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BEST BEGINNINGS
Alaska’s Early Childhood Investment

W H A T  Best Beginnings (formerly Ready to Read, Ready to Learn) is a public-private
partnership bringing together people and resources to ensure all Alaska children begin 
school ready to succeed. It is managed by the Early Learning Council and United W*y 
o f Anchorage.

W H Y  Nearly half o f Alaska children enter school unprepared to be successful readers or
learners. Scientific research shows critical brain development occurs between birtn and 
age 6. Investments in early childhood literacy and learning pay dividends many times 
over. Alaska lags behind most states in addressing early childhood literacy and le. ming 
issues.

Early  Learning and Best Beginnings

According to the Federal Reserve Bank o f Minneapolis and other economists, the return on investm mt 
from early learning is “extraordinary,” and any economic development proposals should include eariy 
childhood development.

This investment isn’t just good for children, it’s critical for the future vitality o f our state. Children 
who have access to quality learning opportunities, at home or in away-from-home programs, are more 
likely to graduate from high school, get better paying jobs, avoid spending time in jail, and are more 
productive citizens.

Best Beginnings works with both the public and private sectors as a catalyst to bring people and 
resources together to maximize efforts supporting early learning. Over the past 17 months, Best 
Beginnings has combined some $317,000 state dollars with cash and in-kind contributions from the 
private sector to accomplish the following:

Completed
• Constructed a plan for a voluntary Quality Rating and Improvement System for early education 

programs, with a budget for field testing and phased-in implementation, through a grant from the 
Department o f Health and Social Services

• Spearheaded a successful two day Governor’s Summit on Early Learning with support from the 
National Governors Association and Alaskan partners

• Supported a public awareness campaign in Northwest Alaska that tied together the traditional 
nuniaq tradition with early brain development

• Developed an annotated bibliography o f children’s books that reflect Alaskan people and 
communities
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Qngpins
• Conducting a public engagement campaign (radio and T V  spots, Web site) to inform all 

Alaskans about critical brain development between birth and age 6
• Bringing together Alaskans from across the state to work on the development o f a coordinated 

system o f early learning
• Coordinating planning and first steps for the multi-year Alaska Native Head Start Literacy 

Project using “Between the Lions”
• Serving on the leadership team responsible for distributing Alaska’s Early teaming Guidelines 

and developing and coordinating statewide, regional, and community-basei; training for 
parents, early childhood educators, and others

• Creating family-friendly activity booklets based on the Early Learning Guidelines in languages 
other than English with a multi-year grant from the Alaska Children’s Trust

• Working with North Carolina’s Smart Start initiative, a national leader in successful public- 
private partnerships supporting young children, as the recipient o f a two-year technical 
assistance grant

• Providing technical assistance for the Anchorage-based early literacy project “A B C  Read and 
Talk With Me”

• Working with the Fairbanks Early Childhood Development Commission to develop a Web site 
with information for parents and others who care for young children (linked to the Best 
Beginnings Web site)

• Piloting “early learning communities” in different locations around the state, testing aspects o f 
the Smart Stan model

M ajor Funders and Supporters:
• BP
• ConocoPhillips
• Alaska Public Telecommunications, Inc. (in-kind)
• State o f Alaska
• United Way o f Anchorage (in-kind)
• Smart Start Technical Assistance Center (in-kind)

Other Contributors (cash and/or in-kind):
• Alaska Humanities Forum
• The CIRI Foundation
• Rasmuson Foundation
• Child Care Connection, Inc. Shell O il Company
• Alaska Children’s Trust
• National Governors Association
• Information Insights
• Alaska Association for the Education o f Young Children
• Alaska Child Care Resource &  Referral Network
• Alaska Head Start Association
• RurAL CAP
• National Conference o f State Legislatures
• University o f Alaska Anchorage
• University o f Alaska Fairbanks College o f Rural &  Community Development
• University o f Alaska Southeast System for Early Education Development (SEED)
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Detail on Selected Activities

• Governor’s Summit on Early  Learning: The goals were to improve access to early literacy 
and learning opportunities for children most in need o f such services, whether offered in the 
home or in other settings; to improve coordination o f these services; and to increase the 
engagement o f parents, grandparents, and extended family in young children’s learning by 
providing support, resources, and incentives. Over 150 Alaskans participated in the two-day 
Summit, and we are working with the Governor’s Office on a plan to release the 
recommendations.

• Quality Rating and Improvement System (QR1S): A  QRIS has been completed and 
provided to the Department o f Health & Social Services. It includes the standards o f the 
system, budget, and plan for phased-in implementation. The QRIS provides »he framework for 
a standards-based early care and learning system for programs outside the home. It is a method 
to assess, improve, and communicate the level o f quality in early care and education programs. 
Highly ranked programs would be good candidates for any state-supported pre-kindergarten 
effort.

• Early  Learning Guidelines (ELGs): Best Beginnings received a grant from the Alaska 
Children’s Trust to develop family-focused versions o f the ELG s in languages other than 
English. The ELGs have been endorsed by the State Board o f Education and state what children 
from birth to age 5 should know, understand, and be able to do. They are aligned with the new 
Kindergarten Developmental Profile and the K-2 Standards, ensuring seamless transitions for 
children. Alaska’s ELG s help parents and adults who work with young children understand 
child development and their role in helping provide appropriate learning opportunities for 
children.

• “ Between the Lions” Alaska Native Head Start Literacy Project: Work is ongoing with 
partners such as W GBH Boston, The CIRI Foundation, BP, RurAL CAP, Southcentral 
Foundation Head Start, Bristol Bay Native Association Head Start, and the Alaska Head Start 
Collaboration Office. This pilot project is in the planning stages, with outcomes for children 
anticipated to mirror those achieved in 11 tribal Head Start programs in New Mexico. They 
found the number o f children at risk for reading failure decreased from 39% to 12%, and the 
number o f children scoring above average increased from 23% to 64%.

• Public Engagement Cam paign: PSAs are airing in Anchorage and in other parts o f the state 
on the Alaska Public Radio Network and local stations, and spots for television have been 
distributed. Best Beginnings partnered recently with K TU U  Channel 2 in a six-week campaign 
to promote early learning and literacy through specially created T V  spots and selected 
children's books. The Best Beginnings Web site is being built out with content for parents, 
early educators, businesses, and others, with a wide variety o f links to other information on 
early learning and literacy. A  monthly e-newsletter has been launched to help people around 
the state stay connected with Best Beginnings work.

3350 Commercial Drive. Suite 104A • Anchorage, Alaska 99501 • t. 907.297.3300 • f. 907.297.3304 • BestBeginningsAlaska.org
Best B e g in n in g s  Is managed by the Early Learning Council and United Way of Anchorage.



Based on a three-year implementation plan, Best Beginnings is engaged in activities and efforts cm all 
11 Ready to Read, Ready to Learn recommendations. To ensure all Alaska children begin school ready 
for success, Best Beginnings takes on the following roles:

• Convening and facilitating a variety o f efforts
• Connecting and coordinating systems and programs
• Communicating the importance o f early childhood, the needs o f children and families, and the 

gaps that currently exist, in order to expand public engagement on behalf o f children
• Creating additional resources and ensuring accountability in their use and impact
• Assuring continuity in the work
• Acting as a catalyst for change
• Encouraging community planning and change

CONTACTS

Abbe Hensley, Executive Director
907.297.3301 (direct), ahenslev@akhf.ora 
www.bestbeuinninusalaska.org

Melinda Myers, Senior Manager
907.563.1923 (direct), mmversfeiakhf.org 
www.bestbeuinninusalaska.org

Carmin Sponseller, Administrative Coordinator
907.297.3306 (direct), csponselleifechildcareconnection.org 
www.bestbeuinninusalaska.org
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BEST BEGINNINGS
Alaska’s Early Childhood Investment

A  Standards-Based Early  Care and Education Syatem: 
Alaska's Q uality Rating and Improvement System (QRIS)

W HAT: The Department of Health and Social Services contracted with Best Beginnings to develop a plan for a 
Standards-based Early Care and Education System, also known as a Quality Rating and Improvement System 
(QRIS), through State FY07 funding. The plan has been provided to the Department of Health and Social 
Services.

A  QRIS is an organized method to assess, improve, and communicate the level of quality in early care and 
education settings outside the home.

A  QRIS:
• empowers parents to become informed consumers and choose high quality programs for their children;
• enables policymakers to implement policies proven to improve quality;
• promotes accountability so donors, legislators, and tax payers feel confident investing in improvements 

for quality;
• gives providers a roadmap to quality improvement; and
• improves the health and development of children in early care and education programs.

The system incorporates:
• quality standards for programs and practitioners;
• assessment, monitoring, and quality ratings of programs;
• financial support to ensure access and parent choices;
• incentive payments and technical assistance to improve program quality;
• supports for professional development; and
• rating results and consumer education relating to quality.

Programs are rated on a five star scale, which includes the following:
• staff qualifications and profession! development;
• environment;
• curriculum and learning;
• leadership and management; and
• family engagement.

W HY: Currently there is no system in Alaska that ensures the many facets of our early care and education 
system are coordinated and which provides support to all types of programs such as Head Start, certified 
preschools, licensed or military child care centers or homes, and school district preschools. A  QRIS does this. It 
is also a critical piece to have in place when introducing other early learning initiatives such as pre-k, and will 
help to ensure Alaska’s long-term economic success.

W HO: The State will need to provide oversight and have ultimate responsibility for the QRIS to ensure the 
success of the system.
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O U TCO M ES: Reaearcners in Oklahoma, Tennessee, and North Carolina have validated that the QRIS is their 
states measures quality accurately and with meaningful distinctions among levels. Also, Oklahoma, North 
Carolina, and Pennsylvania have conducted evaluations of their systems that demonstrate overall quality 
improvement and better child outcomes.
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Child Care Assistance Program Fact Sheet
What is the Child Care Assistance Program and why is it important?

For working families, child care is the linchpin for a fam ily’s job security. The cost o f child care 
can be a significant portion o f a family's budget. In Alaska, funds frc m the Child Care & 
Development Fund (CCDF) are used to subsidize the cost o f child care for low-income families 
in order to allow parents to pursue work, education, or training opportunities.

• Under federal rules, the Child Care Assistance Program can provide financial assistance 
to help cover child care costs to families whose income is less than 85% o f the state’s 
median monthly income. Currently, the Child Care Assistance Program serves families 
whose income is less than 75% o f the 2006 state median income. However, the majority 
o f families served have incomes less than 60% o f the state's median income because o f 
the current co-payment structure.

• Full-day child care can cost anywhere from $4,800 to $ 10,800 and up per year (System 
for Early Education Development Economic Impact Report, 2006), depending on the age 
o f the child and the charges o f the facility.

• Child Care Assistance rates have not been raised since 2001, with the exception o f rates 
in the Fairbanks area. These rates were only raised to match those in Anchorage and 
Southeast Alaska. While state assistance rates decline in relation to the current market 
rate, low income families must pay the difference between what the child care provider is 
charging and what the state w ill pay. This is in addition to theii already required co­
payment. Due to this increased financial burden, families are choosing lower priced and 
usually lower quality child care.

• State rates are not keeping up w ith the market rate. For example, in 2007 84% o f infants 
were charged over the state rate in centers. This overage is anywhere from $91 to $338 
per month more than they are receiving from Child Care Assistance (2007 Child Care 
Market Rate Survey).

What needs to be done to improve the Child Care Assistance Program?

Increase overall funding for the Child Care Assistance Program so that:

• assistance rates w ill allow low income families to off-set the excessive out-of-pocket cost 
o f child care. This w ill ensure equal access to quality care and education for families on 
Child Care Assistance.

• assistance is available to more low income families. The income ceiling should ultimately 
be raised to 75% o f the state median income. There are currently many families that do 
not qualify fo r assistance, yet still can't afford to send their child to child care.

S o u rc e : A la s k a  A s s o c ia t io n  f o r  th e  E d u c a t io n  o f  Y o u n g  C h ild r e n , 2 0 0 8
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What it Head Start
Head Start is a national program that promotes school readiness by enhancing the social and cognitive 
development of children through the provision of educational, health, nutritional, social and other services to 
enrolled children. The program engages parents in their children’s learning and helps them in making progress 
towards their educational, literacy and employment goals. Significant emphasis is placed on the involvement of 
parents in the administration of local Head Start programs. Over forty years of experience in delivering high 
quality early childhood services is what makes Head Start stand out as one of the most successful demonstration 
programs in the nation.

The Head Start program provides comprehensive child development services to economically disadvantaged 
children and families, with special focus on helping preschoolers develop the early reading and math skills they 
need to be successful in school. The Early Head Start program was established to serve children from birth to 
three years of age in recognition of the mounting evidence that the earliest years of development are very 
important.

Why i» Head Start Important In Atoka
• Alaska Head Start is the largest early childhood program serving over 3,500 young children ages birth to 

age five in 110 AJaskan communities.
• Head Start and Early Head Start grantees insure that thousands of children receive health and dental 

screenings each year. In many communities where medical and dental care choices are limited or non­
existent, Head Start programs play a vital role in helping families' access treatment for their children.

• Research shows that well-trained teachers are a key component of high quality child development 
programs. In spite of funding and distance challenges, Alaska's Head Start grantees have increased the 
number of teachers with BA degrees in Early Childhood Education and significantly increased the number of 
teachers with AA degrees since 2003. This achievement not only has raised Head Start program quality but 
also has helped Alaska address its statewide shortage of trained early childhood educators.

• Over 10% of enrolled children have a diagnosed disabilities and are receiving coordinated services
• Children transition from Head Start to Kindergarten with increased literacy, math and social skills.
• Parents of Head Start and Early Head Start children are involvec i their child's program. Parent 

involvement is directly related to children's cognitive growth and social outcomes.
• In 2007, Head Start programs employed over 900 people across the state. If Head Start were a private 

company, it would be among the top 20 of the state's largest employers. In many smaller communities, the 
Head Start program is an important source of employment and local economic activity.

• Demonstrated collaborative relationships with local and regional resources support and strengthen services 
to children and families in the State.

• According to an Economic Opportunity Institute report from 2002 entitled "The Link between Early Childhood 
Education and Crime and Violence Reduction’, investments in early childhood education lead to large 
economic savings. For every $1 invested $7 is saved in special education services, correctional system 
services and long term societal effects of delinquency.

What Re&ourcee are needed: INCREASE STATE OF ALASKA INVESTMENT IN HEAD START
• Expansion of services to include all income eligible children ages 0 to 5
• Adequate funding to keep pace with inflation
• Workforce development funds to meet degree requirements for teachers
• Capital investment to maintain and repair aging Head Start facilities
• Accessible and available health care for children and families
• E-Rate eligibility
• Collaboration between State Departments concerning early childhood services
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Alaska Head Start Association J 0 D
Fact Sheet 2008 U a f

There are 17 Head Start grantees in Alaska providing services at 110 sites in 102 communities. Head Start 
programs enroll children who are 3-5 years old and who are not age eligible for kindergarten. The age range for 
Early Head Start is pre-natal to 3 years old.

Funded and Actual Enrollment

Head Start Slots, Region X  1,418 Early Head Start (EHS) Slots, Region X 161
Head Start Slots, American Indian Alaska
Native Program Branch (AlAN) 1,329 Early Head Start Slots, AIAN 173
A K  Total, Head Start Enrollment Slots 2,747 Total Early Head Start Slots 334

Total Actual HS Enrollment, Region X  
(includes turnover)
Total Actual HS Enrollment, AIAN 
(includes turnover)
A K  Total, Actual HS Enrollment

Head Start Programs in Alaska
Program H

S
E
H
S

AIAN Region
X

Actual 
Enrollment 
(2007 PY)

Communities Served

Aleutian-Pribolof 
Islands Association

X X 80 King Cove, St. Paul, Sand Point, Unalaska

Asso. o f Village 
Council Presidents

X X 264 Akiachak, Bethel, Chcrfomak, Kalskag, Kotlik, 
Nightmute, Quinhagak, Russian Mission, Scammon Bay. 
Tuluksak

Cent. Council of 
Tlingit & Haida Tribes

X X 272 Angoon. Craig, Douglas, Hoonah, Juneau, Klawock, 
Petersburg, Sax man, Sitka Wrangell, Yakutat

Coun. o f Athabaskan 
Tribes

X X 30 Arctic V il., Beaver, Birch Cr., Canyon Vil., Chalkyitsik 
Cir.. Ft.Yukon, Rampart, Stevens Vil., Venetie

Chugachmiut X X 24 Nanwalek, Port Graham, Seldovia
Fairbanks Native 
Association

X X X 323 Fairbanks

Kawerak X X 212 Brevig Mission, Little Diomede, Elim, GambeU, Golovin, 
Koyuk, Nome, Shishmaref, St. Michael, Teller, Wales, 
White Mm., Shaktoolik

Kenaitze X X 68 Kenai, Soldotna, Kalifomisky Beach, Nildsld
Metlakatla X X 30 Metlakatla
Native V ill. o f Tyonek X X Not reported Tyonek
Southcentral
Foundation

X X X 299 Anchorage

Tanana Chiefs 
Conference

X X 100
(funded slots)

Allakaket, Ft. Yukon, Holy Cross, Huslia, Kaltag, 
McGrath, Nenana, Tanana, Tetlin

Bristol Bay Native 
Association

X X no Dillingham, Naknek, New Stuyahok, Togiak

CCS Early Learning X X 272 Palmer, Meadow Lakes, Chugiak, Eagle River, Wasilla
Kids’ Corps, Inc. X X 423 Anchorage
Play ‘N Learn X X 119 Fairbanks, North Pole, North Star Borough
RurAL CAP X X X 947 Akiak, Alakanuk, Chevak, Emmonak, Haines, Homer, 

Hooper Bay, Kake, Ketchikan, Kluti-Kaah, Kodiak, 
Kwethluk, Marshall, Mt. Village, Napasldak, Pilot 
Station, St. Mary’s, Savoonga, Selawik, Stebbins, 
Sterling, Tanacross, Toksook Bay, Tok

1,670 Total Actual EHS Enrollment, Region X  201

1,522 Total Actual EHS Enrollment, AIAN 217
3,192 A K  Total, Actual EHS Enrollment 418

1



W h y  H e a d  S t a r t  M a t t e r s

Alaska’s Head Start programs prepare young children for success in school and life.

1. Head Start children are healthier than their peers from similar socio-economic backgrounds who 
are not enrolled in Head Start Healthy children learn better.

FACTS*
(The following figures refer to Head Start only. Early Head Start is not included.)

• 78% of Alaska’s Head Start children received health screenings that meet EPSDT standards. This
compares to a 50% EPSDT medical screening rate for eligible 2-5 year olds statewide**.

• O f the 2,152 Head Start children who received health screenings, 356 were diagnosed as needing 
treatment for a variety of potentially serious conditions, including hearing & vision problems, anemia 
and asthma.

CONCLUSION
Without Head Start, we estimate that 100 or more children would enter kindergarten by 2009 with significant
undiagnosed and untreated health problems.

*  Based on federa l 2007 Program Inform ation Reports (PIR) fo r  Alaska gnmlees.
**F o r 2003. reported in the National Health Policy Forum issue b rie f #819, 11/20/2006.

FACTS*
(The following figures refer to Head Start only. Early Head Start children are not included.)

• 88% of Alaska’s Head Start children received dental exams. This compares to a 25% EPSDT dental
screening rate for eligible 3-5 year olds statewide**.

• O f the 2,425 Head Start children who received dental exams, 586 were diagnosed as needing dental 
treatment. 376 of these children (64%) received treatment.

CONCLUSION
Without Head Start, we estimate that 270 or more children every year would live with untreated oral health 
needs. These conditions place a child’s speech development, nutritional well-being, overall health and future 
oral health at risk.

*  Based on federal 2007 Program Inform ation Reports (PIR) fo r  Alaska grantees.
**F o r 2003, reported in  the National Health Policy Forum issue b rie f #819,11/20/2006.

2. Participation in Head Start improves literacy and math skills for many children who are at risk of 
starting kindergarten behind their better off peers in these areas.

The following graphs are based on information taken from the National Head Start Reporting System (NRS) 
results o f 11 Alaska grantees during the 2006-2007 program year. The NRS assesses only children who were 
going to kindergarten in 2007. The graphs include only those children assessed in both fall and spring—  a total 
of 352 children in Region X  programs, 329 children in AIAN programs.
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Alaska's Head Start programs achieved results that approach national norms even though program 
characteristics differ from national averages in several significant ways.

• Alaska has fewer full day programs
e Alaska has fewer teachers with a Bachelor’s degree
• Alaska has fewer children who are enrolled in Head Start for more thar one year

Program Characteristic Alaska Program National Head Start
Averages Averages

Percentage of teachers with Bachelor's 
degree or higher

20% 44%

Percentage of children enrolled for more 
than one year

36% 51%

Percentage of children enrolled in full 
day programs

10% 53%

3. Participation in Head Start increases the likelihood that children with previously undiagnosed 
disabilities will receive diagnosis and therapy for their disability before they enter kindergarten.

FACTS*
(The following figures refer to Head Start only. Early Head Start children are not included.)

• 95% of Alaska’s Head Start children received developmental screenings exams.

• O f the 2,600 Head Start children who received developmental screenings, 276 were eventually 
diagnosed with a disability.

3



«r 'T.j.

CONCLUSION
Without Head Start, hundreds o f Alaska’s children would enter kindergarten every year w ith nnHingprH^H 
disabilities.

*  Based on federal 2007 Program Information Reports (PIR) fo r  Alaska grantees.

4. The quality of Head Start teachers continues to improve in spite of funding and distance learning 
challenges.

Hand Start Tan char Credentials, 2004*2007 
(Based on PIR Data)

5. Head Start provides economic benefits for all of Alaska

Federal Head Start grants injected over 27 million dollars into Alaska’s economy in FY  2007. This sum does 
not include the many other sources of federal revenue, such as Child and Adult Care Food Program (CACFP) 
reimbursements, which Head Start programs attract. This investment provides an important source of economic 
activity and employment in many of the rural communities listed on page one. For example, Head Start 
programs employed 927 people in 2006.

The Future of Head Start in Alaska
Alaska programs continue to improve in quality, and they produce positive results for children and 
families. Unfortunately, Head Start enrollment in Alaska is shrinking as federal and state funding 
allocations have stagnated at FY  2004 levels.

• Since 2003 nine programs have cut 361 slots even as the number of children eligible for services has 
remained steady. No program has added slots.

• Kasigluk, Hydaburg, Noorvik, Seward, and St. Mary’s are amon? thr communities that have lost Head 
Start services in the last six years.

• CCS Early Learning, RurAL CAP, Kids’ Corps, Bristol Bay Native Association (BBNA)— programs 
serving nearly 1,500 children— have cut classroom hours at many sites.

Many studies link high quality early child development programs to large and long term economic savings. We 
believe that i..e early intervention, health, and school readiness results described above testify to the high 
quality ofAlaska's Head Start programs. Unfortunately, Federal and state funding cuts have led to fewer 
children in need receiving reduced levels o f service even as Alaska’s Head Start program quality continues to 
improve.

4
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“Children are made readers on the laps of their parents.39
-  Emilie Buckwald, writer and publisher



Task Force Voices

“Key elements of reading and listening happen long before school 
age. Parents must be involved in this learning process 

. . .  even before the child crawls. ”
- Patty Ham ilton

Child care advocate

“Parental nurturing of a child in all aspects -  physical and mental 
-  is vital to learning. Making powerful contact with children 

makes them positive about life.”
- Byron Mallott

Trustee, First Alaskans Institute

“This is when kids really develop their vocabularies. We know that by 
getting this little push. . .  kids are more likely to do well 

. . .  it sets the stage for success. ”
- Dr. Ann Shortt

Superintendent, Fairbanks North Star Borough School District

I t ’s very, very clear to me that the involvement of parents -  talking 
to children, reading to them -  is just paramount.”

- David Wight
Former President &  C E O ,  Alveska Pipeline Serv ice Company

“The cost of child care in Barrow is very expensive while the 
income of parents is limited. I t  is a very difficult situation.”

- Edna MacLean
President Emeritus, Ilisagvik College
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Dear Alaskans:

Alaska’s future is bright. As our state’s role in the world grows, next-generation 
Alaskans will have more opportunities than we -  their parents and grandparents -  can 
imagine. With these opportunities come challenges.

Many young Alaskans won’t be prepared for that future because of poor reading and 
writing skills. An unacceptably high percentage o f Alaska high school students can’t 
read at passing levels. Many handicap their future by dropping out o f school. This 
fact has troubled parents and educators for years. Academic improvements lag even 
with K-12 programs such as “No Child Left Behind.”

Educators and parents have long known the path to academic success starts at 
home before a child enters kindergarten. Children whose parents read to them 
daily, who have positive interactions with their parents and who receive quality 
child care succeed when others don’t. To ensure no child is left behind, no child 
should start behind.

These recommendations promote a better start and a brighter future for 
Alaska children. We ask you to read and learn -  as we did -  about how to 
prepare new generations o f Alaskans to take advantage o f opportunities and 
meet future challenges.

Sincerely,

Alaska Readv to Read, Rcadv to Learn Task Force
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K X H C U T I V K  S U M M A R Y
firmly to Rend, Rendx to I.rum lu\p Imre 
Report O' Recommendations

T oo many o f our children are tailing in school. The problem begins before age 6. 
As a result, almost half o f Alaska children begin school unprepared to read or 

learn. They are set up for failure.

Common sense and science tell us we can do much better in preparing young 
children to be ready to read and ready to learn. It is a societal imperative and 
our obligation as Alaska’s stewards to give our children the opportunity to 
succeed. Nothing else we do will have a more positive impact on Alaska’s 
economic and social health.

The Alaska Ready to Read, Ready to Learn Task Force has charted a course for 
success in this report. During deliberations, the 27 members learned:

• Almost half o f Alaska children enter school unprepared to read or learn. 
This is not the child’s failure. Society -  parents, educators, politicians and 
professionals -  must accept responsibility.

• Scientific research shows critical brain development occurs between birth 
and age 6. Children are born ready, willing and able to learn.

• Investments in early childhood literacy and learning pay dividends many 
times over. Children will be more successful in school, be less likely to get 
into trouble, grow into more productive adults, and contribute to the 
common good o f society. The bottom line: Even- dollar invested in quality 
early learning programs will return S7 to $17.

• Alaska lags far behind most states in addressing early childhood literacy and 
learning issues.

The Task Force -  business, civic, nonprofit, philanthropic, education and 
government leaders -  met from November 2005 through the summer of 2006. In 
developing their recommendations, Task Force members were advised by Alaska and 
national experts in early childhood education.

The recommendations lay the foundation for success. There is much work to do and 
a role for everyone.

n



The Task Force has recommendations in three areas: In the Home, Out o f the Home 
in Child Care &  Early Education Programs, and Looking Ahead. The first two focus 
on children from birth to age 6 in their environments. The third focuses on long-term 
sustainability o f the investment in Alaska’s vorng children.

T H E  R E C O M M E N D A TIO N S

In the Home
Three recommendations increase skills in early literacy, family literacy, early learning 
and parenting for all populations in Alaska:

1 Increase the engagement of parents, grandparents and extended family in 
their child’s learning by providing resources and incentives.

2. Develop and increase access to quality, culturally engaging 
reading materials.

3. Increase proven, family centered literacy programs by partnering with 
other organizations.

Out of the Home in Child Care &1 Early Education Programs 
Four recommendations increase access to voluntary, affordable and quality early care 
and education:

1 Distribute Alaska’s Early Learning Guidelines (ELGs) in family 
friendly formats.

2 Implement a quality rating system (QRS) to help parents evaluate child 
care and early learning programs and to guide program improvement.

3. Increase the professional development opportunities and qualifications for 
caily childhood educators and provide appropriate compensation.

4. Develop a statewide system o f voluntary and affordable early 
childhood education.

aIfyou want to work on the core problem, it’s early school literacy.”
-  James Barksdale, former C E O  o f Netscape
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Four recommendations establish a sustainable earlv childhood literacy and learning 
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Enthralled by a boob. 
Christina Arehart 
(center) and toddler, 
Rylee Rosson, are ready 
to learn. Alicia Arehart 
is the reader. The three 
were participants in a 
Ready to Read, Ready 
to Learn reception in 
March 2006 at the 
Governor’s Mansion 
in Juneau.

Photo by

UA failure establishes only this, that our determination to succeed 
was not strong enough. ” ( hristian Novell Hovoe, 19 centurv author
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I N T R O D U C T I O N
Goal: kvcry child in Alaska arrives at >i ho o l 
ready to read and ready to learn.&

“If you look critically at the failure in our educational system, 
you must conclude that the child’s failure and the school’s failure 
are largely determined before the child enters the educational 
system at age 6. ”

- Irving Harris, former CEO, Procter & Gamble
T h e  P r o b le m
Alaska’s young children have 
joined a disturbing national 
trend. They are entering 
school less and less prepared 
to succeed. This is cause for 
alarm and action. A battery 
of studies and data reinforce 
what parents instinctively 
know: An ill-prepared child is 
far more likely to fail in school 
and become a burden on society. Declining pre-kindergarten trends contribute to 
Alaska’s low scores on standardized third-grade tests, poor performance on the High 
School Graduation Qualification Exams and an unacceptable high dropout rate.

T h e  G r o iv in j j  M o m e n tu m
Concerned Alaskans met in August 2004 and May 2005 to discuss early childhood 
literacy and learning. At the May 2005 meeting. Gov. Frank Murkowski embraced 
the importance of the initiative and supported formation of a grassroots task force. 
Twentv-scven statewide leaders were assembled to draft a blueprint identifying what 
Alaskans could and should do to improve school readiness in young children. This 
report is their response. During the past seven months, the Ready to Read, Ready to 
Learn Task Force has immersed itself in this foundational issue. It has sought advice 
from national and Alaska experts, and has digested a large amount of data and research 
to develop a plan that will work in even- community in the state. The plan for success 
is contained in this report.

Most Alaskans agree there’s a critical need to invest in young children. A report 
commissioned by the System for Early Education Development (SEED), “Economic 
Impact of Early Education and Child Can Sendees in Alaska, ” found 87 percent of 
Alaskans surveyed thought early learning and child care were high priorities -  higher 
than state funding for road cons ruction, local government or university education. 
Only K-12 education rated higher.

P e r c e n t a g e  o f  A l a s k a  k i n d e r g a r t n e r s  s h o w i n g  d e s i r e d  l e a r n i n g  a n d  literacy skills

> m »l uaa*t
Source Alaska Progress Report Alaska 20/20
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W h y  th is  a g e  g r o u p ?
Recent research demonstrates what parents and early childhood educators have 
known for years: A critical period for brain development occurs between birth and age
6. Parents who read, tell stories and have positive daily interactions with their young 
child promote the child's brain development. Quality child care and early education 
do the same. Children gain the skills and confidence they need to succeed from these 
positive early experiences.

W h y  is th is  p r o b le m  g r o w in g ?
Many factors contribute to this problem. Parents often don’t have the tools or 
resources they need. Being an effective parent takes skills often passed from generation 
to generation. Alaskans, a highly mobile and migrant population, are frequently

separated from this rich source of 
t*  Economic Br.cu « PtnyP,.,d,ooi ***** i,Ag. 27 parenting knowledge. Those "-ho do

ttPmwion* ■piijihqm have access to extended family may
still struggle. An increasing need for 
families to earn multiple incomes 
places a premium on time, energy 
and other prerequisites for effective 
parenting. Also, quality early care and 
education is not affordable for many 
parents. Investing time and money 
in young children can counter this 
growing problem.

GmfeM’tort* R£MB;
Sourc* Ntoonrt Insttutt for Etrly Education Rtsaard)

W h y  is  th is  m y  p r o b le m  ?
This trend impacts cveiyone, not just children and their families. Credible long-term 
studies such as the High/Scope Pern- Preschool Project, the Carolina Abecedarian 
Project and Chicago’s Child-Parent Centers (CPC) demonstrate children who are in 
quality early learning programs have higher literacy skills, increased graduation rates 
and better attitudes toward school. These children also grow' into adults who arc

less likely to commit crimes or require 
welfare assistance, and w ho earn higher 
salaries.

T i t *  E c o n o m i c  R * t u m »  o f  P r * - K  G o » * f n m * n l  D o l a r t  S * * * d  p * f  
G o v * f n m * n t  D o l w t  I r w t r t t d  o n  F V * - K  T h f * * C n *  3 r t n

Peny Pre-lf

Abcadanan

S o u r c *  f t » - K N o w 2 0 0 6

Our children need to acquire the skills 
to make them successful in life. They 
represent Alaska’s future as parents, 
employees, employers, citizens and leaders. 
It is imperative to increase the number of 
children arriving in kindergarten who are 
readv to read and learn.

“Today a reader, tomorrow a leader
-  Margaret Fuller, journalist
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I N  T H H  H O M E
Parents are children V first and best teachers.

aWhat a child doesn't receive, he can seldom latergive. ”
- 1\D. James, novelist

Objective: Increase skills in early literacy, family literacy, early 
learning and parenting for all populations in Alaska.

W e cherish the memories of stories told by our parents or of the books they read 
to us. Our child’s delight and excitement captivate us as we pass down those 

stories and read some of the same btxiks to them. These are precious moments of 
learning shared between a parent and a child. As parents, we are our children’s first 
and best teachers.

We intuitively know these interactions within the family are critical in preparing 
children to read and learn. No technology or machine can replace this human process 
passed from one generation to the next. Some parents and families, however, need 
help in meeting the challenges of raising young 
children and fulfilling the role of first teacher.
It is in Alaska’s best interest to help.

Parents want their children to have a good 
start in life. Most parents are aware children 
leam from birth. What they may not know is 
how much the brain and lifelong learning 
capabilities develop in the first six years. 
Research shows brain connections grow 
dramatically from birth to age 6 . Children 
need quality early literacy and learning 
environments during this period.

Task Force recommendations:

svMftOtdnr *: • ■
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1 . Increase the engagement of parents grandparents and extended family in 
their child’s learning by providing resources and incentives.

2. Develop and increase access to quality, culturally engaging 
reading materials.

3. Increase proven, family centered literacy programs by partnering with 
other organizations.

(•>



Increase the engagement of parents, grandparents and extended 
family in their child's learning by providing resources and incentives.
Quality information about parenting should be available to all parents. This should 
be provided through parent resource centers, libraries, web sites, wellness visits with 
health care providers and other communitv soun.es. ()ne example is the Readv To 
Learn Service provided In KAKM 1 V. which otters educational television, outreach 
to parents and free children's books. I hese books help families build a home librarv. 
Incentives, including vouchers for good' and services, could be used to encourage 
parents and family members to seek these resources.
Develop and increase access to quality, culturally engaging 
reading materials.
Access to reading 
materials is an essential 
ingredient tor early 
literacy and learning 
development. Many 
Alaska communities, 
particularly those in 
remote or rural areas, 
don’t have bookstores 
or libraries with 
adequate collcctic >ns.
This limits available 
reading materials 
for families.
In both Alaska's rural 
and urban communities, there are few children's books that reflect the state’s diverse 
cultures and life. Research shows young children learn best when books are relevant to 
their lives. It is important more reading material' be w ritten and published that speak 
to the families of today's young children in Alaska.
Increase proven, family centered literacy programs by partnering 
with other organizations
Family centered literacy programs build literacy skills of parents and children.
There are many such programs across Alaska: more are in use nationwide. The 
Task Force recommends selection of programs and approaches that can be shown 
to work best in Alaska settings. T hey can be made available statewide by 
partnering with existing organizations.

Photo illu s tr a t io n  by G e n t S torm

Reading materials 
that are relevant to 
Alaska and its cttlture\ 
will help engage pa rent' 
and children in early 
lea rn ing. Pit hiisht i s 
fhoiild be encouraged to 
produce more books that 
reflect Alaska and its 
diversity.



End Results
We7/ know we’re successful in improving childhood literacy and 
learning in the home when:

• Parents and extended families are actively engaged in developing their 
children’s literacy and learning skills.

• All homes and community and school libraries have and share abundant, 
quality and culturally engaging reading materials for young children.

• Research-based family literacy programs are available in all communities 
and are affordable for those who want to use them.

• Community leaders and community organizations join to support and 
promote family literacy.

• Alaskans know what literacy and learning skills are necessary for children 
to enter school ready to read and ready to learn.

No skill is more crucial to the future of a childf or to a democratic 
and prosperous society, than literacy.

-  Los Angeles Times, “A Child Literacy Initiative for the 
Greater Los Angeles Area”
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O U T  O F  T H E  H O jM K
Quality child t air c ' carl\ cdiu iitiiui proa: uut\ 
promote successf ul children.

“I love to see the spark in a childys eye when they accomplish something 
they haven *t done before. ”

-  Staff member, Clinton Early Learning Center, Clinton, NY

Objective: Increase access to voluntaryaffordable and quality early 
care and education.

T oday’s reality is that many young children will spend more waking hours in child 
care and early learning settings than with their families. For many children this 

experience begins in infancy and continues until they enter school. These critical early 
experiences shape who these children become and how they learn.

If we nurture and teach our children at home, we should expect the same positive 
learning environment outside of the home. Research surrounding the significance 
of quality early childhood education on children's later development is indisputable. 
Alaska, however, is just beginning to look comprehensively at how to improve the 
early learning experience for children and families. One idea is to provide guidelines 
for parents and early educators about what young children should know and be able to 
do. Another is to help parents identify quality child care programs.

Child care affects many of our children. There were approximately 63,000 children 
younger than age 6 in Alaska in 2004, according to the SEED report. Approximately 
60 percent were in child care or early education settings. The numbers can be 
expected to increase with Alaska’s population growth and exacerbate the current 
shortage of spaces in those programs.

Young families at the beginning of their earning potential wrestle financially with child 
care and early learning costs. Many parents already are paying what they can afford.
Also, those providing the care often aren’t earning a living wage. The low pay and 
lack of benefits lead to an unacceptable turnover rate among child care providers, who 
often enter the field with minimal skills and education.

The high turnover and resulting inconsistency of caregiving also have negative effects 
on a child’s development. Research shows the younger the child, the higher the 
impact on long-term learning by caregiver changes.

As a public investment, early childhood development pays better returns than most, 
up to $17, according to the Federal Reserve Bank of Minneapolis. Research such as 
this led the Bill & Melinda Gates Foundation to substantiallv invest in carlv childhood



learning in Washington State. The foundation looked at what could be done to have 
the greatest impact on children who were failing and becoming dropouts. They saw it 
was in early care and education. As a result, the Gates Foundation pledged 59 million 
for early learning initiatives.

Task Force Recommendations:
1. D is trib u te  A laska's Early Lea rn ing Guide lines (ELG s) in fam ily 'V>

friendly formats.

2. Implement a quality rating system (QRS) to help parents evaluate child carc 
and early learning programs and to guide program improvement.

3. Increase the professional development opportunities and qualifications for 
early childhood educators and provide appropriate compensation.

4. D eve lop a sta tew ide system o f vo lu n ta ry and affo rdab le early 
childhood education.

Distribute Alaska's Early Learning Guidelines (ELGs) in family 
friendly formats.

KLGs help parents and caregivers understand the expectations for children’s 
development and learning. They spell out goals for what young children should know, 
understand and be able to do at critical stages of development. The State Board of 
Education and Early Development recently endorsed Alaska’s ELGs. The Task Force 
recommends ELGs be published in multiple languages, in easv-to-read formats and 
be made available to families with young children through early care and education 
programs, pediatricians, libraries, businesses and online.

Implement a quality rating system (QRS) to help parents 
evaluate child carc and early learning programs and to guide 
progra m improvemen t.
A QRS is a tool to help parents evaluate the quality of child care and early learning 
programs, a difficult task without some guiding criteria. It serves as a consumer guide, 
a benchmark for child care improvement and an accountability measure for funding. 
Criteria include ratio of teachers to children, family involvement and the skill and 
education level of the staff. A QRS also instills market-based motivation for fostering 
improvements by the program providers. Many states have implemented a QRS. The 
Alaska Department of Health and Social Services is in the early stages of developing a 
statewide QRS.



Increase the professional development opportunities and 
qualifications for early childhood educators and provide 
appropriate compensation.
Early educators need greater access to professional development offered through 
a variety of deliver)’ systems. These must address the challenges faced by providers 
across the state, whether in rural or urban communities, such as long workdays, 
inflexible schedules and too few opportunities to access training.

Based 011 significant research, many states support increased wages for child carc 
providers to improve recruitment and retention. Most importantly, it improves 
child outcomes. Alaska should do likewise.

Develop a statewide system of voluntary and affordable early childhood 
education.
Thirty-eight states have implemented a model of state-funded pre-kindergarten, 
not including Head Start. (Alaska is not one of them.) These states provide funding 
for pre-kindergarten in a variety of ways and utilize approaches that meet their 
needs within financial and political constraints.

The Task Force recommends Alaska develop a system of affordable and 
voluntary early childhood education. Such a system could provide handsome 
returns on the investment.

The Task Force further recommends community-based discussion to design a system 
that is effective in both urban and rural areas. To begin shaping that discussion, the 
Task Force has identified elements key to the design of any system. They are:

• The approach is voluntary and parents retain the choice of whether to have 
their children participate.

• Families can select a pre-kindergarten program from available choices, 
including those privately owned, faith-based, run by the community, 
operated by nonprofit organizations or arc part of public-school systems.

• Local leaders and families actively participate in developing effective pre- 
kindergarten options.

• Families are provided with financial support or incentives.

• The system is phased in to allow communities and programs time to ensure 
appropriate planning.
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End Results

We7/ know we’re successful in improving childhood literacy 
and learning outside of the home when:

• Parents are educated consumers of child care and early learning programs.

• The quality of ch !d care and other early learning settings improves.

• Quality early childhood education is available and affordable for all children 
from birth to age 6.

• Alaskans recognize the importance and value of early childhood e<

“There is no substitute for books in the life of a child.” 
-  M ary E llen Chase, au tho r and educator
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L O O K I N G  A H  H A D
I'nrnini] the vision into n renlitv.

aVision without action is a daydream. Action without vision 
is a nightmare.”

-  Japanese Proverb

Objective: Establish a sustainable early childhood literacy and 
learning system with accountability for outcomes.
T his report completes the job of the Task Force. The work, however, has just 

begun. The recommendations in this report will not become reality without an 
ongoing effort to keep the Read\ to Read, Ready to Learn issue high on Alaska's 
agenda.

Task Force recommendations:
■1. Create a commission, council, public-private consortium or other entity to 

implement Task Force rccomr mdations.

2. Develop a multi-year work plan for implementing recommendations.

3. Educate Alaskans about the social imperative of preparing children from 
birth to age 6 to be ready to read and learn.

4. Ensure future funding from private, nonprofit, foundation and 
government sources.

Create a commission, council, public-private consortium or other 
entity to implement Task Force recommendations.
Alaska has benefited from the work of many people involved in early childhood 
issues, but there hasn’t been a unified voice. Interested parties include the business 
community, philanthropies, government agencies, the nonprofit sector and, most 
importantly, parents. Other states have created a body to govern or oversee early 
learning activities. Through the Task Force efforts, Alaska is on track to establish an 
entity that will ensure a comprehensive, coordinated approach to improve early literacy 
and learning.

IB
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Develop a multi-year work plan for implementing
recommendations.
This report to the public, the governor and elected officials is the first step in a work 
plan that covers several years. Key elements of the w ork plan developed by the Task
Force include:

• Launch a public education campaign.
• Obtain public feedback on early literacy and learning initiatives.
• Develop resources to assist families with early childhood learning.
• Support work on a QRS.
• Distribute and encourage the use of ELGs.
• Develop a voluntary and affordable early childhood education 

system statewide.

Educate Alaskans about the social imperative of preparing children 
from birth to age 6 to be ready to read and learn.
A critical element in this effort is educating Alaskans about the importance of early 
childhood literacy and learning. A long-term public education campaign is needed to 
help Alaskans understand this issue is a societal imperative. This campaign will involve 
partnering with Alaska’s media outlets and collaborating with funding sources to 
develop a campaign specific to Alaska. It must be culturally relevant and engaging. It 
should raise awareness of this unparalleled opportunity to improve school readiness for 
Alaska’s young children.

Ensure future funding from private, nonprofit, foundation and 
govern ment sources.
Funding is essential in moving this effort forward. Resources currently are provided by 
a partnership that includes private business, nonprofits, foundations and government. 
This cooperative partnership will continue and can leverage support from additional 
funding sources.

End Results
We’ll know we’re successful in making the vision a reality when:

• There is an entity to guide and implement Task Force recommendations.

• Funds are obtained and maintained to import early literacy and learning.

• Early childhood learning is a societal imperative in Alaska.

• Children arrive at school readv to read and readv to learn.

14



“I f  you do not seek out allies and helpers, then you will be 
isolated and weak.*

-  Sun Tzu, 6 '1' Century BC Chinese philosopher 
here is work for everyone to do. Just as these recommendations are the result of
Alaska’s many sectors coming together around an important issue, so too will the 

future of this effort depend upon the commitment of all Alaskans. Here are some of 
the ways we can support the effort to improve the school readiness of Alaska’s 
youngest children.

B u s in e s s

It is in the long-term interest of businesses to support school readiness, as it helps 
assure tomorrow’s work force has the skills to be successful in a competitive world. 
Employers should consider providing supports such as flexible leave, health benefits 
and subsidies to help employe s with young children balance the demands of work 
and family. Research shows employers who provide such supports have higher 
retention rates, greater employee loyalty and increased productivity. A growing 
number of Alaska employers are making these investments. BP Alaska, Credit Union 
1 and Providence Alaska Medical Center are just a few’ who have demonstrated their 
commitment to parents with young children by providing quality, on-site child care 
for employees. Other Alaska companies also support families with young children.

The nonprofit sector can provide leadership and administrative support for this 
initiative. These organizations understand community dynamics and can mobilize 
people into action. The Alaska Humanities Forum, United Way of Anchorage’s 
Success By 6 Initiative, Child Care Connection, Inc. and First Alaskans Institute are 
committed to supporting implementation of the recommendations in this report. 
Other nonprofits are encouraged to join.

F o u n d a t io n s

The support and leadership of the Rasmuson Foundation and The CIRI Foundation 
in this initiative demonstrate philanthropic resources can help bring about change. 
This sector can galvanize financial and intellectual resources, command the attention 
of Alaska’s political leadership, foster research and pilot demonstration projects to 
move this effort forward.

N o n p r o f i t s
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G o v e r n m e n t

T h e  F e d e r a l  R e s e r v e  B a n k  s t u d y  s h o w s  t h e  e c o n o m i c  i m p a c t  o f  s u p p o r t i n g  e a r l y  

l e a r n i n g  a n d  h o w  g o v e r n m e n t  c a n  s a v e  m o n e y  b y  i n v e s t i n g  i n  y o u n g  c h i l d r e n .  The 
S E E D  r e p o r t  s h o w s  t h e  p u b l i c  o v e r w h e l m i n g l y  s u p p o r t s  g o v e r n m e n t  i n v e s t m e n t  i n  

e a r l y  c h i l d h o o d  e d u c a t i o n .  T h e  S t a t e  o f  A l a s k a  h a s  c o m m i t t e d  f u n d i n g  t o  s u p p o r t  t h e  

R e a d y  t o  R e a d ,  R e a d y  t o  L e a r n  r e c o m m e n d a t i o n s .  G o v e r n m e n t  a t  e v e n ’  l e v e l  m u s t  

r e c o g n i z e  s u p p o r t i n g  e a r l y  c h i l d h o o d  l e a r n i n g  i s  a  g o o d  i n v e s t m e n t .  F o r  e x a m p l e ,  

p u b l i c l y  f u n d e d  l i b r a r i e s  a r e  a  m a i n s t a y  i n  e a r l y  l i t e r a c y  a n d  l e a r n i n g .  C h i l d r e n  w h o  

h a v e  t h e  a b i l i t y  t o  l e a r n  a n d  s u c c e e d  w i l l  c o n t r i b u t e  t o  t h e  l o n g - t e r m  e c o n o m i c  a n d  

c i v i c  v i t a l i t y  o f  t h e i r  l o c a l  c o m m u n i t i e s  a n d  A l a s k a .

F a  i tb -B a s e d  C o m  in u  n  i t v
r

A l a s k a ’ s  f a i t h - b a s e d  c o m m u n i t y  p l a y s  a n  i m p o r t a n t  r o l e  f o r  y o u n g  c h i l d r e n  a n d  t h e i r  

f a m i l i e s  t h r o u g h  c h i l d  c a r e ,  e a r l y  l e a r n i n g  p r o g r a m s  a n d  s u p p o r t  f o r  f a m i l i e s .  T h e s e  

e f f o r t s  w i l l  e n s u r e  m o r e  c h i l d r e n  w  i l l  a r r i v e  a t  s c h o o l  r e a d y  t o  r e a d  a n d  l e a r n .

It
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*
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• Parents and extended families are actively engaged in developing their 
children’s literacy and learning skills.

• All homes and community and school libraries have and share abundant, 
quality and culturally engaging reading materials for young children.

• Research-based family literacy programs are available in all communities 
and are affordable for those who want to use them.

• Community leaders and community organizations join to support and 
promote family literacy.

• Alaskans know what literacy and learning skills are necessary for children 
to enter school ready to read and ready to learn.

• Parents arc educated consumers of child care and early learning programs.

• The quality of child care and other early learning settings improves.

• Quality early childhood education is available and affordable for all 
children from birth to age 6 .

• Alaskans recognize the importance and value of early childhood education.

• There is an entity to guide and implement Task Force recommendations.

• Funds are obtained and maintained to support early literacy and learning.

• Early childhood learning is a societal imperative in Alaska.

• Children arrive at school ready to read and ready to learn.



C O N C L U S I O N

T
he  R eady  t o  R ead ,  R eady  t o  L earn  T ask  F o rce  ev a lua ted  lu m  w e as A laskans 
p re p a re  y o u n g  ch i ld ren  t o  read  an d  learn a n d  w hy it is im p o r t a n t  t o  society .

T h e  m e m b e r s  -  b us iness ,  civic, n o n p r o f i t ,  p h i l a n th ro p ic ,  e d u c a t io n  a n d  g o v e r n m e n t  
leaders  -  b r o u g h t  m a n y  perspec tives  t o  th e  job . T h e i r  c h i ld h o o d  m e m o r ie s  a n d  life 
ex p e r ie n c e s  p ro v id e d  th e  c o m m o n  lens t h r o u g h  w hich t o  v iew earlv li teracv a n d  
lea rn ing .

As y o u  read  th is  r e p o r t ,  we are c o n f id e n t  you  t o o  cam e  t o  th e  c o n c lu s io n s  sh a red  by 
th o s e  w h o  served  o n  th e  T a sk  F o rce . C h i ld re n  are  b o rn  lea rn ing . It is i n c u m b e n t  u p o n  
us as A laskans to  e n s u re  th e i r  early le a rn in g  ex p e r ien ces  p rep a re  th e m  t o  succeed .

N u r tu r in g  y o u n g  children  -  p repa ring  th e m  to  read and  t o  learn -  is a societal imperative.

N o w  is th e  t im e  fo r  you  to  d e c id e  o n  y o u r  role in th is  critical m ission .

Children front the Tltnqit cr Hitidn 
Central Council Head Start program 
take center staye at the Ready to Read, 
Ready to Leant reception in March 
2006. Here (front left) Katie Guthrie, 
Rrenda Velasquez, Aaliyah Jolmson 
and Jeremiah Ijttt receive hooks from 
first Lady Nancy Mttrkoivski, who 
hosted the event. v VC

4 - 'i

“A house without books is like a room without windows
-  Horace Mann, education reformer
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A C K N O W L K l X i  M  H  N T S

Ready to Read, Ready to Learn Steering Committee
Susan Anderson
President & CKO, The CIRI Foundation 
Barbara Brown
Director, Leadership Anchorage,
Alaska Humanities Forum 
Michele Brown
President and CKO, United Way of Anchorage 
Carol Comcau
Superintendent, Anchorage School District 
Mcmry Dahl
Finance Director, First Alaskans Institute 
Katherine Farnham
Former Director, Divison o f Public .Assistance, 
Alaska Department o f Health & Social Services 
Sharon Gagnon, Ph.D.
Board o f Directors, Alaska Humanities Forum 
Julie Gindcr
Supervisor, Elementary Education,
Anchorage Sch<x>l District 
Helen Howarth
Program Officer, Rasmuson Foundation 
Diane Kaplan
President and CFO, Rasmuson Foundation 
Ricardo Lopez
Program Assistant, Rasmuson Foundation

Mary Lorence
Manager, Child Carc Program Office, Alaska 
Department o f Health and Social Services 
Panu Lucicr
Director, Rose Urban Rural Exchange,
.Alaska Humanities Forum 
Edna MacLcan
President Emeritus, Ilisagvik College 
Melinda Myers
Director, Ignited Way of Anchorage/Success By 6 
Ira Pcrman
Former President, Alaska Humanities Forum 
Sarah Scanlon
Deputy Director, Leadership Initiative,
First .Alaskans Institute 
Sue Shcrif
Coordinator, School Library/Youth Services, 
Alaska State Library 
Paul Sugar
Director, Head Start Collaboration, Alaska De­
partment o f Education & Early Development 
Candace Winkler 
CEO, Child Care Connection, Inc.

Facilitators
Project facilitator: 

In fo rm a tio n  In s ig h ts
Brian Rogers 

Sherry Modroxv
Meeting facilitator?;

Michele Brown 
Katherine Farnham 

Sarah Scan lan 
Joette Storm

Staff 
Ira  Pcrman

Alaska Humanities Forum 
M elinda Myers 

United Way of Anchorage/Success By 6 
Gene Storm 

.Alaska Humanities Forum



T h e  f a l lo w in g  o r g a n iz a t io n s  fu n d e d  th e  w o r k  o f  

th e  A l a s k a  R e a d y  to  R e a d y  R e a d y  to  L e a r n

T a s k  F o rc e .

ALASKA 
H U M A N I T i E S  F O R I  M

fe&rfChild Care
C O N N E C T I O N

ConocoPhillips

first Alaskans |vf Inslltnte

K ASM LI SON'
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United Way
[S ju C C E S S  D y  H I '

\  /
, " f o x 'TfieCIRI F o u n d a t io n

Unitfed 
Way

Un lttd  Way of Anchorage

T h a n k  y o u  f o r  y o u r  s u p p o r t!



B I B L I O G R A P H Y  

&  R E S O U R C E S

B ib liog raphy

Ea r ly  c h i l d h o o d  d e v e lo p m e n t :  E c o n o m ic  
development w ith a h igh public return. Rolnick, 
A., & Grunewald , R. (2003).

Econom ic Impact o f  Early Education and C h i ld  
Care Services in Alaska. System for Earl)' Education 
Development (SEED) Report. (2006).

E d u c a t i o n a l  success in  h igh- r isk  sett ings : 
Contr ibut ions o f  the Ch icago Long itud ina l Study. 
Reynolds, A .I . (1999).

Effects o f  early intervention on intellectual and 
academ ic ach ievement: A fo l low-up study o f  
children from low-incomc families. Campbe l l , F. 
A. & Ramey, C .  T . (1994).

Lifetime effects: The H igh/Scope Pern' Preschool 
study through age 40. Schwcinhart, L. I . , M on t ic ,
I , Xiang, Z. Barnett, VV. S., Belficld, C .  R., & 
Mores, M . Ypsilanti. (2005).

Lives in the balance: Age-27 benefit-cost analysis 
o f  the H igh/Scone  Pern Preschool Program. 
Barnett, W . S. Ypsilanti. (1996).

S ign if ican t benefits: T h e  H ig h / S c o p e  Pern  
Preschool study through age 27. Schwcinhart, 
L. J„ Barnes, H .  V., & Weikart, D .  P. Ypsilanti. 
(1993).

The  State o f  Preschool: 2005 State Preschool 
Yearbook. \V. Steven Barnett, P h .D . , Jason T . 
Hustedt, Ph .D ., Kenneth B. Rob in , Psy.D., and 
Karen L. Schulman, M.P.P.

O nline Resources

Bom Learning
bom lcan i ing .o rg  

Children's Defense Fund 
childrcnsdcfcnsc.org 
Every Child Matters 
cvcryclii ldmattcrs.org 

Minneapolis Federal Reserve 
minneapolisfed.org/rescarch/studics/earlychild 

Mind in the Making 
n i ind inthen iak ing .org 

National Governor's Association 
uga.org

National Institute for Early Education Research
nicer.org 
Prc-K Now 
prcknow.org 

Qualistar Early Learning 
corra.org 

Smart Start North Carolina 
smartstart-nc.org 

State o f Alaska's Early Learning Guidelines 
educ. state ,ak. us 

State o f Alaska, DHSS, Division o f Public 
Assistance, Child Carc Program Office 

hss.state.ak.us/dpa/programs/ccarc 
System for Early Education Development 

seed.alaska.edu 
Talaris Research Institute 

talaris.org 
Thrive by Five 

thritcbyfivewa.org 
Voices for America's Children 

voiccs.org 
Zero to Three 
zcrotothrec.org

“S to r y  T i m e ” -  S p e c ia l  th a n k s !

A  s p e c i a l  t h a n k  y o u  t o  B a r b a r a  L a v a l l e e  f o r  m a k i n g  a v a i l a b l e  t h e  

u s e  o f  h e r  a r t w o r k  “ S t o r y  T i m e ”  f o r  t h e  R e a d )  t o  R e a d ,  R e a d y  

t o  L e a r n  l o g o .  T h i s  w o r k  p i c t u r e s  w h a t  A l a s k a n s  d e s i r e  t o  s e e :  

p a r e n t s  a n d  y o u n g  c h i l d r e n  e n g a g e d  i n  r e a d i n g  a n d  l e a r n i n g  

t o g e t h e r .  R e a d i n g  o r  s t o r y t e l l i n g  i s  t h e  c e n t r a l  s u b j e c t  o f  

m u c h  o f  h e r  a r t .  O t h e r  w o r k s  b ' -  t h e  a r t i s t  c a n  b e  s e e n  o n l i n e  a t :  

a r t i q u e l t d . c o m / a r t i s t s / b i o / a r t i s t / 7
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BEST B E G IN N IN G S
Alaska’s Early Childhood Investment

907.297.3306 main •  907.297.3304 fax • BcstBeginningsAlaska.org 
3350 Commercial Drive, Suite 230 • Anchorage, Alaska 99501



Quality Rating and Improvement System

QRIS FIELD TEST:
The purpose of the QRIS field test is to ensure the system works and to address elements where issues 
arise. It will focus on refining the standards and assessment measures and to assure that consultation for 
program improvement is accessible and effective. The cost of the field test is $ 1.1 million dollars over a 
two-year period, FY09 and FY10. The budget includes costs for quality assurance monitoring, 
professional development, technical assistance, financial incentives, communication, evaluation, and 
personnel. One element of the system, a facility improvement fund, will not be included at this time in 
the field test. This fund is for child care programs to improve their facility in order to meet the 
requirements of the QRIS. It is not included in the cost estimate because it will require regulatory and 
possible statutory changes in order to incorporate it. The estimated cost for the facility improvement fund 
if the regulatory and/or statutory change is made is $500,000.

COST:
Two-Year Field Test
18 Center-based Programs (Approximately 63 classrooms)

1 8 Licensed Centers
2 3 School-based Preschools Not Licensed or Certified
3 I Military’ Center
4 I DEED Certified Preschool
5 5 Head Start/Early Head Start Sites 

23 Home-based Programs
1 19 Family Child Care Homes
2 4 Family Child Care Group Homes

Elements FY09 FY10 Total
Quality Assurance Monitoring 
(QAM)

• 1 Initial assessor training, 36,000 0 36,000
materials, and assessment
tools

•2 On-site program 17,000 33,800 50,800
assessment (assessors visit 
programs twice)

53,000 33,800 86,800
QAM Total:

Professional Development 20,000 40,000 60,000
Technical Assistance 75,000 150,000 225,000
Financial Incentives 134,000 268,000 402,000
Communication 2,000 2,000 4,000
Evaluation 40,000 80,000 120,000
Personnel

• 1 Project Coordinator with 
administrative assistance

96,100 96,100 192,200

Travel 5,000 5,000 10,000
FIELD TEST TOTAL: 425,100 674,900 1 ,100,000
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upstep V-V * .
early ed & child care

STU DY  F IN D IN G S  ARE D E T A IL ED  
O N  T H E  F O L L O W IN G  PAGES:

tomographies Pg. 2

The Economic Impart on Alaska Pg. 3
The Earty burning and
Child Can Sector Pg. 5

Impact on Alaska Families Pg. 7

Alaskans Support Funding Pg. 9

Why should you care about the availability o f quality early education and c h ild  Kara in 
Alaska? Because stepping up early education for our children is critical fix  ad e f US.

LET US STEP YOU THROUGH THF FACTS.

o  Early childhood education and child care play a critical and 
measurable role in Alaska's economy

Q  The availability o f quality, affordable child care remains a 
challenge for many Alaska families

3 Alaskans across the state place a high priority on state 
funding for early education and child care

• rm'g-
. > 5.-

Until recently, there was no data specific to Alaska to demonstrate how the 
welfare o f our youngest community members impacts the entire state -  both in 
the short term and long term. But thanks to this study commissioned by the 
System for Early Education Development (SEED) and completed in July 2006 
by McDowell Group, there is now local information to combine with the 
knowledge learned from national studies to provide an accurate baseline.
What the statistics demonstrate is that Alaska lags behind much of the country in 
providing quality earty education and child care to our residents. And while there are 
certainly entities working hard throughout Alaska to provide quality care fix  our 
children, Alaska remains one o f only 10 states without a state-funded statewide 
early childhood education system.

ALASKA  IS O N E  O F  O N L Y  10 STATES  W I T H O U T  A 
S T A T E - F U N D E D ,  S T A T E W ID E  EARLY  C H I L D H O O D  
E D U C A T I O N  S Y S T E M .

■



“ I b e lie ve  t h a t  h ig h  q u a l i t y  e a r ly  

c h ild h o o d  p ro g ra m s  a re  c r i t ic a lly  

im p o r ta n t  f o r  th e  h e a lth  a n d  

w e ll-b e in g  o f  o u r  c o m m u n ity ,  a n d  

th e y  a re  e sp e c ia lly  im p o r ta n t  f o r  

th e  h e a lth  a n d  w e ll-b e in g  o f  o u r  

c h i ld re n . ... W h a t c a n  n e v e r be  

fo r g o t te n  o r  ta k e n  l ig h t ly  is th a t  

these  p ro g ra m s  p ro v id e  a p ro v e n  

e c o n o m ic  b e n e fit  to  th e  o rg a n iz a ­

tio n s  th e y  serve. I t  is im p o r ta n t  

th a t  w e re co g n ize  th a t .  R esearch  

has s h o w n  th a t  o rg a n iz a tio n s  w h o  

o ffe r  these services o n -s ite  f o r  th e ir  

e m p lo ye e s  re ta in  these  em p lo ye e s  

f o r  a n  a d d it io n a l f iv e  years. The  

va lu e  o f  k e e p in g  these  e m p loyees  

f o r  th is  e x te n d e d  a m o u n t  o f  t im e  

is im m e a s u ra b le , a n d  as a  le a d e r  

o f  a n  o rg a n iz a t io n  w ith  m o re  

th a n  4,000 em p loyees , I c a n  te l l  

you  th a t  re c ru it in g  ta le n t  is 

expensive, d i f f ic u l t  a n d  t im e  

c o n s u m in g . K e e p in g  o u r  ta le n t  in  

th e  f i r s t  p la ce  is w ith o u t  a d o u b t  

th e  bes t w a y  to  ensu re  w e  c a n  

s u s ta in  a n d  live  o u t  o u r  m is s io n  

a t  P rov idence , a n d  I 'm  g ra te fu l  

f o r  th e  ro le  o u r  C e n te r  f o r  C h ild  

D e v e lo p m e n t p la y s  in  d o in g  th a t  

ea ch  d a y ."

A L  P A R R I S H ,  C H I E F  E X E C U T I V E  

P R O V I D E N C E  H E A L T H  S Y S T E M  I N  A L A S K A

S CO P E  O F  T H E  ALASKA STUDY
The purpose of this study is to measure the economic impacts ot the early educa­
tion and child care sector on Alaska's economy. This study focuses on education 
and care of children under six years of age. Economic impacts are measured in 
terms of employment, spending on child care services, and tiie role that child care 
services play in making it possible for Alaska families to earn income.

This study also examines research conducted elsewhere ir. the U.S. that measures 
the broader societal economic benefits stemming from quality child care services.

A key component of this project was a telephone survey of 725 randomly selected 
households. The primary purpose of the phone survey was to collect information 
on the types of child care services Alaska families use and how much money 
households spend on child care services. The survey also collected information 
on Alaskans’ attitudes about the importance of state government funding for early 
education and child care services.

ALASKA W O R K IN C  PARENT  D E M O G R A P H IC S
To best understand the data, it is critical to first understand the scope of the 
population we are considering. In 2004, Alaska's population included 62,913 
children under six years of age, according to the Alaska Department of Labor and 
Workforce Development (DOLWD). O f these children, approximately 63 percent 
(39,400 children) were living in households where all available parents were in the 
labor force, whether families were dual-income or single-parents. These children 
resided in 29,400 Alaska households, all of which were potentially in need of child 
care services..

Detailed look at the children under the age o f six, where
all available parents are in the workforce

L I V I N G  W I T H  S I  
F A T H E R ,  I N  
L A B O R  F O R C E

1 2 %

L I V I N G  W I T H  S  
M O T H E R ,  I N  
L A B O R  F O R C E

LIVING W I T H  T W O  P A R E N T S ,  
• O T H  I N  L A B O R  F O R C E

6 5%



stepO EARLY CHILDHOOD EDUCATION ANO CHILD CARE PLAY A
CROICAL AND MEASURABLE ROLE IN ALASKA’S ECONOMY.

THE ECONOM IC IMPACT ON ALASKA

Mounting evidence shows that investment in quality early learning and~child 
care is critical to building and maintaining a viable state economy. The economic 
impact of the early education and child care sector includes jobs for thousands of 
Alaskans, millions of dollars in spending^>y households and governments, and ® 
indirect contributions of Alaska’s resident labor force anrffamily income.

JOBS
D IR E C T  &. IN D IR E C T :
7.400 in child care workforce
C O N T R IB U T IO N  T O
T H E  w o r k f o r c e :
29.400 Alaskans can join the 
workforce because they 
hive child care

W AGES
D IR E C T  & IN D IR E C T :
$124 million in child care 
workforce payroll
C O N T R IB U T IO N  O F  
H O U S E H O L D  IN C O M E :  
$850 million in annual wages 
paid to working families with 
child care

IM M E D IA T E  IM P A C T  O F  Q U A L IT Y  EARLY E D U C A T IO N  A N D  C H I L D  CARE

Child care provider* make it possible for 2 9 ,400  Alaskans to enter the
labor'force (one adult.for each household with children under six years of age

» i
where all parents are in the labor force). The.29,400 Alaskans that are in the work­
force because child care services are available to them account for 9.5 percerit of 
the Alaska resident werkforcf. If these working parents also ac^punt for 9.5 percent 
of all Alaska resident wages, their total annual wages would be just under $850 
m il l io n .  This indicates ah average of,$28,820 per family in additional Alaska annual 
in com e , indirectly made possible by child care services, is equal to approximately 
40 percent o f Alaska's mean family income in 2003. r

O ther data suggests a similar household income im p a c t  related to adding a 
second wage earner. In 2004, median family income for families with one wage 
earner was $43,709. Median family income for families with two wage earners was 
577. '59, a difference of $33,450. This analysis assumes that the typical parent who 
is in the labor force because phild care services are available to him or her earns 
the same wages as the average Alaska worker. This may or may not De true given * 
the demographics of families with young children. Nevertheless, it is clear that the 
availability of child care has major inyilications.pn income for Alaska residents in 
general, and on family household income in particular.

o



" In v e s tm e n t in  e a r ly  c h i ld h o o d  

d e v e lo p m e n t p ro g ra m s  b rin g s  a  

re a l ( t h a t  is, in f la t io n -a d ju s te d )  

p u b lic  re tu rn  o f  12% , a n d  a  re a l 

to ta l  re tu rn , p u b l ic  a n d  p r iv a te ,  

o f  16% . W e a re  u n a w a re  o f  a n y  

o th e r  e c o n o m ic  d e v e lo p m e n t  

e ffo r t  t h a t  has  su ch  a  p u b l ic  

r e t u r n . . . . "

A R T  R O L N I C K  

S V P  A N D  D I R E C T O R  O F  R E S E A R C H  

F E D E R A L  R E S E R V E  B A N K  O F  M I N N E A P O L I S

L O N G - T E R M  E C O N O M I C  I M P A C T S  O F  Q U A L I T Y  E A R L Y  E D U C A T I O N  &  C H I L D  C A R E

A host of studies have been done to track the long-term economic impact o f  h igh 
quality early child care development on society. Though none of these studies 
focuses on Alaska, the implications for Alaska are relevant. The results o f  these 
studies have shown conclusively that although investment is required to prov ide 
quality early care to infants, toddlers and youths, the rate of return far exceeds that 
initial investment.

The largest benet't p ovided by quality early care was increased earnings capacity 
pro jected from higher educational attainment, along with higher taxes paid from 
better paying jobs. Other benefits are lower criminal justice system costs, reduced 
welfare costs, savings for crime victims, and savings on school remedial services 
budgets. The results o f several studies are highlighted below.

29%  higher high school graduatiion rates

LO N G -TERM  BEN EFIT S O F EARLY 
EDUCATION A N D  CH ILD  CARE

20%  higher college attendance

70%  lower crime incidence

2 0 % lower welfare dependence

$143,000 additional earned income
per capita, resulting from better employment

Studies also note that expenditures on education that are focused on K-12 may be 
misplaced given that brains develop rapidly in the early years (0-4), then develop 
at a much slower pace from age 4 through 18. The implication is that the earlier 
the investment on early education, the higher the return on investment will be.



Step#—> EARLY CHILDHOOD EDUCATION AND CHILD CARE PLAY A
CRITICAL AND MEASURABLE ROLE IN ALASKA'S ECONOMY.

THE EARLY LEARN ING AND CH ILD  CARE SECTOR 

When understanding the economic impact of early education and child care, the 
actual workforce in this field is often overlooked. Yet it has been found that at least
6.500 Alaskans participate in the child care sector workforce.

SIZE OF COMPARADLE 
INDUSTRIES IN ALASKA

I care6,500 Workers in child 1

6,400 Workers in air
transportation sector

6 ,0 0 0  Workers in residential 
and nonresidential building construction

The estimate of 6,500 participants is derived from a variety of sources (as 
described in the full McDowell Croup report). It must be understood that this 
is a conservative estimate, however. It does not include an unknown number o f  
at-home providers who care for four or fewer unrelated children, or any number of 
related children, and therefore are not required to be licensed.

Yet, even without these added positions, the size of this workforce is comparable 
to other significant industries in Alaska. For example, the residential and n o n ­
residential building construction sector employed an average of 6,000 workers 
in Alaska in 2004, and Alaska’s air transportation sector employed an average o f
6,400 workers that same year.

T H I B A L L Y
A P P R O V E D /
I N - H O M E

“As E xecu tive  D e a n  o f  th e  

C o llege  o f  R u ra l a n d  C o m m u n ity  

D e v e lo p m e n t, I u n d e rs ta n d  th e  

im p o r ta n c e  o f  e a r ly  c h ild h o o d  

e d u c a tio n . We ha ve  s tro n g  

p a rtn e rs h ip s  w ith  th e  S ta te  o f  

A la ska , t r ib a l  e n tit ie s  a n d  H e a d  

S ta r t  o rg a n iz a tio n s  to  t r a in  

s tu d e n ts  w h o  w il l  serve as 

p ro v id e rs , e d u c a to rs  a n d  ro le  

m o d e ls  f o r  th e ir  c o m m u n it ie s .

I t  is im p re ss ive  to  see th e  im p a c t  

e a r ly  ca re  a n d  e d u c a tio n  has o n  

A la s k a ’s e c o n o m y ."

B E R N I C E  j O S E P H ,  

E X E C U T I V E  D E A N  

U N I V E R S I T Y  O F  A L A S K A  F A I R B A N K S  

C O L L E G E  O F  R U R A L  A N D  

C O M M U N I T Y  D E V E L O P M E N T

DETAILED LOOK AT THE CHILD CARE 
AND EARLY EDUCATION WORKFORCE 
IN ALASKA

C E R T I F I E D  
P R E S C H O O L S

H E A D  S T A R T  
P R O G R A M S

L I C E N S E D  C E N T E R S

A P P R O V E D  
P R O V I D E R /
R E L A T I V E

h o m e s * 0  l i c e n s e d
G R O U P S

Not only is Alaska’s early education and child care sector significant in 
size, it features a wide variety of service providers. It includes any program 
providing care for children from birth to age six. Examples of these programs 
include center-based child care, family child care, Head Start, Early Head Start, 
private and public preschools, Montessori programs, and pre-kindergarten services.



Desp ite  the p rom in e n ce  of ind iv idua ls  em p loyed  in th is workforce, there is a very low corre lat ion 
in  c om pensa t io n .  D O LW D  payroll data ind ica ted  that the average m on th ly  wage o f  an individual 
em p loyed  in  th is  sector was S i ,  342. T h is  is we l l be low  the average for all sectors o f  the Alaska 
economy; the  average m on th ly  wage in  Alaska for this s am e t im e  per iod was $3,218 - nearly 
three t im es  that am oun t . ; •
To pu t th is in  further context, the average salary o f  a preschoo l teacher is approximately ha lf o f the 
average salary o f  a kindergarten teacher, even though t the age difference o f  those they teach may 
be less than o n e  year. T he  average in c om e  o f  a full t ime/fu ll year ch i ldcare worker in  2005 was 
$2 0 , 9 6 0  (Alaska Departmen t o f  Labor and Workforce Deve lopment) . The  average wage for 
preschoo l teachers was $26,460 and $51,960 for kindergarten teachers. ,
Sourer ECCS pfuXb-TJ. TV ECCS plan was published by the Office of Children s Senders. DHSS, State of AK * ,

ALASKA WA&E C O M P A R I S O N

P R E S C H O O L  KINDERGARTEN CHILDCARE
TEACHER 
IN ALASKA

T E A C H E R  TEACHER WORKER
IN ALASKA IN ALASKA IN ALASKA

$26,460 $51,960: $20,960
Q H I ID  CARE  S ER V IC E S  R E V E N U E  A N D  F U N D IN C
There  are tw o  sou rces  o f  s p e n d in g  o n  early  e d u ca t io n  and  c h ild  care  serv ices - 
g o v e rnm en t fu n d in g  a n d  s p e n d in g  by p aren ts  o n  c h ild  care serv ices . Based o n  
the a na lys is  o f  d ie  M cD o w e ll C r o u p  report, A laska h o u s e h o ld s  m ay be s p e n d in g  
$150 m il l io n  a n n u a lly  o n  c h ild  care  serv ices  for c h ild re n  u nd e r six years o f  age. 

$ 1  c om p a r is o n , g o v e rnm e n t s p e n d in g  o n  c h i ld  ca re  to ta ls  $ 8 8  m il l io n  in  A laska, 
w ith  nearly $ 7 5  m il l io n  o f  th a t c o n t r ib u t io n  c o m in g  from  federa l fu n d in g . 
Together, app ro x im a te ly  $ 2 4 0  m il l io n  is  s p e n t in  A laska o n  c h ild  $are serv ices 
for y o ung  c h ild re n .

S9 3 MILLION TRIBAL ORGANIZATIONS$27 8 million HEAD START
FEDERAL FUND INC  | 
S74.8 MILLION

ALASKA H O U S E H O L D , i  
FEDERAL F U N D IN C  FOF 
SERVICES IN ALASKA

rATE A N D  
LCHILD CARE

$37.7 MILLION HSS CHILD CARE PROGRAM orriCE ALASKA
"HOUSEHOLDS 
FUND INC 
S150 MILLION

STATE FUND ING! 
S13.3 MILLION



step* THI A V A IL A B IL IT Y  O F  Q U A L IT Y , A F F O R D A B L E  C H I L D  C A R E  
REMAINS A C H A L L E N C E  F O R  M A N Y  A LA SK A  F A M IL IE S

“I emphasize strongly how 
important it is to give the 
children the best start... to 
have the children have a good 
early learning experience. ”

OR. WALTER SOBOLEFF 
■ FAMILY FEATHERS" VIDEO SERIES 

CENTRAL COUNCIL OF TLINGIT S.
HAIOA INDIAN TRIBES

I M P A C T  O N  A L A S K A  F A M I L I E S

To better understand how  the early educa t ion  & ch i ld  care sector directly impacts 
fam il ies , 725 Alaska househo ld s  were asked about the ir use o f  c h i ld  care services 
as a part o f  this study's te lephone  survey. The  f ind ings o f  th is study are understood 
to be the first set o f  data o n  this top ic  d irectly app l icab le  to Alaska.

The  survey sam p le  in c lud ed  323 ho useho ld s  w ith ch i ld ren  under six years o f  age 
T he  sam p le  in c lud ed  househo ld s  from urban Alaska, def ined as all c om m un it ie s  
w ith  more  than 8,000 residents. T he  sam p le  a lso in c lu d ed  surveys from ho u se ­
ho lds  in c om m u n i t ie s  w ith between 2.000 and 8,000 res idents (labeled "Rural I"), 
as well as surveys from ho u seho lds  in c om m u n i t ie s  w ith fewer than 2,000 

residents (labeled "Rural II"). In c o nd u c t in g  statew ide ana lys is o f  the survey 
results, data from these areas o f  the state were we ighted  to reflect their actual 
p roport ion  o f  the state’s p opu la t io n .

T Y P E  O F  C H I L D  C A R E  S E R V I C E S  U S E D  BY  A L A S K A  H O U S E H O L D S '

Types C h i l d  f ,1 'fv T. i l . i  
('■ .'t S|

1 h  h  i' 
1"

R , 
i ’> -.'I

Rural II \ 
(n 4o)  |

1 P reschoo l  or  c h i l d  care center 49% 43% 27% 36%

Care at someone else’s home 3> 42 52 22

Care in your  h o m e 27 34 2 6 21

Head start 8 0 8 32
; Before or after s c hoo l  care 8 7 11 2
Other 1 0 0 3

Don ' t  k n ow 0 0 0 0

' Percentages do not add to 100% because households may have children in m .re than one child care setting. Sample s ee-. ("N”) for Total are number of children under six years of age Sample sizes fo- subgroups are number of househo.ds

F I N D I N G  A C C E P T A B L E  C H I L D  C A R E
Th is  study a lso found th; r 45 percent o f  Alaska househo ld s  w ith ch i ld ren  under 
six in a ch i ld  care s ituat ion found  it d iff icu lt or very d iff icu lt to f ind acceptab le ch i ld  
care. About the sam e perr entage (49 percent) found it e ither easy or very easy to 
f ind acceptab le  ch i ld  care.

F in d in g  qua lity early educa t ion  and ch i ld  care p rograms proved to be an issue both 
m rural and urban areas o f  the state.

36%'O  of households with children under the age of six reported that the 
quality, cost or availability o f child care services had prevented someone in their 
household from seeking employment, or had in some way restricted the number 

FINDING ACCEPTABLE of hours that they could work.
CHILD CARE

6 %
d o n ’ t  

O R  R E F U S E D

45%
F O U N D  I T  D I F F I C U L T

49%
F O U N D  I T  E A S Y



H O W  C O S T ,  A V A I L A B I L I T Y  A N D  
Q U A L I T Y  I M P A C T  T H E  A B I L I T Y  T O
F I N D  C H I L D  C A R E

OTHER

a v a i l a b i l i t y

' H  URBAN I I
J rQUALITY

A V A IL A B I I IT Y ^ ^ ^ ^ ^

1  J r%■ rural 1 I

■ RURAL 2 I
w L J m

Q U A L I T YAVAILABIl ITY ^ ^ ■ 1  ’

F A C T O R S  A F F E C T I N G  A B I L I T Y  l < »  

F I N D  A C C E P T A B L E  C H I L D  C A R !

A m ong  h ouseho ld s  in Alaska's
sma llest c om m u n it ie s  (the "Rural II
areas, or c om m un it ie s  under 2,000

residents), 26 percent reported that
the quality, cost or ava ilab i l ity of
ch i ld  care services had prevented
s om eon e  in their househo ld  from
seeking em p loym en t ,  or had in som e
way restricted the n um be r  o f  hours
that they cou ld  work. The difference
between rural and  urban in this regard
is probab ly not d ue  to better ch i ld
care service in rural areas, but rather
tp the fact that rural areas have fewer
em p lo ym en t  oppor tun it ies  ava ilab le
Am ong  those househo ld s  where cost.
qua lity or ava ilab i l ity o f  ch i ld  care
services have been a constra int , cost
was a m a jo r  factor for 78 percent of
househo lds. Availability had a major
im pact  on  56 percent o f  househo lds .
and qua lity on  48 percent.

C O S T  M O S T  O F T E N  C I T E D

W hen  asked w h ich  factor had the greatest im pac t  on their abil ity to find acceptab le 
ch i ld  care, cost was m os t  o ften c ited. H a l f  (50 percent) ind ica ted that cost had the 
greatest im pact o n  the ir abil ity to f ind acceptab le ch i ld  care, w h i le  26 percent c ited 
quality, and 23 percent d t e d  availabil ity.

M O N T H L Y  C O S T

$400-$900
D E P E N D E N T  O N  A G E  O F  
C H I L D A N D  l o c a t i o n

M O N T H L Y  C O S T  O F  F U L L - T I M E  
C H I L D  C A R E

Cost is apparently  m o re  o f  an issue in  urban Alaska, wh i le  ava ilab i l ity is more  of 
an issue in rural Alaska. Just over ha lf  o f  urban househo ld s  ind ica ted that c o l t  had 
the greatest im pact , c om pa red  to approx imate ly  o ne  quarter o f  those in rural areas 
Conversely , w i th in  rural areas, approx imate ly  ha lf  the househo ld s  reported that 
ava ilab i l ity had the greatest im pac t , c om pa red  to on ly 19 percent o f  urban areas

C O S T  I S  A  L A R G E  l $ S U E

It is not a surpr ise that cost is a s ign if icant issue. The cost o f  full-time ch i ld  care 
in Alaska ranges from S400 to S900 per m on th , d ep e nd in g  o n  the age o f the ch i ld  
and the loca t ion o f  the care. G iv e n  these figures, it was perhaps surpr is ing to 
find that just one in seven Alaska h ouseho ld s  w ith ch i ld ren  in ch i ld  care services 
rece ived som e  form o f  c h i ld  care ass istance

JlJSt 1 ID 7 Alaska househo ld s  w ith  ch ild re n  under six in  c h ild  1 
services rece ived f in a n c ia l ass is tance for c h ild  care

o
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EARLY C H I L D H O O D  E D U C A T IO N  A N D  C H I L D  CARE  PLAY A 
C R IT IC A L  A N D  M EA SU RA BLE  ROLE  IN  ALASKA ’S E C O N O M Y

JSy*--**1"  : !

9 of 10 alaskans support funding
The telephone survey descr ibed earl ier a lso asked all househo ld s  a series 
of questions about state funding support for early learn ing  and ch i ld  care 
services in Alaska. Results showed  o v e rw h e lm in g  support for the funding 
of early education and child care.

Nearly nine out of t o  Alaska residents (87 percent) th ink it is important or 
very important for state government to prov ide  f inanc ia l support for early 
education and child care. Among residents w ith ch i ld ren under six years 
of age, 94 percent think state support is important or very important. Even 
among residents without young children, 86 percent think state financial 
support is important or very important. Further, urban and rural residents 
alike feel it is important to provide funding for early education and child care.

T H O S E  S T A T I N G  I T  I S  I M P O R T A N T  
O R  “ V E R Y  I M P O R T A N T "  F O R  S T A T E  
G O V E R N M E N T  T O  P R O V I D E  
F I N A N C I A L  S U P P O R T .

WITH WITHOUT URBAN RURAL 1 RURAL 2CHILDREN CHILDREN

audiences who expressed above average 
support for early education and child care
Alaskans were also asked if the state should give early learning and child care high, medium or low 
funding priority. Two-thirds (66%) feel it should have high priority. A variety of population 
subgroups were more likely to give it a high priority. They include:

76%  households with children under six
72%  female residents
77%  residents aged 35 to 44

76%  low income residents <$25,000

73%  high income residents >$100,000



"The data shorn what I have also 
personally experienced -  that the 
issue of quality early education 
and child care is one of the most 
important social issues facing us in 
Alaska today."

J I M  C A L V I N ,  M C D O W E L L  C R O U P

alaskans place priority on funding 
early education and child care
Alaskans also give early learning a high priority for state funding, when 
compared to other state-funded programs. Among the categories o f spending 
presented to survey respondents, only K-12 education was rated as a high 
priority more often.

k - 1 2  e a r l y  l e a r n i n g  u n i v e r s i t y  n e w  r o a d s /  s u p p o r t  f o r

E D U C A T I O N  &  C H I L D  C A R E  E D U C A T I O N  H I G H W A Y S  L O C A L
G O V E R N M E N T

TH E RELATIVE IM PO RTA N CE O F EARLY EDUCATION AN D  C H ILD  CARE 

To press this matter further, a third question regarding Alaskans' perception of 
the importance o f funding for early learning and child care focused on relative 
importance. More than three-quarters of Alaska residents feel that early learning 
and child care are more important to fund than support for local government 
or construction o f new roads and highways. Almost two-thirds (63 percent) feel 
that funding for early learning and child care is more important than funding for 
university education. Among the various programs, only K-12 education is viewed 
as more important than early learning and child care.

report conclusion - next steps
' 1 v. of i| . jr-.ti. im‘. p e r ( c iv f ’d im p o r t a n t  (’ of state* f u n d in g  for fsn lv  <‘dn( .if urn <ind < h d 1"
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end notes
Th is  p iece  serves as a condensed  summary  of the July 2006 M cD ow e l l  report tit led 
“E co n om ic  Im pac t  o f  Early Educa t ion  and Ch i ld  Care Services in Alaska." Th is  com p le te  study 
was c om m is s io n e d  and prepared for the System for Early Educa t ion  D ev e lo pm en t  (SEED), 
based at the Un ivers ity o f  Alaska Southeast. Th is  pub l ica t io n  is funded  by a grant from the 
U.S. D epa r tm en t o f  Educat ion , Fund for the Im p ro v em en t  o f  Educat ion .

You may dow n lo ad  a full copy o f  the report at http://seed.alaska.edu or request the full report 
from the SEED  adm in is tra to r at 907.796.6414.

W e thank you for tak ing the t im e  to review this report, w h ich  con ta ins  crit ica l data regard ing the 
future o f  Alaska's ch i ld ren  and ou r economy.

R e p o r t  r e v is e d  a n d  r e p r in t e d  D e c e m b e r  2006

©

http://seed.alaska.edu
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what was accomplished?
I N f  PASTR 'JCTUR t A N D  SYSTEMS:
• Ident if ied  core know ledge  n eeded  by p ro fess iona ls  

work ing  w ith  young  ch i ld re n
• Estab l ished  a p ro fess iona l d e v e lo pm e n t  career 

ladder to art icu la te a d v a n cem en t
• Advanced  career and  te chn ica l e du ca t io n  

pathways in early c h i ld h o o d  edu ca t io n
• Im p lem e n t e d  a registry system to re cogn iz e  and 

track career a d v a n cem en t
• S treng thened  the d is tan ce  de l ive ry and  suppor t 

m e c h a n ism s  for an AAS degree in early c h i ld h o o d  
e du ca t io n

• C om m is s io n e d  an e c o n om ic  im p a c t  study o n  the 
early ch i ld hood  workforce in Alaska (The M cDow e l l  
C r o u p ,  2006)

D IP EC T  a s s i s t a n c e :
• In total, 2,479 A laskans rece ived a d irect benefit 

from SEED  - app rox im a te ly  53 percent o f  the  early 
care and  le a rn ing  workforce em p lo y ed  in  l ic ensed  
and  cert if ied care sett ings in  the state

» 1,713 ch i ld  care workers received entry level tra in ing
• The  percen tage  o f  H e a d  Start teachers w ith  AAS 

degrees inc reased  from 15%  (2002/03) to a lm os t  
43%  (2006-07)

• K ituus it p rov id ed  suppo r t  for 170 early c h i ld h o o d  
e du c a t io n  s tudents  w i th  over 60 AAS graduates

• Near ly 70% o f  all H ead  Start tea ch ing  staff 
rece ived SEED  ass is tance  for co l leg e  level study 
be tween 2003 and  2006

• 766 ch i ld  care prov iders received in it ia t ive stipend-, 
for c om p le t io n  o f  t ra in ing

• Prov ided e du ca t io na l o ppo r tun ity  awards for Head  
Start staff to c om p le te  degrees

I N C R E A S E  I N  H E A D  S T A R T  T E A C H E R S  W I T H  A A S  D E C R E E S

Ac. ddeiriK. Ye.it
N um be r  of 
rpd t ie rs

°r. w ith  AA of 
better

2002/2003 164 15496
2003/2004 196 25%
2004/2005 163 32.5%

’ 2005/2006 201 38.396

2006/2007 205 42.6%

Financially. I would have never been able to lake clashes on my own. This aware has encouraged me to continue on m my education goals."

H E A D  S T A R T  T E A C H E R  A N D  R E C I P I E N T  O F  S E E D  E D U C A T I O N * : .  Q P P O R r u M ' - • A



why does it matter?

- . <■ . -KA N A T I V E  A N D  RURAL O U T  REACH :
* E s tab l is hed  a D is ta n ce  Early C h i ld h o o d  Educa t ion  

Advisory C om m it t e e  to the AAS and BA degree 
p rog ram s

* H e ld  a nn u a l “Gathe r ings" to target a ca d em ic  goals 
for rural and Alaska Na t ive  s tudents

* ncreased edu ca t io na l o pp o r tu n it ie s  for rural s tu ­
d en ts  th ro ug h  e xpans io n  o f  d is tance  de l ive red  
e du c a t io n

- in i t ia ted  dua l cred it early c h i ld h o o d  e du ca t io n  
cou rses  in  rural h ig h  schoo ls

N a t io na l research ind ica tes  that qua l ity  early educa t io n  
and c h i ld  care e xpenen ces  can increase h ig h  schoo l 
c om p le t io n  and  co l le ge  a ttendance , lower c r im e  rates 
a nd  e xpand  l i fe t im e  ea rn ing s  for ch i ld re n  w h o  p art ic i ­
pate. O ve r  the lo ng  term , m odes t  in ves tm en ts  in early 
care and le a rn ing  can pay b ig  d iv id e n d s  bo th  for the 
in d iv id u a l  and  for society.

M o re  imm ed ia te ly , the  state's current care and learn ing  
system a l lows 29,400 A laskan parents to part ic ipate 
in the labor market (M cD ow e l l ,  2006). But this same 
report by the M cD o w e l l  G r o u p  states that in 36%  o f 
h o u se ho ld s  w ith  c h i ld r e n  unde r the  age o f  six, s om eon e  
e ither ca n n o t  seek em p lo ym e n t  or canno t  work as m a n .  
hou rs  as they w is h  be cause  they ca n n o t  f ind or afford 
qua l ity  c h i ld  care.

T O T A L  E A R L Y  C H I L D '  D G D  E D U C A T I O N  E N R O L L M E N T

■I. I
2002 2003 2004 2005 200b 2007

Graph depicti enrollment in 2002 at 231 students wth on increase to 
462 students in 2006 Decrease from 200(1 to 2007 corresponds to a 
decrease in SEED and Kituusit support

' r has helped me achieve my goal of reaching my degree sooner so that I am in compliance with the Head Start standards.”

HEAD START TFACHfR AND RECIPIENT OF SEED EDUCATION*! OPPORTUNITY A W A -



what remains to be done?
• . de tu i t io n  and tra in ing s u p p o r t  fo r  early  

; a -e and le a rn ing  prov iders to a c q u i r e  n e e d e d  

■>' Dwledge and skills
• Z e . e  o p  s t a t e w i d e  s t a n d a r d s  t o  assure qua l ity  care 

a ' :  ea rn ing  exper iences
• - - u ’5 that Alaska meets  the new  fe d e ra l  H e a d  

i t a ' t  ''‘ andate requ ' ng  that all t e a c h e r s  h a v e  an  

- : ciate degree by 20’ t and that 50%  o f  t e a c h -

r  ' i t i o - v i l l y  h a v e  a B a c h e l o r ' s  i n  early  c h i l d h o o d  

e d u c a t i o n  (or  e q u i v a l e n t )  by 2013.

• Secure c o n t in u e d  fund it .g  for the  p ro fess iona l 
d e v e lo pm e n t  registry system

• C o n t in u e  to p rov id e  e du ca t io n a l suppo r t  systems 
for rural A laskans

‘‘My name is Barbara Phillip. I was born in Bethel and I live in Kwethluk. I started working as a cook at Kweth: 
Head Start in uj88 when my daughter was three years old. I started working on my CDA (Child Devcloprr 
Associate) and in 7997 I received my CDA credential In 200J there was a jnb opening for a t c o c n e r  so I apr ■ 
for the job and got it. That's when I really started taking college courses to obtain my AAS degree in .. 
childhood education

My dream of getting my AAS degree is getting so close. AH I need to take seven more: < £- •
get it if I scf my mind to it."

3AR B A HA P H I L L I P .  TEACHER. KWtTHlUK HEAL* START





•m 1 K D  A N D  K H U U S i r  PROJECTS I HAN K  O U R  M A N Y  PARTNERS 
A ^s k a  Assoc ia t io n  for the E duca t ion  of Young C h i ld re n  
Aiaska Assoc ia t io n  for the E duca t ion  o f Yoifng C h i ld re n .  Southeast Alaska 
Alaska H ead  Start Assoc ia t ion  
Alaska Resource and Referral Network 
Best B eg inn in gs
C A R E S. Resource and  Referral 
C am p  Fire USA 
C h i ld  Care C on n ec t io n
K ing Career Center, Ancho rage  S choo l D istr ict 
P rov idence  Alaska M ed ica l  Cen ter
State o f  Alaska D epa r tm en ts  o f  H ea lth  and Soc ia l Serv ices, Educa t ion  and  Early 
D e v e lo pm e n t  and Labor and Workforce D e v e lo pm en t  
Tribal C h i ld  Care 
Un ive rs i ty  o f Alaska

Data provided by Madden Associates

v • ' publication n funded by a grant from the U S Department of Education Eunti /,>»:• 
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comprehensive and accessible 

service delivery system fo r 

ywung children that links service 

pm \>iders, empowers Jamilies, 

and engages communities.



T h e  p u rp o s e  of the Early Childhood
Comprehensive Systems Project is to build and
implement systems that support families and
communities in their development of healthy
children who are ready to leam when they
enter school This five-year initiative is funded
through a federal Health Resources and
Services Administration grant and facilitated
through the Office of Children s Services in%
the Alaska Department of Health and Social

.* Services The first two and one-half years of
the project were focused on developing the
statewide Early Childhood Comprehensive
Systems Plan The next two and one-hall
years will be focused on implementation*
T h e  P la n  represents the past, present.
and future. It incorporates the thinking from

■several past planning efforts as well as new 
ideas and solutions; recoggizes the needs 
of today's young children and their families; 
promotes “best practices." those proven to



t>e mosl successful and gives us a vision long-range implications of the early years I'v
for the future The Plan does not intend to recommendations in the Plan align with current
represent everything currently underway for initiatives and efforts in Alaska
young children, but stnves to address systems ni— 1

I f i e  r73/7 will provide direction in Alaskagaps and identify improvements needed to for the development of public policy forassure that Alaska's young children have the young children It can be used as a tool togreatest opportunity for positive health and move the agenda for young children forwarddevelopmental outcomes. The investments that we make for young
C h a lle n g e s  a n d  o p p o rtu n it ie s  children today will pay big dividends in the
exist for implementing this Plan. Funding is future, 

decreasing in the very areas that need to be 
broadened to accomplish all of our goals. The 
Plan requires a fundamental shift in thinking 
about how we utilize funding and resources, 
its success is dependent on partnerships, 
collaboration, and extensive communication.
Although partnering produces a much better 
product, it requires a considerable investment 
in time and commitment While there may 
be challenges, this is also an exciting time for 
earty childhood. There is a new awareness 
on the part of a broader community about the 
importance of early childhood. Non traditional 
partners are increasingly more aware of the



I m p o r t a n c e  o f  t h e  e a r l y  y e a r s

In  c h ild

|few know more than w a r M e re about the 

MppMno* o f Dm ooily yams m saabM ng #» 
fcmdation for healthy growth and development, 
fepidty expending scientific knowledge in 
Ite M d  has revolutionized our thinking about

i the brain develops, how the mind works, 

1 how children learn. Early childhood

i, which are shared by families and 

, influence future development and 

I in powerful and long-lasting ways.

T h e  d is p a r it ie s  between what children 
kn o w  and  can  d o  a re  already apparent by 
th e  tim e  th e y  e n te r k inde rga rten . These 
d iffe re n ce s  a re  impacted by a variety of social, 
e co n o m ic  and  environmental factors and are 
p re d ic tive  o f  future functioning. We know the 
incredible importance of this early period in a 
ch ild 's  life. It is imperative that we maximize 
the likelihood that children have experiences 
that promote their physical and emotional well­
being.



H o w  a r e  w e  d o i n g  i n  A l a s k a ?

A la s k a  h a s  a number of extensive 
and significant multi system efforts currently 
taking place There is no single point, 
however, at which these efforts for early 
childhood coalesce. The challenge is to 
bring together existing efforts under a 
broadened umbrella, without negctmg or 
duplicating the work already oemg done

Significant systems ga
• A guidance structure to 

comprehensive and 
young children and their

• Comprehensive early 
policy development and

• A service delivery system thOM 
on prevention and early inta 
well as meeting the needs of I
multiple issues.



T h e  E a r ly  C h ild h o o d

Comprehensive Systems project brought 
together public a n d  private partners from 
around the State of Alaska in a collaborative 
effort to review existing early childhood
systems pnd plan for their improvement. Over• ’ Ij 100 stakeholders participated in ufafc groups -*thjat reviewed service deliyery systems, current

I . •' ’ - - •initiatives, funding streams, polities, best
- 9 ’ •practices and information on the status of 

young Alaska children.
R e c o m m e n d a tio n s  were drafted
by the work groups on how systems serving 
children prenatal to § could be improved. The 
drafted recommendations were approved and 
adopted by the Department of Health and Social 
Services Commissioner and the Children's PolicyITeam, which is compnsed of Division Directors 
and Deputy Commissioners and endorsed by the 
Commissioner of the Department of Education 

I and Early Development

|  aeon
''*,112 percent of 04 ysereMMtf 
1 t f  4*7 vwrokte M rtiiiiM M d ir htdtwtods 
* a m i n a u m n o s < M $ 2003-2004.

^OHh24p«tcsntofAiMkacMiwl4iMho
3£ I ■ i L J k L  fa , f - - i-  — U iM M k ft' .«MA  "  h n  wr uny renc* c  iq w m *. „
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The workgroups focused on 
four primary areas:
Medical Home - Access to an insurance 

support for medical homes; provision 
of comprehensive physical and child 
development services fgf all children 
(including children with special health care 
needs); and assessment, intervention, and 
referral of children with developmental, 
behavioral, and psycho-social problems.

Social, Emotional, and
Mental Health - Availability of 
appropriate child development and 
mental health services to address the 
needs of children at risk for developing 
mental health problems.

Early Care and Learning - Development 
and support of quality early care and 
learning services for children 
from birth through 8 that 
support children's early - 
learning, health, and 
development of social 
competence , fJ- ■ Wv'jV

\ u p p o r t lP a r e n t  E d u c a t io n  -  

Ity of comprehensive family support 
irtt education services that impact the 
families to nurture and support the 
tevolofxnent of Iho* children.



SimJrV ttASate - .V'.-

W h a t  r e s o u r c e s  g u i d e d  t h e  w o r k ?
i ■ . ■ . ■ —

search for current 

practices and leading adQO activities in 

the early childhood field.

f o l l o w in g  r e s o u r c e s  e m e r g e d  

e s  p a r t i c u la r l y  I n f lu e n t ia l :

• National Center for Infant and Early 
Childhood Health Policy

• National Research Council Institute 
of Medicine: From Neurons to 
Neighborhoods-The Science of Early 
Childhood Development

• Family Support America

• Zero to Three

• National Association for the Education of 
Young Children

• American Academy of Pediatrics

• Healthy Child Care America

• Center for the Study of Social Policy: 
Strengthening Families Initiative

2006 ECCS Plan





The Vision of the State 
of Alaska Early Childhood 
Comprehensive Systems Pirn 
build and implement a statew it 
early childhood compreher m .■< 
system that supports families ar ; 
communities in their development 
of children who a r e healthy and 
ready to learqjjfiqn entering 
school.

The mu
itive development ana 

Improved health outcomes 
forAlaska's children prenatal 
to 8 by creating a culturally
responsive, comprehensive and 
accessible service delivery syste’ •
I hat links service providers, 
empowers families, and engages 
communities.



jppjap^a^wsas. '-.nwn.-. i .laawMM—ifcrtj rsa-^au,i .  - - ...............

S u m m a r y  o f  P l a n  o u t c o m e s

S y s te m  In f ra s t ru c tu re  
page 13
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page 16
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page 19
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&  P a re n t E d u c a tio n
pa ge  25

1. A permanent guidance structure w i exat to provide ovamight of a com­
prehensive, integrated service system tor young children prenatal to 8.

2 State-level plans and policies wM include integrated best practices for 
early care and learning, medical homes, parent education, family support 
and mental health for young children.

3. Local and regional partnerships between parents, health and social 
services, early care and learning programs, elementary schools, local 
boards and organizations wiN work to ensure continuity of quality, compre­
hensive services for young children and their families.

4. Pediatric/family health care practices will incorporate the seven core 
components of medical home: care that is accessible, family centered, coordi­
nated, continuous, comprehensive, compassionate and cukuraly competent.

5. Young children and their families wi# receive appropriate earty mental 
health services through Medicaid and other sources.

6. The State of Alaska will have a qualified, well-trained workforce providing 
for the social and emotional well-being of young children.

7. Pediatrkrfamity health care practices/public health settings w i incorporate 
screening for maternal depression and caregiver mental health issues.

8. Early care and learning programs for children birth through age 8 will be 
based on standards of best practice.

9. The earty childhood workforce will be wel-qualified and fairfy compensated.

10. Children and families will be able to find and access appropriate early 
care and learning programs.

11. Families will be full and respected partners in their children's early care 
and learning programs.

12. Families of young children will have access to community-based 
parenting and family support programs.

2006 ECCS Plan





E a r l y  C h l f d h o o t f  S y s t e m  I n f r a s t r u c t u r e

O u t c o m a  # 1 :  A  p e r m a n e n t  g u id a n c e  

s tru c tu re  w il l  e x is t  to  p ro v id e  o v e rs ig h t  

o f  a  c o m p re h e n s iv e , in te g ra te d  s e rv ic e  

s y s te m  fo r  y o u n g  c h i ld re n  p re n a ta l  to  8.

There will be a strong and effective guidance structure with a shared vision to oversee state's efforts in supporting a comprehensive earty childhood system.
• Determ ine ro les and  m em bersh ip .
• Ensure adequate staff w ith the expertise and 

skills necessary to support the state's early 
ch ildhood efforts described in this p lan .

• Annua lly  update the P lan for an early 
ch ildhood com prehens ive  system .

O u t c o m e  # 2 :  S ta te - le v e l  p la n s  a n d  

p o l ic ie s  w i l l  in c lu d e  in te g r a t e d  b e s t  

p r a c t ic e s  f o r  e a r ly  c a re  a n d  le a r n in g ,  

m e d ic a l  h o m e s , p a r e n t  e d u c a .  'o n , 

fa m i ly  s u p p o r t  a n d  m e n ta l  h e a th  fo r  

y o u n g  c h i ld re n .

State departments and agencies will work collaboratively to incorporate early childhood best practices into planning efforts and policy development.
• D eve lop  a com m on language and  v is ion  to

be shared w ith agencies/departments about 
best practice m ode ls  of integrated services.

• Promote earty ch ildhood representation at 
p lann ing  m eetings , committees, and existing 
in itiatives and  collaborations.

• Produce annua l reports on the status of 
Alaska's young ch ildren that can be  used for 
p lann ing  and  dec is ion making purposes.

O u t c o m e  # 3 :  L o c a l a n d  re g io n a l  

p a r tn e rs h ip s  b e tw e e n  p a re n ts ,  h e a lth  

a n d  s o c ia l  s e rv ic e s , e a r ly  c a re  a n d  

le a rn in g  p ro g ra m s , e le m e n ta ry  s c h o o ls ,  

lo c a l  b o a rd s  a n d  o rg a n iz a t io n s  w il l  

w o rk  to  e n s u re  c o n t in u ity  o f  q u a lity ,  

c o m p re h e n s iv e  s e rv ic e s .

There will be a network of effective community and regional organizations that support comprehensive early childhood services.
• Identify existing lo ca l and reg iona l early 

ch ildhood collaborations.
• E n co u rag e  and  fund co lla bo ra tions  am ong  

hea lth  system s, s choo ls  and  m enta l 
hea lth , early  ca re  and  lea rn ing , and  fam ily 
support program s.

• Share information w ith lo ca l and  reg ional 
groups on state efforts, in itiatives, systems 
bu ild ing , a nd  best practices.



, 4c — -rmt
O u t c o m e  # 4 :  P e d ia tr ie J fa m ily  health 

c a re  p ra c t ic e s  w il l  in c o rp o ra te  th e  s e v e n  

c o re  c o m p o n e n ts  o f  m e d ic a l  home: 
c a re  th a t  is  a c c e s s ib le ,  fa m ily -c e n te re d ,  

c o o rd in a te d , c o n t in u o u s , c o m p re h e n s iv e ,  

c o m p a s s io n a te  a n d  c u l tu ra l ly  c o m p e te n t.

*1* Children identified with developmental or medical needs will be referred to appropriate services and receive the services and care they need, not limited by their income or insurance status.
• Research and educate providers on appropriate billing procedures and codes for care coordination.• Develop a menu of models for care coordination.• Promote the use of parent consultants or relationships with parent navigation systems in primary care offices.• Promote the use of Bright Futures and other recognized guidelines for health supervision and anticipatory guidance.• Develop and maintain a system for managing health care information for foster children.• Seek sustainable funding for care coordination of services.

2 0 0 6  E C C S  Pic



{♦ All children 0-8 will receive comprehensive well child checks including 
a developmental and mental health screening reflective of the American Academy of Pediatrics recommendations 
(periodicity schedule).

• Educate providers on benefits of 
deve lopmenta l and menta l health screening.

• Educate providers (in addit ion to office 
managers) on bill ing procedures and codes.

• Distribute a m enu of screen ing instruments 
to providers.

• Coordinate with Early and Periodic Screening, 
Diagnosis, and Treatment Program (EPSDT) 
regarding distribution of information to parents 
on the importance of screening.

• Inventory and organ ize serv ice information 
in easy  to access modalit ies (Web site, 
referral lists, etc.).

More eligible children will be enrolled in public health insurance programs (Medicaid. 
Dena l i KidCare).

• Support remova l of the frozen 2003 
standard in determin ing eligibility for Dena l i 
K idCare and restoration of previous levels.

• Partner with and support the work of groups 
such as the Cover ing  Kids Coalit ion.

• Partner with programs that have a ccess  to 
large numbers of young children and their 
famil ies to facilitate enro llment in a pub lic 
health insurance program and engagemen t 
with a med ica l home (WIC, early care and 
learning programs, and others).



S o c i a l ,  E m o t i o n a l  a n d  M e n t a l  H e a l t h

Ofiitudmi at l .111\ < /in. lit, •. • if i Mi ill h

O u tco m e  #5: Young children and their 
families will receive appropriate early 
men*al health services through Medicaid 
and other sources.

There will be reimbursement mechanisms so young children and their families have access to the services necessary to address their social/emotional development.
• Educate  providers on appropriate diagnostic 

procedures and  bill ing codes.
• Utilize appropriate crosswalk between 

d iagnos is for young children and bil ling 
requirements.

• Deve lop  category for children "at-risk” for 
becom ing seriously emotionally disturbed 
(SED) and/or broaden the definit ion for 
ch i ldren 2 and under.

• Expand  the number of qualif ied providers 
e l ig ib le for Med ica id re imbursement.

• R ev iew  serv ice codes to ensure that 
serv ices for young children are grounded in 
the env ironment and the family.

♦J* Alaska Standards of Care will reflect best practices for younc children.
• Improve Alaska's standards by investigating, 

reviewing, and evaluat ing best pract ices in 
other states.

♦J* Financial resources will be available for mental health services for young children.
• Educate employers on the importance of 

choos ing insurance that prov ides for mental 
health serv ices to young children.

• Identify funding streams and support 
strategies to integrate serv ices and supports 
for young children with severe emotiona l 
d isturbances and those at risk for SED .
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O u t c o m e  M :  T h e  S t a b  o f  A la s k a  w i l l

h a v e  a  q u a lif ie d , w e n - tra in e d  w o rk fo r c e  

p r o v id in g  f o r  th e  s o c ia l  a n d  e m o t io n a l

w e ll-b e in g  o f  y o u n g  c h ild re n .

There will be a statewide earty childhood 
mental health professional development 
plan which supports, connects and aligns 
efforts into a comprehensive system of 
training and education.

How young children feel is as 
important as how they think, 
particularly with regard to school 
readiness. ( In s it itu te  o f  M e d ic in e , 2000 )

• Identify current/available workforce 
development opportunities.
Conduct a survey to determine current level 
of expertise in the field.
Research and articulate service provider core 
competencies by levels of service provision 
(including services reimbursed by Medicaid) 
across all early childhood disciplines.
Work with the universities and training 
entities to incorporate earty childhood mental 
health content into their course curriculum. 
Develop a professional development plan 
for training and education in early childhood 
mental health.

+  There will be a system for mental 
health consultation to earty childhood 
professionals and clinical supervision and 
mentorship for service providers.
• Develop a system for early childhood 
mental health supervision and mentorship 
for para professionals and professionals 
working with earty childhood mental health 
issues (e.g., Infant Learning Program staff, 
behavioral health aides, clinicians, child 
development and family workers, and others).

O u t c o m e  # 7 :  P e d ia t r ic l f a m i ly  h e a l th  

c a r e  p r a c t ic e s ! p u b l ic  h e a l th  s e t t in g s  

w i l l  in c o r p o r a te  s c r e e n in g  f o r  m a t e r n a l  

d e p r e s s io n  a n d  c a r e g iv e r  m e n t a l  

h e a l th  is s u e s .

Health care providers will recognize the 
importance of caregiver mental health 
on early childhood social and emotional 
well-being and regularly screen primary 
caregivers for adult mental health issues.
• Educate providers on the benefits of 
screening primary caregivers for risk factors.

• Educate providers (in addition to office 
managers) on billing procedures and codes.

• Distribute a menu of screening instruments.
• Coordinate with EPSDT regarding 
information to parents.

• Inventory and organize service information 
in easy to access modalities (Web site, 
referral lists, etc.).





M a r t y  C a r *  a n d H a t

O u t c o m e  # • :  A l l  e a r ly  c a r e  a n d  

le a r n in g  p r o g r a m s  f o r  c h i ld r e n  b i r th  

th r o u g h  a g e  8  w il l  b e  b a s e d  o n  

s ta n d a r d s  o f  b e s t  p r a c t ic e .

«{> All early care and learning programs will meet or exceed established health, safety 
and program standards.
• Establish early care and learning program 
standards and regulations that reflect markers 
of quality (or standards of best practice).

• Require early care and learning programs to 
meet or exceed established health, safety, 
and program standards.

• Develop and implement a clear, coherent 
and equitable monitoring system for 
program compliance.

• Develop and implement a quality rating 
system that encourages programs to meet 
high quality standards.

Early care and learning programs will use Alaska’s Early Learning Guidelines to better understand, support and enhance children’s development and learning.
• Develop and disseminate user friendly Earty 
Learning Guidelines materials for providers.

♦♦♦ Early care and learning programs will use a variety of appropriate methods to regularly screen, assess, and monitor progress of individual children.
• Develop and disseminate information to 
programs on the importance of regularly

screening, assessing and monitoring 
children's progress and the resources, 
available.

<$» Health and mental health specialists will be available to assist early care and learning programs with special issues.
• Develop and implement a system for health 
and mental health specialists to provide 
consultation and direct services in natural 
settings such as earty care and learning 
programs (expand Head Start-like models).

O u t c o m e  # 9 :  T h e  e a r ly  c h i ld h o o d  

w o rk fo rc e  w il l  b e  w e ll-q u a li f ie d  a n d  fa ir ly  

c o m p e n s a te d .

♦J* There wil; be a statewide system of professional development in early childhood education and statewide access 
to that system.
• Provide campus-based and distance- 
delivered education opportunitie*

• Support the university system in meeting 
the requirements for accreditation in Early 
Childhood Education.

• Maintain a registry system that documents 
the individual professional development of 
providers.

• Develop and implement a registry of 
approved trainers.

• Maintain and publicize a Web site that 
provides information on professional 
development opportunities.



❖  Early care and learning pracbtioners vvill meet 
Ihe educational standards for Iheir position
• Establish educational standards for ear l y  
care and learning providers and e m b e d  
them in requirements for programs.

• Develop and advocate for guidelines 
to be adopted by the State Board of 
Education and Early Development moving 
pre-K-3 teachers toward certification in 
early childhood development or an early 
childhood endorsement.

❖  A professional development framework 
articulating career advancement will be 
utilized by early care and learning providers
• Disseminate information about the proiessionai 
development framework and encourage its use 
by providers and employers.

❖  Wages and benefits of people who work 
in the earty care and learning field will
be improved to reflect compensation for 
education and experience.
• Promote analysis of wage and benefit issues
• Develop options for improving benefits for 
early care and learning providers.

• Explore the development of a system for 
rewarding programs which demonstrate a 
commitment to livable wages and benefits

• Conduct an annual survey of providers 
regarding early childhood workforce issues

O u t c o m e  # 1 0 :  C h ild re n  a n d  fa m il ie s  w ill 

b e  a b le  to  f in d  a n d  a c c e s s  a p p ro p r ia te  

e a r ly  c a re  a n d  le a rn in g  p ro g ra m s .

There will be a range of early care and

?0i



learning program models to moat toe 
developmental needs of young children.
• Ensure a range of program models
are available.

• Support collaboration between early care 
and learning programs and child protection 
services and provide adequate funding to 
ensure that children in the state’s custody 
are placed in high quality earty care and 
learning programs.

• Develop a free, voluntary, universal pre-K 
system for 4 and 5 year-olds using a mixed 
delivery system with funding that follows 
the child.

♦J» There will be a sufficient supply of earty 
care and learning programs to meet the 
needs of families with children from birth to 8.
• Research and implement strategies to 
increase the supply of child care where 
needed, especially programs serving: infant 
and toddlers, children with special needs, 
children in rural areas, school-age children, 
children needing non traditional hour care.

• Implement strategies to increase access to 
Head Start and Earty Head Start programs.

• Implement strategies to increase access to 
Early Intervention Programs.

♦J* Families will have access to consumer information and have the resources to make informed choices regarding their child's early care and learning.
• Implement a quality rating system statewide 
to help parents determine the quality of care.
• Provide consumer information to parents

2006 ECCS Plan



that is ueer-<riendiy and m A M  In multiple 

formal*, languages and locations (such 

as plaoas of employment, madfoal offices. 

W IC , Puttie Assistance, etc.).
• Develop puttie service announcements 

for radio and television with consumer 
information regarding quality care and 
learn ing  programs.

«$» Families with financial needs will have 
access to resources to help cover the cost 
of child care.

• Support a ch ild  care ass is tance rate 
schedu le  in w h ich  parents pay no  more than 
1 0  percent of their in com e  for ch ild  care.

• Support a  ch ild  care ass is tance rate 
equ iva lent to the 75th percentile of the 
current market rate.

• Support adequate fund ing for ch ild  care 
ass is tance programs.

• Provide support in h e lp ing  parents and 
providers understand the ch ild  care 
ass is tance system .

• Support ch ild  care ass is tance be ing  
ava ilab le  for fam ilies w hose  in com e is up to 
85 percent of the State M ed ian  incom e.

O utcom e # 1  f : Families will be full and 
respected partners in their children's 
early care and learning programs.

Early care and learning programs will 
have pctive family support and parent 
involvement components.

• Research and d issem inate information on 
best practices in outreach, engagem en t and 
fam ily support m odels .

• Support the imp lementation of fam ily support
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m od* such as Strengthening FamMes in a> 
earty care and learning settings.

* Require the use of the Strengthening 
Families Self-Assessment in early care and 
learning programs.

• Train ch ild  care licensers in the Strengthening 
Fam ilies Self-Assessment Tool.

<Q» Earty care and learning programs will 
be responsive to the different cultural 
and language needs of the families and

Young children whose caregivers 
provide ample verbal and cognitive 
stimulation, who are sensitive and 
responsive, and who give them 
generous amounts of attention and 
support are more advanced in all 
realms of development compared 
with children who fail to receive 
these important inputs.

(Lamh. 1998; Smith. 1998)

children that they serve. (Support cNIdren 
in the continuation of their home culture 
and language while helping them to speak, 
read and write English.)

• Encourage programs to recruit, hire, and train 
staff representing the cultures that they serve

• Provide tra ining information and strategies 
to providers on how  to successfu lly  engage 
fam ilies of d iverse cultures.

• Create  opportun ities for community 
m em bers w ith d iverse backgrounds to 
partic ipate in a network of support for eariy 
care and  learn ing programs.

Early childhood programs will facilitate the  
transitioning of children and their families to 
new classrooms/programs by implementing 
key elements that characterize early c a re  
and learning standards of best practice.

• Promote continuity betw een earty care 
and team ing programs by supporting 
key e lem ents  of effective early ch ildhood 
programs: devetopm enta lly  appropriate 
practice, parent invo lvem en t and support 
serv ices for ch ild ren and parents.

• D eve lop  and  d issem inate information on the 
im portance o f transitioning ch ild ren and  their 
fam ilies and  assist programs in deve lop ing  
transition procedures.

• Support co llaboration betw een earty care 
and  learn ing programs, Infant Learning 
Programs and schoo l districts.
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Principles o f Family 
Support Practice

• Staff and families work 
together in'relationships 
based on equality and 
respect.

• Staff enhance 
families' capacity to 
support tpe growth 
and development of 
all famify members
- adults, youth, and 
children.



Family Support & Parent Education
Outcome #12: Families of young 
children will have access to community- 
based parenting and family support
programs
♦J* Programs serving young children 

and their families will be responsive to 
emerging family and community issues 
and model the principles of family support 
in all program activities.

• Create a statewide family support 
clearinghouse that serves as a 
repository of information regarding 
best practices in family services;

supports  in te rd is c ip lin a ry  tra in ing ; 
p rov id es  te c h n ic a l a ss is tan ce ; d is tr ibu tes 
in fo rm ation  to p rogram s, s takeho ld ers  
and  p o licy  makers; a n d  lin k s  to  se rv ices .

<$» All families with young children 
will have access to a user-friendly, 
culturally competent, integrated service 
delivery system.

• Promote “o ne  door opens  every door” 
by supporting: community-based fam ily 
resource centers; one-stop shopp ing  serv ice 
de livery models; fam ily-tofam ily support; 
integrated case  m anagem ent.

Families will be well informed regarding 
parenting and child development issues.

• Support programs that prov ide eas ily  
a ccess ib le  parenting information and 
referrals for a ll A laska fam ilies w ith young 
ch ildren (“parent lines.' Web-based 
serv ices , home-based delivery, etc.).

«$♦ Families will be supported in their role as 
primary caregivers.

• Encourage fund' g o f programs that 
promote fam ilies as resources to the ir own 
members, to other fam ilies, to programs.
and to communities .

• Encourage employers to deve lop  fam ily 
friendly po lic ies (e.g.. fam ily hea lth benefits, 
on-site ch ildcare facilities, flex ib le work 
schedu les , chang ing  stations in restrooms, 
a ccess to parenting information, etc.).

• Support and recogn ize  comm unity activ ities 
wh ich promote hea lth and w e llness in 
fam ilies with young ch ildren .

• Families are 
resources to their 
own members, to 
other families, to 
programs, and to. * . 
communities

• Programs affirm and 
strengthen families' 
cultural, racial, and 
linguistic identities 
and enhance their 
ability to function in a 
multicultural society

• Programs are 
embedded in 
their communities 
and contribute i, 
the community 
building proi ess
• Programs 
advocate wit it 
families for servn es 
and systems that 
are fair, responsive, 
and accountable to 
the families ser veit
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1 ECCS Partners
Many thanks to the partners who contributed to the

development of the ECCS Plan
Medical Home: Early Care and Learning:

Department of Health and Social Services Dc partment of Health and Social Services
• Division of Public Health * Division of Public Assistance
* Division of Health Care Services * Office of Children's Services
• Division of Public Assistance • Division of Public Health
* Governor's Council on Disabilities and Department of Education and Early Development

Special Education • Teaching and Learning Support
• Commissioner's Office University of Alaska Fairbanks

Municipality of Anchorage, Department of Health and * School of Education, Department of Early
Human Services Childhood Education

Alaska Chapter of the American Academy of Pediatrics University of Alaska Southeast,
All Alaska Pediatric Partnership * College of Education, Department of Teaching &
Alaska Primary Care Association Learning, Earty Childhood Program
Alaska Native Tribal Health Consortium * Professional Education Center, Center fur
Alaska Native Medical Center Teacher Education, (SEED) System for Earty
Mat-Su Services for Children and Adults Education Development Council
Family Voices University of Alaska Anchorage
Alaska CARES * College of Education, Department of Counseling
Stone Soup & Special Education
StARHC (Southeast Alaska Regional Health Consortium) * Center for Human Development
Yukon Kuskokwim Health Corporation Child Care Connection
Upper Tanana Development Corporation Head Start Association for the Education of Young Children-
Covering Kids Coalition Southeast Alaska
Sunshine Community Health Center Play-n-Leam Child Development Centers
Andrea Bateman, M.D. Alaska Childcare Resource and Referral Network
Carol Joyce Buchholtz, M.S. Southcentral Foundation Head Start Program 

Chugiak Children's Services Head Start Program 
North Star Borough Earty Childhood Commission 
Families First 
Parents As Teachers
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Mental Health:

Department of Health and Social Services
• Division of Behavioral Health
* Office of Children s Services
* Commissioner’s Office 

Department of Administration
• Office of Public Advocacy 

Christian Health Associates 
Psychology Resources
Mental Health Board-Chiktren's Committee
Yukon Kuskokwim Health Corporation
Southcentral Foundation
Norton Sound Health Corporation
Bristol Bay Area Health Corporation
Sitka Tribe of Alaska
Alaska Behavioral Health Association
Blanket of Wellness
Juneau Youth Services
Tundra Women's Coalition
North Star Hospital
Rural Alaska Community Action Program Head Start 

Programs 
Kids' Corps Inc. Head Start Program 
Play-n- Learn Child Development Centers 
Anchorage Community Mental Health Center 
Elmendorf Air Force Base, Family Support Program 
Family Centered Services 
Child Care Connection
Zero to Three: Partnering with Parents Project 
Disability Law Center 
Marianne VonHippel M.D.
Jeanine Jeffers-Wotfe

Family Support & Parent Education :

Department of Health and Social Services
• Office of Children's Services
• Division of Public Heath
• Division of Public Assistance
• Governor's Cound on DisobMioa&Specel Education 

Asses nr Youm nô am, Asaooenn or Maeka school Boards 
Association for the Education of Young Chidren
-Southeast Alaska 

Partnership for Families and Children 
Anchorage Native Medical Center 
Kids' Corps Inc. Head Start Program 
Child Care Connection 
Success By Six 
United Way of Anchorage 
Stone Soup
North Slope Family Services 
Municipality of Anchorage, Department of Health and 

Human Services 
Alaska Youth and Family Network 
Catholic Community Services 
Mat-Su Services for Children & Adults, Inc.
REACH
Denali Family Services
Hoonah City School District Parents As Teachers Program
Anchorage School District Chid in TranstavHomeless Reject
Reclaiming Futures
Alaska Injury Prevention Center
Prevent Child Abuse America-Alaska Chapter
Resource Center for Parents and Children
Volunteers of America
Family Training Associates
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Karjcen K. Jackson
C o m m ission er  

Ibmmy JandovalDeputy Commissioner, GCS
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