Stat. 1200 (Pub. L. 104-130), 2 U.S.C. §§691 et 
seq.

The Line Item  Veto Act, which gives the President the authority  
to “cancel in  w hole” three types of provisions that have been signed  
into law, violates the Presentm ent C lause of Article I, section 7. In 
effect, the law  grants to the President “the unilateral power to change 
the text of duly enacted statu tes.” This Line Item Veto Act authority 
differs in  im portant respects from the President’s constitutional au­
thority to “return” (veto) legislation: the statu to iy  cancellation occurs 
after rather than  before a bill becomes law, and can apply to a part 
of a bill as w ell as the entire bill.

Clinton v. City of New York, 524 U.S. 417 (1998).
Justices concurring: Stevens, Kennedy, Souter, Thomas, Ginsburg, Rehnquist, 

C.J..
Justices dissenting: Scalia, O’Connor, Breyer.

156. Act of Apr. 26, 1996 (Pub. L. No. 104-134 § 504(a)(16)), 110 Stat. 
1321-55.

A restriction in  the appropriations act for the Legal Services Cor­
poration th at prohibits funding for any organization that participates 
in  litigation  th at challenges a federal or state welfare law constitutes 
view point discrim ination in violation of the First Amendment. More-
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Justices concurring: O’Connor, Scalia, Kennedy, Souter, Breyer..
Justices dissenting: Breyer, Stevens, Ginsburg, and Chief Justice Rehnquist..
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The Honorable Lynn Gattis, Chair 
The Honorable Lora Reinbold, Vice-Chair 
House Education Committee 
Alaska State House of Representatives 
State Capitol 
Juneau, AK 99801 
via email: Rep.Lvnn.Gattis@akleg.gov

Rep.Lora.Reinbold@akleg.gov

Re: HB 31: Constitutional Curriculum
ACLU Letter of Support

Dear Chair Gattis and Vice-Chair Reinbold:

Thank you for the opportunity to provide this Letter of Support for House 
Bill 31.

The American Civil Liberties Union of Alaska represents thousands of 
members and activists throughout Alaska who seek to preserve and expand 
the individual freedoms and civil liberties guaranteed by the United States 
and Alaska Constitutions.

Our Constitutional history is remarkable and unique. The United States 
Constitution has endured for more than 200 years, guiding the development 
of a single continuous republic from the 18th century into the 21st. 
Encouraging school children around the state to learn about their 
Constitutional heritage will help shepherd the nation and the state into its 
future.

The United States Constitution is, by far, the oldest national constitution in 
continuous use. Even in European countries that might trace their national 
origins thousands of years in the past, constitutions have come and gone. The
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United States, however, has updated its constitution by amendment and reinterpretation in a trial- 
and-error process that has been, at many times, ugly and even bloody, but a process which has 
made us the nation we are today. We are stronger as a nation for that struggle.

Considering the relevance of such coursework to the present day, we would also invite the 
committee to consider adding to the bill the discussion of the Reconstruction Amendments, the 
Thirteenth, Fourteenth, and Fifteenth Amendments to the Constitution. The upheaval of the Civil 
War was the greatest challenge to the American constitutional republic, and the Reconstruction 
Amendments were a vital part of reuniting and redefining the republic. While other amendments 
have equal force of law, later amendments did not fundamentally alter the nation’s history or the 
balance of powers in the same way as the Reconstruction Amendments. Understanding the 
historical context of the adoption of those three amendments would serve Alaskan students well.

We would also suggest that the committee consider adding the Alaska Constitution to the list of 
topics to be discussed under HB 31. The Alaska Constitution was written by bright, idealistic 
men and women who could observe 48 other states’ experiences in constitutional governance. 
The Alaska Constitution contains important lessons for students. Discussion of the Alaska 
Constitution will also, naturally, provide an opportunity to discuss Alaska history with students.

We hope that the Education Committee w ill take note of our support of HB 31 and our proposals 
for expanding its scope. HB 31 will encourage our students to understand their role as stewards 
of constitutional governance, the benefits that flow from the constitution, and the importance of 
defending our constitutionally-governed republic.

Thank you again for letting us share our thoughts. Please feel free to contact the undersigned 
should you have any questions or seek additional information.

Executive Director 
ACLU of Alaska

cc: Representative Gabrielle LeDoux, Rep.Gabrielle.LeDoux@akleg.gov
Representative Dan Saddler, Rep.Dan.Saddler@akleg.gov 
Representative Paul Seaton, Rep .Paul. S eaton@akleg. gov 
Representative Peggy Wilson, Rep.Peggv.Wilson@akleg.gov 
Representative Harriet Drummond, Rep.Harriet.Drummond@akleg.gov 
Sponsor, Representative Wes Keller, Representative.Wes.Keller@akleg.gov

Conclusion
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Re: House Bill 5, Keller Post Office Box 1623 

Haines, Alaska 99827 

February 2, 2011

The Honorable Wes Keller 

Alaska House of Representatives 

State Capitol

Juneau, Alaska 99801-1102

Dear Representative Keller:

I am sorry I was not able to meet with you during the recent AASB fly-in. I wish to personally express my 
support for House Bill 5, which you pre-filed. Although I am writing as an ordinary citizen, I want to 
assure you that I will do everything I can to convince my colleagues on the Haines Borough School Board 
and members of the Haines community to support the bill as well.

We have only to note the statement of a United States Senator that we have three branches of 
government: executive, house, and senate, to see the need for such education. Hopefully, it was 
simply an honest misstatement, but it points out the desperate need for a study of the Constitution.

Haines Borough School District is relatively successful. We meet AYP every year. Our students 
consistently score in the 70 to 80th percentile ranges. We believe they leave us prepared for college or 
career. But all of that is to no avail if they cannot be an educated electorate and exercise their 
citizenship intelligently, Some of us are working to make civics education a strand in our strategic plan. 
Your bill, House Bill 5, would go a long way in helping further that endeavor.

Please do not allow my peers in AASB to discourage your efforts. They are focused on funding, and 
although that certainly is important, what we teach is equally important. I will continue to voice my 
support for a bill such as yours and wish you success in your efforts to bring it to fruition.

Sincerely,

Carol Kelly

President, Haines Borough School Board



From: James Mabry (
Sent: Wednesday, February 09, 2011 6:46 PM 
To: Rep. Wes Keller 
Subject: Constitutional Studies

Hello,
Love your idea about teaching kids about our founding documents. ... I posted the bit below on 
KTUU's website. Thought you might appreciate my thoughts about "the cost".

First, This is a great idea. Not only would it help our society in general but it w ill make liberals 
flop and twitch... which w ill be worth the effort to do it!
Second, what the heck? How much would it cost??? You don't need much as far as class 
materials go. You don't need any special facilities, etc. Get on the web and get some public 
domain materials and go for it.
Of course, the real problem is very few public school teachers know diddly squat about the 
material, so that w ill be a problem. Bring in guest teachers working as volunteers. I could prep 
for the first class in a few hours time and do rather well at it. It all is just one big combination of 
vocabulary and mindset. Money, as an item that needs much consideration for this, is a 
laughable ruse to delay.

My two cents, mileage varies. Good Luck To You!
Thanks for your efforts.
James Mabry 
Anchorage



 Original Message ---------------------
From: Daryl Frisbie |
Sent: Friday, February 11, 2011 12:13 PM 
To: Rep. Wes Keller 
Subject: Thank you

Representative Keller,

Understand that i f  schools had been teaching our nations founding principles and 
the fact that our Constitution is the Supreme Law, our nation would not be in the 
mess we are currently in . Progressives have taken hold of our educational system 
and have minimized the importance of anything that can be used against them (i.e . 
Founding principles and the Constitution). I f  fact, using the Constitution to 
argue against the Progressive agenda is seen as s illy  and only something a 
radical would do. Well, I'm not a radical, I'm a Government teacher that teaches 
the tru th . In response to your colleagues'
concerns that th is  is  an unfunded mandate, te ll them that a good government 
teacher only needs copies of the founding documents.. .a ll of which can be found 
free online. I would also give the State a ll my assessments.. .free!
Bottom line , you're doing a great thing for Alaskan students and the future of 
our nation.. .don't le t progressives, legislators and educators, use fake costs 
and other abstractions to k i l l  th is b il l.  This needs to be simple.. .teachers 
need to teach the tru th  using the founding documents as the primary resources.
Use those same founding documents to set the standards and build the 
assessments.. .a simple task. This is knowledge I  wish a ll Americans had.

Thank you fo r your e ffo rts --

Daryl Frisbie

Tri-Valley School 
Healy, AK
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H a n d o u ts , M o ra lity  a n d  C om m on Sense 

By Walter E. W illiams • Wednesday, March 9, 2011

Whether Americans realize it or not, the last decade's path of congressional spending is unsustainable. Spending must be reined in, but what spending 
should be cut? The Republican majority in the House of Representatives fear being booted out of office and are understandably timid. Their rule for whom 
to cut appears to be: Look around to see who are the politically weak handout recipients.

The problem is that those cuts won't put much of a dent in overall spending. The absolute last thing a Republican or Democrat congressmen wants to do is 
to cut handouts to, and thereby anger, recipients who vote in large numbers. To spare myself ugly mail, I'm not going to mention that handout group, but 
members of Congress know of whom I speak.

More than 200 House members and 50 senators have co-sponsored a balanced budget amendment to our Constitution. A balanced budget amendment is 
no protection against the growth of government and the loss of our liberties. Estimated federal tax revenue for 2011 is $2.2 trillion and federal spending is 
$3.8 trillion leaving us with a $1.6 trillion deficit. The budget could be balanced simply by taking more of our earnings, making us greater congressional 
serfs. True protection requires an amendment limiting congressional spending.

You say, "OK, Williams, what would be your rule for getting our fiscal house in order?" We need a rule that combines our Constitution with simple morality 
and plain common sense. I think it immoral for Congress to forcibly take one American's earnings and give them to another American to whom they do not 
belong. If a person did the same thing privately, he'd be convicted of theft and jailed. We might ask ourselves whether acts that are clearly immoral and 
despicable when done privately are any less so when done by Congress. Close to two-thirds of the federal budget, so-called entitlements, represent what 
thieves do: redistribute income.

Some people might say, "Williams, the programs that you'd cut are vital to the welfare of our nation!" When someone says that, I always ask what did we 
do before. For example, our nation went from 1787 to 1979 and during that interval produced some of the world's most highly educated people without a 
Department of Education. Since the department's creation, American primary and secondary education has become a joke among industrialized nations.

What about the Department of Energy; how much energy has it produced?

From our founding in 1787 to 1965, our nation went from a Third World status to building the world's mightiest first-class cities such as New York,
Chicago, Los Angeles, Detroit and Philadelphia without the benefit of Department of Housing and Urban Development (HUD). After HUD was created in 
1965, many of our formerly great cities are in decline. No one is saying that HUD is responsible for the decline, but neither was HUD responsible for their 
rise.

There is a distinct group of Americans who bear a large burden for today's runaway government. You ask, "Who are they?" It's the so-called "greatest 
generation." When those Americans were born, federal spending as a percentage of GDP was about 3 percent, as it was from 1787 to 1920 except during 
war. No one denies the sacrifices made and the true greatness of a generation of Americans who suffered through our worst depression, conquered the 
meanest tyrants during World War II and later managed to produce a level of wealth and prosperity heretofore unknown to mankind.

But this generation of Americans also laid the political foundation for the greatest betrayal of our nation's core founding principle: limited federal 
government exercising only constitutionally enumerated powers. It was on their watch that the foundation was laid for today's massive federal spending 
that tops 25 percent of GDP.

A good part of that generation is still alive. Before they depart, they might do their share to help us have a federal government exercising only 
constitutionally enumerated powers.

COPYRIGHT 2011 CREATORS.COM

L in k s

Article by Walter Williams provided by Rep. Wes Keller
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Home > Individual liberty cannot survive a republic of dunces

By Mark Tapscott 
Created Mar 9 2011 - 9:05pm

Individual liberty cannot survive a republic 
of dunces
In an era noteworthy for Muslim terrorists plotting future 9/1 Is and nukes in the hands of 
fanatical nut jobs like Iran's Mahmoud Ahmadinejad and North Korea's Kim Jong il, you might 
think there couldn't possibly be a more serious problem to ponder.

You would be wrong.

Consider what happened recently when the Intercollegiate Studies Institute gave a 60-question 
civic literacy test to more than 28,000 college students:

"Less than half knew about federalism, judicial review, the Declaration of Independence, the 
Gettysburg Address, and NATO. And this was a multiple-choice test, with the answers staring 
them right in the face," said political scientist Richard Bake, co-chairman of ISI's Civic Literacy 
Board.

"Ten percent thought that 'we hold these truths to be self-evident, that all men are created equal' 
came from the Communist Manifesto," Bake added during a recent interview with my Examiner 
colleague Barbara Hollingsworth.

Even the smart kids at Harvard failed the test, scoring on average 69, which is a D. Since the vast 
majority of the students tested are products of public schools, the results represent a 
comprehensive indictment of public education, the National Education Association and the 
American Federation of Teachers.

These are the people who year after year graduate classes in which one of every four kids cannot 
read at even a basic level. I f  you can't read the Constitution, or the Declaration, or The Federalist 
Papers, you won't understand their essential concepts or why they represent so much wisdom.

When even our elite colleges and universities aren't teaching the next generation the basic 
concepts of the American republic like federalism or the difference between Thomas Jefferson 
and Karl Marx, it ought to be obvious that American public education is failing American 
democracy.

Article by Mark Tapscott provided by Rep. Wes Keller
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Does anybody on America's college faculties remember or care that once liberty is lost, it is 
almost never regained?

As with so much else, James Madison captures in a wonderfully succinct couple of sentences the 
profoundly serious implications of raising a generation that is politically crippled by its gross 
civic ignorance. Madison wrote of the difference between Europe and America, saying: "In 
Europe, charters of liberty have been granted by power. America has set the example ... of 
charters of power granted by liberty."

I f  you don't grasp how Madison's simple equation makes all the difference in the world for the 
manner in which this country is governed, then you probably don't understand why liberals and 
conservatives disagree on just about everything that is fundamental to contemporary public 
policy.

Take health care. Liberals love the European welfare state, epitomized by Britain's National 
Health Service, aka a "single-payer system" or the "public option." That is why Obamacare 
erects hundreds of new bureaucratic agencies to regulate every detail of health care research, 
delivery and pricing.

That includes hiring thousands of new Internal Revenue Service agents to enforce the individual 
mandate federal District Judge Roger Vinson just declared unconstitutional. And those 1,040 
waivers granted so far under Obamacare are the modern illustration of those European "charters 
of liberty ... granted by power."

For conservatives, the ideal health care reform is embodied in the Health Savings Account that 
puts the power of choice in the hands of individuals. That makes insurance providers compete to 
satisfy customers instead of government bureaucrats.

The bureaucrats are limited to enforcing contracts honestly made and assuring sufficient 
transparency of services and products to enable individuals to make informed choices. Or, as 
Madison would say, those with liberty grant a limited charter of power to government to do 
specific things and only those things.

But a generation that is not taught to recognize the irreconcilable differences represented by the 
Declaration of Independence and the Communist Manifesto, between Madison and Marx, the 
Federalist Papers and Rules for Radicals is doomed to be ruled, not to rule.

Individual liberty w ill not long survive in a republic of civic dunces.

Mark Tapscott is editorial page editor of The Washington Examiner and proprietor ofTapscott's 
CopyDesk blog on washingtonexaminer.com

Article by Mark Tapscott provided by Rep. Wes Keller
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The Price They Paid
Cla im : Essay ou tlines the  fates o f the  s igners o f  the Declaration  o f  Independence.

MIXTURE OF TRUE AND FALSE INFORMATION

Example: [Collected via e-mail, 1999]

THE PRICE THEY PAID

H ave yo u  e v e r  w ondered  w h a t h ap p en ed  to th e  5 6  m en  w ho s ig n ed  th e  
D eclaration  of In d ep en d en ce?

F ive s ig n e r s  w e re  cap tu red  b y  th e  British a s  tra ito rs  and  to rtu red  befo re  th e y  
d ied .

T w e lve  h ad  th e ir  h o m es ran sack ed  an d  burned .

Two lo st th e ir  so n s  se rv in g  in th e  R evo lu tio n ary  A rm y, an o th e r  had  tw o  so n s 
c ap tu red .

Nine of th e  56  fough t an d  d ied  from  w ounds o r h ard sh ip s  of th e  
R evo lu tio n ary  W ar.

T h ey  s ig n ed  and  th e y  p ledged  th e ir  liv e s , th e ir  fo rtu n es , and  th e ir  sa c red  
honor.

W h at kind of m en  w e re  th e y ?

T w en ty-fo u r w e re  la w y e rs  and  ju r is t s .  E leven w e re  m e rch an ts , n ine  w e re  
fa rm e rs  an d  la rg e  p lan tation  o w n ers ; m en  o f m e an s , w e ll e d u ca ted . B ut th e y  
s ig n ed  th e  D eclaration  of In d ep en d en ce  know ing fu ll w ell th a t  th e  p e n a lty  
w ould be  d e a th  if th e y  w ere  c ap tu red .

C a rte r  B raxton  of V irg in ia , a  w e a lth y  p lan te r  and  t ra d e r , s a w  h is sh ip s sw ep t 
from  th e  s e a s  b y  th e  British N avy. He so ld  h is hom e and  p ro p ertie s  to  p a y  
h is d e b ts , and  d ied  in rag s .

T hom as McKeam w a s  so hounded  by  th e  B ritish  th a t  h e  w as  fo rced  to m ove 
his fam ily  a lm o st co n s tan tly . He se rv e d  in th e  C o n gress  w ith ou t p a y , an d  h is 
fam ily  w a s  kep t in h id ing . His p o sse ss io n s  w e re  ta k e n  from h im , and  p o v erty  
w a s  h is  rew ard .

V an d a ls  o r so ld ie rs  looted th e  p ro p ertie s  of D illery , Hall, C lym er, W alto n , 
G w innett, H eyw ard , R u ttled g e , and M iddleton.

At th e  b a tt le  of Yorktown, T hom as N elson, J r . ,  noted th a t  the  British G eneral 
C o rn w allis  had  ta k e n  over th e  Nelson h om e for h is h e a d q u a r te rs . He q u ie t ly  
u rg ed  G eneral G eo rge W ash in gto n  to  open  f ire . T he hom e w a s  d e s tro y e d , 
and  N elson d ied  b ankru p t.

F rancis Lew is had  h is  hom e an d  p ro p ertie s  d e s tro y e d . The e n e m y  ja i le d  h is 
w ife , and  sh e  d ied  w ith in  a  few  m onths.

http://www.snopes.com/history/american/pricepaid.asp 1/19/2011
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John  H art w a s  d r iv en  from  his w ife 's  b ed sid e  a s  s h e  w a s  d y in g . T heir 
13 ch ild ren  fled  fo r th e ir  liv e s . His f ie ld s and  his g r is tm ill w e re  la id  to w a s te . 
For m ore th a n  a  y e a r ,  he lived  in fo re s ts  and  c a v e s , re tu rn in g  hom e to  find 
his w ife  d e ad  and h is ch ild ren  v a n ish ed . A few  w e e k s  la te r , h e  d ied  from  
exh au stio n  a n d  a  b roken h ea rt .

Norris and  L iv ingston  su ffered  s im ila r  fa te s .

S u ch  w e re  th e  s to r ie s  and  sac r if ic e s  of th e  A m erican  R evo lu tion . T h ese  w e re  
not w ild -e y e d , rab b le -ro u s in g  ru ffian s. T hey w e re  so ft-sp o k en  m en  of m e an s  
and ed u ca tio n . T h ey  had s e c u r ity , b u t th e y  v a lu ed  lib e r ty  m o re .

S tan d in g  ta lk  s t ra ig h t , and  u n w av erin g , th e y  p led g ed : "For th e  su pport of 
th is d e c la ra t io n , w ith  firm  re lian ce  on th e  p ro tection  of th e  d iv ine  
p ro v iden ce , w e  m u tu a lly  p led ge  to each  o th e r , o u r liv e s , o u r fo rtu n es , and  
our s a c re d  honor."

T hey g a v e  yo u  an d  m e a  f ree  and in d ep en d en t A m erica . T he h isto ry  books 
n ev e r  told yo u  a  lo t ab o u t w h at h ap p en ed  in th e  R evo lu tio n ary  W ar. W e 
d id n 't f ig h t ju s t  th e  B ritish . W e w e re  British su b je c ts  a t  th a t  t im e  and w e  
fo u gh t ou r ow n g o v ern m en t!

S o m e  of u s  t a k e  th e s e  lib ertie s  so m uch for g ra n te d , b u t w e  sh o u ld n 't .

So , t a k e  a few  m in u te s  w h ile  en jo y in g  yo u r  4 th  of Ju ly  H oliday and  s ile n t ly  
th an k  th e s e  p a tr io ts . It 's  no t m uch  to a s k  for th e  p rice  th e y  paid . 
R em em b er: F reedo m  is n ev e r  free !

I hope yo u  w ill show  yo u r su pport by  p le a s e  sen d in g  th is  to  a s  m an y  peop le  
a s  yo u  can . I t 's  t im e  w e  g e t  th e  word ou t th a t  p a trio tism  is NOT a  s in , and  
th e  Fourth of Ju ly  h a s  m ore to it th an  b eer , p icn ics , and  b a seb a ll g a m e s .

O rig in s: In the  w an ing  ye a rs  of the ir lengthy lives, fo rm er p re siden ts (and Founding
Fathers) John Adam s and  Thom as Je ffe rson  reconciled the  po litica l d ifferences that 
had separated  them  fo r  m any  years and carried  on  a  vo lum inous correspondence. One 
o f the  purposes beh ind  the ir  exchange of letters w as to se t  the record straight 
regard ing the  events o f the  Am erican  Revolution, fo r as a u th o r Joseph  J. E llis noted, 
they  (particu larly  Adam s, w hom  h istory w ould  not treat nearly  as k ind ly  as Jefferson) 
w e re  keen ly  aw are  o f  the  "d istinction  betw een h isto ry  a s experienced  and h istory  as 
rem em bered":

A d am s realized that the act o f transform ing the Am erican  Revolution  into 
h istory placed a prem ium  on selecting events and heroes that fit neatly into 
a dram atic fo rm ula, thereby d istorting the m ore tangled and incoherent 
experience that participants actually m aking the h istory  felt at the time. 
Je ffe rson 's  drafting o f the Declaration of Independence  w as a perfect 
exam ple of such  dram atic distortions. The Revolution in th is rom antic 
rendering becam e one  m agical m om ent of inspiration, leading inexorably to 
the foregone conc lusion  of Am erican independence.

Ev idently  Adam s w as right: So great is ou r need fo r sim plified, dram atic  events and 
heroes that even the  rea l-life  biographies o f the fifty-six  men w h o  risked the ir  lives to 
pub lic ly  dec lare  A m erican  independence are no longer com pe lling  enough. Through 
m ultip le  version s o f p ieces like the  one quoted  above, the ir  lives have been repeatedly 
em bellished  w ith  layers o f fancifu l fiction  to m ake fo r a bette r story. A s w e  often do, 
w e 'll t ry  here to str ip  aw ay those  accum ulated layers o f fict ion  and ge t dow n to 
w h a te ve r kernel o f truth  m ay lie underneath:

• F iv e  s ig n e r s  w e r e  c a p t u r e d  b y  t h e  B r i t i s h  a s  t r a i t o r s  a n d  t o r t u r e d  b e f o r e  t h e y  
d ie d .
It is true  that five  s igne rs  o f the Declaration o f Independence w e re  captured  by the
British  during the  cou rse  o f  the Revolutionary W ar. However, none  o f them  died w h ile
a prisoner, and  fou r o f  them  w ere  taken  in to  cu stody  not because they  w ere
considered  "tra ito rs" due  to the ir status as signatorie s to  that docum ent, but because
they  w ere  captured  as prisoners of w ar w h ile  active ly  engaged in m ilita ry  operations
aga inst the British: G eorge  W alton  w as captured  afte r be ing w ounded w hile
com m anding  m ilitia  a t the  Battle of
Savannah  in D ecem ber 1778, and
Thom as Heyw ard, Jr., A rthur
M idd leton, and Edw ard  Rutledge
(three o f the  fo u r Declaration  of
Independence signers from  South
Caro lina) w e re  taken  p risoner at the
Siege  o f Charle ston  in M a y  in 1780.
A lthough  the y  endured  the ill 
treatm ent typ ica lly  afforded  to

http://www.snopes.com/history/american/pricepaid.asp 1/19/2011
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prisoners o f w a r during the ir captiv ity  
(prison cond itions w ere  quite 
dep lorab le  a t the  tim e), they  w ere  not 
tortured, nor is the re  ev idence  that 
they  w ere  treated m ore harsh ly than 
othe r w artim e prisoners w ho w ere  not 
also  signatorie s to the  Declaration.
Moreover, a ll fou r m en w ere  
eventua lly  exchanged  or released; had 
they  been considered  tra ito rs b y  the 
British, they  w ould  have been hanged.

Richard Stockton  o f  New  Je rsey  was 
the  on ly  s igner taken prisoner 
spec ifica lly  because  of h is status as a 
s ignato ry  to  the Declaration, "dragged 
from  his bed by  n ight" b y  local Torie s a fte r he had evacuated  his fam ily  from  New  
Jersey, and im prisoned in New  York C ity 's in fam ous Provost Ja il like a com m on 
crim inal. However, Stockton  w as also the on ly  one o f the fifty -six  signers w ho  v io lated  
the p ledge to  support the Declaration  of Independence and each other w ith  "our Lives, 
ou r Fortunes, and ou r sacred H onor," securing a  pardon and his re lease from  
im prisonm ent by  recanting his s ignatu re  on the Declaration  and sign ing  an oath  
sw earing his a lleg iance to George III.

• T w e lv e  h a d  t h e i r  h o m e s  r a n s a c k e d  a n d  b u r n e d .
It is true  that a num ber o f  s igners saw  the ir hom es and p rope rty  occupied, ransacked, 
looted, and vanda lized  by the  British  (and even in som e ca se s by the  Am ericans). 
However, as w e  d iscu ss in m ore deta il below, th is activ ity  was a com m on (if 
unfo rtunate) part o f  w arfare. S igners' hom es w e re  not spec ifica lly  targeted  fo r 
destruction  —  like  m any o the r Am ericans, the ir p roperty  w as sub ject to  se izu re  w hen  it 
fe ll a long the  path  o f  a w a r  being w aged on the North Am erican  continent.

.  T w o  l o s t  t h e i r  s o n s  s e r v in g  i n  t h e  R e v o lu t io n a r y  A r m y ,  a n o t h e r  h a d  t w o  s o n s  
c a p t u r e d .
Abraham  C lark  o f New  Je rsey  saw  tw o o f his sons captured  by the British and 
incarce rated  on the  prison  sh ip  J e rs e y .  John  W itherspoon, also o f New  Jersey, saw  his 
e ldest son, Jam es, k illed in the  Battle  of G erm antow n in O ctobe r 1777. If there  w as a 
second  signe r o f the  Declaration  w hose  son w as k illed w h ile  se rving in the C ontinenta l 
Arm y, w e  have ye t to  find him.

• N in e  o f  t h e  5 6  f o u g h t  a n d  d ie d  f r o m  w o u n d s  o r  h a r d s h ip s  o f  t h e  R e v o lu t io n a r y  
W a r .
Th is  statem ent is  qu ite  m islead ing as phrased. N ine signers d ied  during the  course o f 
the  Revo lutionary  W ar, bu t none o f them  died from  w ounds o r  hardsh ips in flicted  on 
them  by the  British. (Indeed, several o f  the  n ine  d idn 't even take part in the  w ar.) O n ly  
one signer, Button G w innett o f Georgia, died from  wounds, and  those w ere  received 
not at the hands o f the  British, but o f a fe llow  officer w ith  w hom  he due lled  in M ay  
1777.

• C a r t e r  B r a x t o n  o f  V i r g in ia ,  a  w e a l t h y  p l a n t e r  a n d  t r a d e r ,  s a w  h is  s h ip s  s w e p t  
f r o m  t h e  s e a s  b y  t h e  B r i t i s h  N a v y .  H e  s o ld  h is  h o m e  a n d  p r o p e r t ie s  t o  p a y  h is  
d e b t s ,  a n d  d ie d  in  ra g s .
Before the Am erican  Revolution, C arter Braxton w as possessed  of a  considerab le  
fo rtune  through  inhe ritance  and favorab le  m arriages. W h ile  still in his teens he 
inherited  the  fam ily  estate, w h ich  included  a flourish ing V irg in ia  tobacco p lantation, 
upon the  death  o f h is father. He m arried a  w ea lthy  heiress w ho  died w hen  he w as ju st  
21, and w ith in  a few  years he had rem arried, th is  t im e  to the daughter o f the  Rece iver 
o f Custom s in V irg in ia  fo r the King. As a de legate  representing V irg in ia  in  the 
C ontinenta l Congress in 1776, he w as one o f the m inority  o f  delegates re luctan t to 
support an A m erican  dec laration  o f  independence, a  m ove w h ich  he view ed at the t im e  
as too  dangerous:

[Independence ] is in truth a delusive Bait which m en inconsiderab ly catch 
at, w ithout know ing the hook  to which it is affixed ... Am erica is too 
defence less a State  for the declaration, having  no alliance with a naval 
Pow er nor a s  yet a n y  Fleet of consequence of her own to protect that trade 
which is so  essentia l to the prosecution of the War, w ithout which I know  
we cannot go  on  m uch longer.

Braxton invested  his w ea lth  in  com m erc ia l enterprises, particu larly  sh ipp ing, and he 
endured  severe  financia l reversals during the Revolutionary W a r  w hen  m any o f  the  
sh ip s in w h ich  he held in te re st w ere  e ithe r appropriated  by the  British gove rnm ent 
(because  they  w e re  B ritish -flagged) o r w ere  sunk o r captured b y  the  British. He w as not 
persona lly  targeted  fo r ruin because  he had signed the  Declaration  o f  Independence,
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how ever; he suffered  grievous financia l losses because  m ost o f  his w ea lth  w as tied up 
in sh ipp ing, "that trad e  w h ich  is so  e ssen tia l to the  prosecution  o f the  W ar” and which  
w as the re fo re  a  p rim e m ilita ry  target fo r  the British. Even if  he h adn 't  signed the  
D eclaration  o f Independence, B raxton 's sh ip s w ould  have been casua lt ie s of the  w ar 
just the  same.

A lthough  Braxton d id  lose p roperty during the w ar and had to se ll o ff a sse ts (prim arily 
landho ld ings) to  cover the  debts incurred by the loss o f h is ships, he recouped m uch  of 
that m on ey  a fte r the  w a r  but sub sequently  lost it aga in  through his ow n ill-advised 
business dealings. H is fo rtune  w as considerab ly  d im in ished  in h is later years, but he did 
not by  an y  stretch  o f  the  im agination  "d ie  in  rags."

• T h o m a s  M c K e a m  w a s  s o  h o u n d e d  b y  t h e  B r i t i s h  t h a t  h e  w a s  f o r c e d  t o  m o v e  h is  
f a m i l y  a lm o s t  c o n s t a n t l y .  H e  s e r v e d  in  t h e  C o n g re s s  w i t h o u t  p a y ,  a n d  h is  f a m i l y  
w a s  k e p t  in  h id in g .  H is  p o s s e s s io n s  w e r e  t a k e n  f r o m  h im ,  a n d  p o v e r t y  w a s  h is  
r e w a r d .
As on e  b iog raphy  d escribes Thom as M cKean  (not "McKeam "):

T h o m a s  M cKean  m ight ju st represent an ideal study of how far political 
en gagem en t can be carried by on e  man. O ne  can scarce ly  believe the 
num b er of concurrent offices and  duties th is m an perform ed during  the 
cou rse  o f h is long career. He served  three sta te s and  m any m ore cities and 
county  gove rnm ents, often perform ing duties in two or m ore jurisd ictions, 
even  while engaged  in federal office.

A m ong his m any offices, M cKean  w as a  de legate  to  the C ontinenta l C ongress (of w h ich  
he la te r  se rved  as p resident), President o f Delaw are, C h ie f Justice  o f Pennsylvan ia, and 
G ove rn o r o f Pennsylvan ia. The  above-quoted  statem ent regarding h is be ing "hounded" 
by the  British  during the  Revolutionary W a r  is p robab ly  based upon a  le tte r he w rote  to 
his fr iend  John  Adam s in  1777, in w h ich  he  described  how  he had been "hunted  like a 
fox b y  the  enem y, com pe lled  to rem ove m y  fam ily  five  tim es in  th ree  m onths, and  at 
last fixed  them  in a  little  log-house  on  th e  banks o f the Susquehanna, but they w ere 
soon ob liged  to m ove again  on  account o f the  incursions o f  the Ind ians."

However, it is p rob lem atic to assert that M cKean 's treatm ent w as d ue  to  his being a 
signe r o f  the  Declaration  o f Independence. (His nam e does not appear on printed 
cop ies o f that docum ent authenticated  in January  1777, so it is like ly he d id  not affix 
his nam e  to it until later.) If he w as targeted  by the  British, it w a s qu ite  possib ly 
because  he  a lso served in  a  m ilitary capac ity  as a  vo lun teer leader o f  m ilitia. In any 
case, M cKean  did  not end up  in "poverty," as the estate  he left behind w hen  he d ied in 
1817 w as described  a s consisting o f "stocks, bonds, and huge land tracts in 
Pennsylvan ia ."

• V a n d a ls  o r  s o ld ie r s  lo o t e d  t h e  p r o p e r t ie s  o f  D i l l e r y ,  H a l l ,  C ly m e r ,  W a l to n ,  
G w in n e t t ,  H e y w a r d ,  R u t t le d g e ,  a n d  M id d le t o n .
First o f  all, th is passage has a coup le  o f  m isspellings: the signers referred to  are 
W illiam  E lle ry  (not "D ille ry") and Edw ard  Rutledge (not "Ruttledge"). Secondly, th is 
sen tence  is m islead ing in  that it im plies a m otive  that w as m ost like ly not p re sent (i.e., 
these  m en 's  hom es w ere  looted because the y  had been signers o f the  Declaration  o f 
Independence).

The need  to  fo rage fo r  supp lie s in enem y territo ry  has long been a  part o f  w arfare, and 
so it w a s fa r from  uncom m on fo r British  so ld iers in the  field  to app rop ria te  such 
m ateria l from  priva te  residences during the  Am erican  Revolution. (Not on ly  w ere  
hom es used  as sources o f food, livestock, and o the r necessary  supp lie s, but larger 
houses w e re  a lso  taken ove r and used to  q uarter so ld ie rs o r to  serve as headquarters 
fo r  o ffice rs.) In som e cases, even Am erican  fo rces took  advantage o f the  loca l c itizenry  
to  p rov ision  them selves. G iven  that m any m ore p rom inent A m erican  revo lutionaries 
w ho  w e re  a lso  s igners o f  the  Declaration  o f Independence (e.g., Sam ue l Adam s, John 
Hancock, Benjam in  Franklin, Jam es W ilson, Benjam in Rush, Robert M orris) had hom es 
in areas tha t w e re  occup ied  by the  British  during the  war, yet those hom es w e re  not 
looted o r  vanda lized, it 's hard to  m ake the  case that the  m en nam ed above  w ere  
spe c ifica lly  targeted  fo r  vengeance  by the  British  rather than  unfo rtunate  v ictim s 
w hose  p rop erty  fe ll in the  path  of an arm ed conflic t being w aged on A m erican  soil.

It's a lso  a  com m on  m isconception  that the  s ign ing o f the  Declaration  o f  Independence 
w as the  event that triggered  the Revolutionary  W ar, so  the signers w e re  d irectly  
responsib le  fo r w hatever m isfortunes befe ll them  (and the ir fe llow  Am ericans) as a 
result o f that war. The  w a r actua lly  began m ore than  a year before  the  s ign ing o f the 
Declaration  o f Independence  -  revo lutionary events involv ing arm ed conflic t, such as 
the battle s  of Lexington  and Concord, the se izure  o f Fort T iconderoga  by Ethan A llen  
and h is "G reen  M oun ta in  Boys," the  Battle  o f Bunker Hill, and the  cap ture  o f  M ontrea l 
by G ene ra l R ichard M ontgom ery, a ll took  p lace  in 1775.
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• A t  t h e  b a t t l e  o f  Y o r k t o w n ,  T h o m a s  N e ls o n ,  J r . ,  n o t e d  t h a t  t h e  B r i t i s h  G e n e ra l  
C o r n w a l l is  h a d  t a k e n  o v e r  t h e  N e ls o n  h o m e  f o r  h is  h e a d q u a r t e r s .  H e  q u ie t l y  u r g e d  
G e n e r a l  G e o rg e  W a s h in g to n  t o  o p e n  f i r e .  T h e  h o m e  w a s  d e s t r o y e d ,  a n d  N e ls o n  
d ie d  b a n k r u p t .
T he  ta le  about Thom as N e lson 's urging o r  suggesting the  bom bardm ent o f  h is ow n  house 
is one  o f  several R evo lutionary W ar legends w hose  truth  m ay neve r be know n. Several 
ve rsion s of th is sto ry  ex ist, one o f  w h ich  (as referenced above) ho lds tha t  Nelson 
encouraged G eorge  W ash ington  to she ll h is Yorktow n hom e a fte r  British  M a jo r G eneral 
C harle s Cornw allis had taken  it ove r to  u se  as h is headquarters in  1781:

Cornw allis had turned the hom e o f T ho m as Nelson, w ho had succeeded 
Jefferson a s  go ve rn o r of Virginia, into h is headquarters. Nelson, a s ign e r of 
the Declaration of Independence, had led three Virg in ia b rigades, or 3 ,000  
men, to Yorktow n and, when the shelling of the town w a s  about to begin, 
urged W ash ington  to bom bard h is ow n house. And that is where 
W ash ington , with h is experienced su rv e yo r 's  eye, reputedly pointed the gun  
fo r the first (and s ingu la rly  fatal) allied shot. Legend h a s it that the shell 
w ent right through  a w indow  and landed at the d inner table w here  som e  
British officers, including the British com m issa ry  general, had ju st  sat down 
to dine. T he  general w a s killed and several o thers w ounded a s  it burst 
am ong  their plates.

O ther version s o f  the  s to ry  have Nelson d irecting the  M arqu is de  Lafayette  to train 
French artille ry  on his home:

T he  sto ry  g o e s  that the new V irg in ia  G ove rnor T h o m as Nelson  (w ho 'd  been 
held at Yorktow n but released under a flag of truce) w a s  with Am erican 
forces that day. Lafayette invited Nelson to be present w hen  Captain  
T ho m as M ach in 's  battery first opened fire, a s  both a com plim ent and 
know ing Nelson  lived in Yorktow n and would know  the localities in the 
riverport area. "To what particular spo t," Lafayette reportedly asked  
Nelson, "w ould  yo u r Excellency direct that we should  point the cannon."
N elson replied, “There, to that house. It  is mine, and . . .  it is the best one 
in the town. There you  will be a lm ost certain to find Lord C ornw allis  and the 
British headquarters."

"A  s im u ltaneous d ischarge of all the gu n s  in the line," Joseph Martin  wrote, 
w a s  "followed [by] French troop s accom pany ing it with ’H uzza for the 
A m e rican s."’ S ou nd in g  m uch like the Nelson legend, M a rtin 's  account added 
that "the  first shell sent from  ou r batteries entered an  e legant house  
form erly ow ned or occupied by the Secre tary  of State under the British, and 
burned directly ove r a table surrounded  by a large party of British  officers 
at dinner, killing and w ound ing a num ber o f them ."

Still o th e r accounts m ainta in  this legend is a conflation  of tw o separate  events: Thom as 
Nelson, acting as com m ande r in ch ie f o f the  V irg in ia  m ilitia, ordered  a batte ry  to  open 
fire  on  his u n c le 's  hom e, w here  Cornw allis w as then ensconced. Later, Nelson 
supposed ly  m ade a fr iend ly  bet w ith  French artille rists in w h ich  he cha llenged  them  to 
hit his hom e, one  o f the m ore prom inent landm arks in Yorktow n.

W hateve r the  truth, the Nelson hom e w as ce rta in ly  not "destroyed " as claim ed. The 
house  stands to  th is day a s part o f Co lon ia l National H istorica l Park, and the  National 
Park Serv ice 's descrip tion  o f  it notes on ly  that "the southeast face  o f  the residence 
does show  ev idence  o f dam age  from  cannon  fire."

• F r a n c is  L e w is  h a d  h is  h o m e  a n d  p r o p e r t ie s  d e s t r o y e d .  T h e  e n e m y  j a i l e d  h is  
w i f e ,  a n d  s h e  d ie d  w i t h in  a  f e w  m o n th s .
Francis Lew is represented  New  Yo rk  in the  Continental Congress, and sho rtly  afte r he 
signed the Declaration  o f  Independence his Long Island estate  w a s  raided by the 
British, possib ily  as reta liation  fo r his having been a s ignatory to  tha t docum ent. W hile  
Lew is w as in  Ph iladelph ia  attend ing to  congressiona l m atters, his w ife  w as taken 
p risone r by the  British  a fte r d isregard ing an o rde r fo r citizens to  evacuate  Long Island. 
M rs. Lew is w a s held  fo r severa l m onths before being exchanged  fo r the  w ive s o f British 
offic ia ls captured  by the  Am ericans. A lthough  her cap tiv ity  w as undoubted ly  a 
hardship, she had a lready been in poor health fo r som e t im e  and died a few  years (not 
m onths) later.

• J o h n  H a r t  w a s  d r iv e n  f r o m  h is  w i f e 's  b e d s id e  a s  s h e  w a s  d y in g .  T h e ir  
13 c h i ld r e n  f l e d  f o r  t h e i r  l iv e s .  H is  f i e l d s  a n d  h is  g r i s t m i l l  w e r e  l a i d  t o  w a s te .  F o r  
m o r e  t h a n  a  y e a r ,  h e  l i v e d  in  f o r e s t s  a n d  c a v e s ,  r e t u r n in g  h o m e  t o  f i n d  h is  w i f e  
d e a d  a n d  h is  c h i ld r e n  v a n is h e d .  A  f e w  w e e k s  l a t e r ,  h e  d ie d  f r o m  e x h a u s t io n  a n d  a  
b r o k e n  h e a r t .
John  Hart’s New  Je rsey  farm  w as looted in the course o f the  Revolutionary  W ar, and he 
did  have to rem ain  in h id ing fo r a w h ile  afterwards. However, the  c la im  that he was 
"driven  from  his [dying] w ife 's  bedside" as his ”13 ch ildren fled fo r  his lives" is dram atic 
fiction. The British  overran  the  area o f New  Je rsey  w here  he resided in late Novem ber
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of 1776, but h is w ife  had a lready died on 8 October, and  m ost o f the ir ch ildren  w ere  
adults by then. H e a lso  did not d ie "from  exhaustion  and  a  b roken heart" a  m ere "few  
w e eks" a fte r em erg ing  from  hid ing -  he w as tw ice  re-e lected  to  the Continental 
Congress, served  as Sp eake r of the New  Je rsey  assem bly, and  invited the Am erican  
a rm y to encam p on h is New  Jersey farm land in June 1778 before  succum bing to  k idney 
stones in M ay  1779.

• N o r r i s  a n d  L iv in g s to n  s u f f e r e d  s i m i l a r  f a t e s .
Lew is M orris  (not Norris) indeed saw  his W e stcheste r County, New  York, hom e taken 
ove r in 1776 and used as a  barracks fo r soldiers, and  the  horses and livestock  from  his 
fa rm  com m andeered  by  m ilitary personnel, but he suffered  tho se  deprivations at the 
hands o f the  C on tinenta l Arm y, not the British. Sho rt ly  a fterw ards his hom e w as 
appropriated  b y  the  British, but M orris  and h is w ife  recla im ed the  p roperty  and 
resto red  the ir hom e a fte r  the  war.

Ph ilip  L iv ingston  lost severa l properties to the  British occupation  o f New  Yo rk  and sold 
o ff o the rs  to  support the  w ar effort, and he did  not recover them  because he died 
sud d en ly  in 1778, before  the  end o f the war.

W h at should  w e  take  from  all o f th is? The signers o f the  Declaration  o f Independence 
did take  a huge risk  in  daring to put the ir nam es on a  docum ent that repudiated the ir 
governm ent, and the y  had every reason to be lieve  a t the  tim e that they m ight w ell be 
hanged  fo r having done  so. That w as a courageous act w e  should  indeed rem em ber and 
h on or on the  Fourth  o f Ju ly  am idst ou r "beer, p icn ics, and baseba ll gam es." But w e  
should  a lso  not lose s igh t of the fact that m any m en (and w om en) other than the 
fifty -six  signers o f  the  Declaration of Independence -  som e  fam ous and  m ost 
not -  risked  and sacrificed  m uch (including the ir lives) to  support the revolutionary 
cause. T he  hardsh ip s and losses endured by m any Am ericans during the struggle  fo r 
independence  w e re  not visited  upon the signers alone, n o r w e re  they  any less ruinous 
fo r having befa llen  peop le  w hose  nam es are not im m orta lized  on a  p iece o f 
parchm ent.
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Helen Phillips

From: Jim Pound
Friday, March 29, 2013 12:05 PM 
Helen Phillips 
House Finance
FW: Written testimony for HB31

Sent:
To:
Cc:
Subject:

I just received this addition.

From: LIO Kenai
Sent: Wednesday, March 27, 2013 9:16 AM 
To:
Subject: Written testimony for HB31 

HB 31 constitution study requirement

I want to convey my support of this legislation as well as the constitutional change to allow school choice for 
parents. This legislation will do more to support the improvement of the education of the children of the State of 
Alaska and the quality of voters in the next generations than can succinctly be set out in this letter. Thanks so 
much for your efforts.

In the recent past I heard of a community project of interaction between the community and the classrooms to 
confirm the existence and depth of the lesson plans covering constitution studies and founding documents. After 
the initial planning of the project, I learned that the study of the constitution and the founding documents is not 
necessarily required by state statute. I am anxious for this legislation to be passed so that I learn the effective 
date.

I am so glad to have this opportunity to provide my support and encouragement for the passage of this 
legislation.

Christine Hutchison 
281 Juliussen Street 
Kenai, AK 99611
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