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T?IO 55
BY PHILLIPS, PLOOD
IN THE HQpPSE clocks™ ahd koponen
HOUSE BILL NO. 568
IN THE LEGISLATURE OF THE STATE OF ALASKA
THIRTEENTH LEGISLATURE - SECOND SESSION
A BILL
For «?n Act entitled: "An Act making a special appropriation to the Depart-
ment of Public Safety, Council on Domestic Violence
and Sexual Assault, for a public awareness program;

and providing for an effective date.”
BE 1T ENACTED BY THE LEGISLATURE OF THE STATE OF ALASKA:

* Section 1. The sum of $50,000 is appropriated from the general fund
to the Department of Public Safety, Council on Domestic Violence and Sexual
Assault (AS 18.66.010), for a public awareness program relating to sexual
abuse of minors.

* Sec. 2. The unexpended and unobligated portion of the appropriation
made by this Act lapses into the general fund June 30, 1985.

* Sec. 3. This Act takes effect July 1, 1984.

HB 568
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The purpose of this legislation Is to raise the public consciousness of
of sexual abuse of minors. Ve must teach adults and children
alike to recognize the early warning signs of possible abuse. Children must
be encouraged to speak out and share their concerns; adults must be taught
to listen, believe, and offer assistance to these children. It Is time for
Alaskans to make a public statement that we will no longer stand by while
our children are subjected to such a heinous crime.
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"An Act making a special appropriation to the Department of Public Safety, Council
on Domestic Violence and Sexual Assault, for a public awareness program".

The Council on Domestic Violence and Sexual Assault supports House Bill 568 to
appropriate funds for a public awareness program relating to the sexual abuse of
minors. The Council and most of the Council funded programs have taken an active
role 1n prevention/education, advocacy and/or treatment of child sexual assault.

Of the nineteen programs the Council funds, fourteen work with victims directly,
conduct prevention/education programs 1In the schools and communities and/or are
involved in child sexual assault coordination efforts. However, mostj)fJd]e pjnojrams
do not have adequate resources to address the issue and there is no statewide effort
to provide information to coranunities without sexual assault programs. Rural areasr
are of prime consideration in media efforts because there are so few'resources |n
rural-CommuUNIti@S . — === m oo

Child sexual assault reportings have drastically increased in the past few years.
Fom FY 1980 to FY 1983 the reportings to the Division of Family and Youth Services
in the Department of Health and Social Services has increased four times. Yet we
know that thisdoes not represent the actual number of incidences. Children must
know that theyhave a right to be safe and protected. Adults needto know HSICaI
and behavioral symptoms of child sexual assault. Adults also need to know

talk to a child whohas disclosed sexual abuse and where to reportit. These funds
could assist the Council in providing information to the communities.

ftfoGert" 'IJrSundbe’rg /
Commissioner
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HB 568: An Act making a special appropriation to the Department
of Public Safety, Council on Domestic Violence and
Sexual Assault, for a public awareness program.

The Alaska Network on Domestic Violence and Sexual Assault,
representing 20 programs statewide that provide services to victims
of domestic violence and sexual assault, supports HB568, which w ill
provide funding to the Council to develop apublicawarenessprogram
relating to the sexual abuse of minors.

Fifteen of the Network's 20 member programs are currently
addressing the issue of child sexual assault by providing direct
services to child victims and non-offending parents; conducting
community education and awareness campaigns; developing and presenting
curricula on child sexual assault prevention to students and educators
in school settings; and coordination of efforts, including development
and implementation of inter-agency protocols, in dealing with cases of
child sexual assault. Programs have implemented these components in
response to increased requests for services; however, funding to these
programs to address this issue is not currently available on a statewide
basis, nor are there sufficient resources or support services in many
communities to address this issue.

The Network feels that there is a crucial need toeducate the
general public, with particular emphasis on rural areas where few
services exist, regarding the high incidence of child sexual assault;
the availability of agencies and other resources to deal with child
sexual assault; the laws requiring reporting of child sexual assault
by educators, medical personnel, and other professionals; and appro-
priate responses to a child who has disclosed sexual assault.

A coordinated statewide effort (either by use of Public Service
Announcements. production of an Alaska-specific film, a statewide
conference, or other educational program) providing such information
on child sexual assault will serve to heighten the awareness of the
general public and promote concerted efforts to effectively respond
to this most serious problem.
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Law Enforcement Agency

Alaska State Troopers
Bethel Police Dept,
Cordova Police Dept.
Craig Polfce Dept.
Dillingham Police Dept.
Fairbanks Police Dept.
Homer Police Dept.
Hoonah Police Dept.
Juneau Police Oept.
Kenai Police Dept.
Ketchikan Police Dept.
Klawock Police Dept.
Kodiak Police Dept.
Kotzebue Police Dept.
Hore Police Dept.

North Pole Police Dept.
North Slope Borough
Police Dept.

Palmer Police Dept.
Petersburg Police Dept.
Seldovia Police Dept.
Seward Police Dept.
Sitka Police Dept.

y Police Dept.
Soldotna Police Dept.
Unalaska Police Dept.
Valdez Police Dept.
Whitter Police Dept.
Wrangell Police Dept.

AAKA S BIOTAL
(excluding Anchorage
Police Dept.) 142 201 293

Anchorage Police Dept. ¢

(sexual assault2 vic-
tims of all ages) 117 173 158

*Data provided by the Unified Crime Reports Section of the Alaska De-
partment of Public Safety and the Anchorage Police Department.

forcible rape, assault with attempt to rape and statutory rape.

Prepared by House Research Agency, January 1984



DEPARTIIEUT OF
DIVISION

Definitions

1. Substantiated:

Unsubstantiated:
Unconfirmed:
Region Substantiated
r

Southcentral 146 6%
Northern 42 %
Northwestern 7 46%
Southeastern 68 20
Western 29 6020
Grand Total 292 56946

HEALTH AND
OF FAI1ILY AND

REFCRTED PHYSICAL AND SEXUAL ABUSE CASES

SOCIAL SERVIC1
YOUTH SERVICES

Fy 83

Cases where there was sufficient evidence
to support a child in need of aid
determination and/or criminal action;
Cases where the social worker believes
that an Incident occurred; however, the
child was too young to have a provable
case, there wes Insufficient evidence, or
the child's safety was ensured,;

Cases where there was insufficient

* Substantiated and unsubstantiated reports total 8%

Reqion

Southcentral
Northern
Northwestern

Southeastern
Western

Grand Total

Substantiated
I %
149 %
36 s )
5 42
63 500
13 65%
266 46%5

evidence to determine the Incident
occurred.
Sexual Abuse
Unsubstantiated Unconfirmed Total
# % r % #
56 23% 4 ) 243
57 4P% 23 190 122
4 2% 4 2% 15
19 00 7 &0 A
15 3% 4 P 48
151 2905 79 15% 522*-
Physical Abuse
Unsubstantiated UnconiFrmed Toe
% # % 4
89 I 33 120 271
83 51% 21 % %) 145
7 5% -0- -0- 12
A 20 29 23 126
6 K00 1 5% 20
224 34 84 1% 574

s+Substantiated and unsubstantiated reports total 352.
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During the past vyear, the potential victims in thedark?1
Frontiersman has reported .sexual ,We need a system Tor the early
abuse and assault cases involving identification of sexual abuse. Now.
children as young as2 and m old as Children must know that sexual
IS. abuse is most often perpetrated by

Sexual crimes against children are someone they know, not a stranger
the most prevalent and serious mlUna
felony crimes in the Matanuska: abuse or assault is some kind of* " . 'An enlightened approach by the
Susitna Valley. SPECI AI_ aberrant human being. But there's  school district would help.

According to Alaska State only one thing that seens to Children need to know what
Trooper statistics, 45 Valley ]-m N_ commonly set “them” apart from  abuseis. They should be encouraged
children were the victims of *rm "US." m to; report it, no. matter who the
reported sexual crinpgs im; 1983. s *Many of the peipeiraiors ' crfperpetrator is. They deserve the

Most sexual abuse remainse bodies; .'”20' years- later they may ,i; sexual crimes against children were.’tv'right to have a safe place to go, a
unreported for months,, years, .'ii-awaken to a screaming nightmare of  victims themselves. It's no excuse V/'i safe person totell. . s, - ¢
sometimes forever. has nothing to dp with “sex

National statistics indicate that Other children riiay fear adults, or s/ pattern that must be broken now. ' , U education.”

one in four people will be sexually  mem, or women.. Incest victims may Vv ilt's not enough that the Valley.'$s It ha* to do with the knowledge
abused or assaulted in their lifetime. *  engage in lengthy, internal battles,, . has one of the best teams in the state -tyl that ccuid save them. Children have
Our children are being attacked tvacillating between love- and * .for dealing with sexual assaults, «  v/arighfin our society to be educated,

by thieves who* steal sexudl® loathing, trying to separate af-* , . Wr are educating ourselves and-iffMhen that education could save
gratification, who' plunder in ifcction from humiliation, anger ‘each other'' "We" share- the outrage  them, mthe right beeon‘es an;.im-
noccnce, who leave behind pain.c.-, from  hate, jforglveness «from/'and hurt when we learmn of abusedpeyatlve "NAG- >tl .
Sometimes  the thieves are. themartyrdom ro- .;. " 1--| -Ichildren. But why have we left the ¥I’" I’?"”*Vz/ \Y, DeborahHeldeckerI5

ox - 1 e . V- i



ivjj
DEFINITION CF SEXUAL ABUSE/SEXUAL VICTIMIZATION*
MARLLYN J. TERRILL. Ph.D.. V982 V.

SEXUAL ABUSE (R SEXUAL VICTIMIZATION is inappropriate, actual or suggested
sexual activity between persons who are at different stages of development
(usually a child/adolescent and an adult).

1. The victim is [EVEH.CAMENTALLY IMMATURE, especially in comparison to the
offender who is typically older.

2. SUESTED (R ACTUAL SEXUAL ACTIMITY includes:
Exhibiting or exposing genitals;

Sexual contact or handling of one or both participantsl penis, vagina,
breasts, buttocks, anus, or pelvic area;

Oral-genital contact (cunnilungus, fellatio);
Sexual intercourse;

Intrusions, however slight, into the child's body for sexual gratific-iiion,
such as anal intercourse, interfcmoral (between thighs) intercourse,
placing objects in the child's vagina, anus, or mouth; or using the
child's armpit for sexual gratification.

“The activity is ILUAPPROPRATE because the child does not understand the
(sexual) nature of the request and/or is coerced into the activity thnujh
deceit, threats, or because the activity is offered under the guise of
normal affection." (Sanford, 1930)

4. VICTIMIZATION: Exploitation of the relationship between the child fad
the offender based upon the imbalance or uS CRIFANC1 KS BI'HEN YHE
OHENDERS A\D THE VICTIM'S

trick  PHYSICAL AND BMOTIONAL rO''fR,

r3nipulate RESOURCES rrd
KNOMBDCE
(a) owedge of what sexual activity is,

(b) *n.*w»>dge of the ;.caiing end significance of sexual -cti.ity,
(e) “nowledge of the consoqu..ncc*s of sexual activity.

*(Refa, ernes: Authier, 1979; Taller, i'30: Fi.ikeli.or, 1979; ,.dr:.,fnd, ;'0)



INDICATORS OF POSSBLE CHILD SEXUAL ABUSE*
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. PHYSICAL INDICATORS (The following Indicators are sometimes found.
Many cases of sexual abuse do not yield physical Indicators, or cases
are reported after the time physical signs could have been detected.)

A, Observable 1In a Medical Examination

Genital or anal bruises, cuts, tears

Genital or anal bleeding

Swollen or red cervix, vulva, perineum

Seren on genitals (vaginal, anal, or perineal area) or clothing
Venereal disease (syphillis, gonorrhea, venereal warts, herpes)
Pregnancy in children under 10or in 10-14year olds

Enuresis or encopresis (There can be otherphysical and
emotional causes, as well as sexual abuse.)

Vaginal, bladder, or urinary tract infections (These also can
be obtained from other sources.)

© NoUkwhpE

B. Observable by Parents or Caretakers

Pain, itching, or bleeding in genital areas
Torn or stained clothing

Soreness or redness in pelvic region
Complaints of vague, generalized stomach pain

PwhE

. BEHAVIORAL/EMOTIONAL  INDICATORS  (Behavioral/emotional indicators are
best viewed as signs that the child is troubled, as opposed to a
definite sign of sexual abuse. Some, of course, are also indicators
of other emotional problems. In addition, indicators vary according
to the child's developmental stage and previous adjustment.)

A. Preschoolers

1. Excessive masturbation; masturbation In many, Inappropriate

contexts

2. Attempts to elicit sexual responses from adults (rubbing up
against an adult"s penis) or acting as the sexual aggr.”sor
with other children (in day care centers, etc.)

B. Latency or School-Aged Children

1. Seductive behavior or inappropriate expressions of affection,
e.g., "Trench kissing," special interest in others®™ genitals.

2. Attempts at sexual iIntercourse

*Adams & fay, 1931; Authiar, 1979; Faller, 1932; Sanford, 1--0O; wi Lh special
credit to Faller, undated paper, for developmental framework/iterns.
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An extremely rare occurrence Not an extremely rare occurrence

«v;Aaf . . LTS L . L.
Only girls are victims. boys and girls are victims
. \% W-v N . "
Older children are victims. Children of all ages are vulnerable.
1 =
Offender: Stranger Offender: Sc..rone the child knows
and trusts

Offender: Stranger Offender: A relative

Offender: "Dirty Old Man" Offender: All aoes

Use of physical violence exploiting the child's age, ignore.ire,

or relationship to the offencer.

Sudden Attack Gradual Development

Isolated Incident frequent or Repeated Incidents

Public Places (restrooms, threatres, Familiar Place: Victim's or offender's
schoolyards, offender's car) home

Sexual intercourse Immature sexual activity

Marilyn J. Terrill, Ph.D., 1932



Developmental Disruptions of Victims

BARBARA L. MYERS

BACKEROUND

Incest. For too long, people have feared the word. Victims have suffered
quietly, surrounded by the darkness of shame and secrecy. Now, as a result
of strengthened child abuse laws and persistent public education efforts,
reported cases of incest and childhood sexual abuse are on the rise. Inci-
dents are surfacing, people’s stories are being told, and help is being
given.

Christopher Street’s program on incest and childhood sexual abuse began in
July of 1976 when the subject was all but taboo. Since that time, hundreds
of vonen have come for help in resolving their anger, hurt, pain, and
confusion. Each of these victims has had some form of self-destructive
behavior, from an inability to protect herself from further abuse to
prostitution and self-mutila ion. We see these behaviors as survival sKkills,
ways of showing someone that something is wrong, and releases for emotions.
Victims of incest and childhood sexual abuse experience a lot of sexual,
physical, and emotional violence at the hands of their abusers, but the sub-
sequent effects of that abuse and what they have done to themselves as a
result of it has had as profound an influence on the course of their growing

up as the abuse itself.

I believe that children engage in violent and/or self-destructive behavior

for a reason. | believe that when children have pain which is hard to
express, they will sometimes do destructive things to themselves and to
others in order to be heard. | believe every victim of incest and childhood

sexual abuse tried to tell someone, either verbally or by behavior,

that something was wrong. We are all so uncomfortable with destructive
behavior that we often cannot see beyond it. We deal with the outward,
visible signs of feelings because they are more concrete and easier for us
to manage than the secret, pain, or fear that may lie beneath them. As a
result, it is often a child's behavior that we confront, rather than what a
child is really trying to say. W must learn to do more than just see the
behavior or treat the symptoms of incest. We must learn to hear the pain
and offer new survival skills.

For clarification, in using the word incest | am talking about an adult
exploiting a child. This can be an older sibling with a younger sibling
where they are at two different stages in their sexual development and one
person is exploiting the other, instead of its being a "normal sibling
experience" where it is a learning, exploring process where both are equally
getLing something. When looking at incest and childhood sexual abuse as a
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dysfunction, we must also Iookc<(;t society and our cultural norms which

permit incest to go on, e.g.: ’'Children are their parents property, children
must do as adults tell Vthem, and children "act out" for no reason at all.

One of the things we do to children is push them to obey and respect adults,
e.g.: "Go kiss Uncle Henry, he brought you a nice present,” when the

adults won’t kiss Uncle Henry because they pick up "funny" or exploitative
things from him. Children don’t have the right to touch only whom theywant,
only those people who feel comfortable to them. AIll human beings.can sense
exploitative touch. We know when someone is giving us something, sharing,

or taking something from us with touch. We react to those who are taking
something by withholding or not wanting to touch. Children are not given
this right. It leaves a child confused, if they are supposed to touch
Grandpa when Mora and Dad are around what is the difference when Grandpa

has got them alone?

| believe that giving children the right to touch only whom they Kant and
when they want is a preventative step. Talking to children about touchand
exploitation, and how no one, not even you, has the right to touch themif
they don’t want it can prevent a lot of sexual abuse.

BEHAVIORS - SURVIVAL SKILLS

I am going to go through a list of behaviors we have seen with children,
adolescents, and adult women who were victims of incest and childhood sexual
abuse. These behaviors may appear after a child has been known to have been
sexually abuse or they may be used to identify victims of incest and child-
hood sexual abuse. These behaviors do not always mean that a child has been
sexually abused, but they do mean that something traumatic has happened to
the child and we still need to see beyond the behavior to what a child is
trying to tell us. Because incest and childhood sexual abuse are taboo to
talk about, children often try to tell you by "acting out" behavior. Also,
a lot of incest and childhood sexual abuse take place before a child has
words to tell you about it. | believe it is up to us as professionals and
adults to look beyond the behavior and to start asking about incest, child-
hood sejcual abuse, and other forms of family abuse. Asking the question
often leads a victim to believe that you will believe and listen to the
answer.

DETACHMENT - DISCONNECTION

Children learn to detach themselves from experiences that are painful and/
or confusing. They do this by denying the experience, depersonalizing it,
or by "acting it out" in their behavior. Victims of incest learn this
detachment early in their lives. Some have learned to detach their minds
from their bodies, pretend that all fathers are sexual with their daughters,
pretend that it is a dream, pretend that it really isn’t abusive, pretend
that it is happening to someone else. | think it is important for us to



imagine our father coming into ouV room at night and sexually abusing us,

and then getting up the next day and having to resume.another role as your
father says "Let"s all have pancakes for breakfast”™ as he smiles at you.

This may help you understand the need for detachment. Other victims have
learned to pinch themselves during the sexual abuse and put*all their energy
into concentrating on self-abuse, rather than sexual abuse. Then there are
those who pretend they are sleeping so they can block out what 1is happening.
It is important to understnad that this detachment was probably what helped
them to survive the experience. Often victims are not believed because of
thtir detachment from the experience, either emotionally or verbally.

PRE-SCHOOLERS

Pre-schoolers often regress to earlier forms of behavior that remind them

of safer and/or more comfortable times such as; thumb-sucking, bed-wetting,
baby talk, over-eating, resume sleep with special toy, fear of dark, whining,
clinging, fretfulness, fear of sleeping in their own room.

SCHOOL-AGE

School-age children may have continuous nightmares, sleep disturbances, they
may develop phobias, often they will act out sexually with toys, animals,
and their peers; beyond the "normal" acting out such as "playing doctor,"
and exploring. Children this age often develop physical symptoms relevant
to the type of assault; such as abdominal pain, sore throats, and so forth.

-ADOLESCENTS

Adolescents may lack emotions when talking about traumatic experiences or
become overly emotional and not be able to find words to talk. They will
have a sexual development "beyond normal." They tend to act out sexually
a lot to please boyfriends or go to the opposite extreme and shy away from
any physical touch. Running away is very common among adolescent victims,
suicide attempts, drug and alcohol abuse, stealing, lying, and delinquency.
Adolescent victims are vulnerable to other assaults. They tend to look
outside of their family for love, affection, and security and cannot dis-
tinguish the difference between abuse and affection. An example of this is
an adolescent who said she was walking the street wishing someone would

just take her away. Two men came by and said "Hey, baby,come with me, we’'ll
take care of you." All this child heard was that someone wasgoing to take
care of her. She went with the men and they raped her. Shedid not let

the thoughts,"What did they want? Where were they going?" gothrough her
head. AIll she responded to was that they said they would take care of her
and she needed that. A number of other adolescents went with pimps the same
way and became involved in prostitution. Self-mutilation is also common
among victims of incest. Cutting themselves, burning themselves, hitting
themselves, causing themselves physical injuries, trying to put the emotional
pain somewhere visible. Over-eating and under-eating are also common among



adolescents and adult victims. .School problems, 1inability to concentrate,

inability to get up in front of a class for fear that,they will be able to
tell the secret™ Refusal to attend gym, to undress,"shower with the other
girls. Peer relationships are struggles, they often feel less than other

girls an<® when Susie talks about kissing Johnny, they are reminded of what
is going on at home so they withdraw.

ADULT

Adult women who were sexually abused as children have a lot of the same
behavior that adolescents develop. They also have frustrated dependency
needs; feelings of helplessness, longing for a mother that can be depended
upon. They often have an underlying immaturity and lack of ego development
with fearfulness of the world beyond the family. Adult women often express
either a fear of or anger at men. Adult women tend to pick abusive relation-
ships because this has become their "normal™* type of relationship. | am
seeing that incest is generational and that adult women tend to abuse their
own children and/or younger siblings. This may not always be sexual, it may
be physical, emotional, etc. They tend to distrust their own reality

and disconnect from any childhood memories. | am including in this paper
a case study. It is my own. | was a victim of incest and also of destruc-
tive behaviors. It is ray wish that you will gain knowledge to identify

victims earlier and also see beyond behaviors.

In the last few years, | have been 'pen about sharing myexperienceas an
incest victim. | began doing this to thu* other victims would feelfree

to come out and share their own experiences and feelings. | also talk

about what happened to me so that helping professionals can begin to get a
glimpse of what it was Ilike to have been sexually abused by someonein a
trusting position, and so that they can develop a better understandingof
some of the damages that may occur as a result of childhood sexual abuse.

I an often asked to describe what my father did to me; the focus uf interest
or concern or curiosity is usually leveled at the sexual interaction itself,
rather than at ray feelings about the incest or what | did with those feelings,
It is true that | experienced a lot of physical, sexual, and emotional
violence at the hands of ray father, but the subsequent effects of that abuse
and what | did to myself as a result of it had as profound an influence on
the course of my growing up as anything he did to me physically.

KHAT HE DID TO ME

My mother went into the hospital with a nervous breakdown when | was about

seven years old. | was supposed to stay with the neighbors but my dad
would make me come home to make him dinner and visit. All | wanted was my
mother to come home. | missed her so much that even the house and the fur-

niture seemed physically different to me. Once in a while my dad'would call
the neighbors and tell them that | was going to stay overnight at our house
with him. He'd have me sit by him and he would tell me how much he needed



me because my mother was gone; that was when he began touching me sexually.
I didn"t really mind at first. *1 was so alone and wanted the attention that

he was giving me.

When ray mother came back home | didn*"t need or want my dad to touch me any—
more, but by that time a pattern had been set that lasted until I was 15
and was old enough, or scared enough, or sick enough, or angry enough ttt:
cry out for help in a way that was finally heard by some of the adults

around me.

In the beginning, | would wake up just as he was leaving my room at night.

I wouldn't really know what had just happened. Then | would wake up with
his hands on me or just before he came into the room. Later it got so that
I would wake up just before his car drove up in the driveway. | lived in
constant fear; never knowing when he would be coming into my room. |If |
could wake up before he got to my room | v/ould often scream as though | was
having a nightmare (thinking that he couldn't do anything if | woke the rest
of the family). They would wake up but he would just wait until they were
all asleep again and then'-come back for rae. | also tried sleeping with my
sister but he would come and get me telling me | was too big to sleep with
someone else. He would sometimes carry me out to the couch and tell others
I'd been sleepwalking if | was still there in the morning.

At first he would just stand by the bed and touch me. Later he began to lay
in the bed beside me. Although he began by being gentle, as time went on,
his touch became rougher and rougher. He would leave me feeling sore and
bruised for days. It was as if he completely lost touch with the fact that

I was a child. He was a bully who physically dominated everyone in our
family. | saw and heard him beat up my mother so many times that | was in
constant fear that he would kill her. | knew that | was no match for him,
and | guess | believed that his sexual abuse was somehow better than the
physical abuse my mother received. Total detachment became my way of dealing

with what went on at night. | would roll into the wall when he came in,
pretending to be asleep, trying to be part of the wall. | would cry hyster-
ically in order to get so far into ray own pain that | wouldn't notice what
he was doing. With the pillow over ray face, | taught myself to detach ray
mind from my body, | couM actually see rayself from the far upper comer of
the room; | saw the little girl crying in bed and | felt sorry for her.

When the intercourse started it was so physically painful that | couldn't

detach from ray physical self. | was around 11 years old at the time. It
was also the time | began acting out in more overt ways. | began to identify
with the physical and emotional pain that was around me. My tolerance for
physical pain increased, and the physical pain that | inflicted on myself

acted as a release for the emotional pain that | couldn't express. The rest
of this story is about the things that | did to myself during and following
the years of incest with my father." Mostly, it is about how | felt during
that time. It isn't necessarily chronologi¢cal, instead | have put it into
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categories because | have different feelings about each of the things |
did. It was as though 1 knew that 1 couldn®"t destroy my father or the
things he did, but 1 could destroy myself, thereby destroying the pain

and self-hate he caused me.

WHAT | DID TO MYSELF
Self-Mutilation

'i* *
When | was young, crying and thumb-sucking were my major forms of'release.
| sucked my thumb to detach and to escape into my own little world. My
mother allowed roe to do it, but ray father hated it. He usedto come up
behind me and hit me very hard on the back of the head everytime he caught
me. It was always a tremendous jolt from my world back into his. Mostly
though, | cried a lot. | cried myself to sleep at night,thinkingthatif
I could cry all the feelings out of nme maybe it would allgo away.l'd cry
until ny eyes were swollen and my throat sore, and, when | couldn't cry
anymore, | used to pinch myself and try to hurt myself inorder to keep on
crying. That way, | could concentrate on the pain, rath”~q: than on what was
happening to me. | sprayed perfume and hair spray in myeyes because it
stung and kept me crying. | thoughtthat if only | could make myselfgo
blind, my father would be nice to meand my mother night takecare ofme.
The fact that | didn't go blind raade me cry even more.

| continued to try to get sick or be physically injured. | told myself that
no one would continue to hurt a really sick child. | tried to break ray foot
by pounding it with a hammer. | jumped o ff the gaTage for the same reason.
I went out into the rain and soaked ray head under the drainpipe trying to
get pneumonia. | wanted someone to take care of me, someone to see that |
hurt. |If they couldn't respond to the real reason, at least they might
react to my external pain. But | found that if | got sick and stayed home
from school, my father would abuse me during the day. | wanted to go into

a hospital so | could get away from my house.

| realize now that my self-destructiveness was' also my anger.. My crying was
an expression of being so afraid and anxious all the time. | was afraid |
would turn all of my feelings into anger and end up fighting everyone and
everything and be hated. | remember a conscious switch toward anger when |
was about 12. | felt such rage that | had to hurt someone. So I'd hurt
myself because | hated myself for being so powerless. | also wanted to be
tough - to show others that nothing could hurt me anymore. It gave me a
sense of self-worth. My tolerance for physical pain increased, and the
physical pain | inflicted on myself acted as a release for the emotional pain
| couldn't express. | got several tatoos and prided myself on not feeling
the pain. | burned myself from my wrists to my elbows with a cigarette; -1
s till have the scars today. My father said | looked like a zombie, but |
didn't care, | wanted to be one. | also wanted someone, anyone, to see ray
pain and acknowledge it. They saw the bums, but | guess they just thought

| was crazy, and nothing changed.



SCHOOL

I never knew how to act, how to look, or what to wear .in school. X had no
sense of the appropriate because 1 always felt that everyone was laughing
at me or talking about me behind my back. I felt that they somehow knew
about my father, but 1 was never sure, so | attributed most of these feelings
to my looks. I couldn®"t bring myself to wear makeup or earrings like the
rest of the girls (even though |1 admired theirs). I didn"t want to be sexy
or look like a woman. If I tried, | just felt uglier. Worst of all, |1
never really had any peers. They thought |1 was aloof, whereas I simply
didn*"t know how to relate to them. How could 1 join 1in their conversations
about boyfriends and first kisses when | was having sex with ray father?

| never felt like a part of that teenage world because | never was. |
could only relate to older boys who were two or three grades ahead of me.
The boys talked about sex a lot, and at least that was something to which

| could relate. The other girls thought | was a slut because | only hung
around with older boys, but none of those relationships was sexual. |
never knew how to explain it to them, so | always felt left on the outside.

| always skipped classes that required close contact or focused attention on

me. | was good in any subject that didn't require me to perform. | skipped
English on the days we were to give a speech or read aloud. | couldn't
stand up in front of a class; | was afraid they would see something of, if

| opened my.mouth, everything about my father would come pouring out. I
never asked any questions for the same reason and for fear of sounding stupid.
Horae economics was another class | avoided because it required both perform- e
ance and close contact with other girls. | was so afraid I'd fail at what-
ever project had been assigned and that they would be able to tell something
about ray secret. Gyra class was also a great source of anxiety for me. |
wouldn't undress in front of the others; | was afraid they would see some-
thing if they saw my body. To me, it was always dirty and ugly and a source
of shame. | felt fat, even though | was skinny; | thought | looked different,
even though | didn't. I was good at individual sports that didn't require
group participation, and | liked them. But | was inept at anything that
required involvement with others. Math and spelling were my best subjects,
naturally, because | could do them alone. | tailed both Gym and Home Econo-
mics, because when we weren't doing activities that could be done individually,
| didn't go to class. | think of school as an incredibly isolated experience
which, like everything else, | survived because | had to.

RUNNING AWAY

When | was little and ran away, | always left a note so they would find me
(and, | hoped, treat me better when | came back). Later, | hid in a shack
clubhouse owned by neighborhood boys. They let me hide there as long as

they could be sexual with me. | didn't care. Sometimes, | ran to the heme
of a girlfriend whose mother was separated from her father. | always hoped
her mother would feel sorry for ree and adopt me. Every minute | could stay
away from home was worth the beating | received when | returned. My father



began grounding me for long periods of time so | would be around him more;
that was even worse, so | ran'away more frequently.

| never thought about where | was running to - only what | was running from.
I didn't care where X was going or with whom. | was looking for anyone to
take care of me and protect me from my father. 1 used to think that some
man would come along and marry me and take me far away. | used to steal
things, hoping the police would catch me and take me out of my home as an
incorrigible child. When | was running, | felt that pt.iole showed me the
love and caring | hadn't gotten anywhere else. They felc sorry for me,

gave me money and food, and made me feel special. I mistook the sympathy

of strangers for the caring | needed so badly. | also learned that strangers
aren't always nice. | was raped by some of the men who picked me up. |
wanted so much to be taken away by someone that | never even thought about
the risks of being physically and sexually abused again. My vulnerability
must have been quite obvious in those days. | didn't much care what happened
to roe, and, as a consequence, a lot of other people didn't either. | was put
in my first foster home at the age of IS because of my behavior. But

by then, running had become my way of dealing with stress.

As | got older, | wasn't afraid for myself when | ran away. | felt that |
could take care of myself if no one else would take care of me. What |
became afraid of was the thought that | would never be able to stop running.
When | was in foster homes, | did stop for awhile, but then | always started
again. | was afraid | would destroy those other families with my pain. |
preferred taking responsibility for not wanting them, rather than risking the
possibility of their rejecting me. (In the same way, it was always easier
for me to be angry and tell my mother to go to hell than have to face her

inability to protect nme from my father). | was afraid that if | stayed too
long in a foster home, others would see how ugly and evil | was inside and
wouldn't want me anymore. | was often afraid to start running again, but I.

was more afraid of staying.

DRUGS

| was 11 years old when | first discovered that drugs could make the terrible
world around me disappear. | began sniffing glue to get out of my pain, and
it worked. Drugs became my great escape; there was nothing | wouldn't try
in order to get high. | never knew how I'd feel dealing with different
people, but, on drugs, | could be anything | wanted to be. | could make up
my own reality: | could be pretty, have a good family, a nice father, a
strong mother, and be happy. When | was on drugs, | felt high, happy, and
in control of my life. When | was high, | had peers; | finally belonged
somewhere - in a group with other kids who took drugs. | got a sense of
self-worth from being able to handle any kind of drugs. Whatever the others
were taking, | took twice as much or more. | wasn't afraid like the rest of
them; | got high without worrying about how much | could handle or what it
would do to me. It made me feel big and powerful because | didn't care what
happened to me.



*
People said that taking too many drugs would bum out your brain. I used

to think that 1 could become a Vegetable if only 1 could succeed 1in burning
out my brains. I wanted to be a vegetable. I used to picture myself as a
head of lettuce. I used to look at mentally retarded people and think that
they were so happy and didn"t care about anything. I envied them because
you could spit at them, and they would smile; they didn"t seem to understand

Vi

what hurt was.

Sometimes, | am amazed that -l didn"t succeed in destroying myselfwith drugs;
God knows, | tried hard enough. Half the time, 1 didn"t even know what |1

was swallowing or care. Later, | purposely used dirty needles in order to
get hepatitis. I developed a kind of love/trust relationship with drugs that
I had never had with people. I knew they would never fail me the way people
had. I could be sure about what the drugs would do to me; 1 had found a way
to feel good and happy - even if it was with drugs 1instead of people.

DRINKING

For me, drinking had the opposite effect of drugs, which is probably why

I did so much of it. Drinking got me back into my pain; it allowed me to
express my anger (which, of ourse, | couldn't do on drugs because | couldn't
feel any pain). I used to get off on feeling depressed, on examining how
rotten my childhood had been, and how lonely it was to be a kid. | played

sad records when | was drunk and let the tears come pouring out.

When | started drinking, | was much too young to buy alcohol so | got older
people to buy it for me. They were usually men, and, since they were always
interested in sex, | always had something with which to pay. When | drank

too much, | got physically sick, but even that was socially acceptable.

It wasn't like the times | freaked out on drugs; everyone gets sick from too
much booze, so it was all right.

I also got more physically self-destructive when | was drinking. | could
tolerate more physical pain when | was drunk; | had been drinking when |
burned my arms and during several suicide attempts. | could express my
anger under the influence of alcohol, and | purposely started fights so ray
boyfriends would beat me up. | felt | deserved it. I also remember longing
for human closeness, for physical contact of any kind that would prove others
were paying attention to me.

Drinking and drugs put me in touch with different feelings and different
people. Drugs made me feel mellow and accepting and gave ne passive people
from whom it was easy to detach myself both physically and emotionally.

Drugs allowed me to be alone in my own world and made me numb to ray other
painful reality. By embracing the violence with my owmn self-destructiveness,
| tried to prove that | could withstand any amount of pain and hurt. Neither
of them gave me what | needed, but, in a negative way, they gave me ways of
coping with what | had.



PROSTITUTION

I felt marked. I knew that, wherever | went, men would find me and abuse
me"; So, ay attitude toward prostitution was, "Why Not?" If | had to have
sex, | thought, why not get something for 1t? I felt 1 deserved the money:
other men were going to have to pay for every time my father had me.

Nothing they did could repulse me. I had lived with too much of it while

I was growing up. After a while, 1 even made my father give me money and
other things I wanted. Even after 1 left home, 1 still had that power over
him because |1 carried his secret. I figured that if 1 couldn ™ get anything
else from him 1 needed, at least 1 could get material things.

Since | thought that the only thing men wanted was sex, the only way 1 could
see to get power in a relationship was by making them pay for it. It was

ray only control, and 1 could keep it as long as the men didn"t mean anything
to me; once | cared about them, 1 felt they had all the control. Prostitu—
tion was another way of expressing my rage, of getting back at all of them
for what had been done to me. I thought | was ripping them off, rather than
the other way around. I saw men as suckers who were going to have to pay
for their weakness and desperation. I saw them as needy children. I saw
them only in terms of fifty or a hundred dollars. I saw them as anything,
except people. I liked to pick up men who didn"t speak English; then, |1
didn*t have to listen to them or relate to them in any way except physically.
I had learned to detach ray mind from my body at such an early age that it
was easy to disassociate myself fromthose brief, sexual encounters. |
thought that other girls were stupidto give it away. I wanted to. make a
lot of money and get rich so I wouldn®t need anyone anymore - not my Tfamily,
my destructive friends, or men.

Prostitution was a way for me to capitalize on what 1 thought was the only
thing 1 had to offer. ldidn*"t knowhow to get pleasure, but 1 knew how

to give 1it, and, anyway, that was what 1 was used to. Although I had offers,
I would never allow myself to be managed by a pimp. The idea made me
furious. No man was ever going to control me like that again. At the same
time, I-still felt that 1 wanted somebody to take care of me. .1 guess

taking money from strangers was my way of having them take care of rae, even
if only financially.

SUICIDE

I felt so doomed that 1| often thought 1 might as well shorten the agony.

I was very young the first time 1 tried to overdose on a bottle of aspirin.
It was scary and difficult to decide whether it was harder to kill myself
or to go on living the way 1 had been. As a result, my suicide attempts
were of two kinds: wanting to die and wanting to attempt suicide. With

the latter, 1 was saying "Help me, or I ™ going to die."™ With the former,
I was simply resigned to dying because no one would help me.

-10-
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I would? think about killing myself: when all of ray other ecrazy behaviors
weren"t working and no one seemed to iee or care that there was something

wrong* I also wanted to die at the times 1 realized that my various escapes
weren"t working anymore, and 1 couldn"t keep ray feelings and memories pushed
out of my consciousness. Mostly, I tried to overdose on drugs, but some—
times 1 did other things, like cut my wrists?* Sometimes, | was relieved to

wake up (hoping that others would finally see how bad things had gotten for
me); other times, | was bitterly disappointed to find I was still alive.

" e .
FINAL THOUGHTS

Well-meaning people often see the behaviors that are associated with pain
but fail to hear the pain. Others may actually see the pain but are afraid
to deal with it. If they cannot succeed in "curing" the symptoms of child—
hood pain, they may spend a lot of time diagnosing and labeling those
symptoms. Many incest victims bear the various Jlabels of manic depressive,
nymphomaniac, frigid, aggressive, schizophrenic, passive, hostile, detached,
juvenile delinquent, etc. These labels may help professionals categorize
their clients® behavior, but it usually doesn*t help them or victims of
incest understand why the behavior is happening. Incest victims have been
conditioned throughout childhood not to talk about what happens to them.
They have been bound to a terrible secret that keeps their feelings locked
inside of them. As a result, they may try to express feelings in ways that
seem senseless and purely destructive to those who cannot imagine what a
childhood of sexual abuse can be like. It doesn"t help to tell them to stop
feeling sorry for themselves, that they®re just trying to get attention, not
to be angry, that everybody has pain, or that they must learn to let the past
be the past. We must help them share what they are feeling. We must give
them encouragement and permission to talk, and listen very carefully when
they do. We must give them access to each other so they will realize they
are not alone and that it was not their fault.

My anger and my acting out were my survival tactics for many years. These
tactics were contained in my self-destructive behavior, and 1 couldn't stop
until 1 found other ways to survive. 1t is painful to help people get in
touch with the source of their p3in. 1 was lucky to find people who were
willing to do that. Thank God someone finally heard what 1 was saying and
what | wasn't saying, so that 1 could find the words and the tools | needed

to get it out of me. | realize now how close it was. | could have died
first.
Copyright 1978 by Barbara Myers. All rights reserved.
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"An Act making a special appropriation to the Department of Public Safety,
Council bn Domestic Violence arid Sexual Assault, foC| public awareness
program.”

. j . V. y i- B SR f m

vV .V.- - -

At their meeting on February 21-23, 1984, the Council on Domestic Violence
and Sexual Assault discussed two major options for the public awareness
campaign as funded in HB 568. Following are budget projections for each
option.

Option 1.

Develop an Alaskan videotape on child sexual assault that includes
community models for approaching the problem. This tape and a manual could
be used by sexual assault programs for community presentations and
interagency coordination. In FY 83, the Council funded the development of
a videotape on domestic violence called "Village to Village" and a booklet
to be presented along with the tape. These materials along with "No Word
for Rape" a privately produced Alaskan based movie are the community
programs most requested items. They are very effective in generating
discussions during community presentations. Although there are movies on
child sexual assault, none detail appropriate responses that could be
adapted to Alaskan communities.

Produce videotapes (20 copies)
and 1500 booklets $45,000

Print "He Told Me Not to Tell" and

distribute to communities. Develop

and print posters giving names of

sexual assault programs in the state

where victims can go for assistance. $ 5,000

$50,000

Option 2.

The Council funded assorted domestic violence/sexual assault video PSAs in
Fy 82. Two of these PSA's address child sexual assault. This option would
develop 3 or 4 additional child sexual assault PSA's and fund, through
contract, follow-up to assure that these PSAs are shownn on TV stations
throughout the state. This could involve buying prime time on commercial
stations plus working with public stations to insure airing.

PSA®"s and air time $35,000



Print posters and “He Told Me Not to

Tell"

Develop additional pamphlets Including
behavioral descriptions of victims of
child sexual assault. Often young

people who run away or act out are

victims of child sexual assault. This
pamphlet would assist professionals 1n
Identifying symptoms and provide assistance
in working with the youth.

$ 5,000

"V
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$16€,000
$50,000
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Overview of the Sexual
Abuse Problem

Sexual abuse is not an thing to talk about. It
has long been atopic filled with fear, secrecy and
taboos. Yet it must be discussed. According to re-
corded cases, one out of four girls and one out

every eight b%rsvwll be avictim of sexual abuse
by theLe%g h birthday. Children have a right

to know the facts about preventing sex-

ual abuse and what to do if It occurs.

Schoal personnel are the most likely group of
people to see physical and behavioral indicators in
children which si nal sexual abuse has occurred.
The average chil 18000 hours in the class-
room from klndergarten thr h h| h school. Teach-

ers and school personnel are In a key position to
know their students obsenve them, bulld trusting
relationships and assist them if a crisis emerges in
their lives. Bven If a troubled child is spotted, 1t is

|caI ogl the manifestation of the problem (l.e, learm-

ens) rather than the origin, that becomes

the ocus of attention and effort.

The term sexual abuse includes any kind of sexual
contact or behavior between an adult and child, such
as fondling, Indecent expasure and rape. All children
are vulnerable to sexual abuse due to their lack of
experience, anareness and information. Young

e are victimized regardess of race a[ge
neighborhood, village, social class or fam Inoome
Most children are given baste safe g/

“don't talk to str. Ug
and gifts from pgger e you don't know." Unforiunate-
ly, the information usually stops here. It Is unfor-
tunate because strar‘%er/.sstonly commit 10-20% of all
sexual molestations are committed by a
son the child knows—a relative, a ner%ti)sor afrlend
of the family. It Is often a person! who SaPovrer ad
control over the child. Therefore, “basic safety” tips
leave t{re k%}lld much more vulnerable than he or she
needs to

The Alaska Sexual Abuse Preventlon program was
created to fill this educational gap. It provides
teachers throughout Alaska witl a uniform, compre-
hensive program designed to give students accurate
Information about sexual abuse while addressing
needs unique to this state. The primary focus is on
the child’s skill development Children' will be taught
to recognize potentially dangerous situations, to
understand they have rights and that It Is OK to say
“NO” to Identity good and bad touching, and to
know who to tell about a touching problem. The of-
fender will be viewed as the person at fault and in
]rree;led ofltr;elp The child is not to blame nor made to
gui

ALASKA
SEXUAL ABUSE
PREVENTION
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> The pr ramlstobepresentedlnalowk metter-
of-fact fashion. There are no frightening or
scare tactics. Fear only tends to Incapacitate child-

ren, leaving them unable to think dlearly and calmly
in a situation. The subject is treated seriously yet
balanced with entertaining video tapes, class pro-
jects and activities all designed to meke the pro-
. gram interesting for the student. Since this program
IS Intended for both boys and girls, children wi
exarmine how they are Socialized and how the differ-
ent sex roles affect behavior. Since a high percent-
age of sexual abuse cases Invave alcohadl, its
impact on decision-making will also be introduced.
Alcohol use is depicted In'some of the video
scenes. It Is not to be viewed as an excuse for com
e mitting abuse but rather something that may affect
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V\Inywere Dana and Phil successful? They were suc-
cessful because they removed themselves from
potentially ous situations. They had received
enough information at schoal so they eﬁared
and not confused. They kneWV\lnat to do and

their mother, father, teacher, or other adult, would
want to know about the incident. Most In’?onantly,
they knew they were nat at fault and that
would be beliéved...

Directions on Using
Teacher Guide

This guide is a compilation of suggestions and

Ideas from many sources: parents, teachers, and

professmnals in the field. It offers avanety of lesson
plans and classroom actlvltles the guide,

youvvllls,‘é\cet;;Ual ure of atthe
Alaska Abuse Prevenﬂon Erogam IS trying to
accomplish. You can then go and assess

classroom's maturity level and needs and select the
appropriate sections to use. You are also encouraged
to create additional classroom assignments and
visuals (i.e,, bulletin boards, dlsplay% You do not
haveto an expertonthetoplcofsexual abuse
Pr on—you can work with athers in presenting
he materlal team teach and use community
reSOUrces.
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The first three chapters are designed to give you
background information on sexual abuse—when,
- where, how and why it You will then be

] reagy to begin developing one of the most Important

skills—the use of correct terminology as it relates to
parts. Leamning Is less of a
are told correct
names when they are yogr“% |n|t|ons are covered
- In pter 4. Chapters™> and 6 are lesson plans,
divided Into two roups for grades Kb and 712 The
lesson plans anoi student activities have been re-
viewed and tested for content and grade level ap-
opriateness in Anchorage, Al and
etchikan, Alaska. Yoy may find that the student ac-
tivities listed in the kb Chapter are excellent for
your Sh graders, but not for your 2nd graders or
vice versa. Yau be the Judge.” The grade level ﬁou?-
ings are to be used as a guideline. I-b/\aer m
raloellmrae assdndeo )axc

aersrrdamaydnt tqoc hidennesdad

hs\eancrttn
s

riijEe

(ﬂ:ﬁ%lﬁq ItV\-ilp( H-CE

er8 Is a resource Ilst of assistance agencies
aska. Besides n when an abuse Is re-
ed severd organ |zaI|ons also offer classroom
speakers. A bibliog of books as well asaudlo
V|sual materials Is I . The books allow
nore thoroughly exarmine the issues raised in thIS
Lide and are good resource materials for students.
‘ou are encouraged to do further readng, as It will
enhance your dassroom activities and epargl_%c
for questlons asked by students and part IS
er also lists places to contact for teacher aids
as anatomcally correct dalls, doll patterns



to Set Wp a
Personal Safety
Program

Il Meet with the Principal, School Administrator,
n or school board to gain their support and to

U discuss the curriculum. It Is Important to stress
that sexual abuse Is a personal safety Issue—nat an
Issue of sex education or sexuality. You want to
Incorporate this topic Into the safety/health cur*
riculum which Includes water safety, cold weather
survival, fire prevention, etc. At this time, you may
also want to check with the school administration to
determine If there Is a protocoal for reporting child
sexual abuse.

“Set up a Parent Information Night. Send home
y/fiyers with the children. A sample flyer might

Bteadfa% Parertsm\%.leae I oatda
(Sua‘a)yl 'ne EE":% mﬁiﬁm&ﬁ%‘mﬁ o
will e ardai_msg% antre SAf
nadumwill fdlon Ths will e presated
o the SLders the week| :
megting). Viehgeeyou will ths Importart
mesting " This procedure is more advisable than
sending home “permission slips.” Permission slips

work from the premise that no child can attend
class unless the parent says it Is all right. A Parent

Information Night takes a more positive approach.
Parents are able to see first hand what Information
their children will receive and then, if they object,
their children will be excused. Otherwise, all
children attend the class.

The Parent Information Night may be presented
by the teacher or a team ot teachers who will
e instructing the unit. The Principal_should
also be present to show his’her support. The follow-
ing items may be covered. _
. problem of sexual abuse of children.
 How curriculum and education can help prevent
sexual abuse.
* Show video program
* Discuss how this video is to be used and other
teaching methods.
* Questions.



Parent Responses

In teach| thIS pro%gm, the ma;orlty of parents ad
schooal officials will pportive of your efforts

Most are relieved that sorrethmg Is f|naIIy being

dore, But it is | rtanttoantld r‘%;atlve

reactions and statements. After leng or-

mation outlined in this guide, you wi rmre pre

Pared to respond to these comments. Know

acts about sexual abuse and howtheclassroom

sessions are going to be conducted. Be confident
sensitive myouransvversto ents’ concerms.

possible responses are listed below.

o "l doitwat ny dilden to ke frigtensd
(I dont either,r%/at IS \M‘?/ it will be presented in a
positive, helpful manner.

. c]{'it(;[uacae‘umert it wait ggeentony

(Unfortunately, we can't aways be with our child-

) *6? o
o U *Si<mm 1 Iy

ren—we can never be sure—state statistics.)
o "doitwatio with Ifomationde
Istooyougto
(The program has been tested and Information .
carefully chosen which is appropriate to your i
child's age.)
 "Ifitsgarg tohgqaen ftwill”"
(Children are less likely to be victimized the nore
safety information they have))
« "l doit bdiee Ins=x educationat sdod.”
§Sexua| abuse prevention is a safety issue just
ke fire safety, water safety, crossing streets or
poison prevention.)
« "Mysmn doesit reed tokowaat this.”
(Stctate f?cts about boys being victims or friends of
victims

RE e o

and exploitive
wormen. e don't

discuss both nurturi
touchlng by both men
discourage all touching.)

. T%caﬂ%‘%iem caenydid

put all the information into perspective, em-
phaszmg that sexual abuse is nr&er the norm)

. %l%kcblobes—trmtmyllpdwy

teach chi dren that sexual abuse is wong,
against the law, and it is not fun or exciting.)

. "IhSIS%[g'SD”d Sjed tret Sd e
(I wish more homes did the job. We do involve
parents in an information night and encourage
discussion at home to reinforce the idess. It is

also suggested to practice what you would do if
someone had a problem—a Famly Safety Plan.)




Role of the School
Professional

The schoal professional has two main responsibili-
ties In d to sexual abuse prevention: teaching

ing.

TEACHING The role as ateache. Is
mportant. With mothgro'élu 2thV\/I|| rmethvgy

entlal of Impacting so meny lives. You can help
Pr% students avoid (rj]agngerous and possi hbel?/ psych(}
Iogrcally damaging situations. You can

ORout ng and social skills that theycan use

throughout their lives. You can provide information
S0 a student can be alert and awere, not afraid.
Chances are, you will be an |rrportant source for
students receiving accurate Information about sex-
ual abuse. Teaching this unit makes a positive step
towards children overcoming their sense of helpless-
ness as Well as stopping their criminal victimization.

REPORTING Identr% ng physical and behavioral
ons of sexual , & covered in this
er, Is of primary concem to the educator. Be-
?/ou see children dally, you are able to com+
pere ('Is

hIS normal for this age?’) and see
rades sure dr suddenly.”). Y
may the only person to n ize that the chrld IS

in an abusive Situation. Your alertness and involve-
ment a(Izlould affect 5 child for I|1‘§6‘k])iotht |caldlg/ ad
mentally. When edoner IS

will knowy haNa)rguv\hen to |rterveneng e Y

The problens related to sexual abuse do not end
with 1 ing. This is particularly disorienting for
the child who tends to view the 1 as the end of
tr%en problerrl}gétdults whom the child perceeravtes t?r(
ng_ unquesti e power, are expected to take
Immediate and effective action. If this does not
happen, the child's trust In adults,1s seriously dimin-
ished. Once an incident is reporred the child's pro-
tection and expectations must be considered.

In the State of Alaska, the Division of Family and
Youth Services éocr within the State Department
Osuspectf HeaIthaCrEId abuse i OSeportISeélhgr%

i IS T ed.
DFYS works In conjunction with local Iaw orce-
rnent for removal and tenmporary placement of the
ch ilf needed) and interrogation and arrest of the

also work with counseling

C|es to assist f amilies where abuse has occurr

The palicy regarding investigation, prosecution, and
treatre% or‘egarrmdrgemral ot cagsvan& from
onepartofthestatetoanother soit Is agood idea
for educators to become familiar with the people
processes in their own communities. It is also
Srgoortant to have a school protocal or established
of procedures to follow If a child Is abused.

Remenbe, it Is not your responsibility to prove or X
investigate sexual abuse on to report your suspl- J*
cions Law, Chapter 4).



Hold class In an appropriate location.
AAlthough your regular classroom may be a
) %ood Setting, some schools have spécial
rooms which

I_rly Determ'n'ey;our own peraonal comort level are private and more comfortable. I m

with the topic and the materials. Sexual formal seating arr , such as moving chairs
U abuse Is a sensitive issue and for some In a circle or having kids sit on the floor, may help
e may be difficult to discuss. In some cases, facilitate discussion.
her teacher or resource speaker should be o .
brought In. ri Limit the size of the class. If It Is necessary
”_ | to combine two or more classes, they H
ishould be approximetely the same age level.

Fifty students is a maximum with 105 being Idea).  3|g

i—. Mixed classes of and girls Is preferred.
If classes are bogtsed, thgtopic &comes
‘'different from other safety Issues. Sexual
abuse Is not Just a girls’ problem

AClearly Introduce the topic to the class. By
stating that this Is a safety issue, children
v2/wlll see it as such. By being open and
honest, t_Pe students will be Iteslsjecct)arllrfl|<,||sedat!):é)l5t ex:
ample: “Today we are 0] n an
. Important topic—your gsglfng. You all kngw how to
V< o cross the street safely, or to do In case of fire,
 mxk/ right? The of et%/vve’regung[to talk about Is
V_t e . to do If someone touches you too much. We'll
- Te ' talk about both good kinds of touchlnﬂ and bed
. If<|nds of touching and how you can tell the dif*
erence.

cott PLSlCcoTme For older students: "Today we're gf()g;ﬂ to start a
week long safety unit. It will specifically focus on
the problem of Sexual abuse or forced sexual inter-
course. Just like any safety issue, you'll learn how
to recognize potentially dangerous situations and
how to Tespond.” e

c— Determine the students' anareness level. Do
/ not assume students understand all the
terms used. If there Is any doubt, ask the
students to define the word. This tgves you a sense
of the class' level of knowledge. It may also be an

0 unity to explain what is a myth and what Is'
vgl?(?ITnfortrB;ation)fpl ™

ri i

, Al questions deserve an answer. State )ﬁ)ur
response as clearly and simply as paossible.

Put information In perspective. Balance all

Inegative examples with positive exanples.
Be prepared for the students’ discorrfort ~ "'Not all adults you rreetp?el_ bad,” "Some
/with the topic. Humor is a tension release touching can be , Caring, nurturing, and some

_jbut trivializes the subject. If students meke touching can be bad, negative, scarey, exploitive.”
"rape jokes," Ignore them If they persist, ask them )
they feel embarrassed or unconfortable. é_' Keep students on the topic. Children,
Generdlly, this is because people are just not used {H especially K6 grades, love to tell stories.

to discussing the topic openly. If you also joke U\?2 /They often co sexual abuse with rob-
about SexuralK abuse or let it persist, It may com: bery, kidnapping, theft, murder and other ideas from
municate to the class an uncaring feeling on your teléevision and novies, Sharing shart stories or ex-

. Statistically, in a class of 25 students, there be useful if t e tied int
%beélrSV\myhavebeensexuallyabused. ﬁ&yoenﬁnay they can be tied Into 2



Why Do Victims
Take So Long to
Tell? i

Most incidents of child sexual abuse have gone
on for some <«Are So why does it take so long for
a child to come forward and tell someone about
what has occurred? In / cases, children think
that they have told, either directly or Indirectly.
The child have done or said something to in-
dicate that something is wrong. Yet due to the
anxiety, denial or cultural bias on the part of the
observer, the “telling” Is unnoticed.

Generally children will not directly tell anyone
what hagpened to them for one o¥ more reasons:

1. Children are afraid no one will believe them
(Children generally do not lie about abuse.)

2. Children are afraid they will get Into trouble
with the person they tell. may have been do-
ing something illegal or “wrong” at the time and
feel guilty. For example: “How many times have |
told not to play in the woods alone?" ar, “I
dont want to hear'you use words like that ever
agan.

3. . The burden of responsibility Is placed on the
child, or the child fears loss of security.

Fore e: Threats made by the offender to the
victim, "If you tell , I'lll'come back to Pet
ou." Disruption of the family, "If you tell, I'l'go

o jail, Momwill go on welfare, and you'll be taken
anay.” e

4. Children fear discontinuation of affection by
the offender, "This is our secret so if anyone finds
out. | won't tell you any stories or hold you on nmy

- lap anymore. | won't be your friend." '~

5. Children may not know 'how to tell because
they do not know the words to deiscrlbe \AFQaI hap-
pened. may speak in vague terms. For exam+
ple: “I don’ IikeyUncle .Joh\r1ag re.” "Our

: neglbor M. Thorsen wears funny looking
munderwear.

Additionally, ateenager might nat tell for these
reasons:

6. T s fear essure, reactions of
gioepglljlg’rit?/% being sirlcl)gler out, laughed at or losing

7. Teenagers fear discussing intimate details with
authorities (police, teachers) about the sexual act.
They are often self-consciols about the develop-
ment of his/her own body.

8. (Generally male victims) A teenager may fear
that his friends will think he is homose If he is
abused by another male. Also concern that others
would laugh that he was not "man enough” to
take care of himself. If a female abuses a boy,
people might minimize its seriousness, in fact, im-
Plylng that It is desirable. There is an additional
ear Of lack of sensitivity.
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VICTIMAND OFFENDER RELATIONSHIPS:

Likely to Repart

Why de children finally tell? There are 5 main
reasons:

1. The child receives some sex education or sexual
abuse prevention information and realizes that what
has gone on is not normel, is wrong, and should be
reported.

2. If the offender has told the child to keep the sex-
ual abuse a secret, sometimes the chil
want to share the secret with a best friend.

3. The victim’s you brother or sister is now at
the age when the victim first was sexually ,
\;\agheorshedoesnotwantthemtobeamsedas

4. The molestation escalates in frequency or
of behavior and alarns the child. = e

5. The child reaches adolescence and fears
Eére%‘ar‘?/ resents the offender’s efforts to control
IS life, dating, etc.

HOW

child may brag or

\Lo

X h &..:i/d

ITAFFECTS REPORTING

$ LessLikely to Ryt

ldentifying Symptoms
of SexfaalgAl%/usg

Often children will not verbalize what Is wrong, but

will convey the message by a In behavior.
The follomng indicators a% helpful In Identifyin?,
0

but may not e Isolated to, sexual abuse. Any of
these signs could indicate the child is troubled in
some way, so be alert, respond and seek the ap-
propriate” assistance.

PHYSICAL INDICATORS

* Genital or andl injury (swollen, bleeding, tearing)

» Venered disease

* Genital pain and itching

. Char%e In neatness of appearance (tom, stained
clothing) (

"jVdaKJd&



* Gaining weight (wearing large, loose fitting . X rl% childlike (clinging to an aduit, sucking
umo,

clothes so as not to draw attention to their body) efc)

» Compulsive masturbation » Fequent absences from schoal, especially II

» Loss of appetite or sudden increase in appetite physical abuse is connected I

« Altered sleep patterns (bedwetting, restiessness, » Overly compuisive behavior _
nightmares, fear of sleeping alone, needing a * Leaming problems (drop in grades, daydreaming)
Ir\“lgt\ldt"ght’ Sleeilf)ybclJré?aSS) " ” « Initable, short-tempered

* Yy acqulr ily complaints, especially . ask questions or know terminology i
stomach aches er%ypriate?or child's age o e

BEHAVIOR AND ATTITUDE INDICATORS * Bxpresses affection to adults In Inappropriate

In the Classroon Xays(ﬁemh kéismg’ fonding genhgae?)‘d f the

« Extreme shifts of emotions/mood swi * Aversion towards going home at t of t

. and phobias ( al airredztgsone ] day. May arrive at school early and leave late.

. &djen|y turning agamst one mrent * |s frustrated and confused with feellngs of anger,

fear, dependence and hatred

* Hyperactive and restless . - :
+ Ading ackiie (i, appeerance of oiiETing * bomca paa e TS s o overly

responsibilities, especially In incest cases) « Afraid to be alone with adult, espedially a male

* |solation (avoids eye contact, sinks down In chair,
withdrann

* Shies anay from being touched

With Other Classmates
* Low self-esteem and self-imege
* Excessive curiosity about sexual metters (with

people and aninels)
* Precocious sexual play
» Few friends

* Not alloned to stay overnight at a friend's house

Additionally for Teenagers

* Running anay from home for no specific reason



or desire to return (approximately 50% of  *
runawnays have been sexually abused)

* Delinquent behavior, especially prostitution

» May have boyfriends at school, but not allowed to
date " w/juqn:ib..'swW #

rn :« Rebellious acts . f&ioeojyy: - »H *

» Excessive sexual behavior p>- .. .

 Drug and alcohal abuse -

. Feehggs of anxiety, denial, guilt often times ver-
beliz

Parents of children who have been sexually
abused at home may also exhibit specific
behavior to indicate something 1iIs wrong.

In parent-teach&r conferences, note any
uneasiness when discussing their child.

For instance, when you say, "Susie doesn t
like to undress for PE", or "This past
month Susie has been awfully quiet , the

mother nay make statements that indicate she

views her daughter as a rival. The father
may be overly protective and view himself
there seems

as a young boyfriend. Overall,

«to be a blurring of generational boundaries.

Procedures to Follow
If a Child Has Been
Abused

As soon as begin to ect a child may have
been sexually abused, or the indicators listed
previously are presert, r immediately! It Is
ble that when you talk to the student, this will
_ _tdrgn{wtst time he ?r she has ever mentioned the
inCi 0 anyone. In any case, your response is
critical in determning ?hngc_)ri in )c/)(flghe problem as
well as for the child's physical and mental well-

12

being. When the child discloses the abuse, the lis-
tening adult's reaction may either make the child
open up and talk or cause a silent . There-
fore, think about your discussion strategy and prac-

tice asking questions in a sensitive way. You are not
expected fo be a palice officer, but rather to gather
some basic Information. .

The following %_uidelin% will assist you in handling
spected child sexual abuse case. Also check to
see if your school has a written policy or protocol.

1 Talk to the child Immediately. Occasionally
achild may disclose during a dass presentation
that he or she is being abused. If this does occur,
acknowledge what the child has said and that you
eciate himher sharing that Information; “I'm

a%%ryw told me, Bill. WE'll talk about It privately
after class." Use a private room where other children
cannot see. Believe the child. Be calm, caring, sym+
pathetic and metter-of-fact. A child can sense
discomfort or disbelief. Listen and be supportive.
Continually reinforce the child that he or she has
not done anything vvrong%. Show understanding that
this may be difficult for the child to talk but
they aré doing the right thing. Do not use leading
questions, ("Did someone put his handsdq/\(/:neé/our
pants?"), but leave them open ended (I noticed
you've quiet in class lately. Let's talk about it;
what seens to be the metter?’). Go slowly, keeping
the child’s emptional and physical well being in
mind. Ask age-appropriate questions using tl _
child's terminology. Let the child know that you will
help protect hi from future abuse. If the child
ST Spos S Brs e B

l INg 1S Wong, pr 0 Step
two. Document the conversation with the child and
the reasons you are suspicious.

2. Talk to the Principal or appropriate
school official. This should be done immediately



to inform him or her In writing or in person of the
situation and the fact that the police/Divislon of
Family and Youth Services needs to be called. This
step should be documented (times, dates) and a

copy mede of the mermo written to the principal
regarding this metter, if writing a meno Is not ap-
propriate, you might want to take along a fellow
eﬁsg'her as awitness to the session with the prin-
o]

3. Call the ooilce or DFYS Immediately.
welfare and safety i ~«The child's
are ety IS everyone's primary concem.
That is why by lawv you must report even suspected
child abuse. bP)/rofonals, including teachers, can
be prosecuted If It is shown that they knew about a
situation but did not report it. Likewise, a teacher
who reparts In good faith is protected from prosecur
tion. Assist the authorities any way you can, In-
cluding testifying if the case goes'to trial. Allow the
child time off from schoal to go to the needed
follow up medical exarrs, interviews and court ap-
ppearances.

4. Respect the child’s_privacy. Athough it is
best not to discuss the child's situation with other
e (l.e, in the teacher’s lounge, with other

students or their parents, €tc.), it may be an oppor-
tune time to discuss sexual abuse prevention with «
other students. This is especially true if the offender
Is not Injail and e an imminent threat to the
safety of the other children.

5. Afterwards in the classroom. Let the stu-
know you are open and available to talk albout
the situation If he or she so desires. The victim
needs to know it is OK to vert feelings and that you
are afriend. Do not dwell on the subject of the
abuse nor pretend it never | Just be ap-
proachable. Expect the same classroom assign-
ments and responsibilities from the victim as with
any other student. The victim needs that stability
and consistency. Treat the victim normally and not
as a'freak." Be sensitive to the child's feelings and
needs while maintaining the regular school routine.



Myths and Facts
About Sexual Crimes

Everyore is Impressionable. e get Information and
images aboutrrgxual ?busgls frorrgi%le\fsion,
newspapers, movies, friends on the playground—but
how do we know it is accurate?ChaFr)ngﬁgare most
of what we see and hear Is sensationalized, fear
oriented, or only referring to a minority of the actual
cases. Much of our knowledge about sexual abuse
Is derived from sources that are one extreme or the
other either sexual abuse Is never discus: a
child's imagination can run wild with minimal facts)
orltis b out of any rational proportion. As

p. tentlal victims, family members of vie*

we need to evaluate and assess our
_ and see how It affects our lifestyle,

behavior, and decision-meking. Qur attitudes are
directly transmitted onto our students.

The following Is a summary of the most common
hs and misconceptions about the sexual abuse
of children and young adults.

SEXUAL ABUSE OF CHILDREN

#1 ifintlf:
Strangers pose the biggest threat to children.

FACT:

Most children are told, “ Don't take candy from
strangers,” and that is the extent of their safety in-
struction. The fact is, in 80-90% of the cases,
children are molested by someone they know or to
whom they are related. Although teaching children
to avoid gifts from str. may be sound advice, it
Is only addressing 10-20% of the problem Further-
more, children often do not understand the reason
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for the Waming and may believe that the candy la r cally, Because of this, they may have more diffloulty
' relating to people aa they grow up; they might ques-

tion their own self-worth’and Judgment” aa welf aa be
laden with an intense feeling of guilt and hatred.
Generally, the closer the association with the-of-
fender, the more emotionally traumatic It will be.
Likewise, the closer the association, the less likely
the young victim is to report.

#5 flgtt):
Children often fabricate these stories.

PACT,

Rarely do children lie about rape and sexual ac-
thvitles, so each suspicion that abuse has occurred ;
shoul_cf be treated seriously. Because sexual abuse
of children Is so horrifying to think abot; n‘anY
adults when confronted with a child's story, will ra*
tlondIl2S It away by believing it to be Just a child's

* VAMd Imagination.” ¢ Ile
.The child victim initiates the sexual abuse either by >0 NKgti):
misjmttv . Sexual abuse only happens in low socio-economic
FACT, "MfemiUes.

The responsibility for sexual encounters always lies™ FACT, A - _
with the adult, not the child. Inrare cases, achild  .Children fromall  walks of life, as well as from all
may be “seductive” to the offender, but he or she 4 parts of Alaska (rural and urban) are wlnerable to

has been taught that this is the _c\J/rE;IIyway togetat- N sexual abuse,

tentlon and affection (basic sunvival needs) and >

special favars. The child’s behavior is sometimes “**RAPE oF voune abuLTS
used as rationale for the offender's actions. For in- »di-

stance, If the case goes to trial, it Is not unusual for
the offender to try and use the defense, “ b, I)1/(eJur *
honor, she came'on to ME” No matter what the se-
guence of events, the adult is the responsible pan?/
and must bear the consequences. The legal 0
consent for sexual intercourse in the state of Alaska

.Is 16 years dld.

#3 fligtli:
Most child molestations are violent.

FACT,

An estimated 3-4% of all child sexual abuse cases
involve physical violence. Most offenders gain ac-
cess to children by manipulation, coercion or
trickery. The offender may state things such as
“This Is our little secret,” * No one would believe you
If you told," “I'm only doing this because | care
about you,” "You're my special friend,” "You'll get In
trouble if you tell," or ™Your friends will think you're
bad and dirty." Rarely is a child beaten or drug Into
acar as is often portrayed by the media.

#4 Iflgtlj:
Non-violent sexual abuse is not emotionally traumatic.

FACT,
Gererally, the opposite is true. Statistically, violent
sexual ail)use iSI??SI’Se likely to be corrm'ttgd by a
Str and non~violent sexual abuse by a family
or someone known to the child. There is
not the emotional attachment to the stranger like
there is with a relative or friend. These children have
often trusted and obeyed the adult offender only to
be tricked and misused psychologically and physi-



#7 fHgtlr: " tendermess in ratnﬁe, no concemn for the feelings of

Someti K to be . the victim. The thought that awoman could en
. A:?um young women ask to be raped being eealxwd to th% threat of inthJrr]yator r?Ieeemh, |J(;)y
- (t0ord “ agks” : venereal disease an  that she could en-
»tpon ass” to bo forced o threatened info the {0y the humiliation ar fear 2 rapist IMposes is not
'with someone they do not know or with whom they tre. »
do not wish this type of relationship. A person / ss11 fsgl):

. aways has the right to say "no” and not be raped, N loss helsh _
no matter what the%arevvearing orvherethey ae. | NC Person can be raped unless heishe wants to be

" IA study at At ro prison in California shaned Facl. -
1" that r%st rapists were ot motivated to commit m?;a lack %fellije,\r%ﬁﬁgtng' rn%r(r)rfalmr/\\/ealargyw
« their crime because of the victim's clothing, but A o, Trary e rapecl Often the Brdert
_ rather by the victim being alone—a crime of 0ppor- = pieyiard of this myth are women themsaives, and
'nt tUnlty, not passion. The al Commissonon -\ myt - St
Qiimes of Vioience reported that only 4% of repart <y te eelr_r Jucgmenta] o attitudes contalbnluelsetdo \/l(_:tclhmesze
'*ed rapes involved provocative behevioronthe part .75 573 mnanmcgr?;ansl?gstuglgmth her's%t up trsl’uaﬁha
O the wormen (provocation being defined as gesture men can with his pants down,” only reflects the

or way of dressing). Grarted, aryore s taking a spesker's lack of knowledge and Insensitivity to the
sk io futchnike or walk Jjone at gkt It they e She dctim's foar of Boiog kiled or Inoren Io
Were af Iome Teating, A ren Wi avaliet in hs somehow forgotten, The deaision to agaressively
bock pocke is not 'r'géking o bo > SRy resist a rapist or submit with the hope of not being
is rape looked at so differently’? The Dlame is wiong- Injured should lie solely with the victim. .
fully shifted from the rapist to the victim #12 fllutli: *
#8 fttatli: Mos_t rapes aren T “Teal.”” I1t3 just a revengeful female
Rap_e_ig;n impulsive and spontaneous act of sexual It:z\ggrto get back atsome poor guy. " )
FACT, 1 a0 e encalsic o <y Ut pele e e
;. _ " r arape to ice. , On
. Many rapists are martied, have girifriends or sexual Sbout 29% o the 10 Cases rggorted a6 coricend
: rI%mef S. Sexual deprivation Is not generally whet unfounded. This percentage Is consistent with the
Ivates %I[%ust, put rather a need to humiliate, number of false reports in other mejor crime cate-
- QUerponer ¢ sel?ontrd' I\/Ia%offendersnr%/e lGNalseIf gories. Although new laws protect the victim from
Bem ¢ H"-re_lgperc]it asihe y gt?mmnl : SOG%M embarrassing and unnecessary questions in court, It
ﬂ.l'd coping skifls. 10 1 Irray fepr is still a difficult crime to repart and discuss. Rarely
a men, a particular person (Le, wife, does a victim lie about such a serious metter. Each
rothe) orjust an object for verting is Nstity. In Incident should be called to the attertion of the
the dating Situation, Some sexual difenses stem authorities. A teacher’s legal responsibility is to
from unclear communication between the couple, report every suspected indident <o that those who
mixed messages, peer pressure, selfishness and are trained in determining the facts can do so. If it
kel g el e A ld. oo i S vet o e e
teacher or relative—it could be anyone who hes - with |rn|t|at|ng afalse repart. This, honever, Is arare
these characteristics and acts them out. OcCUTence.
#3 fHgll): TV .
Manv rapists kill their victims.

FACT,

Although the threat and fear of death or severe bodi-
ly injury Is almost always presert, rarely does a
rapist Kill his victim. Nationally, between 4-6% rapes
end In nurder. Today's nmovies, music, and television
shows often perpetuate this myth with themes that
are a mixture of sex and homicidal vidence. The
fear generated from this information often mekes it
difficult for victims to think calmly and rationally
when confronted by a rapist.

#10 figtit:

Women want to be raped.

FACT,
IS, by definition, an act coomitted against the
vF\?IP%f t@/\/ictim. It IS not seduction. Tferag?ls no



#13 &0t

Al 3= arc drunk

Si_.kk--n i
N \;iv/ph i?2k> Jjwj

sik . n fpfivv

FACT, ———————- -V
A hi roentage of sex offenses do Inolhe
alcrj%};pem/\a/er, It Is not the cause or the reason
w offerse. Too ﬁ(‘;’rften alodol and dmgsgll*le

as an excuse fornot i
farone’s behavior. Fumarnqotmr? alrle?olerq?le u'%I/er
the InAluence of alodhol choose 1o sexal ly abuse
otters. Sinply treatirg the alodhol or drug problem
will not necessarily change the violat and/or sexual

problem.

#14 wfigaf

Rape is a woman’s problem.

FACT,

Rape ka sxietal problem Inolvirg both men and
women. Although women are more often the victins
of sexual crines, men are victimized too. Statistics
show ttat 1 In every 8 males will be the victam of
sexual abuse before they are 18 years old. Further—
more, as a husband, brother, boyfriend or father of a
ferale, men need t understand the fears, axieties
and diffiaulties she may encounter ifvictmizad. This
lsessential Inorder 1o be supportive and to hellp her
adjust during a diffiaulit and frightening tine. The
fear of how familly and frieds might reect ksone of
the biggest concems a victim faces folloving an
abuse. Both men and women are also potentzal jury
members and may someday have t make a judg-
ment of “‘guilty’ or “not gulty” Ina sexual abuse
tHE. Ifcitizas have never taken the tine or had tre
goportunity to leam anything about rgee, thelir know-

18

- ledge willl no doubt be based on myths and handed™

down prejudices. Interviess with convicted rapists
have shown that many felt tteir behaviorwas con-
doned by other men. Thiswas reinforad by ““rape
Jaes," and a cavalier attituck on the part of some

1o the seriousness of the arine, itwas evidant that
women were doing the conplaining, settirgup the
hodires, aisis centers and lectures, and to the
rgpists, that did not mean much. The rgpistssall felt
they had the support and power on treir sice. Rape
and sexual abuse istruly a problem fareveryone on
many leels. Education must be conducted with

both boys and girlsat a young age Inorder to Im-
pact and stop this cycle of abuse. We are ail poter™*
tH victins, offender and jurymembers. Unless "
women and men band together to make s statemernt
-ttet both sexes are against rgee, people will con-

witinue to aotribute unknowinglly to the perpetuation

of ssxual abuse.

prt :*r .. . Mn -PI ~ 1



Who Are the Victims?

Most of us want to kelieve that sexual abuse willl
never happen to us, a family member or to
inour classroon. We want to believe trat itonly oc-
aurs to people ina differant socio-econamic bradet,
another part of tre state or those who doviausly did
sonething “Wrong” to et ithappen Inthe first
plece We uytoJLsuﬁ/ﬁeact Inour minds by look-
g for daracteristics that separate us fram the vic-
tm offender or ssttirg. "1 would never have letmy
kids stay home by themselves!" But haventhebysit-
tars also comitted sexal abuse? "The mother™s
boyfriend abused her daughter? Those type of pro—
blems happen to unstable, low-income families.” But
haven™t even ratural fathers raped treir daughters at
ewry ke of the Income strate? Sexual abuse can

happen t anyore.

The statastics are shocking and they anly begin to
convey the magnitude of the prabllem. As educators,
itis inportant o farstacknowl thet the problem
edasts. Statastically you probebly avicam n
your classroaom right now. Ifmt, saeral of your
students may be victims before they are 18. You
have the ggoortuninty to provide information to your
students trat you know willl be valueble. But farst
ks examine the statistics:

NATIONAL
« 1 aut of 4 females and 1 out of 8 malles will be
" victins of sexual abuse by age 18
(\atical Center for Child Abuse and Neglect)
1l 6elerrentaryshnlentshasbeense>¢al—
lymolested by grade 6
(Minmegpolis, Mlnn@otasmdy) %,
* 90% female victins, 10% male victins
(Scatte study)

= Ae victim 158 years old at the time of
fist el e

(Sata Clara, Calrformia stuoy)

= 81% of victims were 12 years or youger, 19%
ower 12 years
(Sattle sty)

= Estimated 50-75% of dll sexual abuse cases are
reported to police
(=) -

* 200% incresses In sexaal nolestations 0fd1|ld’€h
retiaally since 1976
(\atical Humane Sxiety)

= 80-90% of all child victans are sexually abused by
someone lheg Know or towhom they are relatd
(Satde sty

= Oe-third of dl facible rapes happen to females
under the age of 15 years
(CSexal Abuse on Women and Girls,”” Psychology
Today, March 1980)

= 75% ofdl juenile had trelr first sex-
wual eqoerience at home with a relatine
Vimegpolis study, 1970%)

* In1 In20 homes inaest has oococurred
(\atiaal Center far Chilld Abuse and Negllect)

= Average duration of a saxual abuse: 13% one
time ncidat
20% saveral Incidents over periad of 0-6 months

19



67% saveral Incidats over a periad of 1-4years
(Seattde stdy)

= With adolescants, dating and other social interac-
ticnmay lead towhat iscalled, ""acouaintance
rge.” inths Irnstance, the victn. |s red or

uas physically coerced by hiser date into sexaal in-
terourse

. Because the experience happens Ina
scial antext, rertter may view itas rge. The
victim may be traumatized, yet leglly ltmay or
may not be sexual assault Estimates are that this
K 0one of the most common abuse situatias thaet

goes unreported involving young adults.
The impact of the sexual abuse on the chilld will de-
pend on the folloving thirgs:
= Age of child
= Sex of tre child
- Pre-existirg parsorality
= Nature and duration of abuse
Family structure, support system
= Reaction of family and autsiders r>vs.
e Childs relatiaship with the offerder " A<
- (I:gggtias surrounding disclosure (how itcame to
= Mode of Intervention (how Interviev was hardled.
Did reliee axiety and tension or increese
axiety and galt?)
Ifthere isno professiaal intervadan, victins may
have some permanent behavior - They may
ehibrt some or dl of the folloving traits:
* Lack of truist and respect far people
* Feelings of low seH~worth and self-estean
* Feelings o* isolation in peer relatiaehips
* Lack of concentration

- ér:shlnytoﬁel carfortable In Intnete relanm—
Ips

= Sexual dysfuction
e Intermalizd feelings (OF ager, dapressun which
ocould Ieajmmlc%)( .

= Child feels porerless and helpless - "5<o0

Who are the =
Offenders?

Bver since we have read comic books or watched
cartoons on Saturday moming, we have had an Im-
age of the child nolester. A bad person kseasy to
got. He (we keliee Kk ksalways a man) wears car-
tain clothes 1o give himself anay: trench coatt or
bladk cape, a dark hat that shades his eyes, dirty
and dideweled. He isover 60 years old (tre "tirty
old man') and has a shaggy beard or nustache. We
dilll see this image on TV, and kkisvivid nevery
cillds mind.



One of the biggest hurdles to overcome In educating
cilldren isthe fact that a child abuser or rgpist has
no "ladk.”" He or she can be a family fried, a
strager, aclub leadtr, a e, a dhild care pro-
VAchr, a date or a casual aocguaintance. BEven com-
munity leaders and people with moral and
religias keliefs can be offaders. Although the
majority of sexual offenders are around 18-30 years
old, a growing number of teenagers are also com-
mrtting sex crimes. ly, we must leam t©
recognize behavioral traits and vertal clues tret
alart us 1o the fact that this person could be sexual-
lyabusive o children.

Statastically, sex offenders willl cortinue to

treir behavior unless they are stopped. Most will not
stop \olutarily but need lepal pressure. Crimiral
Justice system involvement makes  itclear tret treir
behavior is ot socially acoeptable and that they will
have to pay the consequences. When confronted
about treir actians, most offencers vwiljlgleny or -
tiaaliz ik After further guestioning, may state
the follovirg: 0 Y

« "t ddit hut tre child”

o "ftwvas tre diilds fauit’

» "Sewsteesg nede sedodn€!

« "lts nyfamly, | encowet | vat' (noest)

o "Ho9eneck p tteday o gt atertia”

. kv%dkaestqqedifzkﬂkevnjdmeadej

« "lt's olg dd; mreesn togat Yot
 "Twasdukandus It waithggenagan'”

Why does someone want t saxally abuse a child?
Unforturately, there are no easy ansiers. Perhaps
offenders pick chilldren because they are rane,™
wilrerable and the crime ismore likely tobe kept a
saet. Some are Inmature sexuallly and cannot
form effective social/s2dal relatiaships with
alilts. The folloving statastacs give an overview of
common daracteristics shared by many child sex-
wal offaders.

* 97-98% are male offakrs, 2-3% female of-
farkrs.

= Natioally Vi of dll seal crimes inohe the of-
fender using aladol. InAlada, Kisower Hif.
I%Ling children around heavy aladol users are at

= 80% of dll sexual offeders were sexally abused
as dnilldren.

(Colurbia Lhnersity)

* Men who batter treir wives will freouently sexual-
ly abuse treir children as vell.

= Many have a rigid and auttoritarian background
(e, mitary, religias or punrtve fanily)

= Sex offercers will gererally seally abuse some-
one of ttelr own race.



The offender who abuses within the familly has
some unique daracteristics. Incest ksone of the
lesst discussed forms of sexual abuse of childran.

Incest isdefined as being sexual Inteyoourse be-
tween and childran, between siblirgs, be-
tween a cilld and her/his gradoarents, uxcles,
ants, nephews or niexes. There are many reasons
why noest isa arine. Airst, incest garerally oocurs
between an adult and a child- an unequal power re-
latiaehip. Chilldren are told to obey adults. They are
perceived as having no ngits because the adult i
the authority. The chilldren are exploited because
they are unaware of their gotions and the con-
sequences of the act. Second, the Inoest victim can
be physically harmed because of the differace n
the adult and child’s genital sie. Third, incest kot
a normal, nurturing, healthy loe between family
members. .Chilldren grow up with a a_storted view of
o ool Rt It o ofa
i ities n i a
glaé}ﬁmmer and fatter. oftsring

Sometimes the "'force’ used by a sex offender isnot
dovias, itmay take the form of subtle aoercian,
bribes and psydological menipulation. The fol lov-
ing are some statements made to children so
they will cooperate and be silei

Threats/Coercion

« 77/ goto Al thyou tdl anya e’
* “Iwaitlike

yauanynoeg'
"Y% apthefam Ifyautell”’ (le, raman
. 'Yajllmtlnuwelf)momtcbvmnell

u
y1ibmewll bdieeyaulfyautdl”

Bribes
« "Tlgweyousarenogy’
« ‘1l letyoustay yolae advach TV
 "Gare s nypypeskties’

Psychological Manipulation

TR e e? @
« "Imdong ths becaee | loeyad'
o 'l cbw‘tvat)wlomelo ‘et =X

. Wgﬂslﬂew (rekesherfed

o "Wt weredarglsdl gt Bayaedossit”
» "WEregpead fiatk Thsis arlitle seaet”

Many cases of sexual abuse Inohe a secret be-
tween the child “nd the offader. Victins are often
told thet the activity is"'our llittle ssaret,” thett
"goecial friats have ssaets,”” or "'this sonly farus
to know."" Coercion, menipulation and tridery in this
fashion antribute greatly towhy many chilldren re-
%@én silat about the abuse fara long period cf

T

Children should be taught the differance between



secrets and auprises; suprises with adults are OK
but ssarets wirth adulits are not OK.  For one thirg,
surprises are always told or revealed at some oIt
often N aconjunction with a specified event or Holli-
day such as a birtihday or Christmes. A surprise may
be Kept silent for a dort time under these condi-
tas. A ssaet, on the other had, s information
kept silent fareer. Chilldren should never have
seorets with adults, whether tbe a rdliie, acquain-
tance or strater. Itk not acoegptable fara child o
withholld information or knowledge about certain ac-
tiMities Taran extended periad of tine. Chilldren
st%JlggT!\/\ays =l Ifan adult tries o keep a saaret
wi -

A teadher or parent shoulld pay partiaular attention
to an adult who refas to a child nsedal tems ar
Is fliratias tovard the dhild. For irstace, refarirg
toa littkegr as a “knock aut,’" “a fox,” or "'a real
man charmer'’ may be a clue thet he s inolhved N
more than just verbal coments. Knothing else, &
may be confusing farthe child to understand and

How do you know what s healthy sexual arxicsity

between two children who are eloring each otter”s

badies (e, playing doctor)? A teadher or parat

shoulld be concermed by this behavior and intenere

ifany eplortation s ooouring, such as:

= fae, coercion or a brite s iInohved

= one dild smuch older or pysically lagerand
strager

= one dhild is told not o El or they will get In
trable, beaten W, efc.

- vmaen one dcthlgid(_has some scr)t%

other child (e, bebysitier’

farentiatian of poner-.

e the diild infttatarg the behavior sa laerwho hes

ahility for
sa dif-

minimal social and vertal skllls and tends to com-
municate na ssxal fashion

Talk to the child or to his/her parents about your
desenvations. BEnphasiize th " taking advantage of
someone iswrong whether n s insexual play or
any other behavior. This sittatian should be discuss-
mlymm the dhild so tret a solutdion can be



DEFINITIONS
Legal Terminology

Acuittal: A “not guilty " verdict at a triel.
Aladolic: A personwho isphysically and psydolagical ly addicted to aladol. TV

Caseworker A person from Divisian of Family and Youth Services who s assigned to work/investigate a case of
child abuse. Also known as social worler .

Crime: Something thet isagainst the lav. Some crimes are more serious than otrers; farexanple, beatlng some-
one up ismore serias then taking a paal.

Orisis canter: An orgeniization available 1o assist people with emergencies or situations that are disiuptine.
Defense attormey: The lecal representative of a person accused of a arine.

ElﬁooserA person who displays his/her genitals in order o excite him or herself or another person. Also called a
ey, "ehibrtionist’

%ixdnd Jtru%lr A cllosed hearing of citizans summoned by law, t© Inguire Intowhether there isenough ewdenoe o

Imer\oice: A persons common sense, judgement or conscience.

Molestation: The act of saxually annoying or touching someone sexual ly against treirwill.

Obscene phone cl: A telephone call made 1o scare or upset the person that answers the phore.
Offender A person who violates a rule, commits a arine, or causes displeasure or annoyance 1o aother.

Prelimi hearing: The first In the triEll process whereby evidence ksevaluated and determination ismade
as r or not a El should be held.

Private parts of the body: Those parts of the body covered by underwear or a bathing st This Includes the
genitalls and buttocks of both males and femalles and the breests of ferales.
Prosecutor The lawer representing the State or Federal govermment (and irdirectly, the victam).

Publlic parts of the body: Locations on a person™s body that are not covered by underwear or a svimsuit, parts
thet are okay far other people 1o see. This includes the heed, ams, ks, etc.

Rape: A gereral term meaning forced sexual interoourse against a person™s will.
Secret Information kept silat foeer.

Sexual abuse: A gereral termwhich includes all sexual crimes.

Sexual assault (= lans).

Suprise: Sorething that is kept silatt for a short period of time under the condirtions of being revealed Incon-
Junction with an event (i, birttchy, Christmes). A suprise salways told at some point.
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Trial: A judicial examination of facts relatirg to a aimiral or amMill matter.
Victim: The person on the receiving end of a crine; a person sellected or Injured by the offatbr.
Witness: A person who testifies Incourt as to treir knowvledge of a arimiral Incidentn\ -

Medical Terminology (and Siang)

Anus: The qoenirq In the buttods fram which a borel movement comes. The posterior opening of the digestive
re- tract Slag: assole.

Breast Glands on the dhest of a person, located between the neck and abdomen. Slang: bodos, tits
Buttods: The rear or posterior part of a persn™s anatony. Slang: ass, hutt, bottom.
Ganitals: The reprodlctive organs (Gererally edarral) on a male or fenale.

v Renis: The male saxual organ used msexaal intercourse and fran which a male urirates. Slag: wienie, aodk-
Testicles: The two male genital glads, located behind the penis, which searete sperm. Slang: ks, nuts.
Vagina: An opening leading from the uterus to the wiha Ina ferale™s genital area. Slag: hole, beaver.

Besdt Beadt
BUtods (Fansad Teslides)
Buitodks
FEMALE MALE
ANATOMY

ANATOMY
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Defining OK and Not
OK Touching

Differat of touching are rarely disoussed,
consequently chilldren grow up receiving a combina-
tion of positive, negative and double messages
about touching experiences, itcan be corfusing far
young chilldrenwho are spanked yet told not to hit
treir siblings, warned not to touch ttreir genitals yet
taken 1o the doctor who touches them there, and v
structed always 1o be nice t Uncle Emie even
though they hate itwhen he searetly touches treir

. bottom and kisses them two much.

A sinple way to clarify these issues for children B
to give examples of many types of touching. The
“Touch Continuum' created by Cordelia Kent n
1978 N Hennepin County, Minmegpolis, Mimesota, B
away to eplain the conogpts. The besic premise B
that there are many forms of touching, some good
and some bed. KIS 1| to balance your ex-
amples with both, iFchilldren feal uncarfortable
wirth any kind of touching, they should not be forced
1o participate. They have a rigt to say no because
their body Istrelroan.

n r
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Lack of Touch: Largely derived from the work of
James Presaott, Ph.D. Studies Indicate that chilldren
who did not receive physica affection during treir
fomative years tended to eibit violet behavior
later in lile (Body Pleasure and the Origins of
Violence, The Futurist, Aorill 195).

OK Touching: Refers to positive expressions of nur-
turing, caring and giving through physical com-
munication. Most often receivers of this kirnd of
touching feel the act was a mutual sharing ex—
mrieime- They do not feel scared or Iileihs'ilrpeargirt
soal space or body was violated. An € emi
be walking hand Inhand home from school with a
%ood ﬁiadot‘ra%u:irgabigmg from Mom or Dad

> a good g or a seelling pgper-.

Corfusing Touching: Encompasses much of the
touching people experience.  Itis confusing when:

1 The receiver does not understand or misinterprets
the intent of the ghar.

2. Double messages are perceived between the ver-
kal and physical comunication.

3. The receiver s utfaniliar or not used to this type
of touching.

4. The touching does not fitor is inarflictwith the

attatuoes, values or morals of the giver and/or the
recener-.

This might incluce a doctor or parent touching the
cilds genitals when putting on medicine, seeing
naked people na novie, or someone saying nice
things whille being physically faraeful with a child.

Lack of OK Confusing Not OK Lack of
Touch Nurturing Touch Bplortive Touch
Touch Touch



NOT OK TOUCHING: Refers to any manipulative,
scary, uncomfortable, or forced touching.
This includes touching the private parts of
Che body. One of the most extreme examples of
exploitive touch is sexual assault. Another
is the use of children for prostitution or
pornographic purposes. r \\

Laws In Alaska

The sexual assault laws of Alaska were re—
formed in October 1983 to make it easier to
prosecute offenders. Sexual assaults that
might not have been covered in the past arc
now clearly illegal. Prosecution and convic—
tion are also more likely because details of
the victim"s past usually cannot be brought
up in court.

In general,
against the

any forced sexual contact is
law and sexual contact with a

child by an older person is also illegal.
SEXUAL ASSAULT
There are two degrees of sexual assault

depending upon the type of conduct pro—
hibited.

SEXUAL ASSAULT IN THE FIRST DEGREE ia

Che most serious and can be committed 1in
one of two ways:

1. By engaging in sexual penetration*
without consent** of the victim- commonly
referred to as rape;

2. By attempting to engage in sexual
penetration without consent of the victim
and causing serious physical injury.

SEXUAL ASSAULT IN THE SECOND DEGREE:

1. Sexual contact*** without consent.

2. Sexual penetration by the defendant with
u person he knows is mentally incompetent or
is incapacitated.

SEXUAL ABUSE OF A MINOR. There are four
degrees of sexual abuse of a minor depend—
ing on the type of conduct prohibited. z
SEXUAL ABUSE OF A MINOR IN THE FIRST DEGREE
is the most serious and can be committed in
one of two ways: . - - %

1. When a person who is 16 years of age or
older engages 1in sexual penetration with
someone under 13 years of age. ~

2. When a person 18 years of age or older
engages 1in sexual penetration with a son or
daughter who 1is under 18 years of age or m
someone under 18 years of age who is
entrusted to the offender®s care by authority
cf law

SEXUAL ABUSE OF A MINOR IN THE SECOND DEGREE:
1. When a person who is 16 or older engages
in sexual penetration with a person who 1is 13,
14, or 15 is at least 3 years younger than the
defendant;

2. Sexual contact between a person 16 or
older and a person under 13 or induces a
person under 13 years of age to engage in
sexual contact with another.

3. Sexual contact** between a person 18 or
older and a son or daughter under 18 or a
person who has been entrusted to the
offender*8 care by authority of law.

4. A person 16 or older aids, induces or
causes a person under 16 to engage in pro-—
hibited sexual acts in sex exploitation media.
SEXUAL ABUSE OF A MINOR IN THE THIRD DEGREE:
Sexual contact between a defendant 16 or
older and a victim 13, 14, or 15 who is

at least 3 years younger than defendant.
SEXUAL ABUSE OF A MINOR IN THE FOURTH DEGREE:
Sexual penetration or contact between defen—
dant under 16 and victim under 13 who 1is ut
least 3 years younger than defendant.



INCEST. A person commits incest if, being
18 or older, the person engages in sexual
penetration with a person who is related.

UNLAWRUL EXPLOITATION OF A MINOR. Exploi-
tation includes using a child under 18 as
ﬁge subject of pornographic material
INDECENT EXPOSURE. Can be committed 1in one
of two ways. The first type is the more
serious crime:

1. Indecent exposure**** pefore a victinm
under 16;

2. Indecent exposure before an adult.

DISORDERLY CONDUCT. One of the many ways
to commit the crime of disorderly conduct
is in the intentional exposing of one"s

buttocks or anus with reckless disregard
for the offensive effect that act has on

The Mandatoiy Child

Abuse Reporting Law

Sec. 47.17.Q10. Purpose. Inorter t cildren
whose health and well-eing may be adversely af-
fected through the infliction, by other then acciiden-
tl means, of harm through physical abuse or

neglect or sexual abuse or sexual eplortation, the
legislature requires the reporting of these cases by
prectiticers of the healing arts and others to the
goprgpriate public attorities. It ks the Intantof tre
legislature ttet, as a reault of these rqoorts, protec-
e srviass willl be made aailable inan effat o
prevent futter harm 1o the dhild, and
enhance the gereral vell-eing of the dhilldren of
this state, and o fanily lilewhenever
@ible- @1ch 100SLA 1971; am 83 ch 104 SLA

Sec. 47.17.00. Persons required to report @ The
follovirg persons who, in the performance of treir

iaal dites, have cause to keliee ttat a
child has suffered harm as a result of abuse or
neglect Sall immediately rgort the harm to the
nearest office of the department

(D prectitiaers of the healing arts;

@ sdol teaders and school ajnlnlstratl\estaff
members

@ sxial vworkers;
@ peace officrs, and officars of tre division of cor-
rectias;

® adninistrative officars of Institutios;
©® licensd day care providers and paid SEft,
@ licansd foster care providrs.

Seﬁ<u anetra ion" means. emtal mtercourse VLA
Eoita i oS ity wih N5 wktﬁoCI '%e'r'em ng joag %rgﬁés%v
the genital "o opgenmg of }go?hér person. |njury of KIhEBpg! threat of deat
T nsexial © ntact the mtent * ¢ **"indecent exposure he int ntlonal
ouc ?nc 81 tais Oﬁ elm%! ex osure e? Rdanta genlt ﬁ? h
reast % |ect %‘rou clo ngfh reckless diaregarg for o en ive frightemnc
or the ((ejn?ang sm ctim to effect on the Vict
ouc efendant's g |tas anus or

F

em e reast



(© This sectiion does not prchibrt the named persons
iy Tram rgoortaing cases whiich have come to ttelrat-
teton nter ional cgpecities nor does
itprchibit any other person fram rgporting a chillds
harm which he has cause to keliee sa reaultof
abuse or regllect. These rgoorts dall be made to
the nearest office of the department.

© Ifthe person making the rgoort of harm under
this section canott reasonebly contact the nearest
offie of the and immediate action
necessary far V\E"—lﬁEll’gOfﬁEd’lU the person
sall make the rgport to a peace officr. The peace
e e o b
i at iest qoortLnity,
nearest office of the @1lch 100SLA
1971; am 88 4,5 ch 104 SLA ]92)

Sec. 47.17.038. Peralty for failure to rgort. A person
recuired 1o fikka rgoort of abuse or negllect under
AS 47.17.020 who wilfully or knowingly faiksor
refuses 1o rgort the harm required under AS

47.17 00 sgulty of a class B misdemeanor. (8ch
104 SLA 19)).

Sec. 47.17.00. Dehinfias. As AS
47.17.010-47.17.0/0.

(D "'dchild abuse or negllect’ means the physical n
Juyor negllect, sexaal aouse, sexal
rraIU’eamg‘rtofamlldurderﬂeageoHSbyaper—
son who s resposible far the dhild™s velfare under
ciraunstances which indicate trat the dhild™s health

orvwelfare kharmed or threatened therdoy;
@ ““child’ means a person under 18 years of age;

“department’” means the Department of Health
a@\d Social Savicss;

@ "irstatutai’ means a prinate or public hosprtal or
other faality providing medical diagosis, treatnatt,
or Gae;

neglect’ ' means the failure to provide necessary
%Icﬁae clothirg, delter, or medical attetion far
a

© 'practiticers of the healling arts”" Includes
dhirgorectors, dentasts, healith ailcss, nurses, op-
toetrists, osteguaths, physicl ﬂ”ercplsts phy
SICIaB, [ZQd’llall‘IStS psydologists, religias heal-
Iy pracaticers, and SUrgeas;

@ "'seal eplortatiatl” means

(A permission or encour: toa child forpro-
statutian prchibited by AS 11.66.100-11.6.190 by a
person resporsible far the dhild’s velfare;

® pemission, encouragement, or activity invohved
n tre winlawful eplortation of a minor prohibited by

AS 11.41 4% by a person ible for the minor'’s
velfare. 81ch 100 SLA 1971; am 8 6 ch 14 SLA
1971; am 8 3ch 222 SLA 19/65; am 88 %, 57 ch A
SLA 1980; am 88 8, 9 ch 14 SLA 1982)



Bactly how you teach your students depends upon
the children™s ages, language led, maturity, com-
munirty resources, the school structure and support
of parents. However, the goal Is the same In each
case: to provide children with enough Information to
recognize dangerous situations and to develop their
response skills If confronted with sexual abuse. NO
matter what treir age, chilldren are wilrerable and
should receive as canplete information as they can
comprehend.

Many teadhers ask, "'lsntkindergarten or first grade
100 young to begin talking about sexual abuse?”
The answer i510. Sexual offenders often do not dis-
criminate by age when selecting treir victims and
may molest a child as young as a few months old.
Sexual abuse s the only safety issie nwhiich
ciety feels the less information a dhilld reeies,
the better. No one would use tretway of thirking
with fire safety, water safety, or leaming to cross
the streetd

With very young chilldren, you may not want to use
the words "rape’” or "'sexual abuse,™” unless a chilld
brings them yo. Do not be evasive or misleading,
but rather spend your time on simpler concepts that
are less aonfusing. For instance, with poison pre-
vation you may #l a young child “Do not open or
go near the cabinet under the kitdhen sirk.”* As the
child gets older and develgps better judgrent, you
might say ““Ifyou are getting something from under
the kitdhen sirk, do not touch bottlles marked
poison. They are dangerous and would make you
prdence, Skl kg bty oIS e y

, lsa isi ,
gradlally increese the amount of InforrratimYCIl_Jile—
wise, sexual abuse prevention should be handled In
stages.

young people Ineor camp near bears, they are
taught about the dangers of bears. They leam what
bears laok lie, how they act, the sounds they make,
and how to respond Ifthey nn into bears. Traditio-
al warmings about sexual abuse were never as
geecafic as these safety tis. In faot, they were so
vague that many times children had no Ideawhat
was being disaussed. You have an goportunity to
*change ttet. The more a child knows, the less
frightened he or she will be, and the better prepared
1o prevent abuse.
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For young chilldren, defining sexual abuse interms
of touching isa good startirg place. Later, add te”
icea that the touching
A gaqg be made sno?ﬂﬁg%hegglqu reglsatﬁs public
private parts , ind in this
v dgpter. The more ific tre infomatian, the less
“confusing Ml be for the dhild. Reinforce the idea
“tet’ mybodylsmyown " m e VK
Throughoutﬁemeek you maywarrttoreadtoﬂe
S SrRC reaptotes. Chilren el inforTats
iC responses. (hi i 1o
on what the offerder might do so they willl know
when and how t reect. Later n the week, studonts
will have an gportunity 1o practice saying no and
other as=rtinve - Thiswill give them some
examples 1o thirk about mcrtothate»en:lse Ex-
amples darify the touching problem farchilldren
while minimizing treir fear of how to respod.

The folloming are some examples you might uese:

IFsomeone pats or nubs you on the bottom, you can

Hl them to stop

IFsomeone puts tteir hands down your pants, &l
them "'no™* and run away

Ifsomeone older than you wants to touch your
pmis, €l them "no’* and leave

Ifa fried of the family wants you to siton his Iap
and you do not lie &, @l him "To, thark you'
IFsomeone touches or hugs you a lotand tmakes
you feel funy or ucarfortable, &l them you do
not like 1o be touched that way

Ifa relative kisses you too much, wave hello/good-
bye or shake treir hand

IFsomeone asks you 1o touch him under his
clothirg, &l him, “ro, ldn*tdo tat"

may be saal. This trarsiian

Ifsomeone grab3 you, scream, “No, Iettgol and nn
away

Ifa person you know asks you to undress in fraitof
him or her, =i them, “No, Its against our family™s

-nules” wsef o o)

Fa person touches you by accident and do not
|i€FEItISS]||Okayt)C%]/&t yed

Ifa friedly person offers you agﬂ:lfywvwllget in
his G, you can just tum and go the other way

The Itof examples goes on and an. Feel free o
add srtuatios that are relevant to your school or to
an Incicant that has happened nyour comunity.
Reirforce to children thet there are many ways 1o
say o, \ertally and mhyertally:

Verbal ly
- "No"
'M ﬂ'H‘ky]J'
"It's agarst ny family's nues’
"Wnam(fatre, teed e, 0 tddnenat o'

S
o "1 dtlike to e touded tret Vay”
 "Tdritwatto’
 'leaenedae’
- "Tetfsat deay to o
« 'Tmgarg to tell ny father (- ather adLit)”!

Non-verbal ly

= Remove the offenders hand
< Igore the person and leae
« Run away fram the person

TELL CHILDREN: YOUR BODY ISYOUR OWN. YOU HAVE A RIGHT NOT TO BE TOUCHED

BY ANYONE UNLESS YOU WANT TO BE.

32
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A. Video scene #4: "The Bribe" (<6) 7
VR o B. Video program disoussion questions (K6)
—".Pre-lest ™ - o C. "Crossword Puzzle'" @)
A. Teacher llecture - Inrod.ction (<6) rt.  D. “Being Foroed" cEfinitin eercise @)
E

;_ B- ViCBD scene #1:'-.11E Ri_di‘" QQ@_ N : Theme SOI"Ig "'t-SOK msay NO" m $
——C. Video program discussion guestions (K6) -U=, asf. ~Connect the Dots"” eercise (6)
"Color the Car”” exrcise (K9

~NE . "ldantifyirg People’ exercise («6) chedlist
F. ""No and Go”” exrcise (K6) M~erolSes”games, handouts °
*  Iftame, teadher lecture «“Safety Outdoors, ™ -7 “Contactmusic teadherorget piano O
Chapter 7 Re-read pages
Preparation check list /N\
Order video projector O 1 7®
Make copiesof games, handouts O
Re-reed pages 0 A. Teacher lecture/cClass disoussion -Review of

week -,
B. Movie ""Who Do You Tell?" (K6)
C. Speaker or field trip=Police or social service (K6)

A. Teacher lecture ""'OK and Not OK Touching” (<6) D. 'Storytelling” (<6) \%
B. Video scene #2: ""The Tidkle” (K6) . -
_ . _ N Preparation dedklist

C. Video program disoussion guestions («6) Order video projector
D. "Anatomical ly Correct DolIs” eercise (6) %%[rlgtném mjec/'?ri
E. "This isMe. lam aGir,” ""This is\e. | inete ester/Arip

Boylf :lss l:isee&m@a ’ IS5 ama Make oopies of post-test
F. “Answering the Telephone' exercise (6) Rost-Test

*  Iftae, teadher ledure, "Safety Indoors,"” Chapter

Preparation dedklist:
Ordervideo p(r%ecmr

Make oopies of games, handouts
Order colls

Bring telephone

Re-reed pages

TCKRR

A. Video scene #3: "'Our Little Secret’” (K6)
B. Video program disaussion guestions (<6) K-6 Lesson Plans
. o - - The folloming Isa le lessn plan for K-6 grades
C. "Searet or uprise’” maze game and disoussion on the pragtimosl?drrgildmal gmse tisdgesigm—
GO ed as a fneday uit. This isthe minimum amount

oOooog

D. ""Say No Bingo" eercise G6) oftiner?ggafsarﬁd horcbrﬂfg’sum]tstobegin Lo}
""Suppose”” ith puppets comprehen prectice 10N conogpts.
= game with «o Therefore, you are encou o exterd the unit if
ion deddist possible and t repeat portaans throughout the
Order video projector O sdhool year. Persoral safety isnot a one-tiime thirg.
Make copiies of games, handouts O Ikis\ery inportant 1o review.
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5 Itlsok%yto hEdfhileoriae ridss from friedly looking people.
a e gt i >

-0 Hang up on obscene and threatening (s&y) phone clls

y

8

10.

Prinate parts of the body are covered by your underwear ora  sSvinsuit.

Ifa relative or fanily member touches you and you dn"t  lile &, you should

= =l him or her to stop and €l an adult

Ifan ailltvvantstor‘aveasecretwlmw kK.
vjtui §oo*j oA o 1hm

Ifyou have a prablem or question about someone touching you, tall your
teeder, mom, ced, relatne, prrciEl, nurse, doctor, counselor, minister,
police or arisis oater vorker-.

Safet_y means using your heed, your common sense and listenirg toyour
‘imervoice.'

Ifa fried had a touching prablem, you should not hellp your friad.

IFsomeone you know makes touch him Ina private part of his body,
you should say, “No,"" and taﬁ/gjn aoult

It is not your faullt iFsomeone touches you and you do not want them
o

Ifa person gives you a gift (like candy, money) or lets you do samething
seecial (liewatch V), you have to do everthing they il you to do.

Ifyougsta ‘fumy'” or "idy/* Teeling about someone, ILISOK 1 leae.
e
Drirking a lot of aladol makes pegple act diffarait
17

Alvays check 1o see who s at your door before opening k&

Ifyou H©ll an adult about a touching problem and they do not kelieve
yau, you shoulld not &l anyone else about the prablem.

nglowymr route to and fran school. Know where to run ifyou need
p-

SdBMSNYV
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-V * The person botkerlr%gou oauld be a straer, someone you Know or have seen before or someone In

>yourfanlly Itcould be a reighoor, kebysitter, ucle/aunt, gradfather, teadher or coach.

= No matter who the offerder is, your body isyour own and have a ngtto “Stp,”” Ifsomeone s
bothering you ortmdmngywylﬁJaway yw)ggmt lie yod =

3 What todo

. There are 3 steps o remenber.
1 Say'ro." - SWs.*  *
2. Run away fram that persm. t .
3 'I;e‘!!)an adut what happened @fthey dn™t beliee yau, ©l another adlit, untal someone does believe

Objective #1: Students will demonstrate treir understanding of trelr gt to say no by aqorqorlate responses
to disoussion guestios.

Objective #2: Students will demonstrate how and when o trust their” imer woice by sharing goorgpriate
responses 1o discussion questias.

Objective #3: Students willl be able t© recognize potatially dangerous situatias Inolving stragers and share
gopropriate responses 1o disoussion guestias.

Activity: (K-6) Scene 1 "'The Ride'" (G minutes). Video Discussion Questions (15 mintues).
Scene #, “The Ride",

L You’l)have a ngt to say NO ifsomeone tries to get you 1o do sanething you know IsntOK. When did Kyle
say No~
2. Inthis scene, what did Kyle™s imer voice &l him?

3. What kanother name farthe imerwice (I, inturtian, gut feeling, conscience, common sase, guardian
atel, ec)y?When have you used your imer\oice ?

4. Who could you €l ifsonething lie this happened to you? (st support people on board: teeder, mother,
fatter, nurse, doctor, police officar, courselor, prrciel, etc)

5. What would you say? What would you do ifthe person you told (even your parats) dich™t believe you?
6. Why s itinportant to EHI? (e, soitwon thappen again, offender needs relp)
h;nV)Vho isto blane? Whose failt ks 12 Q\ot the dhild, even ifthe childwas ina placehe/she should not have

8. Can you Hl a good strager fran a bad strager?

9. What should you do ifa strager offers you a rce, money, food, ora gift?

10. Ifthe people had gotten aut of the car and tried to grab you, what would you do? (Grades 56)
1. What might have happened ifKyle had gotten ntte car? G9)

D
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Activity: (K-3) Have students stand up, stretch and say, “My Body Belongs to Me.”

. UA

Objectlve #4:- Studentts vill be ablle to recogniize and describe VEhIC'GS by conrectly conpleting the "Color the
Car’* eercise (Grades K4) or by describing treirown \ehicle- 3 wheeler, snonmobile, buat, plae, ar, trudk.
Grades 59 - --Hvrb.\

Actavity: (K4) Color the Car (15 minutes) e
Objective #5: Students will be able to describe people by naming at lesst 3 darecteristics (K3) or 6

t,a® a PRreon come Into the classroom during class to giveyou an Item (e, book, Erspers gole, eic)and thed" |
leae. After he or she has HIt, have the students either discuiss orwrite down the fol | ptae Infome- r
? m i about that person: male/female, age, rae, heigtt (hint one way to judge height lstocompare ﬁatperson .
with yaurself or a staticnary dyject), weight, clottes, hair clar, eye @lar, glasses or distinctive facial features, “<24£ J
ars, tattoos, direction of trad, statements made byﬂ‘eperson End the exercise with a discussion on the int* <
s portamofbelrgalertanddjsenmt RepeatmlseerclseZStmesmragrutﬂeweeksoﬁEtstwbntscan
pra:tloeand assess treir anareness. ‘ «

Ob ective #6: Students will denonstrate treir understanding of how to get help by listirg at: leesst 5 () or 10
people and places In the ""No and Go™* game.

Activity: (K-6) “No and Go™ Exercise (15 minutes or take home)

"No and Go" Game i

This game isdesigned to teach chilldren where they can po for belp. Have the students take a piece of paper
and draw a liredown the middle, creating two colums. Their assignment is to make two IistsOn the way home
from school or while walking somewhere else that day (such as to a fried"shouse). The fastcolumn sfar

"placss.”” List dll the places a child coulld go far help ifhe or she needed assistance. For exarple, stare, durdh,
sdool, restaurant, hospital, police statian, block home ifFgpliceble inyour areg, etc.

The second colunn ks for” le.”” Make a Ietof dl tre adults a child could talk to iFhe or she had a problem
or needed help. These people are referrad to as the dilld™s sugport system. This might incluce teeder,
coureselor, parant, reighoor, nurse, doctor, minister, fire figtter, aunt, uxcle, gradparents, police officr.

After students have complleted treir Ists, practice the vertal sdillks needed to =l someone about a touching pro-
blem. For instance, what would you say 1o

1 The offerder who was bothering you?
2 An aul?

3. An "unelieving’ adult?

4. A friedwho has a touching problent?

Ifyou have extra time today, teach “General Outdoor Safety,”” Chapter 7.

m®

Goal : To gain a besic understanding of touching probllems with adults the chilld knons.
Objective #1: Students will be able to state two types oF OK and two types of NOT OK touching.
Activity: Teacher Lecture and Discussion on Types of Touching (see page xx in Chapter 4.)

Objective #2: Students will demonstrate an uderstanding thet treir bodies are treirown, and they have a
10 say o, through gopropriate responses during class disoussion.

Objective #3: Students will be able 10 It at lesst 3 people they coulld #ll about a touching problem and
describe how they woulld €l them during class disaussian.

H
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Objective #4: Studertts will be able 1o state at lesst 1 wa or 2 ways thelp s fried or relatnewho
haéatwdﬂlngproblem y 9 ys @9 P

Objective #5: Studerts will be able to know how and when to listen to treir Imervoice by sharing gopropriate
responses during class disaussion.

Activity: (K-6) Scene 2 “T he Tlckle” G mlnutes) Video Dlscussmn Questlons (J_5m|nute§2
SEre?2, "The Tidde'" 3% 4.

1 Was KOK for George to touch Utéwhen she didntwant him to? Why or why not? S
2. Should Uta @l her parents what happened even though George said, “Do not &lI?*Whom else might she

S3. Ifyourhotrer sidter, or friadwas being touched Iiethlsand they did not like I what would you do?
4. Should you do everything an adult or oider person tellsyou 10°do?
5. What do you do ifyour Imerwoice tellsyou one thing and an adult ks you something else?
6. What would you have done ifGeorge had gotten real mad or violet? (Grades 4'6)

Objective #6: Students will demonstrate the aaillity to discriminate between 0K, Not OK and corfusing
touching through sharing gopropriate responses indiscussion of the dolks.

Objective #7: Students will demonstrate treir shillity to distainguish between public and prinate parts of the
body by correctly colloring the body parts in the exercise and during disoussion ot the dillks.

Activity: (K-6) Anatomically Correct Dolls (20 minutes)

This exercise gives children an ity to clearly understand what parts of the body are public and whatt
parts are prinae. This isa helpful concept in determining gopropriiate and inggpropriate touching. The rag dolls
are replicas of the human body and may be used with or without svimsuits. By using a reutral doject, lie the
dolls, the teadher can point to the dolll’s body rather then 1o the chillds or his or her own body. It s less embar-
rassing and more academic. Chilldren do not have to guess or be confused by new terms and conoepts.

When you fast bring aut the dolls, the chilldren may giggle or laugh. Thats K. Ik is usally only dortdined. This
IS an gooortunity far them 1o rellease treir irhibrtias about discussing the topic and 1o “test” you. The teadhers
reection at this point is inportant. Just smile and cotinue on na lovkey, matter-of-fect tre. Ifyou do not ket
itbother yau, the chilldren will trest itseriasly .

Dl prete rorte oF G bt Those ol e S e correct bocly Lortes perts T boy (ki e oy
icand private parts i correct parts: parts up
ool and parts far girks (old up tre gird ).

Next defire public and private parts. Public means the parts of the body that are OK far the public and other
people 1o s=. This includes such parts as the head (oint to the doll™s heed), am, knee, toe, efc. Prinate means
parts of the body that you keep covered by underwear or a svimsuit. This Includes the ganitall area (oint to the
genitals on boy and/or girl i), the butttodks (foint to the rear of boy and/or girl dilll), and the breest area of girks
(point to the g dolll's bressts). Keep the tone of your voice the same whether you are saying the word knee or
saying the word buttod<s. ,

Hold up the dollls and ask the students to idantafy whether a part is public or prinate. This eercise can be done
Ina class disaussion or you can have ﬁedwildrmmﬁteﬂeirans:xers ona pieoeofmper- For example, Isa
LD Pt o e Doy UITEh Sagh, G eSticn, Tl (P tho IS bel font 10 T part vbhich you are 1o
or private part Wi oestion, up point 1o the part O which you are

o Always use the aorrect name far the body part rather then a aute or slang word. Leam the correct words
yaurself before you try and teach them 1o the chilldren (see Chapter 4).

After the students recogniize the dirfference between the pLbllic and prinate parts, incorporate the iidea of asser-

tveess or saying ro. "iFsomeone touched you here, Ssie, what would you do (pointaing to the gid coll™s ganital
area)?" Ssie”™s response should be something simillar © Tatsamemepart my body. Iwould €l them o

stop and then nn anay. Then ”A &l my mom.™

Be sure to ballance your exanples of Not OK touching (&, bed. idy, ingprgoriate, fury) touching with OK
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PARTS OF MY BODY DRAW A LINE TO THE CORRECT BOX.

Breast

Foot

Arm

Genital Area (Vagina)
Leg (Color box red.)
Head
Buttocks
Hand
Neck

Knee
Stomach (Color box green.)

Private Parts

Public Parts

COLOR THE PRIVATE PARTS OF MY BODY RED
AND THE PUBLIC PARTS OF MY BODY GREEN.
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| AM A BOY
1M

St*m

PARTS OF MY BODY DRAW A LINE TO THE CORRECT BOX.

Arm
Head
Genital Area (Penis and Testicles)
Foot
Hand
Breast
Neck
Buttocks
Leg
Knee
Stomach

COLOR THE PRIVATE PARTS OF MY BODY RED
AND THE PUBLIC PARTS OF MY BODY GREEN.

Private Parts

(Color box red.)

Public Parts

(Color box green.)
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touching (good, consentual, carig). lwould be a state of affairs Fchildren grew up afraid to touch. Parents
fear trat thismight happen as vell. That iswhy It 9 Inportant o give examples of the difference between rur-
wring touching ail the way to confusing and explortive touching. Good touching coulld Include walking herd-in-
hand wirth your best friad, getting a big hug fronmom ordad when you leave forsdool, ora paton 1heback
from your teedrer.

Next talk about corfusiing touching where d1ildm get doublle messages and are unsure ifitlsOK orNot OK to
touch. Bplain 1o the chilldren thet at some time they might hurt or be sore ina prinete part of treir body. In tret
case, Mom or Dad or the doctor mightt put medicine on itto make itfeel betteror lodk at Itto determine what is
wrong- Young chilldren may allso need help washing themselves in the bathitub. In any of these potentdal ly con-
fusing touch sittatias, chilldren alvays have a gt to say ""Thank you, but Iwant todo itmyself."" Ifthe child
1t sl confused or feeling uncanfortable, the dhilld should ©ll an adult *~i o

w- W b
“Not OK touching often means the childs inturtian (Iner\oice) lstelllrg hlmorherﬁatsmemmg Isnot quite
right Exarples: (D) Someone nibbing the insice of treir leg (ot a "rivate” @t but itstill feelsfuny) or @ ==
someone putting hisor her hand down the chillds pants (@ private @t). Act aut these little scerariios using the
dolls to dearly show the touching. Continue to remind the child thet tteir body s ttelirown, and they have a
—rlgté%iell another person to stop touching them. Chilldrenwall feet they have aontrol over treir Inesand treir
own bodies.

Anattomiical ly aorrect dollis not onlly ginve chilldren the picture, they diarify the touching conogpts. The dolis can be
purchased ggady—rrade oryou can buy a patterm and make your oamn. "See the resource it inthe back of the
teadher gui

CTHSISME | AMAGRL 0 :
THRIRNVE | AMABOT oo QoM >

Objective #3: Students will demorstrate treir knowledge of telephone safety hebits W(:ma:dyam/\erlrg the
wav play telephore 2 out of 3 tines.
"eee_ s R t*/
g the Tdgdaelsassm - .
1 Only answer the telephone ifyour mother or father has said it ksdl g
2. Do not answer with your name (e.;Potter residence, Susie speaking’) A sinple 'Tello” isbest

3. Hang up inmediately on doscene, dirty, frigitenirg, or scary phone albs. Do not say anything to the person
on the phore. Tell an adult imediately. IFno adults are nearby, Gl the police or the telephone company .

4. Do not give aut any information over the phone unlless you know who the calller s, and your mom or dad has
said Ik sdl gt This includes your name, where you Ineor go 1o sdool, what clothes you are wearing,
describing your body or physical features orwhether you are home allare. Iifsomeone asks ifyour mother or
father are at home and they are ot amtherqotlm st sy, "He/she cantcome to the phone rigitnow.Can 1
tae a message?” a, “They e busy."" This snot farcing the dhild to lieby rg “My Ded™s inthe shownerrigit
now,"" or *"My Mom ’Sasleep "’ Both statements are too typical and uteliesble

5. Know how to use the telephone ncase of an emergency. Have emergency numbers (olice, fwe, doctor) witt-
ten down or nearby the phone permenently. Ifyou cantremember or fird the nunbers, you can always dial 'O
far qerator. The geerator will hellp you.

Activity: (K-6) ""Answering the Telephone Exercise (15 minutes) mn
"Asngirg tre Tdgdoe' Baase

Borrow a telephone fran the phone company, use a play teleghare, or an extension phone fran home
and bring itto sdhool. Chilldren can practice answering the telephone al&ﬂoteL? . Have a studenit
make a "rirgalingaling’” sound or get a bigcle I tosmulateﬁe ne ririrg. Then haveﬁecaller(ﬂe
teader) make statements such as the ones listed below. k kalso Felpful to give exanples of goorapriate
tE]rcqmrFlgS Thelcbject ks far the dhild receivirg tre clll 1o handlle Eproperly wirthout givirg autt persoral informa-
r example:

CALLER: "Hi ttere. ksyour mom home? How about your dad? Are you alone?*

CALLER: "ello. 1I'm doing a sunvey far Acme Folls and need to know a few things about you and your family.
Are you the bebysitter? Where do you Ine?*

CALLER: ""Good aftermom. My, you sound awfullly young. How old are you? Whats your name?"”

f-%fs e
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A variation to this eercise, ""Answering the Door,™" or "Uslno the CB or Shortwave Radlo."'can be structured in

CWoM
Goal : To gain a besic ichirg probllems with adults very
P..‘TYybr<n. Jmfre A .-
rObjective #1: StLXb’TlSV\‘“SIH]EdJrII"g class disoussion thet it ks the offaer™s, not the victims, fault if oy
Asexual abuse ooours. V"J VVV e - -

Objective #2: Students will demonstrate that itis inportant to tristones own feelings C'imervoiceg”) by
eqcmorlate responses during classdisassion. W nis.

v e / ‘mrl'e'C1l

Objective #3: Students will demonstrate during class disaussion tret kisnot OK to have secretsmﬂw alilts.
- it

Objective #4: Students will demonstrate during class disaussion ﬁatﬂ‘eyhave a rlgttbwy no Ifan aijrt
s them to do samething they thirk iswrong.

L oo *=
Objective #5: Students will be able 1o recognize potentaally dangerous srtuatias inolvirg someone they know.

Activity: (K-6) Scene 3, ""Our Litte Secret’” (G minutes)

Video Discussion Questions (5minutes) . x -

Scene #8, "Our Little Secret" ;

1 What did the man do thet Jemifer didnt like? m 0.

2. @6)Whose failt s kttat this sittation happened?Jeamifer™s? Theman™s? Why? (3)What did the man do
that was wrong? . - 0, 7r

3. Jamifer’s imerwoice told her something was wrong. Do you have arnigit to say "m"even ifthe person
bothering you isan adult fried or relatine?

4. Jemifer toid her Mom and her Mom dich™t believe her, so she told another adliit. Who ellse would you &

Objective #6: Students will have the ebility 1o discrimirete between secrets and surprises by oonpletlng the
maze eercie.

Activity: (36) ""Secret or Surprise” Maze Game (20 minutes)
What Is a Secret? (Discussion 10 minutes, game 10 minutes)

Many cases of sexual abuse mol\easecretbeu/\een the child and the offakr. Vlctlrrsareoftmtoldﬁatﬂe
adivity s “our litte ssaret,” that “'special friieds have searets,” or “this isonlly Tarus to know.™* Coerciion,
menipullation and tridery in this fashion omlrlbjtegeaﬂytowhy many children remain silat about the abuse
fara log periad of tine.

Chilldren should be taught the difference between searets and sunprises; sunprisss are dll ngt, but searets are
rot. For one thirg, surprises are always told or revealled at some point, often N conjunctiion with a soecified
evant such as a birtithy or hollicay. A surprise may be kept silat fara sort time under these codrtias. A
s3aet, on the other hand, s information kept silent fareer. Chilldren should never have secrets with adults,
whether itbe a relative, acouaintance or strager. K ks not acoeptable fara dhild o withhold informettion or
knowlledge about certain activilties Tar an extended period of tine.

The “Secret or Surprise Maze™ game isdesigned Tar chilldren ngrades 36. The dojective 510 recognize when an

p
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Follow tre traal untill you coma to a *'statement’” made by an adult Decide whether the statement laa
; IFitksa suprise  follovthe tail

supriseora secret  Ifitisa seaet follow the traill marked

marked -See Hfyou can reeChthe END of the tial.
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Good and Bad Touching
. " ?2V

KJTI™OK,Good touch) [ SAY “NO" (Bad touch)

\L =<

ihold hands with
fmadontte
N vV,

My dog Idsmy Abbaittrds My ppatstried Ded@aresmean  Analdtghvesme

tswentteyae mebbudes h  todesmy his beck araud agift Fivill
wet ™ fiotdFhim bttods. ttehoefofin udesswith him
Sareore 1know I sheke hards with My fied'shoter A chotor toudes
puts ter hands tre piraal. vantsme Ot me when I'Mmsidc
donn my LS. ar ﬂegﬁflemtcf

FRE hs oy

SPACE
Amen nar Igtred omy Arbtickisss MAalitteesa A kidasdool hits
frilytodesmy mom ntea- ad todesme pcture ofme me ntre storedh.
hest tomuc. s reled.

Mom ad Ded kiss My teder His Amlgtu*umes Sareore puEES | et
me goochye inte  me an tre heed a part'f  me domnante frrgn%gsmj
nomirg. when 1dovdl n rryg;f/le gaud.

sl
INSTRUCTION

The doject of the game s toget dl sniling or froaning faces i na
straight lire horizmntally or diagrally. This iscalled a ="BINGO.™ Children
are given 5-10 minutes to complete the exercise on tteirown by reading
each square and drawing inthe correct fae. As soon as a dild gets a
bigo, they @Al aut. “Say no Bingo!** Discuss each after di
children have compl the earcise. Students shoulld be able ©

recogniize goprapriate and ingorgpriate toudhing.




. . < . - Ve e " .k,
«dult tries to inohe a dhilld Ina secret orwhether Eis juet a suprise. Students will b\(easked to follov the tal
wutal they come 1o a “‘statement’” made by an adllt. They are to determine whether the statement isa ssaretora
suprise. Upon carpletion of the eercise, discuss the statements with the class.

%bgectuve #7: Students will demonstrate their understanding of ttelr right to say no by achievinga "bfingo’” n
eercise.

Activity' (1—6) ""Say No” Bingo (15 minutes)

ective #3: Students will demonstrate treir shillity to recognize potentaal ly dangerous situatias inolvi
friends of the family/reighbors, and other adulits they know weli by responding goropriately inat

Z:1 3 suppose game eermses il mcA kS|y

N 3 R Activity: (K6) "'Suppose” Game with Safety Sam and Safety Shirley Puppets (1525 minutes). V-

F Safety Sam™ and "Safety Shirley* are two that make this game fun as vell as educational far children.
e Suppose Game san exellettway forki 1h|rqu|d<Iy plan a course of action na \ariety of
ly dangerous situatias. Theteacher a hypothetical predicament to a dhild and asks him or
1o respod. Usiing the ﬁatstheseme sex as the diild, he or she willl act aut what shoulld be dore.

Srtuatiaons can inolhe Safety Sam and Safety Shirley together or alae.

The depth of the examples may vary depending upon the age and maturity of the chilldren in the cless. A aiitige
and disoussion of the diild™s response shoulld folllov each situation. This isan gortunity to elain the
Importance of anareness and good safety hebits.

3 = What would you do ifsomeone stopped Ina G, told you they were It then asked you I get nthe
car and direct them to a cartain locatiaT?

g<—3) = What would you do Ifsomeone offeraed you money 1o go behind some bushes and asked you to pull
own your pants?

(S What would you doifa man and awoman stopped i a car while you were walking home fram sa
an?sald that your mother wanted them 1o pidk you up and drinve you home?

3 = What would you doifa neighbor man asked you to come Into his house and lodk at his kittes?

((SS) - What would you doifa neighbor man you dn®t know very well asked you to come to his home far
crean

@96 = What would you do |fywr ucle washebysitting you oneevening when he began tiddirg and touching
you na place ﬂatyou dich"t like?

= \What would you do ifFsomeone know andloe made dothi dich"t lie,but that person
gl% "DonHl, ﬂ‘lssour Iltlt—:‘ﬁzretgoLI yu oy

@96 = What would you do ifa teadher touched you inaway you dich*t like whille you were alore nthe
classroom after school?

< \What would do ifsomeone made tHe yaur clothes off and said he would &l ad n
gg)ble ifyou dldﬁ‘t%l%Jll? o Y Fyou

@96 = What would you do iFsomeone you know very well asked you 1o do something you Eitwas wrong?

Goal : To gain a besic uderstanding of a touching problem with any adllit.

Objective #1: Students will demonstrate treir ehillity t recognize potetial ly dangerous sitLatias by sharing
gopragoriate responses N class disaussion.
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Objective #2: Students will demonstrate treir understanding of treir right to say no by sharlng aqortprlate
responseﬁ nclassdlsasslcn

e ‘T --'mm"V-r
Objectlve #3: Studerts willl know who, how and when to &l Ifa toudﬁlng problem arises by expressing
gopropriate responses during class disoLssion.

e e L

iswill demonstrate treir knowledge of how and whain to trust one®s own feelings C'lmer

1 What isa bribe? What wee the brilke Inthisscene? How can you &l tret itisabribe? ;1.
2. Discuss how beiing nice (olite and doedient) affected Jimmy™s personal safety= 1 c
3. Did Jimmy lisen© his "Imer wice?' wi> ke ssiviss uv. - e
4. How does alodol affect a person™s behavior?  "mé*
Actlvn_y (3-6)Crossword Puzzle (15 mlnutes) S *e
Have stwlmtsconpleteﬁecrmwrd pﬂle using idess they have learmed from this personal safety it
x| -V
) "-’,Y_I re-
r-i, -
mAr -, ilv- a # \mimnaz: -:fﬁy&’rﬂf, A
. tiem & *o [Fo
Al .
'3t . .

Objective #5: Students will be able to demonstrate treir chillity to recognize a brike, tridk, threat or coercion as
being foroaed by giving at lesst 1 (3) or 3 (@6) examples of being forod.

Activity: (4-6) ““‘Being Forced’ Definition Exercise
Definng "Barg Faaad ' (46
The concept of being made or forced to do something that kswrong or coulld be harmfull needs to be dlarified far

chilldren. What s forced? How do you know when itisOK or not OK? These questions can be answered by a
class disaussion and wrirting various situatias Intwo columns on the board.

Forced to be touched or to touch another person When you have to clean your room

Forced to kiss or be kissed When you have to do household chores

Forced to undress or undress another person (Ciges, st the teble)

Forced sgiving you a gift or speciial privilege ifyou When you have to babysit younger siblings
willl do any of the things listed above When you have togo to school

Activity: (K-6) Teach students the song "Its OK 1o Say NO."" You may alsowant t© Inoohe the music teacher
n this eacie.

Activity: (K-3) Have students connect the dots and color the picture describing who to @l ifyou have a

touching problem.
A7
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SOMEONE TOUCHETPD
tee ~ha
CA PRIVATE PART :*«

OF MY BODY

INSTRUCTIONS:
Connect the dots and color to complete the picture.



1 Goal : To know how to respond and who to &l Fconfronted with a touching problem

Objective #1: Students will demonstrate treirgeneral knowledge about sexual abuse by goorgoriately
¥ <v responding during class disoussion and through the posttest.

1 Activity: (K-3) Class Discussion— Review of Week (15 minutes;
( Key concepts to revien:
\ 1 Right to say no
2 Run away fram that person
j 3. Tl an aulit

Repeat video in itsentirety (4 minutes).

i Objective #2: Students will demonstrate treir knovledge of how to respond and who t© @l ithey have a
touching problem by sharing goorgpriate responses during cllass.

; Activity: (K6) Speaker from or Field Trip to Police Department, Division of Family and Youth
\ Services and/or Crisis Center (30-60 minutes).

Activity: (KD Movie, ""Who Do You Tell?” (11 minutes)

- Activity: (56) Have each student write down one question to ask quest speaker.
Activity: (K6) “Storytelling” (20 minutes)

x Storytelling

After a break or recess, read a story 10 the cllass. The story might involve a dhilld confronted by an awkward or
: friihtmi experience yet the dhild s able to suooessfully get anay . Examplles should show a dilld utilizag the
da Iscm?ined n this unit and acting on his or her own behalf. One such story folllons:

Peggy is eight years old. One night she was watching television with Dick, a 20-year old neighbor and friend of
the family. He was babysitting her as he often times did. Peggy loves gymnastics and often times would tumble
and wrestle with Dick. That night, Peggy and Dick were tickling and tumbling during the commercials, but things
got a Iittle carried away. Dick asked Peggy to take her clothes off. He said itwould be more fun when they
wrestled around. He also told her that she could stay up late and watch television, but that ltwould have to be
kept a secret. Peggy loved getting to watch late-night TV. ltwas a real treat. But she started getting this strange,
"icky" feeling. Itwasn®t like she was going to throw-up or anything. Itwas just sort of a funny, uncomfortable
feeling. Maybe itwas the way he told her to take her clothes off, or the way he touched her when they wrestled
or the fact he wanted her to keep a secret. She knew she wasn"t supposed to keep secrets with adults. So she
told him "no,™ and left the room and went to bed. The next morning at the breakfast table, Peggy told her Mom,
"I didn Tlike what Dick did last night, Mom."™ "Why, what happened?" said Peggy"s Mom. "Well, he did those fun—
ny things that you and I have talked about. He wanted me to take off my clothes and then keep ita secret. He
shouldn™t do that, right?”Peggy asked. "You"re right, Peggy, He shouldn"t do that and he needs some help. You
did the right thing, Honey. 1"'m glad you told me. I'll talk to him and he shouldn®t bother you anymore." Peggy
.and her Mom gave each other a big hug.

Activity: Post test K-6 (20 minutes)
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The folloving Isa samplle five-cay lesson plan far
712 grades on the topic of sexual abuse prevention.
Itisdesigned fora one to two hour blodk of time
per cay. This Isthe minimum amount of time sug-
gested Inorder for students to begin to comprehend
and practice the prevartion concepts. You are en-
couraged ta extend the unit ifpossible and to repeat
portions throughout the school year. Talking about
personal safety should not be a one-time thig. kkis
\very Inportant to review.
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apes and sexual crimes Inorarounda  ramShome.
rareﬁ;ataAsexLal abuse \ ._camitted the assault
3. Women “ask _eclothes theyvear. ™%

4. Most sexual abuse victims are abused by someone of tteir same race and aubtural group.
5. Ifyou are inyour car and someone ks follasing you, It lsgenerallly best ot to drive hare.
6. Hang up on obsoene callsand rgoort them to the pollice and telephone campany .

7. People are YESIIISIble fortreirown behavior, even ifthey have been drirking aladol.

8. There are two schools of thought In seH—defense- aggressive and non-agoressive- eitrer of
which might work, depending on ﬂesluatlcn

-to>.\ j * Y

MULTIPLE CHOICE
Write the letiex of the conrect answer in the blak.

9. Which seldefase isnot considered aggressive?
chemical spray
screaming
whistle
talking persuesinvely
. Some sex offerders will not be violent or faraeful nitiElly, but will try to get
the victim alore by
bribes
ccercion
menipulation or tridery
dll of the above
1. you stad up faryour own righis without violating the ridhts of others (ar-
kally or mhertelly) k salld
a a pessive response
b. an aggressive response

B eppop

P pop

12. Repists are garerally notivated to conmit trelr crimes by
a violence and gortunity

b. provocative clothirg

c. sexal dgprivation

d. homosexuality
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FOR 712 GRADES

The folloming isa sample five-cay lesson plan far
7-12 grades on the topic of sexual abuse prevention.
It isdesigned fora one 1o two hour blodk of time
per day. This isthe minimum amount of time sug-
gested Inorder for students to begin to comprehend
and practice the preverttion conogpts. You are en—
couraged taextend the unit ifpossible and 1o repeat
portions throughout the school year. Talking about
personal safety should not be a one-time thirg. Itks
\very inportat to revien.
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A. Show video scenes #4 and #5: ''The Ride Home"*
and “Alone at Last’*

B. Discuss video scenes

C. Class disaussion "Effects of Alcohol on Decision
) Making'
irg Home D. ‘“What Isa Friend?’ eercise
E "Role Raersal” e@rcise
ion decklist
Order video projector O
Make copies ofactivitygames O
Re-reedpages U
“reparation chedklist .
<Order video projector
Make copies of Pre-Test
ntrr R?—FBECH g . 0°C.ir3pP/" *m
0 W=
i
A. Show video scene #1: “New InTown” i
B. Discuss video 5 "ere et <iti>td
C. Teacher lecture on Psydological Preverttion
Techniques snn b L
1 Education- mertal preparedness -l

2. Assertiveress
D. “SeH-Rgport Assertiveness Diary” eercise
tion deddist
Order video projector

Make oopies of activitygames
Re-read pages

TK]II@' A. Teacher lecture on "Self-Defense” gptions

1 Aggressive resistance

A. Show video scene #3: “InMy Room” + - 2 Non-aggressive resistance
isauss Viideo scene » B. Guest speaker fran social sernvice, arisis center

B. DI video i _ or law enforcement or field trip to courtroans,
C. Fole-play assertiveness exercise police department or arisis cter.
= [ftne, teacher lecture ' Preverttion Tednioues- i i

Indoors,"* chepter 7 Preparation deddist:

Arrange farseeder/field trip

Preparation dedklist Make copies of post test

Order video projector Re-read pages

Make oopies of activitygames

Re-reed pages

Post-Test
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1 Most rapes and sexal roud a victim*s home,
2 Kkisraetata seaal i the person who commirtted the assault
j £fi

krsame race and auhtural group.
o alloving you, Itlsgererally best not to drive home.
6. Hang up on obscene calls and rgoort them to the police and telephone company .
7. People are respasible far treirown behavior, even Ifthey have been drinking aladol.
%Eﬁﬁn&mﬁmw aggressive and non-aggressive- ertier of

X Cx«* o & 3 >e o ® e o o~

MULTIPLE CHOICE
Write the ket of the correct answer in the blank.

9. Which self~defase iBnot considered aggressive?
chemical spray
screaming
whistle
talking persuesinvely
. Some sex offerders willl not be violent or farceful initiElly, but wall try to get
the victim alore by
bribes
ooercion
menipulation or tridery
dll of the above
Ifyou stand up faryour own rights wirthout violating the rights of others (la-
kally or rmhertelly) ki sallad
a pessive res’nse
an aggressive response
an assrtive response
a violatin response
12. Repists are gaerally notivated to commit telr crimes by
a violence and qortunity
b. provocative clothirg
c. sexal dprivation
d. homosexuality
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c 13. Most rape victins are attaded by a male who B

a. 4060 years old and a “tirty old man™
' b. ofadifforat rae., T~ -T- </ - -
Cc. 183 years old and of the same race o Fe"
d. young and homosexual
d . Il;gstragercomes 10 your door asking to use your phone, the safest response
., .
a.  Ethim nbutwatch him the entiire time
b. see ifhe lodks honest and decide whether to kthim in
c. kEthim mand fae lie trere Bsomeone else nthe house
d. make the all far him without lettirg him n
C 15. Ifyou are walking alone on a city street and someone s follomng you, an
~ asErtive response 51O
a twmaroud, nn tonards the parsn,and preted tograb his  throat
b. Hl to your knees and start arying and plleading
c. anfidently tum around and assess the person and the situation

d. keep looking straigit ahead and igore the person
16. A person whom you have seen saveral times around town comes up to you one Friday after scool. You
were just standing around with your frieds, but end up talkirg fara couple of hours with this person. Bveryone
IS reedy 10 go home, and he offersyou a rick. You polliitely say no thank yau, but he becomes persistatt. Give ex—
amples of assertive replies 1o his statements. Keep nmind that these statements are n sequence and should
be answered as if twere a conversation.
“Oh, Etme give you a rice home. Its no trable.”

Loo)k your frieds are leavirg, and theyle got a carfll. Come an, Miitake you home.”” (He farmlly grips your
am.

“Oh, come a, whats the matter, dontyou trst me?'”
"See,your friets Ht IS just you and me. Iguess youle got no doice, honey.”

L
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Goal : To recognize potential sexual abuse srtuatias where ﬁeoffemler Isa strater.
(7*12)Activity: Teacher Lecture— Introduction to Unit

L Defire personal safety
It includes vwater , fireprevention, sexual abuse preventian, etc. This unitwill focus on sexual abuse
" Aand what tpdo Fyou touching problers.

= Sexual abuse includes rgpe, touching prinate parts of a person™s body, exposing genitals and sexual assault

S1%.n . ri: ‘iv.Jon'o"
vV .

" coel;i, W)

Objective #1: Students will be able to idntafy potendal ly dangerous situatias inolvirg people Ina car during
participation in class disaussion.

Objective #2: Students will demonstrate an understanding of trusting one’s own feelings € 'lImervoiog”) during
participatian N class disaussion. - eV sy,

(7-12) Activity: Video Program *Scene 2: “Getting Home” (6 minutes) Video Discussion Ques-
tions (15 minutes)

Moo prayamdsaussion guestias (A9 .
The folloving discussion guestions correspond with each of the scenes inthe 7-12 video program. Gear the ex-
tent and depth of these discussions 1o the maturity and grade kel of your cless. This s the firstggportunity far
the students o thirk th what they have doserved on the screen and to fomullate guestios. Try to get the
inolhverent of the entire . Frequently at this age, there isa "'class clon,'” or the boys may terd to
predominate the conversation (Often due to enbarrassment or unessiness). Inolhve as many students as you can
N the aotimity. Thiis might mean bresking into small discussion groups so everyore gets a chance to talk

Remember 1o be non-judgrental In responding to treir ansners. Focus on the part of the response that kscor-
rect or nearly correct. Thils encourages class participatian whitle minimizing jokes and farfetded ansners.

Sere#r: "Gtting Hoe'!

1 Who would you #l about this sittation ifyou were Jeff?

2. Why stre attitoe, "Ttwon tever happen tome'" dangerous? How does itaffect our judgment and behavior?
3. What did Fff"s "'imer wvoice” "l him? Give examplles of when you have listaed 1o your *'imer oice.™

4. What are some of the ways to get "'safe’” trargoortation rather then hitdhiking e, all fanily, fried, bus,
tad, wvalk nvell-lightd popul arees)?

5 How ssaxal abuse diffiait for the victin? Why? Are boys ever sexally abused? ks itas difficult/traunatic a
sittation farboys as itis far girks?

6. How did being male affect Jeffs actios and thoughts?

7. List 3 situatias where sexual abuse mi ooar. Why are | 1t occur (e, olata, victim utfaniliar
with how abuses commonly oaour)? g Y they liely ¢
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Objective #4; Studenté:vwltbé wlemmmgni’Zefﬂfeir@wm aaillitymtmémm fnigfitering Stietdios by com-

pletirg this earcle. Juytw
(7-12) Activity: “Mere Fear " Exercise (15 minutes) s
Mergfe ar

The gaal of this exercise Isto have the students recognlze that they have each experienced a difficlt situatian,
they responded, and they survined. The students willl also disoover they learmed from that experience. This gives
the students a sense of confiidence that they can handle other diffiaulties such as sittatias of | 1ate or

Have students break Into srall groyss. Each person tellsabout a frigitening or threatening situatian they have
experienced. BExanples: scary airplare rck, car sooident, dog bite, nigitmare, home alone for the fsttine, ket
any otrer predicament Have students answer these questians: D)What did they do? 2) Did they leamn
ngi abwtﬁmselvas” What resources did they use (e, peq)Ie places, coping sdlls, money, etc.)?4)
What d they have done di

< m

ofjtﬁecltll\éégg Students will make a statement about sexual abuse preverttion bycraanrgavlsual expression
r o e

7- 12) Activity: Introduce Poster Contest and/or Col lage Exercise

- Ve Ji .lotfps w,g»j. ujl . <aciS e

Fbsler(htest

» An interestirg way to kick off the safety unit Isto have a poster arntent. Posters are an effectiveway of visally

expressing an ida. Suggested themes for the posters are preventian, gereral safety and positive statements

about how peoplewnmmtogeﬁErtostopsam abuse. Posters may be Kt on display folloving the unit to
n(remrdshnlentsofmewloepts learmed. Tt e@m S

Students can use tteir inegiratiorsa*anyolmr resources availeble to them (regazires, ﬂt@m, aints,

beads, leaes, wax pgoer, latter, ec). You may want to set guicelines on the sie, far Instance, no sraller then

8va x 11 and no larger than 36 x 3. The project could be coordinated with the art teader or art classes.

Each student or pair of students creates a poster. Hworking npms,youmaydmobﬁeclass Vi boys and
arks, Vi girls Vi boys. Compare the types of messages conveyed In the posters.

Gdlages

A ocollage isa oollection of things whiich convey a message. In thiseercise, students are asked to make a col-
lage of pictures fram megazines. The pictures and oﬁerd&'ectscan be glued in any order on to cardboard,
wood or heavy pgper. Themes farthe colleges might ircl

= How advertising projects the Image of sex and violence as attractinve

= How advertasing projects the Image of sex and aladol as attractive

« One-half of the collage can be pictures of how men orwomen are sterectyped  redvertisirg (Ie. male as ag-
gesive, female as pessie), and the other half ishow the student actually  feelsabout hinterelf.

« A oollage of Etas, gelling aut a preverttion message
As a followp, a class disaussion of the collages s suggested
IFtime alloss, teacher lecture " Prevention Techniques Indoors,”* Chapter 7,
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C$F:

1 Barbarawas new intown inthis soere. What are some of the "risks’ of being ina new or utfamiliar area
@2, unsure of paple, customs, unfamiliar with high nisk parts of toan, places to get telp, etc.)?

2. Is il ngt to be plessant with casLal acqamtanoesorstrargers”\/\here do you "‘draw the lirg'on how

much information you give aut? How did Barbara™s imervoice help her “draw the 1ine?* *

.s 3

3. What emotion was the man tryirg to make her feel when he said, "Don™t you triist me?”” (e, galt, embarrass-

ment, relaxkerobferses ec)

4. What should you do soihatyou would not get stranded somewhere (£, carry money fara phone cl, carry
fanily/friats telephore nunbers), El someone where you willl be and when you expect to retum, etc)

5. Was &tBarbara’s fault tret this incidant occurred? Why or why not?

Objective #4: Students will analyze and evaluate the role of assertiveness nsexual abuse prevention during

class dicassion.

Objective #5: Studertts willl be able to distainguish between pessive, aggressive and assertive responses during

participatian n class disoussion.
(7-12) Activity: Teacher Lecture

-““Psychological Prevention Techniques™

Psychological Prevention

Most peaple will not be sexally abused. Yet tis im-
portant to psydological ly prepare yorself and ©
realiz thet the potential does edast. After
acknovledging this fact, you will be more alart o
your surramllrgsand respansive 1o your common
sense and judgment

1. Education

One way to decrease your chances of becoming a
victim 510 leam dll you can about sexal dose. Q)
Why do you thirk ithappens @£, need far poner,
antrol)? @ What are common approaches or tedt
niques used by sex offenders (could be friedly at
fadt, not a strager junping out of a bush)? @) What
Icratla'sandolfersaturgmanles('e.o:gﬂ'g
lsalal:lcrrwg)fmn pecple)aﬂiactﬁi‘ieedlanoes aarrgje
oocaurring? Can you assess surroundings et
a sense of tre nk factor?

Changiing behavior isan irdimidal decision. Only

you can decide how much freedom and nobility you
are willing o exchange far increased personal safe-

1. Being active and meeting people ks inportant to
most young adllts. Itcnlyhrtsus ifwe stop ac-

tiMitiess norder o be "'safe."” Therefore, ifyou are
educated to the facts of sexaal abuse, you can go
on Ii\éignéasywaremtwiﬂwanimreasedamre—
ness preparedness

or paople. Sexual abuse can happen toyau, but
education will enable you to be anare, not afiaid,
and hgeefully, not a victam.

- ASSERTIVENESS
Assertlveness a method of sinply stating what a
person needs, wants or feels without putting down
otrers, can be an effective tecmique
tian of sexual abuse. When you stand up faryaur-

H

nthe preven-

10 handle difficilt sittatios

st

D
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v. <df, whan you expressyou*htefeellrgs end when
you stop others from taking advantage of you, then

youarebehavmg aertely. YbIJaregenemlIyable
1o get the results you want without upsetting or I~
ritatirg others.  Ifyou are assrtive, you can act In

= yourown best Interest and not feel gjlly i

Non-verbal
i/i Walk anfidentdy, aware of your surroundings and at
a steady pace. Qive a visal Inpression that you are
not an easy target fora purse satch, mugging, u 'l
tabuse or rge. Preplan your route so you do not
look lost and you know where 1o seek hellp ifneces-

«

X" A - w9
A A *MPyPrr jUC

SITUATION: Hyou are ridigon a bus and a person
you do not know or do not care o, puts his hand
on your krtee, an assertive response would be:
"Take your hand offmy knee." -

“Idon*twant your hand on my knee.™

IFIts a public place, do not be afraid toa
enough far others to hear. These statements should
be made fimly with direct eye contact

..o -"CFVIm ir»
SITUATION A relativecomes toyour home quite fre-
qentdy. He s nice, but he always hugs you ad.uii */

sary. Offenders gererally look forsomeone they  wwsawglvss you sloppy kisses. ltmakes you feel uncomfor-
=rethink they can overporer. So your “body language™ tle. An assertive response might ez ©

may prevent a sexual abuse from ever coouming.

- Eye contact lsanother nro~vertal, assertive be-
havior. When tellirg someone that you do not lie
treiractions, make good eye contact Your state-
ment ismore convincing and authoritatave ifyou
lokthrepersondirectly Intltege. v ~ e

witi | jssed like that”

Verbal -

Many sex offenders o menipulate, trid<or
"'con’* victins Into doing something they would
rather not do. Victims may be persuaded to give the
offender too much personal Information, accompany
him 1 another location away from pqule or be
toudhed. Even though the vicaims Inturtaan or com-
mon sense says this could be a bad situataian, many
are afraid or embarrassed to refuse such regests.

Why are people afraid to be assertive?

= enbarrassed

= afraid of reectian, rejection

e Itk “besier'” not o be assertive (nitelly)

= people (women N partiadler) are not t hurt
Teelinos, to be polite, accommodating and helpful
SO saying "'no”” to someone may seem wrong

= women are often socialized to be passive and
men aggressive

= chilldren are told never to "talk back’* to adults

Ask students: When s iteasy faryou to ask far
what you want? When s ichard?

As soon as you get a "funy feeling " about some-
ae, because of things they have said, they have
gotten too close physically or touched you inan in-
gooropriate way, an assertive response s needed.
Some examples are listed.

a0

/'Ucle Aed, 1 lilkeyou * kg, but Idon’tllletobe
KWH == )c -

“Grandpa, Ithothers me to be hugged (kissxd) thet
way. Lets shake hands Insteed."”

SITUATION: While walking home from sdool, a

son starts folloving you. This goes on farat leest 10

minutes and oworries you. Besides going tha

house or business far assistance, an asytive

response mightt ke:
Confiderttly tum around and directly lodk at the
o dal yngdi I poslalcarygj’)andm
Indiva may ICsanly a ). k
there a weapon? What is the person™s descrip-
tia? ks the person rumning tonards you @t lesst
you won the taken by surprise ifhe K, you can
get a few seconds head start)y? By cofidentdy tur-
ning aroud, you are givirg yourself more Informa—
o with whiich towork. You are also projectirg
an image of a person who can™t be essily frigiten-
ad, aontrolled or overponered.

Sometimes may be necessary to repeat a \ertal
asertive response over and over again. This tedmni-
que Iscalled ""Echo talk."* Echo talk may be neces-
sary to convince the person tret you are sif-
assured and are sincere nwhat you say. A common
technique used by many sex offenders st ty to.
bresk down an assertive response, eitter by Igoring
the statement, laughing or making comments such
as “Oh, you dontmean itr*Just repeat your state-

ment agpin. ltdoes not have to be or re-
worded— just repeated or prefaced with, "'13e said it
twice..." or "Tll repeat myself again. . .you havent

listeed.”” Remember, you have nigts just lie
anyone else, so do not back doan.
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were the people involved (do not use names, st a gareral description-

2. What did you say? Was ipessive, aggressive ormti\,e}? Do you tend to respond one way more then
another?

er/". <iS\y sm
3. (ritigtie your verbal and nonverbal skillls (body langLece) - - 23

This exarcise can be graded and/or discussed In the classroan. For many students, thiswilll be very sif-

SELF-REPORT ASSERTIVENESS =~
DIARY e

;MY REZ::;SE: How would you rate your;

5 Q(\on-\vertal) response? Draw an arvow fram :

the dot on the Assert-o-Meter. |

\ COMMENTS: (s itessier faryou 1o be pessive, aggressive or assertive? How did you feel?
( How do you thirk the other person felt? What would you have done differantly?)

jDay Two
\ THE SITUATION:
mMY RESPONSE:

axrtive
(atal)
How would rale your:
( (\on-\ertal) ? Dra\)//voeL\ln arrozv¥r0ﬂ
the dot on the Assart-o-\Veter.
COMMENTS:



Goal: To recognize and praotlce assertive responses to potential sexual abuse sittatias where the offencer ke
Objective #1: During participatin In cllass disassion, students willl be able Iohwtlﬁ/mtentmllydangerous "
i inyolylno someone they know. s
“ "* demonstrate the Inportance of listening to their “Imervoices' duriing participation

(25 minutes)

. CSEER “InMyRoot! = - e iype
1. What was the hardest or most confusiing part of this situation for Keta? Why? R orE

Z Was Keta “‘seductive’”’ In her night-gowmn? Whose resaasibility or fault ks the abuse? Does clothing (@ the
fact she Isfarale) give someone the nght to take advantage of her ghysically/sedal ly?

3. Ifthis situation occurred lartywhen Ketas mother was away fram home, should Keta @l her mother?
What ifrer mother doesn el a,eherOWhom els= might Keta ©F:

4. Why did the man Wantmmake Ketaf&al dirty, bad and nghy(.e soshe\/\ouloh'tﬂl ayoe)? 7 Tv
nj .k~ - ** o

5 Who areﬁeoffemleis Insexcrlmes’PAre they more oftmstrarmrsorpeopleﬁewcﬂrrs know?
6. Does who the offerder ksmake any differace in deciding whether or not you &l someone about the abuse?

7. Disauss sexual offense lans InAlaska. What is inosst? Why  Is it illecal? (See Chapter 4, main poing; Itls I+
leal ifsomeone touches your private parts and you dontwant them to. This includes fanily, stragers or

ayae.)

Objective #4: Students will be able to state the difference between pessive, agressive, and assertive
responses during this eercise.

Objective #5: Students will analyze and evaluate the role of assertiveness In sexual abuse prevention.

Objective #6: Students willl be able to observe and practice vertal and mvertal cormunication during role
play eercises.

(712) ActivityrReview Self-Report Assertiveness Diary

(7@ ActilityéRo!ﬁ Play Ass :/?555 Ere;?ise (€) n@uuteszg_

Role-Play Assertiveness Exercises

Students are asked 1o break into groups of 4 pegple. One student s in charge of reeding the situation out lod.
One student s to respond nan assertive manner (ot pessive or agressine). The third student is to doserve and

the vertal response and tho fourth willl atige the nom~verbal response. For each new situatian, the
students rotate roles.

&
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SITUATION #1;You are outside Inyour frantyard when a person conies up toyou and says Ws car has run aut
orQaIs aﬂqd he would like touse your telgghore. He looks “OK”” and yourmom IS Irsicetaking a ngp. Assertinvely
handle this situation.

es. Passive: (awids real isse) “I"'msony, We donthave a pIm-’!Aggresshe:(wrbal Iy attadk person)
"'Get creep head. You sure have a lotof nene asking me that questton!"* Assertine: (direct and farm) *"We
dn*t ketstragers Inour house. There ksa pay phone at the comer (@ Ican make the phone cll foryou
™ Aetc.)” Talk lrom a distance. ;
SITUATION #2: You are ridi r bicgycle lma residential areawhen ltbegins 1o rain. The faster
wetteryou get Suddenly, you rg%r i~ pg™ And your «eocas flat A peb%!rsgn Ina pickp mdm&togl\,eyou
and your bike a rce. Yau" retmpted kutyou rsaity don“t know this person.

e I ey eee V. -
M- Examples: Passive: "'Gosh, Idon™tknow, Hill stop raining soon.™" Aggressine: "'Do 1ok hellplless or something?
Forget I 1don™t need a rice from you!"* Assertive: "No, thank you.™ or "No, but ifyou could make a call for
me Iwould gopreciate it'* )U “om Sy)te* R
Vo uj.. e ArAhw. . r° >ep | .- -wr

SITUATION #3: You have many relau\esﬂatyw Io,e\,en/nuc‘?] Butone ucle kIIITEI’SWJ He will often kiss
and touch you. He jokes about your body and how much you have grown up thsiclly. You dn™t like his
behaviar, but he 1sfamily and you hate to say aything to anyone. What might you say to your uncle directly?

Bxample: Passive: "Lets dll go into the Tivingroon and watch TV."* Aggressinve: "You make me sidk. Why dn™t

you drop dead?"* Assertive: "Unclle FHed, 1dontappreciate being touched or talked o Intretway. 1loeyou

very much, but 1don lie ltand Iwant you to stop.*” -

o ** nv;*

SITUATION H4: You are sittirg wairting for a ricke, when a person comes up to you and says how nice you lok.
vxhe saymag(Iyrr]Juand hﬁéa]sleyou lfywarealm%ltlrggla mb.beou dl krgn/eHeaslG fyouggtoschool and

re. You im. He asks your name you i maybe you given out enough information
allresdy. A@U\BW@@I’%WEM}I :

Examples: Passive: "'Oh, here comes my nce."* (even though itmay not be). Aggressine: "What isths, 20 ques-
tias? Get kost you Ye bothering me."" Assertive: *1 dontginve aut my name to people Re justmet.”

SITUATION Us: It ks Saturday aftermoon and you are going fara walk with a person you loe very much. This per-
son keeps puttdng his hand on the insiice of your leg and then tries 1o putt his hands down your pants. Act asser-

Examples: Passive: "Let’s stop and get some e cream soon."” Aggressinve: "'Get your slimy hand offme, you
peneart.”” Assertive: “‘Leave me alae. thothers me.™" "1 dont like thet."" ""Stop doing thet."* *'Stop kK This s
against our family rules and Twill &l my mom."* *No, donttouch me. Idonwant you to touch me lie tat™

SITUATION #6: Your parents have gone out to dimer and a movie so it ks just yau, your sisterand your older
cousin at home. Your cousin jd<irglly grabs you and has you sit on his/her kgp. He/she keeps ruobing up against
you and touching you untill iEmakes you feel real unconfortzble. Act assartinely.

BExarmples: Passive: "1 want towatch TV now— M. Rogers, Wall Strest Week, etc.”* Aggressinve: ““You hancho-
macho. What kind of sex fied are you anyway? Leave me alae, you animal.” Assertive: ““1dontwant to sit
on your k. 1dont lie you rubbing up against me and touching me lie tat.””

SITUATION #7:- One aftermoon at sdool, a person you know and see every day, asks you aut fara date. He/she
I5someone you do not care 1 go out with, but you do not want to hurt hisAer feelings, ertter. Respond ap-

les: Passive: "It Iaegsturgtoclas Ilcanttalkk non.” or I busy that night."* Aggressive: "Are you
kidding? Go_aut with you? Ha-eh!"* Assertave: " "Thank you ﬁrlhlrklrgofrre YouTea nice persn, and I glad
we can be friatk. Honvever, I not interested n catang you.™

ASSERTIVENESS ISSTANDING UP FOR YOUR OWN RIGHTS WITHOUT VIOLATING THE RIGHTS OF OTHERS.
IT INVOLVES VERBAL AS WELL AS NON-VERBAL COMMUNICATION.
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Goal: To recogniie i sttLatios Dffercer isvell known to the victimand to.
mi understand how ateo = . -
N
Objective #1: st ow peer pressure affects behavior through class
disassion, = rrmw
Students willl demonstrate discussion how to recogniize potentdal lydangerous
VHiCacnTte&mzn*" - ;1 Vo= Kle* VT
” Objective #3: Students will be able to state during class disoussion that fauktand blame lieswith the offecer,
5 n n n * n Iviv, =

Objective #4: Students will demonstrate an understanding of the Importance of statirg what ﬂwthlrk(a@r
tivaess) and teking resaosibility forones own behavior through class disoussion.

Objective #5: During class disoussian, students wilt demonstrate the importance of trustirg one™s own feelings
and listening to your “lmer voie."

4 ~J i

(712) Activity: Video Program —-Scene 4 ""The Ride Home” and Scene 5 “Alone at Last” (G
minutes each) Video Discussion Questions (25 minutes)

Scene #4; "The Ride Home"
,-r - ... 5

,1. What doices did Craig and Trisha have about drirking?
ti Palig

2. How does alochol affect deciision making and behavior?

3. What are the consequences of drirking and driving?

4. Defire resect. How ks respect shown to others? Was  respect shown here between Craig and Trisha? Be-
tween Fran and Trishe?

5. What doices/decisios face us as we in o date le? (e, independence from home, questions about
drirkirg, sexual relatios) ol reople? @

6. Should Trisha &l anyone about this Incident? Whom shoulld she ©IF?
7. What do you thirk Craig and Trisha learmed from this sittatia? Was kanyones "Teult?”
8. Discuss the myth "when a gil says 1o, ”she raallymeans $es.””

o Dlscuss Would be embarrassed your fries found aut what happened? How do r
algyourobclslors’> yu %

10. Ifthis situation had cotinued, would IEhave been "'rape?”
11. Discuss how each of these four people &t (Gran, Billl, Tride, Graig) physically, ectiaally, sedally.
12. How should the trangportatian have been worked out? Was I fair of Fran o leae Trise?

Scene #5: "Alone at Last"

1 What was Fran reallyhylrgtosﬁywhen she said, ""Dontyou want to listen to music/TV?”’ Why couldntshe
come ngtout and say 1?2

%“Qacribe how this scene could have been handled differantly so that twas less ankward far both Fran and

3. Discuss the importance of knowing your 1mits priar to going on a cate.
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Sequence of Normal Progression of Alcohols
Mental Growth Sedative Effects

ALCOHOLS EFFECT ON SEXUAL ABUSE

OFFENDER

Ifa person has been drirkirg, his higher leaming cater is the fast thing inpaired. He may not *"look” drunk
(muscle aotrol reflees are affected , Ut his actions and behavior change. His judgrent, such as what
F-mh( orwrong [hysically, sedally, , salterad so he smore liely to act nan Inggorgoriate fashion.
Alacohcf toes not cause someone to be an auser. kkmay faalitate the behavior through inpasred judgrent.

VICTIM
A victaim should be aware of the effect of aladol on a potertaal offaxer. Likevise, ifa victam isdrirking aladol,
itoould affect hisler common sense, judgment and assessment of the situatiaon.
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Objective M = Dudng classdisaussion, studsnts will demonstrate their understanding of the effects of
alooltd/dngs on behama’
< \% L I |

(7 12)Ac§|V|ty Class Dlscussmn on the Poster Effects of Alcohol on DeC|S|on Making' (10
minutes

(7-1?) Activity: Making Decisions 0

v Discuss how decisions are made using the folloving format Write thle dart on the board. Have students
choose a problem situation and work itthrough this chart Exanple: Fran problem with Bill (Scene 05)

-

What lathe = What Information Whet Information i
problem? ; do lhave? ami missing?

V,.j mmm

What human factor" Influeme my decision? "ee gl

Whet are the long end short_ Teelings?

term consequences of thle decision? frlends’? Yee

NV fani I}D - aTir m
community? "v N

Objective #7: Students will understand how sex roles and thelr social izatian affects behavior by corpleting
and disoussing the e@rcise.

(-12) Activity: "What Isa Fmiend?” Exercise (15 minutes) *
tafis a Friend?

Have students ertter Irdividlally or in small groups make a Iistof what things they look for ina fried. BEx-
aples: goad listawr, mstx/\orﬁy, good sense of humor, similar Interests.

i
Next have studerts make a Ilstofwhat they lodk for In someone of the gposite =x. This Ilstvwl!f&'d:bl
clude physical daracteristics as vell as daracteristics fran the first L BExanples: late
nice rear, nusaular, tan, log hair. Do not @l the students ahead of time what the Istmlg"rt icluce. Let them
be surprised when you pointwtﬁed'rﬁeremes nte Ies

You now have set the stage Tara cllass discussion on why we primarily see people of the gposite sex as one-
dimensional sexual dyjects. Discuss tre folloving questias:

1 Why do we thirk of people of the opposite sex in physical terms?

2. Isphysical appearance the most Inportant deracteristic? Can you judge a person byhow they lodk?

3. "Trustworthy* ksa daracteristic often listed for friets. How do friends eam our trust? How do people of the
goposite sex eamn our trust? Trust is not autonatic but gredlal. People do have aotrol over choosing frieds
and deciding whom they can tritst.

(7-12) Activity: Sex Role Reversal Exercise (30 minutes)

One of the best ways far boys to understand how girls feal and vice versa 510 'trace places.”” This led of
uderstanding ks Important so that communication between the sexes can be clear and not misinterpreted.
Arustration and stress related 1o tre reaility to communicate effectinvely with people of the goposite sex isone
of many factors leading to sexal aouse.

The folloming isan example of a sex role reersal inolvilng a prosecution, the way rape cases used to be han-
died. The victim saman. Lukily, lans inAlaska have changed to protect victins fran many of these embar-
rassing and unnecessary guestions. Honever, ittook many years before people raalized how victins were af-
fected by these questios.

"Was He Asking lor It?"
Have two students take a role and read this story aut lad.

Harper § Weekly carried an 1tem from the American Bar Association Jourmal declaring thet few rapists were
punished far treir arime: anly one N fve rapes s reported and anlly one outt of elght reported rgpes ends N con-

&
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" “fhynot?" . - _a*
""He wes armed."
“Then you made a consciious decision to comply with his demands rather than resist?’
, DM you scream? Cry out?"
"No. lwas afraid."
- \ « e Ty
“Fsee. Have you ever been held up before?" Y
"No." «m o WISl oDt AV,
""Have you ever given money away?"
“Yes, ol course."
"And you did so willingly?*
"What are you getting el?"

"Yell, let’sput Itthis way. Mr. Snith. You"ve given money away inthe . Infact you have quite a reputation lorphilanth How can
we be sure F))/ou weren"t gmtrivirg o have yogr money gken b¥ foroe?Ea’St y * ph oy

"Listen, iflwanted to..."

"Never mind. What time did this holdup take place?"
"About 11 p.m."

"You were out on the street at 11 p.m.? Doing what?"
"Just walking."

u‘p])%St walking? You know that its dangerous being out on the street that late at night. Weren™t you aware that you could have been held

"I hadn™t thought about it

"What were you wearing?"

"Let’s see— a QUit. Yes. a suit.”

“An expensive suit?””

"Well- yes. 1"'m a successful lawer, you know."

""In other words. Mr. Smith, you were walking around the streets late at night in a suit that gﬂria%fcallyadverti%d the lact that you might

be a good target for some easy money, in"t that so? Imean, itwe dich™t know better. Mr. we might even thirk you were askmg
for this to happen, mightn*t we?" *



wi Its. You may have students who laugh or become defersinve. Point out ttet: (D) these Iitisare paople”™s \Va
Impressions baaed on tteirown personal eqeriance, @ not dl girlsor ail boys act alile. a

v * Another role reersal activity Is to have the boys stard In frat of the class whille the girls ""lodk them over,"" ask
them aut on a date, take charge of al decisions (Where to go, what to do, ec). This exercise serves  llistrae
what itks like fara woman o be djje , ponerless and having onlyone way comunication. kalso #
Iustrates that males are often uwi |rglyplaoed in the role of decisioHTeker, aggressor, itk etc.

IHV®

Goal : To know how to respond incase of sexual abuse, who to =il and how to sygport others who have been
. »u-V.VCt

Objective #1: Students will demonstrate treir knowledge of seH-defase gotios N class disaussion

(7*12) Activity: Teacher Lecture (2 minutes) ““Self Defense: Aggressive and Non-Aggressive
Resistance”

Smlna FE]:EAttad(

Inthe 190°s, James Selkin of Denver General Hospital conducted extensive research on rgpists” bdavior. He
concluded thet there were garerally five distinct stages which surrounded Incidants of sexual aouse. These

stages were Inportant to icntafy so that potentaal victins coulld recogniize them and take the gopropriate preven-
e measures. .

1 TARGET SELECTION— VULNERABILITY STAGE

When seeking fara victim, the offerder woulld lodk farany of the folloving daracteristics:
a Pysical defect
b. Mental defect
C. Appropriate location
d. Soliuce
e. Easy access tovictim
£ Minimal likelihood of intermypton

2. TESTING STAGE
This s the point where the victims assertive behavior stopped the abuser fran going furtter. (Video scenes:
New nTowmn, The Ride Home, Alone at Last)
a Can victim be essily intimidated?
b. ksvictim sumissive?
c. kvictam frigttened?
d. kvictim hostile, unapproacheble, cofident?



3. THREAT STAGE

stage wheta phyalcal «<d/of vertal threats coour. (Video scere: InMy Room)
punishment folloned Il she refused hisdemands™

b Seward farcanplying O.e., he stopped hittarg het)
4. SEXUAL ASSAULT STAGE ,r

The idess presented here are only suggestions of possible response gptions to use ifInolved Ina sexual aouse.
There kno "one'" way to protect yourself. Since each situatian s Wnigue, each individlal shoulld respond inthe
way he or she feelswill work at the tire. By understanding dll possible gotias, you willl be able to act more
calmly and laoscally. Your chances of getting away unharmed are greater ifyou are prepared and have thought
about self defense tedmiques.

Of course, your farst prianity 5o et avay. Honever, Ifyou are na secluded spot and you do not have the dal-
tytonn, otkerqjtlorsaresnllaalld)le An inmediate response isgarerally the most effective because kEis
unexpectedandmay throw the sex offender off guard. Thlsmaygn,eywﬁerleededseoorﬂsto@cme

v dl..mml o viong -1 m

Besically, there are two self~cefase aqqoroad”es m"n-aggressl\,e and aggressive resistance.
NIAgessve Resdance

Non—aggressive resistance ksa method of sel—defase which, if icals, will gererally not cause any harm to the

victam. With non-aggressinve resistance, your inegiration isyour anly Iimit. Some of the most unusual responses

have worked. The dject s 1o "psydological ly outsmart'” the offender ina non-threatening manner . This can be

done mna number of , dll of which should ertter reduce the attaders violence or sl fortime il trere B
a safe time to escgpe. Some of the ideas are listed bellow:

1 TALK. Talk your way out of the situation. BExarples: you have a contagious diseese, someone isgoing to be
coming by sortdy CTh, Ithought you were my Ded, he 1ssupposed to be here by o), a deterrent tactic
(lets go to my house™), try o reason with the person, be assertive (Cl1dontwish 1o talk to you now™), or sinply
talkk to calm down the tension and violece. Ganerally speeking, pleading does not work.

2. PRETEND ILLNESS. Exanples: Preterd to faat, fae a seiare, vonit, urirate or act sidk.

3. BIZARRF BEHAVIOR. Act aazy. Surprise the atteder. Exanples: eat tvgs, bark likea dog, mumble, go into
atortias, ec.

Agpes\e resdane

Aggressive resistance isdesigned 1o distrect or tenporarily disable the atteder. The purpose 510 reect im-
mediately to startle or surprise him. Ifyou try an aggressive movement., you must be willirg to incgeecitate the
attader because you onlly get one chance t try aggressive tednlcpes IFyou miss or only partially hurt tre
offecer, he willl be more angry then before. Aggressive resistance can be affectine, but you must know what you
aredoung and do iteffectinely, the fast tine. The folloMing are some aggressive resistance tednigues.

1 WEAPONS. Many itens carry with you coulld be used as "Wweapons.'* Exarple: a rat=tailed comb, brugh,
lﬂﬁ,lnbrella,baiz, 'fmouermmtedobjectmugwttemanlysupﬂeauaderfusedaga.rstam
point of his body (such as his ees). Do not relyon itens ttet you canry. They are not alvays easy 1o get
(cererally kept na purse, backpack, podet), and coulld be dropped or taken away and used against you.



Chemloa! sprays such as C.S. Tear Gaa may be effective, but may also betaken away anclosed against you. The

"Self Iilé'of many of these sprays Isonly one year so older camistera may not work. There Issome question
as tothe chemical s Inmediate effectiveress with pegplle who are drunk, hiich on drugs or mental ly unbalanced.
Test the camlster to see iF ltworks and to get a sense of Hs spraying cgeecity. Chemical sprays can aﬁiactyw
1o fused Ina confined area Many states have banned ﬂepbllofrom carnryirg these chemical grays.

Statistics show that guns can be very dangerous 1fyou are not proficient at using them. They can be turmed and
used against you. Itlsalso lllieal InAlaska to carry a hidden weapon. Other weapons that are Ilied to carry ™
eludezapgrs brass knudkles, knife with blade over 3% Inches lag, and 1 stiletio.

- / A - - - - [
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2. FIGHTING. Advice about whether a victim shoulld fight back or not has come fronallsuobs ranging fram,

"Dont g, Fe'll lall you!™, “A child doesn™t have a chance figting? to ""A woman has a rigt to defend herelf.”
The decision 1o figtt lieswith the victim alae. The victim must be confident Inhis or her strapth.  Ifyou want
10 leam el defense, a conmitiment of time and energy to leam how to fight effectinvely s aosollutely necessary
(awith Ieamlrganyamleucsklllwchasmdelinllafmg M

This saxual abuse prevention program ks not designed 1o teach aggressive self~cefase tedmigues. Itk intended
1o provice informatian about this gption and to encourage students to seek aut addirticnal trainirg iFdesired. Ag-
gressive seH-defense not anly teaches you physiical ddlls, but it increases your confidence nyour gaility 1o deal
with an atteder. tsavuableqotlm formany people no matter what treir sizz or lFtheyaremaIe or ferale.

3. NOISE. Ifyou are sure help kswithin hearing distance and confident thet the helpvwll be |mTed|ateand affi-
aeatt, scream! Ifrot, dn™t. Pressuri sed air homs, whistles and other noise makers may brirg Felp, but they are
less effective then a loud scream.

Ifyou are faced with the threat of an attadk, think. . .dontypenic. Your assailant expects you 1o reect Solely out
of fea— ayirg, pleading and ultinately suonitting. Remember those are not your anlly gotians. You dill have a
good chance of escaping by using aggressive or no-aggressive resistance. Createﬂatmoment needed O
€scape any way you can. ,

= Objective #2: During class disaussian, students willl be ablle t© name who to =l ifthey have a touching pro-
blan, and resources forhelp ncase of soaal aouee.

Objective #3: Students will demonstrate gyrgpriate ways o support others who are victins of sexual abuse
through class disaussion.

(™12) Activity: Guest speaker from social service, crisis center or law enforcement discussing
who to tll about a sexual touching problem, what to expect psychologically and legally, and
how to be supportive of someone who has been sexually abused. Possible field trip to courts,
police, or crisis center. See community resources listed in the back of the guide. (30-60
minutes)

(7-12) Activity: Teacher Lecture -Wrap-up, Review, Follow-up Questions (10-30 minutes)
(#12) Actavity: Post Test
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K-6 Grade

Objective #1: Students willl gain an uderstanding of good safety hebits whi le cuttoors through particstian nclass

disassian. ,a—. 1iy; il

Activity: (K-6) Teacher Lecture and Discussion on “General Safety Outdoors” (20
Gaad Sy Qudoars

-TO AND FROM SCHOOL

1 Alvays take the safest route to and from school (e, with crossiing guards,  lighted strests, traffic Iigts,
popullated, etc).

2. Know your route to and fram sdool. Think and pllan where you could go farhelp ifyou needed (e, store,
sdool, durch, hospital, Block Home, fried™s house, ).

3. Walk with a fried Ifpossible. There ksafety Innurbers.

4. Do not take dort-auts. Always take the same route so your mother and father orteadher know where you are
and when 1o expect you.

5. Do not daydream. Always be alert and aware of your surnroundings.

6. Walk on a sidenalk Ifpossible, facing traffic. That way a car cannot sneak up onyou from behind.

Euslfndlrg public trangoortatian, stay near the drinar. Do not ginve aut personal Information to strangerson the
or tran

8. Do not hitdhhike. Do not accept ridss from anyone unlless your parents have said Itlsdl gt

PLAYING

1 IFyou want to play at a fried’s house or elsenere, always get permission ahead of time. You dontwant your
parents toworry about you or wonder where you are.

2. Playwith a friad Ifpossible- safety n numbers once agpin.

3. Do not play inalleys, deserted buildings, construction SItes or near restroars. They could be dangerous and
no one would be able to hear you ifyou needed rek.

4. IFsomeone Bwatching you or bothers nany way, nn and@lan adukt. This might be when you are inthe
movies, at tre park, ndlrgyour bike or walking to a fnends house.

5. Do not play nor near streets. Because you are sms I, a car may not be ablle to see you. Ifa strager asks you
a question fram a G, for Instance, directas, you may hellp him or her fram a distance or sinply do not talk to

Al

%



i Gaad SHay. Beac Tis
*1. Know your firstname and your lest name.
vyJL Know your strest address or route (street “hame and number””),and the city or villlegewhere you Ine.
know your mother or fathers name and phone number and how they can be readed. AN |

V e mm_
This k1 to Know incase you get kst Do not give aut this Informatiion to anyone unless you are asking
for help (Ut police officar, school nurse, courselor, teadher, ).

Objective #2: Students willl gain an uderstanding of good safety hebits whille indoors through participation n
clessdisassion. -/ ,

* Activity: (K-6) Teacher Lecture and Discussion on General Safety Indoors (15 minutes)

FriynFee vt T L

Gaad SAdy. Indars

INTHE HOME

1 Alvays check to see who Isat your door before opening it Use a peek hole or lodk out a window. Do hot rely
on chain lads. They can essilly be_foroed gpen. Y.,

2. Refuse to open the door farany stranger or other person unlless your parents have said k isdl Do not

kt anyone nwho wants to use your phore. \HIﬂwemﬁelocaﬂmofﬁerearestphoneMorm e tredll
for them \/\hllemayv\zsutml:s.loleyOu

Jr¥F 3. Keep doors loded when home alae. Do not “broadcast’” the fact you arebyyusetf Alvways have a phone
number where your parents can be reached.

4. All ederior doors shoulld have good lads, preferably a deadbolt lodk located right above the door knob.
Although the folloving infomeation may be more tedmnical then need beﬁrihsage Iael students should know
how to gperate these lod<s and have a gereral uderstanding of ssaunty. This ma)ll move to
other aress or trael. The doors should also be solid are, mthollozvcore Deaobotsarekelpml ing the
prdebility of someone bresking nsince K seasy 1o soring back the latch of the standard door knob with a
knife or aedit card. \ sirgle o/linder deadoolt is preferable on most doors unless there isa glass window Inthe
door or next to the coor. Inthis case, a douolle o/linder deadoolt s better since Etakes a key far both the irsice
and the autside of the door 1o lodk or inlodk. Therefore, the Intruder cannot sinply break the gllass and tum the
latch fram the irsick since a key must be usad. IFit is the only edat fram your hame, a deadoolt double oAinder
may not be the best doice, since itdoes take lager to edt the home i case of an emergency. ks important
after changing any lodks to prectice a fire dill.

5. Al ederior windows should be secured as vell. Slidirg glass doors and windows are particularly wlrerable.
They should be sectred ntwo ways:

a. Inthe upper truk, dilll screns straigtt up so thet the head s fecing down. Do this dll alog the t, every
34 indes. This takes up the gap so the window en™t be liftied or pried aut of the tradk

b. Place a sturdy stidk, donel or metal rad in loner trad There should be no more then a 1/8° ggp- Tie a
brigit colored piece of yam around stidk so a child can essily lift the stidk aut in case of emergency.

c. Wooden frame windows can be secured by "piming* the frare where toeriges. At a sligt downward
agle, dill a hole going through the frant windows frame and catching the back frare. Place a rail nthe
hole so #tcan essily be lifted aut yet so thet the window cantbe lifted up iFthe rail i N place.

6. Do not hide an extra key autsice. Plan ahead, or keep an extra key with a relicble reighor.

7. Fyou enter your 1ome and samething doesntseem rngt, as though someone has been ttere, leae
imediately and go €l an alilt.

8. When home inthe evening, always close aartairns so no one can watch you from autsice.

9. Ifsomeone s loiterirg or “'hanging around”” near your home farno goparent reeson, ©l an adult imediately,
le, your parents, reighoor, police. Trytogstaobscrﬁjtlm of the person ad/or G-
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712 Grade

p?B{'_ectlive #1: Studerts willdemonstrate an understanding of good safety practices inolvirg cars and being n
ic placss.

Activity: (7*12) Teacher Lecture (25 minutes)

Prevention Techniques Outdoors: Car and Streets > -

Prevention Techniques— Outdoors (

CAR . -4 -

1 LocK car door at dll times, day or nidht, whether you are nﬁecarorwtofﬁeca’ Alvays haveywrkeys In
hand whether you areheadlng toor fronthe - - it

2. Check the back seat area and around the car before gettirg irsice. >N R -a

3. Try not to drive alae, especial ly at night. Ifyou are “‘auising,’” go with at lesst one frierdand slaytmﬁ*er
Do not leave sgparately or go off alone with other pacplle. -’ D

4. Leavespaoeben/veenywrwrandoﬁer(arswhen ohvlrgorsquwd Your‘eedroom tomanuever and leave
quickly ncase of an attack.

5. Do not leae your purse, packagesorotkervaltaoles ntear. ifyou o, ththemaJtofsmt(I.e. trer,
glove bax, under the s=t.

6. Ifyou see a\ehicle ndistress, tma be best not to Drive on and alert police or a nearby gas statian.
Note dl cetails of vehicle. y Sp- w 9

7. Wsomeone sigals that something iswrong with your car, useymrbestjudgrmtvu“eﬂ”era*mtmsup Try
tomake tto a pblic area and check aut. \

8 A\gdmmndrg In poorly lighted aress. Plan ahead iftischyligit when you leave your car and darkness when
you X
9. Prevent being stranded alone wirth a broken down \ehicle:

a. Stk to vellHraeled and vellHlighted highways and strests.

b. Check your gas gauge before each trip.

C. Know how to change a tae.

d. Keep your car mgood rumning orcer.

e. Ifyour car bresks down na strage area or neighborhood, stay inthe G, and keep the doors laded. When

someone comes by, il down the window just farenough to ask them to call the police, service statian, or CB
emergency chamel faryou.

JO Ifyou suspect someone s folloving you or trying to run you of F the roed, do samethiing 1o attrect attention.
As lag as yaur car kgperable, stay n tand keep the motor ruming. Drive to a fire statian, pollice statian, an dlk-
Nigt grocery, drug store, restaurant or anywhere that there are people to help you. Il_'sgenerallybastnottogo

The best advice about hitdhiking is"'Dont” There are safer and better ways to tradl: buses, biocles, capools,
aross country siirg, snowncbiles, 3-wheelers, even valking. Honever, since some studentts willl acoept ridss
fram stragers, here are some suggestians. But pleese remerber, even ifyou follow these suggestians, you are

dill placing yourself In the highest rigerisk category. When you hitdhhilke, you are a priine target because of
your dovious wilrerability.

1 Do not hitthhike alae. Make sure two of you get nand aut of the car at the same tine.
2. IFyou thirk the driver has been drirkiing, pass up the rce.
3. Find aut the driver™s destairation before you say where you are goirng.

4. Check tomake sure tre insice door handle isthere and thet it isworking so you can edat quickly nan
emergency.- Ifthe door handle ismissing, tum down the rce.

5. Ifyou are carrying money, do not mention i

6. Do not answer any persoral questions.
7. Most inportant, use your inturtion. Ifyou have any doubts or uneasiness about tre drinar, tumdown the rce.

3



' STREETS AND PUBLIC AREAS

WALKING g » N W- - N

1 When possible, avoid walking aloe, especially during dark hours. Walk with someone or at lesst inareas
where other people are near.

4. Do not overloed yoursel with parcels. Keep a taght grip on valueblles, such s your purse. i
= 6. Awid wearing expensive Jenelry or canying large sums of money . Z}c

|- - i e 5T *«
8.  [Ifyou thirkyou are being folloned, gotoﬁerearestllslress residence, orcrossﬁeslreet.Walk
-.axfidently and try to get near other pecplle. Ifthat person Is Ina car, change directias. Itlsmuch harder fora
"'car to tum around. Now you will have a head start on getting telp. Remembertogetalloersenumber If

possible. C 1, o A 2y Ilé’aNfe_ldu st/f, wm
"9, Ifa driver stops 1o ask you directias, avwid gettirg nearﬁecar . ;e ek
10. Do not stop to pick up malll at night. - r, m v..

1. Ksyour right towear anything you wish inplblic. Honever, sometimes clothing may communicate
somelhmg you dont Interd. Dress wisely. High heels, clags, qutcloﬂ”es and heavy boots hinder quick

T12. backpack orwallet close to your Dont flahl sums of money n ic. Some
%mr InocnjmctlonwnhardiJeryyou by e J -3 y bl

13. Do mtﬂrtmﬂwsnaqersatﬁ\em/les dating rrk, stare, tar, etc. Do not underestimate a stranger
because he knia, good loking, or appears to be n?n‘st

14. Do not step Into an elevator alone with a suspicious lodking persm. Always stand by the fllaor button
¥ aontrols and the emergency clll button.

15. Do not go to laundramats alone late at nigt.

16. Know your cate. Avoid blind dates unless you are accompanied by another person or coyple. Stay aut of
“loers lanes” or isolated parking sots. When fastdating a person, suggest publlic places.

I7. rdirg public trargoortation alare, donttake back seats. Sit near the diner.
RUNNING/JOGGING

Running and jogoing are increesirgly popullar ectivities inAlaska. Wirth this rise In poularitycomes an
increased anareness of the probllems rumers and jogoers face.

,<m "3 <« -
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1 Run with a partrer. Itls not always possible, but remember, there Is safety Innunbers.
2. Let someone know where you are going to be rumning end when you expect to retum.

3. Alvays Iakyourmuseoramrment Have good e<tenorllg1IJrgarwndywr resicence, egecially for the
winter months. . .90

4. Do warm-up exercises Insldeor In areaswhere olherpeople are near . Av0|d using isolated aress.

5. Alter your route somewhat so that there isnot a distinct pattem. Honever, be femilliarwith your routes and
know the safety spots allong theway. Ifyou thirk you are being follored, go to the nearest business or
resicence farkelp. Ifthere are no pllaces to go, stop another Jogger and Ell them.

6. Traffic problems make you want to run in isolated arees, but they can be dangerous Ifan emergency arises
(reart attak, Inury, abuse, etc) and hellp Isneeded. One solution B rnon bike paths and sawdust trails in
parks. Uiforturetely, ﬁnﬁeareeshavegottenﬂeumhﬁerved reputation as a rgaist’shaven and because of this,
people are avwiding them. Honever, the fect remains that as fewer people use these fa:llltIesﬂW become
Incressingly isolated, and the rlskofpersor‘al abuse niss.

7. Ifyou must run on roeds, pickyour route carefully. Never run on a major hlgh/\ayorﬁomgwfare- Never run

on a road thet does ot have an escape saulder. Run facing the traffic and wear clothing thet makes you highly
visible. Wear ligt colored clothing at dawn and dusk, reflectors at nigt and bright clothing during the day.

8 Remember, as a rurer, you are dill a pedestrian and must obey dll” pedestrian lans including traffic sigals.
Be a defensive rurer. Assume al notorists do not see you and will not yield toyau. Ifyou thirk tret
Interssction down there ks the finish lireof the 5, 000 meter rn, you may be nyour kst rae. Ifyou want to

I rae, do kon a tradc

4 Stay nvell-ligted aress. Avoid bushes, allgs, entryways, and secluded locatias. Run courses that pass by
open aress or near roadnays Where there isat lesst some traffic or places towhich you can run ifpursued.

10. Be awnare of traffic, people and your surroundings at dll times. Do not daydream. An attader many times
chooses people who appear disorientaed, lost orwho lack seH~confidence and directaon.

1. Runners many times feal inircible. Never assume that because you are a rumer you are fester than an
attadgdAllkngstanyatm«arcan muster up enough speed to catch a victim. AfewyarcSofdertennlred energy
may needs

12. During your rn, do not exhaust yoursel by runing so hard that ifyou are attad<ed you aretooweakto
resist or nn anay .-

Report and encourage other rurers 1o rgortall Incidants, even those which seem anlly suspicious or minor N
reture, to law enforcement officalls. You may prevent other jogoers from becoming future victins. You have the
night 1o pursue such acvities as rumiing and jogging and the night 1o pursue them without fear of attadk.

Objective #2: Students will demonstrate treir chility t recognize home ssaurity weaknesses and how to
aorrect them through class disaussion and by conpleting the take home deddist.

Activity: (7-12) Teacher Lecture
Prevention Techniques— Indoors: At Home and with the Telephone (&5 minutes)

o Tedi |
There are many things nyour 1cal enviroment which you can antrol. Whether i'schanging a lod<on a
doora’d‘angiyng Your name Idt?gt(—:-lqd”none book, you can regulate a portaan of your own senﬁly

IN THE HOME

1 Keep dl doors and windows loded. Install deadboltlod<s on ederiar doors.  Be sure doors are solid core and
hinges are on the insice of the house.

2. Sliding gllass doors and windows shoulld have a stidk or rod in the loner tradk and it headed screws n tre
upper trad

3. IFyou move toa new home or gpartment, change dlllods. Youdn™t know who has dplicate keys.

4. D"t hide extra keys autside such as under a doomat.

5. Maintain good exteriaor lightirg dll around the house. Rrotoelectric s are ineensive and work vell. They
géﬁmwfnmmmmﬂemm Keep shrubbery and fenoes low so no one can hide essily
i

6. Purdhase electric timers far irsice ligts. Have ligts come on rautarely. Always come into your home with

ligts an. 75
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= w~s 7. Hyou come home and suspect someone has entered while you were anay, do not enter. Leave quickly and
quietly and call the police from a neighbor™s home..
& When dark, pull dll shades or drapes. Don™t undress Infrant of an uncovered window.

, 9. When someone comes toyour door, don™t open ItaJtmancally Check to see who ksthere by Iod<|ng out the
vcvrlgdcn‘v or uswgf? &"%evm)'e Do not relyon chain lodss since ittakes minimal pressure on the door far the
in locom

10. Require repairmen to show Identaficatiaon by slipping the card under the door. (h"ﬂ‘EhJSIrESSt)\HIﬁ/hIS <e
<\reason forbeing Inthe area. Don"t Gl the number he has listedon hiscard. . NroooLx

t©"%J-H Use y°ur Intials rather than your firstname on your mailbax, a_lest name alone may be sufficiet. You may
want to add made-up r]arqes togie the illsion there are severall Mg at the location, VerfiVusy

v-w- 15. Practice an emergency’" sittation; forexanple, what would you do ifsomeone broke mtoyourhome’?
e P*TELEPHONE 1 Yokl - . - I Ejricm

L Listyour family’s name nthe telephone book under your lest name and fsttwo initiaks. You may allso want
to consider the gption of not listirg your address In the phone book.

i
2. Do not give aut your number to someone who beliees they have 1hewrong number . Insteed, ask, “What

<jf numberareyou tyig o all?” vvi; V; e
3. Never €l stragers/: &IIHII"IIH"(ESM you are home alare. Fakeihepraenoe of others fnecessary, 'Tll be
right ttere, Jon,"* or “Would lieto speak tomy father about this?’
4. Do not give name and address aut to stragers over the phone. i R *t
Hang up Immediately on obscene or threatening clis. Irem o=

6. Report obscene or threatening cllis to the police and the tellephone company . Try o remember as much as
you can about the voice: accernt or peauliarities; where you have had your telepghone number printed recantdy,
etc.

7. Neve%nswer the telephone with your name. Make the calller idntafy the name or number thet he or she

8. Listemergency numbers on the phone (e, with tape or stiders dotained from loal emergency serviess).

9. Do ot put your name and address on bulletin boards Indiscrimiretely when adertlsmg anitentodl. itk
safest to anly Iistyour telephone nurber .

Activity: Take Home Security Checklist” (G minutes for instruction, 30 minutes at home)



Are dll your outsice doors i wirth deadbolt lod<s? Are your door hi te on the
wlsudey%ﬂehaseﬂntgb%j?drﬂm Y oS te b

Do your exterior doors, espemallyﬁefrortobor, have peek holes or sigt vieners?

Are you careful about leding or givirg out duplicate keys? Do you know where they dl are?
____Areyour slidirg gllass doors secured horizntally (&dd) and vartically (screns)?

Does your bedroom door lod<?

Are your exterior doors olid aore, not hollow core?

ksyour garage door secure?

WINDOWS

Ifyou have wooden, double hung windows, are they “pinned’” and secured?
Ifyou have slidirg glass windows, are they secured horizntally and vertically?
Do you close your aurtairs at night?

____ Are your aurtains heavy enough so no one can see ir? (Check them at nigt.)

LIGHTING (inside and outside)
Do you havegood lightirgon the frant of your home? (walknays,courtyard, frat door)
__ Doyou havegood lightairgon the sicde of your home?

Do you havegood lightirgon the back of your home?

Are these autside Ilgﬂshlgh enough so they cannot be broken or unscrewedessily by
someone at ground leel?

Isyour fuse box on the |rs|d9 of your home? fon the autsice, s ik loded?
LANDSCAPING

ks your shirubbery trimmed so that itdoes not hide or conceall windows?
L ks your fence see through so that neighbors/ollice would notice a prover?

MISCELLANEOQOUS

Do you have emergency numbers printed on or next 1o your telephone?
Have you practiced a fire dill within the home In the kest six months?

Do you awid having identificatian on your keys?

Do you know your neighbors? Could you Gl them far hellp ifyou needed 1?2

List specific recommendations on back for all "Needs to be Changed" answers.

<%
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Resources for Assistance and Speakers

Bering Sea Women's Grou
PQ r&x 1506 P

Nome, AK 99762
4435444

Child Sexual Abuse Project
PQ Box 1948
Bethel, AK 99559

543-39A4

Juneau Women's Resource Center
110 Seward Street
Juneau, AK 90801

586-2977

Kodiak Women's Resource & Crisis Center
PQ Box 2122
Kodiak, AK 99615

4366171

Alaska Women's Resource Center
24 Eost 5thA|<#224
N R

Adi from Abuse & Rape Emergendes

’Q Box 809
Juneau, AK 99802
5866623

Ahused Women's Aid In Crisis (AWAIQ)
417 West 8th
A A

29

Advocates for Victims of Violence
PQ Box 524

Valdez, AK 99636
8352090

Arctic Wormen In Crisis (AWCO)
PQ Box 8
Barrow, AK 99723

8624367

Errrr%rlla[lgels_helter
Gener: |
Emmonak, AVI?&BBI

5%uago§(d2%%t4na\/\bmen s Resource and Crisis Center

Soldatna, AK 99669
2629378

Kotzebue Women's Crisis Project
PQ Box 38
Kotzebue. AK 99752

442-3089



J * " S - °
21" Men 3 Support Network

P.0i Box 101071
Anchorage. AK 99510

o @822 g+

[
Sltkans Against Family Violence
RO Box 1573
Sitka, AK 99835
747-3370
SRR R IS "\ fy* -
Standing Together Against Rape (STAR)
P.0. Box 3356

o'kbg]_

276-7279 99510 <"1

h. ValleyWomen 3 Resource Center
P.0. Box 1518
Ntwhasllla, AK 99687 <

153,L1 376-4080 ; =e ="K,
4VK§/8 §n e%%afe Homes (WISH) M:'—;;r‘}(/_
Ketchikan. AK 99901 : -vr
225-9474 )
Action Resources (Where

Television programming

Laws, legislation

Teaching Aids

* Coloring and activity books for K6

“Red Hag, Green Hag People”
F%Je Abuse Crig% Center
PQ Box 165

Fargo, North Dakota 53107
"What if | Say No!"

Bakersfield Active 20-30
Bakersfield, California

(WIC-CA)
99701

to voice your opinion)

AgF ainst Violence Against \Wonmen
Los Angeles, Callfornla 90039

Women Against Violence In Porography and Media
PQ Box 14635
San Francisco, California 94114

Contact your local legislator or an
Alaskan Domestic Violence/Sexual
Assault program listed above.

"My Very Oan CB:rookAé:é)qtut Me”
Smkane Rape Crisis er
Lutheran Social Senices
North 1226 Howard

Spokane, Washington 96201

"Private Zone”

Chas. Franklin Press

13400 mO0th Ave,, West
Edmonds, Washington 98020
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e Lock displays

Local police department Kwlkset Division of Emhart Indi
516 East Santa Ana
Schlage Lock Company Anaheim, California 92303 J

P.a Box 34186

San Francisco, California
4- s m M- i Vv
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Audio-visual listings
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A anance IhE-S/;HIeS }1%“ 4 segments, 10 minutes each, Grades 712, CDN Productions.
D L -

Anare and Nt Afrad. Video. 20 minutes. Grades 7-12. Holden-Hackney Productions. Council on Domestic
Violence and Sexual Assault, Juneau.

Better SHe Then Say. 16nmm, 14 minutes, Grades 4-7, Flimfair Communications.

For Rates Sake Tdl. FilmstripTape, 6 minutes, Grades K-4, Krause House.

Ino=st: The MdimNdoody Bdiees. 16mm, 21 minutes, M1 Teleprograns.

It's K10 Say NQ Video. 14 minutes. Grades K-6. Holden-Hackney Productions. Council on Domestic Violence
and Sexual Assault, Juneau.

No Mae Saads 16mm, 13 minutes, Grades K6, ODN Productions.

No Wirdfor Rge 16mm, 35 minutes, Grades 7-12, Affinity Films.

Ree Escgoe ithout Mdae 16mm 18 minutes, Grades 7-12, Perennial Education Films.
Sk U SayNa Filmstrip/ Tape, 6 minutes, Grades K4, Krause House.

Sove Ssods Soud B2 Tdd 16mm, 12 minutes, Grades K6, MT! Teleprograns.
Soreines its (Kto Tatle 16mm, 12 minutes, Grades K-6, MT1 Teleprograms.

Taking 1o a Child About Frevarting Sexud Mdestation. Slide/ Tape, 20 minutes, for teachers and parents,
Migima Designs

Tre Tauding Rddam 16nm or Video, 18 minutes, Grades K6, MT1 Teleprograns,
Who Db Yau Tdl? 16mm, 11 minutes, Grades K6, MTI Teleprograns.
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suggested Reading for Teachers and Parents |,

Against Rape by Medea and Thompson, 1974, Farrar, Straus & Giroux. 151 pages. $8.95 hardbound, $3.95 paper—
back. | _L;JV_ -

Come TellMe Right Away. Booklet. Resource Center for Parents and Children, 809 College Road, Fairbanks,
Alaska 99791 (907) 456-2884.

He ToldMe Not to Tell by King County Rape Relief, 1979,28 pages. Available through the Council on Domestic

Violence and Sexual Assault, Department of Public Safety, Pouch N, Juneau, Alaska 99811.
%

Here § Looking at You -curriculum on Alcohol and Youth, Alcohol Educatlon Office, 7521 Old Seward nghway
Suite B, Anchorage, Alaska (907) 349-6602 or Comprehenswe Health Education Foundatlon 20814 Pacific
nghway South, Seattle, Washington 98188.

® »

No Nbpr)%p %?bcgg% by Caren Adans and Jennifer Fay, 1981-, Impact Publishers, 90 pages,
"Resources Against Sexual Assault”, 1983, WIOQCA 702 10th Avenue, Fairbanks, AK 99701,

']'Bae Best K§Qt9 ecret--Sexual Abuse of Children" by Florence Rush, 1980, McGraw-Hill,

pages, paperback.
har ‘?n%?%gll%gepré"rbb Llnde Tschirhart Sanford, 1980, McGraw-Hill, 367 pages, $12.95
TEACHER EVALUATION FORM
Cass Gade Led

Have you ever taught a sexual assault prevention unit before?
WIllyou be teaching one again?
What parts of the Teacher Guide did you find most helpful?

Least helpful?

What parts of the video program(s) did you find most helpful?

Least helpful?

What changes did you see in the students after teaching this unit?

Was the parent information brochure helpful/not helpful in gaining community support? In what way?

}I_/\hat would you like to see done differently In the sexual assault prevention unit? Please list ideas and sugges-
ons.

Return and mail to; Council on Domestic Violence and Sexual Assault
Departr&lent of Public Safety

Pouch
Juneau. Alaska 9811
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BY LACHER, PHILLIPS, FLOOD,
E HOUSE CLOCKSIN AND KOPONEN

[ WS/ .
HOUSE BILL NO. 568
- mA i oW * e A
IN THE LEGISLATURE OF THE STATE OF ALASKA
THIRTEENTH LEGISLATURE - SECOND SESSION
*0 % "
A BILL
For an Act entitled: "An Act making a special appropriation to the Depart-
ment of Public Safety, Council on Domestic Violence
and Sexual Assault, for a public awareness program;
and providing for an effective date."”
BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF ALASKA:
¥ Section 1. The sum of $50,000 is appropriated from the general fund
to the Department of Public Safety, Council on Domestic Violence and Sexual
Assault (AS 18.66.010), for a public awareness program relating to sexual
abuse of minors.
¥ Sec. 2. The unexpended and unobligated portion of the appropriation

made by this Act lapses into the general fund June 30, 1985.

* Sec. 3. This Act takes effect July 1, 1984.

HB 568





