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FISCAL NOTE

STATE OF ALASKA Fiscal Note Number:

2010 LEGISLATIVE SESSION Bill Version: CS HB 69(FIN)

{) Publish Date;

Identifier (file name): CSHBOBS(FIN}-EED-TLS-4-14-10 Dept. Affected:

Education & Early Development

Title An Act establishing in the Department of Education and Early RDU Teaching & Leaming Support

Development a voluntary parent education home visiting program for ... Compenent  Early Learning Coordination

Sponsor Representatives Tuck, Petersen, Kawasaki and Gara

Reguester House Finance Committee Component Number 2912

Expenditures/Revenues {Thousands of Dollars)

Note: Amounts do not include inflation unless otherwise noted below.

Appropriation

Required

Information

OPERATING EXPENDITURES

FY 2011

FY 2011

FY 2012

FY 2013

FY 2014

FY 2015

FY 2016

Travel
Contractual
Supplies
Equipment

Miscellaneous

Personal Services

Land & Structures
Grants & Claims

102.4

0.0

102.4

102.4

20.0

0.0

200

20.0

4,002.0

4,002.0

4,002.0

TOTAL OPERATING

4,124.4

0.0

4,124.4

4,124.4

| CAPITAL EXPENDITURES ]

ICHANGE IN REVENUES { )

]

|

FUND SOURCE

{Thousands of Dollars)

1003 GF Match
1004 GF

1002 Federal Receipts

1005 GF/Program Receipts
1037 GF/Mental Health

Other Interagency Receipts

4,124.4

0.0

4,124.4

41244

0.0 0.0

0.0

TOTAL

4,124.4

0.0

4,124.4

4,124.4

0.0 0.0

0.0

Estimate of any current year (FY2009) cost:

POSITIONS

Fuli-time
Part-time
Temporary

1.0

ANALYSIS:

(Attach a separate page if necessary)

The Alaska Parents as Teachers Act, provides for a competitive grant for pre-elementary students to receive teaching
services through the student’s respective parent/quardian and support by EED. Cost were determined as follows:

FY11-FY13: 65,000 children + 1.34 average Pre-K per household = 48,507 families
48,507 families x 4.4% qualifying families = 2,134 families
2,134 families - 800 Federally funded families = 1,334 families

1,334 families x $3000 = $4,002,000 Total Grant.

In addition to the grant the department will need to hire one position to oversee and service this program.
Education Administrator | at $102,400 plus fravel at $20,000 = $122,400
The program will sunsetin FY2014,

Prepared by:  Eddy Jeans, Director Phone 465-8679
Division School Finance Date/Time 4/14/10 12:00 PM
Approved by:  Larry LeDoux, Commissioner Date 4/14/2010

{Revised 9/10/2008 OMB)
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CS FOR HOUSE BILL NO. 69( )
IN THE LEGISLATURE OF THE STATE OF ALASKA

TWENTY-SIXTH LEGISLATURE - SECOND SESSION

BY

Offered:
Referred:

Sponsor(s): REPRESENTATIVES TUCK, PETERSEN, KAWASAKI, AND GARA, Muiioz, Edgmon,
Thomas, Buch, Gardner

A BILL
FOR AN ACT ENTITLED
"An Act establishing in the Depart;nent of Education and Early Def?:lopment a
voluntary parent and early childhood education program for pre-elementary aged

children."
BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF ALASKA:

* Section 1. The uncodified law of the State of Alaska is amended by adding a new section
to read:

SHORT TITLE. This Act may be known as the Alaska Parents as Teachers Act,

* Sec. 2. The uncodified law of the State of Alaska is amended by adding a new section to
read: ‘

PARENTS AS TEACHERS PROGRAM ESTABLISHED. (a) The Department of
Education and Early Development shall devise and implement a statewide parents as teachers
program for the benefit of children who are under five years of age. The program must
provide a system of early childhood education that

T

(1) is evidence-based;

-1- CSHB 69( )
New Text Underlined [DELETED TEXT BRACKETED]
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(2) involves parents;
(3) is consistent with available research and best practices for high quality
early childhood education;
(4) incorporates guidelines adopted by the department for early leamning that
(A) enhances school readiness;
(B) increases parent understanding of child development and
developmental milestones;
(C) reduces the incidence of child abuse and neglect;
(D) increases identification of health problems and developmental
delays through regular screenings;
(E) improves child health indicators, including immunization rates;
(F) increases parental invelvement; and
(5) provides for effective and efficient coordination with or expansion of pre-
elementary education programs operating in the state, to the extent permitted by law.
(b) The Department of Education and Early Development shall develop and enter into
local partnerships to implement the program established under this section.

(c) The program established under this section terminates on July 1, 2013.

CSHB 69( ) -2-
New Text Underlined [DELETED TEXT BRACKETED]
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Representative Chris Tuck

Alaska State Legislature District 29 - Representing Dimond Estates, Foxridge, Taku,
Southwood Manor, Campbell, and Independence Park

HB 69 (EDC) — Alaska Parents as Teachers Act
Sponsor Statement

Parents are a child’s first and most important teachers. HB 69, the Alaska Parents as Teachers Act, will
empower parents with knowledge and resources to help their children develop into successful students
with stronger scholastic achievements,

HB 69 aliows the Department of Education and Early Childhood Development to offer the successful
Parents as Teachers early childhood learning methodology as an education option for families with
children ages 0-5. Parents who choose to participate are supported by local child development specialists.

Parents as Teachers is completely voluntary for families, and seeks to maximize public-private resources
and federal funds to augment state support.

Parents as Teachers is the most cost-effective early education model available in Alaska. In-home
education by parents is far less expensive than traditional educational efforts that require building
construction.and student transportation. Further, Parents as Teachers works for those parents who do not
have the desire or family resources to enroll their children into school-based early education programs.

Funds invested in early education pay dividends in the long run. Research shows that children who
receive early education earn more money as adults than their peers lacking early education, Children who
receive early education also enter the job market in much larger numbers, obtain college education in
higher numbers, remain off public assistance in greater numbers, and remain out of jail in much greater
numbers.

Every parent has the same desire to see their children receive the foundations for successes. Yet, Alaska
fails to offer such opportunities. An April 2009 Rutgers University study, “The State of Preschool
2008,” confirmed Alaska still ranks last in the nation in providing early education help to families.
Alaska’s children are our future workforce, and the key to our state’s prosperity. Alaska’s plumbers,
doctors and teachers of tomorrow are the youth in our neighborhoods today. Helping parents boost the
skills and natural ingenuity of their children will point the way to Alaska’s growth.

Parents as Teachers enjoys statewide support and will help grow stronger Alaskan families, better
students and safer communities. It is a proven successful solution for our children and our state’s future.

Please contact my office if you have questions, or would like more background information.

Thank you for your support of HB69, the Alaska Parents as Teachers Act.

Year-Round May-December January-April

Phone (907) 269-0240 716 W. 4% Ave State Capitol Bldg. Rm 426
Toll-free (866) 465-2095 Anchorage, AK 99501 Juneau, AK 99801

Rep.Chris. Tuck{@legis state.ak.us Fax (907) 269-0242 Fax (907) 465-3810




Representative Chris Tuck

Alaska State Legislature District 29 - Representing Dimond Estates, Foxridge, Taku
Southwood Manor, Campbell, and Independence Park

Sectional for HB 69 (version W)
Alaska Parents as Teachers Act

Section 1. Provides a short title for the bill, “Alaska Parents as Teachers Act”.
Section 2. Establishes a statewide voluntary Parents as Teachers early leamning system.

Subsection (a) requires evidence-based education, parental involvement, and adherence
to accepted best practices and early learning guidelines.

Subsection (b} directs the Department of Education and Early Development to develop
local partnerships to implement Parents as Teachers.

Subsection (c) adds a 3-year sunset clause.

Year-Round May-December January-April

Phone (907) 269-0240 716 W. 4™ Ave State Capitol Bldg. Rm 426
Toll-free (866) 465-2095 Anchorage, AK 99501 Juneau, AK 99801
Rep.Chris. Tuck@legis.state.ak.us Fax (907) 269-0242 Fax (907) 465-3810
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Representative Chris Tuck

Alaska State Legislature District 29 - Representing Dimond Estates, Foxridge, Taku
Southwood Manor, Campbell, and Independence Park

Sectional for HB 69 (EDC) (26-LS0281\T)
Alaska Parents as Teachers Act

Section 1. Provides a short title for the bill, “Alaska Parents as Teachers Act”.

Section 2. Sets out legislative findings including that a parent is a child’s first and most
influential teacher, empowering parents in education of their young children improves school
readiness, and personalized family support yields multiple benefits to the family unit.

Section 3. Allows the Department of Education and Early Childhood Development to offer
competitive grants for the successful Parents as Teachers early childhood learning methodology
as an education option for families with children ages 0-5. Parents who choose to participate are
supported by local child development specialists. Provides for implementation through local
agencies, as defined, using an approved plan and state, private and federal funding.

Section 4. Ensures accountability by directing the Department of Education and Early
Development to provide technical assistance and monitoring of Parents as Teachers grants
established under Section 3.

Year-Round - May-December January-April

Phone (907) 269-0240 716 W. 4% Ave State Capitol Bldg. Rm 426
Toll-free (866) 465-2095 Anchorage, AK 99501 Juneau, AK 99801
Rep.Chris. Tuck(@legis state.ak.us Fax (907) 269-0242 Fax (907) 465-3810
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Representative Chris Tuck

Alaska State Legislature District 29 - Representing Dimond Estates, Foxridge, Taku
Southwood Manor, Campbell, and Independence Park

Description of Differences between
HB 69 (26-L50281\S) and HB 69(EDC) (26-LS0281\T)

Alaska Parents as Teachers Act .

The House Education Committee substitute for House Bill 69 made the following changes:
Uses the phrase “participating family” in place of “participant” throughout.

Uses the phrase “trained parent educator” in place of “caseworker” throughout.

Page 1, line 3 — Deleted “and establishing a rating system for early childhood education.”
Page 2, line 18 — Fixed a typo by replécing “indentified” with “identified”.

Page 2, lines 15-20 — Amended to allow parents to opt into visits with the trained parent
educator, and to allow parents to opt into more than one meeting per month. Deleted references
to caseworkers, and to cost considerations for reducing visits. Line changes are:

Deleted — “home visits to a participant’s home or mutually agreed on location by a
qualified caseworker employed by a local agency not less than once a month unless (A)
the caseworker determines that more frequent visits are required to provide informational
services; or (B) available funding is insufficient to provide monthly visits.”

Inserted ~ “an opportunity for a participating family to receive home visits to a
participating family’s home or a mutually agreed on location by a trained parent educator
employed by the department or a local agency once a month unless the trained parent
educator determines that more frequent visits are required to provide identified services,
in which case, the family must be afforded the opportunity to receive more frequent home
visits.”

Page 3, line 29, following “shall” — insert new material to read:
“(1) apply for and maximize federal and private funding sources to support the program
established under this section; .
(2) identify and engage private partners to support the program;
(3) limit the number of participating families to 650 for the first two years of program
implementation and thereafier increase the number of participating families based on
demand; and”

) Page 10of2
Year-Round May-December Jaruary-April
Phone (907) 269-0240 716 W. 4™ Ave State Capitol Bldg. Rm 426
Toll-free (866) 465-2095 Anchorage, AK 99501 Juneau, AK 99801
Rep.Chris. Tuck@legis.state.ak.us Fax (907) 269-0242 Fax (907) 465-3810
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Page 4, lines 8 — Inserted “(2) ‘Family’ means one or more biological or adoptive parent and one

of more the parent’s pre-clementary aged children;

Page 4, line 10 — Inserted “(4) — “Trained parent educator’ means agency employee trained and

certified in the program curriculum.”

Page 6, line 18-21 — Deleted section 18, which would have established a rating systém for

comparing in-school early education options.

Page 2 of 2




Representative Chris Tuck

Alaska State Legislature District 29 - Representing Dimond Estates, Foxridge, Taku,
Southwood Manor, Campbell, and Independence Park

MEMORANDUM

Date: April 13, 2009

To: Representative Bill Stoltze, Co-Chairman
Representative Mike Hawker, Co-Chairman
House Finance Committee

From: Representative Chris Tuck

RE: HB 69 Alaska Parents As Teachers Act — Fiscal Note

I would like to note for the record that there is a significant discrepancy between the HB 69 fiscal
note the Department of Education and Early Development verbally offered to the House
Education Committee on April 10, 2009 and the fiscal note presented after the hearing concluded
which accompanied the committee report of the bill.

I welcome the opportunity to work with the Finance Committee to reduce the fiscal note as
intended by myself as the bill’s sponsor and the Education Committee.

The April 10, 2009 House Education Committee hearing record reflects that the Department said
the fiscal note would be about $1.9 million, The Committee hearing record also reflects that
Committee members noted that the fiscal note had been amended to that amount.

However, the fiscal note that came from the Department after the bill had passed out of
committee is nearly 9 times that amount, and does not match the Department’s commitment and
the Commiittee’s shared understanding.

While the Department has the authority to devise the fiscal note of its choosing, the Department
did not take any opportunity afforded to correct the common understanding it promoted that the
fiscal note would be roughty $1.9 miliion.

Copies of the Department’s statements on the record will be submitted to the Finance Committee
when transcripts are completed.

Year-Round May-December January-April

Phone (907) 269-0240 716 W. 4% Ave. Rm 370 State Capito! Bldg. Rm 426
Toll-free (866) 465-2095 Anchorage, AK 99501 Juneau, AK 99801

Rep.Chris. Tuck/legis.state.ak.us Fax (907) 269-0242 Fax (907) 465-3810
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PARENTS AS TEACHERS

ALASKA

2008 FACT SHEET

Parents as Teachers (PAT) is an evidence based international home visitation program dedicated to
providing parent education services to families with children prenatal to five years of age through home

visits and group meetings.

(" 2008 HIGHLIGHTS
Services for Children and Families
2007-2008:

*» 31 communities served
+» 809 families served
++ 963 children served
-+ 36 prenatal women served
++ 95 homeless families were served
< 573 Alaska Native/Ametican Indian children
served

+ 726 children received developmental
screenings with 71 found to need further
evahuation

% 239 families linked 1o other services

Percentages of Enrolied Children by Agency/
Organization:

%+ 19% school districts

| < 79.5% non-profit organizations

% 1.5% military programs .

Professional Development:

++ Trained and certified 32 Parent Educators
and 7 supervisors in the Prenatal to 3 Years
Curriculum

< Certified and trained 24 Parent Educators.in

- the 3 Years to Kindergarten Curriculum

| +& 496 participants from 41 Comimunities

\ attended PAT workshops/training institutes

J

4 Parents as Teachers State Office:

Melissa Pickle, ¢/0 RurAL CAP
PO Box 200908
Anchorage, AK 99520-0908
Phone (907) 865-7345
mpickle@ruralcap.com

o

D

N

ETHNICITY OF CHILDREN SERVED

European-

Asian ] . Hispanic/Latino
4% American {(White} 1.5%

African y Multi-Racial
American —. 438

1%

Unknown
0.5%

Alaska Native/
American Indian

This information is provided by the PAT Alaska State Office. The PAT Alaska State Office is located within the Child Develepment
Division of the Rural Alaska Community Action Program, Inc. and funded through the Alaska:Parent Information and Resource
Center. The role of the State Office is to plan and coordinate curriculum training institutes, conduct annual recertification,

3 1&fhate data for statewide reports and provide on-going communication and technical assistance for affiliated programs.




7GE2-GIR (L06) 8UOUd ‘8060-0ZG66 WY ‘@FeI0UdUY :B0600T X0F Od ou] ‘Weidold UoNIY Aunwiwe) eysely [einy 0/0

:

woo'des|elni@aoidll 401eLIPIo0) S1E1S BXSEIY 1Yd ‘@IM0ld BSSIIPN 9910 911§ S191jIeal se sjualed

UeMIu93Y

1EIPOY

naojena] setoqeueny o
e 2>
cm_mzhwop%%gm MoNg sBeiioly HeIBoL
cozw_u:o?_._,_o youedioy SiitH Uit

s 2

"800Z 4oqLuardas Jo se sweigoid Moy

yeey-nniye aseloysuy

Emhwo._m lsan Jaddone Q
X -
Aoeisay Ajwied ysng eleqieg | KL i feartesrL
SIILL 101381 100YdS dBRIOYOUY [] S
£42]UBJ BUIUIRDT J8|PPOL JUBJU| = oL e
xdiysiaunied pooyp|iyo
Alued 101181 [00U9S yoEBNu) O NelowLy
ygnoiog Jerg

1vd 1014181Q |00YoS L0ISaY 1SOMUINCS @
wesgold 1vd Ul ‘wesdold
UONOY ALUNWILLIOYD BYSRIY |BINY &
wessold
sjuapnig ALlleaH slooyds ajes 1IsIq
|00Y2S yBnoiog ABmMaIED) UBKIYDIOY A
1wsloid
uonieanpP3 pooypiyd Aj4e3 YeuooH ©
QWOH 18 S20IaH ¢
weigoid
1vd 181ua) Bujuiea fues eusiesy 4
welsoid Ivd diysiaulied Ajiweq
EYSE|Y UONEID0SSY SAIIEN Syuealie] @

\ S$31IS Ivd 04 AN dVIN g,

o ISV N SELUNRININO00 SHEIHOY

UMON Siueqgiied8
WBuUEM Mo4

E3UC0ARS

SV SINzke @003




Parents as Teachers

Parents as Teachers: An Evidence-Based Home Visiting Program
A range of research studies conducted and supported through state governments, independent school districts, private
foundations, universities and research organizations, demonstrate that Parents as Teachers makes a real difference in
the lives of parents and their children.

Research Highlights
4 Independent Randomized Controlled Trials (RCT)
-~ 6 published reports; 5 of them peer-reviewed

Length of participation in PAT was a significant predictor of children'’s third Qrade achievement.

“..the PAT program improved parenting praclices in ways that promote both school readiness and subsequent academic
achievemnent.” (p.116).

From: Zigler, E., Pfannenstiel, J.C., & Seitz, V. (2008). The Parents as Teachers program and schoal success: A replication
- -and extension. Journal of Primary Prevention, 29, 103-120.

PAT parents were more involved in children’s school activities and engaged their children more in home learning
activities, especially literacy-related activities.

“...children of parents involved in a PAT program should enter school with ‘stronger’ readiness skills than their non-PAT
peers.”
From: Albritton, S., Klotz, J., & Roberson, T. (2004) The effects of participating in a Parents as Teachers program on parental
involvement in the learning process at school and in the home. E-Journal of Teaching and Learning in Diverse Setfings, 1(2),
108-208. hitp//www.subr.edu/coeducation/ejournal/Albritton%20et%20al.Article.htm.

PAT parents read to their children more often and were more likely to enroll them in preschool, both of which
increased school readiness.

“..the PAT program was highly effective in helping impoverished parents prepare their children to enter school.”(p.81)

From; Pfannenstie!, J.C., Seitz, V., & Zigler, E. (2002). Promoting school readiness: The role of the Parents as Teachers
program. NHSA Dialog: A Research-to-Practice Journal for the Early Infervention Field, &, 71-86.

More details about Parents as Teachers’ evidence-based research outcomes from across the U.S.:

Parents as Teachers Helps All Children Enter School Ready to Learn

¢ 7,710 public school children from a stratified random sample of Missouri districts and schools were examined at
kindergarten entry and at the end of third grade. Results showed that participation in Parents as Teachers,
together with preschool, not only positively impacts children's school readiness and school achievement scores,
but also narrows the achievement gap between children in poverty and those from non-poverty householids. With
at least 2 years of Parents as Teachers combined with a year of preschool, 82% of poor children were ready for
school at kindergarten entry—a level identical to nonpoverty children with no Parents as Teachers or preschool.' A
reanalysis using a subset of the above data strongly confirmed these findings."

+ Parents as Teachers children showed better school readiness at the start of kindergarten, higher reading and
math readiness at the end of kindergarten, higher kindergarten grades, and fewer remedial education placements
in first grade."

* Children in high poverty schools who participated in Parents as Teachers were equivalent to those of children at
low poverty schools with no preschoot enrichment (Parents as Teachers or preschool). In addition, when children
attending high poverty schools participated in both Parents as Teachers and preschool, their scores were

Parents as Teachers National Center 1
2228 Ball Drive — St. Louis, MO 63146
1-866-PAT4YOU

www ParentsAsTeachers.org
/08
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significantly higher than those of children in low poverty schools with no prescheool enrichment (Parents as
Teachers or preschool).”

87% of Native American children served by Parents as Teachers through its Baby FACE program were ready for
preschool by age 3."

Parents as Teachers Supports Later School Achievement

The aforementioned 2007 study of 7,710 Missouri public school children also showed that length of participation
in PAT was a significant predictor of children's third grade achievement on the Missouri Assessment Program
Communication Arts test. *

PAT children scored significantly higher on standardized measures of reading and math at the end of first grade
than did comparison children. In addition, teachers rated PAT children’s achievement progress higher than control
group children’s progress in all areas.”

PAT children continued to perform better than non-PAT children on standardized tests of reading and math
achievement in second grade. Compared to non-PAT children, PAT children required half the rate of remedial and
special education ptacements in third grade.™

Parents as Teachers Prevents Child Abuse

The U.S. Advisory Board on Child Abuse and Neglect states, “home visiting and center-based programs with a
parental focus can help prevent child abuse and neglect.” The Task Force on Community Preventive Services
recommends early childhood home visitation as an effective method for preventing child abuse and neglect.”

In a randomized trial, adolescent mothers who received case management and Parents as Teachers were
significantly less likely to be subjected to child abuse investigations than control group mothers who received
neither case management nor Parents as Teachers.”

In another randomized trial, adolescent mothers in an urban community who participated in Parents as Teachers
scored lower on a child maltreatment precursor scale than mothers in the control group. These adolescent
mothers showed greater improvement in knowledge of discipline, showed more positive involvement with
children, and organized their home environment in a way more conducive to child development.™

Parents as Teachers families had fewer documented cases of abuse and neglect in comparison to the Missouri
state average.™

Parents as Teachers Increases Parental Involvement

Results of a multi-site randomized trial showed that for families with véry low income, those who participated in
Parents as Teachers were more likely to read aloud to their child and to tell stories, say nursery rhymes, and sing
with their child.”

A significantly hié—her proportion of Parents as Teachers parents initiated contacts with teachers and took an
active role in their child’s schooling. For example, 63% of parents of Parents as Teachers children versus 37% of
parents of comparison children requested parent-teacher conferences.

Parents as Teachers parents demonstrated high levels of school involvement, which they frequently initiated, and
supported their children’s learning in the home.™

Parents as Teachers parents read more to their children, use more techniques to support book/print concepts,
and have more children’'s books in the home.™"

Parents as Teachers Improves Children’s Health and Development Outcomes

3171

Annual health and developmental screenings is a core component of Parents as Teachers. Of the 200,000 plus
children screened in the mast recent pragram year, 13% were identified with possible health/developmenital
delays and were referred on for additional follow up services. 70% of those referred received follow-up
services.™"

Children participating in Parents as Teachers were much more likely to be fully immunized for their given age, and
were less likely to be treated for an injury in the previous year.™

At age 3, Parents as Teachers children performed significantly above national norms on a measure of school-
related achievement, despite the fact that the sample was over-represented on all traditional characteristics of
risk. More than one-half of the children with observed developmental delays overcame these delays by age 3.*

Parents as Teachers National Center 2
2228 Ball Drive ~ St. Louis, MO 63146
1-866-PAT4YOU

www.ParentsAsTeachers.org
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The McDowell Group study team would like to acknowledge the invaluable assistance provided by the Project Steering
Committee. The Committee included Mary Lorence (Manager, Alaska Child Care Programs, Department of Health and Social
Services), Joy Lyon (Executive Director, Association for the Education of Young Children, Southeast Alaska), Mary Lou Madden
(Madden Associates), and Carol Prentice (SEED Program Manager). In addition, SEED would like to recognize the contribution
made by SEED Council members Candace Winkler and Cindy Harrington.

SEED also appreciates the collaboration with Alaska’s Ready to Read, Ready to Learn Task Force, 28 Alaskan leaders
dedicated to improving the literacy and learning skills of Alaska's pre-kindergarteners.
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Alaslea SEED N

& System for Early Education Development SOUTHEAST

SEED COUNCIL MEMBERS
SEED COUNCIL CHAIR: PATTY MERITT Associate Professor, Coordinator, Early Childhood Program, Valley Campus, UA Fairbanks
CHAIR ELECT: CANDACE WINKLER Chief Executive Officer, Child Care Connection

SEED COUNCIL MEMBERS:

DIEDRE BAILEY Youth Programs Manager, Department of Labor and Workforce Development

MARGARET BAUER Director, Worklife Services, Center for Child Development, Providence Alaska Medical Center
MARCEY BISH Child Care Licensing Manager, Department of Health and Social Services

GARA BRIDWELL Executive Director, Play ‘N Learn, Inc.

CYNTH!A CURRAN Administrator, Teacher Education and Certification, Department of Education and Early Development
BARB DUBCVICH Executive Director, Camp Fire USA

MARYELLEN FRITZ Director, Southcentral Foundation Head Start

CINDY MARRINGTON Program Director, Distance Early Childhood Education AAS Program, University of Alaska
EILEEN HUGHES Associate Professor and Coordinator of the Early Childhood Program, Cellege of Education, UA Anchorage
SARAH KUENZLI Technical Assistance Specialist, ACF-Region 10 and Alaska Native Head Start Programs

MARY LORENCE Manager, Alaska Child Care Programs, Department of Health and Social Services

}JOY LYON Executive Director, Association for the Education of Young Children, Southeast Alaska

KAY MCCARTHY Assistant Professor of Education, School of Education, University of Alaska Southeast

SALLY MEAD Director of Allied Health Sciences, Community and Technical Colfege, University of Alaska Anchorage
SHIRLEY PITTZ Coordinator, Early Childhood Comprehensive Systems, Department of Health and Social Services
BONNIE POWELL Technical Assistance Specialist, ACF-Region 10 and Alaska Native Head Start Programs

KERRY REARDON Instructor, Early Childhood Education, King Career Center

AUDREY M. INUKUYUK SAGANNA SR. Workforce Development Director, Native Village of Barrow

CLAUDIA SHANLEY Systems Reform Administrator, Office of Children's Services, Department of Health and Social Services
PAUL SUGAR Head Start Collaboration Director, Department of Education and Early Development

CONSULTANTS AND STAFF!

MARJORIE FIELDS Early Childhood Professar Emeritus, University of Alaska Southeast, Consultant
MARY LOU MADDEN Madden Associates, Evaluator

CAROL PRENTICE SEED Program Manager, University of Alaska Southeast
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LEGISLATIVE RESEARCH REPORT

APRIL 7, 2009 REPORT NUMBER 09.219

EARLY EDUCATION PROGRAM COMPARISON

PREPARED FOR REPRESENTATIVE CHRIS TUCK

By TIM SPENGLER, LEGISLATIVE ANALYST
You asked for a comparison between the Parents as Teachers early education program and any
state-funded early education program in Alaska. Specifically, you wanted the repont to include
the following:

+ Services provided by the programs;
+ Annual costs per child or family;
. + Number of children currently served;

+ Ages of those children; and aﬁ

2 -

+ Urban/rural disaggregation of children served. '

Head Start is the only early education program currently receiving state funding.! The program
serves children through five years of age from low income homes. Head Start services include
education, health, dental, nutrition, mental health, special needs, and family services. The
program's goals include increasing the child's social competence, such as the ability to deal with
the everyday, present environment, and future responsibilities in life and school. Head Start also
works with the families of these children to help educate and strengthen them by offering training
and support to facilitate growth and change. Services are offered primarily in centers
{classrooms} and sometimes. in homes, where work with the family is emphasized. Typically
children attend Head Start classrooms three and a half hours a day, four days a week, according
to Dirk Shumaker, Vice President, Alaska Head Start Association.? In Alaska, there are 17 Head

! Head Start serves children aged three through five years while Early Head Start serves infants and toddlers unti!
the age of three. For this report, we use “Head Start® to mean ali children from birth through age five, served in the
program. Information on Head Start comes from various sources inciuding personal communication with Paul Sugar,
Education Specialist, Department of Education and Eary Childhood Development. Mr. Sugar can be reached at (907}
465-4852. .

2 Some Head Start programs offer full day classes that are six and a half hours per day. Dirk Shumaker can be
reached at (207) 279-2021.

907-465-3991 Alaska Legislature State Capitol

507-465-3908 (fax) Legislative Research Services Juneau, AK 99801
~ w3.legis.state.ak.uslaa/research/research.php
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Start grantees providing services in approximately 100 communities. in fiscal year 2008, Head
Start served around 3,500 students.?

Parents as Teachers {PAT) is an early chitldhood parent education and family support program
that attempts to help parents give their children a positive start in life. The program, which is
administered in Alaska by the Rura! Alaska Community Action Program, Inc. {RurAL CAP), works
with parents prenatally and until their children are six years of age.* Personalized home visits
from a trained parent educator are the centerpiece of the PAT program. These visits can be
weekly, bi-weekly, or monthly depending on the program’s capabilities and the family’s needs.
During these visits, the parent educator helps parents understand what to expect in each
developmental stage and coffers practical suggestions on how to encourage learning, manage
challenging behavior, and promote strong parent-child relationships. Parents as Teachers also
facilitates group gatherings where a number of familles learn together and share their successes
and challenges. Additionally, PAT conducts developmental screenings to ensure that children
are on-track and to detect possible delays. Referrals to other agencies are also offered with the
family's consent® There are Parents as Teachers programs in 48 Alaska communities, and
during the 2007-2008 school year, PAT served 963 children.

There are minimum requirements for both Head Start teachers and Parents as Teachers parent
educators. All Head Start teachers must have attained a Child Development Associate {CDA).
Among the CDA requirements are 120 hours of early childhood training and workplace
observations by a CDA advisor. In 2011, all Head Start teachers will be required to have
associate degrees in early childhood education (or a related field) and by 2013 half must have
bachelor degrees. To become a certified parent educator for PAT individuals must attend a five
to seven day Born to Learn Institute.® Institute training includes child development education,
parenting strategies, personal and group meeting facilitation, and screenings. Additionally, there
are follow-up courses a parent educator must complete to retain his or her certification.

Both Head Start and Parents as Teachers have muiltiple grantees (primarily tribal entities, school
districts, and non-profits organizations) that may administer their programs in slightly different
ways depending upon available resources and community needs. Although both programs are
geared at enriching the early education of children, they have different approaches—Head Start
is classroom based and child focused, while PAT is home-visit based and parent focused—
making it difficult to draw meaningful comparisons.” Notwithstanding these differences, we
present in Table 1, the most recent figures available comparing the number of children served,
and costs for both programs. While Head Start is significantly costlier, it is important to remember
that it usually serves children four days a week—three and a half hours a day—in a classroom,
whereas PAT usually involves parent educators conducting one to four home-visits per month.

3 According to the Afaska Head Start Association, Fact Sheet, 2008-2009 Program Year, (found through
hitp://iwww. skheadstart.org/) Head Start enroliment in fiscal year 2008 is around 3,100.

“ RurAL GAP is a private, statewide, nonprofit organization that attempts to improve the quality of life for low-income
Alaskans (hitpZwww.ruralcap.com).

% Information on Parents as Teachers comes from various sources including direct correspondence with Melissa
Pickle, PAT Alaska State Coordinator, (307} 865-7345.

® PAT in Alaska has two trainers who live in the state and conduct the vast majority of the Bom to Learn Insttutes.

7 For example, it would cbviously be more costly to run a program that has the overhead associated with a center.

LEGISLATIVE RESEARCH REPORT 09.219 APrRR 7, 2009 — PAGE 2
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| Table 1: Head Start and Parents as Teachers, Children Served and Costs |

Table 1: Head Start and Parents as Teachers,
Children Served and Costs

Head Start Parents as Teacher
Number of Children Served 3,557 963
. $8,000-12,000 $3,000
Estimated Annual Cost (per child) (per famity)

Notes: Head Start figures are for Fiscal Year 2008, w hile Parents as Teacher nurrbers are for programyear
2007-2008 (both programs primarily operate for nine months during the schoel year). For a child in a Head
Start urban setting, costs average around $8,000 w hile costs can go upw ard of $12,000 in the most rermote
rurat areas. Parents as Teacher estimates are per family, During the 2007-2008 school year, PAT served
963 children from 809 families.

Sources: Faul Sugar, Education Specialist, Depariment of Education and Early Development, {907) 465-
4862. Melissa Pickle, PAT Alaska State Coordinator, (907) 865-7345.

Melissa Pickle, Parents as Teachers, Alaska State Coordinator, notes that the cost of a PAT
program varies from program to program. Costs depend on a variety of issues such as how often
a parent educator visits a family, how frequently groups for parents are provided, where the
program is focated, and what services are offered. The PAT cost estimate of $3,000 per family is
hased on a parent educator visiting 40 families once a month (or 20 families twice a month), and
one group meeting per month, throughout the school year.

Alaska Head Start programs are primarily funded by the federal Department of Health and Social
Services, according to Paul Sugar, Education Specialist, Department of Education and Early
Development. Mr. Sugar explains that this funding goes directly to the local nonprofit and tribal
grantee organizations that administer the programs. The state provides additional funding to
ensure grantees meet the federal funds matching requirement and to improve program quality
and serve additional children and families, whenever possible.

In Table 2 we provide a disaggregation of the ages of children served by Head Start and Parents
as Teachers in Alaska. This reflects fiscal year 2008 data for Head Start and the 2007-2008
school year numbers for Parents as Teachers.

[ Table 2: Ages of Children Served, Head Start and Parents as Teachers [

Under
Age Prenatal One One Two | Three Four Five Total
Head Start N/A 149 143 213 1,169 1,549 334 3,557
Parentsas | 4, 122 212 | 230 | 208 | 108 52 963
Teachers

Notes: Children served in Head Start programs in Alaska are for fiscal year 2008, Parents as Teachers
numbers are for the 2007-2008 school year. Complete specific age information for one of PAT's sites (Ft.
Wainw right) was unavailable. Atleast 11 children, ages birth to three, were served at this site during this
time pariod. For this table, w e divide these 11 among the under one, one year, and tw o year ¢ategories.
Sources: Paul Sugar, Education Speciafist, Department of Education and Early Development, (207) 465-
4862. Mefissa Fickle, PAT Alaska State Coordinator, (307)865-7345.
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According to Paul Sugar, approximately 40 percent of children currently in Head Start programs
live in Anchorage, Fairbanks, Juneau, or the Mat-Su Valley. The remaining 60 percent of
program participants reside in more rural areas of the state. Parents as Teachers, meanwhile,
also serves the majority of its clients in rural areas with only around 28 percent of its families
hailing from these four urban centers, according to Melissa Pickle.®

According to all the sources we reviewed, there are myriad benefits educationally and socially for
chiidren with access to early childhood education. For instance, we include, as Attachment A, a
report by the RAND Corporation that finds that early childhood education yields multiple benefits
for both children and society at large.? The benefits noted include academic achievement,
delinguency and ctime reduction, and labor marketf success. We also include, as Attachment B,
fact sheets from Head Start and Parents as Teachers that highlight program successes.

We hope you find this information to be useful. Please let us know if you have questions or need
additicnal information.

8 The vast majority of the children served by PAT in urban communities come from Fairbanks where the Fairbanks
Native Association runs the PAT program,

® The RAND Corporation is a non-profit research organization providing analysis and solutions for public and private
sector issues. (hitp’www.rand.org }
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Proven Benefits of Early Childhood

Interventions

here is increasing recognition thar the first

few years of a child’s life are a particularly

sensitive period in the process of develop-

ment, laying a foundation in childhood
and beyond for cognitive functioning; behavioral,
social, and self-regulatory capacities; and physical
health. Yet many children face various stressors
during these years thac can impair their healthy
development. Early childhood intervention pro-
grams are designed to mitigate the factors chat
place children at risk of poor outcotnes. Such pro-
grams provide supports for the parents, the chil-
dren, or the family as 2 whole. These supports may
be in the form of learning activitics or other struc-
tured expericnces thar affect a child directly or that
have indirect effects through ctraining parents or
otherwisc enhancing the caregiving environment.

As part of a recent study, RAND rescarchers

synthesized what is known from the scienrtifically
sound research literature about the short- and
long-term benefits from carly intervention pro-
grams, the features that are associated with more-
effective programs, and the economic gains that
accrue from investing additional resouices in carly
childhood. We summarize those findings here. A
companion reseatch bricf focuses on the charac-
teristics and number of children who may need
help to overcome threats to healthy development,
such as resource disparities in early childhood. It
also addresses the consequences of those threats for
educational outcomes and beyond.

A Range of Benefits

The study focused on programs that provide child
development services from the prenatal period
until kindergarien entry and thae had scientifically
sound evaluations. A literature review identified
twenty such programs, nineteen of which demon-
strated favorable effects on child outcomes. Fifteen
of the cffective programs were judged w have a
“strong” evidence base because cthey measured ous-
comes at cthe time of kindergaren entry or beyond.

Key findings:

» Eorly childhood intervention programs
hove been shown 1o yield benefils in aco-
demic achievement, behovior, educationsl

progression and etiainmoens, dehaguency

end crime, ond lohor morket success,

Qrneng Oil]L‘F (J'DZ‘HGEHS,

Inlerventions with belier-ireimed core-

givers and smaller child-to-uoi ratios

epprar to offer more favoroble results.

Well-designed early childhood interven-
tions hove been found 1o generate o
return to sotiely ranging from $1.80

to $17.07 tor each dollar spent on the
program.

The remaining four were not judged to have a
strong evidence basc because, as of the last fol-
low-up, the participants had not yet reached kin-
dergareen age. Many or all of the children in those
programs were as young as age 2 ot 3, so there is
less information as to the lasting effects of the pro-
gram on outcomes of interest. The evidence base
for these programs was designated “promising.”
Although these programs represenc varied
approaches to carly intervention, they fall into one
of three broad approaches (sce the accompanying
table). Programs in the first gToup concentrate
primarily on providing parent education and other
family supports through home visiting or services
provided in other settings (e.g., medical provider
offices, classrooms in child-care centers). A second
approach focuses on providing early childhood
education, typically in a center-based sctting, for
one or two years prior o school entry. A third
strategy combincs che two approaches, with carly
childhood educarion services provided in centers




supplemented by parental education delivered in the same sctting
or through home visits.

These nineteen eatly intervention programs demonstrated sig-
nificant and often sizable benefits in at least one of the following
domains: cognition and academic achievement, behavioral and
emotional competencics, educational progression and attainment,
child maltreacment, health, delinquency and crime, social wel-
fare program use, and Jabor markes success. In some cases, the
improved outcomes in these domains were demonstrated soon
after the program cnded; in other cases, the favorable impacts
were observed through adolescence and in the transition to adult-
hood. In the case of the Perry Preschool Program, lasting benefits
in multiple domains have been measured thirty-five years after the
intervention ended.

Even though findings suggest that early benefits in terms of
cognition or school achievement may cventually fade, the evidence
indicates that there can be longer-lasting and substantial gains in
outcomes such as special education placement and grade retention,
high school graduation rates, labor market outcomes, social welfare
program usc, and crime. A few studies indicate that the parents

Effective Early Childhood Intervention Programs Included
in Study

Home Visiting or Parent Education

DARE to be You

Developmentally Supportive Care: Newborn Individualized
Developmental Care and Assessment Program*

HIPPY (Home Instruction Program for Preschool Youngsters) USA
Incredible Years

Nurse-Family Partnership Program

Parents as Teachers*

Project CARE (Carolina Approach to Responsive Education)—
without early childhood education

Reach Out and Read*

Home Visiting or Parent Education Combined with Early
Childhood Educaticn

Carolina Abecedarian Project

Chicago Child-Parent Centers

Early Head Start*

Early Training Project

Head Start

High/Scope Perry Preschoot Project

Houston Parent-Child Development Center
Infant Health and Development Program
Project CARE—with early childhood education
Syracuse Family Development Research Program

Early Childhood Education Only

Cklahoma Pre-K

NOTES: Al listed programs are judged to have a strong evidence
base, except those marked with an asterisk. For the latter, a
substantial number of children were as young as age 2 or 3 at the
time of the most recent follow-up, so their evidence base is judged
to be promising.

3191

of participating children can also bencfit from early intervention
programs, particularly when they are specifically rargeted by the
intervention.

Features of Effective Programs

Policymakers and providers considering early childhood interven-
tion programs may choose to adopr one of the proven program
models shown in the table, several of which already operate on a
large scale or are being replicated on a larger scale. Beyond these
proven models, the literature offers some guidance about those fea-
tures that are associated with better outcomes for children. Based
on experimental and quasi-experimental evaluations of program
design features, as well as comparisons of effects across model pro-
grams, three features appear to be associated with more effective
interventions:

* Programs with better-trained caregivers appear ro be more effec-
tive. In che context of center-based pregrams, this may take the
form of a lead teacher with a college degree as opposed to 10
degree. In the context of home visiting programs, researchers
have found stronger impacts when services are provided by nurse
home visitors as opposed to a paraprofessional or lay professional
home visitor.

« In the context of center-bascd programs, there is evidence 1o
suggest that programs are more successful when they have
smaller child-to-staff ratios.

= There is some evidence that more intensive programs are asso-
ciated with better outcomes, but not enough to indicate the
optimal number of program hours or how they might vary with
child risk characreristics.

Ideally, we would like to know more about intervention features
that generate better outcotnes for children so that policymakers and
practitioners can achieve optimal program designs for the children
and families they serve. Thus, continued evaluation of model pro-
grams and effective program features s essential.

Economic Returns from Effective Early Intervention
Programs

It is noteworthy thac the features associated with more success-

ful programs tend to be costly. This suggests that more money

may need to be spent to obtain greater benefits—at least up to a
point. [t is therefore reasonable to ask whether devoting resources
to achieve benefits associated with successful but more costly pro-
grams is worth the investment.

Notably, many of the benefits from carly childhood inter-
ventions listed above can be translated into dollar figures and
compared with program costs. For example, if school outcomes
improve, fewer resources may be spent on grade repetition or spe-
cial education classes. If improvements in school performance lead
to higher educarional atrainment and subsequent economic success
in adulthood, the government may bencfit from higher tax revenues
and reduced ourlays for social welfare programs and the criminal
justice system. As a result of improved economic outcomes, partici-
pants themsclves benefit from higher lifetime incomes, and other




members of society gain from reduced levels of delinquency and
crime.

Rescarchers have conducted benefic-cost analyses, using
accepted methodologies, for a subser of the programs we identified
as having favorable effects. For those programs with benefics that
could readily be expressed in dollar terms and those that served
more-disadvantaged children and families, the estimates of bencfits
per child served, net of program costs, range from abouc $1,400
per child o nearly $240,000 per child. Viewed another way, the
returns to society for each dollar invested extend from $1.80 to
$17.07. Some of the largest estimates of net benefits were found
for programs with the longest follow-up, because those studies
measured the impact for outcomes that most readily translate into
dollar benefits (¢.g., employment benefits, crime reduetion). Large
economic rerurns were found for programs that required a large
investment {over $40,000 per child), but returns were also positive
for programs thar cost considerably less (under $2,000 per child).
Programs with per-child costs in berween these two figures also
generated positive net benefits. The economic reterns were favor-
able for programs thac focused on home visiting or parent educa-
tion as well as for programs that combined those services with
early childhood education.
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Because nor all benefits can be translated inte dollar valucs,
these benefit-cost estimates for cffective programs are likely 1o be
conservative. Morcover, such analyses do not incosporate some of
the other potential benefics that were not measured in the stud-
ies. These might include improved labor marker performance for
the parents of participating children, as well as stronger national
cconomic competitiveness as a result of improvements in educa-
tional attainment of the future workforce. It is important to note
that these findings represent the potential effects of well-designed
and well-implemented interventions. They do not necessarily imply
thar all such carly childhood interventions, delivered for any given
amount of time, would gencrate benefits thar offsct costs.

For decisionmakers considering investments in early child-
hood interventions, these findings indicate that a body of sound
research exists that can guide resource allocation decisions. This
evidence base sheds light on the types of programs that have been
demonstrated to be effective, the features associated with effective
programs, and the potential for retuins to society that exceed the
resources invested in program delivery. These proven resules signal
the future promise of investing early in the lives of disadvanraged

children. m
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Federal Funding Streams Available to Support

Alaska Parents as Teachers

Title 1 (Title 1, part A)- As the largest federal program supporting elementary and
secondary education, Title 1 targets resources to districts and schools with high poverty
rates. Title 1 has a parental involvement component which requires local school districts
receiving Title 1 funds to develop a plan of parental involvement.

o Schools receiving Title 1 funds may choose to use the funding to implement model
parental involvement practices such as Parents as Teachers.

Parental Assistance Information Centers (Title V, part D, Subpart 16) - - This federal -
competitive grant program funds school-linked or school-based parental information and
resource centers (PIRCs). These centers provide services that increase parental involvement
in order to improve student academic achievement. Services include training, information,
and support to parents, schools, and organizations that work with parents.

o At least 30 percent of the grant awards must be used to establish, expand or operate
early childhood parent educator programs— specifying Parents as Teachers and the
Home Instruction Program for Preschool Youngsiers.

Early Reading First (Title 1, part B, Subpart 2) This program is a federally administered
grant program. Grantees must use Early Reading First funds to provide preschool-age
children with high quality oral language and literature-rich environments; provide staff
professional development; provide scientifically based reading instructional materials;
implement screening reading assessments or other appropriate measures; and integrate these
materials, activities, tools and measures into the grantee’s preschool program.

o Parents as Teachers home visiting model can be used to support a pre-school
program’s center-based early education by engaging parents as partners in creating
a literacy-promoting environment for their children at home.

21st Century Community Learning Centers (Title IV, part B) — This program provides
services during non-school hours to students and their families for academic enrichment. The
services can be provided to parents of children that participate in the center or parents of pre-
school age children that will be eligible for the center services.
o The funds can support programs that promote parental environment and family
literacy, such as Parents as Teachers.

Child Abuse Prevention and Treatment Act (Title II/Community Based Child Abuse
Prevention) — Assists states to create and operate statewide coordinated systems and
specific programmatic services to “strengthen and support families to prevent child abuse
and neglect.”
o Personalized family support is specifically mentioned as a possible family resource
and support service that can be supported with CBCAP funds.

Promoting Safe and Stable Families (Title IV-B, Subpart 2, of the Social Security Act)
— This act was established with several following purposes including family preservation,
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community-based family supports, time-limited family reunification and adoption promotion
and support. It provides critical funding to support a range of prevention and intervention
services for families and children. Within these parameters states have considerable
flexibility in designing the services and programs funded.
o States such as Michigan have included in their Child and Family Service Plan fo
include funding for family support systems, such as Parents as Teachers.

Temporary Assistance for Needy Families (TANF) — The TANF program objectives
includes assisting families so that children may be cared for in their homes or in the homes
of relatives.
o To achieve this goal, states may fund parent education and personalized visiting
services to improve parenting skilis and prevent child abuse and neglect.

Title V Community Prevention Grants Program (Also known as the Incentive Grants
for Local Delinquency Prevention Programs) — These funds are used for local
governments to support delinquency prevention and early intervention programs. The
programs seek to reduce risk factors that contribute to delinquency and promote protective
factors in schools, communities and families to increase front-end prevention strategies at
the local level.
o Parents as Teachers families have been shown fo have fewer documented cases of
child abuse and neglect. The methodology incorporates the Strengthening Families
protective factors into the training and curriculum.
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FUNDING FOR
PARENTS AS
TEACHERS
PROGRAMS

Running a successful PAT
program depends on secur-
ing stable and diverse funding
that can grow and expand to
reflect the needs of the families
served. In fact, the need for
PAT programs to seek diversi-
fied funding sources for pro-
gram growth is so important
that it has been included as
one of the standards in the

“Program Design and Funding’
section of A Closer Look, the
National Center’s guidelines
for program quality standards.

There are two main catego-
ries of funding that support
PAT programs: public and
private funds. Each of these
sources of funds has benefits
and drawbacks, thus neces-
sitating that PAT programs
develop a mixture of funding
that provides for both stabil-
ity and growth. Ideally, no
single funding source should
account for more than 15%
of a program’s revenue in any
single year. Therefore, PAT
programs should continuously
allocate both personnel time

and resources to securing a mix
of funding.

Tips for developing sustain-

able funding:

* Be proactive. Learn about
different funding sources,
beginning right in your own
community. Become active
in local and state initia-
tives that are working to
support families with young
children. Build relationships
with your elected officials at
the federal, state and local
levels and identify private
funders supporting family
and childhood initiatives.
Cultivate these relation-
ships long before you are in
“desperate need” of funding.

* Think ahead. Develop a
3-5 year funding plan now
for your program’s future.
Ask questions like: what is
the “lifespan” of our current
funding? What do we need
to do to be eligible for other
kinds of funding or grants!
What are the resources in
our community to help with
fund raising? What kinds
of activities are covered by
certain types of funding and
which ones are not?

Introduction

* Budget time and mon-
ey for fund raising.
Even the most effective PAT
program can't succeed with-
out adequate financial sup-
port. Allot time and money
to write grants, research po-
tential funding sources, and
communicate with donors.
Make it everyone’s “job” to
be on the lookout for fund-
ing ideas and sources.

¢ Diversify your funding.
Develop a mix of sources
that includes government,
foundation, corporate,
event, individual, and
agency funding. Don't put
all your funding “eggs” in
one or two baskets.

* Leverage your funding.
Funds from one source can
often times be used to help
secure funds from another
source. Private funds from
individuals and corpora-
tions can be used to lever-
age agency and government
funds. Funders like to sup-
port a “winner.” The more
diversified your funding
sources, the more attractive
your program is to a new
funder.

Guide to Funding { 2
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PUBLIC FUNDING

Public funding, i.e. funding
supported by public tax dollars,
is the primary revenue source
for most Parents as Teachers
programs. Public funding can
come from federal, state or
local government sources, such
as state or federal grants or
your local school district’s bud-
get. Because Parents as Teach-
ers outcomes cut across many
fields, public funding can come
from a variety of sources that
are targeted towards a variety
of “primary” purposes.

The purpose of this Parents as
Teachers Guide to Funding is to
provide a general idea of places
to look for funding for your
PAT program and to provide
an overview of some of the
major funding streams that
PAT programs currently use.
This is not intended to provide
detailed information on each
funding stream, but to give you
enough information to help
you decide which streams are a
potential fit for your program.

It is important to learn about
each funding source and seek
only those funds that are ap-
propriate to your PAT program
and local community. If you
either receive or are seeking

public funding, you need to be
prepared to:

* Educate yourself about
the funding source.
This will help you be more
effective in getting and
maintaining public fund-
ing. Learn who the deci-
sion-makers are for the
funding you are receiving.
Is it members of Congress,
state legislators, your county
commissioner, or your local
school board? Keep in mind
that the funding amounts
and guidelines for spending
public money may be set at
one level (e.g., in Congress
or your state legislature), but
the final decision on what
specific programs are sup-
ported may be determined
at another level (e.g., by
your county or local school
district). You will need to
know what decisions are
made at what level and by
whom!

+ Get ready to advocate!
Public funding is subject to
shifts in needs, the political
environment and/or turn-
over in elected positions or
government agency person-
nel. For example, early edu-
cation may be the “hot” is-
sue one year, but something

Public Funding

else may become “hot” the
next year and funding may
be reduced or eliminated.
War time expenses or natu-
ral disasters may also cause
shifts in spending. However,
the needs of children do not
change. Part of the respon-
sibility of receiving public
funding is to continuously
advocate and to educate the
appropriate decision-
makers about the impor-
tance of their investment

in young children and in
Parents as Teachers specifi-
cally.

Help us make this guide even
more useful to our Parents as
Teachers programs!

This guide is considered a
work in progress. We need
to incorporate the knowledge
from those of you “in the
field” who have accessed—or
tried to access—these fund-
ing streams. If you have any
advice, comments or correc-
tions, please do not hesitate
to contact lynn Tiede, Public
Policy Manager, at Lynn,
Tiede@ParentsAsTeachers.
org. We would appreciate
your input!

Guide to Funding
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LOCAL FUNDING

Although short, this is the
most important section of the
guide! Why! It’s simple. Com-
munity-based programs need
community-based support.
Believe it or not, decisions
about how public funds are
spent—even state or federal
funds—are often made at the
local level or are dependent on
local collaborations.

Regardless of where you seek
funding, you need to start in
your own backyard. Be proac-
tive—start building relation-
ships at your community and
county level. In many cases,

it is a local or county official
that can help you access or
“drawn down” state or federal
funds to support your program.
If you doubt this, read on to
the descriptions of the state
and federal funding streams
and you will see the number of
programs that require that you
“start local”

A few places to seek out local

funding/collaborative opportu-

nities are:

¢ County health department

¢ Local school district

* Local children and family
agencies and nonprofits

* Local mental health associa-
tions

¢ United Way

¢ Faith-based organizations

* Community eatly childhood
initiatives

STATE FUNDING

By state funding we mean
funding that comes directly
from state revenues. States will
have their own unique initia-
tives, programs and funding
streams. It is impossible to
cover all the state funding
streams that could fund PAT
programs, but here are a few
general categortes of funding
that are often used. You will
need to investigate further to
find out what is available in
your state.

State Early Childhood/
Community-based Initia-
tives: Many states have their
own early childhood and/for
community based initiatives.
These initiatives may have spe-
cific goals around school readi-
ness, or may have broader goals
around support for families and
children. In many cases, these
funds can support Parents as
Teachers programs at the local
level.

Public Funding

A few examples of state early
childhood/community-based
initiatives are:

* Smart Start in North Caro-
lina, which is designed to
help ensure that young chil-
dren enter school healthy
and ready to succeed. The
funds are administered
through Local Partnerships
that determine services
based on local needs.

e The lowa Community
Empowerment Initiative,
which created local com-
munity empowerment areas
where citizens lead efforts
to improve the well being of
families with young chil-
dren. Each community em-
powerment area establishes
a board that is responsible
for designing and funding
services to meet local needs.

* The Children and Families
Commuission in California,
which was created by Propo-
sition 10. “Prop 10” was
approved by California
voters to add a tobacco tax
that was then dedicated to
help communities create
comprehensive and inte-
grated systems to support
early childhood and school
readiness. The funds are al-
located to County Commis-
sions, which plan and make
decisions regarding how the

Guide to Funding | 4
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money should be spent to
best meet local needs.

Resource: The National
Governors Association Cen-
ter for Best Practices provide
links to websites of state early
childhood initiatives: hrep://
www.nga.org/center/divisions/
1,1188,C_ISSUE_BRIEFAD_
1891,00.html

State Children’s Trust
Funds: All 50 States, the Dis-
trict of Columbia and Puerto
Rico have created Children’s
Trust Funds. These organiza-
tions serve as a catalyst for the
development of community-
based child abuse and neglect
prevention programs in their
states. They are also incuba-
tors for programs and services
related to strengthening fami-
lies to prevent child abuse and
neglect. State trust and pre-
vention funds receive revenue
from a variety of sources such
as surcharge fees on marriage
licenses or other vital records,
individual and corporate fund-
raising, and State and Federal
resources.

Resource: The National Alli-
ance of Children’s Trust Funds
http://www.msuw.edu/user/mills-

dafindex html

State revenues devoted to
support home visitation
and/or a specific home
visitation program: In
some states, the legislature has
devoted state funds to support
early childhood home visita-
tion programs broadly. Specific
home visitation programs can
also have funds designated for
their use. For Parents as Teach-
ers, this is the case in Kansas,
Missouri and Oklahoma. In
other states, funds have been
allocated to other home visita-
tion programs, such as Healthy
Families America, Nurse Fam-

ily Partnership, or HIPPY.

Funds designated for early
childhood home visitation

are very valuable resources.
Consider working to establish
one in your state. If an early
childhood program other than
PAT is already funded, explore
collaborative opportunities.

Public Funding

Guide to Funding
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FEDERAL FUNDING

Federal funding for Parents as
Teachers programs can come
from a variety of sources,
including the Department

of Education, Department of
Health and Human Services
and the Department of Jus-
tice. This section covers some
of the major federal fund-

ing streams that can support
Parents as Teachers programs.
The descriptions include the
purpose of the funding, eligible
recipients, approved activities
and uses of funding, and how
Parents as Teachers connects
to the funding. Additional
“things to consider” are listed
to further help you decide
whether this funding stream is
a fit for your program and corm-
munity.

Keep in mind that federal
funding is, at times, indis-
tinguishable from state
funding. For some federal
funding streams you would
apply directly to the federal
agency that administers the
programs (e.g., Parental In-
formation Resource Centers}).
However, in most cases federal
funds are allocated to state

agencies to administer and/or
deliver a specific program. A
few examples are Even Start,
Title V Community Preven-
tion, Medicaid and TANF.
Read through this section

to find out more about these
funding streams and how they
are administered at the federal,
state or local level.

The information provided
should be enough to get
you started, but does not
go into great detail. Why?
Because, as noted above, fed-
eral funding streams often flow
down with only broad guide-
lines and requirements. The
specific decisions for how the
money is spent is often decided
at the state or local level, and
can vary greatly from state to
state OT COmInunity to com-
munity.

You will need to do fur-
ther “investigation” into
a funding stream that
you are interested in ac-
cessing. You may also need
to convince decision-makers
to include Parents as Teach-
ers programs in their funding
plans.

Public Funding

The rest of this section pro-

vides more information on

the following federal funding

sources:

e Title [, Part A—Education
for the disadvantaged

¢ Parental Information Re-
source Center grants

¢ 21st Century Community
Learning Center grants

¢ Even Start

* Early Intervention Program
for Infants and Toddlers
with Disabilities (IDEA Part
C)

e Early Reading First

¢ Head Start/Early Head Start

¢ Promoting Safe and Stable
Families

¢ Title V Community Preven-
tion Grants

Guide to Funding | 6
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TITLE |

Program Name: Title |,
Part A~—Education for the Dis-
advantaged—Grants to local
education agencies

Authorizing legislation: El-
ementary and Secondary Edu-
cation Act of 1965, as amended
by No Child Left Behind Act
of 2000.

Funding Agency: U.S. De-
partment of Education (DOE)

Appropriations: FY04—
$12.3 billion; FY03—$11.7
billion; FY02—$10.35 billion

Program Purpose: Title |
funding helps to ensure that all
children have the opportunity
to obtain a high-quality educa-
tion and reach proficiency on
challenging state academic
standards and assessments.

Funding recipients: Federal
Title [ funding flows through
each level of our public educa-
tion system. Below is the pro-
cess (somewhat) simplified...

¢ Based on a federal formula,
State Education Agencies
{SEAs, or state departments
of education) receive the
Title I funding for their

Federal Funding Sources

state. A limited amount of
the funding is set-aside for
state-level activities such as
Title 1 administration and
technical assistance.

The rest of Title I fund-

ing is allocated to Local
Education Agencies {LEAs,
or local school districts)
based on the number and
percentage of low income
children residing in the
school district. LEAs utilize
the funding for district-level
activities such as profes-
sional development, trans-
portation and supplemental
educational services. As one
of the required expendi-
tures, 1% of the funds must
support parenta! involve-
ment. However, 95% of the
1% parental involvement
set-aside must be passed on
to schools for their parental
involvement activities.

The remaining funds are
distributed to schools in the
district with high concen-
trations of low-income chil-
dren. Districts do have some
discretion over what grade-
level schools will receive the
remaining funds. For ex-
ample, a district can decide
to use Title [ funds for only
elementary schools, middle

schools, high schools, or
even preschools. The excep-
tion, however, is that any
school with more than 75%
low-income children must
receive their share of the

Title I funds.

® Schools that receive Title |
funds may use them in one
of two ways: 1) If more than
40% of a school’s popula-
tion is comprised of low-in-
come children, the school
can operate a “school-wide”
Title I program and the
funds can be spent on
activities for all children
in the school. 2) If less
than 40% of the school’s
population is comprised of
low-income children, then
the funds must be spent for
services targeted only to
those children that are Title
I eligible.

Where to apply for funds:
Your local school or school
district

Activities supported by
the funding: Title I fund-
ing is very flexible and schools
can use it in a variety of ways,
including, but not limited to:
¢ Hiring of instructional staff
¢ Professional development

Guide 1o Funding
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* Before- or after-school pro-
grams

® Preschool programs

» Parental involvement activi-
ties, and

e School-wide reform

PAT connection: At the
local level, schools and/or the
school district can decide to
spend a portion of their Title I
funds to support parent educa-
tion/involvement programs like
Parents as Teachers. If a school
is operating a “school wide”
Title I program, all families
attending that school could be
eligible for service.

Things to consider:

e Title I funding is very
flexible, which means
there is often a lot of
competition around how
to use the funds. Be sure
to tie your efforts to get
PAT funded to school
readiness. See link below
for resource on PAT and
No Child Left Behind.

~ * Keep in mind that it is
very important to gain
support from your lo-
cal educators. Decisions
regarding Title | funding
are made locally—by
your local school board

and schools. Work with

Federal Funding Sources

them to include PAT in
their Title I plans.

¢ You will want to learn
more about how your
district is spending its
required 1% set aside for
parental involvement.
Keep in mind that while
196 may not sound like a
lot, it can be significant
and in many cases has
fully supported Parents as
Teachers programs. Also,
the 1% set aside is a
minimum amount—your
school district can decide
to use more of their Title
[ funding for parental
involvement activities.

e School districts will
have a subcommittee,
or Parent Council, on
which parents serve and
which helps decide how
the parental involvement
funds are spent. This can
be an important commu-
nity-based link to involve
parents in advocating for
support of PAT programs.

Relevant links: For more

information on Title I, go to:

¢ U.S. Department of Edu-
cation program overview
at: http:/fwww.ed.gov/pro-
grams/titleipartafindex.html

For information on how Par-
ents as Teachers supports the
goals of No Child Left Behind,
go to:

* Parents as Teachers Nation-
al Center website, Public
Policy/Advocacy section at:
WWW.patnc.org

Guide to Funding
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PARENTAL
INFORMATION
RESOURCE CENTERS

Program: Parental Informa-
tion Resource Centers (PIRCs)

Authorizing legislation:
Elementary and Secondary
Education Act of 1965, as
amended by No Child Left
Behind Act of 2000. Title V,
Part D, Subpart 20.

Appropriations: FY04—5$42
million; FY03—$42.2 million;
FY02—$40 million

Fund‘ing agency: U.S. De-
partment of Education (US-
DOE)

Program purpose: To
implement effective parental
involvement policies, programs
and activities that lead to im-
provement in student academic
achievement.

Funding recipients: Non-
profit organizations or a con-
sortium of nonprofit organiza-
tions and a local education
agency can apply as part of an
open competitive grant pro-
cess. The funding can be for up
to 3 years and is administered

Federal Funding Sources

directly from the USDCE to

local grantees.

Where to apply for funds:
Office of Innovation and Im-
provement, USDOE

Activities supported by
the funding: The funding
supports parental information
and resource centers (PIRCs)
in activities that assist parents
in participating effectively in
their children’s education; that
coordinate activities for parents
with other federal, state and lo-
cal services and programs that
serve their children; and that
provide support for state or lo-
cal education personnel around
parental involvement.

PAT connection: Parents as
Teachers is specifically named
as a “promising model” in the
authorizing legislation for this
program. By law, PIRC:s are to
spend 30 percent of their grant
funds on an early childhood
parent education program,

like Parents as Teachers. Many
PIRC grantees use a portion
of their funding to support
Parents as Teachers programs,
training, and quality efforts.

Things to consider:
» This funding stream pro-
vides for more compre-

hensive services than just
Parents as Teachers.

* At least half of the funds
must be used to provide ser-
vices in areas with children
from low-income families.

® The need for advocacy
around this funding stream
is high. In recent years, the
Administration has recom-
mended to Congress that
the funding for PIRCs be
cut. However due to ongo-
ing advocacy efforts, Con-
gress has maintained the
funding in the education
appropriations bill.

® The opportunity to compete
for this funding stream is
no longer available on an
annual basis. The “Requests
for Proposals” for PIRC
funding are now issued
every 2-3 years.

Relevant links: For more

information on PIRCs, go to:

e U.S. Department of Edu-
cation program overview
at: htep:/fwww.ed.gov/pro-
grams/pirc/index.html

* PIRC website at: http://

www.pirc-info.netfindex.asp
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21ST CENTURY
COMMUNITY
LEARNING CENTERS

Authorizing legislation: El-
ementary and Secondary Edu-
cation Act of 1965, as amended
by No Child Left Behind Act
of 2000. Ticle 1V, Part B

Appropriations: FY04—
$999 million; FY03—$993.5
million; FY02—1 billion

Funding agency: U.S. De-
partment of Education (US-
DOE)

Program purpose: To
support creation of learning
centers that provide academic
enrichment opportunities for
children, particularly students
who attend high-poverty and
low-performing schools.

Funding recipients: State
departments of education
(a.k.a. state education agencies,
SEAs); which in turn manage
statewide competitions and
award grants to local organiza-
tions.

Where to apply for funds:
State Education Agency

Federal Funding Sources

Activities supported by
the funding: The grantee
may use the funds to carry

out a broad array of before-
and afterschool activities to
advance school achievement.
These activities can include
remedial education, academic
enrichment, tutoring services,
activities for English language
learners, recreational activities,
character education and paren-
tal involvement/family literacy.

PAT connection: Parents
as Teachers programs can be
funded as a parental involve-
ment program, as part of the
larger grant.

Things to consider:

e This funding stream pro-
vides for more compre-
hensive services than just
Parents as Teachers. If
your organization wants to
provide the entire range of
services, you would apply
directly for the grant. Oth-
erwise, you will want to col-
laborate with local entities
that are applying or reapply-
ing for this funding and see
if Parents as Teachers can
help them accomplish their
goals.

¢ In recent years, funding
for this program has come
under scrutiny at the federal

level. However, so far there
have been successful advo-
cacy efforts and the fund-
ing has been maintained.
Congressional advocacy is
recommended to help main-
tain this important funding
stream.

Related links: For more

information on 21st Century

Community Learning Centers,

g0 to:

¢ U.S. Department of Edu-
cation program overview
at: htep:/fwww.ed.gov/
programs/21stcclc/index.
html

e List of contacts in each state
with next application due
date: http:/fwww.ed.gov/
programs/21stcclc/contacts.

html

. Guide to Funding
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EVEN START

Program: William F. Good-
ling Even Start Family Literacy
Programs (Even Start)

Authorizing legislation: El-
ementary and Secondary Edu-
cation Act of 1965, as amended
by No Child Left Behind Act
of 2000. Title I, part B, Sub-

part 3.

Appropriations: FY04—
$246.9 million; FY03—$2484
million; FY02-—$250 million

Funding agency: U.S. De-
partment of Education (US-
DOE)

Program purpose: To
support local family literacy
projects that target eligible
families with children from
birth through age seven.

Funding recipients: State
education agencies (SEAs, or
state departments of educa-
tion) receive funding based on
a formula. SEAs in turn man-
age statewide competitions and
award grants to local education
agencies (LEAs, or local school
districts) and other local orga-
nizations, such as government
agencies, Head Start programs,

Federal Funding Sources

and other public and private
community-based groups.

Where to apply for fund-
ing: State Education Agency

Activities supported by
the funding: The funding
supports integrated early child-
hood education, adult literacy,
parenting education and inter-
active parent and child literacy
activities.

PAT connection: Parents as
Teachers incorporates nicely
into the Even Start program,
providing an effective model
for the parent education and
interactive literacy activities.
Even Start programs are the
second largest “partner” with
PAT following local school
districts.

Things to consider:

¢ This funding stream pro-
vides for comprehensive
family literacy services, of
which Parents as Teachers
can be an integral part. If
your organization wants to
provide the entire range of
services, you would apply
directly for the grant. Oth-
erwise, you will want to col-
laborate with local entities
that are applying or reapply-
ing for this funding and see

if Parents as Teachers can
help them accomplish their
goals.

* This funding is targeted to
low-income families. Prior-
ity is given to proposals that
target areas with large num-
bers of low income families
of to projects in empower-
ment zones or enterprise
communities.

® Even Start funding does, at
times, face challenges at the
federal level. Congressional
advocacy is recommended
to help maintain this impor-
tant funding stream.

Related links: For more in-

formation on Even Start, go to:

* U.S. Department of Edu-
cation program overview
at: http:/fwww.ed.gov/pro-
gramsfevenstartformula/in-
dex.html

® List of contacts in each state
at: http:/fwww.ed.gov/about/
officesflist/oese/sasa/escon-
tacts.html#state

¢ National Even Start As-
sociation at: http:/fwww.
evenstart.org/

¢ National Center for Fam-
ily Literacy at: hitp:/fwww.
famlit.org/

Guide to Funding
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IDEA provide direct services that are ~ Things to consider:

not otherwise available. Types * This is a complex program;

of services to be coordinated you will need to first find
Program: Eatly Intervention and/delivered include evalua- out more about the specific
Program for Infants and Tod- tion and assessment; specific guidelines in your state.
dlers with Disabilities (IDEA, intervention therapies needed o This funding stream is tar-
Part C) {e.g., speech, occupational, geted towards families with

.. L. physical); and supports to the children with disabilities,

Authorizing legislation: families. Each family must have although states have the
Individuals with Disabilities access to service coordination. option of serving children

Education Act, Part C, as who are at risk of develop-

amended. (reauthorization of

Funding recipients: Based ing disabilities.

this legislation is pending in on a formula, funding is : ® [f Parents as Teachers ser-
Congress, as of fall 2004) provided to the state agency vices are not currently cov-

R identified as the lead agency for ered in your state, consider
Funding agency: U.S. De- this program. The state agency working in conjunction
partment of Education (US- often contracts out direct set- with your elected officials
DOE) vices to local entities. (local and state-level) to

L. advocate for including it as

Appropriations: FY04— Where to apply for fund- a service option for eligible
$444.4 million; FY03—3$434.2 ing: You will need to contact families.

million; FY02—$417 million

your state’s designated lead

. agency to find out more about Related links: For more
Progljam PurPo'se: To assist IDEA, Part C in your state. information on IDEA, Part C,
states in mamtalm‘ng and im- Go to this link for a listing of go to:
plementing statewide systems IDEA, Part C lead agencies: e U.S. Department of Edu-
of co.or.dir.latfed, co‘mprehensive, http://www.nectac.org/partc/ cation program overview
multidisciplinary, .mteragen‘cy ptclead.asp at: http:/fweb99.ed.gov/
programs of early intervention GTEP/Program2.nsf/
services for infants and tod- PAT connection: Home visits vwNetHeadings?OpenView
dler:ls _With disabilities and their 0 oo vice tha may be of- and click on “special educa-
fonilies. fered by your state to eligible tion”

. families. If approved by your ¢ National Early Childhood
Achvmes. supported by lead state agency, Parents as Technical Assistance Cen-
the fl-mdmg: L.ead agencies Teachers services may be par- ter at: http://www.nectac.
coordinate early intervention tially or fully reimbursable for org/partc/partc.asp

activities and develop formal cligible families.

agreements that define respon-
sibilities for services to be de-

© 2005, Parents as Teachers Nalional Center, Ing.

livered. Funds may be used to
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EARLY READING
FIRST PROGRAM

Authorizing legislation: El-
ementary and Secondary Edu-
cation Act of 1965, as amended
by No Child Left Behind Act
of 2000. Title I, part B, Sub-
part 2.

Appropriations: FY04—
$94.4 million; FYO3—$74.5
million; FY02—3$75 million

Funding agency: U.S. De-
partment of Education (US-
DOE)

Program purpose: To sup-
port the development of early
childhood centers of excel-
lence that focus on all areas of
development, especially on the
early language, cognitive and
pre-reading skills that prepare
children for continued school
success; and that serve primar-
ily children from low-income
families.

Funding recipients: Com-
petitive grants, directly from
USDOE to eligible local educa-
tion agencies (LEAs, or local
school districts), public or pri-
vate organizations, or agencies
located in a community served

by an eligible LEA.

Federal Funding Sources

Where to apply for fund-
ing: Office of Elementary and
Secondary Education, USDOE

Activities supported by
the funding: Early Reading
First grants can be used for
professional development for
teachers, research-based early
language and reading develop-
ment instruction and materi-
als, screening assessments of
children, providing preschool-
age children with cognitive
learning opportunities, and
using research-based reading
research to improve all aspects
of the program, including
instructional materials, paren-
tal engagement and teaching
strategies.

PAT connection: Parents as
Teachers can be utilized as a
parental engagement strategy.

Things to consider:

® This funding stream pro-
vides for more compre-
hensive services, of which
Parents as Teachers can be
an integral part. If your or-
ganization wants to provide
the entire range of services,
you would apply directly for
the grant. Otherwise, you

will want to collaborate with

local entities that are ap-
plying or reapplying for this

funding and see if Parents
as Teachers can help them
accomplish their goals.

¢ This funding has remained
stable at the federal level
over the past several years.

Related links: For more
information on Early Reading
First, go to:

» [J.S. Department of Edu-
cation program overview
at: http:/fwww.ed.gov/pro-
grams/earlyreading/index.
html

* NAEYC overview of the
Early Reading First program
at: http:/fwww.naeyc.org/
childrens_champions/fed-

eral/2002/erf_q&a.pdf

Guide 10 Funding

13




32009

© 2005, Parents as Taochers Nalional Center, Inc.

HEAD START

Program: Head Start/Early
Head Start

Authorizing legislation:
Head Start Act, as amended in
1998 (reauthorization of this
legislation is pending in Con-

gress, as of fall 2004)

Appropriations: FY04—
$6.8 billion; FY03—$6.7 bil-
lion; FY0O2—$%6.5 Lillion

Funding agency: Adminis-
tration for Children and Fami-
lies (ACYF), U.S. Department
of Health and Human Services
(DHHS)

Program purpose: Head
Start and Early Head Start are
comprehensive child devel-
opment programs that serve
children from birth to age 5,
pregnant women, and their
families. They are child-fo-
cused programs and have the
overall goal of increasing the
school readiness of young chil-
dren in low-income families.

Funding recipients: Grants
are awarded directly to local
public agencies, private orga-
nizations, Indian Tribes and
school systems.

Federal Funding Sources

Where to apply for fund-
ing: Regional Administration
for Children and Families

offices

Activities supported by
the funding: Head Start
grantees and delegate agencies
provide a range of individual-
ized services in the areas of
education and early childhood
development; medical, dental,
and mental health; nutriticn;
and parent involvement. All
Head Start programs must ad-
here to Program Performance
Standards, which specifically
define the services that Head
Start Programs are to provide
to the children and families
they serve.

PAT connection: Parents as
Teachers incorporates nicely
into Head Start or Early Head
Start programs. Head Start/
Early Head Start programs
can choose to implement PAT
as their home visiting service
option.

Things to consider:

¢ This funding provides for
a more comprehensive,
broader scope of services.
PAT can serve as the home
visiting (or home-based)
component of a Head Start
or Early Head Start pro-

gram. If your organization
wants to provide the entire
range of services, you would
apply directly for the grant.
Otherwise, you will want
to collaborate with local
entities that are applying or
reapplying for this funding
and see if Parents as Teach-
ers can help them accom-
plish their goals.

® This program is targeted to-
wards low-income families.

* There are very specific
program standards for Head
Start, however they are
compatible with Parents
as Teachers practices and
standards.

¢ An active Head Start advo-
cacy network helps ensure
relatively stable funding at
federal level.

Related links: For more
information on Head Start, go
to:

* Head Start Bureau website
at: http:/fwwwZ.acf.dhhs.
gov/programs/hshfindex.
htm

¢ National Head Start Associ-
ation website at: htep:/fwww.
nhsa.org/
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PROMOTING
SAFE AND STABLE
FAMILIES (PSSF)

Authorizing legislation:
Social Security Act, Section
430, Title 1V-B, Subpart 2, as

amended

Appropriations: FY04—
$405 million; FY0O3—$404.4

million

Funding agency: Adminis-

tration for Children and Fami-
lies (ACYF), U.S. Department
of Health and Human Services
(DHHS)

Program purpose: The
goals of PSSF are to prevent
the unnecessary separation of
children from their families,
improve the quality of care and
services to children and their
families, and ensure perma-
nency for children by reuniting
them with their parents, by
adoptions or by another per-
manent living arrangement.

Funding recipients: This
funding is allocated to states
based on a formula. The funds
are managed by the state child
welfare agency, which develops
a five-year child and family
service plan. Some funds are

Federal Funding Sources

passed on to community-based
organizations to delivery PSSF
services.

Where to apply for funds:
State child welfare agency

Activities supported by
the funding: PSSF activities
include family support, family
preservation, time-limited fam-
ily reunification and adoption
promotion. States must use

a significant portion of their
expenditutes for each of these
activities, unless the state can
demonstrate that it is making
other investments in these
areas. Family preservation
services typically are activi-
ties that help families allevi-
ate crises that might lead to
out-of-home placement. Family
support services are focused on
voluntary, preventative activi-
ties that help families nurture
their children and avoid the
onset of crises. These services
are often provided at the lo-
cal level by community-based
organizations, and include
activities such as respite care
for parents and caregivers,
early developmental screening,
tutoring, center-based services
and home visiting services.
Some activities, such as parent-
ing education and respite care,
are considered both a family

preservation and a family sup-
port service

PAT connection: States can
use these funds for a wide ar-
ray of family support services,
including home visitation pro-
grams. Parents as Teachers can
provide both parenting educa-
tion and early developmental
screening.

Things to consider:

* This funding is very flexible
in its use, so there is usually
a lot of competition for how
the funds will be spent. You
will need to find out if home
visitation is part of your
state’s five-year plan and
may need to advocate for its
inclusion.

¢ The program is targeted to
low-income families and
there may be time-limits on
services.

¢ This funding has been rela-
tively stable at the federal
level.

Related links: For more in-
formation on PSSF programs,
go to:

* ACPF’s Children’s Bureau
program overview at: http://
www.acf.hhs.gov/programs/
cb/programs/fpfs.htm
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TITLE V

Program: Title V Commu-
nity Prevention Grants

Authorizing legislation: Ju-
venile Justice and Delinquency

Prevention (JJDP) Act of 1974,
Subchapter V, as amended.

Appropriations (for distri-
bution to states): FY04—
$16.6 million; FYO3—distribu-
tion to states was suspended;

FY02—$%$26.7 million

Funding agency: Office of
Juvenile Justice and Delin-
quency Programs (O]JDP),
Department of Justice

Program purpose: To fund
collaborative, community-
based delinquency prevention

. programs.

Funding recipients: The
funding is allocated by Con-
gress to states based on a for-
mula. A State Advisory Group,
or SAG, is appointed by the
Governor to oversee the pro-
gram and broader juvenile jus-
tice issues. States then award
Community Prevention Grants
to qualified local government
through a competitive grant
process. At the community lev-
el, among other requirements,

Federal Funding Sources

a local Prevention Policy Board
must be convened and a 3-year
comprehensive prevention plan
must be developed. Programs

can be funded for up to 3 years.

Where to apply for funds:
Work with your local Preven-
tion Policy Board; or contact
your state Title V coordinator
{Go to this website for listing:
http:/fojjdp.nejrs.orgftitlev/
grant.heml)

Activities supported by
the funding: Local com-
munities analyze their juvenile
justice risks, assets, and re-
soutces, and identify the gaps
and select prevention programs
that address those gaps. There
are many types of prevention
programs/activities that can be
supported, including commu-
nity- and problem-oriented po-
licing, after school/recreation,
prevention curricula, behavior
management, academic skills
enhancement, truancy preven-
tion, parent training, family
therapy, peer mediation and
counseling, mentoring, voca-
tionalfjob training, and leader-
ship and youth development.

PAT connection: Parents
as Teachers is identified by
the OJJDP as an “exemplary”
model family program. Local

governments can incorporate
Parents as Teachers into their
comprehensive prevention plan
and fund local programs.

Things to consider:

* This is much more com-
prehensive funding, within
which Parents as Teachers
can play an important role

® Start locally. Find our if
your community has a Pre-
vention Policy Board or if
one could/should be estab-
lished.

¢ [fa community plan has
already been put together,
begin discussions about the
next phase of planning/
funding, and how Parents
as Teachers can support
the community's ongoing
prevention efforts.

Related links: For more
information on this program,
go to:

e QJJDP Title V program
overview at: http:/fojjdp.
nejrs.orgftitlev/about.html

» To go directly into the
searchable Model Programs
Guide, go to: http:/fwww.
dsgonline.com/WebEffects/
dhtml_slide_tree/pepg_int.
htm

Guide to Funding
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GETTING STARTED:
PRIVATE FUNDING

Even more so than government
funding, private fund raising
gives you the opportunity to
spread the message about the
wotk of your PAT program.
Even if you don't receive the
funding, you have a chance

to broaden community aware-
ness of PAT and expand the
circle on interest in your work.
Private fund raising is also a
means to involve volunteers,
friends, families, neighbors and
relatives in the work of your
PAT program.

Private funding can come
from a wide variety of sources
including private foundations,
corporations, unions, religious
groups, local agencies (e.g.,
United Way, Variety Club,
etc.), service organizations
(e.g., PTA’), Kiwanis, Junior
League, sororities and frater-
nities, etc.), events and from
individuals.

In the beginning, keep it
simple. Hold picnics for PAT
families and friends and in-
clude a bake sale. Ask local
groups to underwrite group
meetings by providing space
and refreshments. Look for in-

Private Funding

kind donations of office space,
supplies, printing and equip-
ment. Ask local organizations
for volunteer assistance.

Service groups like the Ju-
nior League, United Way or
Association of Fundraising
Professionals often provide
basic courses in how to do fund
raising. Some corporations
encourage their employees to
volunteer with local organiza-
tions. Ask a local company
for help with accounting or
legal matters. Other resources
to help you get started can be
found at the website listed in
this guide.

To start private fund raising,
develop a checklist of require-
ments for doing fund raising
in your community. These
include such items as

¢ documentation of not-for-
profit status

* state or local charitable
registration requirements

® recruiting a board of direc-
tors

¢ reporting requirements.

It is important to follow all le-
gal guidelines to be eligible for
funding. Without the proper

non-profit legal documentation,

most foundations and corpora-

tions will not fund your pro-
gram. Also, non-profit status
insures that donations to your
program are tax-deductible for
the donor, an important con-
sideration for most donors.

Online resources for starting a
non-profit can be found at:

* The Management Assis-
tance Program for Non-
profits. Particularly, see the
article “Starting a Nonprofit
Organization.”

* The Internet Nonprofit
Center.

Identifying potential funding
sources

The single largest souice of
private funding in the US is
individuals, far and away. In
2003 nearly 85% of all charita-
ble dollars came from individu-

als, nearly $202 billion!

In other words, remember to
ask your friends, neighbors, co-
workers and the community to
support your Parents as Teach-
ers program.

There are dozens of ways to do
this ranging from selling candy
and food, to walk-a-thons

and gala dinners. Start small,
engage your community com-

Guide to Funding | 17




© 2005, Parents os Teachers Malional Center, lnc,

3213

mittee, and involve volunteers
in these efforts. To get more
ideas, talk with others in your
community about successful
grassroots fund raising pro-
grams. An online idea resource
is www.grassrootsfundraising.

org.

When identifying companies
and corporations that can be
potential donors, don’t over-
look your neighborhood fast
food chain, pharmacy chain,
and discount store. Almost all
national corporations have lo-
cal giving programs to support
community programs. The de-
cision making is usually left to
the manager of the local store.
Visit the corporate website for
more information or talk with
the store manager.

When you are ready to write

a proposal to a corporation or
foundation for support, one of
your best online research re-
sources to identify prospective
donors is The Foundation Cen-
ter at www.fdncenter.org. To
find a list of the top foundation
and corporate funders in your
community or state, search the
section “Researching Philan-
thropy.” Under “FC Stats” you
can select from a range of lists
about grantmakers.

Another valuable website

for researching prospective
funders is the Grantsmanship
Center at www.tgci.org. This
site also has valuable informa-
tion covering a wide range of
non-profit and funding issues.
One such article is a list of the
regional directories of corpo-
rate and foundation funders by
state (www.tgci.com/magazine/
Olfall/statedirs.asp).

Another resource can be your
local library and other non-
profit organizations. Libraries
often have volumes about local
corporate funding programs
and private foundations. In
addition to libraries, the local
United Way may have a list of
funding sources and grantmak-
ers in your area. Finally, don’t
forget the annual reports of
other non-profits. Most organi-
zations will list funders in their
annual reports. This will give
you a starting point to identify
possible prospects.

Narrow your search of pros-
pects by areas of interest,
geographic giving area, and
limitations on grants. Each
foundation will have a brief
description of the types of pro-
grams they fund, the kinds of
grants they make, the range of
the size of the grants, applica-

Private Funding

tion guidelines, and geographic
areas of giving. Read these
descriptions carefully.

You can further narrow your
search by reviewing the most
recent IRS Form 990 filed by
the funder. Once again, copies
of the 990 can be found online
at the Foundation Center web-
site under “Finding Funders.”
You will need to know the
name and location of the
funder to access the free online
information. Foundations and
corporations with information
online will often list their giv-
ing guidelines and 990 on their
website, too.

Grant wrifing

For either public or private
funds, it is likely that you will
need to submit a grant pro-
posal. The single most impot-
tant part of writing a successful
proposal is to follow the grane
makers guidelines carefully.
Answer the questions directly
and use firm statistics and data
only.

Many free, online resources
will take you step-by-step

in developing a competitive
proposal. One of the most
comprehensive is at www.mcf.
org. The Minnesota Coun-
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cil of Foundations provides a
detailed guide on “Writing a
Successful Grant Proposal.”

Another comprehensive, free
online resource is the Non-
Profit Guides website at www.
npguides.org. This site includes
sample proposals.

More and more, programs are
writing grants for technology
funding. The Techsoup website
offers numerous articles and
guidelines on writing grants for
technology. Visit www.tech-
soup.org to access their library
of articles on writing technol-
ogy grants.

Finally, ask for advice and help
from an experienced grant-
writer. Most will be happy to
review your proposal and make
helpful suggestions.

Private Funding

No matter how you begin
your fundraising efforts,
the important thing is to
get started. When you are
raising funds for your Parents
as Teachers program you are
spreading the word about the
importance of early childhood
development programs and
services and building more un-
derstanding for the importance
of your work in your commu-
nity. Look at your fundraising
efforts as a chance to “sing the
praises” of your great program
and good things will happen as
your message grows.

Guide to Funding
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PREPARATION

You are likely to find prelimi-
nary grant writing steps to be
the most time consuming, yet
most vital aspect of the pro-
cess. If done well, your prepa-
ratory work will simplify the
writing stage.

Define your project

® (Clarify the purpose of your
project and write a mission
statement,

* Define the scope of work to
focus your funding search.

® Determine the broad project
goals, then identify the spe-
cific objectives that define
how you will focus the work
to accomplish those goals.

Example:

* Goal: To improve produc-
tion quality.

e Objective 1: Recruit ad-
vanced production talent.

® Objective 2: Train mid-level
producers.

¢ Objective 3: Upgrade pro-
duction equipment.

These goals and objectives sug-
gest the proposal will request
support for recruitment activ-
ity, production training, and
equipment purchase. In con-
trast, a different proposal with

‘the same goal might focus only

on equipment upgrades.

¢ Decide who will benefit.
Benefits may extend beyond
the direct beneficiary to
include the audience, other
institutions, etc.

® Draft expected project out-
comes in measurable terms.

¢ Draft a timeline that in-
cludes the planning phase,
the period of searching for
funds, proposal writing, and
the intended project start
date. Periodically update the
timeline as you learn more
about submission deadlines,
award timetables, etc.

Identify the right funding

sources

® Foundation centers, com-
puterized databases, station
development offices, publi-
cations, and public libraries
are some of the resources
available to assist your fund-
ing search.

* Do not limit your funding
search to one source.

¢ Look for a match between
your project and the grants
you seek by looking for
consistency between the
purpose and goals of your

project and the funder. In

addition, pinpoint specific
funding priorities and pref-
erences.

® Make direct contact with
funders to support projects
like yours.

e Request proposal guide-
lines. Also request a list of
projects previously funded.
Perhaps an annual report is
available.

* [nquire about the maximum
amount available. Also, find
out the average size and
funding range of awards.

¢ Determine if funding levels
of the grants you select are
appropriate for your project.
Note whether there is a
funding floor or ceiling.

* Find out whether the funder
has other grant sources for
which your project is eli-
gible.

Contact the funders

o Think of the funder as a
resource.

¢ Identify a project officer
who will address your ques-
tions.

¢ Some funders offer techni-
cal assistance, others do not.
Ask for technical assistance,
including a review of pro-
posal drafts.
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* Inquire about how proposals
are reviewed and how deci-
sions are made.

* Inquire about budgetary
requirements and prefer-
ences. Are matching funds
required? Is in-kind accept-
able as a portion of appli-
cants’ share? What may be
counted as in-kind, and how
might it be applied? Learn
about payment processes,
including cash flow.

» Remember, the contacts you
make may prove invaluable,
even if not for now.

Acquire proposal guidelines

Guidelines usually tell you

about:

® submission deadlines

* eligibility

® proposal format: award
levels forms, margins, spac-
ing, evaluation process and
restrictions on the number
criteria of pages, etc.

¢ review timetable

¢ budgets

® funding goals and priorities

e award levels

* evaluation process and crite-
ria

¢ whom to contact

® other submission require-

ments

Grant Writing Basics

Additionally:

* Read the guidelines care-
fully, then read them again.

¢ Ask the funder to clarify

your questions.

Know the submission
deadline

¢ Plan to submit your proposal
on or preferably before the
deadline.

® Be realistic about whether
you have time to prepare a
competitive proposal that
meets the deadline.

* Know the funder’s policies
on late submissions, excep-
tions, and mail delays.

* Find out how the funder
will notify you about the
receipt and status of your
proposal. Factor this infor-
mation into your timeline.

Determine personnel needs

* Identify required person-
nel both by function and, if
possible, by name. Contact
project consultants, trainers,
and other auxiliary person-
nel to seek availability, ac-
quire permission to include
them in the project, and
negotiate compensation.
Personnel compensation is
important budget informa-
tion.

Update your timeline

* This is a good point at
which to update your time-
line, now that you know
about submission deadlines
and review timetables. Fac-
tor into your schedule time
to write multiple drafts,
gather relevant and permis-
sible materials, and prepare
an impartial critique of your
proposal for clarity, sub-
stance, and form.

WRITING THE
PROPOSAL

Structure, attention to speci-
fications, concise persuasive
writing, and a reasonable
budget are the critical elements
of the writing stage.

There are many ways to orga-
nize proposals. Read the guide-
lines for specifications about
required information and how
it should be arranged.

Standard proposal components
are: the narrative, budget, ap-
pendix of support material, and
authorized signature. Some-
times proposal applications
require abstracts or summaries,

Guide 1o Funding
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an explanation of budget items,
and certifications.

Narratives

* Statement of need—purpose,
goals, measurable objectives,
and a compelling, logical
reason why the proposal
should be supported. Back-
ground provides perspec-
tive and is often a welcome
component.

s Approach—method and pro-
cess of accomplishing goals
and objectives, description
of intended scope of work
with expected outcomes,
outline of activities, descrip-
tion of personnel functions
with names of key staff and
consultants, if possible.

¢ Method of evaluation—some
require very technical mea-
surements of results. Inquire
about expectations.

* Project timeline—paints a
picture of project flow that
includes start and end dates,
schedule of activities, and
projected outcomes. Should
be detailed enough to
include staff selection and
start dates.

Grant Writing Basics

® (Credentials-—information
about the applicant that
certifies ability to successful-
ly undertake the proposed
effort. Typically includes
institutional or individual
track record and resumes.

Tips on wrifing the narrative

Narratives typically must sat-

isfy the following questions:

e What do we want?

¢ What concern will be ad-
dressed and why?

e Who will benefit and how?

® What specific objectives can
be accomplished and how?

o How will results be mea-
sured?

* How does this funding
request relate to the funders
purpose, abjectives, and
priorities?

e Who are we (organization,
independent producer) and
how do we qualify to meet
this need?

The HOCK:

There are many ways to rep-
resent the same idea. How-
ever, the HOOK tailors the
description of the idea to the
interest of a particular funder.
The HOOK aligns the project
with the purpose, and goals of
the funding source. This is a

critical aspect of any proposal
narrative because it determines
how compelling reviewers will
perceive your proposal to be.

Budget

Budgets are cost projections.
They are also a window into
how projects will be imple-
mented and managed. Well-
planned budgets reflect care-
fully thought out projects.

Funders use these factors to

assess budgets:

e (Can the job be accom-
plished with this budget?

® Are costs reasonable for the
market—or too high or low?

® s the budget consistent

with proposed activities?

Is there sufficient budget

detail and explanation?

Many funders provide. manda-
tory budget forms that must be
submitted with the proposal.

Don't forget to list inkind and
matching revenue, where ap-
propriate.

Be flexible about your budget

in case the funder chooses to
negotiate costs.

Guide to Funding
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Supporting materials

Supporting materials are often
arranged in an appendix.
These materials may endorse
the project and the applicant,
provide certifications, add
information about project per-
sonnel and consultants, exhibit
tables and charts, etc.

Policies about the inclusion

of supporting materials dif-

fer widely among funders.
Whether to allow them usually
depends upon how materials
contribute to a proposal’s eval-
uation. Restrictions are often
based on excess volume, the
element of bias, and relevance.

Find out if supporting materials
are desired or even allowed.

Be prepared to invest the time
to collect resources, produce

a tape, document capability,
update a resume, collect letters,
include reference reports or
whatever is needed.

Authorized signatures

Authorized signatures are
required. Proposals may be re-
jected for lack of an authorized
signature. Be sure to allow

the time to acquire a needed
signature.

Grant Writing Basics

Specifications

Tailor proposal writing to spec-
ifications found in the guide-
lines. Include only the number
of pages allowed. Observe the
format. Is there a form to com-
plete? Must the proposal be
typed, double spaced, on 8% x
11 inch pages? Are cover pages
allowed or desired? Caution!—
the beautifully bound proposat
is not always appreciated or al-
lowed. Be concise. Elaborations
should add depth and scope,
not page fillers. Be prepared to
write one or more drafts.

Submission checklist

a. The proposal must be
NEAT, COMPLETE,
and ON TIME, with the
requested number of cop-
ies and original authorized
signatures,

b. Address the proposal as
directed in the guidelines.

c. Be sure to include required
documentation.

FOLLOW-UP

Contact the funding source
about the status, evaluation,
and outcome of your pro-
posal. It is important to request
feedback about a proposal’s
strengths and weaknesses,
although this information is
sometimes unavailable, espe-
cially with a large volume of
subtnissions.

Reference information may
also be useful if you choose to
approach the same or different
funder again with your idea.

Guide 10 Funding
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Private Funding

HELPFUL WEBSITES & PUBLICATIONS

The Grantsmanship Center
www.tgci.com
See previous articles online for specific topics.

The Foundation Center

www.fdncenter.org

Find foundations; research by topic area & geographic area. Sub-
scribe to the email Philanthropic News Digest for RFP announce-
ments.

GrantsAlert.Com
www.grantsalert.com
Subscribe to the email RFP alerts by category.

Fundsnet Services
www.fundsnetservices.com
Basic research for grant opportunities.

Charity News

www.charitychannel.com

Subscribe for email information on grants and RFP’s. Also provide
information on Canada and the UK voluntary sectors.

Chronicle of Philanthropy

www.philanthropy.com

Lists grants made and grant deadlines; basic research in the volun-
tary sector. Fee charged.

The NonProfit Times

www.nptimes.com

General news about fund raising. Good advice on writing solicita-
tion letters.

Federal Grants

WWW.Zrants.gov

Electronically find and apply for competitive grant opportunities
from all Federal agencies.
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Private Funding

Grantstation

www.grantstation.com

Information about upcoming private grant opportunities and
funding trends.

Children & Youth Funding Report

www.cdpublications.com

Federal and private grant opportunities. Subscription fee required.

Technology

www.techsoup.org

Tips on writing grants, funding sources, and how to do online
fundraising.

Report on Preschool Program
www.bpinews.com

Weekly newsletter on Federal programs. Subscription fee required.

The Grass Roots Fundraising Book by Joan Flanagan
Available at www.alibris.com

Fundraising for Early Childhood Programs by Matia
Finn Stevenson

Available through NAEYC

Coping with Cutbacks by Emil Angelica & Vincent

Hyman
Available through National Human Services Assembly

Contributions Newsletter. Full of real hands-on, how-to ad-
vice. $40 per year subscription.
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WHERE TO LOOK
FOR $$$'S

State Children’s Trust Fund

Local stores of National
Chains
Target
Walgreen's
Dollar General
Hardee’s
McDonald’s
Wal-Mart
Starbuck’s
Borders
Barnes & Noble
Waldenbooks

Service Clubs

Kiwanis

Rotary

Chamber of Commerce

American Association
of University Women
AAUW

National Council of Jewish
Women NCJW

Junior League

Sororities/Fraternities
Delta Gamma
Etc.

Community Foundations
They often control many
donor-directed funds.

Private Funding

Local branch of a bank
They usually have locally
controlled funds for neigh-
borhood giving.

Churches
Professional Sports Teams

TV/Radio Stations & Newspa-
pers
As part of national chains,
they have local giving pro-
grams; i.e. Gannett, Pulitzer,
Clear Channel Communi-
cations, Belo, etc.

Assisted Living Facilities
Residents often support
community groups

Utifity Companies
Electric companies
Phone companies
Waste management
They are public service
companies that have funds
to support local groups.

Corporate Employee Match-
ing Gift Programs
Hundreds of companies will
match contributions made
by their employees.

Other non-profit organiza-
tions

March of Dimes
United Way
Varity Club

Guide to Funding
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Private Funding

SAMPLE FUND DEVELOPMENT PLANNING CHART

Dates: July 1, 2005 — June 30, 2006

Goal: $50,000
Source How When Who Cos? Revenue
Individual Gifts | Letters to 150 | September | Staft Paper $2,500
people December | Board Envelopes 100 gifts @ $25
March Postage avg.
May Staff time
Thank lefters
Event—book [MNovember |Llocal bookstore | Anncuncement $1,500
sale Volunteers Snacks 300 books @ $5 ea.
Volunteers
Foundation 10 proposals | On-going Stalf Staff time for $25,000-$30,000
grants research and 5 grants @ $5,000
wrifing avg.
and reporting
Corporate gifts | 10 requests Ongoing Staff Staff time for $10,000-$15,000
research and 5 gifts @ $2,000
writing avg.
and reporting
Organizations | 7 requests Ongoing Staff Staff time for $4,500
gifts Board research and 3 gifts @ $1,500
Volunteers writing avg.
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WHERE DOES MY FUNDING COME FROM?

Funding Worksheet

Sovurce

Directly (grants you solicit)

Estimate amounts

Indirectly (Regranted through
state or local agencies)

Estimate amounts

Public funds

TANF

Title |

Head Start

Eorly Head Start

Even Start

PIRC

Other Federal Funds {list source}

Total Federal Funds

Dept. of Education

Dept. of Health

Dept. of Familv Services

Other State Funds (list source)

Total State Funds

Local Health Agency

Local School District

Local University

Local Social Service Agency

Other Local Public Funds {list source}

Total Local Funds

Total All Public Funds

Guide to Funding
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Funding Worksheet

Source

Directly {grants you solicit)

Estimate amounts

Indirectly (Regranted through
state or local agencies)

Estimate amounts

Private Funds

United Way

Variety Club

Faith-based Organizations

Fees for services (day care, etc.)

Foundations

Individuals [not families served)

Businesses/Clubs

Families

Events/sales

Other {please list)

Total all Private Funds

Total All Public Funds

Total all Private Funds

Total All Funds
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Sarah Palin, Govemnor
Stats of Alnsiy

GOVERNOUR'S COUNCION DISABHITEES AND SPECIAL TDUCATION
PIO. 80X 240249 + Anchorwge, Alaska 99524-0249 = Phone: 907-269-8950 + Fax: 007-206-6995 » Toll Free 836-269-8950

February 5, 2009

The Honorable Chris Tuck
State Capitol, Room 426
Juneau, Alaska 9980-1182

Dear Representative Chris Tuck,

This letter is in support of House Bill 69, Alaska Parents as Teachers Act,
establishing a voluntary parent education home visiting program for pre-elementary
aged children and a rating system for early childhood education. The Governor’s
Council on Disabilities and Special Education (the Council) advocates for change
that improves the lives of people with disabilities. One of the rolcs of the Council is
10 serve as Alaska’s Interagency Coordinating Council for Tufants and toddlers with

Disebilities,

The Interagency Coordinating Council and parents as Teachers have two goals in

common: (1) to ensure carly detection of developmental delays and (2) increasing

;gf% school readiness. The Council understands the importance of early detection of
8 developmental delays and carly intervention services for children. Many delays can
be corrected before a child reaches school age, thus providing a cost saving for

schools by decreasing the need for special education or remedial services. The

Council also understands the importance of early detection and intervention for

young children which leads to increased school readiness and later success in

school.

The Early Intervention Committee of the Council recently completed an outreach
trip to Haines to gather information on how early childhood intervention services
are working for infants and toddlers with disabilities in rural communities. During
our visit, we were impressed with the skills of Kim Phillips, Parents as Teachers
staff in Haines. She was able to share with us her ability to help families identify the
need for screenings if their child appears to have a delay. Then she assists them
through the referral process, while continuing to provide support in the home
environment during this stressful time. She works closely with the Infant Leamning
provider and the Headstart teachers to create a seamless early childhood system of

Services.

Creating Change That Improves The Lives Of People With Disabilitles
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The Council supports the creation of a statewide Parents as Teachers program
through House Bill 69 to provide families with early education including early
detection of developmental delays and increased school readiness for young

children.
If you have any questions, please feel free to contact me at (907) 269-8990.

Respectfully,

Stacey Messerschmidt, Chair
Qovemor's Council on Disabilitics and Special Education

Ce:

The Honorable Les Gara
State Capitol, Room 500
Junean, Alaska 99801-1182

The Honorable James Petersen
State Capitol, Room 422
Juneau, Alaska 99801-1182

The Honorable Scott Kawasalg
State Capitol, Room 428
Juneau, Alaska 99801-1182
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CITY OF UNALASKA -
P.O. BOX 610 ‘.
UNALASKA, ALASKA 89685-0610 . ©
(907) 581-1260 FAX {307) 581-2187 T .
April 7, 2009 Yo (=4
P - ""J*‘ UNALASKA, ALASKA

Dear Alaska State Legislator:

| am writing to volce my strong support for Senate Bill 23 and House Bill 54:
"Pension Benefits for Public Employees”.

As a 21-year contributor to the Public Employees Retirement System, | have
witnessed first hand the edvantages of providing a strong retirement benefit to
attract new employees. Having guaranteed pension and health care benefits has
helped me to retain high quality employses for extended periods of time.

I have watched with great concem, since the new defined contribution system
went into effect, a tumaver of new staff in other Departments within our City and
wondered what effect the defined contribution system would have on our Water
and Wastewater Utility, '
With the expected and near term retirement of some of our senior Water and
Wastewater staff, | am greatly encouraged to see this important legislation
introduced. | look forward to informing new and prospective employees of the
positive impact thet a long-term employment commitment to our Utility can have
on their retirament.

I encourage all legislators to support Senate Bill 23 and Housse Bill 54.

Thank you, .

Clint Huling f—

Water & Wastowater Supervisor
City of Unalaska

PO Box 610
Unalaska, AK 99685

Ph (907) 581-1260
Fax (907) 581-6210
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| Center for Community
700 Katlian Suite B
Sitka, Alaska 99835

Phone: 907-747-6960
Fax: 907-747-4868

Early Learning Program

February 10, 2009

Dear Representative Chris Tuck,

This letter isto support House Bill 69 which would establish a voluntary Parents.
as Teachers home visiting program for families with children prenatally up to

kindergarten entry age.

The Early Leaming Program (ELP) based in Sitka serves children and families
with special needs between the ages of birth and three. Since the children we
serve are also served by the PAT program in a rural village that we service,
collaboration between the programs is essential. To this end, the PAT teacher in
Kake, Alaska has been exceptional in this area. When the PAT program began,
the PAT teacher contacted the ELP program to see how the programs couid work
together. Over the past two years, the ELP and PAT program have developed a

partnership in the following areas:

* Screening vision and hearing for aif 0-3 children

» Conducting joint home visits for children enrolled in both the ELP and PAT

» Including the PAT program in the development of Individual Family Service
Plans (IFSP's)

+ Providing support to PAT teacher in the implementation of IFSP goals
during home visits

» Assisting families in locating necessary resources such as Medicaid,
Denali Kid Care and referrals to specialists (e.g., Ears, Nose and Throat

doctors)
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* Assisting families and children with special needs trans:tlomng from ELP
and PAT to the school district at the age of three

Prior to the PAT program starting up in Kake, the ELP, as an “outside” agency
was not very successful in making contact with families. However, with the
assistance of the PAT teacher, we were able to introduce our services and gain
access to the children in need. The PAT program was the much needed bridge

between the ELP program and families.

Along with the ‘collaborative efforts, the PAT program provides the necessary
supports and services to those children not eligible for the ELP. Eligibility for the
ELP requires a delay of 50% or more in one or more areas of. development. The
PAT program is abie to support all the children, particularly those who may be “at-
risk” for developmental delay. Through the home visits and screening provided
by the PAT program, children who might otherwise fall through the cracks are
provided with necessary services and supports. In addition, the support for pre-
natal families provides the opportunity for every infant to begin life in a supportive
environment. The socializations provided by the program are instrumental in
providing children with the chance to interact with other children and parents with
the opportunity to meet other parents. There are no other programs in this
particular village that provide the opportunity for these children to learn play skills
and develop the social and emotional skills such as self—reguiatlon turn taking
and sharing that are necessary for successful lives.

The Early Learning Program full supports House Bill 69. Without it many families
will not receive the necessary support to enhance their chllds growth and

development.

Please do not hesitate to contact me at gtrujillo@cfc.org if you need any further .
information.

Sincerely,

Kol O iy

Gail A. Truiillo, M.Sc.
Early Learning Program Coordinator
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February 5, 2009

Dear Representative Chris Tuck:

On behalf of Child Care Connection, Inc’s Board of Directors and staff, | am writing to support current
legislation to establish a voluntary parent education home visiling program for pre-elementary aged children
and the implementation of a quality rating system for early childhood education in Alaska.

Home based education and support programs such as Parents as Teachers help parents understand what to
expect during each stage of their young child's development, how to support their child's growth and
learning, and how to prepare their young children for success in school., Parent success in this critical role
largely depends on their understanding of child development, best parenting practice, how to detect their
child’s developmental delays and health issues, and their access to resources and supports in their
community. Implementing a voluntary home visiting program in Alaska will provide parents, with access to
expert guidance and assistance to ensure their child's healthy development and learning.

Beyond this ciitical parent education program, families with parents in the workforce need access to high
quality early learning programs for their children while they work and contribute to Alaska's economy.
Currently, Alaskan parents do not have a comprehensive way to objectively assess the overall quality of
early learning programs in our communities, A Quality Ratings Improvement System (QRIS) would support
parents in their search for high quality early learning programs through a five star rating scale evaluating the
following factors: staff qualification and professional development, environment, curriculum and learning,
leadership and management, and family engagement. A QRIS in Alaska would empower parents to become
T, informed consumers who are better able to identify and seek high quality early learning programs for their
kex children. The system would also provide a roadmap for individual early learning programs to improve their
quality of care, thereby increasing parent access to a larger supply of quality options, Finally, the system
would allow for greater accountability for policy makers who govern public investments in Alaska's early care
and education system, providing coordinated support to all types of early education programs in Alaska.

As the leading agency of Alaska’s Child Care Resource and Referral (AK CCR&R) Network, Child Care
Connection staff talk with parents every day who share their concerns and challenges. Many parents we
work with would benefit greatly from the support of the proposed home visiting program. Its early detection
and screening component will be invaluable to the later success and wellbeing of each child touched by this
program. Last year, our network worked with over 6,000 families as they struggled to find early learning
programs that meet the needs of their children. Many of these parents need to find care for their children so
they can go to work, but sometimes have to compromise the quality of their child’s care because there are
not enough quality programs to choose from. Parents who do find the quality care they need often cannot
afford the cost of enrolling their child. | encourage you to support the creation of these two vital programs
that will support families and young children both within their home environment, and within early learning
programs statewide. Please contact me with questions or for further discussion regarding this letter of
support. Thank you for your leadership on behalf of Alaska's young children,

Sincerely,
Candace Winkler
Chief Executive Officer

(907) 563-1977
cwinkler@childcareconnection.or

Advancing the qualty of parly education and child development by empowering parents. educaling child care professionals, and
collatorating with our communitios.
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Play N Learn
Communily Head Stoawt

1949 glliam Way Suite A

Fairbanks, AK 99701
(907) 452- 4267 * Fax (907) 452 -4203

Representative Les Gara

Rep Les Gara@leqis.state.ak.us

January 23, 2009
Dear Representative Gara,

| am writing this letter in support of establishing voluntary Parents as Teachers home
visiting programs. The philosophy of Parents as Teachers is parents are children’s first
and most important teachers; empowering families to begin a lifelong involvement in the

learning of their child.

Our Head Start program uses the Parents as Teachers curriculum for home visiting and
can see the benefits to children and families first hand. For one parent who was
deployed, receiving mailings with updates and pictures of his child and the Parents as
Teachers handouts about developmental milestones helped to keep him connected

while away.

Families in Ataska can be isolated from others. Home Visitors offer child deveiopment
knowledge, parent support and encouragement. The key to healthy development are
care givers who provide safe, secure, nurturing environments for children, Parents as

Teachers gives families the tools.

Sincerely,

Laura Frisone
Family Services Coordinator
Play N Learn Community Head Start

“Play N Learn Commumnity Head Start
2008 Prograwv of Excellence- Awarded by the National Office of Head Start”




Maska Infant Learning Program Association
Serving as an advocate for Infant Learning Program children, familles and staff

700 Katlian St. Suite B Sitka, Alaska 99835
807-747-6960

February 10, 2009

" Representative Chris Tuck
House of Representatives
State Capitol
Juneau, AK
99801-1182

Dear Representative Chris Tuck,

* The Alaska Infant Learning Program Association is writing to support House Bill 69 which would establish a voluntary
Parents as Teachers (PAT)home visiting progrem for families with children prenatal up to kindergarten entry age. .

We know that the most important development of & young child occurs i the first few years of life, and our state priorities

~~. need to reflect this knowledge. Through the education and support of parents of young children, the Parents as Teachers

"7 program has proven effective in increasing children’s school readiness, improving their later school success, and increasing
their parents’ involvement in school, If passed, this legislation would help Alaska’s youngest start school ready to learn,

The PAT program provides the necessary supports and services to those children not eligible for Early Intervention/Infant
Learning Programs (EVILP). In the State of Alaska, eligibility for EITLP requires a delay of 50% or more in one or more
areas of a child’s development. The PAT program is able to support the children who do not qualify, particularly those
who may be “at-risk” for developmental delay. Through the home visits and screening provided by the PAT program,
children who might otherwise fall through the cracks are provided with necessary services and supports. In -addition, the
support for pre-natal families provides the opportunity for every infant to begin life in a supportive envircnment. The
socializations provided by the program are instrumental in providing children with the chance to interact with other children
and parents with the opportunity to meet other parents.” There are no other programs in Alaska besides PAT and EVILP that
provide the opportunity for these children to learn play skills and develop the social and emotional skills such as self-
regulation, turn taking and sharing that are necessary for successful lives.

Your ongoing support of Parents as Teachers is greatly appreciated!

Yol Wdeh

Gail A. Trujillo
Alaska Infant Learning Program Association
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Native Village of Marshall
Marshall Traditional Council
P.O. Box 110 :
Marshall, AK 99585

Phone: (907) 679-6302 Fax: (907) 679-6187

February 9, 2009

T am a proud parent that has a child that is involvad in the Parents as Teachets Program.
And, so far, T am very pleased at the way the program is run. My child is advanced than
other kids his age. e is 19 manths and knows how to count to five and refers to his fingers

when counting,

He likes to talk a lot and tries to imitate what we are saying. When we tell him what a
name for certajn items or things and he is able 1o catch on fast.

S0, I would really recommend Parents as Teachers program and would bappily tell all
people that have kids to let their kids get involved in this progran

EPA Coordinator
Jeremy Woods




Native Village of Marshall
Marshall Traditional Coxnci]
P.O, Box 110

Marshall, AK 99585

Phone: (907) 679-6302 Fax: (907) 679-6187

From: Carmen Pitka, Social Service worker

Subject: HB 69 Parents as Teachers legisiation/Hearing
February 9, 2009

Hello, my son is in the PAT program he will turn 2 this coming June aud he enjoys his leaming and play
time and I truly believe that it starts from us the parents. He is 19 wonths old and he can count to five
with our help and gives us a high five when we reach the fifth finger and he knows where his eyes, nose
and ears are. We got him to sey the letter S first and then he was able to pronounce words better, I fully
support the program and we have a very encouraging lady who works for our local headstart.
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B42-9258

Southwest Region School District
574 Kenny Wren Rd
Dillingham, AK 99576

January 22™ 2009

Representative Les Gara
716 W 4™ Ave #310
Anchorage, AK 99501

Dear Representative Gara,

As members of the Southwest Region School District leam, we are writing to
ask for your support of the legisiation supporting the Parents as Teachers
program. This bill would support funding for Parenis as Teachers programs in
the communities that our school district serves,

The district knows the importance of the development of young children’s
minds during the first few years of life and the priorities of the state need to
support that development. The Parents as Teachers program has had a
positive impact on the children in the communities of Southwest Region
School District. The program has increased the school readiness component
of the children’s early education, which has a positive effect on improving
school success in later years and increasing parents’ involvement in their
child’s education. This legislation would help children start school ready to

learn.

We urge you to support this legislation. The investment of educational
resources into the early years of children’s ljves and parental involvement will
benefit those parents and children for a lifetime.

Cordially,

il ST

ck Superintende ] |
owy//4

David Piazza, Direétor of Instruction & Information Services

/-

Jon Clouse, Federal/State Programs Director
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158 Berkeley Ct.
Fairbanks, AK 99709

February 6, 2009

The Honorable Chris Tuck
Alaska House of Representatives
Attn: Aurah Landay

VIA FACSIMILE: 907-465-3810

Dear Mr. Tuck,

| am writing to tell you that | support HBGS. This bill will allow my family and others like us to
benefit from the Parents As Teachers (PAT) program. | appreciate being a part of a program that
has no income guidefines. | have seen firsthand with my second child the importance of additionat
screening for leaming delays. | have also watched myself become a more confident parent who
knows better how to handle difficult parenting issues with the tutelage given to me in my home
visits with my parent educator. Please allow me to share my experiences and speak to you about
the important concepts the program delivers, and the benefits of group meetings and screenings.

Even though our family income is considered too high to qualify for the only other parent education
program in Fairbanks, that does not make me or my spouse a better parent by default. | may be
abie to provide more books and toys than another parent, but my income does very little to provide
me the actual tols and knowledge | need to care for my children. Living away from family and
friends, as many Alaskans do, makes the burden of raising a child even greater, PAT provides an
array of opportunities to make that necessary “villzge” in which to raise a child.

Never having spent time around children, my initial instincts were simple; after safety and the bare
necessities, | would offer books and educational toys and begin saving for college. How ittle |
knew in those first few months! College may come, but if | don't learn the skills necessary to help
my infant or preschooler how to succeed, no amount of savings can help. My role as parent is
vastly more complicated and more demanding. The PAT program enabled me to find the right
path. The program handout | was given when we began the PAT program after my second child
turned three months sums up my parental role well:

* “As a designer, you provide interesting play materiats and experiences that
promote your child's natural curiosity and problem solving.

* As aconsultant, you help your child learn about her world and how it works
while encouraging her independence and ability to do things for herseif

* As an authority, you set boundaries for your child’s behavior that are
appropriate for her age and developmental level, and you help others know
your chitd’s unique characteristics and needs.”

As my child develops | will have to modify the way | carry out these different roles, but with
PAT, | can get advice and great ideas every month when my parent educator comes into
our home. We conduct scientific experiments and explore math, language and music.




We also benefit from the group meefings that PAT hosts. These meetings help me form
that “village” that I lack here in Fairbanks and provide our family with a network of other
parents who have experiences to share with me and time to nurture me when | need it
And in a few instances, | know that my experiences with my children have helped another
parent deal with difficult decisions. Several other mothers have asked me about degrees
offered where | teach at the Tanana Valley Campus. | hope that they may someday seek
to obtain degrees, knowing that they will see a friendly face there.

Some of the most critical needs that PAT meets are the developmental screenings, These
screenings played a significant role in the detaction of my son’s speech delay before 18
months. A yearly meeting with a pediatrician can not compete with monthly visits from
certified parent educators and frequent screenings. | believe that because the parent
educater could conduct screenings in our home—where my child was comfortable fo
respond—we detected with certainty a speech delay. We caught it early enough that after
consultation with our pediatncian and a referral fo a speech therapy program, my son
caught up on the developmental charts in a single year. My PAT educator even worked
with the therapist to ensure that everything she taught me coincided with the steps we
were tzking in therapy.

| ¢an only estimate that the early detection of my son's speech delay saved the state
thousands of dollars in special education programs he would have taken partin when he
later attended school. His delay would have been more severe without the early detection
and more complicated to comect for having been aflowed to fester for years. Surely the
funding of this worthwhile parent education program should be a priority of our state as we
look foward the future, Alaskan children deserve the best from infancy, and children
should not fall through the cracks just because their parents’ income is outside of the

bounds of certain thresholds.

The sons of two of my friends are cumently enrolled in the Fairbanks North Star Borough's
special education preschoot for speech delays. Neither is a part of Parents As Teachers.
Bath famifies would be considered high income. The have benefited from none of the
support mechanisms or referral processes that my son benefited from to deal with his
-speech delay. While they are spending time helping their boys relearn the speech
process, my three year old can and | spend our extra ime conducting science experiments
and exploring eary reasoning skills. When my daughter started kindergarten this year,
she, and more imnportantly |, was already famifiar with making patterns for math readiness.
When her teacher assigned this as homework, [ had the skills and understanding from
having leamed about it through PAT to help her make more and more complex patterns to
start her on the right path. | have seen firsthand the impartance of designing, corsuling
and providing authority for my children. Please allow other parents like me to have the

. same oppo?unity by authorizing funding to Parents As Teachers.

A !

/
Op?/([ﬁ/ﬁ(.// S i
ace S. Crews

907-457-3135
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From: Mary ). Kasayulie [mailto:mkasayulie@bbahc.org])
Sent: Wednesday, January 21, 2009 4:15 PM

To: David Theriault

Subject: Letter of Support

Hi, my name is Mary Jane Kasayulie. I am a former PAT teacher and a former mom of a child that
was in PAT. I would fully support the PAT program. I ama firm believer in the PAT program. L
have a daughter and my family benefited from the program. I have been working in Early Childhood
Program for most of my career and I believe earlier the interventions the more a child can benefit
from any schooling because it is the foundation of a childs learning skills.

I know work for the Infant Learning Program here in Dillingham and I know that it is making a
difference in children’s lives. I know that I t also helps parents understand the importance of what
more their children can have. Being from a small community they don't have all the programs at
their grasp and to bring out Parents As Teacher educators it would make it o lot better, Teach
young as the baby in the mother womb. As early childhood educators I know we can make a
difference in a child. One think I look at and let parent know if deal with the issues young and help
make brighter children. As children get older they have issues with being embarrassed of being in a
program but when they are young, they are just happy that someone wants to play with them.

Thank you,

Mary Jane Kasayulie

@ rosoxiw
Dillingham Alaska, 99576
1-888-648-4325 or local 842-3398
FAX 1-907-842-2039 :
Confidentiality Notice: This e-mail message, including any attachments, is for the sole use of the
intended recipient(s) and may contain confidential and privileged information pursuant to state and federal
taws. Any unauthorized review, use, disclosure or distribution is prohibited. If you are not the intended
recipient please contact the sender by reply e-mail and destroy all copies.
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BEST BEGINNINGS

Alaska’s Early Childhood Investment

January 22, 2009

The Honorable Chris Tuck
House of Representatives
Alaska State Capitol

Juneau, Alaska 99801-1182

Via e-mail: Representative Chris Tuck@legis.state.ak.us

Dear Representative Tuck:

I'am writing in support of a statewide voluntary home visiting program for young
children and their families, such as the evidence-based Parents as Teachers Program.
Promoting parents as a child’s first and most important teachers is a foundational aspect

of the work undertaken by Best Beginnings.

@ Parents as Teachers does just what its name implies: it helps parents become better and
more effective teachers for their young children. When parents are involved in a child’s
informal or formal education, the child is more likely to be an enthusiastic and engaged
learner. The K-12 school system knows the value of parent involvement in keeping
students in school, improving test scores, and so on. It makes sense that if parents are
engaged early on when their children are young, they will stay engaged.

A large and growing body of research provides increasing evidence of three related
tenets: (1) brain growth and development occurs at an astonishing pace in very young
children; (2) nurturing and brain stimulation during those years has a profound impact on
how children fare in school; and (3) a child’s readiness for school is a powerful
determinant of how he or she will fare in life.

A voluntary Parents as Teachers program has been shown to help parents of children
birth to 3 provide their children with the kinds of learning experiences so vital to brain
development. Preschoolers can benefit, too. There are many smail communities in Alaska
with too few young children to make a center-based early learning program viable, Yet
those children should have access to learning experiences just as their peers in larger
villages, towns, and cities do.

3350 Commercial Drive, Suite 104A » Anchorage, Alaska 99501
1. 907.297.3300 « f. 907.297.3304 » BestBeginningsAlaska.org

Best Beginnings is a public-private partnership that mobilizes people and resourcas
to ensure all Alaska children begin schoot ready Io succeed.
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This effort is also supported by the stated goals for the Alaska Governor’s Summit on
Early Learning, held in December 2007, which included the following:
* Al children, especially those most in need, have access to early literacy and
learning opportunities in their home or in out-of-home settings;
* These services are coordinated; and
* Parents, grandparents, and extended family are engaged in young children’s
learning with needed support, resources, and incentives.

Please let me know if we can provide any additional information.
Sincerely,

Abbe Hensley

Executive Director

3350 Commercial Drive, Suite 104A « Anchorage, Alaska 99501
1. 907.297.3300 « f. 907.297.3304 » BestBeginningsAlaska.org

Best Beginmngs is a public-privale partnership that mebilizes peaple and rescurces
lo ensure ail Alaska chitdren begin school ready lo succeed.
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* hdalibr and developrental screenings for
" additional support at an early age. PAT teac

KANA ILPrUIC 907-486-3921 P.

KODIAK INFANT LEARNING PROGRAM
KANA - 3449 REZANOF EAST
KODIAK, ALASKA 99615
(907) 486-4643
Fax (907) 486-3921
Email: Nancy. Wells@ kanawebh.org

J+uary 21.2009

Representative Les Gara
Alaska State Legislature
Janeau, AK

Dear Representative Gara,

On behalf of all families wiith young children, thank you for your supporl for expansion of the
Parents as Teachers (PAT) Program. As a nation we have speat millions of dollars doing research on

how young children learn and develop. We have the information proving that learning in the early
become a life long leamer. We have the information

ild Tearns through active engagement with a consistent,
ing parent. [n this age of technology and TV babysitting it is imperative that parents have the
ogportunity to leam how to engage their children in age-appropriate activities that foster optimal

de¢velopment.

It provides families with crucial,
that is culwrally appropriate. The bi-monthly
an opportunity for parents to understand the
ps to build the early foundation skills that both
school readiness and success.

entifically based information presented in a way
hgme visits and weekly group socializations offer
giowth and development of their children. PAT hel
children and families need to ensure early leaming,

¢ community partner for Infant Learning. PAT ex pands
children and helps identify children who may nced
hers are an important referral source for ILP. We offer
th in our community and statewide and look forward to

The PAT program has become an in valuabl

oyr full support to this valuable program, bo
ny years of continued collaboration.

NA Kodiak ILP Coordinator
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-f Rursi Alaska Community Action Pragram, Inc. » F.0. Box 200808, Archorage. Alaska 99520
(907} BE5-7345 o Fax: (907) 278-2309 k-
" wwworuralcap.com

January 13, 2009

Representative Les Gara
State Capitol, Room 500 )
Juneau, AK 99801-1182 . :

To Representative Gara:

I am writing in regards to the proposed legislation to establish voluntary Parents as
Teachers home visiting programs for families with children prenatally up to kindergarten
entry age. As the Parents as Teachers Alaska State Coordinator I fully support the
designation of state funds to support this important program and the services it provides
to the children and families.

_ In 2007, the Alaska Governot’s Surpmit on Early Learning recommended in the home
services that would provide all parents with access to home-based education and support.

Parents as Teachers is an established research based home visiting program that meets
that recommendation. Research has shown that families that participate in Parents as
Teachers programs engage in more language and literacy promoting behaviors with their
children. Furthermore, children who were involved in Parents as Teachers score higher
on kindergarten readiness tests and on standardized measures of reading, math and
Janguage in the elementary grades. '

In addition to these positive outcomes for children and families, Parents as Teachers has
also been shown to provide an excellent return on investment; meaning the program
makes economic sense. By creating opportunities for Parents as Teachers in Alaska, not
only will our state will be providing families with the opportunity to better prepare their
children for entering into kmdcrganen and to lay a solid foundation for future learning,
but also making a solid investment in owr luture. Thank you.

Sincercly, /
M(—:lls:-.a Pickle
Parenis as Teachers Alaska State Coordinator

.~ AKPIRC
a L)

Parents as Teachers Alaska State Office @
&
&

As 8P
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- Sincerely,

007

Debi Baldwin

Child Development Division Director
RurAl CAP

731 E. 8° Ave,

Anchorage, AK 99501

Dear Deby, :
This letter is in support of RurAL CAP’s Parents As Teachers (PAT) program to provide
bome-based services for families with children aged birth the three years old.

There is a need in the community for such apparent education and support program for
families.

RuwrAL CAP’s PAT program will provide families with crucial, scientifically based
information on how children grow and'learn: The ideas, suggestions, and activities that
well trained local staff provides will help parents. There is need for consistent services to
parents like workshops on Parenting Skills, Health, Nutrition, and Prenatal and Newbomn
Care in our community.

The program provides regular home visits that build on families’ strengths and support
parents in enhancing their children’s early development. The program also provides
health and developmental screening of children, identifying children who may need
additional support at and early age. The eatlier health or developmental needs arc
identified, the better the chance that intervention will be successful.

gt IF] Loz b
Aungtlsta Askoak
dVOTvaiy " TTTB0EZ 8LT LOB YV 9¢:0T 6008/77/T0




Centrad Cr;uncn

CENTRAL COUNCIL

thNGIT and haida indlan RIBES Of alaska
ANDREW P. HOPE BUILDING

320 West Willoughby Avenue « Suite 300
Juneau, Alaska 99801-1726

T1din; Trines oof AtaskE

February 12, 2009

[Dear Honorable Legislators:

As the elected President of the Central Council of Tlingit and Haida Indian Tribes of Alaska
(Central Council), | am wrj ting to express my support for House Bj Il No. 69 (HB 69), an act
“establishing in the Department of Education and Early Development a voluntary parent education
home visiting program for pre-elementary aged children and establishing a rating system for carly
childhood education,”

Alaska’s children represent our future and with our poor graduatjon rates, it is important that we
SUpport any attempts to improve our children’s success in education, M3 69 would give thousands
% of Alaskan parents a chance to provide their children with the benefits of carly cducation. Studies
" have shown that children’s intellectual development js especially important before age six and carly
childhood education has proven to have great outcomes as it has shown to increase graduation rates,

college attendance, and job eami ng potential.

I hope that the Alaska State Legislature will consider the positive outcomes of early education and
Support our parents in the effort to insure g bright future for our children and Alaska.

Sincerely,

. Lod
o j . HERES
Al ST
William E. Martin
President
TEL. 907-586-1432 www.ccthita.ora TON FREF BIN-RAA.1 470
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February 6, 2009
To Whom It May Concermn:
This letter is being written in support of House bill 69.

1 am quite certain that the success my child is having right now in High School is
due to early training through Hoonah's Parents As Teachers program. Furthermore, 1
know as an individual I am a better person/parent because of PAT. This is after raising 3
older children that I finally participated in our local PAT program with my youngest and
at that time il was a pilot program and trial runs were being made. My daughter Liv and
participated from the time she was toddling (1994) to 3 years old. It was not cnly fun for
her but also very helpful to me. Inot only had a chance to visit with other mothers and
exchange ideas on what’s working as far a child rearing and discipline went but was also
educated thru PAT on how to deal with and be a teacher in my own right to my child. |
have encourage my older children who have now provided me with 6 wonderful
grandchildren to take them to and participate in this fun educational program, not just for
their child but for themselves also.

The Federal government supports schools thru “No Child Left Behind.” Only
stands to reason that State government should support a program like Parents As
Teachers which has proven itself over and over it's success in not only our smallest
resident’s of Alaska but also in their parents who are the biggest teachers in their lives
This is a program that must be continued and supported by all.

Tharnk you for your time.

ALl

nna Dybdahl
P.O. Box 247
Hoonah, Alaska 99829
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February 12, 2009
To Whom It May Concemn:

The Parents As Teachers (PAT) program in Hoonah, Alaska, is an outstanding program
with trained staff who genuinely care zbout children and their parents.

The PAT program continues to be instrumental in helping families in the Hoonah
Community by using research-based curriculum which promotes most favorable child
development and constructive parent child relationships for personal (home) visits, pre-
natal classes for expectant parents at the PAT Center, and parent-child play groups also at
the PAT Center. Another key service that PAT provides in Hoonah is developmental,
vision and hearing screenings which can lead to eatly identification of developmental
delays or health issues. :

@ I personally have been very actively involved with Parents As Teachers from pregnancy
to present day with my four year old. I can testify that my child and [ have learned so
much from the various facets of the PAT program. I can further testify that PAT has
made a significant impact on my child’s school readiness. I am confident that he wifl
enter the Hoonah City School system with the knowledge and ability to learn expected of

a kindergarten age child.

I strongly support PAT and the infinitely positive influence it has on families in this
communily. '

Sincerely,

Wa«ﬁmx_,
Marlene Duval]
P.O. Box 313
Hoonah, AK 99829
(907) 945-3330 home
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From: Stacey Lane [mailto:lanes307@hotmail.com]
Sent: Wed 2/11/2009 9:43 AM

To: louie_flora@legis.state.ak.us

Subject: in support of HB69

I was hoping to give a verbal testimony, but I've got to get to work now. So please
accept this e-mail as my testimony of support for this house bili.

A little background information;

My name is Anastasia Lane. I was raised in Seward, and am now raising my own
family here as well. I have two children who have been involved in the local Head
start program and parents as teachers programs. As many of you know,
developmental disorders and learning disabilities are on the rise. My oldest child is
on the Autism Spectrum, and it was from the wonderful educators in the Head start
program that first to alerted me that my child was significantly behind her peers in
her development. On the other hand, the year before she was enrolled in Head
Start, the "educators” at a different daycare/preschool program repeatedly told me
that my child was "just fine"... "and I was worrying over nothing". This

was obviously detrimental to my daughters’ future as I chose to believe them,
because that's what I wanted to hear. Had I not been told by these so-called
“educators” that she was "just fine" ; we would not have lost over a year of therapies
that could have significantly helped her. I am truly grateful to the teachers at Head
Start for seeing what other educators could not. I fully believe in a "checks and
balance" system, because of my personal experiences. I believe that an agency or
person who wants to be an early childhood educator should be held accountable for
their success or fallure as an educator as well as supports be in place for them.

When my second child was born, the Head start program had aiready been
removed. I signed up for voluntary Parents as teacher program because I was very
concerned about his development. I didn't know what “typical development® was as
my experiences thus far had been significantly skewed. I truly welcomed our "home
visits” and not for one moment did I feel it was an invasion of my privacy. 1 would
save up my questions throughout the week to ask at our "home visits” and absorbed
the information like a sponge. Those home visits were a ray of sunshine in an
otherwise frightening time for my family. [ believe the teachers and agencies who
provide these services shouid be held accountable; whether it be an agency, an
individual, or a parent. I am in support of establishing a rating system for early
childhood education; and hope you will pass HB69 in support of many families in

Alaska.
Sincerely,

Anastasia Lane
907-224-8626
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————— Original Message-----
From: Jane Bailey [mailto:jbailey@chugachschools.com]

Sent: Thursday, January 22, 2009 9:03 aM

To: David Theriault
Cc: mpickle@ruralcap.com; bcrumley@chugachschools.com;

dtreece@chugachschools. com
Subject:

I am writing in support of Alaska's Parents As Teachers.

Y Childhood Partnership districts {Chugach
School District, Bering Strait School District, Kuspuk School District, and
Lake and Peninsula School District} were able to participate in an excellent
training provided by RurAL Cap called Parents As Teachers November 3-11,
2008. The PAT home intervention program and family group meetings are being
implemented in 14/24 sites (58.33%) in the partnership districts. Tt will be
implemented next year in the remaining sites. Our partnership currently

serves 150 students ages 3 and 4.

Twenty-one employees from our Earl

We were only able to offer thisg service due to an ANE grant we received.
We are currently in funding vear 1 of 3.

The following are cquotes by participants in the training:

Julie Egli, Unalakleet: *T believe with proper implementation, pPaT may be
the answer to our search for a guality research-based program to help our
preschool children transition successfully into kindergarten.”

Tonya Christénsen, Port Heiden: *If we can get parents more involved,

children will have more success in school.*

Evelyn Chamberlain, aAniak: *“pAT has lots of ideas on how to read to a child
to issues such as toilet training biting, etc.~”

Valerie Engebretson, Nondalton: "There is so much we take for granted in our
busy lives that we don’t see all the great things we can share and learn with
our children. PAT is a great experience for you to share with your child, ”

LeeAnn Galusha, Chenega Bay: *I love the resources that PAT provides."

Anna Gregorieff, Tatitlek: "Qreat material, great info!"

Unknown: *PAT empowers parents and gives our children the early
interventions they need.*

Waynna Fremin, Aniak: *The children in our communities deserve to be given
this opportunity! <Thanks for providing our district with this training.”

Glenda Egli, Kirng Salmon: “PAT provides a wealth of resources to support
parents with their child’sg early learning and growth. "

Jane Bailey

ANE Early Childhood Co-Coordinater
OIE Brighter Beginnings Coordinator
Chugach School District




From: Jan Thoemke [mailto:jlthoemke@atsi.tv]
Sent: Thursday, January 22, 2009 12:32 AM
To: David Theriauit

Subject: Parents As Teachers Program

Dear Representative Gara,

I am writing this letter in Support of establishing voluntary Parents As Teachers home visiting programs for
children ages prenatally 1o age five in the state of Alaska.

I am the Director of Homer Children's Services/Birth 2 Three, an Early Intervention-Infant Learning
Program in Homer, Alaska. | am also 5 Developmental Specialist for this agency. We currently provide
early intervention services such as physical therapy, speech therapy, occupational therapy, special
instruction and family service coordination to children in southern Kenai Peninsula that are experiencing

developmental delays.

We also have a “Universal Access” program, which is operated under our “Parents As Teachers” program
model. This program is offered to children and families prenatally to age three, regardless of delay. We
team this program with our weekly playgroup activities, and have had huge success with identifying and
meeting the needs of families in our community whose children may not meet the 50% developmental
delay requirement that “Part C* early intervention dictates.

Our agency educator provides home visiting services utilizing “Parents as Teachers” curriculum as an
added service to our weekly playgroup activity. This service is offered universally to families, with the
only requirement being age (prenatal to age three for our agency).

Public Health Nurses, to offer joint homa visits to further support child and family needs.

The results of this effective service have been exciting. Our agency is able to establish g relationship
early with a family, helping them to become more familiar with ehild development and early education
needs. We are involved early in the child's life, and therefore if we have concermns about development, we
can address the needs quickly and oftert with results that will bring the chiid to age appropriate
develapment in a shorter span of time. We have been able to identify children and refer them to early

intervention through this program.

Additionally, our program offers services of developmental screening through the Child Abuse Prevention
and Treatment Act (CAPTA), which is an unfunded mandate. We have seen an increase in the number
of referrals to our agency over the past year by 300%. The referrals are received from our local Office of
Children's Services, and are children under the age of three that have experienced substantiated abuse
or neglect. In other words, they are the children who are under age three, whose famities are referred to
OCS. Birth 2 Three provides developmental screening lo these children and provides services as
appropriately determined by the results of the screening.

Many of these children are not yet significantly delayed in development, but are living within a family that
poses a high risk environment. it may just be a matter of time until g developmental delay exists with
many of these children. The *Parents As Teachers" home visiting program is often a great fit for these
families, whose child may not qualify for early intervention. Home visiting allows for relationship building
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with the family, support and mentorship. The burden that this lifts from our OCS system has been
established already and results have been positive,

As wonderful as this sounds, t would like to address the limitation that our agency is experiencing. This
involves adequate funding of our “Parents As Teachers” homae visiting program. We must locate other
sources of funding, which for Homer Children's Services/Birth 2 Three, is sought after through United
Way of Kenai Peninsula and the City of Homer. Although very much appreciated, this has not adequately
funded the need of the “Parents As Teachers” program. We couid be offering a great deal more to
families; frequency of home visits, more resources, educational materials, activities, and increasing our
enrollment of families, Additionally, our funds for this program are being threatened with the existing
trends of the economy. Binth 2 Three may not be able to continue to offer this service {o families in the

future without support.

“Parents As Teachers" is a program that is modeled after best practices, is family-centered and family-
strengthening. I believe that if we ¢an get behind this initiative and bring this home visiting model to our
state of Alaska, while funding it appropriately, we will see positive results. These results could be
obtained within a fairly short time-span and with cost-effectiveness, quite possibly acting as the catalyst in
moving our state toward reducing the incidence of child abuse and neglect,

Thank you for your consideration, passion and hard work on this initiative. If you have any gquestions,
comments, or need further information, please don't hesitate to call me.

Respectfully,

Jan Thoemke, Director

Homer Children’s Services/Birth 2 Three
3691 Ben Walters Lane, Suite #4
Homer, Alaska 99603

{807) 235-6044

(907) 235-2644 fax

ithoemke@acsalaska.net




From: Mary ). Kasayulie [mailto:mkasayu!ie@bbahc.org]
Sent: Wednesday, January 21, 2009 4:15 PM

To: David Theriauit

Subject: Letter of Support

Hi, my name is Mary Jane Kasayulie. I am a former PAT teacher and a former mom of a child that
was in PAT. T would fully support the PAT program. I ama firm believer in the PAT pregram. I
have a daughter and my family benefited from the program. I have been working in Early Childhood
Program for most of my career and I believe earlier the interventions the more a child can benefit
from any schooling because it is the foundation of a childs learning skills,

I know work for the Infant Learning Program here in Dillingham and T know that it is making a
difference in children's lives. T know that T t also helps parents understand the importance of what
more their children can have. Being from a small community they don't have all the programs at
their grasp and to bring out Parents As Teacher educators it would make it a lot better, Teach
young as the baby in the mother womb, As early childhood educators I know we can make a
difference in a child. One think I look at and let parent know if deal with the issues young and help
make brighter children. As children get older they have issues with being embarrassed of being in
program but when they are young, they are just happy that someone wants to play with them.

Thank you,

Mary Jane Kasayulie

PO BOX 130

Dillingham Alaska, 99576
1-888-648-4325 or local 842-3398
FAX 1-907-842-2039

Confidentiality Notice: This e-mail message, including any attachments, is for the sole use of the
intended recipient(s) and may contain confidential and privileged information pursuant to state and federal
laws. Any unauthorized review, use, disclosure or distribution is prohibited. If you are not the intended
recipient please contact the sender by reply e-mail and destroy all copies.
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Cathy Henderson
P O Box 505
Kake, AK 99830

February 5, 2009

Representative Chris Tuck
Fax (907) 465-3810
Aftn: Aurah Laneay -

Please, on behalf of Alaska’s children; help provide this valuable tool to the communities that have no idea
they are missing.

Sincerely,

Cathy Henderson
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12/97/20088 81:52 7853515

February 9, 2009

Dear Representative Tuck,

Hello, my name is Wanda Friday and I am the Teacher Director at the Head Start
Center here in Kake. | am writing in support of the Parents As Teachers program
(House Bill 69). 1 think it is a very valuable program — it not only benefits the
infants/toddlers & their families, but parents and parents-to-be as well! I am the
PAT home visitor’s supervisor here in Kake and I am required to accompany her on
3 home visits & to observe three of her group socials. I have seen first hand what
activities and information is provided to parents & children. The home visitor
wears many, many hats! She provides activities for the parents to do with their
child on the visit & for them to also continue doing throughout the week (until their
next visit) which helps the child strengthen & develop specific skills. The home
visitor also provides parents with information about their child’s development. On
every visit, each child receives a storybook that they get to keep, which promotes
literacy! Last, but not least, the home visitor is an advocate for children & parents,
whether it is helping families with an immediate need (such as emergency
assistance for fuel or food) or helping them get a referral for medical services.

- The PAT program is valusble to me because they help us find children for our
program. Most importantly, the PAT program works with the Infant Leamning
Program to help identify children with special needs and they both work together to
make sure children and their families receive all of the services they need. We have
wonderful success stories here in Kake regarding children who have transitioned
from Infant Leaming & the Parents As Teachers program into our center. The
sooner needs are identified, the sooner children can receive the services they need
to help them succeed in school and in Jife. Thank you for your time and thank you
for supporting this wonderful program!

Sincerely, {/\)ML.RH@ %

Wanda R. Friday, TD
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P.O. Box 450

Kake, Alaska 99830
(907) 785-3741

February 7, 2009

Representative Chris Tuck
Capitol Building Room: 426
Junecau, AK 99301

Decar Representative Tuck:

I write this letter in support of House Bill 69: Parents as Teachers. It is well known that parents
are their children's first teachers. Sadly, however, many parents lack the skills and/or knowledge
to send their children to school ready to learn. The voluntary Parents as Teachers home visiting

program for families with children prenatally up to kindergarten cntry age highlighted in 11B 69

appears ideally suited to fill this gap.

Please know that the Kake City School District fully supports HB 69 and urges its passage. The
future of our community, state and nation requires our best efforts 1o secure rich educational
opportunities for our children beginning at the earliest possible age, ideally in the family home,

We in Kake are thankful for the current Parents as Teachers and Head Start programs operating
in our district and feel that an expansion of the Parents as Teachers program state wide would
bring forth results far exceeding the funds required to implement the program. Please contact our
district office if we can provide additional support,

Respectfully,

ey / Y/ ’ & j
F A o M

Ralph O. Crosslin
Superintendent

Kake City School District is an Equal Opportunity Employer




3269

————— Original Message-----
From: rose wassillie [mailto:togiakrose@yahoo.com]
Sent: Wednesday, March 11, 2009 10:56 AM

To: Rep. Les Gara

Subject: Parent Asg Teachers program

Thank you Rep. Gara for Your support in this program. My child has been
in the program since she was one years old she is new four years old.
Her desire is to go to "big school®. She enjoys the program so much,
This has encouraged me as a parent to become involved in school
activities., fThig is positive and very encouraging program for children
and parents. Once again, Thank you for your support.

PAT Parent Rose Wassillie

1 Peter 5:7 ‘casting all your care upon Him, for He cares for you, "




Page 1 of |

Aurah Landau

From: Audrey Jones [audreyjaz@yahoo.com]
Sent.  Thursday, February 12, 2009 4:04 PM
To: Rep. Chris Tuck

Subject; Fw: home base schools

My name is Audrey Jones from Fairbanks, Alaska, I had my son in the home base
program (Parents as Teachers) starting when he was 2 years old. T am a stay at home
mom and it was eye opening for me to realize how much I could teach him at home.

The program helped me teach him colors, shapes, sorting and more importantly how to
play and explore with him. I've played some but, I'm always trying to clean the house,
run the errands, cook dinner, do the laundry and T never saw play with him as imortant,
If it wasn't for this program, him and I would have driven each other nuts.

He is now four years old and in the headstart program, but we have made a connection
with each other that I think we would have missed out on if it had not been for the
home base program. A speech impediment was recognized early on and the home base
teacher helped us find a speech therapist for my son.

Plus, I always looked forward to the home base visiting us just to have an adult to chat
with during the week. She gave me helpful ideas, encouragement and sometimes a
shoulder when none others were available.

The program also offered us socials to attend, once a month, to get together with other
kids and their parents. They offered lunch or dinners and opportunities to play in
groups. He has transitioned nicely into a headstart program through these socials and
the structure and regularity that our home base teacher provided.

Thank you for funding these programs that reached out to a home bound mother that
luckily was accepted as a recipient of their services.

A sunbeam to warm you,

A moonbeam to charm you,

A sheltering angel, so nothing can harm vou.
~Irish Blessing

2/12/2009
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Representative Chris Tuck
State Capitol Building

4th Floor, Room 426
Juneau, AK 99801

Phone: (907) 465-2095

Dear Representative Chris Tuck,

Fam writing to ask you to support continued funding for the RurAL CAP Parents as Teachers (PAT)} Program. My daughter and |
are participants in the Anchorage PAT Program and | want to share with you some of the ways the program has impacted our lives.

Our PAT Family Visitor provides home visits every other week. At each visit she shares information on brain development and how
| can foster my daughter's growth and development. We always learn a new activity that is specific to my daughter and her
milestones. Each visit also includes a book or literacy activity and often we get a book to keep and add to our own collection, We
enjoy each visit and the fun activities our PAT Family Visitor shares with us.

ry month. These provide opportunities for children and parents to

The PAT Program holds group sociatizations at least twice eve
forward to our next group social at the public library where

get together, play, learn something new and have fun! We are looking
pwe will learn about all of the activities they provide for children,

Our PAT Family Visitor has also been a huge support to me in the loss of one of my children. She has offered me resources and
even more importantly an ear to listen when I'm having a rough day, Although | don't think | will ever completely heal from this
loss; the PAT Program has provided me with some of the tools | need to be the best mother | can be for my daughter,

The PAT Program has taught me that | am my daughter’s first and best teacher, My daughter was born |10 weeks premature and is
flourishing; | am certain that our participation in the PAT Program has given her an advantage and has given me the tools and
resources | need to better support her growth and development. The PAT Program has empowered me to be an advocate for my

daugheer,

I hope that you will share this with your colleagues and please encourage them to also support funding for the RurAL CAP PAT

Program,

Sincerely,

Alicia Notti

RurAL CAP PAT Parent
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Carolyn Robison
From: PAT Anchorage

Sent; Thursday, February 12, 2009 1:41 PM

To: Carolyn Robison

Subjoect: Parent Lettar of support

Hi Carolyn. | don't know who to forward this to but 'm sure you dof | may be sending you one or two mare. Thanks! -Rozel

From: Jeudy_Baby [mailto;jeudy_baby@asdk12.org]
Sent: Thu 2/12/2009 11:41 AM

To: PAT Anchorage

Subject: Parents As Teachers

Chrls Tuck,

[ am writing this letier to express how biess { am 1o be in the PAT program. Izm a single mother of one and also young, 1 teach
bilingual for elementary level kids but didn't know how to teach my | year. Rozel is a wonderful person to learn from she is very
understanding flexible and down to earth. T am very happy that she Is the type of person she is which reflex on the program. She
always shared different resources with me and docs research on various things that | might neced. My daughter is learning three
different ienguages and is also speaking all three of them. We love coming out to our PAT aights and learn ncw ways that J can help
Iy daughter with and also she knows that she'll end up with a free book. I've Jeamed how to use just regular stuff around the house to
teach my daughter 1o learn how to be more independent and grow, I've learn so many ways that | can spend with her just doing little
things that she can use later on in lfe i am so bless and eternally thaniful that I could be in a program that teaches me how to be &
better mother something 1 personally pray about everyday. I'm bless for the guidance. When Rozel left me a message wondering if i
could write to you and sharing with you why I think that the PAT program deserve the states Grant I was very happy to write becauge
the program changed my life and my daughters ft's belping us learn from each other. [ even use somo of the wonderfizl learning tactics
with my little kindergartens so it works. Agein the PAT progam deserve the State grants and every other grants out there. Thank you
Have a great day. .

Baby Jeudy

Muldoon Elementary School
Bjimgual

(907) 742-1406

Icudy baby@asdk]2.org
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Aurah Landau

From: NicShelt9@aol.com

Sent:  Monday, February 16, 2009 7:07 PM

To: Rep. Paul Seaton; Rep. Chris Tuck; Rep. Bob Buch; Rep, Bryce Edgmen; Rep. Wes Keiler; Rep.
Cathy Munoz; Rep. Peggy Wilson

Subject: HB 69 Alaska Parents as Teachers

Representatives of the House Education Committee,

I needed to summarize for other public uses my last week's testimony regarding
Parents as Teachers, I thought it may be of some use teo you for your future

deliberations on HB 69.

I have worked in the Parents as Teachers program for the past 14
I was fortunate enough to be the first parent educator hired

years.
when Hoonah implemented PAT in 1995, the first program in Alaska. The
program has now expanded to 47 communities across Alaska..... because it
works!

PAT is a win-win program: parents are empowered to take control of

their children's learning from birth. Parent educators offer families
perseonalized visits, which are conducted at the location of the

parents' cheoosing. Usually it is in the home, but visits also occur at

Head Start, child care centers/homes, McDonald's, or church basements.

Visits occur where the families choose to visit. The advantage of the homes is
that parent educators can coach the parent with the parent-child

activity using the materials normally found in the child's environment.

70% of Hoonah's visits occur at homes; 30% occur at other places.

PAT is a "strengths model" which stresses that parents are the experts

of their children, and that families will set their own goals for

their children. Empowerment results when the parent educator is the resource who
coffers research-based strategies and coptions. It is the parents who choose which
options are appropriate for their family and circumstances.

I became a National Trainer for the Parents as Teachers National Center

in 1995, I periodically train new parent educators in Alaska and the
lower 48, although Alaska is my priority. The training is intense, and
parent educators must pass daily assessments, a role-play of a personal
visit with a family, and be evaluated as competent to deliver the PAT
services to families, Not every participant in the trainings is certified,
and the standards are strict. Parent educators are not state employees or
caseworkers, but are local residents hired by the local program who operates

Parents as Teachers.

Parents as Teachers works with all family configurations: single parents, teen
parents, grandparents raising grandchildren, foster and adoptive parents, and
extended families rearing children. Each family's goals are different; each
personal visit is different as a result.

Parents as Teachers works equally well with families who choose differing education
avenues for their children: home schooling, public schools, or private schools.
PAT is the first step in parents taking ceontrol of their children's learning at
birth. Private schools aren't an option in Hoonah, but PAT has been popular with
home-schnooling parents here. Cne of our current PAT parent educators and one of
our previous parent educators also homeschooled their children, a clear indication

4/3/2009
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that the partnership works very well.

School readiness is so vital to children. Independent research shows
that children who participate in Parents as Teachers enter Kindergarten
ready to learn, and they have great success throughout their elementary
years. This is true regardless of which educational option families choose

at age 5,

I urge you to vote yes on HB 69. The Parents as Teachers' vision is
that "All children will learn, grow, and develop to their full potential.® Al]}
Alaskan communities can achieve this as a reality through Parents as
Teachers.

If I can provide any information about the Parents as
Teachers program, the training component, or other aspects of PAT, please don't

hesitate to contact me,

Thank you for your time and for your work on the Education Committee on behalf of
Alaska's youngest citizens.

Nicki Shelton, National Trainer
Parents as Teachers

FO Box 101

Hoonah, AK 99829

(907) 945-3380

LEAA B LT 2 T T

A Good Credit Score is 700 or Above. See yours in just 2 easy steps!
(http://pr.atwola.com/promaclk/100126575x121 8822736x1201267884/a0l?
redir=http:/fwww.freecreditreport.com/pr_n/default.aspx?sc=6680?2%26hmpglD=62%

26bcd=febemailfooterNO62)

4/372009
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Aurah Landau

From: David Theriault

Sent: Thursday, January 22, 2009 8:15 AM
To: Aurah Landau

Subject: One more letter of support

Dear Representative Gara,

} am writing this letter in support of establishing voluntary Parents As Teachers home visiting programs for
children ages prenatally to age five in the state of Alaska.

I am the Director of Homer Children’s Services/Birth 2 Three, an Early Intervention-lnfant Learning Program in

Homer, Alaska. | am also a Developmental Specialist for this agency. We currently provide early intervention

services such as physical therapy, speech therapy, occupational therapy, special instruction and family service
coordination to children in southern Kenai Peninsuia that are experiencing developmental delays.

We also have a “Universal Access” program, which is operated under our “Parents As Teachers” program model.
This program is offered to children and families prenataily to age three, regardless of delay. We team this
program with our weekly playgroup activities, and have had huge success with identifying and meeting the needs
of families in our community whose children may not meet the 50% developimental delay requirement that “Part

C" early intervention dictates.

Our agency educator provides home visiting services utilizing “Parents as Teachers” curriculum as an added
service to our weekly playgroup activity. This service is offered universally to families, with the only requirement

being age (prenatal to age three for our agency).

The benefits of having this service available to families has been astonishing, to say the teast. | can tell you with
ali certainty that this truly falls in the category of “proactive” care and support to families with young children. We
are able to begin the journey with the family right from the start; ideaily prenatally. This journey includes
education in prenatal topics, breastfeeding, preparing for your newborn, fatherhood, postpartum depression, child
development, parenting techniques, eic. The journey with our agency’s home visitor/feducator includes family
support, community resource connection, a rich lending library of toys/equipment/books and other educational
resources. We also join with other related agencies such as Public Health Nurses, to offer joint home visits to

further support child and family needs.

The results of this effective service have been exciting. Our agency is able to estabiish a relationship early with a
family, helping them to become more familiar with child development and early education needs. We are involved
early in the child's life, and therefore if we have concerns about development, we can address the needs quickly
and often with results that will bring the child to age appropriate development in a shorter span of time. We have
been able to identify children and refer them to early intervention through this program.

Additionally, our program offers services of developmental screening through the Child Abuse Prevention and
Treatment Act (CAPTA), which is an unfunded mandate. We have seen an increase in the number of referrals to
our agency over the past year by 300%. The referrals are received from our local Office of Children's Services,
and are chiidren under the age of three that have experienced substantiated abuse or negiect. In other words,
they are the children who are under age three, whose families are referred {o QCS. Birth 2 Three provides
deveiopmental screening to these children and provides services as appropriately determined by the results of the

screening.

Many of these children are not yet significantly delayed in development, but are {iving within a family that poses a
high risk environment. It may just be a matter of time until a developmental defay exists with many of these
children. The “Parents As Teachers” home visiting program is often a great fit for these families, whose child may
not qualify for early intervention. Home visiting allows for relationship buiiding with the family, support and
mentorship. The burden that this lifts from our OCS sysiem has been established already and results have been

positive.

1/22/2009
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As wonderful as this sounds, | would like to address the limitation that our agency is experiencing. This involves
adequate funding of our “Parents As Teachers” home visiting program. We must locate other sources of funding,
which for Homer Children's Services/Birth 2 Three, is sought after through United Way of Kenai Peninsula and the
City of Homer. Although very much appreciated, this has not adequately funded the need of the “Parents As
Teachers” program. We could be offering a great deal more to famiiies; frequency of home visits, more
resources, educational materials, activities, and increasing our enroitment of families. Additionally, our funds for
this program are being threatened with the existing trends of the economy. Birth 2 Three may not be able lo
continue to offer this service to families in the future without support.

“Parents As Teachers” is a program that is modeled after best practices, is family-centered and family-
strengthening. | believe that if we can get behind this initiative and bring this home visiting model to our state of
Alaska, while funding it appropriately, we will see positive results. These results could be abtained within a fairly
short time-span and with cost-effectiveness, quite possibly acting as the catalyst in maving our state toward
reducing the incidence of child abuse and neglect.

Thank you for your consideration, passion and hard work on this initiative. If you have any questions, comments,
or need further information, please don't hesitate to call me.

Respectfully,

Jan Thoemke, Director

Homer Children's Services/Birth 2 Three
3691 Ben Walters Lane, Suite #4
Homer, Alaska 99603

(907) 235-5044

{907) 235-2644 fax
jthoemke@acsalaska.net

/22,2000
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————— Original Message-----
From: Jane Bailey [mailto:jbailey@chugachschools.com}

Sent: Thursday, January 22, 2009 9:03 aM

To: David Theriault
Cc: mpickle@ruralcap.com; bcrumley@chugachschools.com;

dtreece@chugachschools . com
Subject:

I am writing in support of Alaska's Parents As Teachers.

Twenty-one employees from our Early Childhocd Partnership districts (Chugach
School Digtrict, Bering Strait School District, Kuspuk School Digstrict, and
Lake and Peninsula School District) were able to participate in an excellent
training provided by RurAL Cap called Parents As Teachers November 3-11,
2008. The PAT home intervention program and family group meetings are being
implemented in 14/24 sites {58.33%) in the partnership districts. It will be
implemented next year in the remaining sites. Qur bartnership currently

gerves 150 students ages 3 and 4.

We were only able to offer this service due to an ANE grant we received.
We are currently in' funding year 1 of 3.

The following are quotes by participants in the training:

Julie Egli, Unalakleet: *I believe with proper implementation, PAT may be
the answer to our search for a quality research-based program to help our
preschool children transition successfully into kindergarten.”

Tonya Christensen, Port Heiden: “If we can get parents more involved,
children will have more success in school .

Evelyn Chamberlain, Aniak: “PAT has lots of ideas on how to read to a child
to issues such as toilet training biting, ete.”

Valerie Engebretson, Nondalton: *There is so much we take for granted in our
busy lives that we don't see all the great things we can share and learn with
our children. PAT is a great experience for you to share with your child.”

LeeAnn Galusha, Chenega Bay: "I love the resources that PAT provides."®
Anna Gregorieff, Tatitlek: "Great material, great infot"

Unknown: "PAT empowers parents and gives our children the early
interventions they need.”

Waynna Fremin, Aniak: “The children in our communities deserve to be given
this opportunity! Thanks for providing our district with this training.”

Glenda Egli, King Salmon: "PaT provides a wealth of resources to support
parents with their child’'s early learning and growth.”

Jane Bajiley

ANE Early Childhood Co-Coordinator
CIE Brighter Beginnings Coordinator
Chugach School District
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From: Jan Thoemke [mailto:jlthoemke@atsi.tv]
Sent: Thursday, January 22, 2009 12:32 AM
To: David Theriault

Subject: Parents As Teachers Program

Dear Representative Gara,

I am writing this letter in support of establishing voluntary Parents'As Teachers home visiting pragrams for
children ages prenatally to age five in the state of Alaska,

| am the Direclor of Homer Children's Services/Birth 2 Three, an Early Intervention-Infant Learning
Program in Homer, Alaska. | am also a Developmental Specialist for this agency. We currently provide
early intervention services such as physical therapy, speech therapy, eccupational therapy, special
instruction and family service coordination to children in southern Kenai Peninsula that are experiencing

developmental delays.

We also have a “Universal Access” program, which is operated under our “Parents As Teachers” program
model. This program is offered to children and families prenatally to age three, regardless of delay. We
team this program with our weekly playgroup activities, and have had huge success with identifying and
meeting the needs of families in our community whose children may not meet the 50% developmental
delay requirement that “Part C” early intervention dictates.

Our agency educator provides home visiting services utilizing “Parents as Teachers” curriculum as an
added service to our weekly playgroup activity. This service is offered universally to families, with the
only requirement being age (prenatal to age three for our agency).

The benefits of having this service available to families has been astonishing, to say the least. | can teli
you with all certainty that this truly falls in the category of “proactive” care and support to families with
young children. We are able to begin the journey with the family right from the start; ideally prenatally,
This journey includes education in prenatal topics, breastfeeding, preparing for your newborn, fatherhood,
postpartum depression, child development, parenting techniques, etc. The Journey with our agency's
home visitor/feducator inciudes family support, community resource connection, a rich lending library of
toys/equipment/books and other educational resources. We also join with other related agencies such as
Pubiic Health MNurses, to offer joint home visits to further support child and family needs.

The results of this effective service have been exciting. Our agency is able to establish a relationship
early with a famiiy, helping them to become more familiar with child development and early education
needs. We are involved early in the child's life, and therefore if we have concerns about development, we

Additionally, our program offers services of developmental screening through the Child Abuse Prevention
and Treatment Act (CAPTA,), which is an unfunded mandate. We have seen an increase in the number
of referrals to our agency over the past year by 300%. The referrals are received from our local Office of
Children’s Services, and are children under the age of three that have experienced substantiated abuse
or neglect. In other words, they are the children who are under age three, whose families are referred to

Many of these children are not yet significantly detayed in development, but are living within a family that
pases a high risk environment. It may just be a matter of time until a developmental delay exists with
many of these children. The “Parents As Teachers™ home visiting program is often a great {it for these
families, whose chitd may not quality for early intervention. Home visiting allows for relationship building
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with the family, support and mentorship. The burden that this tifts from our OCS system has been
established already and results have been positive,

As wonderful as this sounds, | would like to address the limitation that our agency is experiencing. This
involves adequate funding of our “Parents As Teachers” home visiting program. We must locate other
sources of funding, which for Homer Children's Services/Birth 2 Three, is sought after through United
Way of Kenai Peninsula and the City of Homer. Although very much appreciated, this has not adequately
funded the need of the “Parents As Teachers” program. We could be offering a great deal more to
families; frequency of home visits, more resources, educationa! materials, activities, and increasing our
enroliment of families. Additionally, our funds for this program are being threatened with the existing
trends of the economy. Birth 2 Three may not be abie to continue to offer this service o families in the

future without support.

“Parents As Teachers” is a program that is modeled after best practices, is family-centered and family-
strengthening. | believe that if we can get behind this initiative and bring this home visiting model to our
state of Alaska, while funding it appropriately, we will see positive results. These results could be
obtained within a fairly short time-span and with cost-effecliveness, quite possibly acting as the catalyst in
moving our state toward reducing the incidence of child abuse and neglect.

Thank you for your consideration, passion and hard work on this initiative. If you have any questions,
comments, or need further information, piease don't hesitate to call me.

Respectfully,

Jan Thoemke, Director

Homer Children's Services/Birth 2 Three
3691 Ben Walters Lane, Suite #4
Homer, Alaska 99603

(907) 235-6044

(907) 235-2644 fax

ithoemke@acsalaska.net






