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SENATE EDUCATION COMMITTEE

Senators Kevin Meyer & Joe Thomas, Co-Chairs

Senator Steadman:

The Senate Education Committee respectfully requests a hearing on SB 83 before the Senate Finance
Committee.

SB 83 provides incentives for teachers to become nationally certified by a national educational certification
board. (While not named in statute, the National Board for Professional Teaching Standards would be the
certifying body.) National certification is a rigorous, classroom oriented process which will increase the efficacy
of Alaska’s teachers.

Under SB 83 teachers who are nationally certified will receive a $1,000 annual stipend for the ten-year period
of their certification. Teachers who work in low income, low performance areas would receive a $1,500 annual
stipend for certification.

To further encourage teachers to become nationally certified, SB 83 establishes a no-interest, three-year loan of
$2,500 to pay for the certification process. Teachers from low income, low performing areas would receive a
$1,000 stipend and a $1,500 loan to pay certification expenses. These loans would cover most of the cost
incurred to become certified.

The bill packet includes:
1) A Sponsor statement

2) Current version of the bill (Version D)

3) Fiscal note from the Department of Education and Early Development

4) Back up information concerning the National Board of Professional Teaching Standards, including
areas of certification, basis information concerning the process, their five core propositions, and their
convictions on what teachers should know.

We would appreciate a hearing on this bill at your earliest convenience.

Senator Kevin Meyer
Co-Chair, Senate Education Committee Co-Chair, Senate Education Committee
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SENATE EDUCATION COMMITTEE

Senators Kevin Meyer & Joe Thomas, Co-Chairs

Senate Bill 83

"An Act providing for payment and loan incentives to public school teachers for national board
certification.™

...teaching is work ofthe most demanding sort, for teachers must make dozens ofdecisions daily,
command a wide body ofknowledge and skill, learn to react instantly, and be disposed to act
wisely in difficult situations. And while there are principles andprecepts, skills and techniques,
to guide the work, teaching is also an activity with artistic aspects, a craft callingfor reflection
andjudgment.

— From What Teachers Should Know and Be Able to Do

Teaching is one of the most difficult and important jobs we have in our society. In order to have good
schools, we must have good teachers.

Senate Bill 83 provides an incentive for teachers to ramp up their professional knowledge and skills by
becoming nationally certified by the National Board of Professional Teaching Standards. Teachers
would be provided with zero interest loans designed to pay the expense of enrolling in the program.
Once certified they would receive a $1,000 annual stipend for the duration of their certification period
(ten years).

Ifthe teacher is serving in a low performing, high poverty area they would receive a $1,000 stipend for
enrolling in the program, and $1,500 loan for the rest of the expense. They would also receive an
additional $500 annually as long as they remained in a low performing, high poverty area.

Becoming nationally certified is a rigorous and demanding process, and can take up to three years.

There are 25 different areas of certification (see page 7 of the packet), and teachers specialize in their
specific subject area. The certification process focuses on five aspects of teaching: Students and their
learning, the subjects being taught and how to teach them, managing and monitoring student learning,
thinking systematically about the practice of teaching, and being members of the learning community.

We appreciate your support on this important bill.
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CS FOR SENATE BILL NO. 83(EDC)
IN THE LEGISLATURE OF THE STATE OF ALASKA

TWENTY-SEVENTH LEGISLATURE - FIRST SESSION
BY THE SENATE EDUCATION COMMITTEE

Offered:
Referred:

Sponsor(s): SENATE EDUCATION COMMITTEE

A BILL
FOR AN ACT ENTITLED
"An Act providing for payment and loan incentives to public school

national board certification."

27-LS0425\D
Mischel
2/16/11

teachers for

BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF ALASKA:

* Section 1. AS 14.20 is amended by adding a new section to article 3 to read:

Sec. 14.20.225. Incentive and stipend payments for national board

certification, (a) A school district or the department, as applicable, shall

, in January of

each year, pay an incentive payment of $1,000 to each teacher who is employed by the

district or the department and who holds a current and valid national board

certification.

(b) In addition to the incentive payment provided in (a) of this section, for a

teacher who is employed by a district to teach in a school that is located in a high

poverty attendance area and that has received a low performance rating,

by the department, a school district shall,

as determined

(1) if the teacher holds a current and valid national board certification,
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annually pay a supplemental incentive payment of $500; or

(2) if a teacher is not national board certified, pay the national

certification board an amount that is not more than $1,000 to be used toward national
certification of the teacher for the period in which the teacher is actively seeking

national board certification.

(©) The department shall provide sufficient funding, subject to appropriation

and in addition to the state aid received under AS 14.17, to a school district to make
national board certification incentive payments as provided in this section. The
department may establish a form and procedure to be used by a school district to
request teacher incentive and stipend payments, including proof of actively pursuing
national board certification.
fob (d) Nothing in this section prohibits a district or the department from
providing additional monetary incentives to a teacher.
(e) Inthis section,
(1) "district'* has the meaning given in AS 14.17.990;
(2) "national board certification means individual achievement of

national professional teaching standards as certified by a nationally recognized board.

* Sec. 2. AS 14.43 is amended by adding new sections to read:

Article 9A. National Board Teacher Certification Loan Program.

Sec. 14.43.550. Program established. The national board teacher certification
loan program is established to provide an incentive for teachers employed by a public
school district in the state or a school operated by the department to pursue
certification of professional teaching standards by a nationally recognized board.

Sec. 14.43.555. Administration and eligibility, (a) The national board teacher
certification loan program shall be administered by the commission in accordance with
regulations adopted by the commission. The commission shall

(1) provide on behalfof eligible teachers loan awards of a lump sum of
$2,500 for each teacher, to be repaid over three years at zero percent interest;

(2) allocate the loan awards available for national board teacher
certification annually to the department for loans on behalf of teachers employed by

the department who teach in a public school and to the school district for loans to

-2
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teachers employed by the district;

3) develop and distribute to the department and to the districts an

application form for teacher certification loans under this section.

(b) A teacher is eligible to receive the benefit of a national board teacher

certification loan if the teacher is currently

(1) employed by the department or a public school district and teaches
students who are in grades kindergarten through 12;

(2) actively pursuing national certification of professional teaching
standards awarded by a nationally recognized board; and

(3) signs an agreement provided by the commission to secure
repayment of the loan within three years.

(c) For aloan awarded under this section, the commission shall

(1) make payments to the national teacher certification board on behalf
of an eligible teacher;

(2) establish conditions for repayment;

(3) provide for penalties for default; and

(4) pro rate the amount of the award if insufficient funding is available
to provide awards on behalfof all eligible teachers in a fiscal year.

(d) In making loans under this section, the commission shall apply the
standards used by the department under AS 14.20.225(c) for determining what
constitutes actively pursuing national certification.

Sec. 14.43.590. Definitions. In AS 14.43.550 - 14.43.590,

(1) department™ means the Department of Education and Early
Development;

(2) “district has the meaning given in AS 14.17.990.

-3- CSSB 83(EDC)
New Text Underlined [DELETED TEXT BRACKETED]



10
11

12
13
14

WORK DRAFT WORK DRAFT WORK DRAFT

27-LS0425M
Mischel
2/14/11

CS FOR SENATE BILL NO. 83(EDC)
IN THE LEGISLATURE OF THE STATE OF ALASKA

TWENTY-SEVENTH LEGISLATURE - FIRST SESSION
BY THE SENATE EDUCATION COMMITTEE

Offered:
Referred:

Sponsor(s): SENATE EDUCATION COMMITTEE

A BILL
FOR AN ACT ENTITLED

"An Act providing for payment and loan incentives to public school teachers for

national board certification."

BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF ALASKA:

* Section 1. AS 14.20 is amended by adding a new section to article 3 to read:

Sec. 14.20.225. Incentive and stipend payments for national board
certification, (a) A school district or the department, as applicable, shall in January of
each year pay an incentive payment of $1,000 to each teacher who is employed by the
district or the department and who holds a current and valid national board
certification.

(b) In addition to the incentive payment provided in (a) of this section, for a
teacher who is employed by a district to teach in a school that is located in a high
poverty attendance area and that has received a low performance rating, as determined

by the department, a school district shall,

(1) if the teacher holds a current and valid national board certification.
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1 annually pay a supplemental incentive payment of $500; or

2 (2) if a teacher is not national board certified, pay the national
3 certification board an amount that is not more than $1,000 to be used toward national
4 certification of the teacher for the period in which the teacher is actively seeking
5 national board certification.

6 (c) The department shall provide sufficient funding, subject to appropriation
7 and in addition to the state aid received under AS 14.17, to a school district to make
8 national board certification incentive payments as provided in this section. The
9 department may establish a form and procedure to be used by a school district to
10 request teacher incentive and stipend payments, including proof of actively pursuing
11 national board certification.

12 (d) In this section,

13 (1) "district™ has the meaning given in AS 14.17.990;

14 (2) "pational board certification” means individual achievement of
15 national professional teaching standards as certified by a nationally recognized board.

16 * Sec. 2. AS 14.43 is amended by adding new sections to read:

17 Article 9A. National Board Teacher Certification Loan Program.

18 Sec. 14.43.550. Program established. The national board teacher certification
19 loan program is established to provide an incentive for teachers employed by a public
20 school district in the state or a school operated by the department to pursue
21 certification of professional teaching standards by a nationally recognized board.

22 Sec. 14.43.555. Administration and eligibility, (a) The national board teacher
23 certification loan program shall be administered by the commission in accordance with
24 regulations adopted by the commission. The commission shall

25 (1) provide on behalf of eligible teachers loan awards of a lump sum of
26 $2,500 for each teacher, to be repaid over three years at zero percent interest;

27 (2) allocate the loan awards available for national board teacher
28 certification annually to the department for loans on behalf of teachers employed by
29 the department who teach in a public school and to the school district for loans to
30 teachers employed by the district;

31 (3) develop and distribute to the department and to the districts an
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application form for teacher certification loans under this section.
(b) A teacher is eligible to receive the benefit of a national board teacher
certification loan if the teacher is currently
(1) employed by the department or a public school district and teaches
students who are in grades kindergarten through 12;
(2) actively pursuing national certification of professional teaching
standards awarded by a nationally recognized board; and
(3) signs an agreement provided by the commission to secure
repayment of the loan within three years.
(c) For aloan awarded under this section, the commission shall

(1) make payments to the national teacher certification board on behalf
of an eligible teacher;

(2) establish conditions for repayment;

(3) provide for penalties for default; and

(4) pro rate the amount of the award if insufficient funding is available
to provide awards on behalf of all eligible teachers in a fiscal year.

(d) In making loans under this section, the commission shall apply the
standards used by the department under AS 14.20.225(c) for determining what
constitutes actively pursuing national certification.

Sec. 14.43.590. Definitions. In AS 14.43.550 - 14.43.590,

(1) ‘"department" means the Department of Education and Early
Development;

(2) “district’* has the meaning given in AS 14.17.990.
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STATE OF ALASKA

2011 LEGISLATIVE SESSION

FISCAL NOTE

Fiscal Note Number
Bill Version SB83~
() Publish Date

Identifier (file name) SB83-EED-TLS-2-11-11 Dept. Affected EED

Title "An Act providing for payment and loan incentives to public..." Appropriation Teaching and Learning Support
Allocation Teacher Certification

Sponsor Senate Education Committee

Requester Senate Education Committee OMB Component Number 1240

Expenditures/Revenues

(Thousands of Dollars)

Note: Amounts do not include inflation unless otherwise noted below.

OPERATING EXPENDITURES
Personal Services
Travel
Services
Commodities
Capital Outlay
Grants
Miscellaneous
TOTAL OPERATING

|[CAPITAL EXPENDITURES

CHANGE IN ~ -------------
REVENUES

FUND SOURCE

Appropriation
Required
FY 2012

285.0

285.0

FY 2012

0.0

Information
FY 2013 FY 2014 FY 2015 FY 2016 FY 2017

316.5 348.0 379.5 411.0 442.0

316.5 348.0 379.5 411.0 442.0

(Thousands of Dollars)

1002 Federal Receipts

1003 GF Match

1004 GF

1005 GF/Program Receipts

1037 GF/Mental Health

Other (please identify)
TOTAL

285.0

285.0

Estimate of any currentyear (FY2011) cost

POSITIONS
Full-time
Part-time
Temporary

0.0

316.5 348.0 379.5 411.0 442.0

316.5 348.0 379.5 411.0 442.0

Why this fiscal note differs from previous version (if initial version, please note as such)

Prepared by Cynthia Curran, Director
Division Teaching and Learning Support

Phone 465-2857

Date/Time 2/11/11 2:47 PM

Date 2/11/2011

Approved by  Mike Hanley
Commissioner

(Rovised 12772011 VB
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FISCAL NOTE

STATE OF ALASKA BILL NO. SB83
2011 LEGISLATIVE SESSION

Analysis

SB83 provides for payments and loan incentives to public school teachers for national board certification. This
includes a basic incentive payment of $1000 for teachers holding a current and valid national board certification and
an additional $500 for teachers holding this certification in high poverty attendance areas that have received a low
performance rating as determined by the department.

The base countis currently 120 plus an additional 21 teachers anticipated for FY12. The maximum incentive provided
under this legislation if all teachers qualified for both incentives would be 141 teachers X $1,500 = $211,500. Each
subsequent fiscal year projects an additional 21 teachers receiving the incentives to reflect the anticipated annual
growth.

With an average growth rate of 21 teachers per year that would be actively seeking national board certification, not
more than $1,000 would be provided annually to pay the national certification board on their behalf. 21 X $1,000 =
$21,000. This projection is contained in each subsequentyear through FY17.

Using the growth assumption/annual average of 21 teachers peryear pursuing certification of professional teaching

standards by a nationally recognized board, under the proposed Sec. 14.43.550-555 for the National Board Teacher
Certification Loan Program, $2,500 would be provided as loans for eligible teachers. 21 X $2,500 = $52,500 per year.

(Revised /2712011 OMB Page 2 of 2
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Fields of Certification

NBPTS offers the following 25 certificate areas that cover 16 subject areas and are classified into seven student age categories. As a

candidate you can opt for a generalist certificate or one that is subject-specific.

Certificates Currently Available

Art

Early and Middle Childhood

Early Adolescence through Young Adulthood
Career and Technical Education

Early Adolescence through Young Adulthood
English as a New Language

Early and Middle Childhood

Early Adolescence through Young Adulthood
English Language Arts

Early Adolescence

Adolescence and Young Adulthood
Exceptional Needs Specialist

Early Childhood through Young Adulthood
Generalist

Early Childhood

Middle Childhood
Health

Early Adolescence through Young Adulthood
Library Media

Early Childhood through Young Adulthood
Literacy: Reading - Language Arts

Early and Middle Childhood
Mathematics

Early Adolescence

Adolescence and Young Adulthood
Music

Early and Middle Childhood

Early Adolescence through Young Adulthood
Physical Education

Early and Middle Childhood

Early Adolescence through Youna Adulthood
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School Counseling
Early Childhood through Young Adulthood
Science
Early Adolescence
Adolescence and Young Adulthood
Social Studies - History
Early Adolescence
Adolescence and Young Adulthood
World Languages Other than English
Early Adolescence through Young Adulthood

Age Categories

Early Childhood (Ages 3-8)

Middle Childhood (Ages 7-12)

Early & Middle Childhood (Ages 3-12)

Early Childhood through Young Adulthood (Ages 3-18+)
Early Adolescence (Ages 11-15)

Adolescence and Young Adulthood (Ages 14-18+)

Early Adolescence through Young Adulthood (Ages 11-18+)

O O O O o o o
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Become a Candidate > What is National Board Certification?

What is National Board Certification?

What Is National Board Certification?

National Board Certification is an advanced teaching credential. It complements, but does not replace, a state's
teacher license. It is valid for 10 years, and renewal candidates must begin the renewal process during their
eighth or ninth years as NBCTs.

National Board Certification is achieved upon successful completion of a voluntary assessment program
designed to recognize effective and accomplished teachers who meet high standards based on what teachers
should know and be able to do. National Board Certification is available nationwide for most preK-12 teachers.
As part of the certification process, candidates complete 10 assessments that are reviewed by trained teachers
in their certificate areas. The assessments include four portfolio entries that feature teaching practice and six
constructed response exercises that assess content knowledge.

Why Standards for Accomplished Teaching?

Every child deserves an accomplished teacher — one who is qualified to equip students with the skills to
succeed in the 21st century global community. NBPTS Standards and National Board Certification give teachers
and schools the tools to define and measure teaching excellence. NBPTS Standards are based on the Five Core
Propositions that form the foundation for what all accomplished teachers should know and be able to do and
provide a reference that helps educators link teaching standards to teaching practice.
Five Core Propositions

Teachers are committed to students and their learning.

Teachers know the subjects they teach and how to teach those subjects to students.

Teachers are responsible for managing and monitoring student learning.

Teachers think systematically about their practice and learn from experience.

Teachers are members of learning communities.

W hat Are the Standards and Certificate Areas?

NBPTS developed standards for accomplished teaching in 16 different subject areas with students at various
developmental levels. These standards were developed and validated by representative committees comprised
of master teachers, disciplinary organizations and other education experts. Many school systems use the
standards as the basis for ongoing teacher and school counselor professional development, and many colleges
and universities incorporate them into their undergraduate and graduate teacher-education programs.

Based on these standards, NBPTS offers 25 certificates that are applicable to most teachers in American

schools. For more information, see the chart at nbpts.org/certificates.

Page j9
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The Five Core Propositions

This policy set forth our vision for accomplished teaching. The Five Core Propositions form the foundation and frame the rich amalgam
of knowledge, skills, dispositions and beliefs that characterize National Board Certified Teachers (NBCTs).

Proposition 1: Teachers are Committed to Students and Their Learning

J NBCTs are dedicated to making knowledge accessible to all students. They believe all students can learn.

j  They treat students equitably. They recognize the individual differences that distinguish their students from one another
and they take account for these differences in their practice.

j  NBCTs understand how students develop and learn.

j They respect the cultural and family differences students bring to their classroom.

y They are concerned with their students' self-concept, their motivation and the effects of learning on peer relationships.

j  NBCTs are also concerned with the development of character and civic responsibility.

Proposition 2: Teachers Know the Subjects They Teach and How to Teach Those Subjects to

Students.

j NBCTs have mastery over the subject(s) they teach. They have a deep understanding of the history, structure and real-
world applications of the subject.

j  They have skill and experience in teaching it, and they are very familiar with the skills gaps and preconceptions students
may bring to the subject.

j They are able to use diverse instructional strategies to teach for understanding.

Proposition 3: Teachers are Responsible for Managing and Monitoring Student Learning.

j NBCTs deliver effective instruction. They move fluently through a range of instructional techniques, keeping students
motivated, engaged and focused.

j  They know how to engage students to ensure a disciplined learning environment, and how to organize instruction to meet
instructional goals.

i NBCTs know how to assess the progress of individual students as well as the class as a whole.

i They use multiple methods for measuring student growth and understanding, and they can clearly explain student

performance to parents.

Proposition 4: Teachers Think Systematically about Their Practice and Learn from Experience.

j
j
j

NBCTs model what it means to be an educated person - they read, they question, they create and they are willing to try
new things.

They are familiar with learning theories and instructional strategies and stay abreast of current issues in American
education.

They critically examine their practice on a regular basis to deepen knowledge, expand their repertoire of skills, and
incorporate new findings into their practice.

Proposition 5: Teachers are Members of Learning Communities.

NBCTs collaborate with others to improve student learning.

They are leaders and actively know how to seek and build partnerships with community groups and businesses.

They work with other professionals on instructional policy, curriculum development and staff development.

They can evaluate school progress and the allocation of resources in order to meet state and local education objectives.
They know how to work collaboratively with parents to engage them productively in the work of the school.
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In 1983, public concern about the state of American education was sharply heightened by the
issuance of a federal report titted A Nation at Risk. The report provoked a wave of reform initia-
tives that engulfed the education community. Most of these programs, however, left out a critical
element of the education equation: the classroom teacher.

If America is to have world-class schools, it must have a world-class teaching force. Many excel-
lent teachers already work in the schools, but their work often goes unrecognized and unreward-
ed. As a consequence, many first-rate practitioners leave the schools, and others who could be
exceptional teachers never consider teaching. Worse still, the knowledge and skills of the fine
teachers who remain are often underutilized, their positive influence allowed only modest scope.

Three years after A Nation at Risk, in 1986, the Carnegie Task Force on Teaching as a
Profession issued a pivotal report, A Nation Prepared: Teachers for the 21st Century. lIts leading
recommendation called for the establishment of a National Board for Professional Teaching
Standards. The following year, this unique institution in the history of American education was
born.

The NRtlorcal Board's kvdsslopv is to advance the quality of teaching and learning by:

» maintaining high and rigorous standards for what accomplished teachers should know and be
able to do,

| providing a national voluntary system certifying teachers who meet these standards, and
>advocating related education reforms to integrate National Board Certification in American
education and to capitalize on the expertise of National Board Certified Teachers.

National Board Certification®, developed by teachers, with teachers, and for teachers, is a sym-
bol of professional teaching excellence. Offered on a voluntary basis, it complements, not
replaces, state licensing. While state licensing systems set entry-level standards for beginning
teachers, National Board Certification has established advanced standards for experienced
teachers.

Linked to these standards is a new generation of fair and trustworthy assessment processes that
honor the complexities and demands of teaching. They focus on teacher work and the difficult
issues that accomplished teachers confront on a regular basis. The NBPTS assessments for
National Board Certification include having teachers construct a portfolio that represents an
analysis of their classroom work and participate in exercises designed to tap the knowledge,
skills, disposition and professionaljudgment that distinguish their practice.

At the time the National Board was founded in 1987, it was understood that a critical first task
was the development of a policy that would spell out the National Board's vision of accom-
plished practice. In 1989, it issued its policy statement, What Teachers Should Know And Be
Able To Do, which has served as a basis for all of the standards development work NBPTS has
conducted. To this day, it remains the cornerstone of the system of National Board Certification
and has served as a guide to school districts, states, colleges, universities and others with a
strong interest in strengthening the initial and ongoing education of America's teachers. It also
holds the promise of being a stimulus to self-reflection on the part of teachers at all levels of
accomplishment as well as a catalyst for healthy debate and the forging of a new professional
consensus on accomplished practice in each field of teaching.
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In this policy, the National Board presents its view of what teachers should know and be able to do-
its convictions about what it values and believes should be honored in teaching. This expression of
ideals guides all of the National Board's standards and assessment processes.

The fundamental requirements for proficient teaching are relatively clear: a broad grounding in the lib
eral arts and sciences; knowledge of the subjects to be taught, of the skills to be developed, and of
the curricular arrangements and materials that organize and embody that content; knowledge of gen-
eral and subject-specific methods for teaching and for evaluating student learning; knowledge of stu-
dents and human development; skills in effectively teaching students from racially, ethnically, and
socioeconomically diverse backgrounds; and the skills, capacities and dispositions to employ such
knowledge wisely in the interest of students.

This enumeration suggests the broad base for expertise in teaching but conceals the complexities,
uncertainties and dilemmas of the work. The formal knowledge teachers rely on accumulates steadily,
yet provides insufficient guidance in many situations. Teaching ultimately requiresjudgment, improvisa
tion, and conversation about means and ends. Human qualities, expert knowledge and skill, and pro-
fessional commitment together compose excellence in this craft.

The National Board has led the vanguard effort to develop professional standards for elementary and
secondary school teaching. The National Board Certified Teachers® stand for professionalism in the
schools. The National Board's responsibility is not only to ensure that teachers who become National
Board Certified meet its professional standards of commitment and competence, but also to maintain
standards and assessments that are so well regarded that America's accomplished teachers will
decide to seek National Board Certification.
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Policy Position (Five Core Propositions)

The National Board for Professional Teaching Standards seeks to identify and recognize teachers
who effectively enhance student learning and demonstrate the high level of knowledge, skills,
abilities and commitments reflected in the following five core propositions.

+. Teachers art cokvmu.ttgot to students and their learning.

Accomplished teachers are dedicated to making knowledge accessible to all students. They act
on the belief that all students can learn. They treat students equitably, recognizing the individual
differences that distinguish one student from another and taking account of these differences in
their practice. They adjust their practice based on observation and knowledge of their students'
interests, abilities, skills, knowledge, family circumstances and peer relationships.

Accomplished teachers understand how students develop and learn. They incorporate the prevail-
ing theories of cognition and intelligence in their practice. They are aware of the influence of
context and culture on behavior. They develop students' cognitive capacity and their respect for
learning. Equally important, they foster students' self-esteem, motivation, character, civic responsi-
bility and their respect for individual, cultural, religious and racial differences.

0.. Teachers lewow the subjects theij teach and how to teach those subjects to students.
Accomplished teachers have”a rich understanding of the subject(s) they teach'and appreciate
how knowledge in their subject is created, organized, linked to other disciplines and applied to
real-world settings. While faithfully representing the collective wisdom of our culture and uphold-
ing the value of disciplinary knowledge, they also develop the critical and analytical capacities
of their students.

Accomplished teachers command specialized knowledge of how to convey and reveal subject
matter to students. They are aware of the preconceptions and background knowledge that stu-
dents typically bring to each subject and of strategies and instructional materials that can be of
assistance. They understand where difficulties are likely to arise and modify their practice accord-
ingly. Their instructional repertoire allows them to create multiple paths to the subjects they teach,
and they are adept at teaching students how to pose and solve their own problems.

3 . Teac-hers are responsible for mat/vaging and monitoring student learning.
Accomplished teachers create, enrich, maintain and alter instructional settings to capture and sus-
tain the interest of their students and to make the most effective use of time. They also are adept
at engaging students and adults to assist their teaching and at enlisting their colleagues' knowl-
edge and expertise to complement their own. Accomplished teachers command a range of
generic instructional techniques, know when each is appropriate and can implement them as
needed. They are as aware of ineffectual or damaging practice as they are devoted to elegant
practice.

They know how to engage groups of students to ensure a disciplined learning environment, and
how to organize instruction to allow the schools' goals for students to be met. They are adept at
setting norms for social interaction among students and between students and teachers. They
understand how to motivate students to learn and how to maintain their interest even in the face
of temporary failure.
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Accomplished teachers can assess the progress of individual students as well as that of the class as a
whole. They employ multiple methods for measuring student growth and understanding and can clear-
ly explain student performance to parents.

-f. Teachers sijstem-atlcallu) abouttheir practice and Lgam, from, experience.
Accomplished teachers are models oYeducated persons, exemplifying the virtues they seek to inspire
in students - curiosity, tolerance, honesty, fairness, respect for diversity and appreciation of cultural dif-
ferences - and the capacities that are prerequisites for intellectual growth: the ability to reason and
take multiple perspectives to be creative and take risks, and to adopt an experimental and problem-
solving orientation.

Accomplished teachers draw on their knowledge of human development, subject matter and instruc-
tion, and their understanding of their students to make principled judgments about sound practice.
Their decisions are not only grounded in the literature, but also in their experience. They engage in
lifelong learning which they seek to encourage in their students.

Striving to strengthen their teaching, accomplished teachers critically examine their practice, seek to
expand their repertoire, deepen their knowledge, sharpen theirjudgment and adapt their teaching to
new findings, ideas and theories.

5. Teachers are members of LearnTi'ig commucnhities.

Accomplished teachers contribute to the effectiveness of the school by working collaboratively with
other professionals on instructional policy, curriculum development and staff development. They can
evaluate school progress and the allocation of school resources in light of their understanding of state
and local educational objectives. They are knowledgeable about specialized school and community
resources that can be engaged for their students' benefit, and are skilled at employing such resources
as needed.

Accomplished teachers find ways to work collaboratively and creatively with parents, engaging them
productively in the work of the school.
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.Suepportli/lvg S>tattwifwA:

We each remember the great teachers who touched our lives, kindled our interest and pressed us
to do our best. We hold powerful images of such teachers. They exhibited a deep caring and
love for children. They conveyed a passion for the subjects they taught, captivating their students
with that passion. They approached their work with creativity and imagination, striving constantly
to improve. As committed professionals, they were proud to be teachers.

The images of teaching that we share are deceptive as well as compelling. They emphasize
teaching's external aspects, not its inner workings. If we fondly recall the great teachers of our
past, we also typically see teaching as a humble undertaking. It concerns itself with the least
powerful age group in society. It involves such seemingly routine activities as arranging seat-
work, lecturing, reviewing and responding to students' efforts, and disciplining their behavior.

Historically, there is an enduring constancy in the organization of schools, of classrooms and of
teaching itself. Self-contained classrooms, whole-group, textbook-centered instruction, teaching as
telling, learning as the passive acquisition of facts, standardized testing - these patterns of
schooling are as familiar as chalk dust. They constitute an unintended national curriculum that, as
an unrelieved diet, does not adequately serve the educational needs of a diverse and dynamic
society. Good teachers, of course, depart in many ways from these routines.

These pervasive images underestimate teaching's complexities and freeze the enterprise into
forms that overlook its non-routine nature and the importance of independent professionaljudg-
ment in the life of the accomplished teacher. But teaching is work of the most demanding sort, for
teachers must make dozens of decisions daily, command a wide body of knowledge and skill,
learn to react instantly, and be disposed to act wisely in difficult situations. And while there are
principles and precepts, skills and techniques, to guide the work, teaching is also an activity with
artistic aspects, a craft calling for reflection andjudgment.

Although complicated, teaching nonetheless evokes simple, reductionist analysis. Much of the dis-
course on teaching and learning pulls apart what must bejoined in practice. Chroniclers of
teaching, for example, often assign the teacher's primary loyalty to the student or to the subject,
with elementary teachers often characterized as "student-centered” and secondary teachers seen
as "subject-centered." This dichotomy is false. Sound teaching merges commitment to students
with allegiance to knowledge at all grade levels. All teachers must uphold the claims of knowl-
edge, yet strive to build spacious avenues from such knowledge to students' understanding.

There is likewise a tendency to frame teaching either in terms of imparting valuable knowledge
or as encouraging the acquisition of skills. But knowledge and skill are not disjoint. Knowledge -
in the form of specific facts and organizing principles - is necessary to the exercise of most skills,
just as a range of skills is necessary to the acquisition and construction of knowledge.
Knowledge and skill cannot be pulled apart, nor can one assume pride of place over the other.

Another commonplace fallacy is to distinguish "basic" from "higher-order" skills, and to regard
mastery of the basics as a precondition to advanced forms of reasoning and functioning.
Accomplished teachers realize that higher-order thinking is the hallmark of successful learning at
all levels. Students, for example, cannot become good writers without engaging in complex prob-
lem-solving processes, nor can they effectively learn basic mathematics simply by memorizing
rules for manipulating numbers. There can be no neat division of teaching labor along a basic-to-
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advanced skills continuum. All teachers must concern themselves with higher-order skills, with the
executive functions of reasoning, and with students' capacities to monitor their own learning.

To unify these dichotomies in practice however, requires skill, wisdom and judgment.
Accomplished teachers constantly assess and adjust their practice to maintain fidelity to students
and to subjects, to knowledge and to skills, and to basic and advanced functions.
Professionalism in teaching entails the ongoing pursuit of these unities. Hence, teachers regularly
find themselves confronting hard choices — sometimes sacrificing one goal for another, sometimes
making compromises.

W hile teaching demands crisp reasoning and few settings yield to only a single approach,
teachers do not have free rein to select any approach that strikes them as felicitous. Rather, their
choices are anchored in their own experience and in the settled ground of the knowledge base
that defines both efficacious and flawed practice. Being able to apply steady, disciplinedjudg-
ment and reflective scrutiny within the bounds set by this constantly expanding body of knowl-
edge is the hallmark of professionalism in teaching. As such, these values will be found at the
heart of the standards the National Board will promulgate.

0\Ay the c-om.mXtm.ei'vt to Professlovutliswc lia, T8achli/v0

As its title indicates, the National Board is committed to professional standards for teaching. The
term "professional” is an honorific in our society, and denotes occupations characterized by cer-
tain attributes. Chief among these are a body of specialized, expert knowledge together with a
code of ethics emphasizing service to clients. The knowledge base typically provides substantial,
but not complete, guidance for professional practice. Professionals possess expert knowledge,
but often confront unique, problematic situations that do not lend themselves to formulaic solu-
tions. Professionals must cultivate the ability to cope with the unexpected and act wisely in the
face of uncertafnty.

Professionals deal with urgent human problems: matters of life and death, justice, hope and
opportunity. Essential to their work is the trust of clients. What warrants such trust is the obliga-
tion, upheld within the community of professionals, to pursue an ethic of service and to employ
special knowledge and expertise in the interests of their clients.

These general observations apply to teaching, but with important distinctions. W hile teachers
employ their knowledge and skill on students, they also strive to empower students to continue
the quest for understanding, so that one day the pupil may surpass the instructor. In this regard,
teaching is the most democratic of professions. It aims to place within the hands, head and
hearts of students the means for them to teach themselves.

The ethical dimensions of teaching also distinguish it from other professions. Unique demands
arise because the client's attendance is compulsory and, more importantly, because the clients
are children. Thus, elementary, middle and high school teachers are obligated to meet a strin-
gent ethical standard. Other ethical demands derive from the teacher's role as a model of an
educated person. Teaching is a public activity; a teacher works daily in the gaze of his or her
students, and the extended nature of their lives together in schools places special obligations on
the teacher's behavior. Students learn early to read and draw lessons from their teachers' charac-
ters. Teachers, consequently, must conduct themselves in a manner students might emulate. Their
failure to practice what they preach does not long elude students, parents or peers. Practicing
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with this additional dimension in mind calls for a special alertness to the consequences of man-
ner and behavior. Standards for professional teaching ought, therefore, to emphasize its ethical

nature.

W hat the Nfltbrval Board w ill value In, reaching

The rich amalgam of knowledge, skills, dispositions and beliefs that will characterize National
Board Certified teachers are clustered under the five core propositions presented above. What
follows is an elaboration of these principles that go to the heart of the National Board's perspec-

tive on accomplished teaching.
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Fundamental to the teacher's credo is the belief that all students can learn. Furthermore, they act
on that belief. Accomplished teachers like young people and are dedicated to and skilled at
making knowledge accessible to all students, even as they acknowledge their distinctive traits
and talents. Success depends on teachers' belief in the dignity and worth of all human beings
and in the potential that exists within each child. Teachers typically do not work one-on-one with
students for extended periods of time because they are responsible for groups. But within this
constraint, they are attentive to human variability and its influence on learning.

Tpackers Tzecogvwze \v~dl\yldu.al differences In

Their .Students and Adjutst Their Practice Accordinglu

To respond effectively to individual differences, teachers must know many things about the partic-
ular students they teach: Alex has a stutter, Maria loves science fiction, Toby is anxious about
mathematics, Marcus is captivated byjazz. But accomplished teachers know much more —whom
their students go home to at night, how they have previously performed on standardized tests,
what sparks their interest. This kind of specific understanding is not trivial, for teachers use it con-
stantly to decide how best to tailor instruction.

As diagnosticians of students' interests, abilities and prior knowledge, skillful teachers learn to
"read" their students. When planning a unit on aging, for example, they will anticipate what
concepts and activities certain students may find problematic. Watching a student work on a
computer, they will look for signs of progress. By keeping a finger on the pulse of the class,
teachers decide when to alter plans, work with individual students, or enrich instruction with
additional examples, explanations or activities.

Proficient teachers learn from their experiences. They learn from listening to their students, from
watching them interact with peers, and from reading what they write. The information they
acquire about students in the course of instruction subsequently becomes part of their general
knowledge of education. Such monitoring and learning is no easy feat. What teachers are able
to see, hear and learn is colored by their own prior knowledge and experience. Thus teachers
must, in their efforts to work with children different than themselves, monitor both what they see
and hear, and what is not so close to the surface. They must strive to acquire a deep understand-
ing of their students and the communities from which they come that shape students' outlooks,
values and orientations toward schooling.

Teachers, Have an understanding of How students develop and Learie

In addition to particular knowledge of their students, teachers use their understanding of individ-
ual and social learning theory, and of child and adolescent development theory, to form their
decisions about how to teach. They are familiar with the concepts generated by social and cog-
nitive scientists that apply to teaching and learning. Moreover, they integrate such knowledge
with their personal theories of learning and development generated from their own practice. For
example, accomplished teachers know that old theories of a monolithic intelligence have given
way to more complex theories of multiple intelligences. Current thinking no longer casts "intelli-
gence" as a context-free, one-dimensional trait. Instead, it recognizes different kinds of intelli-
gence - linguistic, musical, mathematical, spatial, kinesthetic, personal. This perspective also
holds that there are variations in the sources of intelligence (e.g., practical experience versus for-
mal study) and the forms of intelligence (e.g., procedural skills versus propositional knowledge).
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Both their knowledge of these theories and their experiences in classrooms have taught teachers
that each student has different strengths, perhaps even gifts. Teachers think about how to capital-
ize on these assets as they consider how best to nurture additional abilities and aptitudes.

Moreover, teachers recognize that behavior always takes place within a particular setting that, to
some extent, defines the behavior. They know, for instance, that students who cannot flawlessly
recite multiplication tables may still be able to multiply in other contexts (e.g., in calculating
whether they have enough money for items at the grocery store). Accomplished teachers are
aware that school settings sometimes obscure a clear vision of students' aptitudes and intelli-
gences. Therefore, they strive to provide multiple contexts in which to promote and evaluate
those abilities.

They also recognize the ways in which intelligence is culturally defined. That is, what is consid-
ered intelligent behavior is largely determined by the values and beliefs of the culture in which
that behavior is being judged. Accomplished teachers recognize that in a multicultural nation stu-
dents bring to the schools a plethora of abilities and aptitudes that are valued differently by the
community, the school and the family. The knowledge, skills, abilities and dispositions that are
nurtured in a Native American community in the state of Washington will differ from those valued
in an Hispanic community in Florida. Likewise, those cultivated by a suburban community in Utah
will differ from those developed in urban New York. Thus, teachers are attuned to the diversity
that is found among students and develop an array of strategies for working with it. This includes
providing educational experiences which capitalize on and enlarge the repertoires of learning
and thinking that students bring to school.

Teachers Treat sstw.rtet'vts equitably

As stewards for the interests of students, accomplished teachers are vigilant in ensuring that all
pupils receive their fair share of attention, and that biases based on real or perceived ability dif-
ferences, handicaps or disabilities, social or cultural background, language, race, religion, or
gender do not distort relationships between themselves and their students. This, however, is not a
simple proposition. Accomplished teachers do not treat all students alike, for similar treatment is
not necessarily equivalent to equitable education. In responding to differences among students,
teachers are careful to counter potential inequities and avoid favoritism. This requires a well-
tuned alertness to such matters and is difficult, as we have only modest knowledge of human dif-
ferences and how best to respond to them. Hence, accomplished teachers employ what is known
about ineffectual and effective practice with diverse groups of students,while striving to learn
more about how best to accommodate those differences.

Teachers’Mission extends Beyond

the Cognitive capacity of Their.stu.dei'vts
Teachers are concerned with their students' self-concept, with their motivation, with theeffects of
learning on peer relationships, and with the development of character, aspiration and civic
virtues. These aspects of the student — important as they are in their own right - are also essential
to intellectual development. Proficient teachers consider students' potential in this broader sense
when making decisions about what and how to teach.
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If one cardinal precept of teaching is a commitment to the welfare and education of young peo-
ple, the other is a commitment to subject matter. Accomplished teachers are dedicated to expos-
ing students to the social, cultural, ethical and physical worlds in which they live, and they use
the subjects they teach as entrees into those worlds. Thus, elementary teachers know about geog-
raphy and its relationship to commerce and history. Foreign language teachers know how lan-
guage and culture interact and fuse. But, it is not sufficient that teachers know the facts that fall
into these different content domains. Understanding subject matter entails more than being able
to recite lists of dates, multiplication tables, or rules of grammar.

Teachers Appreciate ttow Knwledge Iv* "Their

Subjects is Created, organized aiAd Linefeed to other Disciplines

Teachers in command of their subject understand its substance - factual information as well as its
central organizing concepts — and the ways in which new knowledge is created, including the
forms of creative investigation that characterize the work of scholars and artists.

Physics teachers know about the roles played by hypothesis generation and experimentation in
physics; mathematics teachers know the modes ofjustification for substantiating mathematical
claims; art teachers understand how visual ideas are generated and communicated; history
teachers know how historians use evidence to interpret past events; and English teachers under-
stand the relationships among reading, writing and oral language. Many special education
teachers have a slightly different orientation - focusing on skill development as they work to help
moderately and profoundly handicapped students achieve maximum independence in managing
their lives.

Understanding the ways of knowing within a subject is crucial to the National Board Certified
teacher's ability to teach students to think analytically. Critical thinking does not occur in the
abstract, for the thinker is always reasoning about something. Proficient teachers appreciate the
fundamental role played by disciplinary thinking in developing rich, conceptual subject-matter
understandings. They are dedicated to exposing their students to different modes of critical think-
ing and to teaching students to think analytically about content.

Teachers represent the collective wisdom of our culture and insist on maintaining the integrity of
the methods, substance and structures of disciplinary knowledge. In the face of pressures to por-
tray knowledge in weak and diluted forms, they remain firm. Their role, however, is notjust to
reinforce the status quo. Rather, appreciative of the fact that there are multiple perspectives and
interpretations in each discipline, accomplished teachers encourage students to question prevail-
ing canons and assumptions to help them think for themselves.

It is sometimes assumed that elementary school teachers need not be equipped to approach their
subjects critically. But all accomplished teachers, regardless of the ages of their students, are
charged with teaching students about something, and in order to do so, they must appreciate its
complexity and richness. Teachers must possess such knowledge if they are to help their students
develop higher-order thinking skills - the hallmark of accomplished teaching at any level. Being
able to engage elementary school children in the broad array of subjects they can profitably
come to appreciate makes elementary school practice especially challenging. This does not imply

ID
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that fourth-grade teachers should have the same command of biology as high school biology
teachers. However, it does mean that they have an understanding of science that allows them to
present basic precepts to their students and introduce them to thejoy of discovering - and think-
ing about - the natural world of which they are a part.

TtacViers Command specialized Knowledge of How to Convey a subject to stucdet/vts
Knowledge of subject matter is not synonymous with knowledge of how to reveal content to stu-
dents so they might build it into their systems of thinking. Accomplished teachers possess what is
sometimes called "pedagogical content knowledge." Such understanding is thejoint product of
wisdom about teaching, learning, students and content. It includes knowledge of the most appro-
priate ways to present the subject matter to students through analogies, metaphors, experiments,
demonstrations and illustrations. Subject-specific knowledge also includes an awareness of the
most common misconceptions held by students, the aspects that they will find most difficult, and
the kinds of prior knowledge, experience and skills that students of different ages typically bring
to the learning of particular topics. Proficient science teachers, for example, know that some stu-
dents have misconceptions about gravity that can influence their learning, while proficient art
and music teachers know that young children arrive at school at various stages of maturity with
respect to eye-hand coordination. Teachers use this knowledge of their students to structure
instruction that facilitates further development.

Thus, subject-specific pedagogical knowledge is not a bag of tricks, but a repertoire of represen-
tations that combines instructional techniques with subject matter in ways that take into account
the mix of students and school contexts that confront the teacher. Such subject-specific teaching
knowledge embodies a way of reasoning through and solving the problems that arise in the
daily work of teachers — decisions ranging from what aspects of the subject matter to emphasize
to decisions about how to pace instruction. In making these choices, teachers bring to bear their
knowledge of students and learning and teaching and subject matter.

Professional teachers' instructional repertoires also include knowledge of available curricular
resources such as primary sources, models, reproductions, textbook series, teachers' guides,
videotapes, computer software and musical recordings. Their commitment to learning about new
materials includes keeping abreast of technological developments that have implications for
teaching; for example, how to engage students in the rapidly expanding field of computer tech-
nology, as well as how to use the computer to enhance their own teaching. Thus, able teachers
keep current with the growing body of curricular materials — including literature available through
their professional organizations - and constantly evaluate the usefulness of those materials based
on their understanding of curriculum theory, of students, of subject matter, and of the school's
and their own educational aims.

Teachers gerverate Multiple Paths to Knowledge

Knowledgeable teachers are aware there is value in both structured and inductive learning. That
is, while it is useful to teach students about the concepts and principles that scholars have gener-
ated in the various disciplines, it is also valuable to engage students in learning by discovery,
where they themselves search for problems, patterns and solutions. Proficient teachers help stu-
dents learn to pose problems and work through alternative solutions, in addition to teaching them
about the answers that others have found to similar problems.

The posing and solving of problems on their own is central to the development of true under-
standing by students — moving far beyond the rote memorization of facts, the easy manipulation
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of formulas or the facile playing of a musical scale. Teaching for understanding requires students
to integrate aspects of knowledge into their habits of thinking, rather than simply store fragment-
ed knowledge bits. It also means learning to think in a nonlinear way, approaching issues from
different angles, weighing multiple criteria and considering multiple solutions. Thus, in the eyes of
the proficient teacher, "knowledge" is not conceived narrowly as a lower-level form of under-
standing. Rather, knowledge is cast in the richest light — as a combination of skills, dispositions,
propositions and beliefs - integrated and flexible, elaborate and deep. Furthermore, understand-
ing involves the ability to apply such knowledge to problems never before encountered by
teacher or student. Accomplished teachers appreciate that this is the kind of knowledge and
understanding that counts, and that this type of learning cannot be rushed.
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S>tndent Learning

Professional teachers hold high expectations for all students and see themselves as facilitators of
student learning. To fulfill these responsibilities, teachers must create, enrich and alter the organi-
zational structures in which they work with young people. They also find ways to capture and
sustain the interest of their students. Because time is a precious commodity in schools, teachers
attempt to make the most efficient use of it. To accomplish these tasks, teachers seek to master the
body of generic pedagogical knowledge.

Teachers c-all on Mw-Itl-ple Methods to Meet Their <*oais

Accomplished teachers know and can employ a variety of generic instructional skills — how to
conduct Socratic dialogues, how to lecture, how to oversee small cooperative learning groups.
Although much of instruction is determined by the content to be taught, there are some common-
alities about teaching methods that guide their practice. They are aware of what can reasonably
be covered in a 45-minute roundtable discussion, when to hold back and let students figure out
their own solutions, and what types of questions provoke the most thoughtful conversation. But it
is not sufficient that teachers know about different modes of instruction; they must also know how
to implement those strategies. Traditional distinctions between knowing and doing have obscured
the fact that thought and action interpenetrate in teaching — knowing about something and know-
ing how to do something are both forms of understanding central to teaching.

Because students vary in learning styles and because different settings afford differing learning
opportunities, accomplished teachers know when and how to alter the social and physical orga-
nizational structure of the learning environment. It is not enough to be a master lecturer, for there
are many times when lecturing is not an effective way to teach. An outdoor experiment, a mock
trial or an economic simulation, for example, may be more appropriate. Alternatively, a playlet
or a debate might be a more effective way to engage students in thinking and learning. Teachers
know about the breadth of options available to them, such as innovative instructional formats that
involve discovery learning, conceptual mapping, brainstorming, working with computers, as well
as more traditional tried-and-true methods.

Teachers not only have the opportunity to vary instructional settings and to employ a range of
instructional materials, they also have the opportunity to call on various human resources to cus-
tom-tailor the working environment for students. Accomplished teachers know how to mobilize
students to tutor their peers and how to engage aides and volunteers as teaching assistants. In
schools where staffing arrangements are not fixed and inflexible, teachers also have a good
appreciation of their colleagues' skills and the circumstances in which their colleagues' talents
can best complement their own. Professional teachers wisely enlist the knowledge and expertise
of their fellow faculty members in a variety of ways as they seek to provide their students with as
rewarding a learning experience as possible.

Accomplished teachers also know the strengths and weaknesses of these options, and their suit-
ability or incompatibility for certain students and groups. The settings that a teacher chooses are
notjust matters of personal preference, but are grounded in the literature of teaching. Teaching,
to the accomplished teacher, is an elegant web of alternative activities in which students are
engaged with the content; sometimes with the teacher, sometimes with each other, sometimes
alone.
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Teachers orchestrate L-eari'u.i'vg In, *roucp .setti.t'vgs

Teachers know how to manage groups of students. They are responsible for setting forth the
social norms by which students and teachers act and interact, helping students learn to adopt
appropriate roles and responsibilities for their own learning and that of their peers. This includes
teaching students to work independently without constant direct supervision by a teacher.

Accomplished teachers have developed systems for overseeing their classrooms so that students
and teacher alike can focus on learning, not on controlling disruptive behavior. Discipline and
management techniques vary, and no one system has been proven most effective. Hence, profi-
cient teachers consider the desired learning results, their knowledge of their students and the
social context, and their own prior experience in selecting management strategies.

Teachers also know that different instructional formats often require different norms of social inter-
action. Accomplished teachers can alternate among organizational arrangements and under-
stand how different structures cast students and teachers in different roles. Applying their knowl-
edge of the relative strengths and weaknesses of different structures, they weigh these considera-
tions when deciding which instructional strategy and organizational structure will best enhance
student learning. They also continually search for new forms of organization that may expand
their repertoire and prove effective.

Teachers "Place a Prem.lw.rn, oia, s>tu.dev& Bi*gagenter”t

Facilitating student learning is not simply a matter of placing young people in educative environ-
ments, for teachers must also motivate them, capturing their minds and hearts and engaging
them actively in learning. Thus, the National Board Certified teacher understands the ways in
which students can be motivated and has strategies to monitor student engagement. The
teacher's role in building upon student interests and in sparking new passions is central to build-
ing bridges between what students know and can do and what they are capable of learning.

Proficient teachers also know that motivating students is not always equivalent to making learning
fun, for learning can be difficult work. Developing an acute sense of one's body in dance, for
example, requires intense intellectual and physical concentration. Writing a short story requires
drafting and re-drafting, editing and re-editing, occasionally submitting oneself to the critiques of
peers and teachers. To practice effectively, teachers need to know how to encourage students
even in the face of temporary failure and the inevitable doubts that students meet as they push
themselves to new affective, intellectual and physical planes. With such learning comes the real
joy in education, the satisfaction of accomplishment.

Teachers Regularly Assess Student Progress

W hile teachers are not always the central actors in their students’ educational experiences, they
are ultimately responsible for the creation and maintenance of those experiences and bear a con-
siderable responsibility for what students learn at school. Proficient teachers, therefore, canjudge
the relative success of the activities they design. They can track what students are learning (or not
learning), as well as what they, as teachers, are learning.

Assessment in teaching is not a simple task; teachers must monitor the successes and failures of
individual students and evaluate their classes as collectives of learners. Additionally, they make
judgments about themselves as teachers in relation to those students and classes. Although these
judgments are interdependent of one another, they are not necessarily synonymous. One of the
essential tensions of teaching is that teachers teach individual students, while managing groups.
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Accomplished teachers do not treat a class as a monolith. They know that a class does not learn;
individual students do. But individuals neither learn the same things, nor learn at the same pace.

Accomplished teachers use information about how the students in their classes are doing "on
average" as a guide to making judgments about the relative success or failure of an instructional
strategy. But they do not forget that there are few average students. They know that some stu-
dents have moved far beyond that "average" evaluation, while others trail. And while they have
to make decisions about what to do with the class as a whole, proficient teachers find ways to
accommodate what they know about individual students and what they are learning in their
plans for the whole group.

Accomplished teachers understand that the purposes, timing and focus of an evaluation affect its
form. They are astute observers of students — their movements, their words and their minds.
Teachers track student progress with a variety of evaluation methods, each with its own set of
purposes, strengths and weaknesses. Their knowledge extends to creating their own, sometimes
innovative, tools for evaluation, including portfolios, videotapes, demonstrations and exhibitions.
In addition, they may use more traditional measures such as quizzes or exams. Sometimes teach-
ers ask questions in the middle of a group discussion in order to assess how well students are fol-
lowing the presentation of information; or they may talk individually with students while they are
engaged in independent work. At other times they watch their students' behavior as they read to
each other or work in the laboratory.

Teachers frequently do not assign grades, for evaluation is not always for the purpose of record-
ing grades; rather, it allows students and teachers to assess where they stand. Teachers also
assess students to determine how much they have learned from a unit of instruction, be it a week
on seeds, a semester of photography, or a year of athletic training. Student responses then con-
tribute to teachers' decisions about whether to reteach, review or move on. By continually adding
to their repertoire of methods for assessing what students have learned, as well as constantly
monitoring student progress, accomplished teachers are able to provide constructive feedback to
students, parents and themselves. Finally, such teachers help their students to engage in self-
assessment, instilling in them a sense of responsibility for monitoring their own learning.

Teaohers Are of TheirPrm I*al objectives

Teachers also know about planning instruction - identifying and elaborating educational objec-
tives, developing activities to help them meet their goals and drawing upon resources that will
serve their purposes. Experienced teachers do not all plan alike. Some do not write elaborate
plans prior to teaching, having automated their planning through years of experience in class-
rooms. Other teachers plan in detail (e.g., creating individual educational plans for special edu-
cation students). No matter what form their final plans take - scribbles on a scrap of paper or
lengthy and detailed outlines accomplished teachers can clearly articulate their goals for stu-
dents.
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As with most professions, teaching requires an open-ended capacity that is not acquired once
and for all. Because they work in a field marked by many unsolved puzzles and an expanding
research base, teachers have a professional obligation to be lifelong students of their craft, seek-
ing to expand their repertoire, deepen their knowledge and skill, and become wiser in rendering
judgments. Accomplished teachers are inventive in their teaching and, recognizing the need to
admit new findings and continue learning, stand ready to incorporate ideas and methods devel-
oped by others that fit their aims and their students. W hat exemplifies excellence, then, is a rev-
erence for the craft, a recognition of its complexities, and a commitment to lifelong professional
development.

Teachers Are C-ontlkvually Matelrvg plfflcu.lt c-holces That Test Theltjudgiccei/vt

The demands of teaching often present stiff challenges that do not lend themselves to simple solu-
tions. Conflicting objectives regularly require teachers to fashion compromises that will satisfy
multiple parties. A Western Civilization teacher, for example, attempting to reconcile demands
for coverage with demands for indepth understanding, will do what is necessary to race from
Plato to NATO, yet set aside time to develop in students the understanding that history is evolu-
tionary rather than a series of events strung together chronologically. Likewise, a third-grade
teacher will find a way to introduce students to the idea that writing is a thinking process, while
ensuring that students are learning the basics of spelling and grammar.

Teachers also face choices that force them to sacrifice one goal for another. For instance, teach-
ers who are committed to teaching mathematics for conceptual understanding want to teach stu-
dents to see number relationships in the real world, to represent them with appropriate symbols,
and to use their knowledge of mathematical formulas and computational skills to manipulate
those numbers. Such teaching requires giving students time to frame their own problems, find
their own solutions, and compare those solutions with alternatives posed by their classmates.
Students who have learned through experience that math class involves filling out worksheets and
doing problem sets may dislike the uncertainty inherent in problems with multiple or no solutions;
they may be troubled that their teacher now wants them to discuss the reasons why a particular
solution makes sense. Abandoning speed and accuracy as the criterion of success may temporar-
ilyjeopardize students' performance on standardized tests, even as the teacher fosters growth in
the depth of students' mathematical competence. In deciding to teach in this way, a teacher risks
alienating students, parents and administrators who have their own strong ideas of what math
class is supposed to look like and the kind of competence it is supposed to yield.

Such circumstances call on teachers to employ their professional knowledge of what makes for
sound practice, with the interest of their students given paramount consideration. W hile more
than one satisfactory path may be derived to balance non-complementary objectives, the
teacher's decision will be grounded in established theory and reasoned judgment.

Teachers seete the Advice of others an( Praw on

education Research and Scholarship to inxprove Their Practice

Aware that experience is not always a good teacher, proficient teachers search out other oppor-
tunities that will serve to cultivate their own learning. As savvy students of their own teaching,
they know the value of asking others to observe and offer a critique of their teaching. They also
know the value of writing about their work and of soliciting reactions from parents and students.

Ub
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Thus, masterful teachers develop specialized ways to listen to their students, colleagues and
administrators, and reflect on their teaching in order that they might improve their practice.

Able teachers are also students of education scholarship and are cognizant of the settled and
unsettled territory in their field. They stay abreast of current research and, when appropriate,
incorporate new findings into their practice. They take advantage of teacher centers and special
conferences and workshops. They might conduct and publish their own research, if so inclined,
for testing of new approaches and hypotheses is a commonplace habit among adept teachers,
even if a normally overlooked and undocumented one.

Wise teachers understand the legitimacy and limitations of the diverse sources that inform teach-
ing and they continuously draw upon them to enrich their teaching. Their enthusiasm for, and
commitment to, continued professional development exemplifies a disposition they hope to nur-
ture in students. Hence, the thinking, reasoning and learning that characterize first-rate teaching
are doubly valuable: not only are thoughtful teachers able to teach more efficiently and effective-
ly, they are also models for the critical, analytic thinking that they strive to develop in our youth.
Teachers who are themselves exemplars of careful reasoning — considering purposes, marshaling
evidence and balancing outcomes - are more likely to communicate to students the value and
manner of such reasoning. Moreover, they model other dispositions and traits as well, such as a
commitment to creativity in their work and the disposition to take risks in exploring new intellectu-
al, emotional, physical or artistic territories.

Proficient teachers, then, are models of educated persons. Character and competence contribute
equally to their educative manner. They exemplify the virtues they seek to impart to students:
curiosity and a love of learning; tolerance and open-mindedness; fairness and justice; apprecia-
tion for our cultural and intellectual heritages; respect for human diversity and dignity; and such
intellectual capacities as careful reasoning, the ability to take multiple perspectives, to question
received wisdom, to be creative, to take risks, and to adopt an experimental and problem-solving
orientation.
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Proposition #5 " Tgachers are Members of Learning Com m unities

Teaching most commonly is regarded as the daily conduct of lessons and the provision of learn-
ing experiences. But the work of teaching reaches beyond the boundaries of individual class-
rooms to wider communities of learning. In order to take advantage of the broad range of pro-
fessional knowledge and expertise that resides within the school, accomplished teachers have a
range of duties and tasks outside the direct instruction of students that contribute importantly to
the quality of the school and to student learning.

There are two broad areas of responsibility. One involves participation in collaborative efforts to
improve the effectiveness of the school. The second entails engaging parents and others in the
community in the education of young people.

Teachers Contribute to school

effectiveness by Collaborating with other Professionals

Teaching is often portrayed as the implementation of policy and curriculum developed by others -
- as following orders. The National Board advocates a more proactive and creative role for
teachers: engaging them in the analysis and construction of curriculum, in the coordination of
instruction, in the professional development of staff and in many other school-site policy decisions
fundamental to the creation of highly productive learning communities.

W hile state authorities and local school district leadership establish broad goals, objectives and

priorities for the schools, professional teachers share responsibility with colleagues and adminis-

trators for decisions about what constitutes valuable learning for students. This includes their par-
ticipation in critically analyzing the school curriculum, identifying new priorities and communicat-
ing necessary changes to the school community. Teachers' knowledge of curriculum and their stu-
dents are essential to discharging these responsibilities effectively. But a readiness to work collab-
oratively on such matters and not blindly accept curricular conventions is also necessary.

Accomplished teachers attend to issues of continuity and equity of learning experiences for stu-
dents that require school-wide collaboration across the boundaries of academic tracks, grade lev-
els, special and regular instruction and disciplines. Such boundaries, constructed as much out of
traditional patterns of school organization as out of instructional rationales, are often dysfunction-
al and damaging to student learning. National Board Certified teachers cultivate a critical spirit
in appraising such schooling commonplaces, together with a willingness to work with administra-
tors toward school-wide improvements that can include revision of organizational as well as
instructional features of schooling.

The development of curriculum and the coordination of instruction are particularly important func-
tions shared among teachers and administrators. Proficient teachers collaborate in planning the
instructional program of the school to assure continuity of learning experiences for students. They
possess the interpersonal skills needed to work on teams and a willingness to work together in
the interest of the school community. Their understanding of the technical requirements of a well-
coordinated curriculum enables them to participate in planning and decision-making within
teams, departments or other educational units outside the classroom, laboratory or studio.

Consonant with their role in curriculum planning and coordination, teachers are aware of the
learning goals and objectives established by state and local authorities. Professional practice
requires that teachers be knowledgeable about their legal obligation to carry out public policy as
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represented by state statute and regulation, school board directives, court decisions and other
policies.

Accomplished teachers also participate in the coordination of services to students. Today's
schools include a wide variety of educational specialists, and with increasing specialization has
come the need for coordination, lest pupils' educational experiences become fragmented. The
increased practice of "mainstreaming” special-needs students to assure that they are being edu-
cated in the least restrictive environment has meant that general and special education teachers
need to work with one another. Compensatory education programs typically involve teaching
pupils outside regular school settings. The various forms of English as a second language, bilin-
gual and English-immersion programs often require cooperation among teachers of non- and lim-
ited-English-speaking youth. National Board Certified teachers are adept at identifying students
who might benefit from such special attention and at working in tandem with specialists.

In addition to working on the improvement of school-wide curricula and the coordination of
instruction, teachers work together to strengthen their teaching. Sometimes they observe each
other teach; at other times they engage in discussions about teaching; and occasionally they col-
laborate in trying out new instructional strategies. W hile the particulars of how teachers choose
to improve their instruction will vary according to the structure of opportunity and a teacher's dis-
positions and interests, the principle underlying such engagement is the continuous pursuit of
teaching excellence in the company of peers.

Strong schools emphasize a process of continuous improvement. They are organized to find and
solve problems and to locate, invent and experiment with different methods of instruction and
school organization. Teachers within such schools work not only on professional development,
but also on school-wide improvements. This expectation is part of what constitutes a professional
orientation to teaching and part of what distinguishes the professional teacher.

The conventional image of the accomplished teacher as solo performer working independently
with students is narrow and outdated. Committed career teachers assume responsibility in coop-
eration with their administrators for the character of the school's instructional program. They are
team players willing to share their knowledge and skill with others and participate in the ongo-
ing development of strong school programs. This participation may take many forms, such as
mentoring novices, serving on school and district policy councils, demonstrating new methodolo-
gies, engaging in various forms of scholarly inquiry and artistic activity, or forming study groups
for teachers.

Teachers worle Collflborfltlvely with Parents

Teachers share with parents the education of the young. They communicate regularly with parents
and guardians, listening to their concerns and respecting their perspective, enlisting their support
in fostering learning and good habits, informing them of their child's accomplishments and suc-
cesses, and educating them about school programs. Kindergarten teachers, for example, can
help parents understand that reading stories to their children is more important to literacy devel-
opment than completing worksheets on letters.

In the best of all worlds, teachers and parents are mutually reinforcing partners in the education
of young people. But three circumstances complicate this partnership. First, the interests of par-
ents and schools sometimes diverge, requiring teachers to make difficultjudgments about how
best to fulfill theirjoint obligations to their students and to parents. Second, students vary in the
degree and kind of support they receive at home for their school work. The effects of
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culture, language, and parental education, income and aspirations influence each learner.
Teachers are alert to these effects and tailor their practice accordingly to enhance student
achievement. However, when faced with an unavoidable conflict, the teacher must hold the inter-
est of the student and the purposes of schooling paramount. Third, the behavior and mind-set of
schools and families can be adversarial. Some parents are distrustful of the school's values, and
the schools sometimes underestimate the family's potential to contribute to their children's intellec-
tual growth. Students get caught in the middle, their allegiance to and affection for each party
challenged by the other. Accomplished teachers develop skills and understandings to avoid these
traditional pitfalls and work to foster collaborative relationships between school and family.

The changing family structure in our society creates new challenges as well, for there are now
more youth with single parents, working parents and parents with inadequate income. Thus, cre-
ating home-school partnerships has become more difficult for teachers and parents in many com-
munities. In attempting to work creatively and energetically with families in the interest of stu-
dents' development, able teachers acquire knowledge and understanding of individual students'
lives outside school. A teacher's foremost responsibility is to the intellectual development of our
youth, but they are mindful of the broad range of children's needs, including the need for guid-
ance and the strong presence of caring and nurturing adults. This is a difficult set of obligations
to fulfill. On the one hand, teachers are prepared neither by training nor by role to serve as par-
ent surrogates or social workers. The distinctive mission of teaching is to promote learning, a
complex undertaking in itself. On the other hand, education's broad and humane purposes do
not admit any narrow specialization. Students' physical, emotional, and social well-being cannot
be separated from their intellectual growth.

Teac-kers T5%fee Advantage of Commw.relty Resources

Professional teachers cultivate knowledge of their school's community as a powerful resource for
learning. The opportunities are many for enriching projects, lessons, and study: observing the
city council in action; collecting oral histories from senior citizens; studying the ecology of the
local environment; visiting a nearby planetarium; drawing the local architecture; or exploring
career options on-site. Any community — urban or rural, wealthy or poor - can be a laboratory
for learning under the guidance of an effective teacher. Moreover, within all communities there
are valuable resources such as other teachers and students, senior citizens, parents, business
people, and local organizations that teachers can engage to assist, enhance and supplement
their work with students. Teachers need not teach alone.

Teachers also cultivate knowledge about the character of the community and its effects on the
school and students. They develop an appreciation of ethnic and linguistic differences, of cultural
influences on students' aspirations and expectations, and of the effects of poverty and affluence.
Cultural and other discontinuities between home and school frequently can confound teachers'
efforts to promote learning. Conversely, the cultural diversity represented in many communities
can serve as a powerful resource in teaching about other cultures, in encouraging tolerance and
understanding of human differences, and in promoting civic ideals. Accomplished teachers seek
to capitalize on these opportunities and to respond productively to students' diverse back-
grounds.

There is a balance here. Schools and teachers cannot alleviate all the social problems that they

encounter. Yet teachers confront the human condition daily in all its variety, splendor and misery.
They must be humane, caring and responsive to students and their problems, while they maintain
a focus on their distinctive professional responsibilities.
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Accomplished teaching involves making difficult and principled choices, exercising carefuljudg-
ment and honoring the complex nature of the educational mission. Teachers employ technical
knowledge and skill, yet must be ever mindful of teaching's ethical dimensions. The primary mis-
sion is to foster the development of skills, dispositions and understanding, while responding
thoughtfully to a wide range of human needs and conditions. Teachers owe joint allegiance to
the forms and standards of knowledge within and across disciplines and to the students they
serve.

They must acquire and employ a repertoire of instructional methods and strategies, yet remain
critical and reflective about their practice, drawing lessons from experience. Teachers' profession-
al responsibilities focus on instructing the students in their immediate care, while they participate
as well in wider activities within the school and in partnership with parents and the community.

Teaching is often portrayed as an activity that conserves valued knowledge and skills by transmit-
ting them to succeeding generations. It is that and more. Teachers also have the responsibility to
question settled structures, practices, and definitions of knowledge; to invent and test new
approaches; and, where necessary, to pursue change of organizational arrangements that sup-
port instruction. As agents of the public interest in a democracy, teachers through their work con-
tribute to the dialogue about preserving and improving society, and they initiate future citizens
into this ongoing public discourse. In the development of its assessment procedures and certifica-
tion standards, the National Board has sought to represent these ideals faithfully and comprehen-
sively.

Assertations about what teachers should know sometimes conceal inadequacies in the current
state of knowledge. In this respect, teaching is not unlike other professions where practitioners
confront unavoidable uncertainty in their work. However, the knowledge base for teaching is
growing steadily. Professional consensus and research findings have begun to provide authorita-
tive support for knowledge related to many of the tasks, responsibilities and results of teaching.
But much remains to be learned.

The National Board draws on existing knowledge in developing its standards but also relies on
the professionaljudgment of accomplished teachers and scholars in designing its assessment pro-
cedures. Recognizing that new knowledge about teaching is continually being formulated, the
National Board continually reviews its work to reflect new findings and to update its standards
and assessments as appropriate.

The National Board also considers the effects of school context on standards for teaching. The
very existence of a National Board suggests common standards that prevail across teaching's
many settings. However, teaching in an Alaskan village exacts demands different from teaching
in Chicago. Teachers in both settings, though, blend and adapt their knowledge of teaching with
their knowledge of the community in which they work to ensure effective student learning. For
accomplished teachers, the wisdom of practice that they accrue depends on the settings in which
they work, the communities they serve, and the students they encounter.

The assessment procedures developed by the National Board take context into account in a vari-
ety of ways. This is achieved by the use of assessment formats such as essays, videotaping and
reflective commentaries. The National Board offers National Board Certification to all qualified
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teachers irrespective of the teaching environments in which they work. But the opportunities avail-
able to teachers to acquire and exercise many of the professional capacities and responsibilities

endorsed by the National Board vary markedly from community to community. Some schools fea-
ture strong professional cultures whose norms support collaboration, innovative teaching, a high

degree of collegiality, and participation in a broad array of professional activities. Other schools
provide few such opportunities, and some even discourage such activity. To address this tension,

the National Board's assessments acknowledge that there are multiple paths to meeting the stan-

dards, which take into account the diversity of teaching contexts.

These are the touchstones that guide the development of the National Board's certification stan-

dards and assessments. Our view of the responsibilities of the National Board Certified Teacher

is deliberately complex and demanding, for this is how we see the work of American profession-
al teachers, who are challenged to create excellence in education for all our nation's youth.

This publication Is supported In part by a grant front. the Dewitt wallace-Reader’s ingest Fund.
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Notes for SB 83 Presentation

1) Educated dog story
a. Transition to the tough job of teaching.
b. We don’t want trained teachers

2) SB 83— offers incentives to teachers to become board certified.
a. Section 1
i. $1,000 ayear for teachers who hold valid, current national certification
1. If from a high poverty low performing area
a. An additional $500
b. $1,000 to be used toward getting certified
b. Section 2
i. Interest free loan of $2,500 to cover most of the costs of getting certified
1. Allocate money to the department and districts
2. Develop an application process
3. Defines who is eligible
a Employed by department or district
Actively pursuing accreditation
Signs a loan agreement
Loans made directly to organization
Penalties for default
Pro rate loans if not enough available

T ® o o T

3) National Board for Professional Teaching Standards
a. THE recognized national certification board
b. 25 different areas for certification
c. Very rigorous process
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CS FOR SENATE BILL NO. 83(EDC)
IN THE LEGISLATURE OF THE STATE OF ALASKA

TWENTY-SEVENTH LEGISLATURE - FIRST SESSION
BY THE SENATE EDUCATION COMMITTEE

Offered:
Referred:

Sponsor(s): SENATE EDUCATION COMMITTEE

A BILL
FOR AN ACT ENTITLED
"An Act providing for payment and loan incentives to public school

national board certification."

27-LS0425U
Mischel
2/14/11

teachers for

BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF ALASKA:

* Section 1. AS 14.20 is amended by adding a new section to article 3 to read:

Sec. 14.20.225. Incentive and stipend payments for national board

certification, (a) A school district or the department, as applicable, shal

| in January of

each year pay an incentive payment of $1,000 to each teacher who is employed by the

district or the department and who holds a current and valid national board

certification.

(b) In addition to the incentive payment provided in (a) of this section, for a

teacher who is employed by a district to teach in a school that is located in a high

poverty attendance area and that has received a low performance rating,

by the department, a school district shall,

as determined

(1) if the teacher holds a current and valid national board certification,

1-
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annually pay a supplemental incentive payment of $500; or

(2) if a teacher is not national board certified, pay the nationa

certification board an amount that is not more than $1,000 to be used toward national
certification of the teacher for the period in which the teacher is actively seeking

national board certification. N rcNY-c

(c) The department shall provide sufficient funding, subject to appropriation

and in addition to the state aid received under AS 14.17, to a school district to make
national board certification incentive payments as provided in this section. The
department may establish a form and procedure to be used by a school district to

request teacher incentive and stipend payments, including proof of actively pursuing

national board certification. $20.00-0
- Vo B o<w”
(d) Inthis section,

(1) "district" has the meaning given in AS 14.17.990;

prajidc ' C(2) "national board certification” means individual achievement of

national professional teaching standards as certified by a nationally recognized board.

* Sec. 2. AS 14.43 is amended by adding new sections to read:

Article 9A. National Board Teacher Certification Loan Program.

Sec. 14.43.550. Program established. The national board teacher certification
loan program is established to provide an incentive for teachers employed by a public
school district in the state or a school operated by the department to pursue
certification of professional teaching standards by a nationally recognized board.

Sec. 14.43.555. Administration and eligibility, (a) The national board teacher
certification loan program shall be administered by the commission in accordance with
regulations adopted by the commission. The commission shall

(1) provide on behalf of eligible teachers loan awards of a lump sum of
$2,500 for each teacher, to be repaid over three years at zero percent interest;

(2) allocate the loan awards available for national board teacher
certification annually to the department for loans on behalf of teachers employed by
the department who teach in a public school and to the school district for loans to
teachers employed by the district;

(3) develop and distribute to the department and to the districts an

CSSB 83(FDC) -2-
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SENATE BILL NO.
IN THE LEGISLATURE OF THE STATE OF ALASKA

TWENTY-SEVENTH LEGISLATURE - FIRST SESSION
BY SENATOR THOMAS

Introduced:
Referred:

ABILL
FOR AN ACT ENTITLED
"An Act providing for payment and loan incentives to public school teachers for

national board certification."

BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF ALASKA:

* Section 1. AS 14.20 is amended by adding a new section to article 3 to read:

Sec. 14.20.225. Incentive and stipend payments for national board
certification, (a) A school district or the department, as applicable, shall in January of
each year pay an incentive payment of $1,000 to each teacher who is employed by the
district or the department and who holds a current and valid national board
certification.

(b) In addition to the incentive payment provided in (a) of this section, for a
teacher who is employed by a district to teach in a school that is located in a high
poverty attendance area and that has received a low performance rating, as determined
by the department, a school district shall,

(1) if the teacher holds a valid national board certification, annually

-1-
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pay a supplemental incentive payment of $500; or

(2) if a teacher is not national board certified, annually pay the national

certification board an amount that is not more than $1,000 to be used toward national
certification of the teacher for the period in which the teacher is actively seeking
national board certification.

(c) The department shall provide sufficient funding, subject to appropriation
and in addition to the state aid received under AS 14.17, to a school district to make
national board certification incentive payments as provided in this section. The
department may establish a form and procedure to be used by a school district to
request teacher incentive and stipend payments, including proof of actively pursuing
national board certification.

(d) Inthis section,

(1) "district has the meaning given in AS 14.17.990;
(2) national board certification” means individual achievement of

national professional teaching standards as certified by a nationally recognized board.

* Sec. 2. AS 14.43 is amended by adding new sections to read:

Article 9A. National Board Teacher Certification Loan Program.

Sec. 14.43.550. Program established. The national board teacher certification
loan program is established to provide an incentive for teachers employed by a public
school district in the state or a school operated by the department to pursue
certification of professional teaching standards by a nationally recognized board.

Sec. 14.43.555. Administration and eligibility, (a) The national board teacher
certification loan program shall be administered by the commission in accordance with
regulations adopted by the commission. The commission shall

(1) provide on behalf of eligible teachers loan awards of a lump sum of
$2,500 for each teacher, to be repaid over three years at zero percent interest;

(2) allocate the loan awards available for national board teacher
certification annually to the department for loans on behalf of teachers employed by
the department who teach in a public school and to the school district for loans to
teachers employed by the district;

(3) develop and distribute to the department and to the districts an
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application form for teacher certification loans under this section.

(b) A teacher is eligible to receive the benefit of a national board teacher

certification loan if the teacher is currently

(1) employed by the department or a public school district and teaches
students who are in grades kindergarten through 12;

(2) actively pursuing national certification of professional teaching
standards awarded by a nationally recognized board; and

(3) signs an agreement provided by the commission to secure
repayment of the loan within three years.

(c) For aloan awarded under this section, the commission shall

(1) make quarterly payments to the national teacher certification board
on behalf of an eligible teacher;

(2) establish conditions for repayment;

(3) provide for penalties for default; and

(4) pro rate the amount of the award if insufficient funding is available
to provide awards on behalf of all eligible teachers in a fiscal year.

(d) In making loans under this section, the commission shall apply the
standards used by the department under AS 14.20.225(c) for determining what
constitutes actively pursuing national certification.

Sec. 14.43.590. Definitions. In AS 14.43.550 - 14.43.590,

(1) ‘"‘department™ means the Department of Education and Early
Development;

(2) "district” has the meaning given in AS 14.17.990.

-3-
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Notes - SB 83

Key comments, questions or points have been put in bold and italics. The other info in
each paragraph provides additional information related to the bolded comment or
question.

We recommendfocusing only on National Board Certification (NBC)from the
National Boardfor Professional Teaching Standards (NBPTS) at thispoint. The
language in this bill seems based on information from NBPTS. For instance, the cost of
certification is $2565, and this bill references loans of $2500.

NBPTS offers a wide variety of certificate areas in many different age ranges.
http://www.nbpts.org/become a candidate/available certificates!/fields of certification

Related to this, in section 14.43.555, item 3(b)(1) - 1 would like to see the statement that
eligible teacher teach in grade K-12 be amended to, at a minimum include preschool.
The age range for exceptional needs is birth-21+. The statement currently in the bill
would deny funding to teacher currently working in our Special Education preschool
classes. It may also deny funding to those working in the ACT/ACE program for our
older special education students.

We would like to see this stipend come directlyfrom the department. Some school
districts such as Anchorage, Fairbanks, and Mat-Su, already have incentives in place for
teachers who hold NBC from NBPTS. Anchorage pays a $2000 annual addendum.
Fairbanks places teachers who earn NBC in the last column of their salary schedule (not
sure if I have the correct wording here). | don’t know what will happen with Mat-Su’s
next negotiated agreement, but they were paying a $2000 annual increase for the life of
the certification. If districts are required to pay only a $1000 annual stipend, could this
negatively impact some NBCTs who already received more than $1000 annually? The
majority of Alaska’s NBCTs are in Anchorage, Fairbanks and Mat-Su, perhaps partly due
to the financial incentives. Also, having the money come directly from the department
seems to give the impression that the state of Alaska values this certification and wants to
encourage educators to pursue NBC. In states where the stipend/addendum has come
directly from the state department, numbers of NBCTs started to skyrocket. Though I
don’t know how all the behind the scenes stuff works in terms of logistics, it seems less
complicated not to make the districts the middleman for dispersing payment.

In the Anchorage School District, a stipend does not count toward retirement, but an
addendum does. Would this be paid as an addendum so it could be counted toward
retirement?

Line 2 on page 2 mentions an annual payment of ‘no more than $1000’ for teachers
actively pursuing certification. Some teachers achieve NBC after one year, but teachers
have up to three years to certify. Ifateacher doesn’t achieve after three years, he/she
would need to begin the process again in order to certify. The initial cost of certification
is currently $2565. If a teacher doesn’t certify after one year, he/she may retake one or

Tara Bivins, NBCT; Derry Ruyle, NBCT


http://www.nbpts.org/become

more sections. It costs about $350 to retake one component, and many candidates retake
more than one section. 1f no more than $1000 was paid annually while a teacher was
pursuing certification, could the ‘no more than $1000’ be used toward retake fees? A
teacher doing retakes would be actively pursuing certification. This section may need to
be more specific.... $1000paid toward the cost of ‘initial certification *and ‘no more
than $1000 annuallyfor teachers retaking one or more components. ’

Currently, NBPTS allocates federal monies to each state in the form of subsidies. Each
state determines how to distribute the subsidies. Alaska typically gets about 10 of these
subsidies. Would this subsidy money be absorbed into the incentive program? Ifa
teacher gets $1000 paid to NBPTS based on the language in this bill, would he/she still
be eligible for a state subsidy? (We have a lot of concerns regarding the way the subsidy
money is distributed. We’d like to see that changed, but we don’t want to see it go
away.) | hope the $1000 payment toward certification wouldn’t replace the federal
subsidies that are currently given to a limited number of candidates. If this was the case,
it would exclude all teachers who didn’t teach in a high poverty/low performing area.
Though I understand the reasoning for giving incentive to teachers in high poverty
attendance areas with a low performance rating, | think it is important for all teachers to
have an opportunity to receive assistance paying for NBC. All students benefit from
quality teaching!

NBPTS application window and fee schedule:

—Apply between 1/1/11 and 12/31/11. Pay $565 at the time of application. The
remaining $2000 is due 1/31/12. Quarterlypaymentsfrom the state to NBPTS (on
behalfofthe teacher) would be difficult. For instance, if a teacher applied on 12/31/11,
they would only have one month to pay the remaining $2000 to NBPTS.

-Teachers who do not achieve NBC after one year, may retake one or more sections for
$350 each.

Tara Bivins, NBCT; Derry Ruyle, NBCT
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SENATE BILL NO.
IN THE LEGISLATURE OF THE STATE OF ALASKA

TWENTY-SEVENTH LEGISLATURE - FIRST SESSION
BY SENATOR THOMAS

Introduced:
Referred:

ABILL
FOR AN ACT ENTITLED
"An Act relating to the legal age for attending school; and providing for an effective

date."
BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF ALASKA:

* Section 1. AS 14.30.010(a) is amended to read:
@ Every child between six [SEVEN] and 16 years of age shall attend school
at the public school in the district in which the child resides during each school term.
Every parent, guardian or other person having the responsibility for or control of a
child between six [SEVEN] and 16 years of age shall maintain the child in attendance
at a public school in the district in which the child resides during the entire school
term, except as provided in (b) of this section.
* Sec. 2. AS 14.30.010(c) is repealed.
* Sec. 3. This Act takes effect July 1, 2011.
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SENATE BILL NO.
IN THE LEGISLATURE OF THE STATE OF ALASKA

TWENTY-SEVENTH LEGISLATURE - FIRST SESSION
BY THE SENATE EDUCATION COMMITTEE

Introduced:
Referred:

A BILL
FOR AN ACT ENTITLED
"An Act providing for payment and loan incentives to public school teachers for

national board certification."

BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF ALASKA:

* Section 1. AS 14.20 is amended by adding a new section to article 3 to read:

Sec. 14.20.225. Incentive and stipend payments for national board
certification, (a) A school district or the department, as applicable, shall in January of
each year pay an incentive payment of $1,000 to each teacher who is employed by the
district or the department and who holds a current and valid national board
certification.

(b) In addition to the incentive payment provided in (a) of this section, for a
teacher who is employed by a district to teach in a school that is located in a high
poverty attendance area and that has received a low performance rating, as determined
by the department, a school district shall,

(1) if the teacher holds a current and valid national board certification,

-1-
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annually pay a supplemental incentive payment of $500; or

(2) if a teacher is not national board certified, annually pay the national

certification board an amount that is not more than $1,000 to be used toward national
certification of the teacher for the period in which the teacher is actively seeking
national board certification.

(c) The department shall provide sufficient funding, subject to appropriation
and in addition to the state aid received under AS 14.17, to a school district to make
national board certification incentive payments as provided in this section. The
department may establish a form and procedure to be used by a school district to
request teacher incentive and stipend payments, including proof of actively pursuing
national board certification.

(d) Inthis section,

(1) "district" has the meaning given in AS 14.17.990;
(2) national board certification means individual achievement of

national professional teaching standards as certified by a nationally recognized board.

* Sec. 2. AS 14.43 is amended by adding new sections to read:

Article 9A. National Board Teacher Certification Loan Program.

Sec. 14.43.550. Program established. The national board teacher certification
loan program is established to provide an incentive for teachers employed by a public
school district in the state or a school operated by the department to pursue
certification of professional teaching standards by a nationally recognized board.

Sec. 14.43.555. Administration and eligibility, (a) The national board teacher
certification loan program shall be administered by the commission in accordance with
regulations adopted by the commission. The commission shall

(1) provide on behalfof eligible teachers loan awards of a lump sum of
$2,500 for each teacher, to be repaid over three years at zero percent interest;

(2) allocate the loan awards available for national board teacher
certification annually to the department for loans on behalf of teachers employed by
the department who teach in a public school and to the school district for loans to
teachers employed by the district;

(3) develop and distribute to the department and to the districts an

-2-
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application form for teacher certification loans under this section.

(b) A teacher is eligible to receive the benefit of a national board teacher

certification loan if the teacher is currently

(1) employed by the department or a public school district and teaches
students who are in grades kindergarten through 12;

(2) actively pursuing national certification of professional teaching
standards awarded by a nationally recognized board; and

(3) signs an agreement provided by the commission to secure
repayment of the loan within three years.

(c) For aloan awarded under this section, the commission shall

(1) make quarterly payments to the national teacher certification board
on behalf of an eligible teacher;

(2) establish conditions for repayment;

(3) provide for penalties for default; and

(4) pro rate the amount of the award if insufficient funding is available
to provide awards on behalf of all eligible teachers in a fiscal year.

(d) In making loans under this section, the commission shall apply the
standards used by the department under AS 14.20.225(c) for determining what
constitutes actively pursuing national certification.

Sec. 14.43.590. Definitions. In AS 14.43.550 - 14.43.590,

(1) department” means the Department of Education and Early
Development;

(2) "district’ has the meaning given in AS 14.17.990.

-3-
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PRINTER'S NO. 1709

THE GENERAL ASSEMBLY OF PENNSYLVANIA

SENATE BILL

A O £“0 Session of
N O . 2010

INTRODUCED BY DINNIMAN, PICCOLA, FONTANA, COSTA, ERICKSON,
O'PAKE, MUSTO, FARNESE AND STACK, FEBRUARY 26, 2010

REFERRED TO EDUCATION, FEBRUARY 26, 2010

AN ACT
Amending the act of March 10, 1949 (P.L.30, No0.14), entitled "An
act relating to the public school system, including certain
provisions applicable as well to private and parochial
schools; amending, revising, consolidating and changing the
laws relating thereto,” providing for payment of fees

associated with certification by the National Board for
Professional Teaching Standards.

The General Assembly of the Commonwealth of Pennsylvania
hereby enacts as follows:

Section 1. The act of March 10, 1949 (P.L.30, No0.14), known
as the Public School Code of 1949, is amended by adding an
article to read:

ARTICLE XI-B
CERTIFICATION OF TEACHERS BY THE NATIONAL BOARD FOR
PROFESSIONAL TEACHING STANDARDS
Section 1101-B. Definitions.

The following words and phrases when used in this article
shall have the meanings given to them in this section unless the
context clearly indicates otherwise:

"Department.” The Department of Education of the
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Commonwealth.

“"Eligible teacher.” A teacher who:

(@O Is a current Pennsylvania resident.

(@ Currently holds a valid Pennsylvania teaching
certification in good standing.

(3 Has completed three full years of teaching or school
counseling in a Pennsylvania public school.

(@ Holds a current, full-time teaching or school
counseling position in a Pennsylvania public school.

() Has notpreviously received Commonwealth funds for
participating in any certification area of the NBPTS program.
() Has not repaid anv Commonwealth funds previously

received for the NBPTS certification process.
11) Has not received a waiver of repayment from the

Department of Education.

"National Board for Professional Teaching Standards" or
“"NBPTS." The independent, nonprofit organization established in
1987 to establish high standards for teachers® knowledge and
performance and for development and operation of a national
voluntary system to assess and certify teachers who meet those
standards.

"Public school.”™ A school operated by a school district.
intermediate unit, charter school, cvber charter school or an
area vocational-technical school.

Section 1102-B. Program.

(@ Establishment.--A program to help defray the cost to
teachers of becoming certified by the National Board for
Professional Teaching Standards is established.

® Goal.--It is the goal of the Commonwealth to provide

opportunities and incentives for excellent teachers and to

20100SB1252PN1709 -2 -
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retain them in the teaching profession. To attain this goal, the
Commonwealth shall support the efforts of teachers to achieve
national certification by providing reimbursement iIn accordance
with section 1103-B to public schools for substitute fees
associated with teachers participating in the certification
process and paving the assessment fee for teachers who seek to
attain national certification from the National Board for
Professional Teaching Standards.

Section 1103-B. Payment of fees.

To the extent funds are available, the Commonwealth shall do
all of the following:

(@ Pay all or a portion of the cost of NBPTS assessment
fees on behalf of an eligible teacher to become NBPTS
certified or recertified.

(2) Reimburse school districts for substitute fees for
each dav the eligible teacher participates in preparation for
NBPTS certification, ., to three davs.

Section 1104-B. Priority.

@ Schools in school improvement or corrective action.-—
Eligible teachers who teach in schools identified bv the
department as in school iImprovement or corrective action shall
receive first priority for payment of assessment fees under this
article. The eligible teachers®™ districts shall also receive
first priority for substitute fees reimbursement.

) Other priority.— Eligible teachers who teach earlv
childhood education, mathematics or science at the middle or
secondary level or who teach special education or foreign
languages shall receive second priority for payment of
assessment fees under this article. The eligible teachers”

districts shall also receive second priority for substitute fees

20100SB1252PN1709 - 3 -
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reimbursement.
Section 1105-B. Duties of eligible teachers.

@ Completion of process.— An eligible teacher on whose
behalf the assessment fee is paid shall agree to complete the
certification process or be subject to repayment as set forth in
section 1106-B(a).

(@) Three-vear commitment.--An eligible teacher on whose
behalf the assessment fee is paid and who receives NBPTS
certification shall, in addition to the requirement under
subsection (@), agree to serve as a teacher or administrator in
a Pennsylvania public school for a period of at least three
years or be subject to repayment as set forth in section 1106-
B(b). Eligible teachers who receive priority under section 1104-
B and who receive NBPTS certification shall teach in that
priority class for the three-vear commitment period. If an
eligible teacher receives priority under section 1104-B(a) and
the school is removed from iImprovement or corrective action
during the three-year commitment period, service in the same
school or in another school identified bv the department as in
school improvement or corrective action shall continue to
fulfill the requirements of this subsection.

Section 1106-B. Repayment.

(@ Failure to complete the certification process.— When an
eligible teacher for whom the Commonwealth has paid the
assessment fee fails to complete the certification process, the
teacher shall reimburse the Commonwealth for the amount of the
assessment fee. A candidate who completes the certification
process but is denied NBPTS certification shall not be subject
to repayment pursuant to this subsection.

() Failure to continue teaching.--When an eligible teacher

20100SB1252PN1709 - 4 -



for whom the Commonwealth has paid the assessment fee Tfails to
meet the requirements of section 1105-B(b), the teacher shall
reimburse the Commonwealth for the amount of the assessment fee
The teacher shall certify to the department each year that the
teacher 1is in compliance with section 1105-B(b).

(© \Waiver of repayment.--Upon the application of the
eligible teacher, the department shall waive the repayment

requirement if the department finds that the teacher was unable

© 0o N o a b~ W N

to complete the process or meet the requirements of section

=
(@)

1105-B(b) for teaching in a priority class or school identified
11 by the department as in school improvement or corrective action
12 due to administrative action on the part of the school district
13 or area vocational-technical school for other than causes

14 enumerated iIn section 1122. or continue teaching due to illness
15 of the teacher, the death or catastrophic illness of a member of
16 the teacher"s immediate family, or parental leave to care for a
17 newborn or newly adopted child and may waive the repayment

18 requirement due to other extraordinary circumstances.

19 Section 1107-B. Duties of department.

20 @ Guidelines.--The department shall develop guidelines
21 necessary for the implementation of this article.

22 () Technical assistance.— To the extent funds are

23 available, the department shall provide technical assistance to
24 NBPTS applicants. The department may contract with one or more
25 institutions of higher education or intermediate units iIn order
26 to provide technical assistance.

27 Section 2. This act shall take effect immediately.

20100SB1252PN1709 - 5 -
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CS FOR SENATE BILL NO. 83(EDC)
IN THE LEGISLATURE OF THE STATE OF ALASKA

TWENTY-SEVENTH LEGISLATURE - FIRST SESSION
BY THE SENATE EDUCATION COMMITTEE

Offered:
Referred:

Sponsor(s): SENATE EDUCATION COMMITTEE

A BILL
FOR AN ACT ENTITLED
"An Act providing for payment and loan incentives to public school teachers for

national board certification."
BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF ALASKA:

* Section 1. AS 14.20 is amended by adding a new section to article 3 to read:

Sec. 14.20.225. Incentive and stipend payments for national board
certification, (a) A school district or the department, as applicable, shall, in January of
each year, pay an incentive payment of $1,000 to each teacher who is employed by the
district or the department and who holds a current and valid national board
certification.

(b) In addition to the incentive payment provided in (a) of this section, for a
teacher who is employed by a district to teach in a school that is located in a high
poverty attendance area and that has received a low performance rating, as determined
by the department, a school district shall,

(1) if the teacher holds a current and valid national board certification,

-1- CSSB 83(EDC)
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1 annually pay a supplemental incentive payment of $500; or
2 (2) if a teacher is not national board certified, pay the national
3 certification board an amount that is not more than $1,000 to be used toward national
4 certification of the teacher for the period in which the teacher is actively seeking
5 national board certification.
6 (c) The department shall provide sufficient funding, subject to appropriation
7 and in addition to the state aid received under AS 14.17, to a school district to make
8 national board certification incentive payments as provided in this section. The
9 department may establish a form and procedure to be used by a school district to
10 request teacher incentive and stipend payments, including proof of actively pursuing
1 national board certification.
12 (d) Nothing in this section prohibits a district or the department from
13 providing additional monetary incentives to a teacher.
14 (e) In this section,
15 (1) “district" has the meaning given in AS 14.17.990;
16 (2) "national board certification” means individual achievement of
17 national professional teaching standards as certified by a nationally recognized board.
18 * Sec. 2. AS 14.43 is amended by adding new sections to read:
19 Article 9A. National Board Teacher Certification Loan Program.
20 Sec. 14.43.550. Program established. The national board teacher certification
21 loan program is established to provide an incentive for teachers employed by a public
22 school district in the state or a school operated by the department to pursue
23 certification of professional teaching standards by a nationally recognized board.
24 Sec. 14.43.555. Administration and eligibility, (a) The national board teacher
25 certification loan program shall be administered by the commission in accordance with
26 regulations adopted by the commission. The commission shall
27 (1) provide on behalfofeligible teachers loan awards of a lump sum of
28 $2,500 for each teacher, to be repaid over three years at zero percent interest;
29 (2) allocate the loan awards available for national board teacher
30 certification annually to the department for loans on behalf of teachers employed by
31 the department who teach in a public school and to the school district for loans to
CSSB 83(EDC) 2-
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teachers employed by the district;

3) develop and distribute to the department and to the districts an

application form for teacher certification loans under this section.

(b) A teacher is eligible to receive the benefit of a national board teacher

certification loan if the teacher is currently

(1) employed by the department or a public school district and teaches
students who are in grades kindergarten through 12;

(2) actively pursuing national certification of professional teaching
standards awarded by a nationally recognized board; and

(3) signs an agreement provided by the commission to secure
repayment of the loan within three years.

(c) For aloan awarded under this section, the commission shall

(1) make payments to the national teacher certification board on behalf
of an eligible teacher;

(2) establish conditions for repayment;

(3) provide for penalties for default; and

(4) pro rate the amount of the award if insufficient funding is available
to provide awards on behalf of all eligible teachers in a fiscal year.

(d) In making loans under this section, the commission shall apply the
standards used by the department under AS 14.20.225(c) for determining what
constitutes actively pursuing national certification.

Sec. 14.43.590. Definitions. In AS 14.43.550 - 14.43.590,

(1) "department” means the Department of Education and Early
Development;

(2) "district" has the meaning given in AS 14.17.990.

-3- CSSB 83(EDC)
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CS FOR SENATE BILL NO. 83(EDC)
IN THE LEGISLATURE OF THE STATE OF ALASKA

TWENTY-SEVENTH LEGISLATURE - FIRST SESSION
BY THE SENATE EDUCATION COMMITTEE

Offered:
Referred:

Sponsor(s): SENATE EDUCATION COMMITTEE

ABILL
FOR AN ACT ENTITLED
"An Act providing for payment and loan incentives to public school teachers for

national board certification.”

BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF ALASKA:

* Section 1. AS 14.20 is amended by adding a new section to article 3 to read:

Sec. 14.20.225. Incentive and stipend payments for national board
certification, (a) A school district or the department, as applicable, shall, in January of
each year, pay an incentive payment of $1,000 to each teacher who is employed by the
district or the department and who holds a current and valid national board

certification.

(b) In addition to the incentive payment provided in (a) of this section, for a

teacher who is employed by a district to teach in a school that is located in a high
poverty attendance area and that has received a low performance rating, as determined
by the department, a school district shall,

(1) if the teacher holds a current and valid national board certification,

-1- CSSB 83(EDC)
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annually pay a supplemental incentive payment of $500; or

(2) if a teacher is not national board certified, pay the national

certification board an amount that is not more than $1,000 to be used toward national
certification of the teacher for the period in which the teacher is actively seeking
national board certification.

(¢) The department shall provide sufficient funding, subject to appropriation
and in addition to the state aid received under AS 14.17, to a school district to make
national board certification incentive payments as provided in this section. The
department may establish a form and procedure to be used by a school district to
request teacher incentive and stipend payments, including proof of actively pursuing
national board certification.

(d) Nothing in this section prohibits a district or the department from
providing additional monetary incentives to a teacher.

(e) In this section,

(1) "“district" has the meaning given in AS 14.17.990;
(2) "national board certification" means individual achievement of

national professional teaching standards as certified by a nationally recognized board.

* Sec. 2. AS 14.43 is amended by adding new sections to read:

Article 9A. National Board Teacher Certification Loan Program.

Sec. 14.43.550. Program established. The national board teacher certification
loan program is established to provide an incentive for teachers employed by a public
school district in the state or a school operated by the department to pursue
certification of professional teaching standards by a nationally recognized board.

Sec. 14.43.555. Administration and eligibility, (a) The national board teacher
certification loan program shall be administered by the commission in accordance with
regulations adopted by the commission. The commission shall

(1) provide on behalf of eligible teachers loan awards of a lump sum of
$2,500 for each teacher, to be repaid over three years at zero percent interest;

(2) allocate the loan awards available for national board teacher
certification annually to the department for loans on behalf of teachers employed by

the department who teach in a public school and to the school district for loans to

CSSB 83(EDC) -
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teachers employed by the district;

3) develop and distribute to the department and to the districts an

application form for teacher certification loans under this section.

(b) A teacher is eligible to receive the benefit of a national board teacher

certification loan if the teacher is currently

(1) employed by the department or a public school district and teaches
students who are in grades kindergarten through 12;

(2) actively pursuing national certification of professional teaching
standards awarded by a nationally recognized board; and

(3) signs an agreement provided by the commission to secure
repayment of the loan within three years.

(c) For a loan awarded under this section, the commission shall

(1) make payments to the national teacher certification board on behalf
of an eligible teacher;

(2) establish conditions for repayment;

(3) provide for penalties for default; and

(4) pro rate the amount of the award if insufficient funding is available
to provide awards on behalfof all eligible teachers in a fiscal year.

(d) In making loans under this section, the commission shall apply the
standards used by the department under AS 14.20.225(c) for determining what
constitutes actively pursuing national certification.

Sec. 14.43.590. Definitions. In AS 14.43.550 - 14.43.590,

(1) "department” means the Department of Education and Early
Development;

(2) "district" has the meaning given in AS 14.17.990.

-3- CSSB 83(EDC)
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CS FOR SENATE BILL NO. 83(EDC)
IN THE LEGISLATURE OF THE STATE OF ALASKA

TWENTY-SEVENTH LEGISLATURE - FIRST SESSION

BY THE SENATE EDUCATION COMMITTEE

Offered:
Referred:

Sponsor(s): SENATE EDUCATION COMMITTEE

A BILL
FOR AN ACT ENTITLED
"An Act providing for payment and loan incentives to public school teachers for

national board certification.”
BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF ALASKA:

* Section 1. AS 14.20 is amended by adding a new section to article 3 to read:

Sec. 14.20.225. Incentive and stipend payments for national board
certification, (a) A school district or the department, as applicable, shall in January of
each year pay an incentive payment of $1,000 to each teacher who is employed by the
district or the department and who holds a current and valid national board
certification.

(b) In addition to the incentive payment provided in (a) of this section, for a
teacher who is employed by a district to teach in a school that is located in a high
poverty attendance area and that has received a low performance rating, as determined
by the department, a school district shall,

(1) if the teacher holds a current and valid national board certification,

-1- CSSB 83(EDC)
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1 annually pay a supplemental incentive payment of $500; or
2 (2) if a teacher is not national board certified, pay the national
3 certification board an amount that is not more than $1,000 to be used toward national
4 certification of the teacher for the period in which the teacher is actively seeking
5 national board certification.
6 (c) The department shall provide sufficient funding, subject to appropriation
7 and in addition to the state aid received under AS 14.17, to a school district to make
8 national board certification incentive payments as provided in this section. The
9 department may establish a form and procedure to be used by a school district to
10 request teacher incentive and stipend payments, including proof of actively pursuing
11 national board certification. ~N20.00N
12 (d) In this section, VT
3 )y ~ (1) "district" has the meaning given in AS 14.17.990;
14 proj ,'Ac * C(2) "national board certification” means individual achievement of
15 national professional teaching standards as certified by a nationally recognized board.
16 * Sec. 2. AS 14.43 is amended by adding new sections to read:
17 Article 9A. National Board Teacher Certification Loan Program.
18 Sec. 14.43.550. Program established. The national board teacher certification
19 loan program is established to provide an incentive for teachers employed by a public
20 school district in the state or a school operated by the department to pursue
21 certification of professional teaching standards by a nationally recognized board.
22 Sec. 14.43.555. Administration and eligibility, (a) The national board teacher
23 certification loan program shall be administered by the commission in accordance with
24 regulations adopted by the commission. The commission shall
25 (1) provide on behalfofeligible teachers loan awards of a lump sum of
26 $2,500 for each teacher, to be repaid over three years at zero percent interest;
27 (2) allocate the loan awards available for national board teacher
28 certification annually to the department for loans on behalf of teachers employed by
29 the department who teach in a public school and to the school district for loans to
30 teachers employed by the district;
31 (3) develop and distribute to the department and to the districts an
CSSB 83(EDC) 2-
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application form for teacher certification loans under this section.

(b) A teacher is eligible to receive the benefit of a national board teacher

certification loan if the teacher is currently

(1) employed by the department or a public school district and teaches
students who are in grades kindergarten through 12;

(2) actively pursuing national certification of professional teaching
standards awarded by a nationally recognized board; and

(3) signs an agreement provided by the commission to secure
repayment of the loan within three years.

(c) For a loan awarded under this section, the commission shall

(1) make payments to the national teacher certification board on behalf
of an eligible teacher;

(2) establish conditions for repayment;

(3) provide for penalties for default; and

(4) pro rate the amount of the award if insufficient funding is available
to provide awards on behalfof all eligible teachers in a fiscal year.

(d) In making loans under this section, the commission shall apply the
standards used by the department under AS 14.20.225(c) for determining what
constitutes actively pursuing national certification.

Sec. 14.43.590. Definitions. In AS 14.43.550 - 14.43.590,

(1) “"department" means the Department of Education and Early
Development;

(2) "district" has the meaning given in AS 14.17.990.
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National Board for Professional Teaching
Standards

From Wikipedia, the free encyclopedia

The National Board for Professional Teaching Standards (NBPTS) is a nonpartisan, nonprofit
organization dedicated to promoting excellence in education. Founded in 1987, NBPTS improves
teaching and student learning by enhancing overall educator effectiveness and recognizing and
rewarding highly accomplished educators who meet high and rigorous standards. NBPTS develops and
maintains advanced standards for educators and offers a national, voluntary assessment, National Board
Certification, based on the NBPTS Standards. As of December 2010, more than 91,000 educators have
become National Board Certified Teachers in the United States. The NBPTS headquarters is located in

Arlington, VaJ1»
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Mission

The mission of the National Board for Professional Teaching Standards is to advance the quality of
teaching and learning by

m Maintaining high and rigorous standards for what accomplished teachers should know and be able

todo”

m Providing a national voluntary system certifying teachers who meet these standards, and

m Advocating related education reforms to integrate National Board Certification in American
education and to capitalize on the expertise of National Board Certified Teachers.

History

NBPTS was formed in response to a 1986 report issued by the Task Force on Teaching as a Profession, a
group funded by the Carnegie Forum on Education. The report, entitled A Nation Prepared: Teachersfor
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the 21st Century, called for the creation of a board to “define what teachers should know and be able to
do” and to “support the creation of a rigorous, valid assessment to see that certified teachers do meet
these standards.” The founding president of NBPTS was James A. Kelly, and the original chair of the
board of directors was the Honorable James B. Hunt Jr., former governor of North Carolina.

Standards

NBPTS Standards are based on the Five Core Propositions® — the foundation of what all accomplished
teachers should know and be able to do — and provide a reference that helps educators link teaching
standards to teaching practice. NBPTS publishes standards of “accomplished teaching” for 25 subject
areas and developmental levels for pre-K through 12th grade. These standards were developed and
validated by representative councils of master teachers, disciplinary organizations and other education
experts.

National Board Certification

National Board Certification is advanced professional certification based on the NBPTS standards. There
are 25 different certificates available. The assessment for National Board Certification consists of a
multimedia teaching portfolio that is used to evaluate pedagogy and student outcomes, and a three-hour

assessment center examination.”

The assessment fee is $2500; however, financial support is available, and many candidates pay less than
halfthat amount themselves.®

School counseling is one of the advanced professional certificates available by NBPTS. The School
Counselors Study Guide to Credentialing Exams, published by Routledge, is the only study guide
currently on the market that is based on the ASCA School Counselor Competencies, CACREP
Standards, NBCC NCSCE content requirements, and the NCATE and NBPTS Standards. The study
guide prepares users for the NCSCE, Praxis Il School Counseling Specialty Exam, NBPTS School
Counseling national certification exam, Comprehensive School Counselor Education program exams,
and State certification exams for professional school counseling. Highlights ofthe text include: case
scenarios, guided reflections, end of chapter and full-length practice tests with justifications for correct
and incorrect responses, and a foreword written by the ASCA President for 2012-2013. The author of the
study guide is Dr. Rita Schellenberg, an associate professor and director of the school counseling
program for Liberty University. Dr. Schellenberg has over a decade of experience as a licensed
professional school counselor in public schools at both the elementary and secondary levels and is also a
Licensed Professional Counselor (LPC) with a Ph.D. in Counselor Education and Supervision. Her
national credentials include National Certified School Counselor (NCSC), National Certified School
Counselor (NCSC), Distance Credentialed Counselor (DCC), and Approved Clinical Supervisor (ACS).
More information about the credentialing exam study guide can be found at
www.thenewschoolcounselor.com.

Take Onel

Take One! provides a standards-based approach for improving teaching practice and links student
learning to effective instruction. Teachers prepare and submit one pre-selected video portfolio entry from
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any of the current certificate areas of National Board Certification. A teacher can later transfer the score
if he or she pursues National Board candidacyJ6*

National Board Certification for Principals

To create a consistently reliable process to develop, recognize and retain effective principals, the
National Board for Professional Teaching Standards (NBPTS) has announced an initiative to develop
National Board Certification for Principals. National Board Certification for Principals, the first national
certification program focused on principals, is also the first phase of an expanded umbrella program,
National Board Certification for Educational Leaders, which builds on the National Board’s highly
successful program, National Board Certification for teachers and school counselors. National Board
Certification for Educational Leaders not only creates standards and an assessment process for
principals, it also lays the groundwork for a new educator-leadership initiative for assistant principals,

teachers and other school-based educators who positively impact the culture of learning in schools.?

Research

Since its founding, NBPTS has become one of the most researched areas of education. Research has

reviewed the impact of National Board Certification on student performance,” the quality of teaching
by National Board Certified Teachers in the classroom, and the influence of the process on teacher

retention. Most, but not all of the research, is positive.”

In 2008, the United States National Research Council a division of the National Academies published a
report stating that "Students taught by NBPTS-certified teachers make greater gains on achievement tests

than students taught by teachers who are not board-certified."10"

Publications

All 25 ofthe NBPTS Standards are published and available on the internetJ 1* NBPTS also has a
number of published resources about National Board Certification.A2"

In 2010, NBPTS released Accomplished Teachers, Institutional Perspectives}” a publication that
provides perspectives from a wide range of policymakers, administrators and practitioners on the value
and utility of the National Board for Professional Teaching Standards. In describing their various
experiences working with NBPTS, the authors challenge the nation’s Pre K-12 and post secondary
education system and state/local governing bodies—as well as the National Board itself—to expand the
linkage between the NBPTS standards and assessment process and teacher preparation, program

accreditation and state licensure.®
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Inventory of Rural Health Practice Incentives
in the Western WICHE States

Amount available per provider:

Alaska pays the educational costs that are not covered by tuition; the 2006-07
scholarship amount for Alaska WWAMI students was $21,822.

WWANMI participants must return to Alaska upon completion of the program. A
participant who does not return to the state and become employed in the medical
field for which the support was provided must repay the financial support plus
interest. In accordance with state statute governing the WWAMI program, the
financial support to be repaid is equal to 50 percent of the amount the state pays to
UWSOM on behalf of the participant, plus interest.

The participant who successfully completes the graduate education program

for which the financial support was provided and is employed within Alaska in

a qualifying medical residency program or other qualifying professional medical
practice and who is otherwise qualified shall have the outstanding principal* and
accrued interest forgiven and considered a grant in accordance with the following
percentages:

1 For employment in rural** areas of the state, up to three years of employment
at 33'/3 percent for each year;

2. For employment in areas of the state that do not qualify under the program
definition as rural, up to five years of employment at 20 percent for each year.

Participants who initially practice medicine in a rural community will receive their
first forgiveness of 33'A percent of the loan after their first year of practice. If the
participant should then choose to move to a non-rural community and practice
medicine, he or she will then receive forgiveness benefits of 20 percent of the
remaining loan amount for each year they practice medicine until the balance of the
loan is forgiven. The same is true for a participant who practices medicine in a non-
rural community and receives forgiveness of 20 percent of the loan and then moves
to a rural community to practice medicine. The subsequent forgiveness will be for
331 percent of the remaining loan balance until the loan balance is forgiven.

Forgiveness %  Forgiveness %  Forgiveness %  Forgiveness %

Forgiveness for all rural for 2 years of for 1 year of for all non-
Benefit practice rural practice rural practice rural practice
1 33'1,% 33'1,% 3373% 20%
2 6673% 6673 5373% 40%
3 100% 8673% 7373% 60%
4 100% 9373% 80%
5 100% 100%

Match requirements:

None.

Eligibility requirements/preferences:

Students of allopathic medicine/M.D. graduates of the WWAMI program who
practice in rural Alaska.
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Inventory of Rural Health Practice Incentives
in the Western WICHE States

Program Resullts:
Numbers/types placed:

The State of Alaska recently doubled the number of new medical (M.D.) students
to be admitted to the program. Beginning with the entry class of 2007, 20 Alaska
residents will be admitted into the program each year.

* No amount due and payable prior to the participant entering deferment or
forgiveness-qualifying employment is subject to forgiveness.

** "Rural" is defined in Alaska law as a community with a population of 7,500
or less that is not connected by road or rail to Anchorage or Fairbanks or with
apopulation of 3,500 or less that is connected by road or rail to Anchorage or
Fairbanks.

Contact Information:

Amy Gaisford

Special Programs Coordinator

AlaskAdvantage Programs

Alaska Commission on Postsecondary Education
PO Box 110510

Juneau, AK 99811-0510
amy.gaisford@alaska.gov

Tel: 907.465.6526
www.akadvantage.alaska.gov/

Dennis Valenzeno

Director of WWAMI

University of Alaska

3211 Providence Dr., Engr 331
Anchorage, AK 99508
aywwami@uaa.alaska.edu
Tel: 907.786.7894
http://biomed.uaa.alaska.edu/

LEGISLATION

AK H.B. 16, 25TH LEGISLATURE, ARST SESSION, HOUSE BILL 16: Introduced
January 5, 2007.

Relates to the repayment provisions for medical education and postsecondary
degree program participants.
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Inventory of Rural Health Practice Incentives

in the Western WICHE States

Alaska Contacts

State Office of Rural Health
(SORH)

Patricia Carr

Unit Manager

State Office of Rural Health

Health Planning and Systems
Development

Office of the Commissioner

Department of Health and
Social Services

PO Box 110601

Juneau, Alaska 99811 -0601

Tel: 907.465.8618

pat.carr@alaska.gov

NHSC Contact: Nancy Barros

Tel: 907.465.1491

nancy.barros@alaska.gov

Primary Care Office (PCO)

Mark Millard

Director

National Health Service Corps
and Primary Care Office

Health Planning and Systems
Development

State of Alaska

Department of Health and
Social Services

Office of the Commissioner

PO Box 110601

Juneau, AK 99811-0601

Tel: 907.465.8534

mark.millard@alaska.gov

www.hsss.state.ak.us/commissioner/

HPSA Contact: Alice Rarig
Tel: 907.465.1285
alice.rarig@alaska.gov

NHSC Contact: Nancy Barros
Tel: 907.465.1491
nancy.barros@alaska.gov

Primary Care Association (PCA)
Mark Millard

Health Program Manager

Alaska Primary Care Association
Offices

903 W. Northern Lights, Ste. 200
Anchorage, AK 99503

Tel: 907.929.2722

mark.millard @alaska.gov

Area Health Education Center
(AHEC)

Beth Landon

Director, MBA, MHA

Alaska Center for Rural Health and
AHEC

University of Alaska, Anchorage
3211 Providence Dr., DPL 404
Anchorage, AK 99508

Tel: 907.786.6589
anbml@uaa.alaska.edu
www.nursing.uaa.alaska.edu/acrh/

healthplanning/primarycare/pc_home.htm

ALASKA
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IN BRIEF: TEACHER CERTIFICATION

Another Tooi for School Reform

BY MICHELLE EXSTROM

O ne of the great challenges facing state
lawmakers is balancing cuts to educa-
tion budgets with the need to close the
achievement gap and turn around low -

performing schools.

One popular approach— legislators in

30 states and the District of Columbia have

signed on— is supporting National Board for

Professional Teaching Standards certification

for teachers. The voluntary program, which

is based on advanced teaching standards

and arigorous assessment process, has been

around since 1987. Recently, however, more

policymakers, teachers and school leaders

Mddle Edrantrads teediirgquelity iss.esfor NC3.

2

are recognizing its promise and potential for
addressing challenges in today’s classrooms.
“Reforming education requires a multi-
faceted approach that includes school
leadership, community involvement, safe
campuses, rigorous curricula and common core
standards,” says Hawaii Representative Roy
Takumi. “It also requires
highly effective classroom
teachers, and national board
certification is one way to
achieve this goal.”
More than 91,000 teachers
are certified by the board, or
representative a little less than 3 percentof
roy takumi public school teachers.
Haw aii California, Florida, North

Carolina, South Carolina

and Washington are the states with the most
certified teachers.

These board certifications are being used as
aturn-around strategy to improve teaching and
learning in low-performing schools. Straggling
districts and schools from California to
Maryland and Arizona to Illinois are supporting
their top teachers through the certification
process and hiring board-certified teachers
when possible to fill vacant positions. These
teachers have met high standards through study,
expertevaluation, self-assessment, a subject
knowledge test and peer review. Education
experts believe these teachers will improve
student learning and become leaders in their
schools.

Schools districts are finding this strategy

makes a difference.
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Students taught by certified teachers
make higher gains on achievement tests than
those taught by non-certified teachers, and
the certified teachers also stay longer in the
classroom than their non-certified peers,
according to a report by the National Research

Council of the National Academies.

A REFORM TOOL

The board-certification approach also has
become central to discussions on how best to
define and evaluate effective teaching. Since
many states are grappling with implementing
educational reform legislation passed in 2010
and federal Race to the Top awards, some
top researchers say the key elements used for
board certification should become criteria in
a new teacher evaluation system. The board’s
standards have defined the highestlevel of
teacher certification for years and can now be
adapted in state policy. In fact, many states
included board certification as a key component
oftheir Race to the Top application.

Certification can take from one to three

MANUAL
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legislative

years, and involves a fee of $2,500, plus a $65
processing charge. The certificate is valid for
10 years and can be renewed. The national
board certification program is considered more
rigorous than existing state programs required
to receive a license or certification to teach
pre-K-12 classes. It requires the applicant to
be familiar with all the standards in the area
where they teach, to take assessment tests to
show their expertise in the subject matter,
and to evaluate their own teaching as partof
preparing a portfolio required for certification.
The key role for lawmakers is to provide
financial support for certification. Twenty
states offer assistance with application fees, and
many offer financial incentives for completion.
Mississippi, for example, offers a $6,000 annual
salary increase to teachers during during which
they are board certified. North Carolina offers a
12 percent premium on base salaries for the life
o fthe certificate. States such as Illinois, New
Mexico and Ohio require board certification
to achieve the highest level o f state licensure,

sometimes known as the mastery level, which

provides for a higher salary.

The decision to provide state-funded support
for certification, however, doesn’t come easily.
W hile most states still offer some type of fee
support or financial incentives, others are
cutting back, including California, Colorado,

Florida, Idaho, Illinois,
Maine, Michigan, Missouri,
Oklahoma and South
Carolina.

“In the last budget year,
the Legislature opted to
withhold the stipend for

senator National Board certification,”
john goedde says Idaho Senator John
ldaho Goedde. “But in the school
reform bills before us, we
have included national board certification as
one ofthe criteria for leadership awards as part
ofan individualized compensation package for

educators in ldaho.” S,

Check out more on teacher certification at www.
ncsl.org/magazine.
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FISCAL NOTE

STATE OF ALASKA
2012 LEGISLATIVE SESSION

Identifier (file name) SBO83CS(EDC)-EED-TLS-12-5-11

Title "An Act providing for payment and loan incentives
to public school teachers for national board certification.”

Senate Education Committee
Senate Finance

Sponsor
Requester

Expenditures/Revenues

Note: Amounts do not include inflation unless otherwise noted below.

Included in
FY13 Governor's
Appropriation FY13
Requested Request
OPERATING EXPENDITURES FY13 FY13
Personal Services
Travel
Services
Commodities
Capital Outlay
Grants, Benefits 316.5
Miscellaneous
TOTAL OPERATING 316.5 0.0

FUND SOURCE
1002 Federal Receipts
1003 GF Match
1004 GF 316.5
1005 GF/Prgm (DGF)
1037 GF/MH (UGF)
1178 temp code (UGF)
TOTAL 316.5 0.0

POSITIONS
Full-time
Part-time
Temporary

CHANGE IN REVENUES

Estimated SUPPLEMENTAL (FY12) operating costs
(discuss reasons and fund source(s) in analysis section)

Estimated CAPITAL (FY13) costs
(discuss reasons and fund source(s) in analysis section)

Why this fiscal note differs from previous version (if initial version, please note as such)

FY13 Fiscal note form updated through FY18.

Bill Version
Fiscal Note Number
(S) Publish Date

CSSB 83(EDC)

2/3/12

Dept. Affected Education &Early Development
Appropriation Teaching and Learning Support
Allocation Teacher Certification

OMB Component Number 1240

(Thousands of Dollars)

Out-Year Cost Estimates

FY14 FY15 FY16 FY17 FY18
348.0 3795 4110 442.0 474.0
348.0 379.5 411.0 442.0 474.0

(Thousands of Dollars)

348.0 3795 411.0 442.0 474.0

348.0 379.5 411.0 442.0 474.0

(separate supplemental appropriation required)

(separate capital appropriation required)

Prepared by Cynthia Curran, Director Phone 465-2857

Division Teaching and Learning Support Date/Time 12/5/11 3:36 PM

Approved by Mike Hanley Date 12/5/2011
Commissioner

(Revised §17/2011 QVB) Page 10f2



FISCAL NOTE #4

STATE OF ALASKA BILL NO. CSSB 83(EDC)
2012 LEGISLATIVE SESSION

Analysis

SB83 provides for payments and loan incentives to public school teachers for national board certification. This
includes a basic incentive payment of $1000 for teachers holding a current and valid national board certification and
an additional $500 for teachers holding this certification in high poverty attendance areas that have received a low
performance rating as determined by the department.

The count projects 162 teachers anticipated for FY13. The maximum incentive provided under this legislation if all
teachers qualified for both incentives would be 162 teachers X $1,500 = $243,000. Each subsequent fiscal year
projects an additional 21 teachers receiving the incentives to reflect the anticipated annual growth.

With an average growth rate of 21 teachers per year that would be actively seeking national board certification, not
more than $1,000 would be provided annually to pay the national certification board on their behalf. 21X $1,000 =
$21,000. This projection is contained in each subsequent year through FY18.

Using the growth assumption/annual average of 21 teachers per year pursuing certification of professional teaching

standards by a nationally recognized board, under the proposed Sec. 14.43.550-555 for the National Board Teacher
Certification Loan Program, $2,500 would be provided as loans for eligible teachers. 21X $2,500 = $52,500 per year.

(Revised §/17/2011 QVB) Page 2 of 2



FISCAL NOTE

STATE OF ALASKA Bill Version CSSB 83(EDC)
2012 LEGISLATIVE SESSION Fiscal Note Number

(S) Publish Date 2/3/12
Identifier (file name) SBO83CS(EDC)-EED-ACPE-12-14-11 Dept. Affected Education
Title Teacher Board Certification Incentives Appropriation ACPE

Allocation Program Administration & Operations
Sponsor (S)EDC
Requester (S)FIN OMB Component Number 2738
Expenditures/Revenues (Thousands of Dollars)
Note: Amounts do not include inflation unless otherwise noted below.

Included in

FY13 Governor's
Appropriation FY13
Requested Request
OPERATING EXPENDITURES FY13 FY13 FY14 FY15 FY16 FY17 FY18
Personal Services
Travel
Services
Commodities
Capital Outlay
Grants, Benefits
Miscellaneous
TOTAL OPERATING 0.0 0.0 0.0 0.0 0.0 0.0 0.0

Out-Year Cost Estimates

FUND SOURCE (Thousands of Dollars)
1002 Federal Receipts
1003 GF Match
1004 GF
1005 GF/Prgm (DGF)
1037  GF/MH (UGF)
1178  temp code (UGF)
TOTAL 0.0 0.0 0.0 0.0 0.0 0.0 0.0

POSITIONS
Full-time
Part-time
Temporary

CHANGE IN REVENUES

Estimated SUPPLEMENTAL (FY12) operating costs (separate supplemental appropriation required)
(discuss reasons and fund source(s) in analysis section)

Estimated CAPITAL (FY13) costs (separate capital appropriation required)
(discuss reasons and fund source(s) in analysis section)

Why this fiscal note differs from previous version (if initial version, please note as such)
New Fiscal Note Form

Prepared by Diane Barrans, Executive Director Phone 465-6740
Division Alaska Commission on Postsecondary Education Date/Time 12/14/11 3:30 PM
Approved by Diane Barrans, Executive Director Date 12/14/2011

Alaska Commission on Postsecondary Education

(Revised 11/28/2011 QVB) Page 1 of2




FISCAL NOTE #3

STATE OF ALASKA BILL NO. CsSSB 83(EDC)
2012 LEGISLATIVE SESSION

Analysis

This bill establishes payment and loan incentives intended to assist Alaska public school teachers seeking to earn
national board certification. One component is the establishment and funding of a zero interest loan to otherwise
eligible teachers who are actively pursuing national certification of professional teaching standards awarded by a
nationally recognized board. The loan amount is set at $2,500 and the funds are to be paid directly to the national
board from which the certification is being sought.

The Commission anticipates that, based on expected limited demand for the loan, servicing the loan can be
accomplished with existing staff resources. Assuming the loans will be funded by an appropriation to the Department
of Education and Early Development, no funding is requested for that purpose.

(Revised 11/282011 QVB) Page 2 of 2





