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F I S C A L  N O T E

STATE OF ALASKA
2007 LEGISLATIVE SESSION

Revision Dale/Time (Note if correclion):_________________
Title "Relating to civics education and a citizens'

REPORTED OUT

MAY 1 2  2007

SENATE FINANCE COMMITTEE
Fiscal Note Number: 
Bill Version:
(H) Publish Date:

Dept. Affected: 
'RDU

1
CSHCR 6(HES) 
4/20/07_______

Legislature
Legislative Council

Sponsor
Requester

a d v is o r y  task force . Component Council and Subcommittees
Representative Harris
Houso HESS Committee

E x p e n d i t u r e s / R e v e n u e s
Note: Amounts do not include inflation unless otherwise noted below.

C o m p o n e n t  N o ,  783

( T h o u s a n d s  o f  D o l l a r s )

OPERATING EXPENDITURES FY 2008 FY 2009 FY 2010 FY 2011 FY 2012 FY 2013
Personal Sen/ices 
Travel 
Contractual 
Supplies 
Equipment 
Land & Structures 
Grants & Claims 
Miscellaneous

0.0
18.0
0.5
0.0
0.0

TOTAL OPERATING 18.5 0.0 0.0 0.0 0.0 0.0

ICAPITAL EXPENDITURES"

CHANGE IN REVENUES ( i — T
FUND SOURCE (Thousands of Dollars)
1002 Federal Receipts
1003 GF Match
1004 GF
1005 GF/Program Receipts 
1037 GF/Mental Health
Other (Specify Type--Do not abbreviate)

18.5

TOTAL 18.5 0.0 0.0 0.0 0.0 0.0

Estimate of any current year (FY2007) cost:  0 ° ____
Check this box (X) if funding for this bill is included in the Governor's FY 2008 budget proposal: [

POSITIONS ____________________
Full-time
Part-time
Temporary

ANALYSIS: (Attach a soparato pago if r.ocossary)
H C R  6  e s t a b l i s h e s  a  C i t iz e n s '  A d v is o r y  T a s k  F o r c e  to r e v ie w  A la s k a ' s  c o n t e n t  s t a n d a r d s  for c iv ic s  

e d u c a t i o n ,  r e c o m m e n d  w e l l -a r t ic u lt a te d  c iv ic s  curr icu la ,  a n d  p r o p o s e  ef fect ive  p r o f e s s i o n a l  d e v e l o p m e n t  
s t r a te g ie s  for t e a c h e r s  in  a  c o m p r e h e n s i v e  f a s h io n .  T h e  task force  will  report b a c k  to th e  L e g is l a t u r e  a n d  
t h e  A l a s K a  B o a r d  o f  E d u c a t i o n  a n d  E a r ly  D e v e l o p m e n t  o n  or b e f o r e  J a n u a r y  1 ,  2 0 0 8 ,  o n  w a y s  to im p l e m e n t  
t h e  r e c o m m e n d a t i o n s  o f  th e  A l a s k a  C i v i c  L e a r n i n g  A s s e s s m e n t  P r o je c t .

T h e  S p e a k e r  o f  I h e  H o u s e  wil l a p p o i n t  2  m e m b e r s  to th e  T a s k  F o r c e ,  I h e  S e n a t e  P r e s id e n t  will  a p p o i n t  2 
m e m b e r s  to I h e  T a s k  F o r c e ,  a n d  t h e  G o v e r n o r  will  a p p o i n t  1 m e m b e r  to the  T a s k  F o r c e .  F o r  I h e  p u r p o s e s  
of  th is  f isca l  n o t e  it is a s s u m e d  that e a c h  P r e s i d i n g  O f f ic e r  will  a p p o i n t  o n e  L e g is l a t o r  a n d  o n e  c it iz e n  to the  
T a s k  F o r c e  T h e  G o v e r n o r  will a p p o i n t  o n o  c it iz e n  m e m b e r .

Prepared by: Karla Schofie’d, Deputy Director____________________________  Phono 465-6626______
Division Administrative Services____________________________________ Date/Timo 4/12/07 8:49 AM

Approved by: Pamela Vami, Exccutivo Director__________________________________ Date 4/12/07 8:49 AM
Agency Legislative Affairs Agency__________________________________
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A N A L Y S I S  C O N T I N U A T I O N
C o s l s  for staff ing  I h e  T a s k  F o r c e  wil l b e  a b s o r b e d  b y  t h e  L e g i s l a t u r e .

It is  a n t ic i p a t e d  th e  T a s k  F o r c e  will  m e e t  th re e  t im e s  in  F Y 0 7  to p r e p a r e  their i port a n d  two m e m b e r s  of  
t h e  T a s k  F o r c e  will trave l to  th e  J u n e a u  to p r e s e n t  their f i n d in g s  lo  t h e  L e g i s l a t u r e  in  J a n u a r y  o f  2 0 0 8 .  
E a c h  m e e t i n g  o f  th e  c o m p l e t e  T a s k  F o r c o  c o s l s  a p p r o x i m a t e ly  $ 5 , 0 0 0 .

A  s m a l l  c o n t r a c t u a l  b u d g e t  is  i n c l u d e d  in  th is  f isca l  n o t e  for m i n i m a l  p h o n e  e x p e n s e s  a n d  p o s t a g e  to m a i l  
I h e  report to in t e r e s t e d  p a r t ie s .

T h e  L e g i s l a t iv e  Affa irs  A g e n c y  will a b s o r b  th e  c o s t s  for p r in t in g  the  report a n d  t e le c o n f e r e n c in g  the  
m e e t i n g s .

FISCAL NOTE # 1

STATE OF ALASKA B1LL NO. CSH CR  6 (H E S )_____
2007 LEGISLATIVE SESSION

Pago 2 of 2



F I S C A L  N O T E

REPORTED OUT

MAY 1 2 r 0 7

SENATEfM' . ' " " r

STATE OF ALASKA
2007 LEGISLATIVE SESSION

R e v i s i o n  D a t e / T i m e  ( N o t e  if c o r r e c t io n ) ;________
Title "Relating to civics education and a

Fiscal Note Number:
Bill Version:
(S) Publish Dato:
Dept. Affected: 

'RDU

SCS CSHCR G(SED)
5/11/07

Education

citizens' advisory task force."
Teaching & Learning Support

Component School and Student Achievement
Sponsor
Requester

Representative Harris
Senate Special Committeo on Education

E x p e n d i t u r e s / R e v e n u e s

Component No. 

( T h o u s a n d s  o f  D o l l a r s )

2796

Note: Amounts do not include inllation unless otherwise noted below.
OPERATING EXPENDITURES FY 2008 FY 2009 FY 2010 FY2011 FY 2012 FY 2013
Personal Services 
Travel 
Contractual 
Supplies 
Fquiprnent 
Land & S liudures 
Grants & Claims 
Miscellaneous

3.0

TOTAL OPERATING 3.0 0.0 0.0 0.0 0.0 0.0

CAPITAL EXPENDITURES

|CHANGE IN REVENUES ( ) J

FUND SOURCE (Thousands of Dollars)
1002 Federal Receipts 
1007 GF Match 
" j04 GF
1005 GF/Program Receipts
1037 GF/Mentat Health
Other (Specify Typo-Do not abbreviate)

3.0

TOTAL 3.0 0.0 0.0 0.0 0.0 0.0

0 .0Estimate of any curront yoar (FY2007) cost:
Mark this box (X) if funding for this bill Is included in the Governor’s FY 2008 budgot proposal:

POSITIONS
F u l l -t im e
Part-time
T e m pora ry

ANALYSIS: (Attach a  soparato pago ifnocossary)
H C R  6  e s t a b l i s h e s  a  C i t i z e n s '  A d v is o r y  T a s k  F o r c o  to r e v ie w  A la s k a ' s  c o n t e n t  s t a n d a r d s  for c iv ic s  e d u c a t i o n ,  
r o c o m m e n d  w e l l - a r t ic u la t e d  c iv ic s  c u r r ic u la ,  a n d  p r o p o s e  ef fect ive  p r o f e s s i o n a l  d e v e l o p m e n t  stra teg ies  for 
t e a c h e r s  in  a  c o m p r e h e n s i v e  f a s h i o n .  T h e  task force will  report b a c k  to I h e  L e g i s l a t u r e  a n d  th e  A la s k a  B o a r d  
o f  E d u c a t i o n  &  E a r l y  D o v o l o p m e n t  o n  or  b e f o r e  J a n u a r y  1 ,  2 0 0 8 ,  o n  w a y s  to i m p l e m e n t  t h e  
r e c o m  n o n d a t i o n s  o f  t h e  A l a s k a  C i v i c  L e a r n i n g  A s s e s s m e n t  P r o je c t .

T h u  A la s k a  D e p a r t m e n t  o f  E d u c a t i o n  &  E a r ly  D e v e l o p m e n t  wil l a s s i g n  a  staff m e m b e r  t h o  r e s p o n s ib i l i t ie s  o f  
fac i l itat ing  th e  ta sk  forco  m e e t i n g s  a n d  c o m p i l i n g  I h o  in f o r m a t io n  for t h o  report to the  L e g is l a t u r e .  T h i s  f isca l  
n o t o  will  c o v e r  t h e  tr a v e l-r o la t o d  e x p e n s e s  for th o  3  a n t ic i p a t e d  f a c e - t o - f a c e  m e e t i n g s .

Prepared by: Terri Campboll_________________________________________________ Phono 465-fT 19
Division Teaching & Looming Support  Dnte/Timo 5/9/07 6:45 a.m.

Approved by: Barbara Thompson, Deputy Commissioner_____________________  Dato 5/9/200/_______
Agency Education A Early Dovolopmon ____________________________

(fU.Hr.) O/IIWOWI OMU)
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Alaska State Legislature
Session: (Jnn-May)
Slate Capitol, Room 208 
Juneau, AK 99801-1182 
(907) 465-4859 
I-ax (907) 465-3799

J o h n  H a r r is
Speaker o f the House 

SPONSOR STATEMENT

In te r im : (June-Dee) 
716 West 4th Avenue, Suite 300 

Anchorage, AK 99501-2133 
(907)269-0129 

Fax (907)269-0128

SENATE COMMITTEE SUBSTITUTE FOR COMMITTEE 
SUBSTITUTE FOR HOUSE CONCURRENT RESOLUTION 6 (SED)

Relating to civics education and a citizens' advisory task force.

The public school system in the United States is a fundamental protection for democracy, 
but only i f  each generation learns the importance o f  civic involvement. The goal o f  this 
resolution is to reinvigorate the teaching o f  civics in our public schools. Those supporting 
SCS for CSHCR 6 (SED) believe that the first step must be a review o f  Alaska’s civic 
education policy and a plan for improvement.

The public clearly supports a strong civics education, but in our emphasis on student 
achievement in the basics o f  reading, writing and mathematics, the teaching o f  civics has 
suffered. The supporters o f  this resolution believe that with professional development for 
teachers and improved curricula, Alaska K-12 schools can successfully incorporate civics 
learning into reading and writing programs.

CSC for CSHCR 6 (SED) follows the work o f  the Alaska Civic Learning Assessment 
Project. This group o f  19 Alaskans from many walks o f  life agreed in a recent report that 
Alaska schools could improve civics learning among K-12 students -  indeed, that such an 
improvement is imperative to the health o f  our democracy -  and made several 
recommendations for follow-up work. The citizens advisory task force created by SCS 
for CSHCR 6 (SED) would help advance that follow-up work by focusing on well- 
articulated civics curriculum and effective professional development strategies for 
teachers, as well as review existing civics content standards.

The work o f  the Alaska Civic Learning Assessment Project was funded by a grant from 
the Alaska Teaching Justice Network and the national Campaign for the Civic Mission o f  
Schools. It is anticipated that similar non-state funding sources could be utilized to fund 
the work o f  a voluntary citizens advisory task force.

The task force would meet to organize in the Summer o f  20U7, then hold two other 
meetings to hone recommendations and complete its report to the Legislature and the 
Board o f  Education & Early Development within the tirst thirty days o f  next session.
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D a i l y  N e w s  -  M i n e r

Civics education
P u b l is h e d  A p r i l  29 ,  2007

W h i l e  t h e r e  is  n o  l a c k  o f  i n t e r e s t  o r  e f f o r t ,  a r e p o r t  f o c u s i n g  o n  c i v i c  e d u c a t i o n  in  A l a s k a ’ s s c h o o l s  
s u g g e s t s  o u r  s t a t e  c o u l d  s t i l l  d o  a  b e t t e r  j o b  o f  b u i l d i n g  its  n e x t  g e n e r a t i o n  o f  p u b l i c  l e a d e r s  a n d  i n v o l v e d  
c i t i z e n s .

C o n c u r r e n t  r e s o l u t i o n s  n o w  in  th e  s t a t e  H o u s e  a n d  S e n a t e  f o l l o w  r e c o m m e n d a t i o n s  o f  th e  r e p o r t  a n d  c a l l  
f o r  c r e a t i o n  o f  a  t a s k  f o r c e  t o  r e p o r t  b y  J a n u a r y  2 0 0 S  o n  th e  b e s t  w a y s  t o  t r c n g t h e n  c i v i c  e d u c a t i o n  in 
A l a s k a ’ s  s c h o o l s .

I t ’ s  a  w o r t h y  s u b j e c t  a n d  a  r e s o l u t i o n  s u p p o r t i n g  th e  t a s k  f o r c e  s h o u l d  b e  a p p r o v e d ,  b u t  th e  t a s k  f o r c e  
w i l l  l a c e  a  d i f f i c u l t  q u e s t i o n  a n d  its  r e c o m m e n d a t i o n s  l i k e l y  w i l l  r e c e i v e  s c r u t i n y .

T h e  r e p o r t  o f  t h e  A l a s k a  C i v i c  L e a r n i n g  A s s e s s m e n t  P r o j e c t  i s s u e d  in  N o v e m b e r  2 0 0 6  n o t e s  t h e r e  a r e  
n u m e r o u s  c i v i c  e d u c a t i o n  e f f o r t s  th a t  h a v e  b e e n  c a r r i e d  o u t  o r  a r e  s t i l l  a c t i v e  in  A l a s k a ’ s  s c h o o l s ,  n o t  th e  
l e a s t  o f  w h i c h  a r e  p r o g r a m s  l i k e  K i d s  V o t i n g  a n d  Y o u t h  C o u r t s ,  b o t h  o f  w h i c h  a r e  s t r o n g  in  F a i r b a n k s  
b u t  r e l y  h e a v i l y  o n  v o l u n t e e r  e f f o r t s  a n d  p a r e n t a l  i n v o l v e m e n t .

S t i l l ,  A l a s k a  l a g s  b e h i n d  th e  n a t i o n  in  s e v e r a l  r e s p e c t s  a n d  p a s t  c i v i c s  e f f o r t s  h a v e  f a l t e r e d  d e s p i t e  
d e d i c a t e d  e f f o r t s ,  a c c o r d i n g  t o  t h e  r e p o r t .  It p o i n t s  o u t  th a t  A l a s k a  d o e s  n o t  r e q u i r e  s t u d e n t s  t o  c o m p l e t e  
a  c i v i c s  c o u r s e .  I t ’ s  e n c o u r a g e d  b u t  l e f i  t o  th e  d i s t r i c t s .  T h e  s t a t e  a l  o  h a s  n o  d e p a r tm e n t  s t a f f  d e d i c a t e d  
to  c i v i c s  l e a r n i n g ,  t h e r e  a r e  n o  c i v i c s  c u r r i c u l u m  d i r e c t o r s  in  th e  d i s t r i c t s  a n d  A l a s k a  is  o n e  o f  o n l y  f i v e  
s ta te s  th a t  d o c s  n o t  h a v e  a  f o r m a l  c e n t e r  f o r  l a w - r e l a t e d  e d u c a t i o n .

G i v e n  th e  s i z e  o f  o u r  p o p u l a t i o n  a n d  u n i q u e  e d u c a t i o n  s y s t e m ,  s o m e  o f  th a t  m a k e s  s e n s e .

W h a t  is  c l e a r  f r o m  th e  r e p o r t  is  th a t  t h e r e  a l r e a d y  a r e  a n u m b e r  o f  p r o g r a m s  a v a i l a b l e  t o  t e a c h e r s  a n d  
s t u d e n t s ,  b u t  t im e ,  r e s o u r c e s  a n d  c o m p e t i n g  p r i o r i t i e s  a r e  a n  i s s u e .  T h a t  m e a n s  t h e r e  is  n o  e a s y  f i x .  
S o c i e t y  r e c o g n i z e s  c h i l d r e n  m u s t  b e  e x p o s e d  to  m o r e  th a n  r e a d i n g ,  w r i t i n g  a n d  a r i t h m e t i c  t o  g r a d u a t e  
w i t h  a  w e l l - r o u n d e d  e d u c a t i o n ,  r e a d y  f o r  c o l l e g e  o r  th e  w o r k f o r c e  a n d  r e a d y  t o  b e  p r o d u c t i v e ,  i n v o l v e d  
a d u l t  c i t i z e n s .

S t u d e n t s  a n d  t e a c h e r s  w h o  f a c e  h e a v y  e d u c a t i o n a l  d e m a n d s  h a v e  f o u n d  c r e a t i v e  w a y s  t o  w e a v e  c i v i c s  
l e a r n i n g  i n t o  c l a s s r o o m s  d o w n  t o  t h e  k i n d e r g a r t e n  l e v e l .  The* s t a t e ’ s m a j o r  h i g h  s c h o o l s  o f f e r  e x c e l l e n t  
c i v i c s  o p t i o n s .

P e r h a p s  a  t a s k  f o r c e  c a n  f i n d  w a y s  t o  e n h a n c e  e x i s t i n g  e f f o r t s .  A n y  s u c h  e x a m i n a t i o n  c a n ' t  i g n o r e  th e  
e d u c a t i o n a l  r o l l  p a r e n t s  n o t  o n l y  s h o u l d ,  b u t  m u s t ,  p l a y .  T h e  K i d s  V o t i n g  m o d e l  h a s  b e e n  s u c c e s s f u l  in  
t y i n g  m  th e  a c t i v i t i e s  o f  p a r e n t s  d u r i n g  an  e v e n t  ( E l e c t i o n  D a y )  w i t h  i n - s c h o o l  l e a r n i n g  in  e v e n  th e  
y o u n g e s t  c l a s s r o o m s .  Y o u t h  C o u r t  r e l i e s  h e a v i l y  o n  a d u l t  p r o f e s s i o n a l s  w h o  v o l u n t e e r .  O f f e r i n g  a 
r e q u i r e d  s t a t e w i d e  c i v i c s  c o u r s e  r e q u i r e m e n t  m a y  n o t  b e  a  r e a l i s t i c  d e m a n d  f o r  s m a l l e r  d i s t r i c t s .

A  task force can focus on fiscally sustainable ideas to ensure Alaska's children have every' advantage

i u i : •i jo :uu; ii.iv am
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when it comes to eivies education now, in the future and for the future.

T h i s  art ic le  m a y  b e  a c c e s s e d  o n l i n e  at h t t p :/ / n e w s m in e r .c o m / 2 0 0 7 / 0 4 / 2 9 / 6 7 3 4 .
T h i s  art ic le  is  c o p y r ig h t e d  p r o per ty  o f  the  F a ir b a n k s  D a i l y  N e w s - M i n e r .  U n a u t h o r i z e d  r e p r o d u c t io n  o f  th is  art ic le  othe r  
t h a n  for p e r s o n a l  u s e  is  strictly p r o h ib i t e d .  T o  o b t a in  p e r m i s s i o n  for r e p u b l i c a t i o n  in  a n y  f orm , p l e a s e  c o n t a c t  the  
N e w s - M i n e r .  V is it  h t t p :/ / n e w s m in e r .c o m / c o n t a c t /  for m o r e  in f o r m a t io n .
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A healthy democracy depends on the participation of citizens, and that 
participation is learned behavior; it doesn’t just happen. As the 2003 report "The 
Civic Mission Schools” noted: "Individuals do not automatically become free and 

responsible citizens, but must be educated for citizenship." That means civic 
learning— educating students for democracy— needs to be on par with other

academ ic subjects.

• i—Sandra Day O’Connor & Roy Roiner 
“Not By Math Alone”

T he  W a s h in g to n  P o s t,  March 25 , 2006

Americans are blessed to live in the world’s oldest democracy, and this nation 
remains a beacon of liberty for the world. But for this or any democracy to work, 

it must rely on informed and engaged citizens— citizens who understand how 
their government and political system work as well as their own rights and 

responsibilities. In recent years, as civic learning has been pushed aside, society 
has neglected a fundamental purpoce of American education, putting the health

of our den . jcracy at risk.

—National Advisory Council,
Campaign fo r the Civic Mission o f Schools,

“Call to Action” April 17 , 2006

(T)here is an urgent need to address the low level of civic engagem ent in 
America ... Civic education should be seen as a core subject. W ell-def;ned 

state standards and curricular requirements are necessary to ensure that civic 
education is taught effectively at each grade le v e l... Strengthening the civic 
mission of schools must be a shared responsibility of the public and private 

sectors at the community, local, state, and national levels.

—First Annual Congressional Conference on Civic Education 
September 2003 , Washington, D.C.

There is now strong evidence that we have allowed the crucial processes and 
learning indispensable to productive citizenship to become marginalized. In too 

many schools today, hands-on experience that might teach and train young 
people in the vital tasks of citizenship remain untaught, unexperienced, and 

untested ... This neglect must be remedied.

—Brucc O. Boston, American Youth Policy Forum & Association for 
Supervision & Curriculum Development, R e s to r in g  th e  B a la n c e  

B e tw e e n  A c a d e m ic s  a n d  C iv ic  E n g a g e m e n t  in  P u b lic  S c n o o ls ,  2005



T A B L E  O F  C O N T E N T S

I. IN T R O D U C T IO N ................................................................................................................ 1

A. Civic Education in Am erica...................... 1

B. National Research Findings.......................................................................................3

C. Alaska’s Unique Challenges to Fostering Civic Learning................................ 5

II. TH E  A LA S K A  CIVIC LEARN IN G  A S SE SSM EN T P R O J E C T ......................... 8

A. Key Findings of ACLA Project................................................................................... 8

B. The Alaskan Educational C ontext........................................................................... 9

C. Survey of Civic Learning Opportunities in School Districts...........................10

D. Snapshot of Civic Knowledge. The ACLA Civics Q u iz .................................16

E. Student and Elder Voices: Responses from Focus G roups........................ 18

III. F IN D IN G S ........................................................................................................................... 21

IV. R E C O M M E N D A T IO N S .................................................................................................22

V. C O N C LU S IO N ..................................................................................................................26

A P P E N D IC E S ..............................................................................................................................28



I. INTRODUCTION

A . C iv ic  E d u c a t io n  in  A m e r i c a

In late 2002, the Center for Information and Research on Civic Learning and 
Engagem ent (C IRCLE) and Carnegie Corporation of New York, in consultation 
with the Corporation for National and Community Service, convened a series of 
meetings involving some of the nation's most distinguished and respected 
scholars and practitioners in the area of civic education. The purpose was to 
determine, based on solid data and evidence, the components of effective and 
feasible civic learning programs. Representing a diversity of political views, a 
variety of disciplines, and various approaches, these individuals shared a 
common vision of a richer, more comprehensive approach to civic education in 
the United States, notwithstanding some disagreement about aspects of how 
civic education should be conducted.

Their final report, entitled The Civic Mission o f Schools, is a compelling statement 
of the national landscape regarding civic learning and the critical role that schools 
play in fostering citizenship education. Below is an excerpt from the report’s 
Executive Summary:

For more than 250 years, Americans have shared a vision of a 
democracy in which all citizens understand, appreciate, and 
engage actively in civic and political life. In recent decades, 
however, increasing numbers of Americans have disengaged from 
civic and political institutions such as voluntary associations, 
religious congregations, community-based organizations, and 
political and electoral activities such as voting and being informed 
about public issues. Young people reflect these trends: they are 
less likely to vote and are less interested in political discussion and 
public issues than either their older counterparts or young people of 
past decades. As a result, many young Americans may not be 
prepared to participate fully in our democracy now and when they 
become adults.

Recognizing that individuals do not automatically become free and 
responsible citizens but must be educated for citizenship, scholars; 
teachers; civic leaders; local, state, and federal policymakers; and 
federal judges, have with the encouragement of tho president of the 
United Stales, called for new strategies that can capitalize on 
young people's idealism and their commitment to service and 
voluntarism while addressing their disengagement from political 
and civic institutions. One of the most promising approaches to 
increase young people’s informed engagement is school-based 
civic education.
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The C IR C LE repoit identified the following major reasons why schools are 
important venues for civic education:

• It is crucial for the future health of our democracy that all young 
people, including those who are usually marginalized, be 
knowledgeable, engaged in their communities and in politics, 
and committed to the public good.

• Encouraging the development of civic skills and attitudes among 
young people has been an important goal of education and was 
the primary impetus for originally establishing public schools.

• Schools are the only institutions with the capacity and mandate 
to reach virtually every young person in the country. O f all 
institutions, schools are the most systematically and directly 
responsible for imparling citizen norms.

• Schools are best equipped to address the cognitive aspects of 
good citizenship— civic and political knowledge and related skills 
such as critical thinking and deliberation.

• Schools are communities in which young people learn to 
interact, argue, and work together with others, an important 
foundation for future citizenship.

As a result of the C IRCLE report, the national Campaign for the Civic Mission of 
Schools (CCM S) was launched in 2004, funded by the Carnegie Corp and the 
Knight Foundation (www.civicmissionofschools.org) . The C C M S  campaign is 
working with coalition members and advocates across the political spectrum to 
dramatically elevate civic learning as an educational priority. The ultimate goal of 
the campaign is to ensure that schools in the U.S. provide each and every 
student with a citizenship education that allows them to acquire the skills, 
knowledge and attitudes that will prepare them to be competent and responsible 
citizens throughout their lives. Such citizens are those who:

• are informed and thoughtful about the history and processes of 
American democracy and public and community issues and 
have the ability to obtain information, think critically, and 
participate in dialogue with others who hold different 
perspectives;

• participate in their communities through organizations working 
to address cultural, social, political, and religious interests and 
beliefs;

• act politically using the skills, I nowledge and commitment 
needed to accomplish public purposes such as group problem  
solving, public speaking, petitioning and protesting, and voting; 
and
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•  have moral and civic virtues such as concern for the rights and 
welfare of others, social responsibility, tolerance and respect, 
and belief in their ability to make a difference.

As part of the C C M S campaign, competitive grants were awarded to 18 states for 
projects to advance civic learning. In September 2004, the Alaska Teaching 
Justice Network (ATJN), a statewide coalition of public, educational, legal, and 
judicial organizations and individuals dedicated to advancing law-related 
education in Alaska, secured a small grant from the campaign to conduct the 
Alaska Civic Learning Assessment (ACLA) Project. The goal cf the ACLA Project 
is to better understand the current state of K-12 civic learning in Alaska and i.o 
assess the civic knowledge and experiences of Alaska's youth. The project has 
focused on both civics topics common across the United States and those unique 
to Alaska, with the goal of informing efforts to improve civic education in the 
state.

After a brief overview of national research on civic education, this report presents 
findings from the ACLA Project research on the current status of civic education 
in Alaska, the civic knowledge of youth and adults, and the attitudes about civic 
education held by educators, youth and elders.

B . N a t io n a l  R e s e a r c h  F in d in g s

A key aspect of the Campaign for the Civic Mission of Schools has been to 
support the dissemination of findings from state-level, national, and international 
research studies. To meet this goal, the campaign has collaborated with a 
number of other non-profit organizations, foundations, governmental agencies, 
and private companies, including CIRCLE, the Center for Civic Education, the 
Education Commission of the States/National Center for Learning and 
Citizenship, the National Center for Educational Statistics/National Assessment 
of Educational Progress (NAEP), and the Albert Shanker Institute. Significant 
study findings from these entities have included the following:

• L o w  C iv ic s  P r o f ic ie n c y .  In 1998, on the last administration of 
the National Assessment of Educational Progress in civics, only 
23%  of 4 lh graders, 23%  of 8m giaders, and 26%  of 12th graders 
scored at or above “proficient’ -the level all students are 
expected to reach. (NAEP, 1908)

• L o n g - te r m  D e c l in e  in  D a ily  S o c ia l  S t u d i e s  O f fe r in g s .  
Between 1988 and 1998, the proportion of 4 th graders who 
reported taking social studies daily fell from 49%  to 39% .
(NAEP, 1998)

• S o c ia l  S t u d i e s  I n s t r u c t io n  R e d u c e d  in  M a jo r i ty  o f  S c h o o l  
D is tr i c t s  in  R e s p o n s e  to  N o  C h ild  L e f t  B e h i n d  A c t .  In 
response to the NCLB, 71% of districts report reducing 
elementary school instructional time in at least one other subject 
to m ake more time for reading and moth. Social studies was
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identified by a majority of districts as an area that had been  
reduced. (Center of Education Policy, 2006).

• N o  C iv ic s  F o c u s  in  S o c i a l  S t u d i e s  S t a n d a r d s ;  S t a n d a r d s  
N o t  T e a c h a b le  in  T im e  A l lo w e d .  O f the 48  states with 
statewide standards for social studies, not one has developed a 
document that has both a clear focus on civic/political education 
and is teachable in the limited time teachers have with their 
students. (Albert Shanker Institute, 2003)

• O v e r  H a l f  o f  S t a t e s  H a v e  N o  A c c o u n t a b i l i t y  S y s t e m  fo r  
C iv ic s .  Forty-one states have state statutes that specifically 
provide for the teaching of government, civics and/or citizenship, 
and forty-one states require a course or credit requirement in 
government or civics for high school graduation. But fewer than 
half of state accountability systems address civics. (Albert 
Shanker Institute, 2003)

• E x i s t in g  C iv ic s  P e r fo r m a n c e  M e a s u r e s  A r e  I n a d e q u a te .  The  
content in existing standards can rarely be properly covered in 
the limited time available to teachers. Therefore, neither student 
nor teacher performance can be adequately measured by 
current standardized tests. (Albert Shanker Institute, 2003)

The declining emphasis on civics m eans a decline in knowledge about American 
civic values and culture and an accompanying decline in civic engagement. 
Studies show a strong relationship between civic learning opportunities and 
citizen awareness and participation. For example:

• L e a r n in g  L e a d s  to  E n g a g e m e n t .  Youth who are exposed to 
course^ ork on government and civics are two to three times 
more likely to vole, pay attention to government and contact 
elected officials on issues. (National Conference of State 
Legislatures, 2003)

• U .S . Y o u th  H a v e  O n ly  A v e r a g e  C o n c e p t u a l  U n d e r s ta n d in g  
o f  D e m o c r a t ic  P r in c ip le s .  Research on international 
comparisons indicates young people in the U.S. generally are 
adept at evaluating political information that comes to them via 
mass media. However, their conceptual understanding of core 
principles of democracy and citizenship— such as the free 
speech--is only average when compared with students in other 
countries— even students in some new democracies.
(C IRCLE/IEA  Civic Education Study, 2004)

• D i s c u s s i o n  A t  H o m e  F o s t e r s  H ig h e r  N A E P  C iv ic s  S c o r e s .  
Students who said they discussed their school studies (in any 
subject) at home at least once or twice a week had higher 
NA EP civics scores than those who did so less frequently. 
(NAEP, 1998)
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• W id e  D is p a r i t ie s  in  C iv ic  K n o w le d g e  B a s e d  o n  H o m e  
R e s o u r c e s .  There are large differences in civic knowledge 
between those U.S. students who come from homes with many 
literacy or educational resources who expect to attend college, 
and those who lack these resources and do not expect to attend 
college (or may not even plan to complete high school). 
(CIRCL.E/IEA Civic Education Study, 2004)

In the context of this research, there is great cause for concern that the shifts in 
educational goals in recent decades are leaving many of America’s young people 
uninformed about their government and unprepared to take part in it, even at the 
most basic level. Many young people do not have access in their homes to civic 
discussion or educational resources that would foster their knowledge and 
participation in the civic life of their communities, making the role of schools 
especially vital.

In recent years, formal endorsements of the need to improve civic learning in the 
nation’s schools have come from all corners, including the National Governor’s 
Association; the National Conference of State Legislatures; the Conference of 
Chief Justices, representing the heads of the judiciaries in all U.S. states and 
territories; and the Judicial Conference of the United States, the governing body 
of the federal courts. Clearly, leaders of all branches of government recognize 
the threat an uninformed and disengaged citizenry poses to our democratic 
institutions. Put simply, less civic learning means less civic engagement. W hen  
people don't learn their rights and responsibilities, they don’t exercise them, and 
our democracy suffers.

0

C. A l a s k a ’s  U n iq u e  C h a l l e n g e s  to  F o s te r in g  C iv ic  L e a r n in g .

Alaska has seen several promising civic education initiatives in recent years, 
including the following:

• S t a t e  S t a n d a r d s .  Alaska's State Board of Education 
adopted “Alaska Contents Standards” for Government and 
Citizenship that include key civic principles that students 
should know and understand. These standards serve as a 
critical underpinning for efforts to further civic education. 
(http://www.eed.state.ak.us/standards/pdf/standards.pdf)

• C o n g r e s s io n a l  C o n f e r e n c e  D e le g a tio n . Alaska has sent a 
bipartisan delegation of state political leaders to the U.S. 
Congressional Conferences on Civics Education in 
Washington, DC, in 2003, 2004 and 2005. These delegates, 
under the coordination of long-time civic educator Mary 
Bristol, actively support civic education in the stale, and 
several will return to the fourth conference in November 
2006, where they will present the recommendations in this 
report, (www.representativedemocracv.org)
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• C enter for Civic Education Programs. Several national 
civic education programs have been implemented in Alaska, 
with growing success, most notably those of the Center for 
Civic Education (CCE). The high school program, We the 
People...The Citizen end the Constitution, has sponsored 
statewide competitions on knowledge about the U.S. 
Constitution for several years, and teams from W est High 
School in Anchorage have participated in the national 
competition for each of the past five years. C C E ’s middle 
school program, Project Citizen, which challenges students 
to seek solutions to community problems, has also met with 
great success, and in 2004 Alaska's winning team received 
high honors at the National Showcase for Project Citizen at 
the National Conference of State Legislators (NCSL). 
(www.civiced.org)

• L eg isla ture’s  "B ack  to S c h o o l” Program. Alaska’s 
legislators em brace the NC SL’s "Back to School" program, 
which places them in classrooms each fall. Alaska has 
consistently ranked in the lop 10 states for participation. 
(www.ncsl.org)

• Close Up. The Alaska Close Up program has brought 
students and teachers to Juneau for over 20 years to gain 
first-hand experience with state government. Over 3000  
students have participated during this time, (www.serrc.org; 
www.closeup.org)

• Kids VotinglYouth Vote. Programs featuring mock 
elections have been used successfully in several 
communities to allow students to learn and practice the 
decision-making process entailed in voting. The state Youth 
Vote Am bassador program also educates young people 
about exercising the franchise. (www.kidsvoiinq.org; 
www.lwvanchoraQe.org/downloads/About Youth Vole.doc; 
ltgov.state.ak.us/vote/)

• Youth Courts. The Youth Court movement is strong in 
Alaska, with over fourteen operating courts statewide. 
United Youth Courts of Alaska, a non-profit organization, 
provides support to the local courts and sponsors an annual 
statewide conference, (www.alaskavouthcourt.org )

• A laska  Teaching Justice  Network. The Alaska Court 
System and the Alaska Bar Association spearheaded efforts 
to promote law-related education (LRE) in the state by 
founding the ATJN, a coalition of lawyers, judges, educators 
and others. The network sponsored highly successful 
statewide conferences on law-related education, Educating
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on Law and Democracy, in 2004 and 2005, and established 
an LRE website, (www.alaskabar.org/teachinqiustice)

« Alaska Bar A ssocia tion  LRE Comm ittee. The Alaska Bar 
Association sponsors an LRE Committee that is active in 
promoting Law Day and other educational activities. In 2005  
and 2006, the Bar offered grants totaling $10,000 to support 
LRE programs in the state, (www.alaskabar.org)

• Color o f  Justice. Alaskan members of the National 
Association of W omen Judges sponsor this program to 
encourage young women and youth of color to consider 
careers in the judiciary. The program features an annual 
two-day workshop in Anchorage, at both the UAA campus 
and the Anchorage courthouses. Since 2003, over 300  
students statewide have participated. (www.nawi.oiq; 
bhood@courts.state.ak.us)

Despite the variety and extent of these efforts, Alaska remains without a strong 
base for ensuring the continued growth and success of civic learning 
opportunities. Compared with other states, Alaska has lagged behind the nation 
in several key respects, For example:

• No State S ta tu te  R ecognizing  Civics as a Key M ission o f  
Schoo ls; No S ta te  R equired Civics Course. According to 
the Education Commission of the States, Alaska is one of 
only three states that has neither a state-level statute 
specifying that civic learning is a required element of the 
public school mission nor a state-level course or credit 
requirement for civics. Alaska has only an administrative 
code stating that "(a) goal of the state public school system  
is t )  provide a working knowledge of...government and 
citizenship..." (04 AAC 04.030) (Education Commission of 
the S»ates, April 2004)

• No Sta te  Officer D edicated to A dvancing Civic Learning.
The Alaska Department of Education and Early 
Development has no staff specifically dedicated to 
developing or supporting civic education or civic learning 
opportunities.

• No Curriculum Directors for Civics. Only one school 
district in the state has a curriculum director dedicated to 
social studies generally (Anchorage School District), and no 
school district has s<aff dedicated specifically to civics 
curricula and civic learning opportunities.

• No Formal C enter for Law-Related Education [LRE]. In 
2003, Alaska was identified by the federal Office of Juvenile 
Justice and Delinquency Prevention’s Youth for Justice
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program as one of only five stales in the nation without a 
formal center for law-related education. To our knowledge, 
w e are also the only state with no paid staff dedicated to law- 
related education in any organization. These circumstances 
led the Alaska Court System to pursue a two-year 
"revitalization” grant from Youth for Justice to form the 
Alaska Teaching Justice Network, but that funding has now 
ended and the long-term viability of a broader civic learning 
network will depend on a wider base or support and stronger 
institutional partnerships.

• No P rofessional Organization for Socia l S tud ies  
Educators. Although Alaska has had a chapter of the 
national Council for the Social Studies in the past, which is 
currently attempting to revitalize, the organization has 
struggled to maintain a presence in the educational 
community and was for many years inactive.

Past efforts to create a sustained and vital presence for civic learning in Alaska 
have faltered despite dedicated efforts. These and other circumstances 
underscore the pressing need for a new and comprehensive approach to civic 
education in our state— one that is long-standing, viable, and responsive to 
issues unique to Alaska.

II. TH E  A L A S K A  C IV IC  LEARN IN G  A S S E S S M E N T P R O JE C T

A. K ey  F indings o f  ACLA Project
The g. al of the Alaska Civic Learning Assessment Project is to better understand 
the current state of K-12 civic learning in Alaska. To develop this understanding, 
the Institute of Social and Economic Research, under the guidance of the Alaska 
Civic Learning Assessment Project advisory committee, undertook three 
research activities; (a) a survey of Alaska School Districts; (b) a civics quiz, 
administered to a wide range of Southcentral Alaskans; and (c) focus groups with 
both youth and adults to discover what youth are learning and think they should 
be learning about civics. Below is a summary of the key findings from this 
research:

• M ost A laskan S tu d en ts  are E xposed  to Civics in School.
Most Alaska high schools require a civics course for 
graduation, and most elementary school students are 
exposed to some civics in their classes, according to the
district survey. However, Alaska’s high school drop-out
rates are high, and many young people leave school without 
any exposure to civic learning opportunities.

• Time & R eso u rces  for Civics A re Limited. District 
personnel feel that the amount of civics education offered is 
limited by time, resources, and competing priorities, 
especially preparation for high-slakes testing.

ACLAP Final Roport & Policy Briof Pago 8



• Lack o f Civic K nowledge is  W idespread. Based on our 
quiz results, there is widespread lack of even basic civics 
knowledge among many Alaskans.

• Civics Education is W idely Viewed a s Important. The
young people, adults, and school administrators we spoke 
with all think civics education is important.

• S upport E xists for More In-Depth & Challenging Civic 
Learning Opportunities. Both young and old in our focus 
groups feel that the civics education in Alaska’s schools 
should be more in-depth and challenging.

In the sections below, we offer a brief background of Alaska’s educational 
system to provide context for evaluating the research, descriptions of data 
collection methods, and summaries of the data collected. Results from 
‘he school district surveys are tabulated and included in the text; results of 
the civic knowledge quizzes are highlighted in the text and included in 
more detail in the appendices; and general summaries of the feedback 
from focus groups are included in the text.

B. The A laskan  Educational C ontext

Alaska is a unique state with a population, environment and educational context 
that is quite different from anywhere else in the United States. There are 503  
schools statewide, in 53 school districts, serving almost 134,000 students. The  
variety of school settings is enormous. There are 109 rural schools serving 
grades PE-12, while in urban districts there are large comprehensive high 
schools with enrollments of over 2000 students. Each school district is governed 
by an elected school board, which determines hiring procedures, curriculum, and 
policies for their district. The State Board of Education and Early Development, 
appointed by the governor, sets statewide education policy, including state 
academic content and performance standards and high school graduation 
requirements. The State Commissioner of Education, appointed by the State 
Board with the governor’s approval, heads the state Department of Education & 
Early Development. The Department exercises general supervision over the 
public schools in Alaska, provides research and consultative services to school 
districts, establishes standards and assessments, administers grants and 
endowments, and provides educational opportunities for students in special 
situations. In addition to establishing statewide education policies, the state 
retains the primary responsibility for school funding. Only a few local 
communities have a significant tax base and provide some local funding to 
school districts. In the remainder, state and federal funding make up school 
budgets entirely.

Demographically, the statewide student body is 58%  White, 26%  Alaska 
Nativo/Arncrican Indian, 6%  Asian/Pacific Islander, 5%  Black, 4%  Hispanic and 
2% mixed. However, the student population i not distributed evenly throughout 
the state. There are rural communities where 99%  of the students are Alaska
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Native, and where many families still speak their indigenous languages at home, 
while in other, more urban locales, the population is predominantly white. 
Anchorage and nearby communities resemble many large cities throughout the 
United States, with a student body that is highly diverse ethnically and 
economically, and changing rapidly. Student achievement among different ethnic 
groups mirrors the national picture, with W hite and Asian students typically 
scoring higher on standardized tests and having higher high school graduation 
rates than Alaska Native, African American and Hispanic students.

C. S u rv ey  o f  Civic Learning O pportunities in Schoo l D istricts 
The School Districts survey was designed to collect information on current civics 
education in Alaska’s public schools. W e constructed a draft protocol based on 
similar surveys from other states, with added questions about Alaska-specific 
topics. After receiving comments from the advisory board and revising the 
instrument, we initially administered the survey in the spring of 2005. Our goal 
was to collect data from all 53 of Alaska’s school districts, so we continued with 
telephone follow-up into fall 2005 and spring 2006. For the spring 2006 effort, we 
cut the length of the survey by about half, asking only the most important 
questions. Ultimately, we talked to 34 districts, with full survey response from 23. 
The 34 districts combined taught 83%  of the students enrolled in Alaska public 
schools in 2005/06. These districts included large, urban districts, rural borough 
districts, small city districts and Rural Education Attendance Areas, and their 
enrollment ranged from fewer than 100 students to almost 50,000.

W e asked to interview the district staff person responsible for social studies 
instruction. In only one district were we referred to someone whose only job 
assignment was overseeing the social studies curriculum. In 14 districts we were 
referred to a superintendent or assistant superintendent; ten referred us to a 
curriculum coordinator (not limited to social studies), 6 to a principal and 2 to 
other district personnel.

Three-quarters of the responding districts (15 districts) required a civics course 
for their secondary students-typically a government class (Table 1). Together, 
these districts enroll over 90 percent of students in surveyed districts. Only 
eleven districts offered a civics elective to their secondary students, but those 
eleven serve 75 percent of surveyed districts’ students. Almost all districts report 
including civics units in other courses, such as U.S. or Alaska history for 
secondary students (28 districts), and in the elementary grade social studies 
classes (27 districts).
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Table 1

H O W  D O ES YO U R  D ISTR IC T O FFER  C IV IC S  CU RR ICULUM ?

Genera Civics
Secondary Elem

Required and Elective 8 A  o  . f 7 r t  h , *i K rfc /1 MW5* V. it
Required only 17
Elective only 3
Civics in other courses 5 27
No civics 1 5

A laska-Specific  C ivics
Both Alaska-Specific Courses, and 
Included as parts of other courses 15
Alaska Specific Courses only 7
Included as parts of other courses only 4 19
No Alaska-specific material 6 11

Fewer districts report offering Alaska-specific civics classes: 23 provided 
secondary classes, and four more included Alaska-specific material in other 
courses. In elementary grades, 19 districts included material in social studies 
classes. The state Board of Education recently passed a new graduation 
requirement, mandating that all Alaska high school students complete one 
sem ester of Alaska Studies. The courses developed in anticipation of this 
requirement do include civics content.

W e asked questions about topics covered in various parts of t ie  curriculum; 
those questions were in the full version, to which 23 districts responded. The  
tables and narrative below reflect the data of those 23 districts responding ‘yes’ 
to questions about the inclusion of specific content in the curriculum.

Table 2

W H IC H  OF TH E FO LLO W ING  TO P IC S  A R E CO VERED  
IN T H E  V A R IO U S  PO RTIO NS OF YO U R  C IV IC S CU RR IC ULA ?

To p ic E lem entary
Secondary
Required

Secondary
Elective

a. Individual rights 15 16 4

b. Authority 15 17 4

c. Responsibility 17 17 4

d. Fairness 17 15 3

e. Diversity 16 15 3

f. Role of a citizen 14 17 5

g. Structure of government 13 17 5

h. Other 0 0 0
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Of the districts surveyed, only three (3) include a law-related education course or 
content in their curriculum. Within that curriculum, all three districts included 
content related to the rule of law, the First Amendment, U.S. Supreme Court 
cases, and Federal laws especially important to Alaskans. Two district curricula 
also included international law and non-governmental organizations. Only one 
district included content on international human rights in the curriculum.

Because the survey respondents were district level personnel, we did not include 
questions about instructional strategies or classroom practices. However, we did 
ask if civic education projects or simulations were included in social studies 
curriculum, and if the districts were involved in co- or extra-curricular civic 
education programs. Fourteen districts indicated that their curriculum included 
the more "active learning opportunities of projects and simulations, with mock 
trials being the most common.

Tab le 3

W H IC H  DF TH E S E  P R O JE C TS  OR S IM U LA T IO N S  A R E  IN C LU D ED ?

fopic Yes

a. Moot courts 5

b. Mock elections 10

c. Mock trials 11

d. Negotiations 1

e. Legislative hearings 3

f. Project Citizen 3

g. Youth/Elders Conferences 8

Other: W estward Movement 1

Other: Youth Court 1

A total of nineteen districts indicated that students had opportunities to participate 
in a variety of co- or extra-curricular civic learning opportunities. However, 
because of the nature of the survey, we are unable to determine the frequency of 
these types of learning opportunities, nor if students have equal access to 
participating in such opportunities.
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Table 4
WHICH CO- OR EXTRA-CURRICULAR CIVIC LEARNING 

PROGRAMS DO YOU OFFER?

Topic # Topic #

Civic empowerment 19 Peer mediation 3

Civics mosaic 19 Project Citizen 2

Close-up 15 Service learning 9

Conflict resolution 1 Voter registration 4

Junior State of America 0 We the People 2

Mock election 7 YMCA/YWCA youth & 
government

0

Mock trial 4

Model UN 1 Youth court 7

Native leadership 8 Youth leadership 1

Other: Law Day 1 Other: Student Government 2

As noted previously, we were interested not only in student opportunities to learn 
about civics and government generally, but also to know what Alaska specific 
content was included in district curriculum. As indicated on this survey item, 
ejemenlary students are exposed to less Alaska specific content, much as  they 
are exposed to less general civic learning opportunities.
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Table 5
WHICH OF THE FOLLOWING TOPICS ARE COVERED 

IN THE VARIOUS PORTIONS OF YOUR ALASKA-SPECIFIC UNITS?

Topic Elementary Secondary
Required

Secondary
Elective

Alaska history before 1700 7 18 3
Alaska history since 1700 1 0 19 4
Alaska constitution 3 15 5
Alaska legislature 3 16 5
Alaska state courts 1 13 4
Tribal courts 0 13 3
Alaska local governments 8 15 5
Tribal governments/sovereignty 1 15 4
Native corporations 4 15 5
State and local current events 9 13 5
ANCSA and ANILCA 2 16 4
Alaska civil rights issues 2 1 2 4
Permanent Fund 2 13 5
Other: Education History of Alaska 0 1 0

The district staff we talked to clearly considered civics education important (Table 
6 , below), although they rated schooi boards as  placing somewhat lower 
importance on it, and were only somewhat satisfied with the civics education their 
districts provide.

Table 6

QUESTIONS ON IMPORTANCE OF CIVICS EDUCATION

Highly
important

Somewhat
important

Not very 
important

How important do you think it is to educate 
our young people in civics? 87% 13% 0 %
How important is it to have civics 
education in the core curriculum? 70% 27% 3%
How important is civics education to your 
school board? 50% 46% 4%

Highly
satisfied

Somewhat
satisfied

Not very 
satisfied

How satisfied are you that civics education 
opportunities in your district are creating 
informed, active, and engaged citizens? 2 0 % 73% 7%
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Districts report the biggest obstacles to improving civics education are a lack of 
money and time, but they also report that standards-based instruction has either 
left little time for areas not on high-stakes tests, or has otherwise crowded "non- 
essentials’’ out of the curriculum. So, both instructional time and the teacher’s 
time appear to be barriers. Four districts reported no barriers to improving civics 
education.

Table 7

WHAT DO YOU THINK ARE THE BIGGEST OBSTACLES TO IMPROVING 
CIVICS EDUCATION IN YOUR DISTRICT?

Percent "YES"

No funds 48%

No lime 43%

Standards-based instruction1 48%

Other social studies priorities 34%

Lack of [suitable] teachers or teacher support 16%

No student interest 14%

No administrative support 3%

Controversial topics 3%

Need better/more materials 3%

Need more parents to help with parenting / social 
skills. 3%

No Barriers 13%

We asked districts an open-ended question about what would help them improve 
their civics education; Table S shows their responses. The top three responses 
all relate to materials. Increased state requirements-either a course or a test­
rated low, although one-third of our respondents thought that revised state social 
studies standards would be helpful. These responses do not directly address the 
time or money barriers cited in Table 7. However, in this ciosed-response 
question in Table 3 we did not offer "increased time". The widespread desire for 
more and better materials may indicate that these educators believe well- 
designed, ready-to-use materials save teachers’ preparation time.

1 T h e  su rv e y  did n o t  p rov ide  a  definition of " s t a n d a rd s -b a s e d  in s truc tion” to re s p o n d e n ts ,  
a n d  in A la sk a  this te rm  c a n  m e a n  s e v e ra l  th ings, ra n g in g  from instruction a ligned  with 
s t a t e  s t a n d a r d s  to spec if ic  re form  initiatives s u c h  a s  th e  " C |iu g a c h  M odel.”
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Table 8
HOW HELPFUL WOULD EACH OF THE FOLLOWING BE 

IN IMPROVING THE CIVICS EDUCATION PROGRAM IN YOUR DISTRICT?

Percent 
“Very Helpful”

Improved classroom materials 64%

Access to on-line materials/services 56%

Program materials for in-service training 56%

Networking opportunities 
w/teachers/administrators 36%

Revised state Social Studies standards 33%

Statewide conferences/workshops for teachers 32%

Summer institutes for teachers 28%

Community support for civics education 27%

Mentoring from master teachers 26%

Many elective options 24%

State-required civics course 2 2 %

University credit for civics courses 2 0 %

Administrative support for civics education 1 2 %

Statewide assessm ent of civics/social studies 7%

D. Snapshot o f Civic Knowledge: The ACLA Civics Quiz

The survey of districts offered us insight into the current status of civic related 
curriculum, and thus sheds some light on what Alaska students have the 
opportunity to learn. However, we wanted to get some sense  of the “civic 
knowledge competence" of Alaska citizens. Therefore, we created a civics quiz, 
“How Civic Are You?" as a way to informally measure civic knowledge among 
Alaskans and to promote awareness of the ACLA project. We asked for 
suggestions for questions from all those engaged in the project and the advisory 
board, and then narrowed the list to 80 questions covering a broad range of state 
and local, current and historical issues. Since the quiz was intended to be taken 
quickly, we eliminated any questions that called for extended answers, and broke 
the 80 questions into four 20-question versions.

The quizzes were given to 106 people at the Alaska State Fair in 2005. Most 
were adult Alaskans; a few told us they were new to the state. Some 
respondents were children, from upper elementary grades through high school.
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We also administered the quiz to 169 students and faculty at UAA on 
Constitution Day in September 2005. We chose the UAA venue in order to reach 
students close to high school age, but over 18, thus avoiding the institutional 
difficulties of conducting research with minors.

In order to keep the quizzes as short and unthreatening as  possible, we did not 
collect demographic data on the form, although we did talk to respondents about 
their civic education background. Thus, while the results do not comprise a 
random sample, and cannot be generalized to the population, they do present a 
snapshot of a wide range of Southcentral, primarily urban and suburban Alaska 
residents.

The quizzes were designed to have questions ranging from easy (who is 
Alaska’s governor?) to obscure (what does “ICWA” stand for?). There were 
enough obscure questions that we didn’t expect most people to know all, or even 
three-quarters of the questions. But most respondents had no more than one- 
third of questions correct-some had only one or two. What stood out in both 
venues was the number of questions left blank.

Complete results for the four separate quizzes are included in the Appendices to 
this report. Some noteworthy responses included the following:

• 94% knew the age requirement to be U.S. President;

• 94% knew the two countries nearest to Alaska;

• Between 80-90% identified 18 as  the correct voting age;

• Between 80-90% knew the year Alaska became a state;*
• Most know some (but not all) of the requirements to serve on a

ju
•» Only three out of four (75%) knew that Alaska’s governor is 

Frank Murkowski;

• Fewer than half could name all three members of Alaska’s 
Congressional delegation; and

• 17% could not name any member of Alaska’s Congressional 
delegation.

Questions on Alaska-specific laws, common acronyms and famous people saw 
the least knowledge among respondents:

• 80-90% percent of respondents left each of the Alaska-specific 
questions blank;

• Fewer than three-quarters recognized "PFD” as the permanent 
fund dividend;

• Only 8% were able to identify “ICWA” as the Indian Child 
Welfare Act;
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• Only 3% were able to identify "ANILCA” as the Alaska National 
Interest Lands Conservation Act;

• Only half identified "BLM" as  the Bureau of Land Management;

• Only half recognized Jay Hammond as a former governor;

• About one-third of respondents stated that they paid a state or 
local income tax (although there are none);

• 43% claimed to pay federal property taxes (although there are 
no such taxes).

Alaska’s transient population likely contributes to the general lack of civic 
knowledge, both national and local. Nevertheless, the quiz results suggest that 
Alaska, like the rest of the nation, needs to re-focus attention on civic literacy and 
to revitalize civic learning in our communities.

E. Student and Elder Voices: Responses from Focus Groups 
Three focus groups were conducted as part of this study.2 We had planned 
initially to hold more, but had difficulty both in gaining access to organizations 
where we could hold focus groups and in recruiting participants. Two focus 
groups were cancelled when participants failed to arrive as  scheduled. 
Nonetheless, the three focus groups that were held featured very different 
populations that shared thoughtful reflections and ideas on civic learning and 
participation.

Facilitators began each focus group by introducing themselves and the Alaska 
Civic Learning Assessment Project. We asked each participant to introduce 
themselves, and then began a semi-structured conversation around our focus 
group questions:

• What do you think civic education is?

• Have you had civic education classes or covered these topics in 
some of your classes? If yes, tell us something about the 
classes and what you learned. (For elders, did you have 
classes/cover topics when you were in school?)

• What do you see  as the role of a citizen?

• What do you think students should learn about your local 
community and about Alaska in terms of civic education? What 
makes these places special and different from the lower 48?

• Where do you think students should learn about this? (Probes 
include home, school, church, other places.)

? T h e  lo ca t io n s  for th e  fo cu s  g ro u p s ,  a n d  m o re  spec if ic s  on  th e  p a r t ic ip a n ts  a r e  not 
inc luded  to  p r e s e r v e  th e  confidentiality of th e  fo c u s  g ro u p  par tic ipan ts .
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1. E ld e r s

We spoke with a group of Native elders who were originally from Northwest 
Alaska, but now live in urban Anchorage. These elders described civic education 
as reaching out and helping the community. One elder had been part of the 
school government and most of them shared that they had been involved in their 
council meetings when they lived in their villages. They were all currently 
involved in their church meetings, but told us that only adults are participating in 
these, and not the young people. They felt, however, that young people need to 
become more involved. In their view, parents and elders need to set an example 
for the young people, as doing this is the key to teaching children. The elders 
explained that when children see  their parents or other role models being 
involved, they too will want to be active. For example, children will want to vote if 
they see  meir parents voting. Communicating with children was also something 
they felt was important. The elders were an informed group, able to name their 
elected representatives and familiar with state history.

2. Middle School Students

This focus group was with generally high achieving middle school students in 
grades 7-9. Participants were white, Asian, Native and black. They had an idea 
of what civic education is and provided examples such as: "how the government 
and economy are run,” “youth court,” “my role as  a citizen,” "how to follow laws 
as  a citizen," and "contributing to the community.” The students told us they do 
not know much about past events, but know about current events. Even so, they 
felt that they should be learning more about current events at the national and 
local level, as  well as more in general about Alaska. The students believed they 
s'hould learn about civic education at school and from the newspapers, not 
merely textbooks. They were also concerned about the degree of isolation of 
tho e who live in villages, and also about what they saw as a lack of 
understanding about the state among both urban and rural students.

While the students generally talk with their families about politics, they shared 
that they are afraid to do so with classmates. They stated that they were 
concerned about offending them. They also felt that most of their classmates 
express their parents’ opinions, not original thoughts on politics. A couple of the 
students described problems with teachers who express their personal political 
opinions in class. One noted that society separated church and school, and thus 
should not now mix the two.

These youth wanted more discussion in school about civil liberties and believed 
that at least som e civic education should be taught in earlier grades, starting in 
the 5lh or 6lh grades, rather than as the focus of just one class in high school. 
Overall, these students did not do very well on the civic education quiz.

3. Native High School Students

The final focus group was with Alaska Native high-school-age students. This 
group included students with a wide range of academic success and socio­
economic backgrounds. These students defined civic education as being about
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the government, education in civics, what the administration is deciding about 
what they should learn, and what type of education is given to them from the 
administration.

When asked to describe their role as  citizens, the students said they should 
register to vote when they turn 18, try to keep Anchorage safe and clean, and 
register with the Selective Service if they are male. As citizens in their school, 
they described their roles as keeping it clean, not getting in fights, and not 
antagonizing people. None of the students we*e involved in student government. 
One self-identified as  an anarchist and told us how she had developed, through 
conversations with a friend, a commitment to peaceful anarchy.

Two of the students were seniors and had completed a Government class. They 
explained that in that course they learned about different governments around 
the world, but not about Alaska’s State government or Anchorage’s municipal 
government. They did remember discussing the role of citizens in the class.

When asked about their Alaska Studies course, the students told us it covered 
the Alaska Constitution and U.S. government, the history of Alaska and 
statehood, the founding of Anchorage, the regions, ANCSA, ANILCA, and 
ANWR The students wanted this class to focus on Alaska’s government, rights 
and coostitution more than it currently does. Moreover, they complained of the 
limited and less than engaging learning activity of simply completing packets. 
Instead they would have preferred engaging in in-depth learning. 
Overwhelmingly, they stated they want more open discussions in their social 
studips classes, where everyone can express their own opinions. They also 
expressed u.eir desire to have teachers focus on what is going on in the political 
world. They argued that discussions like this, rather than packets and 
paperwork, should be required for the class.

We asked the students what they thought they should learn in school about their 
local community and about Alaska in terms of civic education. They replied that 
students should learn everything about the government, including both Native 
and non-Native issues. They said they wanted to learn about the differences 
between Native and non-Native peoples’ rights and legal standing. One student 
repeated that they should have knowledge ''about everything ’ Another student 
noted that learning history is “okay because we don’t want to repeat it." This was 
a common theme—the preference for having history taught in ways that allow 
students to learn from the mistakes of the past. The students also emphasized 
the need to learn history specific to Alaska.

All the students stated their belief that civic education should be taught both at 
schools and in the home. They shared that when they learn new concepts at 
school, they run those ideas by their parents to see  what they think. When asked 
about community work options in their classes, they shared that only King Career 
Center classes offered these types of community service/learning opportunities.

Finally, these young people expressed sadness that other students at their 
school did not want to learn about Native culture. They were concerned about
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this because they believe that their generation needs to learn about Native 
culture or it will die.

4. Summary o f Focus Groups

Our small sample of students and elders share a common belief that young 
people need more civic education and engagement. While the elders argued for 
adults fostering engagement by serving as role models for young people, the 
students focused on the need to create better civic awareness through more and 
improved civic education in their schools. The views of our focus group 
participants mirror those of school district personnel: civic education is important, 
and needs a greater focus within our schools and communities.

Ifl. FINDINGS

As summarized previously in this report, the key findings of the ACLA research 
are as follows:

o  Most Alaskan Students are Exposed to Civics in School.
Most Alaska high schools require a civics course for 
graduation, and most elementary school students are 
exposed to some civics in their classes, according to the 
district survey. However, Alaska’s high school drop-out 
rates are high, and many young people leave school without 
any exposure to civic learning opportunities.

o  Time & Resources for Civics Are Limited Districtp
personnel feel that the amount of civics education offered is 
limited by time, resources, and competing priorities, 
especially preparation for high-stakes testing.

o Lack of Civic Knowledge is Widespiead. Based on our 
quiz results, there is widespread lack of even basic civics 
knowledge among many Alaskans.

o  Civics Education is Widely Viewed as Important. The 
young people, adults, and school administrators we spoke 
with all think civics education is important.

o  Support Exists for More In-Depth & Challenging Civic 
Learning Opportunities. Both young and old in our focus 
groups feel that the civics education in Alaska’s schools 
should be more in-depth and challenging.

These findings suggest that our slate faces many of the sam e challenges to civic 
learning that have been identified nationally. Most Alaskan students receive 
some level of civics education, most school districts view it as highly important 
(87%), and the majority of districts (70%) view it as sufficiently important to 
warrant inclusion in the core curriculum. However, only a small minority of 
districts (20%) are satisfied that their educational offerings in civics are creating
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informed, active and engaged citizens. Support for civics education is broad- 
based and strong, yet confidence in the effectives ss of current civics education 
programs is low. This dissatisfaction is echoed in Ihe focus groups’ concern that 
civics education needs to be more in-depth and challenging. It is also borne out 
by the widespread lack of civic knowledge among Alaskans evidenced by low- 
scores on the civics quizzes.

What the research reveals is a significant disparity between the high value 
Alaskans place on ci^ic education and the relatively low priority civics education 
receives in the day-to-day life of our schools. Lack of time, lack of resources, 
and conflicting priorities are most often cited as obstacles to civic learning, not 
lack of importance, lack of interest, or lack of administrative and community 
support. Apparently, educators would like to do more to advance civic learning if 
they had the realistic ability to do more, and students would be interested in 
expanded civic learning opportunities if such opportunities existed. It is our hope 
that the information in this report will lead to recommendations for bridging this 
gap between what Alaskans aspire to in the area of civic learning and what is 
currently available. With creativity and commitment, we can ensure that our^ 
schools have the tools they need to help prepare our young people for one of 
their most important life-long achievements: active citizenship.

IV. RECOMMENDATIONS

On September 22, 2006, a group of over 40 educators, community leaders, 
lawyers, legislators and others concerned with civic learning gathered on the 
campus of the University of Alaska Anchorage for the Civic Learning Policy 
Roundtable. See Appendix A. Participants were asked to review in advance the 
first three sections of this report (above) and the special report from the 
Campaign for the Civic Mission of Schools entitled Advancing the Civic Mission 
o f Schools: What Schools, Districts, and State and Federal Leaders Can Do. 
They were also encouraged to bring to the roundtable specific recommendations 
for enhancing civic learning in our state, based on their own experience or the 
information in the reports. At the event itself, participants were introduced to the 
Open Space dialogue format (www.openinaspace.neO. which allowed them to 
develop their own questions for discussion and host their own discussion groups. 
Many dynamic discussions ensued on a range of topics and concerns. All 
questions presented and major recommendations and ideas generated were 
documented in the Record o f Proceedings, which is included in this report as 
Appendix A.

The Record o f Proceedings from the Civic Learning Policy Roundtable provides 
the most specific details on concrete steps that can be taken to promote civic 
learning for young people in Alaska. We have made no effort to weigh or rank 
the recommendations at this time, and believe that each offers an important 
contribution to the decisions that need to be made to strengthen the civic mission 
of our schools. The ideas revealed several major themes, however, from which 
the project steering group has identified the following general recommendations:
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1. ESTABLISH A SUSTAINABLE STATEWIDE COORDINATING 
ENTITY FOR CIVIC LEARNING AND ENGAGEMENT.
Although several nationally affiliated civic learning programs and 
activities exist in Alaska, their availability to Alaskan students 
and teachers is not consistent or widespread. Organizers are 
often vofunteers, and resources are limited. Coordination 
between groups is difficult, time-consuming, and done on an ad 
hoc basis. Additionally, there is no current entity that monitors 
civics, standards;: develdp^'^UrricUlum,' ;,o'iv- ensues'•’•^valuation 
and’accountability; A statewide entity could act in an oversight 
and support role to carry out many of the other 
recommendations in this report. Responsibilities would include: 
(1) advancing civic learning opportunities for all Alaskan 
students: (2) advocating for effective policies, programs and 
funding; (3) reaching across disciplines ('aw, education, public 
policy) to ensure a focused and coordinated approach; (4) 
serving as the clearinghouse for Alaska-specific teacher 
resources, and as a liaison to national resources; (5) serving as 
the liaison between civic learning programs and community 
volunteers, and ensure consistent community input; (6) 
overseeing standards, curriculum, and teacher professional 
development; (7) ensuring effective measurement of outcomes 
and accountability; and (8) developing incentive and reward 
programs for exemplary schools and teachers. Several 
participants suggested that this entity be managed cooperatively 
by the Lieutenant Governor’s office and the Department of 
Education and Early Development. Suggestions for a possible 
name included "Office of Community Engagement."

2. RECOGNIZE AND HONOR EXEMPLARY SCHOOLS AND 
TEACHERS. Schools should be given incentives to encourage 
civic learning opportunities and create civicaliy engaged student 
bodies. Criteria should be identified under which a participating 
school can qualify for certification as  a “School of Civic 
Distinction.” Similar recognition or awards should be developed 
for teachers who demonstrate a strong commitment to civic 
learning.

3. START CIVIC LEARNING EARLY IN THE CURRICULUM, 
AND INCLUDE IT SYSTEMATICALLY AT ALL GRADE 
LEVELS. Most Alaskan students are exposed to formal civics 
curricula during only a few periods of their K-12 education. This 
is too infrequent for adequate civic knowledge and experience 
to be gained or for the important lessons of citizenship to be 
instilled. Civics lessons or experiences should be infused 
systematically into the classroom at all grade levels, to reinforce 
the concept that citizenship is a privilege and responsibility that
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informs your entire life, not an academic topic that is studied 
only rarely.

4. PROVIDE BASIC CIVICS CURRICULA FOR EACH GRADE 
LEVEL BASED ON THE SIX RECOGNIZED BEST 
PRACTICES FOR CIVIC LEARNING. The Department of 
Education and Early Development should develop basic civics 
curricula for each grade level that teachers across the state 
could access on a voluntary basis. The curricula should be in a 
simple, sustainable, accessible format, and should be based on 
the six best practices for civic learning identified by the CCMS 
campaign (see Appendix E). Implementation of all or part of 
the curricula would be a criterion for certification as a “School of 
Civic Distinction."

5. ENSURE TEACHER PROFESSIONAL DEVELOPMENT 
BASED ON BEST PRACTICES. Although six main best 
practices for fostering civic learning and engagement have been 
identified by the CCMS campaign (Appendix E), several of 
these  methods, such as simulations, deliberative dialogue on 
current events, or discussions of controversial issues, are not 
used regularly in Alaska’s classrooms. Districts indicate that 
teachers would be better able to employ these methods if more 
professional development opportunities were available. Also, 
teachers are better prepared to use these methods when they 
are included in pre-service curricula at the university level. The 
programs of the Center for Civic Education have been shown to 
be especially effective for youth, and classroom teachers 
experienced in these curricula could assist with training and 
mentoring. Professional development opportunities should be 
varied and include not only conferences, training academies 
and seminars, but on-line and distance learning options as well.

6 . CONNECT CIVIC LEARNING TO READING AND MATH.
Districts report that less attention is paid to civics as  more focus 
is given to the subjects of reading and math, which are 
prioritized in testing under the No Child Left Behind Act. 
Curricula or programs that integrate national, state and local 
civics content into reading and math instruction can successfully 
engage students in civic learning without diminishing attention to 
tested subjects. For example, reading lists with civic content 
could be developed for all grade levels and used part of the 
standard reading curriculum.

7. DEVELOP AND IMPLEMENT A COORDINATED OUTREACH 
AND EDUCATION CAMPAIGN ON THE IMPORTANCE OF 
CIVIC ENGAGEMENT. Research indicates that students who
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participate in civics discussions at home are much more likely to 
become civically engaged. Community outreach and education 
should be undertaken to inform parents of this important role 
and support them in their efforts to raise the civic awareness of 
their children. Community organizations should also be 
encouraged to help young people, their families, and all citizens 
elevate the level of civic discussion in their homes.

8 . ADOPT METHODS FOR EVALUATING OUTCOMES OF 
CIVIC LEARNING. Any efforts to strengthen civic learning in 
the schools must include methods for measuring their effects, 
both short-term and long-term. Measurements should address 
not only civics outcomes, such as future civic engagement and 
participation, but outcomes in oiner subjects as  well, particularly 
reading and math.

9. ENSURE EQUITABLE CIVIC LEARNING OPPORTUNITIES 
AND EXPERIENCES FOR ALL STUDENTS. Civic learning 
opportunities are not evenly available across the state or across 
the spectrum of student achievement. Some programs and 
opportunities are limited to larger communities, while others are 
more prominent in rural areas. '.i addition to geographic 
disparity, existing civics programs tend to involve higher 
achievers, not lower achievers or at-risk youth. Efforts to 
promote civic learning should ensure that opportunities extend 
to and engage youth across the spectrum of achievement.

10. ENSURE THAT ALASKA-SPECIFIC CIVIC KNOWLEDGE 
AND EXPERIENCE IS PROMINENT IN THE CURRICULUM.
Alaska’s unique history and laws, such as those affecting 
Alaska Natives (ANCSA) and Alaska lands (ANILCA), should be 
infused into civics curricula. Additionally, tho diversity of our 
state’s communities-both ethnically and geographically—should 
be considered in any strategies to advance civic learning. Every 
community has opportunities for civic engagement, but these 
will differ based on the size, location and the nature of the 
community. A small rural village with a governing tribal council 
presents a different civic backdrop than a large urban center, 
and educators and policymakers must bo creative in adapting 
their strategies to meet local needs and interests.
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V. CONCLUSION
Alaskan educators, students, and community members place a high value on 
meaningful civic learning in our schools, yet research both statewide and 
nationally shows a steady decline in the attention paid to advancing civic learning 
opportunities. As the research in this report indicates, the state of civic 
knowledge and awareness among Alaskans is not what it should be. Young 
Alaskans will not learn the privileges and responsibilities of citizenship unless we 
teach them. We hope that through the research and recommendations included 
in this report we can help elevate the importance of educating for citizenship in 
Alaska and ensure that our schools have what they need to instill in students the 
commitment t0 life-long civic engagement. The strength of our democracy and 
the health of our communities demand no less.
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APPENDIX A

C iv ic  Lea rn ing  P o lic y  R ound ta b le
September 22, 2006 

University o f A laska Anchorage

RECORD OF PROCEEDINGS 
Open Space D ia lo gue

The Q ue s tio n :
HOW CAN W E AS COMMUNITY LEADERS ADVANCE 

CIVIC  LEARN ING IN OUR SCHOOLS?

A. What are the best practices & leading states in civic learning?
Presenter: Beau Bassett

Recommendations:
1) W hat is c iv ic  engagement vs. c iv ic learning

a. Is there a common meaning/defin ition?
b. Know ledge vs. partic ipatory

2) Key e lem ents o f best practices
a. Qua lity experience fo r students
b. Motiva tions/empowerment
c. Expand out o f schools, involve parents & community
d. Measured results/assessment
e. $ -R esou rces
f. Curricula
g. Focus
h. Tra in ing
i. Re: Project C itizen, Center for C iv ic Education, Senate leg islative hearing 

competition (H .S.), Kids Voting institu tionalized (in polling places, not in 
classrooms), A laska ’s Youth Vote Am bassador program

j. Review other s ta les -  North Caro lina, A rizona, heavy state support & legislators 
k. Need public po licy statement as well as center/coord inato r 
I. Foster climate, coordinated professional development (e.g., does UAA School o f 

Education teach serv ice learning?)

B. How do wc reach moro undcrserved youth with civic engagement opportunities? 
Presenter: Polly Carr

Recommendations:
1) Start the process earlier -  put kids in plays, have them ro le play government positions
2) Need to go to them (youth, paronts) -  peop le have o the r life concerns & it's difficult to 

come to us
3) Continue process through each grade, set curricu lum  and modeling, c ivic content
4) S ta ff development
5) C ivic a ffa irs office at each school or district
G) Have formal connection between schools and outsido programs that can help schools 

and engagement
7) C reate a  "school o f c iv ic  d istinction" certificate, ideally a jo in t effort between the Lt. Gov. 

offico and DEED.
n. Must be an incentive
b. Involve ovcryono, based in school organization
c. Multip le students (not jus t supor kids)
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d. Not academ ically based, service based
e. The certificate is tied to the partic ipa tion and support o f local organizations 

offering meaningful opportun ities fo r youth engagement. S im ila r to school- 
business partnersh ips...its school-com m unity organ iza tions partnersh ips w ith tho 
purpose o f getting youth more involved in the community.

f. C u ltu ra lly based teacher training

Additional points:
8) Avo id the "superkid” syndrome -  reaching the k ids who are already engaged
9) Dem ocracy does "to" them and "for" them not "w ith" them , it's a cycle to parents to kids. 

I’m  a v ic tim  instead o f a part
10) C reates unheard, unseen segment
11) Making c iv ic  field trips and school clubs ava ilab le to all
12) Aspects -  not jus t voting
13) F ram ework fo r understanding poverty
14) Media

C. How do we get s tudents  to buy in/get more youth engagement?
Presenters: Carol Waters, Sen. Con Bunde

Recommendations
1) There needs to be an operative discussion about w ha t is the meaning/ro le o f 

governm ent? In school and in the large r society. W hat a re the powers? Responsib ilities? 
for health , safety and welfare?

2) By the tim e students are old enough to be voters, it's too late - the education needs to 
happen ea rlie r -  get the students early, instill understand ing in early grades

3) People need to take responsibility as part o f the governm ent -  W E are the government, 
the peop le are not separate from  the government

4) S tudents need to see they can make a diffe rence -  h igh light not jus t famous folk but 
teachers, precinct organizers etc.

5) S tudents need be tte r opportunities to get involved in the ir com munity
6) Appeal to tho se lf in terest o f potentia l voters (thoughtfu lly)

Comments
7) The pendulum  has swung from too much com placency (in the 50s e.g.) to too much 

countercu ltu re (the 60s) and has not swung back enough to the right balance, maybe 
because th is is tho “entitlement genera tion”

8) There isn 't ownersh ip to strengthen it -  Sen. Bunde tries to convey to students that they 
can have an impact -  ho finds the question he is asked most is what is the level o f the 
d iv idend they are getting?

9) There is a grea ter circumstance In A laska that w e need to addross
10) There are a narrow  group o f students at UAA that are interested in government, law,

base leve l o f know ledge
11) W here are we having a dialogue on democra tic p rinc ipa ls in grades 9-12, earlier?
12) H igh school, m iddle school students focused on materia l ga ins ra ther than c itizenship
13) How do w o get people to want to voto, oven before they are really informed?
14) Gove rnm ent c lass at Chugiak High inspired student to becom e a vote r
15) How do you get students active in governm ent?
16) W o aro seeking support not on ly from  trad itional m idd le c lass urban popu lation but also

fo r a vas t diverse state, imm igrants, rural & urban, tho com mon veh ic le fo r all this is 
public schoo ls

17) Need to have tcachors help students integrate work in to tho community, not just class- 
based c iv ic  education, but broader

18) How  do com m unity organizations com municate w ith school d is tric ts to lot them know o f 
opportunities

19) How  do w o ongago? Based on re lationships, who does tho  asking, inviting?

Appondlx A Pacjo 30



D. Can civic ed u c a t io n  b e  included in NCLB?
P re s e n te r :  Fran Ulmer

C o m m e n ts
Educators must teach to the test, not to the child, because o f resources, so o ther courses like 
civics get short shrift. NCLB has no requirement for civics, so we suggest som e other way to 
encourage schoo ls to teach it, fo r example AYP extra points. This could be part o f the re­
authorized NCLB. Reading and writing are tested; why not include important sub jects like civics, 
history, sc ience in the reading content? Recommendations fo r addressing civ ics education in 
NCLB:

1) Test s tudents on c iv ic  knowledge jus t like reading skills, o r include civic content in the 
tests fo r read ing skills. Including civics in testing would make more resources available.

2) Reward schools in po ints o r $$ for teaching civic education
3) Develop "New  Age Curricu lum " fo r reading, w riting, math to include c iv ics and social 

stud ies & make curricu lum  available on-line
4) T ra in teache rs on how to incorporate civics
5) Reward & recognize teachers who are doing a great job

E. Are th e re  o p p o r tu n i t ie s  to learn a b o u t  political an d  legal s ta tu s  of A laska  N atives? 
P re s e n te r :  Paul O n g to o g u k

R eco m m en d a t io n s :
1) V isiting A laska Native speakers and AFN delegation in classroom . And an urban/rural 

exchange
2) Readers d igest version o f legal/political status, including ANCSA, non-profits, tribes, 

regional corps
3) A laska s tud ies requ irement for H.S. graduation, AK studies teacher requirement
4) Educate teachers so they are better able and are more knowledgeable to teach A laska 

studies. Enliven the teachers ' training so it is more interactive and less "deathly." (also 
en liven h igh school classes)

5) Cultural awareness fo r legislators, educators, municipal staff, etc. A lso educa te about 13 
regional corporations, AN ILCA and ICWA and other important related acronyms)

G) A laska Native is not used in legislature, "rural" used as a substitute, need to use 
triba l/N ative terms

F. A sido from  editorial co n ten t ,  in w h a t  w ay s  ca n  th e  daily n e w sp a p e r  n u r tu re /fo s te r  
civic re sp o n s ib i l i ty ?
P re s e n te r :  Matt Nevaln

R eco m m en d a tio n s :
1) Reporting about c iv ic  education in the classroom, knowing what c iv ic activ ities are going 

on: Law  Day, We the People, Project C itizen, Move Forward, Moot Court,
2) National G lobal and Youth Service Day
3) Newspaper has VS page on education on Thursdays in 13 weeks -  maybo do civic 

education
4) Covenant House to go there and loach about getting involved
5) Quiz on civic education like today's -  put this in

Additional p o in ts
G) W hat kind o f content: hero ’s where to regularly put content where youth Ic >k -  A.D.N., list 

how to vote , where to go. Encourage Demographic, to aka tho lr kids to voto
7) W o on "week ly update" that lists all youth ovont3 -  w ww .ovdc.org
8) C ivic respons ib ility  - what different cultures think about c iv ic  responsibilities
9) Maku suro you don 't ro-croato the wheel
10) D ia logue -  get teens/youth talking
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11) National newspaper w eek -  5 days that newspapers ...
12) Current event out o f the paper and do assignm ent on it. W hat if this happened fo r 

d iffe rent sub jects
13) S ilent snow  -  book signing
14) Provide halls, residential life, work w ith college cam puses as well as high schools
15) How to connect w ith s ta ff -  some young teachers don 't vote
16) How to vote /where to vote /how  people stand on issues/why vote

G. How can  w e g e t  th e  C en te r  for Civic E d u ca t io n  p ro jec t -b a sed  activ it ies  tau g h t  to
n ew  t e a c h e r s  befo re  g ra d u a t in g  from  u n iv e rs i t ie s?
P re s e n te r s :  P am ela  Orme, P am  Collins

R e c o m m e n d a t io n s
1) P reservice teacher tra in ing from  Center for C iv ic Ed, W e the People programs, Center fo r 

C iv ic Ed fu lly funded program , The C itizen and the Constitu tion (high school), Project 
C itizen (m idd le school), W e the People (elem)

2) T ra in un ivers ity faculty
3) Hosting o f teacher interns

a. Teachers bureau (experienced teachers w ho w ill welcome interns)
b. Rural outreach - to teachers in the bush
c. Regional com petitions (d istric t level)

4) Link to read ing/math performance -n e e d  to docum ent the success and get the word out
that it leads to improved outcomes and better test scores, docum ent the results

a. Evaluate
b. Outcomes
c. Verify to policy and decis ion makers
d. Speaking/note-taking/critica l reading & th ink ing skills result
e. Show how CCE incorpora tes civic con ten t in to read ing & math

5) Make the issues re levant and tim e ly fo r the students
a. How  to identify the issues loca lly and prov ide resources to help connect the dots
b. Find teachers w ho are com fortab le teach ing controversia l issues
c. Change the ph ilosophy at un ivers ities and teache r training institu tions regarding 

ra ising and facilita ting discussion o f con trovers ies -  you need light & heat!
6) Rural and urban teachers are avo id ing controversy

a. K ids s it in c lassrooms and read the w orkshee ts  and don 't engage
b. K ids w an t more, earlier, they understand w ha t's  m issing

7) C ivics should start early -  at the beginning,
8) Teach responsib ilities along w ith rights
9) 40% don 't graduate H.S. in AK, 45%  o f AK Natives don 't graduate, 32% of 9m graders in 

Anchorage graduate
10) Incorporate AK Native, political en tities in rural areas, A laska Native institu tions and 

organizations
a. Needs to be tribal governance component to engage Alaska Native students and 

com munities
11) Teach the fundamenta ls

a. Constitu tion
b. P ledge o f a lleg iance
c. Declaration

t2 ) Bo lste r peop le 's know ledge o f these so they can have good discussions about tho issues 
-  and deve lop a be lte r understand ing

13) "Foundations fo r democracy" -  CCE -  tako to v illages
14) Pa ir PCAA/TP format w ith A laska Nativo substan tive com ponen t
15) Outreach plan fo r tho programs sta tes ide -  as partners, sum m er tra in ing institutes
IC5) Identify ing loca l tribal peop le to bo tho condu it to tho programs (they're not leaving tho 

v illage liko teachers who turnover) -  tie in w ith tho regional non-pro fit corps (ox, 
education lia isons)
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17) Showcase fie ld trip w ith experienced CCE

H. How d o  9-12 e d u c a to r s  teach  ( techn iques)  law/civics s o  th a t  p o s t - s e c o n d a ry  
s tu d e n t s  (vo ters)  a re  p re p a re d  to apply  kno w led g e  in co n te x t?
P re se n te r :  P am ela  Kelly

R e c o m m e n d a t io n s
1) Current events
2) Issues-based, local focus
3) Combating ageism  -  15 to 17 too remote -  "Rock the Vote"
4) Teacher education

a. L im ita tions -  NCLB, A.D .N., curriculum
5) Newspaper in c lassroom

a. Empirical research about use 
G) Role-playing -  a w ay to find out what they do
7) S tudent governm ent

a. Mil levy in M ichigan to get track at scnool
8) S tudent issues -  organization fo r change, get them involved

a. Parking
b. C losed campus
c. Hats
d. “what F lecture & dia logue

9) Political fa llou t?
10) Ombudsman?

a. B itoz
b. Smoking before 18, buying at 19

11) V ideos on c iv ic  ed before, oh, 1950! S tudent w ritten and produced
12) School sp irit as community
13) Opportun itv to brainstorm  w ith  faculty about curriculum
14) Comparative s tud ies -  US R ights vs. o ther place, AK opportunities vs. o ther place

I. How d o  w e  s u p p o r t  civic ed u c a t io n  on a  s ta tew ide  b a s i s ?
P re se n te r :  S uellen  Appeloff

R eco m m e n d a t io n s
1) Have som eone responsib le -  Lt. Gov. should be responsib le (have tho job of) or an office 

w ithin the Lt. Gov office, sta tu torily mandate civic education commission, like the 
h istorical com m ission -  or mandated position in DEED or UAA o r non-profit or AK Bar, 
clearinghouse, sta tew ide info, coordination, Comm ission o f C iv ic Learning?

2) Dept o f ed provide standard ized curriculum , not mandatory but available
3) Teacher tra in ing program  -  mentoring etc
4) Connect w ith A laska Studies requirement -  public po licy and how it works here
5) W ebsite -  print and o ther materials, speakers bureau

J .  How to g e t  co m m u n ity  o rg an iza t io n s  to p rovide  m ore  o p portun ity  for y o u n g  
p e o p le ?  Aro s c h o o l s  an d  co m m u n ity  o rg an iza t io n s  n o t  co n n e c t in g ?
P re se n te r :  B ecky  J u d d

R o co m m en d a tio n s /k o y  add itional po in ts :
1) O rganizations should not ju s t fill a Vo lunteer Coordinator position -  get a well-qualified 

person
2) Having com m unity organizations bo more specific on what they want -  making 

expecta tions o f youth more c lear
3) Thero is a c ivic education and educational aspect (emotional and social connections)
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4) A  need w ith in larger communities to have a centra l leading vo lunteer organization. Need
a cen te r fo r coord inating training, vo lunteering, brokering between youth and schools,
o rgan izations, re lig ious groups, governm ent opportunities.

5) W here the center is located is critical. Don't w an t ownership getting bogged down with 
bureaucracy, politics -  loses its m ission and its effectiveness. Potential Anchorage 
p layers -  in addition to United W ay: (a) UAA could be the outreach and focal po int (cons: 
it’s an academ ic institution); (b) A laska Comm unity Foundation could be key to driving 
th is cen te r fo r c ivic engagement; (c) M OA could take leadership o r create O ffice of 
C om m un ity Engagement, like w ith recycling (con: depends on leadership in the Mayor's 
office),

6) People want more input to the vo lun teer center.
7) Getting people engaged to solve a com m unity problem
8) ASD  com m unity resource departm ent -  work w ith youth serving agencies, need to 

connect w ith the w ider community
9) Daniel "If I knew I could make a diffe rence when I was young" -  having an 

em otiona l/socia l ccnnection
10) Keeping kids motivated, interested
11) Failure to learn -  service learning is the key we 're  m issing
12) How  do we help kids feel connected -  need to have a continuum o f activ ities, service 

experiences

K. How can  w e  civically e n g a g e  s tu d e n t s  living on co lleg e  c a m p u s e s ?
P re s e n te r :  Michael Votava

1) Help s tuden ts understand the power o f one. Show students the impact one person can 
have on society.

2) Can Bonner Leaders from the UAA Center fo r Community Engagement and Learning 
lead d iscussions about c ivic engagem ent th roughout the Anchorage community, i.e., 
recreation centers?

3) S tudents from  the UAA Bonner Leaders o r A lpha Phi Omega service fratern ity could 
make o the r students aware o f serv ice pro jects or service plunges. A fterwards, peer 
leaders cou ld lead reflection activ ities.

4) Sponsor a competition between un ivers ities and high schools to see which organization 
has the highest s tudent voter reg istration rates.

5) Sponsor m ock elections.
6) O rgan ize a Candidate Day where students have the opportunity to meet candidates in 

upcom ing elections.
7) Sponso r a gubernatoria l debate.
8) O ver 30 APU  and UAA faculty members have been partic ipating in workshops regarding 

how to facilita te d ifficu lt dia logues. Can theso facu lty members be invited to lead 
d iscuss ions in the Anchorage com munity?

9) How  is it that d iffe rent dem ograph ic populations will all bo included in these 
conversa tions? M inority leaders need to bo sought out to facilitate conversa tions on civic 
engagement.

10) G ive s tuden ts c iv ic  education quizzes.
11) Sponso r a trivia night where students receive 5-6 rounds o f questions about civic 

education issues. Ask a local ce lebrity to host the ovont.
12) Seek out estab lished student leaders and take them through civic engagement 

experiences.
13) Partic ipate in tho Anchorage Daily News civ ic educa tion bowl,
14) Ask tho UAA Justico center to consider offering a legal education masters degree or civil 

law  degree.
15) Train un iversity s ta ff members to bo vo te r registrars.
1G) P rovido s tuden ts information on candida tes in upcom ing elections includ ing candidates’ 

con tac t in fo rm ation and briefs about their s tances on issues. Tho UAA Faculty
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Association website a lready contains som e o f th is in formation, so students could be 
directed to th is organization ’s webpage.

17) The Anchorage Daily News can encourage candidates to utilize Project Vote Smart.
18) Encourage students to become involved in ne ighborhood/com m unity organizations, 

churches, etc.
19) Can we he lp students find the passion to be engaged?
20) Can c lasses offer engagem ent activ ities outside the c lassroom? If so, have students 

write re flections about the ir experiences.
21) Create a website o f serv ice opportunities ava ilab le to students.
22) S tudents are at d iffe rent developmenta l points in th e ir lives in becom ing engaged 

com munity members. O ffe r d iffe rent types o f c iv ic  engagem ent opportunities that w ill 
appeal to all students.

23) Provide students the sk ills  to vo lunteer and reasons why they should.
24) Provide adu lt basic c iv ic  education in the Anchorage community. Encourage peer 

mentoring opportun ities a n o n g  students.
25) Teach students how to get involved, e.g., how  to get on a local board, provide resources 

for local and state c iv ic  involvement.
26) Tie in the va lue o f c iv ic invo lvement to career services and graduate school.
27) Consider running Gavel to Gavel on University TV

R e c o m m e n d a t io n s
28) Launch a civic education campaign. Hold vote r reg is tra tion drives. Sponsor c ivic 

education trivia contests. Count the number o f hours studen ts are involved in sen/ice 
projects. Chart the num ber o f examples where the un ive rs ity  serves as a public square. 
Hold the campaign once a ye : r. Designate a un iversity departm en t to run the campaign.

29) Make c iv ic  education more visib le at the university. Post signs in univers ity bu ild ings 
showing pictures and contact numbers fo r local representa tives. Sponsor debates on 
campus. Invite local Anchorage organizations to hcs t m eetings on campus. Honor c iv ic 
leaders and involved s tuden t leaders.

30) Utilize students, staff, and faculty to facilita te d ia logues abou t civic education throughout 
* the Anchorage community.

31) Sponsor annual days o f serv ice on cam pus and make them  a university tradition. Teach 
students how  to become involved in serv ice activ ities and lead students through reflection 
activities a fte r they partic ipate.

L, W hat’s  w o rk ed  in th e  p a s t  in civic e d ?
P re se n te r :  Bill E v an s

Recom mendations
1) Kids partic ipa te in m ock elections (starting in e lem en tary) and interaction (not jus t 

reading) in the c lassroom  -  mock trial -  youth vote. Get them  excited. Find out how/what 
they want to learn

2) Teach ing read ing and w riting w ith c ivic materials. Not ju s t get pulled in by book 
salesmen. Materials abou t engaged people who made a d iffe rence in community.

3) Create curricu lum  and evaluate curricu lum  that inc ludes c iv ic  materials. Teachers can 
incorporate into the ir a lroady full syllabus. Educate teachers. Encourage civic programs 
(ex)close-up)

4) Educate parents about im po itnnce o f fam ily com m unication and how it fosters c ivic 
engagement. Incorporato church as one means o f ge tting  message out. Get people 
engaged in positive com m unity activities.

5) Encourage voting, show  how overyono's vote counts. Materia l awards for voting, or at 
least registering.

G) A contro l coord inato r fo r c ivic learn ing, now just vo lun tee rs & th ings fa ll through tho 
cracks.

7) Moro c iv ics in school -  moro involved community.
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APPENDIX B

Test you r know ledge, have fun! Below  are several questions that range from facts every citizen 
shou ld know to lesser-known tidb its  o f c iv ic knowledge. For m u ltip le choice questions, put a 
check next to the righ t answer; fo r short answer questions, v/rite in the space provided.
A1. W ho  is  th e  c u r re n t G o ve rn o r o f  A la ska?

 Jay  Tony  Ted  Frank
Hammond Know les Stevens Murkowski

A2 . H ow  o ld  do  you  have to  be to  becom e  P res iden t?
 18  35  25  21

A3. H ow  m any da ys  can a s p e c ia l s e s s io n  ca lled  b y  the  G o ve rn o r la s t?
 30 ___ 60  90  no lim it

A4 . Name a c u r re n t U.S. S up rem e  C ou rt ju s tic e .
A5. W h ich  o f th e  item s  b e low  a re  q u a lif ic a t io n s  to  se rve  on  a ju r y  in A la ska?  (Check a ll 

th a t app ly .)
  N ever convicted o f a fe lony____________ ___  at least 18 years old
 an A laska resident ___  A US citizen
 a h igh school g radua te ___  able to see and hear
  a registered vo te r ___ able to read or speak English.

A6. In w h a t ye a r w a s  the  A la s k a  s ta te  c o n s t itu t io n  w ritte n ?
 1956__________________ 1959 ___1960 ___ 1971

A7. D u rin g  A la s k a 's  T e r r ito r ia l yea rs  (1912-1959) w h ic h  to w n  w as the  cen te r o f 
g o ve rnm en t?

_ J u n e a u _____________ ___ Sitka  Anchorage  Fairbanks
A8. The A la s ka  C o n s titu t io n  e s ta b lis h e s  th a t 25% o f w h a t ty p e  o f re so u rce s  m us t be 

p la ced  in  th e  P e rm anen t F und?
 m ineral bonuses, royalties and  all sta te .| j nxes  natural

re la ted income taxes c resource taxes
A9. W ha t k in d s  o f s ta te  ta xe s  do e s  y o u r househo ld  pay?

 Income  P roperty  Sales O th e r_________
A10. W hy are A la s ka  N a tives  a llow e d  to  h u n t m a rin e  m am m a ls  s u c h  as sea ls , w ha le s  and 

p o la r bea rs?
A11. Can no n -N r,liv e s  h u n t m a rin e  m am m a ls?  yes nQ
A12. W ha t w as  s e c tio n  17 (d )(2) in  AN CSA  abou t?
A13. W ho are th oso  fam ou s  A la s ka n s?  ( ju s t a ve ry  b r ie f d e s c r ip t io n )

A. Katie John
B. Morris Thompson
C. Jay Hammond
D. Peter Ka lilo rnsky

A14. W ha t do  th ese  a c ro n ym s  s ta n d  fo r  and w h y  are th ey  im p o r ta n t to  A laska?
A. AFN
B. AN ILCA (a law)
C. NPFMC (a government entity)
D. ICWA (a law)

" H O W  CIVIC ARE Y O U ? ”— QUIZ A
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Test your know ledge, have fun! Below are 20 questions that range from facts every citizen should 
know to lesser-known tidbits o f c ivic know ledge. For multip le choice questions, put a check next 
to the right answer; fo r short answer questions, w rite in the space provided.
B1. W he re  d o e s  A la s k a ’s  g o ve rn o r live?

 Fa irbanks ___ Anchorage  Juneau ___ Depends on the governor

B2. H ow  lo n g  is  th e  te rm  o f  a m em be r o f  th e  A la ska  H ouse  o f R ep resen ta tive s?
 2 years  4 years ___ 6 y e a is   8 years

B3. H ow  lo n g  is th e  te rm  o f  a m em ber o f  the  A la ska  Sena te?
 2 yea rs  4 years ___ 6 years  8 years

B4. Name a c u r re n t A la s ka  S ta te S up rem e C ou rt ju s t ic e
B5. H ow  is  th e  C h ie f J u s t ic e  o f  the  A la ska  Suprem e C ou rt se le c te d?

 The gove rno r . . , ___ the 5 jus tices — the A laska Judicial
appo in ts the C h ie f —,7 / .  f . .. o f the court e lect Council chooses the

Jus tice  tn e cn ie r ju s tice  the ch ie f jus tice ch ie f justice

B6. W ha t tw o  c o u n tr ie s  are nea res t to  A la s ka ?
 C anada and Russia  Canada and Korea  Russia and J a p a n  Korea and Russia

B7. D u rin g  A la s k a ’s p re -T c rr ito r ia l yea rs  (1857-1912) w he re  w as the  ce n te r o f  g o ve rnm en t 
lo ca te d ?

 Fa irbanks  Juneau  Anchorage  Sitka

B8. W hen w a s  th e  P e rm anen t Fund e s ta b lis h e d ?
 1959  1982  1976  1971

B9. H ow  is  th e  am o u n t o f the  pe rm anen t fu n d  d iv id e n d  ca lcu la te d  each yea r?
B10. W ha t k in d s  o f  fede ra l ta xes  does y o u r  h o u se ho ld  pay?

 incom e  property  Sales O th e r________

B11. W hen d id  a ll A la ska  N a tives  becom e US c it iz e n s?
 1971  1867  1924  1959

B12. H ow  m a n y  F ede ra lly  re cogn ized  tr ib e s  a re  the re  in  A la ska  in  2005?

 unde r 50  50-100 ___ 100-200  ove r 200
B13. W ho a re  th o se  fam ou s  A la skan s?  ( ju s t a ve ry  b r ie f d e s c r ip t io n )

A. E lizabe th Perntrovich
B. H oward Rock
C. Bob Bartlett
D. W a lte r Sobo lo ff

B14. W ha t do  th o se  a c ro n ym s  s tand  fo r  and  w h y  are th e y  im p o r ta n t to  A la ska?
A. AN C SA  (a law)
B. ANW R  (a place)
C. IHS (a governm ent entity)
D. PFD

“H O W  CIVIC A R E  Y O U ? ” - QUIZ B
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Test your know ledge, have fun! Be low  are 20 questions that range from facts every citizen should 
know  to lesser-known tidbits o f c iv ic  know ledge. For multip le choice questions, put a check next 
to the right answer; for short answe r questions, w rite in the space provided.
C1. How  o ld  d o  you  have to  be to  vo te ?

 16  21  18  35
C2. How  m any  m em be rs  m ake up th e  A la ska  Senate?

 3  20  40  100
C3. How  m any  m em be rs  m ake up  th e  A la ska  H ouse  o f R ep resen ta tive s?

 1  435  20  40
C4. If you  had a t-s h ir t  th a t s h o v 'e d  a p ic tu re  o f a b u rn in g  A m e rica n  flag , w ou ld  it  be lega l 

to  w ea r it  in  p u b lic ?
 yes  no

C5. W ou ld  it  be  lega l to  w ea r th a t t - s h ir t  in  s c h o o l?
 yes  no

C6. A re  you  a llo w e d  to  a c tu a lly  b u rn  the  fla g ?
 yes  no

C7. W hen A la s ka  becam e a s ta te , d id  it assum e  co n tro l o f a ll la n d  w ith in  th e  te r r ito ry ?
 yes  no

C8. W ho has th e  p ow e r to  change  how  d iv id e n d s  a te ca lcu la ted?
Gove no r  Perm anent Fund  A laska  A laska Oil and

—  Corporation Legislature Gas Comm ission
C9. W hat k in d s  o f lo ca l ta xes  do e s  y o u r h o u se ho ld  pay?

 incom e________ ___property __Sales O th e r_________
C10. W here d o e s  th e  s ta te  g o v e rnm en t ge t m o s t o f its  m oney?

 Oil taxes  Federa l funds  Property taxes_______ O th e r_________
C11. A b ou t how  la rge  is  the  P e rm anen t Fund?

 51,000 pe r A laskan _$25 billion  $900 th is year _$31 billion
C12. W ha t’s th e  s ig n if ic a n ce  o f Dec. 18 ,1971?
C13. A re  th e re  In d ian  re se rv a tio n s  in  A la ska?

 yes ___ no
C l4. W ho aro th e se  fam ous  A la s ka n s?  ( ju s t a ve ry  b r ie f d e sc r ip tio n )

A. W illiam  Hensley
B. W illiam  Egan
C. Byron Mallo tt
D. W a lte r H ickel

C15. W hat do  th o se  a c ro n ym s  s ta n d  fo r  and w hy  are th ey  im p o rta n t to  A la s ka?
A. ANTHC  (an organization)
B. APOC (a government en tity)
C. IRA (a law)

“H O W  CIVIC ARE Y O U ? ” - QUIZ C
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Test you r knowledge, have fun! Below are 20 questions tha t range from facts every citizen should 
know to lesser-known tidbits o f civic know ledge .' For m u ltip le choice questions, put a check next 
to the right answer; for short answer questions, w rite in the space provided.
D1. W ho  are A la ska 's  U.S. S ena to rs  and R ep re se n ta tiv e ?
D2. If th e  G o ve rn o r v e to e s  a b ill, he is  re q u ire d  to  e xp la in  w hy .

 T rue  False
D3. H ow  long  m u s t A la s ka n s  re s ide  in th e  s ta te  to  le g a lly  vo te?

 1 year  60 days  30 days  6 months
D4. W hen can ju d g e s  m ake d e c is io n s  o v e r tu rn in g  law s?
D5. A n ch o ra g e  has a c u r fe w  fo r  m in o rs : 11 PM on  w ee kn ig h ts  and 1 AM  on w eekends  and 

in  th e  sum m e r. If y o u  w an ted  th is  law  changed , w h o  w ou ld  you  con ta c t?
 a member o f the ___ the Anchorage  a state  Senator
Anchorage Assem bly po lice leg is lator S tevens

D6. A t w h a t age are ju d g e s  in A la ska  re q u ire d  to  re t ire ? ?
 65  75  70  no age lim it

D7. W ha t yea r d id  A la ska  becom e a s ta te?
 1960  1971  1959  1867

D8. W ha t tw o  fo rm s  o f lo ca l g o ve rnm en t a re  e s ta b lis h e d  in  A la ska 's  c o n s t itu t io n ?
D9. W ha t o th e r type s  o f lo c a l g o ve rnm en t e x is t in A la s k a ?  ( ju s t g ive  one e xam p le )
D10. W ho ow ns  m os t o f th e  land in A la s ka?

. .  . .  , . . .  , Federal  P riva te ind ividuals or
Mun.cipal.ties _ _ S la te  o f A laska governm ent corporations

D11. H ow  b ig  w as the  FY2006 b u dg e t?  (b o th  o p e ra tin g  and cap ita l b u dg e ts , b u t no t 
in c lu d in g  spend in g  fo r  Pe rm anen t F und  in f la t io n  p ro o fin g  o r d iv id e nd s )?
 $2 billion ___ $7 billion  $5 b illion  $20 b illion

D12. W ha t is a re g io na l N a tive  c o rp o ra tio n ?
D13. W ho  can be a N a tive  co rp o ra tio n  s h a re h o ld e r?
D14. W ho  are these fa m ou s  A la skan s?  ( ju s t a v e ry  b r ie f  d e sc r ip tio n )

A. Emil Notti
B. Ernest Gruening
C. Molly Hootch

D15. W ha t do  these a c ro n ym s  s ta n d  fo r  and  w h y  a re  th e y  im po rta n t to  A laska?
A. BLM (a government entity)
B. ICC (an organization)
C. NAGPRA (a law)
D. TAPS

“H O W  CIVIC A R E  Y O U ? ” - QUIZ D
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APPENDIX C

“H O W  CIVIC A R E  Y O U ? ’1— QUIZ A N S W E R  KEY

Quiz A

A1. W ho is th e  cu r ren t  G o v ern o r  of A laska?  Frank Murkowski

A2. How old do  you have to b e  to b e c o m e  P re s id e n t?  35 years old

A3. How m an y  d ay s  can  a sp ec ia l  s e s s io n  ca lled  by th e  G overno r  la s t?  30 days

A4 . Name a cu r ren t  U.S. S up rem e C ourt ju s t ic e .  The 9 justices currently serv ing are W illiam
H. Rehnquist (Chief Justice), John Paul Stevens, Sandra Day O 'Connor, Antonin Scalia, 
Anthony M. Kennedy, David H. Souter, C larence Thomas, Ruth Bader G insburg, Stephen 
G. Breyer

A5. Which of th e  i tem s below  a re  qualif ica tions  to se rv e  on a ju ry  in A lask a?

AS 09.20.010. Qualification o f Jurors; Interpreters.
(a) A person is qualified to act as a ju ro r if the person is

(1) a citizen o f the United States;
(2) a resident o f the state;
(3) at least 18 years o f age;
(4) o f sound mind;
(5) in possession o f the person 's natural faculties; and
(6) able to read or speak the English language.
(b) A person is not d isqualified from serving as a ju ro r so le ly because o f the loss o f
hearing o r sight in any degree o r a d isability that substantia lly impairs o r in terferes w ith
the person's mobility.
(c) The court shall provide, and pay the cost o f services of, an in terpre ter o r reader when
necessary to enable a person w ith impaired hearing or sight to act as a juror.

A6. In w h a t  y ea r  w a s  the A laska  s ta te  co ns t i tu tion  w ritten?  1956

A7. During A lask a 's  Territorial y e a rs  (1912-1959) w h ere  w a s  the  ce n te r  of g o v e rn m e n t  
lo ca te d ?  Juneau

A8. T he A laska C onstitu tion  e s ta b l i s h e s  th a t  25% of w ha t  typo of r e s o u r c e s  m u s t  bo 
p laced  in the  P e rm an e n t  F u n d ?  25 percent o f all m ineral bonuses, royalties and related 
income

A9. W hat k inds  of s ta te  ta x e s  d o e s  y o u r  h o u s e h o ld  pay ?

 income  p roperly   Sales O th e r__________

The answer to this question w ill vary som ewhat by where you live. The state o f A laska 
doesn’t levy any broad-based taxes on households (such as a state incom e or sales tax). 
State property taxes are restric ted to oil and gas properties. Various local governments 
(boroughs and cities) levy property and sales taxes. And, unless you live in a U.S. territory 
(such os Puerto Rico or Guam), you probably pay federal income tax.

A10. Why arc A laska Natives a llow ed to h u n t  m arine m am m als  s u c h  a s  s e a ls ,  w h a le s  an d  
po la r  b e a r s ?  Tho Marine Mammal Protection act protects the hunting rights o f A laska 
Natives.

A11. Can non-N ativos hun t m arine  m a m m a ls ?  No. not in tho U.S.
A12. W hat w a s  sec tio n  17 (d)(2) in ANCSA a b o u t?  It authorized the Secretary o f the Interior 

to w ithdraw  80 million ac ies  fo r federal parks, forests, refuges, and w ild scen ic rivers. Tho 
lands identified under this provis ion were later designated In the A laska National Interest 
Lands Act (ANILCA) of 1980.
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A13. W ho a r e  th e s e  f a m o u s  A la sk a n s?  ( just a very  brief d esc r ip tio n )
A. K a tie  J o h n : Katie John, Doris Charles, and the Mentasta V illage Council, 
represen ted by the Native Am erican R ights Fund, sued the U.S. in Federal Court claim ing 
that the federal government had un law fu lly excluded navigab le waters and subsistence 
fish ing from  the protections o f AN ILCA. The pla in tiffs won the case, leading to federal 
m anagem ent o f subsistence hunting and fishing on federal lands and waters in A laska. On 
Janua ry 7, 2005, Katie John filed a law  suit in the D istrict o f A laska challenging the 
Secre ta ries ' fina l rule implementing the prio r Katie John mandate as being too restrictive in 
its scope. Katie John 's complaint a lleges that the Secretaries should have included Alaska 
Native a llo tm en ts as public lands and fu rther that the federal governm ent's interest in water 
ex tends upstream  and downstream  from the Conservation Units established under 
AN ILC A .
(Source: www.alaskool.orci and the Native Am erican R ights Fund web site)
B. M o rr is  T hom pson : The late Morris Thompson was A thabaskan, born and ra ised in 
the Yukon R iver V illage o f Tanana. He had a colorfu l career in both the private and public 
secto rs , and was known as one o f A laska 's most prom inent business leaders. Morris 
served as specia l assistant to the Secre ta ry o f the In terio r during the Nixon adm inistration 
and, at age 34, became the youngest C om m iss ioner o f the Bureau o f Indian A ffa irs. Morris 
was a fo rm e r p res ident o f tho A laska Federation o f Natives, found ing V ice-P resident of 
C om m onwea lth  North, co-chairman o f the A laska Federation o f Natives, and a cabinet- 
level o ffice r in A laska Governor W a lte r J. H ickel's firs t adm in istra tion. Employed by Doyon 
L im ited Regional Corporation since 1981, Morris w as orig ina lly h ired as V ice-President 
and, in O ctober 1985, he was appointed President and Ch ie f O fficer. W hen Morris took 
over Doyon In 1985, it had an operating loss o f $28 m illion. W hen he retired, it was 
gene ra ting  $70.9 m illion in annual revenues, had 900 employees and 14,000 stockholders. 
One m onth a fte r re tiring from Doyon, Morris passed away a long w ith his w ife, Thelma, and 
his daughte r, Sheryl, on A laska A irlines flight 261 re turn ing from  a vacation in Mexico. 
(Source: AFN  web site h tlp ://www .na;ive federa lion .o rg /fra ines/people .h tm l)
C. J a y  H am m ond : Jay S te rner Hammond was born in T roy, New  York, in 1921. Ho 
gradua ted from  high school in Scotia , New  York, in 1940 and stud ied petroleum 
eng ineering  at Ponn State University (1940-1942). Hammond served os a U.S. Marino 
Corps figh te r pilot in the South Pacific in W orld W ar II (1942-1945) and in China (1945- 
1946). Ho cam e to A laska in 1946 whero he worked as a bush pilot and guide; ho also 
a ttended tho Univers ity o f A laska in  Fairbanks, graduating w ith a degroe In biological 
sc iences in 1949. Hammond then worked as a  hunte r fo r the U.S. Fish and W ild life Service 
and becam e a m aste r hunting and fish ing guide. Ho homesteaded near Lako C lark in tho 
early  1950s and married Bella G ard iner o f D illingham  In 1952. He entered po litics in 1959, 
serv ing as a representa tive in tho A laska State Legis la ture from  Bristo l Bay (1959-1965), 
and la te r as s ta te senato r (1967-1972) and P residont o f tho Senate (1971-1972). A fte r 
leaving tho state leg islature, Hammond served as m ayor o f Bristo l Bay Borough (1972- 
1974) and governor of A laska (1974-1982). H is adm in is tra tion was noted fo r its 
conserva tion  efforts, tho creation o f tho A laska Pcrm anon t Fund (1976), and tho passage 
o f a constitu tiona l amendment to lim it s la lo  spend ing (1982). A fte r re tirement from  office, 
Ham m ond w ro te artic les for A laska newspapers and con tinued to advocate conservation 
and fisca l responsib ility at tho stato level.
(Sourco: UAA library,
h llp ://w w w .lib .uaa .n losko .odu/n ich ivos/Collo r.!ionsLir.M  ' tion f ?oscrintions/G toJ/HAMMO 
N D J.w pd .h lm l)
D. P o to r K a lifo rn s k y : Peter Ka lifo rnsky was born in 1911 a t Kalifornr.ky village on tho 
Kcna i Peninsu la . In his early years, Pe te r w as ra ised by his aun ts and his undo . Thoodoro 
Ch ika lus ion . Potor lived w ith his u n d o  at Snug Harbor w horo lie  learned Athabaskan 
stories, know todgo, and w ilderness surv iva l skills. In 1921, Peter re turned to Kalifornsky 
v illage to  bo w ith bis fa the r and attend school until the 5th grado. In 195G, Peter controctod 
Tubercu los is  and w as sent to tho hospita l, w horo Ire eventua lly rocovored. Potor
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Kalifo rnsky is the last living speaker o f his A thabaskan dialect. In Ihe 1980s he began to 
w ork w ith the University o f A laska Fairbanks to preserve his cultural know ledge and 
language. During his adu lt years, Peter worked tire lessly to preserve the stories and 
language o f the Dena'ina A thabaskan people.
(Source: AFN web site htlp.V/www .na tiveodera lion .o rg /fram es/peop le .h tm l)

A14 . W ha t do  th ese  a c ron ym s  s ta n d  fo r  and  w h y  are they im p o r ta n t to  A la s ka?
A. AFN  - The Alaska Federation o f Natives was formed in October 1966, when more 
that 400 A laska Natives representing 17 Native organizations gathered fo r a three-day 
conference to address A laska Native aboriginal land rights. From 1966 to 1971, AFN 
worked primarily to achieve passage o f a ju s t and fair land settlement. On December 18, 
1971 the A laska Native C la im s Settlement A c t (ANCSA) was signed into law. A t the state 
level, AFN  continues to play an active role in the leg islative process, promoting laws, 
po lic ies and programs in areas such as health, education, resource development, labor and 
government.
B. A N ILC A  - The A laska National Interest Lands Act (see A12).
C. NPFMC - The North Pacific F ishery Management Council is one o f eight regional 
councils established by the Magnuson F ishery Conservatio i and Management Act in 1976. 
It has primary responsibility fo r groundfish management ir. the Gu lf o f A laska, Bering Sea 
and A leutian Islands, includ ing cod, pollock, flatfish, mackere l, sablefish, and rockfish 
species harvested mainly by traw lers, hook and line longliners and pot fishermen. The 
Council a lso makes allocative and lim ited entry decisions for halibut.
D. ICW A - The Indian Child W elfa re Act was adopted by Congress in 1978, and applies 
to child custody proceedings in state cou its  involving children o f Nativo American ancestry. 
The provis ions of the ICW A represent a dramatic departure from the procedura l and 
substantive laws that most sta tes have enacted to govern child custody proceedings.

QUIZ B
B1. W here  do e s  A la ska 's  g o v e rn o r liv e ?  Juneau
B2. H ow  long  is th o  te rm  o f a m em be r o f  the A laska  House o f R ep re sen ta tive s?  2 years
B3. H ow  long  is  th o  te rm  o f a m em be r o f  the A laska  Sena te? 4 years
B4. Name a c u r re n t A laska  S ta to  S up rem e C ou rt ju s t ic e . The five currently serving justices

are: Dana Fabe (Chief Justice), W arren Matthews, Robert Eastaugh, A lexander Bryner, 
W a lle r Carpeneti.

B5. How  Is tho C h ie f J u s tic o  o f th o  A la s ka  Suprem o Cour* se le c te d?  7 lie  5 justices of the 
cou it e lect the ch ief justico fo r a 3-yoar term.

B6. W ha t tw o  c o u n tr ie s  aro n e a re s t to  A la ska?  Canada and Russia
B7. D u rin g  A la s ka 's  p rc -T o r r ito r la l yoa rs  (18G7-1912) w ho ro  w as  tho  cen te r o f 

g o ve rnm en t lo ca ted?  S ilkn
B8. W hen w as  tho  Po rm nnon t F und  e s ta b lish e d ?  1976
BO. H ow  is  th o  am oun t o f th o  p o rm anon t fu nd  d iv id e nd  ca lc u la te d  each  yea r?

I ) Avorago tho annual ea rn ings o f tho fund over Ihe most recent 5 years.
?.. D ivido this am ount by 2. 7 ha t givos tho total mount to he dis tributed as dividends.
3. D ivido that amount oqun lly am ong a ll tho approved applications. That g ives the amount 

each ind iv idual receives.
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310 . W ha t k in d s  o f fe de ra l ta xes does y o u r hou seho ld  pay?
 incom e  property  Sales O th e r________

The answer to th is question w ill vary somewhat by where you live. The state o f A laska 
doesn 't levy any broad-based taxes on households (such as a state income or sales tax). 
S ta te property taxes are restricted to oil and gas properties. Various local governments 
(boroughs and cities) levy property and sales taxes. And, unless you live in a U.S. territory 
(such as Puerto R ico o r Guam), you probably pay federal income tax.

B11. W hen d id  a ll A la s ka  N a tives  becom e US c it iz e n s?  Native Americans were granted 
citizenship pursuant to the Indian C itizenship Act o f 1924 ...bu t there ’s more:
The 1867 Treaty o f Cession w ith the Russians spelled out that the inhabitants o f A laska 
"w ilh Ihe exception o f uncivilized native tribes, shall be adm itted to tho enjoyment o f all the 
rights, advantages, and immunities o f citizens o f the United S ta te s .. . "
The Native peoples o f A laska were not second-class citizens. They were simply not citizens 
at a ll, a t least the way most people understood the law. As the treaty put it, "The uncivilized 
tribes w ill be sub ject to such laws and regulations as the United States may, from time to 
time, adopt in regard to aborigina l tribes o f that country."
It w asn 't until 1915 that the territoria l leg islature came up w ith a complicated procedure for 
Natives to become citizens o f the United States. The A laska lawmakers said that every 
Native "who has severed all tribal re lationship and adopted tho habits o f civilized life" could 
becom e a citizen.
A  Native was e lig ib le fo r a certificate by going to a local school to be exam ined by a 
m ajority o f the teachers. "Such exam ination shall broadly cover tho general qualifications of 
the applicant as to an inte lligent exercise o f the obligations o f suffrage, a total 
abandonm ent o f any triba l customs o r re lationship, and the facts regard ing the applicant's 
adoption o f the hab its o f a civilized life," the law  said. The  schools at that time were geared 
to prom ote assim ila tion o f Natives into the white culture, so the teachers seemed tho best 
able to make such judgments.
A fte r the teachers approved the application, a Native person had to have at least five white 
citizens who had been in A laska at least one year testify that they knew  the applicant for at 
least a year. The w itnesses also had to say that the prospective citizen had met tho 
requ irem ents o f tho law . „
Then the certifica te, a fte r being endorsed by five citizens, had to bo presented to the district 
court. T o  ach ieve citizenship, tho Native had to say he was living "separate and opart from 
any tribe o f Indians" and had "adopted Ihe habits o f civilized life."
(Source: http://www.nkhistorvGOurso.orq/nriicles/articlo.php7artlD-136)

B12. H ow  m an y  F o d c ra lly  re cogn ized  tr ib e s  are the re  in  A laska  in  2005? In 199*1 thero 
wero  227 federa lly recognized tribes in A laska, and scvora l more hove been recognized 
since then.

B13. W ho  aro these  fa m ou s  A la skan s?  ( ju s t a ve ry  b r ie f d e sc r ip tio n )
A. E lisa be th  P o ra tro v ic h : E lizabeth Pora lrovich was a major civil rights leader in 
A laska. E lizabeth was born on July 4, 1911, in Petersburg, A laska. She was the adopted 
daughte r o f Andrew  and Mary Wanamakcr, Presbyterian Church m issionaries for Angoon, 
K lawock, Kako, and K luckwnn. E lizabeth attended elementary school in Petersburg and 
graduated from  Ko lch iknn High School. A fte r attonding Sheldon Jackson College in Sitka, 
she furthered her education at Western College o f Education in Bellingham, Washington 
where sho mot and married Hoy Poratrovich in 1931. Tho couple moved to Klawock aflor 
colleger. Sho was a mother o f threo children, a m em ber of the Presbyterian Church, and 
G rand Camp P resident fo r tho A laska Nalivo S istorhood. Whon Elizabeth and Roy moved 
to Junoau in 1941, sho was shocked at tho bla tant d iscrim ination against Natives. In 
Juneau, Roy served as tho A laska Nalivo Brotherhood G rand President and Elizabeth as

Appendix C Pago 43

http://www.nkhistorvGOurso.orq/nriicles/articlo.php7artlD-136


(lie  A laska Native .'is le rhood  G rand President. They wrote a le tte r to the territoria l 
Governor, Ernest Gruening, calling his attention to the un-American signs on (he Douglas 
Inn, which read "No Natives A llowed ." The le tte r rem inded the G overnor that Natives pay 
the required taxes to the territory— even the unjust school tax— to a system  that excludes 
Native children from the public schools. Roy and Elizabeth lobb ied extensive ly for the 
passage o f an anti-d iscrim ination law. In 1943, the Ten jr ia l Legis la ture fina lly considered 
the first anti-d iscrim ination law, but it d id not pass. W hen the issue cam e before the Senate 
again in 1945, it was Elizabeth's powerfu l testim ony that moved the leg is la tu re to pass the 
firs t anti-d iscrim ination law In the country which outlawed discrim ination in housing, public 
accommodations, and restaurants in A laska. Elizabeth was on the clerical s ta ff o f the 
A laska Legislature for a num ber o f years in the Territoria l T reasurer's office and (he 
Territoria l Vocational Rehabilitation Department. Elizabeth remained active in Native 
Am erican affairs, serving as the A laskan representative to the National Congress o f 
Am erican Indians; she became a m ember o f the executive council in 1955 and served on 
the ir Constitutional Committee. A t the lim e she became ill w ith cancer, she was em ployed 
w ith the Juneau Credit Association and w as a m ember o f the Juneau Business and 
Professional W omen's Club. She passed away in December 1958.In 1988, the A laska 
Legislature established February 16 as "The Annual E lizabeth Pera lrov ich Day" to 
commemorate the anniversary o f the s igning o f the Anti-D iscrim ination Act.
(Source: AFN web site hltD://www .native federa lion.o rq /fram es/peorile .h lm l)
B H oward  R ock: Howard Rock was born in Point Hope A laska in 1911 to a fam ily o f 
bowhead whale hunters. A fte r attending the m issionary school in Point Hope, he attended 
high school at the White Mountain Vocational school. In the late 1930's Howard stud ied art 
at the University o f W ashington. A fte r college, he worked as an artist, carving in ivo ry until 
ho was drafted during WW II; a fte r the war. he returned to his artwork. In 1961 Howard 
returned to Point Hope and served as village spokesman in a d ispute between the villagers 
and the A tom ic Energy Comm ission. The Comm ission proposed a plan lo  exp lode five 
atom ic bombs in order to build an underwate r harbor. That same year, he was approached 
by the A rctic S lope Native Association to create a newspaper that would serve as a forum 
to advocate Native rights and causes, and in October 1962, the Tundra T imes was formed. 
Under his d irection, the paper grew  to a circu lation o f ove r 3,500. During the 1960s, the 
Tundra T imes was the only newspaper tha t linked A laska Natives liv ing in rura l northern 
v illages and kept their residents informed o f politica l and social issues affecting A laska 
Natives. AFN 's fist meeting occurred in 1966 after Howard published a lo ite r by Em il Nolti 
ca lling for a statew ide meeting o f A laska Native Associations and organizations. In 1975, 
the Tundra T imes was nom inated fo r a Pu litzer Prize for meritorious pub lic serv ice . During 
his career. Rock received m any awards includ ing "A laskan of the Year” in 1974 and ”49er 
o f Ihe Year" in 1975. Rock served as Ihe ed ito r and publisher o f the Tundra T im os until ills  
death in 1976.
(Source: AFN web site liUp.V/www .in itivQ fcdnration.o rg /fram es/peop lo .h tm l)
C. Bob B a rtle tt: Edward Lew is "Bob" Bartlett (April 20, 1904 -  Decem ber 11, 1968) 
was an American politic ian, and was a m em ber o f the Democratic party. Bartlett w as born 
In Seattle, Washington. A fte r graduating from tho University o f A laska in 1925, Bartlett 
began his career in politics. A  reporte r for the Fairbanks Daily Nows until 1933, ho 
accepted tho position o f secro ta ry to Dologato Anthony D imond o f A laska. Three yoars 
Inter ho bocamo tho chairman o f tho Unemployment Compensation Comm ission o f A laska. 
On January 30, 1939, President Franklin D. Rooseve lt appointed h im  secre ta ry o f tho 
A laska Territory. Beginning in 1945, Bartlett served as tho delegate from  A laska to tho 79th 
and the six succeeding Congresses. Continu ing his c ivic sorvico, ho was pros ident of Ihe 
A laska Tuberculosis Association and served as a member of Ihe A laska W ar Council. Ho 
labored constantly fo r statohood; upon A laska 's adm ission lo tho Union in 1959 ho became 
tho first senator from  A laska and served until 1968. Bartlett possessed the reputa tion of a 
qu ie t man o f achievement. Tho L ibrary o f Congress estimates that ho had moro hills 
passed in to law  than any o ther m ember in congressiona l history. Som o of h is bills included 
tho Radiation Safety Bill and tho Bartlott Act, requiring all fodornlly funded bu ild ings lo  ho
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accessib le to the handicapped. Well-loved and respected by his constituents as well as his 
peers, Bartlett died December 11,1968. Ted Stevens was appointed to replace him. 
(Source: W ikipedia, h ttp ://en .w ik iped ia .o rg /w ik i/Bob_Bartle lt; license terms at 
http ://en.w ikipediu .0 rg /w ik i/W ik iped ia :Text_0 f_ the_GNU_Free_D0cumentati0n_License)
D. W a lte r S obo le ff: W alter was bom  in 1908 in Kilisnoo, in Southeast A laska, o f T lingit, 
German, Russian parentage. Well known fo r many years as a T ling it leader, W a lle r has 
focused his attention on both the physical and spiritual needs o f his people. He was 
orda ined a t the A laska Presbytery in 1940, after receiving degrees from the University o f 
Dubuque in Dubuque, Iowa. W alte r has received two honorary doctorate degrees fo r his 
life ’s work, a Doctor o f D ivinity from Dubuque University and a Doctorate o f Humanities 
from the University o f A laska. He has four children. Throughout his long career, W alter has 
held many local, statewide, and national positions, including seven terms as president o f 
the G rand Camp o f the A laska Native Brotherhood, president of Kootznoowoo Inc., and 
D irecto r o f Sealaska Corporations. He served as chairman o f the A laska State Board of 
Education, nom inated by fo rm er Governor W alte r J. Hickel, fo r two years and was treasurer 
o f the T ling it and Hnida Central Council, among holding o ther positions. Throughout his 
life, W a lte r has been a strong advocate fo r the preservation o f the T lingit language and 
culture. He currently serves as Ihe chairman o f the Board o f Trustees fo r the Sealaska 
Heritage Foundation, and has served on the board fo r 14 years.
(Source: AFN web site h ttp ://www .nativafederation.orq /frames/peoplo .htm l)

B14. W ha t do  these a c ro n ym s  s ta n d  fo r  and w h y  are th ey  im p o r ta n t to  A la ska?
A. AN CSA  - The A laska Native C laims Settlement Act (1971) provided for the 
se ttlem ent of aborigina l land cla ims by the Native peoples o f A laska. A laska Native 
groups received 40 million acres o f land and $962.5 m illion in compensation for the ir 
c la im s to any additional land. Regional and village Native Corporations were established 
to receive the money and land.
B. ANW R - Tho A rctic National W ild life Refuge lies in northeastern A laska from the 
Brooks Range to tire A ic tic  Ocean. It includes tho trad itional homelands of Inupiat 
Eskimos on the coast and Gw itch in A thabascan Indians o f the interior. The cuasla l plain 
o f tho refuge is one o f tho ca lv ing grounds o f tho Porcupine caribou herd, and is also a 
possib le location o f large oil reserves.
C. HIS - The Indian Health Service, an agency w ith in tho Department o f Health and 
Human Services, is responsible fo r providing federal health services to American Indians 
and A laska Natives.
D. PFD - Permanent Fund D ividend -  need wo say more?

QUIZ C
C1. H ow  o ld  do  you  lia vo  to  bo to  vo to ?  18
C2, H ow  m any  m em be rs  m ake up  tho A la ska  Senate? 20
C3. H ow  m any  m em be rs  m ako up  tho A la ska  H ouse o f R ep re sen ta tive s?  40
C4. I f  y o u  had a t-s h ir t th a t show ed  a p ic tu ro  o f a b u rn in g  A m o rican  flag , w ou ld  it he 

lega l to  w ea r it in  p u b lic ?  Yes
C5. W ou ld  it  bo lega l to  w oa r th a t t-s h ir t In s c h o o l?  Yos, in genera l students ' froo speech is 

protected. Howovor, schools aro a llowed to roslrict dress that would bo disruptive, and 
speech (symbolic o r not) that is dangerous, lewd, or d isruptlvo. A lso, somo school ru les 
(such as school un iforms) m ight prohibit such a t-sh iit.

C6. A ro  you  a llow ed  to  a c tu a lly  b u m  tho  fla g ?  Yos.
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C7. W hen  A la ska  hecam e a s ta te , d id  it a s su m e  c o n tro l o f a ll land  w ith in  th e  te r r ito ry ?
No, the federa l government granted the s ta te 28%  ownership o f its total area on statehood.

C8. W ho  has the  p ow e r to  change  how  d iv id e n d s  are ca lcu la te d?  The A laska Legis lature 
estab lished the dividend program  and can change it.

C9. W ha t k in d s  o f lo ca l taxes does  y o u r h o u se h o ld  pay?
 income  property  Sa les O th e r__________

The answer to this question w ill vary som ewha t by where you live. The state o f A laska 
doesn 't levy any broad-based tuxes on househo lds (such as a state incom e o r sa les tax). 
S ta te property taxes are restric ted to oil and gas properties. Various local governm ents 
(boroughs and cities) levy property and sa les taxes. And, unless you live in a U.S. te rrito ry 
(such as Puerto Rico or Guam), you probab ly pay federal income tax.

C10. W he re  does  th e  s ta te  g o ve rnm en t g e t m o s t o f  its  m oney?  The state gets most o f its 
general fund money from oil revenues -  a combination o f sales o f its one-e igh th roya lly 
sha re  o f oil produced, severance tax, p roperty taxes and corporate incom e taxes on oil 
com pany activ ities in the state. However, in both FY 2005 and 2006, federa l funds for a 
va rie ty  o f cap ita l and operating uses to ta led m ore than oil revenues.

C 11. A b o u t h ow  la rg e  is  the P e rm anen t F und?  R ight now, it's about $31 billion
C12. W h a t’s  th e  s ig n if ic a n ce  o f  Dec. 18, 1971? The A laska Native C la im s Settlement Act 

(ANCSA) was signed into law  on that day.
C13. A re  th e re  In d ian  re se rva tio n s  in  A la s k a ?  Yes -  Annette Island Reserve (which contains 

the town o f Mellakatla) near Ketchikan.
C14. W ho  aro th e se  fam ous A la s ka n s?  ( ju s t a v e ry  b r ie f d e sc r ip tio n )

A. W illiam  Hens ley: W illie was born in Kotzebue, A laska and raised in a large fam ily 
on the de lla  o f the Noatak River. W illie  w as named fo r his maternal grandfa ther, Iggiagruk. 
During h is childhood, ho g rew  up liv ing a subsis tence lifestyle, traveling to fish cam p in the 
sum m er and liv ing in the trad itional sod house. W illie attended the Bureau o f Indian A ffa irs 
schoo ls in Kotzebue and Noorvik and high school in Tennessee at the Chilhowee 
Academ y. In 1966, he graduated from  George Washington University w ith a degree in 
po litica l sc ience and a m inor in econom ics. The same year that W illie received his BA 
degree, he was elected to tho A laska S ta le  leg islature, he managed NANA as a non-profit 
organ iza tion , and helped to found the A laska Federation o f Natives. W hile taking graduate 
courses at the University o f A laska in the m id-sixties, W illie wrote a sem ina l paper tilled, 
"W ha t R ights to Land Have A laska Natives?" This paper provided one o f the first 
descrip tions o f the legal and political h is to ry o f A laska Native rights to the ir ancestra l lands. 
It provided the framework fo r A laska Natives to understand the imm inent th reat to the ir 
lands brought about by the S tatehood A c t o f 1959. Unknown to many A laska res iden ts at 
the timo, th is paper proved that, acco rd ing lo  legal documents, A laska Natives reta ined 
aborig ina l title to most of A laska. The pape r was reproducod in Ilia first AFN  Convention in 
I9 60 . Subsequently, W illie served as one o f the founders o f AFN (as cha irman o f (ho 
Lands Com m ittee in 1966); served as AFN  D irector, Executive Director, P resident and Co- 
Chair; sorvod as a m ember of both the A laska House and Senato; as C om m iss ioner o f 
C om m erce; was a founder of the N orthwosl A laska Native Association in the Kotzebue 
Region; and served os a D irector and P resident o f NANA Regional Corporation. Currently, 
W illie  is the M anager o f Federal Ro la tions fo r tho A lyoska Pipeline Serv ice Company in 
W ash ing ton , DC.
(Source: AFN  w eb  Site h llp:/Avww .na livofodorn lion,org /frnmos/Dooplo h lm l)
B. W illiam  Egan: ’’Born in A laska, Raised in A laska. Schooled in A laska " was how 25- 
year-o ld W illiam  A. Egan advertised h im se lf during his tirst campaign fo r A laska Territoria l 
Leg is la tu re in 10*10. W ithout an oppo rtun ity  to attend collogo, Egan received his po litica l 
educa tion in tho legislature. F iftoon yoa rs lator, A laskans chose him lo  lead tho A laska
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Constitu tiona l Convention and then serve in W ashington, D.C. as an A laska-Tennessee 
Plan senator. In 1959, Egan, from  small-town Valdez, became A laska ’s firs t state governor 
- the only governo r born and educated in A laska during the first 43 years o f statehood. 
(Source: h ttp ://www .eatower.a laskaw rite rs .com /book4.h tm l, from the book, A laska 's 
r'om egrown Governor, A Biography o f William A . Egan  by Dr. E lizabeth Tower)
C. B y ro n  M a llo tt: Byron was bom and raised in Yakutat, the ancestra l home o f his 
mother’s T ling it clan. Byron has been active in public and private sectors in A laska since 
1965 when he was elected m ayor o f Yakuta t at age 22. He has worked fo r every governor 
since statehood, and served as the firs t Com m issioner o f the Department of Community 
and Regional A ffa irs from 1971-1974. Byron was director, Chairman, President, and Chie f 
Executive O ffice r o f Sealaska Corporation from  1972 (when the regional ANCSA 
Corporation was founded) until late 1992 when he retired a fte r ten years as Ch ie f Executive 
O fficer. During Byron 's tenure, Sealaska established a shareho lder's permanent fund and a 
corpora te investm ent portfolio w ith total ho ld ings in excess o f $100 m illion. He is currently a 
member o f the Board o f D irectors. His additional business experiences, both in A laska and 
nationally, are extensive . Byron's public service includes his election as Mayor o f the City 
and Borough o f Juneau in October 1994, a position he resigned in February 1995 to attend 
to h is Perm anent Fund duties fu ll-time. In 1977 and 1978, he was President o f the Alaska 
Federation o f Natives. He has served as cha ir o f the Nature Conservancy o f A laska, and as 
a D irecto r o f the A laska Public Radio Network. In Decem ber 1994, Byron com pleted a two- 
year appo in tm ent as Executive-in-Residence in the School o f Business and Public 
Adm in is tra tion a t the University o f A laska Southeast. He was appointed co-cha ir o f the 
Governor’s Com m ission on Rural Governance and Em powerment by Governor Tony 
Know les in 1998. Currently, Byron is the P resident/Ch ie f Executive O fficer o f the First 
A laskans Foundation . He is married to Ton i Mallo tt who teaches e lementary grades in the 
Juneau School D istric t. Together they have raised five children, the youngest o f whom 
attends Juneau H igh School. Byron has received numerous awards and citations fo r his 
serv ice inc lud ing : Honorary Doctorate in the Humanities from  the University o f A laska; 
Governor's Award fo r Service from  the A laska State Cham ber o f Commerce; and C itizen o f 
the Year Award from  the A laska Federation o f Natives.
(Source: AFN  web s ite  h ttp ://www.na live federa tion.o rg /frames/neop lo .h tm l)
D. W a lte r H ic ko l: Born in Claflin, Kansas in 1919, H ickel came to A laska in 1940 and 
worked as a bartender, carpenter, and developer. As the state 's second governor from 
1966 to 1969, he pushed to open Prudhoo Bay to oil development. He served as U.S. 
Secretary o f the In te rio r from 1969 to 1970. In 1979, G overnor H ickel and A laska ’s first 
Governor, W illiam  A . Egan founded Commonwealth North, a public po licy forum . During 
Ihe 1980s, as a business leader, he founded Yukon Pacific Corpora lion which gained 
perm ission to expo rt A laska natural gas lo  Asia, which had to that time been prohibited. In 
1990, he w as again elected governor. In his second term  he settled the Exxon Valdez 
lawsuits, pushed fo r establishment o f community deve lopm ent quotas for fish caught in Ihe 
North Pacific, and took the problem  o f by-catch fish waste to the 1992 Earth Summ it in Rio, 
whoro lie  was tho on ly governor asked to speak. He established the Northern Forum, a 
c ircum po la r associa tion o f northern regional governors. Today, Governor H ickel devotes 
much o f h is tim o to found ing the Institute o f the North a t A laska Pacific University to help 
teach peop le in A laska and from around the g lobo about tho obligations o f ownership, as 
most o f tho w orld 's  resources aro com monly owned. H ickel and his w ife, Ermaloo, have six 
sons and 16 grandch ild ren ,
(Sourco: excerp ted from  h ttp ://www .lnstitu tonorth .org /h icko l.h lm l)

C15. W ha t do  th e se  a c ro n ym s  s tand  to r  any  w h y  are th e y  im p o r ta n t to  A la ska?
A. ANTHC  - Tho A laska Native Triba l Health Consortium  is a non-profit health 
organization owned and managed by A laska Nativo tribal governm ents and tho ir regional 
health o rgan iza tions. Tho Consortium  was created in 1997 to provido statew ido Nativo 
health serv ices.
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B. APO C  - The A laska Public O ffices Comm ission adm inisters A laska 's  d isclosure 
s ta tu tes and publishes financial in formation regard ing the activ ities of e lection campaigns, 
pub lic o ffic ia ls , lobbyists and lobbyist employers.
C. IR A  - The Indian Reorganization A c t was legislation passed in 1934 in the United 
S ta tes in an attem pt to secure new rights fo r Native Americans on reservations. Its main 
prov is ions w ere  to restore to Native Am ericans management o f their assets (mostly land); 
to  preven t fu rthe r depletion o f reservation resources; to build a sound econom ic foundation 
fo r the peop le o f the reservations; and to return to the Native Am ericans local self- 
governm ent on a tribal basis. The ob jectives o f the bill were vigorously pursued until the 
ou tb reak o f W orld W ar II. A lthough the act is still in effect, many Native Am ericans question 
its supposed purpose o f gradual assim ila tion; their opposition reflects the ir e fforts to reduce 
federa l condescension in the treatment o f Native Americans and their cu ltu res. (Source: 
h ttp ://www .bartleby.com /65/in /lnd ianReo.h tm l)

QU IZ  D
D1. W ho  a re  A la s ka 's  U.S. S ena to rs  and R ep re sen ta tive ?  Sen. Ted Stevens, Sen. Lisa 

M urkowski, Rep. Don Young
D2. If th e  G o v e rn o r ve toes a b ill, he is re q u ire d  to  exp la in  w hy . Yes, lie  must expla in his 

ob jections.
D3. H ow  lo n g  m u s t A la skans  re s ide  in  th e  s ta te  to  le g a lly  vo to?  30 days
D4. W hen can  ju d g e s  m ake d e c is io n s  o v e rtu rn in g  law s?  Judges overturn laws (or parts o f 

laws) tha t are in conflict w ith state or federa l constitutions. (S tate judges interpret state 
constitu tions and federal judges, the federa l constitu tion)

D5. A n ch o ra g e  has  a cu rfew  fo r  m in o rs : 11 PM on w ee kn ig h ts  and 1 AM  on w eekends  
and in th e  sum m e r. If you  w an ted  th is  law  changed , w ho  w ou ld  you c o n ta c t?  This is 
a munic ipa l ordinance, so you could con tact a member of Ihe Anchorage Assem bly, o r the 

'  mayor. The assembly would have to act to change the law.
D6. A t w h a t age a re  ju d g e s  in  A la ska  re q u ire d  to  re tire ?  In A laska, judges must retire at 

age 70.
D7. W ha t ye a r d id  A la ska  becom e a s ta te ?  1959
D8. W ha t tw o  fo rm s  o f lo ca l g o ve rnm en t are e s ta b lish ed  in A la ska 's  c o n s t itu t io n ?

Boroughs and cities
D9. W ha t o th e r ty p o s  o f lo ca l g o ve rnm en t e x is t in A la ska?  ( ju s t g ive  one  exam p le ). IRA 

governm ents, traditional (or tribal) councils, REAAs (school districts), Coasta l Resource 
Service A reas

D10. W ho  o w n s  m o s t o f the land  In A la ska?  Tho Federal government owns abou t GO percent 
o f A laska ’s land.

D11. H ow  b ig  w as  tho  FY2006 bu dge t?  (b o th  o p e ra tin g  and cap ita l b u dg e ts , b u t n o t 
in c lu d in g  s p e nd in g  fo r P e rm anen t Fund  In fla tio n  p ro o fin g  o r d iv id e n d s )?  $7 billion; 
fo r deta ils , seo the attached sum mary shoot on tho budget from the s ta io 's  O ffice of 
Managem ent and Budget

D12. W ha t is  a re g io na l N a tivo  c o rp o ra tio n ?  A corporation established unde r ANCSA to 
receive and manago cas li and land under tho act and to opora lo for the common good o f 
tho Nativo shareholders.

D13. W ho can  bo a N ative co rp o ra tio n  s h a re ho ld e r?  Originally, an A laska Native olive at tho 
timo that ANCSA was passed or the ir he irs after llio  original sha rcho ldo r dies. Some 
corpora tions have also on io llod A laska Natives born later as shareholders.
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A. E m il N o tti: Emil was born in 1933 in Koyukuk, an A thabaskan village where the 
Yukon and the Koyukuk rivers meet. He attended the Bureau o f Indian A ffa irs school 
th rough the second grade. Emil left school to trap w ith his fam ily fo r two years. He then 
en tered the Ruby Territoria l School in fifth grade and attended boarding school in Eklutna 
through the eighth grade. Emil was among the students in the firs t four-year graduating 
c lass from  Mt. Edgecumbe boarding school in S itka, A laska. Emil, a Korean W a r veteran, 
served in the Navy fo r fou r years. He graduated from Northrup University in Californ ia w ith 
a Bache lo r o f Science degree. Shortly after receiv ing his degree, Emil returned to A laska. 
A fte r work ing a yea r fo r the FAA, Emil began his efforts to improve the welfare o f A laska 
Native people. He became involved with the A laska land cla im s issue after working for the 
Deputy C om m iss ioner o f Health and W e lfa re  on the Human Rights Comm ission. 
Concurren tly , Emil w as the President o f the Cook In let Native Association. In his role as 
president, Em il sought to make Alaska Natives full partic ipants in the new state by 
ach iev ing a jus t land cla ims settlement, and improving education, health care, and 
econom ic opportun ities. In 1966, Emil w rote a le tte r ca lling for a statew ide meeting of 
A laska Native associations and organizations. The le tte r was dissem inated throughout the 
sta te  in Howard Rock's newspaper, the Tundra T im es. The meeting led to the formation of 
the A laska Federation o f Natives. Emil proceeded over the first meeting, and was voted the 
firs t AFN  president. A s  president, he devoted h is time to advocating the land claims issue 
th roughou t the United S lates. When AFN succeeded in ach iev ing the A laska Native Land 
C la im s Settlement, Em il drew up the boundaries o f w ha t was to become tho 12 A laska 
S ta te Regiona l Corporations using geographica l, language, and cultural lines. Emil has 
spent the las t tun years self-employed and recently com pleted a ten-year contract w ith 
AT&T. Em il is now a P resident Emeritus o f AFN. He has an honorary Doctorate from 
A laska Methodist University. Emil is married and has five sons and one daughter.
(Source: AFN  web s ite  http ://www.native federa tion .org /fram es/peop le .h lm l)
B. E rn e s t G ruen ing : Ernest Gruening was territo ria l governor o f A laska in 1935-1953 
and territo ria l sena to r in 1956-58. As governor, G ruen ing formed Ihe Alaska Territoria l 
G uard during WW II to a le rt the m ilitary o f potentia l Japanese attacks from isolated areas 
like the Bering Sea. The guard was made up primarily o f A laska Natives from rural villages. 
As territo ria l senator, G ruening lobbied for A laska statehood in Washington, D.C. and, 
fo llow ing statehood, become a U.S. senator from 1958 to 1968.
(Source: A laska Department o f Commerce Com m unity and Econom ic Development, at 
h ttp ://www .dced.sta lo .ak.us/oed/student in fo /lenrn /fam ousa laskans.h tm )
C. M o lly  H oo tch : Prior lo  1976, many rura l Native v illages in A laska lacked educational 
fac ilities beyond the 8 lh  grado. Students who w ished to a ttend high school were forced to 
fly long d istances and live nine months o f the year away from their homes. In 1972, a 
num ber o f Native students jo ined together in a su it aga inst the S la te o f A laska to provide 
high schoo ls in over 100 Native villages. W hile the case is offic ia lly named T ibe luk v. Lind, 
fo r the Eskimo girl w ho jo ined the list o f p la in tiffs in 1975, it is commonly referred lo  as tho 
Molly Hootch caso fo r tho student who headed the orig ina l list o f plaintiffs. In 1976, tho 
court ru led in tho p la in tiffs ' favor and 126 v illages wore granted high schools. This case 
revo lu tion ized oducation in Native A laskan villages.
(Source: A laska Department o f Commerce Com m unity and Econom ic Development, at 
http :/ /w w w .d c o d .s ta tQ .a k .u s /o o d /s tu d e n t In fo /loarn /fam ouso lasknns.h tm )

D15. What do those acronyms stand for and why aro thoy important to Alaska?

A. BLM  - Tho Bureau o f Land Management, on agency w ith in  tho U.S. Department of 
tho Interior, adm in is te rs about 85 million acres of A laska ’s public lands.
B. ICC - The ICC (lim it C ircumpolnr Conference) Is an international organization which 
represents the Inuit people o f the Arctic. The ICC is com prised o f members from  Alaska, 
Canada, G reenland, and C lm kotka (Russia). ICC-A lnska, along w ith the o ther members, 
seeks to s lrong lhon , protect, arid develop Inuit rights and tho c ircum polnr regions.

D14. W h o  are these famous Alaskans? (just a very brief description)
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C. N AG PR A  - The Native American G raves Protection and Repatria tion Act is a Federal 
law  passed in 1990. NAGPRA provides a process fo r museums and Federal, agencies to 
return certa in Native American cultural items -- human remains, funerary objects, sacred 
objects, and ob jects o f cultural patrimony - to lineal descendants, cu ltura lly affilia ted Indian 
tribes, and Native Hawaiian organizations.
D. TAPS - The Trans A laska Pipeline System carries oil from  North S lope production 
fie lds to the po rt o f Valdez, where it is shipped on tankers to market.
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APPENDIX D

% w ith Correct % w ith Incorrect

Table o f  Quiz R e sp on se s : Quiz A

Answer Answer % Left Blank
1 C u rre n t A K  g o ve rn o r 75.8 22.7 1.5
2 Age fo r  p re s id e n t 93.9 4.6 1.5
3 M ax im um  days  fo r  s p e c ia l sess ion 30.3 65.2 4.5
4 C u rre n t S up rem e C t J u s tic e 31.6 3 65.2
5a No fe lo n y  c o n v ic t io n s  to  se rve  on ju ry 37.9 60.6 1.5
5b A K  re s id e n t to  se rve  on  ju ry 81.8 16.7 1.5
5c H igh  s c h o o l g rad  to  se rve  on ju ry 78.8 19.7 1.5
5d R eg is te re d  v o te r  to  se rve  on ju ry 50 48.5 1.5
5e 18 o r  o ld e r to  se rve  on  ju ry 87.9 10.6 1.5
5 f US c it iz e n  to  se rve  on  ju r y 87.9 10.6 1.5
5g S ee in g /h e a rin g  to  se rve  on ju ry 66.7 31.8 1.5
5h R ead /speak  E n g lish  to  serve on ju r y 48.5 50 1.5
6 Year A K  C o n s titu t io n  w ritte n 28.8 66.6 4.5
7 C en te r o f  g o v t p re -s ta te ho od 39.4 57.6 3
8 AK  C on s t m anda te s  s a v in g  25% o f w ha t 18.2 77.2 4.5
9a S ta te  in com e  ta xes  p a id  by HH 
9b S ta te  p ro p e r ty  ta xe s  pa id  by  HH 
9c S ta te  sa le s  ta xes  p a id  by HH 
9d O th e r s ta te  ta xes  p a id  by HH

I . 3 3 .3:
f: •* ; . : ' r r  ■!>

w
percent vy>io i 

household paid tl
w k

id ica ted  their . 
le-specifrced.tax
[>'■I.V'v,vf TT • i*. c .

10 W hy  N a tives  m ay h u n t m a rine  m am m a ls 72.7 0 27.3
11 May N on -N a tive s  h u n t m a rine  m am m a ls 68.2 24.2 7.6
12 W ha t AN C S A  17d2 ir. a bou t 1.5 6.1 92.4
13A W ho  is  K a tio  Joh n 7.6 15.2 77.3
13B W ho  is  M o rr is  T h om p so n 3.0 4.5 92.4
13C W ho  is  Ja y  H am m ond 50.0 3.0 47.0
13D W ho  is  P e te r K a lifo rn s k y 6.1 7.6 86.4
14A AFN  is  a c ro n ym  fo r 39.4 3 57.5
14B A N ILC A  is  a c ro n ym  fo r 3 10.6 86.4
14C NPFMC is  a c ro n ym  fo r 3 1.5 95.5
14D ICW A is a c ro n ym  fo r 7.6 0 92.5
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Tab le o f  Quiz R e sp on se s : Quiz B

% w ith Correct % with Incorrect

1 R es idence  o f  A K  g o ve rn o r
2 A K  H ouse  o f  Rep te rm
3 A K  Sena te  te rm
4 C u rre n t A K  S up rem e  C t J u s tic e
5 How  C h ie f J u s tic o  se le c ted
6 C oun tr ie s  n e a re s t A K
7 C en te r o f g o v t p re - te r r ito ry
8 Year P e rm anen t Fund  e s ta b lish ed
9 How  PFDs are ca lcu la te d
10a Federa l In com e  ta xe s  pa id  b y  HH 
10b Fede ra l p ro p e r ty  ta xes  pa id  by  HH 
10c Federa l sa les  ta xes  pa id  by  HH

Answer
67.2
43.3
53.7 

1.5
14.9

94
50.7
32.8
14.9

Answer
31.4
50.8
44.8
10.4 
73.1
4.5

44.8 
65.6
47.8

% Left Blank
1.5 

6
1.5 

88.1
12

1.5
4.5
1.5 

37.3

10d O th e r fe de ra l ta xe s  pa id  b y  HH KMHSbKS
11 W hen A K  N a tives  becam e US c it iz e n s 23.9 68.6 7.5
12 No o f  F ede ra lly  re cogn ized  A K  tr ib e s 10.4 80.5 9
1 3 A W h o  is E lizabe th  P e ra tro v ich 9.0 14.9 . 76.1
13B W ho is H ow a rd  R ock 1.5 10.4 88.1
13C W ho  is B ob  B a rtle tt 3.0 23.9 73.1
13D W ho is W a lte r S o b o le ff 3.0 4.5 92.5
14A AN C SA  is  a c ro n ym  fo r 17.9 11.9 70.2
14B ANW R is a c ro n ym  fo r 55.2 10.4 34.3
14C IHS is a c ro n ym  fo r 10.4 0 89.5
14D PFD is a c ro n ym  fo r 73.1 1.5 25.4
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Table o f  Quiz R e sp on se s : Quiz C

1 V o tin g  age
2 M em be rs  in AK  Sena te
3 M em be rs  in AK  H ouse  o f Reps
4 T -s h ir t w /b u rn in g  fla g  in p u b lic
5 T -s h ir t w /b u rn in g  f la g  in  s c h o o l
6 is f la g  b u rn in g  a llow ed
7 A K  c o n tro lle d  a ll la n d  w I s ta te hood
8 W ho can change d iv id e n d  ca lcu la tio n  
9a L o ca l in com e  ta x  pa id  b y  HH
9b Lo ca l p ro p e rty  ta x  p a id  b y  HH 
9c L o ca l sa les  tax p a id  b y  HH 
9d O th e r lo ca l tax pa id  b y  HH
10 S ta te  g o ve rnm en t re venue  sou rce
11 S ize o f  Pe rm anen t Fund
12 Dec 18, 1971 s ig n if ic a n ce
13 In d ian  re se rva tio n s  in  A K
14 W ho  W m H ens ley  is
15 W ho  W m  Egan is
16 W ho  B y ron  M a llo tt is
17 W ho  W a lte r H icke l is
18 ANTHC is acronym for
19 APO C  is a c ron ym  fo r
20 IRA is ac ron ym  fo r

49.3 48 2.7
39.7 56.2 4.1
8.2 32.9 58.9

42.5 49.3 8.2
2.7 4.1 93.2
11.0 26.0 63.0
1.4 5.5 93.2

41.1 4.1 57.5
6.9 13.7 79.5
4.1 12.3 83.6
0 13.7 86.3

% w ith Correct % w ith Incorrect
Answer Answer % Left Blank

84.9 15 0
37 57.5 5.5

45.2 50.7 4.1
75.3 21.9 2.7
42.5 54.8 2.7
43.8 54.8 1.4
65.8 27.4 6.8
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Tab le o f  Quiz R e sp o n se s : Quiz D

1 Nam e A la s ka 's  C o n g re s s io n a l de lega tion
2 G ove rn o r m u s t e xp la in  ve to
3 R es idency  le n g th  to  vo te
4 W hen ju d g e s  can  o v e rtu rn  law s
5 C on ta c t to  change  c u r fe w  law
6 A ge  ju d g e s  m u s t re tire
7 A K  s ta te hood  y e a r
8 Fo rm s o f lo ca l g o v t from  A K  C ons t
9 O the r type s  o f  lo c a l g o v t in A K
10 O w ne r o f  m o s t A K  land
11 S ize o f FY06 b u d g e t
12 R eg iona l N a tive  c o rp  d e s c r ip t io n
13 W ho  is N a tive  c o rp  s h a re h o ld e r 
14A W ho is  Em il N o tti
14B W ho is E rne s t G ruen in g  
14C W ho is M o lly  H oo tch  
15A BLM is  a c ro n ym  fo r 
15B ICC is  a c ro n ym  fo r  
15C NAGPRA is  a c ro n ym  fo r  
15D TAPS is  a c ro n ym  fo r

% w ith Correct % w ith Incorrect
Answer Answer % Left B lank

43.5 42.1 14.4
30.4 66.7 2.9
18.8 75.3 5.7
20.3 31.9 2.9
62.3 34.7 2.9
4.3 91.3 4.3

79.7 18.8 1.4
21.7 59.5 18.8
8.5 43.7 47.8

65.2 31.8 2.8
46.4 37.6 15.9
14.5 36.2 49.2
8.7 65.2 26.1
5.8 2.9 91.3

18.8 8.7 72.5
11.6 2.9 85.5
47.8 4.3 47.8
8.7 4.3 86.9
2.8 2.9 94.2
7.2 2.9 89.8
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APPENDIX E

SIX PROMISING PRACTICES FOR CIVIC EDUCATION
From The C ivic M ission o f Schools Report

1. P ro v ide  in s tru c tio n  in  go ve rnm en t, h is to ry , law , and dem oc ra cy . Formal instruction 
in U.S. government, history, and democracy increases civic know ledge. However, 
schools should avoid teaching only rote facts about dry procedures, which is un like ly to 
benefit students and may actually alienate them  from  politics.

2. In co rp o ra te  d is c u s s io n  o f  c u rre n t lo ca l, n a tio n a l, and  in te rn a tio n a l is su e s  and 
even ts  in to  the  c la s s ro om , p a rt ic u la r ly  th o se  th a t y o u n g  peop le  v iew  as im p o r ta n t 
to  th e ir  live s . Conversations, however, should be carefu lly moderated so tha t students 
feel we lcom e to speak from a varie ty o f perspectives. Teachers need support in 
broaching controversia l issues in classrooms since they may risk critic ism  o r sanctions if 
they do so.

3. Have s tu d e n ts  a p p ly  w ha t th e y  lea rn  through perform ing community service that is 
linked to the formal curricu lum  and classroom  instruction.

4. O ffe r e x tra c u rr ic u la r a c tiv it ie s  that provide opportun ities for young people to get 
involved in the ir schools o r communities, and ensure that everyone has the opportun ity to 
participate.

5. E n cou rage  s tu d en t p a rt ic ip a tio n  in s c h o o l go ve rna nce . A long trad ition o f research 
suggests that giving students more opportunities to partic ipate in the managem ent o f 
their own classrooms and schools builds the ir c ivic skills and attitudes.

6 . E ncou rage  s tu d e n ts ’ p a rt ic ip a tio n  in  s im u la tio n s  o f  d em oc ra tic  p ro ce sse s  and 
p ro ce du re s . Recent evidence indicates that s imula tions o f voting, tria ls, leg is la tive 
deliberation, and d ip lomacy in schools can lead to he ightened political know ledge and 
interest. The data are not conclusive, but these approaches show prom ise and should be 
considered when develop ing programs and curriculum .
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APPENDIX F

R obe rt C. Beau B asse tt,
M aster Tra iner
Po in ts o f Light Foundation
Friends o f A laska PYLI
A la s ka yb u th a s re so u rco s@ a la s ka .n e t
907-561-6630

Recom mendations for advancing civic learning:
1. Include all C ivic S takeholders; especia lly d iverse young people and marg inalized groups;
2. C reate a C lear, Shared V ision o f C ivic Education S trategy & Delivery;
3. Identify All Current Exemplary C ivic Education P rograms & Resources in A laska which 

support the C ivic M ission o f Schools;
4. Put Emphasis on Youth C iv ic ++Skil| Development & Youth ++C ivic Actions; (See 

Components o f a Common Education for C itizensh ip in A Democracy as described by John 
J. Patrick -2003); S tudents/youth want re levan t experienced based learn ing...actua lly 
do ing/partic ipating ...we need to  greatly increase community based service-learn ing and 
partic ipatory c iv ic  activ ities for young people;

5. Exam ine Exemplary C iv ic Education P rograms & Strategies fo r Effective Delivery in o ther 
States; (North Carolina -  Codified C ivic L iteracy in 2003/ UNC School o f Government Runs 
Statew ide C iv ic Education Consortium  & website w ith available grade specific curriculum  
and programs); Maine is a lead sta le fo r C iv ic M ission o f Schools ( Dept, o f Ed hosts 
statew ide W ebsite w ith state and national resources for teachers, parents, youth, 
com munity members);

6 ' Reduce Silo ing efforts and Connect A ll C iv ic Education Initiatives In Comm unity & In
Schools (align w ith School Business Partnersh ips);

7. Create a Lead Consortium  O rganization possib ly a t UAA incorporating university student 
learn ing such as North Caro lina has in its UNC School o f G ove rnm en t;

8. Make sure A laska C ivic Education S trategy focuses on the 40-50 % o f youth dropping out 
o f Schools and those least like ly to be c iv ica lly involved because o f income, class, race;

9. A lign A laska C ivic Education S trategy w ith important stakeholders which share interest in 
develop ing c ivic health includ ing A laska Comm unity Foundation, A laska State Community 
Service Comm ission, A laska Faith & Community Based Initiative, United W ay O f 
Anchorage, UAA Political Science Departm ent and other Departments, APU, Adult C ivic 
C lubs (E lks, Moose, Lions, Kiwanis, Rotary, etc.), A laska Association o f School 
Adm in istra tors; NEA/AEA;

10. Connect to important National Community C iv ic Programs for Youth i.e, P rudentia l’s Spirit 
o f Community In itiative Encouraging Youth Vo lunteerism  (see North Carolina);

11. Connect C ivic Education Strategy to Youth O rganization C learinghouses (Anchorage 
Prom ise, Communities In Schools, Anchorage Youth Development Coalition);

12. In tegrate C ivic Education, Service-Learn ing, Characte r Education, Youth Leadership 
Development, C itizensh ip Education, Law-Related Education, etc. and provide single point 
o f web access;

13. C reate Small G rant Program to support school & community based C iv ic Education 
innovations (seo North Caro lina);

ADDITIONAL C O M M E N T S  RECEIVED
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14. P romote Service-Learn ing in all schools and community based organ iza tions and provide 
resource support via web access;

15. P romote & Coord inate Youth Leadership Development for all youth o f m iddle, high school 
and un ivers ity age and provide support w ith web access;

16. Promote & Coord inate Youth Vo lunteerism  fo r students o f all ages and support with web 
access;

17. Promote Youth A ctive  Partic ipation In Government; Local (MOA, pub lic & private Boards, 
com m unity councils, etc) and State); internships, and support w ith web access;

18. Promote Youth in Ph ilanthropy and support w ith web access;
19. Promote Youth /S tudent Recognition fo r Service & C itizenship and suppo rt w ith web access

to awards;
20. Promote Youth Scholarsh ips fo r C ivic Contributions and support w ith web access;
21. Conduct Yearly  Youth Forum fo r C iv ic Action, C itizenship & Vo lun teer Serv ice and Issue a

Report on best and prom ising practices in A laska;
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S EN A T E  C O M M IT T E E  R E P O R T

DATE: 5/8/07
DATE T U R N E D  ^  ,
IN TO  O F F IC E : ~>f l\ \ 0 1

Sena te  S pec ia l C om m itte e  on E duca tio n  considered CS FOR HOUSE CONCURRENT RESOLUTION NO. 6(HES)

HCR 6 C IVICS EDUC/ C ITIZENS ADVISORY TASK FORCE

R ela ting  to civics ed u c a t io n  a n d  a  c it izens ' ad v iso ry  ta sk  force.

a n d  r e c o m m e n d s :

'S C S  or [ ] C S  C S H C R U  ( S d D  )

FURTHER: ( R i a n c e )

[ v f  be  r e p l a c e d  with [ t / f s

[\ 1 a d o p t  p r e v i o u s  ( ] S C S  or [ ] C S  _____________

[ ] a t t a c h e d  a m e n d m e n t ( s )

[ ] a d o p t _______________________________ Letter  of Intent

(- .)

[ ] fu r ther  referral to C o m m it tee

SENATE BILL:
[ ] S a m e  Title 
[ j New Title

HCXJSE BILL:
M  S a m e  Title 
[ ] Technical Title 

C h an g e  
[ ] New Title w/

SCR  it______

N E W  F I S C A L  NOTE(S) : P R E V IO U S  F I S C A L  NOTE(S) :

Department Date Fiscal Indet. Zero FN# 1

e£D i l l y 2

[ ] APPROPRIATION • no fiscal note

PR INTED  
LAST  NAMES IG N A TU R E S  AND  R E C O M M E N D A T IO N S A m en d


