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REVISED BUDGET

1. PERSONNEL

Five Professional Staff plusBenefits

Staff with clerical based in Anchorage,

Fairbanks, Bethel, Juneau, and
2. Personnel Clerical plusBenefits
3. Travel
A. Materials
5. Equipment
6. Space Rental
7. Media

Kotzebue

/1

$187,500

80,000

50,000

A0,000

70,000

20,000

82,500

Moeidr
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Section I The sum of 2,000,000 is appropriated from the genera] to

n**'
the Department of EJucation for the purpose of providing training f 0 r J

ST, P SIDM_ (i>+** y***4 4 | tif
public elementary and secondary teachers
* ISIS S

exceptional children who have been

mainstreamed”®Jbito regular classrooms*”
Section 2: This Act takes effect July 1, 1973.
Letter of Intent for CSHB-878%

Upon review of HB-878, the House HESS Committee recognizes the need for
special services for all exceptional children; the committee substitute,
therefore, is expressly intended to provide the financial support for a
model process for training teachers who work withfa ITAchi 1dren in
providing appropriate educational programs for exceptional <children
within all educational setting?fi%)The Department of Education is strongly
urged to require by regulation, pursuant to AS 1*1.20.020(c) , that teacher
training in the education of exceptional children be a regquirement for
recertification. The Department of Education is additionally wurged to
require by regulation, pursuant to AS 1**03-030, that each district

board provide a minimum of two days inservice training for _all Irsachers

y H
in the district in the education of exceptional students. J it is the

legislature's intent that the training program developed under this Act

be used as the progra.mn.iric basis for programs required for recertification
and inservice training4j



RURAL
PERSONNEL
TRAVEL
CONTRACTUAL
SUPPLIES

TOTAL

ANCHORAGE
PERSONNEL
TRAVEL
SUPPLIES
MEDIA
EQUIPMENT

TOTAL

FAIR3ANKS
SUBSTITUTES
TRAINERS
CONTRACTS

TOTAL

CSH3
BUDGET

- 8*»8
BREAKOUT

$ 718,181
7M36
161,0%»9
AG,28**

$1,000,000

$619,000
16,000
15,000
25,000
25,000

$700,000

$125,000
165,000
10,000

$300,000
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li LUlau-
BOA ALASKA COMMUNICATION*, INC.

JUNEAU ALASKA * doson

02004 ANCHORAGE AK 37 05-05 745A AST
PMS REPRESENTATIVE CHARLES PARR
JUN
CONVERSATION WITH MIKE MORIN THIS MORNING VERY DISAPPOINTING.
REQUEST THAT WORK BEING DONE WITH STATE DEPARTMENT OF EDUCATION
ON SPECIAL EDUCATION BILL NOT BE ASSOCIATED WITH NOR ATTACHED
TO HOUSE BILL 843 IN ANY WAY.

BARBARA C SMART



Association For Retarded
Citizens of Kodiak
Pouch RC

Kodiak, Alaska. 93615

April 26, 1378

I
Tna Honorable parr* Cse; Kakak; Bradiey; Cotxe.-i: Phillips; Beime;
Bennett; Chatterton |
Alsska State House of| aenresentatives
Pouch 7 State Capitol Building
Juneau, Alaska 9931]

Bear Sirs,

The members of the Alssociation For Retarded Citizens of KodiaV/are
writing to you about HB 846. we feel that you should have workshops
and vocational training centers listed under the programs orovided
in section 14. 30.206 of the prooosea bill.

e
with this type of help, retarded citizens have a chance to become
self-sunnorting and to progress as far as possible.

| :
Thank you for your amtencion to our comments.
f

Sincerely, %
N nefT ARLE

J
Nancy Gilbert, Secretary ARCK



] /r

April 21, 1978

Representative Charles H. Parr
Pouch V
Juneau, Alaska 99811

Re: HB 848
Dear Mr. Parr:

Thank you for the opportunity to testify concerning HB 848, a

very needed bill to provide educational services to the exceptional
child and to fall within compliance with P.L. 94-142. Compliance
will cost a great deal of money but so will 1ignorance, lack of
sufficient trail ing for these children and suits brought about

due to non-compliance.

While --listening to other testimonies | made many notations of
various 1items to further bring to your attention. However, as
stated last night, the drafting of lengthy and detailed bills will
serve no purpose if there is still a struggle to get services
implimented.

The problem of transportation existing is just one example of

statutes on the books but the service 1is denied. We have had to
fight the system for every service v/e have obtained for our autistic
son. This 1is not the way it should be done. I have asked the

parents in the Rogers Park School District, Precinct 22-A, to provide
me with written material as to what steps they took in reouesting
transportation. When that material 1is available 1 will forward it

on to your committee so that you might see just what we as parents
are being put through.

I have just this week obtained copies of my son®"s school records
including staffing reports. The staffing dated May 1978 states
"speech therapy: none required". This 1is the staffing of a 9 .year
old boy with very limited speech and no initiation of conversation.
He is also a child, as is typical of the autistic child, that must
be taught the basic concepts such as "where 1is the ",

Until 2 school terms ago, Robert, our son, has had to settle for
classes for the multi-handicapped, mentally retarded, hearing impaired,
etc. The class for autistic children suddenly aoDeared when we

had to go as far as threatening suit either that or just general
public pressure from numerous angry parents being treated the same way.

AIl children need a certainty as to whether their school program will
exist with the start of a4 new school year. This certainty does not
exist. I am greatly concerned over whether there will be adequate



Reoresentative Charles H. Parr

Re: HB 848
April 2.1, 1978
Page Two

programs- for our son when he is a teenager. He is currently at

the Whaley Center which was originally designed for the 3-7 1/2
year olds. Betsy Kruth and Phyllis Brooks, his teacher and teacher
aid resoectively, are marvelous teachers and doing a superb job.
But what happens when he is much too old and too big to be with
this age range. How do you put a child, almost young man, in a
school with high school age students when that child requires full
supervision at all times?

3asically all the HB 848 represents to me is a document that can
be used as leverage with the school district to threaten court
action and a paper to wave in the air and say but the law says....
The school districts have yet to prove that the lav/s mean anything
else.

| support 12 month school year, O.T., P.T., and full education

by needs not by funding whether it is one child or 101 children
who need a specific service. And, | support HB 848 as a good start
in the right direction.

Very truly yours,

ELISABETH A. KACHLINE

(Mrs. Harry M Kachline, Jr.)
1650 East 27th

Anchorage, Alaska 99504

Phone: 274-3463 HM
272-2561 WK

cc: Members of Health, Education & Social Services Comm.
Representative Clark Gruening
Representative Richard K Urion



SECTION7 10

This section limits the amount of time an
individual student may be or. a bus on any

given day. Hence, more buses and aides will
be required.

SECTION

Explanation

This section provides for an extended
school term.

Analysis

It is estimated that the additional costs
statewide will be in excess of $3,500/day or
$630.0/year, These costs are based upon
the need for 22 additional buses at $150/day
per bus. plus part-time drivers" aides,
times 130 days. Additionally, the training

requirements of this section could cost
$30.0 per ye-ur.

12
Analysis

(Fiscal impact unknown.)



THE LEGISLATURE OF THE STATE OF ALASKA
TENTH LEGISLATURE

FISCAL NOTF.

Riiote_ 1. SR
An relating to Edurar.ien -

Requested Dy Me-- 1|n (fimir i Date . n_i/, -Q
Sumner, Croft et. al. (Senate) 2-10-78

. FISCAL DETAIL

Agency Affected Education
Program Category Affected Education _
Budget Request Unit(s) Affected EPS, Firancial Support

EXPENDITURES (Thousands of Dollars)

FY 77 FY 7S FY 79 FY 80 FY 81 FY 82
100 PERSONAL SERVICES 2,200.0 2,332.0  2,672.0 2,620 0
200  TRAVEL 136.0 162.0 151.0 160.0
300 CONTRACTUAL 350.0 371.0 393.d 617.0
400  COMMODITIES 38.0 60.0 63.0 65.0
200 EOUIPMENT 150.0 159.0 169.0 179.0
600 LAND &. STRUCTURES 360.0 360.0 .. 382.0 605.0
GRANTS CLAIMS. ETC. 173.706.0 136,126.0 195.173.0 206.833.0
TOTAL 176,916.0 187,530.0 198,783.0 210,709.0

FUNDING  (Thousands of Dollars)

QEB'EEAF%JNPS - 176.916.0 187.530.0 < g <—210.709.0

OTHER (Specify)

POSITIONS
TIME 80 80 80 80
RARY

o4

III. ANALYSIS (See Fiscal Note Preparation Instructions, Section Ill)

* Reflects deduction of $20,000,000 estimated for special education next year under
present foundation program.

See attached fiscal summary. Inflation @ 6/ per year.

**< Depending upon the interpretation of Lhe instructional unit allotment
for programs prOVIded under section 206(a) of this act, the amount
required under the grants portion could increase by as much as
$30,000.0 over the $173,000.0 included above.

Original: Legislative Finance PHONE 665-2800
cc: Budget and Management
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HB 348 - SB 432

The Department has very carefully read these two companion bills - line <jy line - and
made an u.tovpt to analyze their possible impact upon special education in this state.

Because of the size and complexity of the bills, we have limited our comments to those
items that will change what is presently in statute and/or regulation. All analyses are based
upon the February 1, 1978 enrollments as reported to the Department®s Office for Exceptional
Children. The section by section anysis is as follows:

SECTION 1
Explanation Analysis
This section, while retaining the cur— The full impact of this provision can
rent ADM/FTE formula for special education, be seen in the ADM weighting schedules of
specifically allows duplicate counting of Section 3 (see attachment #2) .

children in special education programs, which
means that one child may be counted separ—

ately for each portion of the special education
program from which that child receives ser—

vices .
SECTION 2
Explanation Analysis
A support services schedule is added The probable cost to the state was
to AS 14.17.041 that provides foundation units found to be $16/671.0.

to districts to provide support services as a
function of their total enrollments. The anal—
ysis of fiscal impact (see attachment £I) was
derived by examination of districts® estimated
enrolIments for FY 79.

SECTION 3
Explanation Analysis
This section weights special education A district by district fiscal analysis
enrolIments according to the services offered can be found in attachment #2. The total
by program (s) in which an exceptional child cost to the state is estimated to be in exces
may be enrolled. For instance, a student may of $153,000.0.

receive an ADM/FTE weight for each separ—
ate service received. The weighting ranges
from 1.5 ADM/FTE to 4.0 ADM/FTE 1in con—
trast to current law and regulation that

limits an individual special education FTE to



Section 4 - Cent.
Explanation

1.0, regardless of the types of service
provided. Conceivably, under the multiple
weightings allowed under Section 1 of this bill,
individual FTE generation could significantly
exceed even 4.0.

SECTION 4

Explanation

This section contains no provisions not
already in practice or permissible under state
laws and regulations.

SECTION 5

Explanation

Section 5 pr-oposes several major
changes from current practices and proced—
ures of the Department of Education. Itwould
create a Division of Special Education whose
Director would serve at the pleasure of the
Governor. Many present Department func—
tions would become the responsibility cf the
Division. Such activities would include the
development of special education certifica—
tion standards; receipt and control of all
federal funds for special education; con—
trol of all rionpublic school special
equipment; independent contracting author—
ity for educational services; and
recommending Board action for districts
found to be in noncompliance with the pro—
visions of this bill, should it be enacted.
Additionally, Section 184(18) would
hold the state totally responsible for all
costs incurred in transferring an excep—
tional child to a private school if referred
by any public school agency. The fiscal
impact of this provision has not been
estimated.

Analysis

There is no fiscal impact as a
result of this section,

Analygis.

Section 189 requires that the
Division will have offices, ap—
propriately staffed. While the exact
number of such offices is unclear, an esti—
mate of the fiscal needs of the Division was
derived through an analysis of estimated
costs to staff five regional offices and a
divisional central office in Juneau:

Personnel Services 2200.0
Travel 134.0
Contractural 350.0
Commodities 38.0
Equipment 150.0
Lands/Bldgs. 340.0

2872.0

This figure is based upon an esti—
mated manpower need of 80 full-time
positions in five regional sites and the
Department of Education. All but 200.0
of these funds would have to come from
the state®s general fund.



Section 5 - Cont.
Expianation

Sections 194-198 would require all
LEA®"s and REAA"s to elect at large a special
education advisory board. _Membership re—
quirements would be established by statute.
While the source of funding for these elections
is not known, itispresumed they would be the
responsibility of the local districts. The local
advisory councils may report directly to the
State Division of Special Education cn the avail—
ability of services in LEA"s, and could apply
directly to the state for services and facilities,
possibly circumventing local boards and
administrations.

Sections 197-204 reenact the State
Special Education Advisory Council and speci—
fically establish membership requirements,
minimum meeting times, quorum requirements
and compensation romembers. Itis assumed
that costs are the responsibility of the div—
ision"s budget. Specific monitoring and evalu—
ation duties are required of the council,
including a strong directive role to the divi—
sion, as well as conducting public hearings
and arbitrating disputes between parents and
local districts.

Section 205 mandates that every LEA
and REAA shall have a supervisor of special
education, with specific duties under law. This
individual would be required to perform duties
as assigned by the State Special Education
Division.

Section 206 contains a detailed ex —
planation of the class groups weighted under
Section 3. The following are the categories
of Program Services in which students are
to bo weighted:

(€)) Any mainstreamed child is weighted
at 1.5 FTE, regardless of the amount of
time spent in direct special education
endeavors. Presently, this would in—
clude all level 1, 2 and 3 children;



Section 5 - Cor.t.

Explanation

@

®

O

®

®

®

€)

Any level 1 child who receives special
small group instruction;

Any level 4 child, or one who requires
60 percent of the day in special in—

struction;

Any level 4 child, or one who requires
a full-time special education;

Any child served by a traveling
teacher;

Special education students in voca—
tional education programs;

Students in special education day
schools;

Students in hospital schools with non—
traveling staff;

Children in residential schools;

(10)Preschool children (ages 0-5);

(11)Secondary special education students;

(12) Experimental programs.

Sections 207-215 codify most of what is
now 1is regulations. A few significant changes
should be noted;

@

@

®

Student reevaluations would be re—
quired every 10 months instead of
annually as required by present state
statute;

Child Study Team input must include
a psychologist®s report;

A description of home living conditions
must be included in the assessment
process.

Analysis

The cost of number (12) of Section
2GS cannot be estimated.



Explanation Analysis

(4 The Child Study Teams must include
parents, special education teachers,
evaluator, regular teacher, admin—
istrator, et al. This could be
cumbersome.

(5) Implies that parental permission to
change a child"s special education pro—
gram need not be obtained prior to
enactment;

(6) Individualized education plans must in—
dicate the appropriateness of family
guidance procedures for special educa—
tion students® families;

(7) Insures reir oursernent for special This is estimated at $10,000/day
transportation needs above those now 180 or $180.0 per year.
afforded under law.

Section 216 allows a child to be placed
in a special education program for further study
for a limited time. Since this process would by —
pass the due process procedures adopted under
PL 94-142, its legality is questionable.

Sections 217-219 establish maximum
class sizes for both integrated and segregated
special education programs. Using a weighted
categorical numbering system, a "class" is
limited in the number of children that can be in
one room at one time. The effect of this section
would be felt statewide, as virtually every class
in the public schools of the state has one or
more students with an exceptionality. Itshould
be noted that the usually accepted list of 10
exceptionalities has been increased with the
addition of two more - behavior disorders and
hyperactive.

It should be noted that the Child Study
Team can also reduce class sizes (Section
219) . Since every child in special education
could have a different Child Study Team, itis
not clear which team will be given this authority.



Sect_ion 5_ - Com.

Section 224 relegates "certain hear —
ings to the State Special Education Advisory
Council. Any party at these hearing.- is given
subpoena power, a power that currently exceeds
even that of the State Board of Education. Ap —
peals are to be de novo in the Superior Court.

«Several provisions of this section pose
serious legal questions with respect to compli—
ance with student confidentiality requirements
of PL 93.380.

Sections 233-234 require a signifi—
cant increase in reporting and accounting
procedures that would be imposed upon dis—
tricts, including the identification of students
by race and religion. This section also requires
the Department to monitor special education civil
Rights quotas by sex, race, religion and
national origin.

Sections 238-238 refer to institutional —
ized youngsters and their educational programs.
A director of programs is required for each in—
stitution, and school is year-round.

Section 239 requires reimbursement
to districts or cities of one-half of all costs
incurred in recreation programs for excep—

tional children. Analysis_

Section 241 requires that any edu— The cost impact of this particular
cational cost derived from a clinical nursery provision was not estimated, as there was
school or day care center for the retarded be no historical data available to make meaning—
fully reimbursed to the district that made the ful predictions. This section further
placement. allows for 100w reimbursement of the cost

of vehicle purchase or renovation. The cost
is estimated to be 150.0 the first year, and
50.0 plus thereafter. Reimbursement for
costs of transporting children to and from
recreation programs at "any state facility" is
also mandated. This will result in an esti—
mated cost to the state in excess of $1,400.0
million per year. This figure is based upon



Section 5 - Cunt.

Analysig_

14,000 students times 2.5 trips per month
X 9mo. x 54.50/per student day of bus

usage-
SECTION 6
Explanation A nalysis
This section uses specific language to (No fiscal impact.)
permit cooperative agreements between school
districts and REA A"s.
SECTION 7
Explanation Analysis
This section requires separate accounting (No fiscal impact.)
of all funds received by cooperating districts
which arc associated with interdistrict programs
for exceptional children.
SECTION 8
Explanation Analysis
Provides for free, independent evalua- (No cost estimate made.)
tions of exceptional students ifrequested by par—
ents .
SECTION 9
Explanation Analysis
This section allows children to be moved (No cost estimate made.)

from site to site as a function of administrative
convenience. This practice is of doubtful legal—
ity, as it could easily defy the concept of least
restrictive alternative, which is required by

PL 9-1.142.



SECTION
Explanation
This section Emits the amount of time an

individual student may be on a bus on any

given day. Hence, more buses and aides will
be required.

SECTION

Explanation

This section provides for an extended
school term.

10
Analysis

It is estimated that the additional costs
statewide will be in excess of $3,500/day or
$630.0/year. These costs are based upon
the need for 22 additional buses at $150/day
per bus, plus part-time drivers" aides,
times 180 days. Additionally, the training

requirements of this section could cost
$30.0 per year.

12

Analysis

(Fiscal impact unknown.)



I recommend that the legislation contain provisions for the following;

1. GUARENTEE EDUCATIONAL RIGHTS FOR THE HANDICAPPED according to
public law 94-142 which includes;
the right to a free appropriate education to children with
handicapping conditions according to their potential

A- due process procedure: to assure that the paren+ has
appeal procedures from diagnostic processes as well as
program placement

a provision for inclusion of parents in child study process

provides for external professional evaluation in contested cases

establishes a definition of learning disabled, (see attached
definition from Washington State which is far more acceptable

than that proposed in Alaska under regulation)

guaré%tees that all school aged children who exhibit a discrepency
between thier achievement: and thier potential are screened

for learning disabilities

eliminates placement cdecisions which are due to cultural bias

guarentees a quality of program which 1is prescriptive to individual
needs and insures quality of instruction

requires a prescriptive written report from the child study team
to be updated “oularly with the regular classroom teacher

2. INCREASE STATE SUPPORT FOR SPECIAL EDUCATION

provide a foundation unit for each 500 students for diagnostic
testing

contain a provision for public review of school district special
education program - provide for andivory committees to school boards,
require that all special education money be identified in public
budget documents and requires school board approval

contain provisions for the State Dept, to withhold special education
money where it has been determined that the funds are being

used for cthere purposes

pppwide funding for diognostic centers in various regions in Alaska
establish criteria for a maximum class size for special education
classes and provide for reduced class sizes in regular classrooms

with severely handicapped students

eliminate the present structure with ratings of levels of service

provide incentives to lareger districts to develop special programs



WASHINGTON STATE LAW:

requres that learning disabled students exhibit average or above in intelligence*
and demonstrate a significant process deficit in auditory, visual, motor, or
associative audio-visual abilities. It also requires that students must be

1 year behind in the first grade reading(or math) levels, be two years behind
between the second and fourth grade and three years behind Jn the fifth through
twelvth grade. A significant deficit is taken to mean one where a

severe discrepency exhists beetween a chi lds grade or reading level placement

and his potential. In addition students must not have an overriding emotional

problem or qualify for other assistance.

FURTHERMORE: Washington state lau limits the classroom load for special education
teachers and regulai classroom teachers - from ntites of Maxime Van Nostrand
director of the Bellevue Program:

(attachment 3)
The Bé%lgéue program ilsélf is exemplary #Cr tLe dntire state of Washington.

<here 1id the program description: (attchmept 3 again)
o- A (/ L/" L

* appropriate measures for intelligence includes the WISC and the ITPA.
Other diagnostic instruments include: Purdue, Bender, Benton, Lindamood,Slingerland
various standard reading tests such as the Metropolitian



TESTIMONY IN SUPPORT OF ADDITIONAL UNITS IN THE FOUNDATION
PROGRAM FOR SPECIAL EDUCATION BEFORE THE JOINT SENATE AND
HOUSE EDUCATION COMMITTEES

April 20, 1978

Sharron Lobaugh
Juneau, Alaska

Members of the Committee;

My name is Sharron Lobaugh, 1 am an artist, sometimes lobbyist as you may know me

from other causes, and mother of four children with severe learning problems. Because
of their constant difficulties in School, | have become interested in the field of
education, served for 7 years as a member of the ESEA Title Ill advisory for innovative
and Exemplary programsr a member of the Juneau School board and obtained a masters
degree in education. am presently teaching art at the community college, ami Recently
served on the post st jary commission. rV i-Vutw

My professional training in education has included work in the field of

learning disabiliites I had an opportunity to study one summer in a lab for

learning disabiliites in Bellevue Washington.

Most of the information 1 am presenting today is/nged in research because 1
believe that there is a growning body of evidenceA[h;tAindicates that learning
disabilities is a problem of great magnitude in our country a nd ™~ i e v en
more so ~.n a state such as ours with various language differences. I will also
ftlifovivi & 1 iu«nMl mljf nHi  yiin nf M1k inn Tim Burr Lobaugh whose disability has been
severe and traces back to about 3 years of age. Quite honestly, most of you

may think that environmentalists are emotional but | can guarentee that for the

next few days, you will probably hear some oi tne most emotional pleas from parents

and even the children themselves as they document their failure stories.

The reason 1| am focusing on learning disabilities is obviously because this is the
problem my children have and it is the newest category to be officially
recognized by PL 94-142 as a handicap. It is a strange handicap as well since all
the children seem normal, without a limp or other visible difficulties, it is

the most difficult to diagnose and manifests itself as if the chiJdd is lazy or

stupid % curiously a disease of the rich at the present time because unless
a

a parent is persistant and seeks/professional child study evaluation, the child

is without an advocate. Many parents who do not know , why thier child is

not reading also begins to feel this child is lazy or stupid. With parents and

teachers alike beliving this, it is no wonder that studies show that between 50



nd 90 percent of the children who have been institutionalized because of delinquent
behavior have severe learning problems. Dr. Troy Sullivan did some research at

the McLaughlin Youth Center in the late 60°"sthat concluded nearly 80% of the

youth there were non-readers and could not perform a corresponding perceptual

test which had a high correlation to dyslexia.

I am enclosing an excerpt of the publication by the U.S. Department of Justice
Law Enforcement Assistance Administration entitled: The Link Between Learning
Disabilities and Juvenile Delinquency published in April 1976 which analizes a number
of the most comprehensive national studies on this issue. (attachment 1)
(read summary from page 32)
Most everyone in the field cautions against a direct causative link as it is
unfair to treat individuals as potential criminals because of a handicap.
There are so many other variables in operation 1in case after case such

as environmental conditions. Nevertheless, it becomes obvious that(as one of my
professors said) behind every successful learning disabled adult was a persistant
parent. "/"Ykk may be seen as another attempt to take over some of the duties of
the familty Mo suggest that better diagnosis and prescription at the elementary and

U, - I believe that public institutions
have an obligation to do all that is possible to mitigate some of the problems of
our society. Think of the benefits our society would derive if not only are those
.students whos probelms are identified and mitigated early are given other opportunities
than delinquency but become productive citizens able to find a job and earn a living
for themselves. Vocational training is another area of need.
T ( fHﬁU +t1
Recently, 1 had an opportunity to participate in an onsite review of the Seward Skill
center. On discussing learning disabilities with the two counselors, teachers and
administration, they agreed that there 1is a high proportion of non-reader potential
dropouts that have been trained though their program and are seeking extra support
for professional staff such as a psychologist with experience in learning disabilities
so that they are better able to diagnose at the center. This is, | might point out
an excellent vocational program and one every legislator should visit. I have had

experience in onsite evaluations for a number of years and believe this is one of the

most productive learning environments in the state next to the legislature.
Before continuing much further, I should give you more information about what
this strange animal is that is causing us to ask for additional support service.
Learning disabilities as defined in the S7*ate of Washington by law is:

(see attachment / 2)



page 3

To take this definition farther, which is in complience with the definition
in public law 94-142, 1 will briefly sketch from notes of Dr. Charlotte Hoskins

one of the instructors in the Bellevue District learning program. (attachment3)

There 1is much professional disagreement about the methods of identification

and a great deal of interprofessional hostilities exhist between pediatricians,
specialists, teachers, neulogists, opthamologists, psychaitrists etc and the parents
often get conflicting information. Reading an excertp from a grant which was
submitted to the state last year bythe Juneau School Disctict written by Ann

Stoke, Bob Falle and myself: (attachment 4)

Washington state legislature passed a law in 1975 mandating that a statewide
assessment of incidence be conductedand a full battery of tests was given to the

entire first grade population. Theresults of thin study are: (attachment 5)

I*m .sure you will hear foom the Department of Education hat 10% of
education money is already being appropriated for special education. Tn the
Juneau district, last year they generated 916,000 but the audit only shows 829,000
having been spent on special education purposes. Perhaps this is ttuue or thalL
some related services are buired in other district functions, but having spent
some time recently reviewing the district budget, there is no way to identify
exactly how much money is presently being spent. This should be corrected so
the public has an opportunity to maintain some check on the use of this money.
The classrooms are very loaded for the resource staff and a great deal of tieir
time is necessarily spent in paperwork and in evaluation and diagnosis activities.
e
Much time which is needed for direct services to the children in iiiing lost.
One junior high teacher saw as many as 60 children last year. I know that severl
are not being helped because of the overload. I feel very sympathetic with these
teachers and appreciate their efforts although 1 find myself having to teach
nearly every submect to our 8th grader because there is not enough understanding
of visy to assist in the regular classroom. Until | became frustrt ed recently
and strongly protested the homework load, he hwad to stay up till 10:30 at night
from 4:00 after ihiiool laboring over work that others could do in about an hour.
Most of the work is repetitious, buiswork and had the effect of denying all of
Tims extra curricular activities like drums and squaredancing this year. He just
can"t be expected to respond on written tasks like the normal children. Most of

his tests are to be given orally

WjHan When | served on the school board, the statedepartment requred a plan of



service from the district and our administration s.nply sent it in two years
in a row without Board review. No ouher input from parents or teachers was allowed.
I do not know if this is"still the case, but if this practice is still being done,

there must be some provision in the law to require a public review or advisory.

Juneau lost two instructional units because of their audit last year apparently
Last year
and this cutback the service even further. one elementary school had nearly

90 for referrals

What kind of program do | think is appropriate? There are alot of options but
primarily until the districts at the elementary level begin to focus on activities
which will reduce the process deficit and at the same time teach through strengths
theee is not going to be marked difference between what is now done in most support
— S-ec-" C S — c —J
service programsJ Obviously, the key is to have an accurate diagnosis because the

special problems of each child are like the fingerpring all very different and

about 100 variations are now known each withdiffering prescptitions

Learning disability problems on the Jr. and High school level have to begin to
deal with coping skills where content subjects can be learned through the intact

modality.

In conclusion, 1 will leave you with some positive recommendations on this legislation.
I would like to see a rewrite to focus on the primarey intent: to provide basic
educational rights to ti&t "handicapped children and to provide more money for special

education servcies.



CRITICAL ASSESSMENT OF SB 482 & HB 848

Jn accord :e with your request here is my assessment of Senate Bill
482 and House Bill 848\ Thanks for your interest.

The first two pages are full of forbidding schedules, equivalents,
instructional unit formulas andpercentages seemingly intended to make yo

more dependent on H.E.S.S recommendations. Page three, section 180

starts off under Findings and Purpose: "the legislature finds etc., etc."”

It3 difficult to believe that this legislation originated in any understaffed
Alaska legislator 3 office. This is a very obtuse and complicated piece of
legislation which is now being introduced in almost identical form in several
other states. | just returne"l from NSBA % national convention in Anaheim,
California where 1 spoke to, and heard complaints from, other school board
members about this very same legislation. | believe with good reason that
this bill originated in a Chicago think tank called Thirteen-thirteen funded
by large foundations for their own motives. Motives which seem to dove tail
comfortably with the federal government % intention of gaining complete
control of all education in the United States. |If you do not believe me,

try to amend section 181 "Receipt of Federal Assistance”, and see what reaction
you get from the bill"s sponsors. The bill would grant the commissioner of
education great new power to enter into agreements with federal and other
state agencies.

Section 183 establishes a division of Special Education within the Department

of Education. The new division would have 18 enumerated functions starting
with full control of all special education in the State of Alaska as

function number 1. That"s only the first one, other functions include compiling
data on all exceptional children in the State. What child is not exceptional

in some way? Functions 6 and 7 grant the power to receive, allocate and
withhold federal funds from cities, boroughs, REAAs and even private schools
which run afoul of regulations.

Section 187 provided for a director of the new division with power to establish
arid staff offices in many locations in the State and to conduct investigations
with the ~ower of supoenas to compel attendance and testimony of witnesses

and to compel production of papers, books, and documents.

Section 193 would establish Local Special Education Advisory Councils in each
city, borough and REAA. Some of these council members shall be selected to
represent parents and guardians, teachers, administrators, minorities and
regional corporations. Advisory council members shall receive per diem and
expenses Including payment of babysitters. Then we have another council -
197 on a state wide level consisting of nine members appointed by the
Governor to overlapping terms of three years. The duties of the state wide
council include assisting the United States Commissioner of Education in the
performance of his duties and responsibilities under federal laws PL 94-192
of 1975.

Section 205: Each city, borough and REAA shall appoint a supervisor of
special education. Even if there are no special education children? Maybe
they (special education children) would not be an absolute necessity since
he has, amongother duties, to receive complaints relatingto the provision



Critical Assessment of SB 482 & HB 848
Page 2

-f a free appropriate public education for any child. The definition of
child appears at the end of the bill but X believe it"s necessary to quote
it here "School age child means any person from birth through age 21."

Under this bill 12 programs would be provided from standard educational
programs to day care schools, hospital schools, itinerant home schools,
learning centers, diagnostic clinics and any combination or modification of
the above. Then under Evaluation Procedures - 211 the bill would provide
for a child study team for each case which would include the child"s parents
or,guardian, the receiving specialist, a psychologist, the child"s current
teacher and an administrative officer of the school district. Also other, v
specialists who may be required to establish an individualized educational®
program for each such child.

Starting on page 22-218 maximum class sizes are listed for special children
in regular classrooms with factors foi "weighting”™ the class load according
to types of disability, etc. The class load could be as few as four to a
teacher and one aide.

Section 222, paragraph C: The way I read this no child could ever be expelled
from our schools without written prior approval of the Department of Education.
Even if he or she is a desperate discipline problem?

Section 224: Il there is disagreement over the placement of a child there
will be a hearing with due process including advice of counsel and experts.
The right to confront, cross-examine and compel attendance of witnesses; and
t mecive a written or electronic verbatim record of the hearing all subject
to a; al to superior courts de novo. Aren"t we going a bit far?

*%e
We are coming to the controversial part pretty soon now.

Sections 229 & 233 pertains to records and reports, "at the time, in the
manner and on the forms which the department may require." and affords
access as the United States Commissioner of Education may require.

Section 234. (b) If a report made under sec. 233 (c) of this chapter shows
a substantial discrepancy in the occurrence of the characteristics of sex,
national origin, race, and religion between children inspecial education
classes in contrast to the remainder of the children ina city or borough
school district or rural educational attendance area, the department shall
file -a complaint with the State Commissioner for Human Rights alleging
discriminatory conduct prohibited by AS 18.80.255.

Sections 235-237: The department shall staff with adirector andothers a
program of special education in each institution operated by the Department
of H.E.S.S. which cares for children with exceptional needs. It seems we
will have directors and staff, officers and advisors, boards, experts and
teams of teachers coming out of the woodwork.



one or more children younger than age four with substantial difficul —

ties, or which transports any exceptional child who is prone to behavior

which could distract the driver; m

(3) inservice training, to be completed within six months of
employment, for operators and attendants of vehicles transporting excep—
tional children to acquaint them with the needs of children and to equip
them to meet those needs; . . F

(4) .that any need or problem which may cause difficulty
during transportation, such as seizures, a tendency to suffer motion
sickness, and disabilities such as an inability to see, hear, or com—
municate, are ascertained through consultation with the child % parents,
guardian, or teachers, and communicated to the operator and attendant of
the vehicle in which the child is transported;

(5) that the exceptional child is assisted on and off the

vehicle and in and out of the classroom, whenever such assistance la

necessary,

(6) whatever special equipment is necessary for the safety
and comfort of the child;

(7) that all special equipment necessary for the transporta—
tion of the exceptional child is kept in operational order at all times.
Sec. 11. AS 14.30.350(1) 1b repealed and re-enacted to read:

(1) "exceptional child" or "exceptional children”, means a
school age child, or children, who, because of temporary or more ppr-
jnanent adjustment difficulties or attributes arising from intellectual,
sensory, emotional, or physical factors, including giftedness, cerebral
dysfunctions, perceptual factors, speech and language disorders, or
other sjtcific learning disabilities or abilities or any combination of

these, is certified as unable to progress effectively in a regular

school program and requires special classes, instruction periods, or



other special education services, including transportation, in order to
develop successfully his individual educational potential;
Sec. 12." AS 14.30.350 is amended by adding new paragraphs to read:

(3) "child study te,.means a group of individuals respon—
sible for certifying, assessing and reviewing the needs cf a child re—
ferred to it and for developing a written individualized educational
program based upon its assessment of a child who is to be assigned to a
special education program;

(4) "director" means the director of the division of special
education;

(5) "division" means £he division of special education;

(6) "instructional support services" means any necessary
services that are required to supplement or enhance the basic special
education program or the regular education program; these shall include
but not be limited to nurses, speech and language therapists, psycholo—
gists, physical therapists, occupational therapists, librarian-media
specialists, special reading teachers, counselors, social workers,
physicians, music, art and physical education teachers and teacher
aides;

(7) "integrated classes" means classes within the regular
educational program to which exceptional children have been assigned;

(8) "regular education”™ means the school program and pupil
assignment which normally leads to college preparatory or technical
education or to a career;

(9) ‘"school age child requiring special education" means any
child with special needs who requires special education as determined in

accordance with secs. 180 - 350 of this chapter and!»the regulations
adopted by the department; t -

(10) "school age child" means any person from birth through
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the age of 21, Inclusive, who has not attained a high school diploma or
its equivalent or who has not yet completed his prescribed education
program; a pupil who becomes 22 years of age while participating in a
program under this chapter may continue his participation in the program
for the remainder of the current school year;

(11) ‘"special education"” means educational programs and
assignments, namely special classes, programs or services designed to
develop the educational potential of children with special needs, in—
cluding biit not limited to speech pathology, group therapy, and voca-—
tional training, special education includes, but is not limited to
educational placements of children by city or borough school districts
or regional educational attendance areas, the Department of Health and
Social Services, and the Department of Education in accordance with the
regulations of the Department of Education;

(12) '“school term" means the regular school year plus addi—
tional days, up to and including the full 12 months for those exception—
al children who may need the extra days in order to maintain or retain
the accomplishments made during the regular school year; the determina—
tion of eligibility for the extended term will be made by the child
study team;

(13) Minstitution" means any agency, other than the. public
agencies charged with education, which ha3 exceptional students on the

premises.

* Sec. 13. AS 14.30.186(a), (b) and (c); 14.30.191(a) and (d); and 14.-

30.231 are repealed.

# -37- SB 482



Critical Assessment of SB 482 & HB 848
Page 3

Page 34, line 4: A parent may obtain an independent educational evaluation
of the child at public expense.

Page 34, line 11, section 347, the rest of page 34 and page 35 down to

line 20 has to do with special transportation needs, special equipment on
buses, training for drivers, distance limitations, on bus special attendants,
etc.

Section 350 - 1 is the beginning of definitions which need to be quoted in
full. See page 35, line 22 down and all of page 36 and 37. (See attachment)

Without assessing the cost in terms of money which | hear is about 170
million the first year, this bill if enacted will cause social disruptions
along racial lines amounting to a tragedy for Alaska. The over emphasis on
adversarial roles for parents against the system, the out of focus
attention to detail and the interplay of highly educated specialists with
politics would be sickening to see. The concentration of more and more
power in the hands of administrative personnel at state and federal levels
is what 1 fear most. The ultimate test of any program is need or benefit
as determined by the public balanced against cost. | hear nothing at our
local level indicating a real need or potential benefit, but in the area of
costs we hear plenty. The public seems to be getting a picture of an educational
tail wagging - a tax payer dog. Notice what is happening in California. A

tax revolt in full swing. | would vote against its passage in any form if 1
were you.

Joseph A. Roche, Legislative Chairman
Copper River School District Board
c/o Tonsina Lodge

Copper Center, AK 99573

JAR:pm
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STATE

of ALASKA
TO Htepresentive Charlie Parr DATE:  April 17, 1978
Chairman House HESS
ALENO:
TELEPHONE NO:
from Nathaniel ColeJlDe Commissioner SUBJECT: Analysis of HB-848 / SB-482
Department of Exilic This analysis omits several 1issues

contained in the bill which others

may consider substantive. A more
exhaustive analysis accompanies the
fiscal note prepared by this department

Section 1

While retaining the present foundation formula for special education,
this section permits districts to count children separately for each
service they receive from the special education program. The additional
cost of this provision would be, according to our estimates, 1iIn excess
of $150 million.

Section 2

This section adds a schedule to the foundation program which would pro—
vide funds to districts for the purpose of defraying costs of instructional
support services. The cost ofthis section would beapproximately

$16.6 million.

Section 3

This portion of the bill would weight special education children according
to the type of services received. Students with disorders requiring the
most services would be weighted 4.0 FTE, while those with less severe
disorders would be weighted aslittle as 1.5 FTE. Present statutes and
regulations limit weighting toa maximum of 1.0 FTE.

Section 4

This section is almost exclusively philosophic in content; it sets forth
the rationale for the remaining sections as an attempt to remedy past
"inadequacies and inequities” 1in special education programs.

Section 5

This section would establish a Division of Special Education. It further
seems to require the maintenance of regional offices within that division.
Additionally, both statewide and local special education advisory councils
would be required, as well as district supervisors of special education.
The section also limits special education class sizes, and all class sizes
in which any special education students receive instruction. Including the



student transportation costs derived from section 184(18), the cost of
this section would be approximately $4.6 million.

Section 6

This section would amend present statutes to require departmental approval
of inter-district cooperative agreements with respect to special education
programs.

Section 7

This section would identify the operating agent in a cooperative agreement
for purposes of accounting. It would further require separate accounting
of funds received for special education.

Section 8
This section would change present law to require, at district expense, an
independent evaluation of a special education student whenever the parent
so requests, regardless of the efficacy of the evaluation performed by the
child study team.

Section 9
This section would amend present statutes to require that administrative
decisions with respect to the transportation needs of special education
students be made by the local special education supervisors or child study
teams, instead of the school board or superintendent.

Section 10
This section would impose requirements, in terms of additional staff and
training, upon districts which operate transportation routes for special
education students.

Sections 11, 12, and 13

These sections add definitions and repeal present statutes as necessary
to implement the language and requirements of this bill.

NC:SH:jh



Thru:

FROM:

Nathaniel Cole DAIE: January 13, 1978
Deputy Commissioner ) ALENO
Department of Education
- _ 1ET1EPHONEN
Marilou Madden, Director ONENO
Educational Program Support ) ) B
subject:  Special Education Weighted
Tom Brown, Administrator ADM Formula
Special Education Programs

Office for Exceptional Children

The section for Exceptional
Computations for special education (as
a weighted ADM schedule to replace the
tion system.

Am .d AS 14.17.031(3) to read as
,he number of units from special

41(f) of this chapter as approved
use of the ADM weighting factors

A. Profoundly handicapped

Those students who are
multiply handicapped.

deaf,

B. Severely handicapped

Those students who are
or partially sighted.

C. Moderately handicapped

Those students who are health

mildly retarded.

D. Mildly Handicapped or gifted

Those students who are communicatively disordered,

disabled, or gifted.

orthopedically

Children has analyzed the current ADM/FTE

of December 22,
current

1977), and devised
levels cf service computa—

follows:

education determined from sec.

by the department through the
listed herein for each child.

3.6 weighting
blind,

significantly retarded, or

1.25 weighting

impaired, emotionally disturbed,

.75 weighting

impaired, hard of hearing, or

--.27 weighting

learning



Post Office Box 8340 Estelle Thompson
Ketchikan, Alaska 99901

February 23, 1978

Tom Brown, Administrator

Office for Exceptional Children
Department of Education

Pouch F

Juneau, Alaska, 99811

Dear Tom:

The purpose of this letter is to comment upon the weighted ADM schedule
which your office has proposed to replace the current levels of service
system for school district special education programs.

The proposal 1is basically a sound one, as it would replace a rather cumber—
some system with one which would be comparatively simple to use and which
apparently would be more equitable to those districts which have relatively
large populations of profoundly and severely handicapped children. The
proposed weightings for profoundly, severely, and moderately handicapped
children seem designed to correct some basic faults and .inequities in the
present system.

The major weakness in the proposed schedule lies in the weighting for mildly
handicapped or gifted children. This weighting would be detrimental to
special education programs, for the following reasons:

1. It assumes that the degree of severity of the threecategories
(communicatively disordered, learning disabled, and gifted), and
therefore the educational program required to meet each individual
child"s needs, are the same amoncj all children, when in reality the
case 1is the opposite. As an example, one child who is communicatively
disordered may have an articulation disorder requiring 15-30 minutes
per day of speech therapy, while another child who is communicatively
disordered may need an intensive program to develop expressive and
receptive language skills in addition to the same speech therapy pro—
gram as 1i.he first child. Obviously, the cost of the program for the
second child would considerably higher than that for the first child.



2. The proposed weighting does not take into account the difference
in the cost to the districts for delivering the same service.
For example, in this District, a speech therapist is responsible
for providing programs to children at sixteen schools, which mostly
have one teacher, spread out over a large area. On the other hand,
her counterpart in an urban district may be responsible for several
large schools, and can provide the same type of program to signifi—
cantly greater numbers of children. Therefore, due to the differing
nature of the districts (rural districts with many isolated sites
vs. centralized urban districts), there is a resulting difference
in the delivery systems and in the number of children with which
the staff can effectively work. The net effect is a considerably
higher per pupil cost in the rural regional district compared to the
per pupil cost in the urban, centralized district.

As a result of the above factors, the proposal would result in a signifi-
Cdnt decrease in special education funds to districts with relatively few,
if any, profoundly or severely handicapped children. Most parents of such
children will choose to live in an urban area where available resources and
services for the children are far greater than in small rural communities.
This is particularly true in this district, where practically all of the
children being served by the special education program fall into the mildly
handicapped category.

As an alternative to the current proposal as it now stands, I would suggest
one of the following:

1. Increase the weighting for mildly handicapped or gifted from .27
to .54.

2. Keep all weightings as proposed, but establish an additional per
school factor of $4-6,000. This would help solve the problem faced
by districts with large numbers of small schools.

3. Replace the current system,as well as the proposal, with a formula
which gives each district a percentage, in the 8-1°% range, of its
total elementary and secondary foundation support. This computation
method would have built-in factors with regard to number of schools
and regional cost differentials as stated in AS 14.17.031 (b+c) and
AS 14.17.051.

If Alaskan school districts are to develop and provide appropriate special
education programs to all eligible children, as required by both state and
federal statutes, then the current level of funding must be maintained for
programs for mildly handicapped children while additional funds are being

provided for programs for the more seriously handicapped children.

Sincerely,

Robert Weinstein
Special Programs Coordinator
RW:js
cc: Richard Madden, Chairman, S.1.S.D. Board
Senator Glenn Hackney
Representative Charles Parrv/
Senator Bill Sumner
Senator Chancy Croft



Copwper Ri1iverSchool District

. 1 Superintendent 3 Office

: -veirer Box 108

stakm> - Glennallen, Alaska 99588
(907) 822-3234

March 29, 1978

The Honorable Charles H. Parr

Alaska State House of Representatives
Pouch V

Juneau, Alaska 99811

Dear Sir:

The Copper River School District Board, by unanimous vote, has directed
me to write the entire Alaska legislature of our total opposition to

SB A82 and HB 848. An act relating to special education by Sumner,

Croft, Ferguson, Huber and Rodey in the Senate and Meekins in the House.
This is a 37 page blue print for the destruction of all education in
Alaska. If you intend to, or if it is possible you may vote for this
legislation, please read it. If you cannot take the time to wade through
all 37 pages, at the very least you should read paragraph B under non-—
discrimination on page 28 starting on line 25 which contains the words
Af a report made under sec. 233(c) of this chapter shows a substantial
discrepancy in the occurrence of the characteristics of sex, national
origin, race, and religion between children in special education

classes in contrast to the remainder of the child-en in a city or borough
school district or rural educational attendance area, the department shall
file a complaint with the State Commission for Human Rights alleging
discriminatory conduct prohibited by AS 18.80.255."

If you need more information, | have prepared a critical assessment of the
entire bill which will be sent to you if you desire.

Sincerely,

floseph"*A. Roche, Legislative Chairman
Copper River School District. Board
c/o Tonsina Lodge

Copper Center, Alaska 99573

JAR :pm



SUPERINTENDENT

Bruce H. HE

225-9658

225-9659 Kat erfield

Allen @irahle
640 Park Avenue il iCh
Post Office Box 8340 E&éie%on

Ketchikan, Alaska 99901

February 24, 1978

Representative Charles Parr
Alaska House of Representatives
Pouch V

Juneau, Alaska, 99811

Dear Representative Parr:

Enclosed you will find a copy of the weighted ADM schedule being pro—

posed by the Office for Exceptional Children of the Department of Education,
as well as a letter from the undersigned to Tom Brown, Administrator, Office
for Exceptional Children.

It is my opinion that the proposal has considerable merit, in that it would
provide more equitable funding for school districts which have significant
numbers of severely and profoundly handicapped children. However, if enacted,
the proposal would have a negative impact on districts, such as Southeast
Island School District, which have special education populations consisting
primarily of mildly handicapped/gifted children and which have many small
schools in a large geographic area.

Sincerely,

Robert Weinstein
Special Programs Coordinator

RW: js
end.



Coppercr River S ¢ch ool District

9e Superintendent 3 O0ffice

Box 103
Glennallen, Alaska 99588
(907) 822-3234

March 29, 1978

The Honorable Charles H. Parr

Alaska State House of Representatives
Pouch V

June* Alaska 99811

Dear Sir:

The Copper River School District Board, by unanimous vote, has directed
me to write the entire Alaska legislature of our total opposition to

SB 482 and HB 848. An act relating to special education by Sumner,

Croft, Ferguson, Huber and Rodey in the Senate and Meekins in the House.
This 1is a 37 page blue print for the destruction of all education in
Alaska. If you intend to, or if it is possible you may vote for this
legislation, please read it. If you cannot take the time to wade through
all 37 pages, at the very least you should read paragraph B under non—
discrimination on page 28 starting on line 25 which contains the words
"If a report made under sec. 233(c) of this chapter shows a substantial
discrepancy in the occurrence of the characteristics of sex, national
origin, race, and religion between children in special education

classes in contr. .st to the remainder of the children in a city or borough
school district or rural educational attendance area, the department shall
file a complaint with the State Commission for Human Rights alleging
discriminatory conduct prohibited by AS 18.80.255."

If you need more information, | have prepared a critical assessment of the
entire bill which will be sent to you if you utsire.

Sincerely

Copper River School District Board
c/o Tonsina Lodge
Copper Center, Alaska 99573

Lyl
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Allen Strahle

| BVBR
640 Park Avenue "eﬁ#XhCh
Post Office Box 8340 Elie 1nompson

Ketchikan, Alaska 99901

February 24, 1978

Representative Charles Parr
Alaska House of Representatives
Pouch V

Juneau, Alaska, 99311

Dear Representative Parr:

Enclosed you will find a copy of the weighted ADM schedule being pro—

posed by the Office for Exceptional Children of the Department of Education,
as well as a letter from the undersigned to Tom Brown, Administrator, Office
for Exceptional Children.

It is my opinion that the proposal has considerable merit, in that it would
provide more equitable funding for school districts which have significant
numbers of severely and profoundly handicapped children. However, if enacted,
the proposal would have a negative impart on districts, such as Southeast
Island School District, which have spe 1 education populations consisting
primarily of mildly handicapped/gifted cnildren and which have many small
schools in a large geographic area.

Sincerely,

Robert Weinstein
Special Programs Coordinator

RW:js
end .



ANathaniel Cole OAlt January 13, 1978
Deputy Commissioner

- FHENO
Department of Education
. i TELEPHONE NO
Thru: Marilou Madden, Director
Educational Program Support i i i
FROM: subject. Special Education Weighted
Tom Brown, Administrator ADM Formula

Special Education Programs
Office for Exceptional Children

The section for Exceptional Children has analyzed the current ADM/FTE
Computations for special education (as of December 22, 1977), and devised
a weighted ADM schedule to replace the current levels of service computa—
tion system.

Amend AS 14.17.031(3) to read as follows:

The number of units from special education determined from sec.

41(f) of this chapter as approved by the department through the

use of the ADM weighting factors listed herein for each child.

A.  Profoundly handicapped ---————- 3.6 weighting

Those students who are deaf, blind, significantly retarded, or
multiply handicapped.

B. Severely handicapped 1.25 weighting

Those students who are orthopedically impaired, emotionally disturbed,
or partially sighted.

C. Moderately handicapped .75 weighting

Those students who are health impaired, hard of hearing, or
mildly retarded.

D. Mildly Handicapped or gifted --.27 weighting

Those students who are communicatively disordered, learning
disabled, or gifted.
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t CHAIRMAN
Q'ﬁnﬁﬁn Richard Madden

Kat erfield
Nlen rahle

640 Park Avenue "
Post Office Box 8340

Ketchikan, Alaska 99901
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February 23, 1978

Tom Brown, Administrator

Office for Exceptional Children
Department of Education

Pouch F

Juneau, Alaska, 99811

Dear Tom:

The purpose of this letter is to comment upon the weighted ADM schedule
which your office has proposed co replace the current levels of service
system for school district special education programs.

The proposal is basically a sound one, as it would replace a rather cumber—
some system with one which would be comparatively simple to use and which
apparently would be more equitable to those districts which have relatively
large pooulations of profoundly and severely handicapped children. The
proposed weightings for profoundly, severely, and moderately handicapped
children seem designed to correct some basic faults and inequities in the
present system.

The major weakness in the proposed schedule lies in the weighting for mildly
handicapped or gifted children. This weighting would be detrimental to
special education programs, for the following reasons:

1. It assumes that the degree of severity of the threecategories
(communicatively disordered, learning disabled, and gifted), and
therefore the educational program required to meet each individual
child"s needs, are the same amoncj all children, when in reality the
case 1is the opposite. As an example, one child who 1is communicatively
disordered may have an articulation disorder requiring 15-30 minutes
per day of speech therapy, while another child who is communicatively
disordered may need an intensive program to develop expressive and
receptive language skills in addition to the same speech therapy pro—
gram as the first child. Obviously, the cost of the program for the
second child would considerably higher than that for the first child.



2. The proposed weighting does not take into account the difference
in the cost to the districts for delivering the same service.
For example, in this District, a speech therapist is responsible
for providing programs to children at sixteen schools, which mostly
have one teacher, spread out over a large area. On the other hand,
her counterpart in an urban district may be responsible for several
large schools, and can provide the same type of program to signifi—
cantly greater numbers of children. Therefore, due to the differing
nature of the districts (rural districts with many isolated sites
vs. centralized urban districts), there is a resulting difference
in the delivery systems and in the number of children with which
the staff can effectively work. The net effect is a considerably
higher per pupil cost in the rural regional district compared to the
per pupil cost in the urban, centralized district.

As a result of the above factors, the proposal would result in a signifi—
cant decrease in special education funds to districts with relatively few,
if any, profoundly or severely handicapped children. Most parents of such
children will choose to live in an urban area where available resources and
services for the children are far greater than in small rural communities.
This 1is particularly true in this district, where practically all of the
children being served by the special education program fall into the mildly
handicapped category.

As an alternative to the current proposal as it now stands, | would suggest
one of the following:

1. Increase the weighting mildly handicapped or gifted from .27
to .54.

2. Keep all weightings as proposed, but establish an additional per
school factor of $4-6,000. This would help solve the problem faced
by districts with large numbers of small schools.

3. Replace the cu>rent system,as well as the proposal, with a formula
which gives each district a percentage, 1in the 8-12% range, of its
total elementary and secondary foundation support. This computation
method would have built-in factors with regard to number of schools
and regional cost differentials as stated in AS 14.17.031 (b+c) and
AS 14.17.051.

If Alaskan school districts are to develop and provide appropriate special
education programs to all eligible children, as required by both state and
federal statutes, then the current level of funding must be maintained for
programs for mildly handicapped children while additional funds are being

provided for programs for the more seriously handicapped children.

Sincerely,

Robert Weinstein
Special Programs Coordinator

cc: Richard Madden, Chairman, S.1.S.D. Board
Senator Glenn Hackney
Representative Charles Parrv/
Senator Bill Sumner
Senator Chancy Croft



DISTRICTS

ADAK

ALASKA CENTRAL RAILBELT

ALASKA GATEWAY
ALEUTIAN CHAIM
ANCHORAGE
ANNETTE 1SLAND
BERING STRAITS
BRISTOL BAY
CHATHAM

CHUGACK

COPPER RIVER
CORDOVA

CRAIG
DELTA/GREELY
DILLINGHAM
FAIRBANKS

GALENA

HAINES

HOONAH

HYDABURG

IDITAROD

JUNEAU

KAKE

KENAI

KETCHIKAN GATEWAY
KING COVE
KLAWOCK

KODIAK

KUSPUK

LAKE & PENN INSULA
LOWER KUSKOKWIM
LOWER YUKON
MAT-SU

MFFIANA

NOME

NORTH SLOPE
NORTHWEST ARCTIC
PELICAN
PETERSBURG
PRIBILOF
SITKA
SKAGWAY
SOUTHEAST
SOUTHWEST
ST. MARY™S
UNALASKA

I SLANDS

VALDEZ

WRANGELL

YAKUTAT

YUKON FLATS
YUKON/KQOYUKUK
ANCHORAGE ON-BASE
FAIRBANKS ON-BASE

ADM

615
371
393
260
34,692
325
512
223
138
51
738
497
192
822
373
8,608
162
383
276
112
271
4,307
200
6,C46
2,484
118
75
2,136
256
412
1,606
934
4,207
210
786
1,202
1,563
37
591
175
1,777
220
448
544
101
132

940
516
137
332
651
3,032
2,489

UNIT
VALUE

40,600
36,781
34,800
43,500
29,000
30,160
44,950
44,950
31,320
34,800
33,350
33,350
31,320
34,800
44,950
32,480
44,950
33,350
32,480
31,320
44,950
29,000
31,320
31,320
29,000
43,500
31,320
32,480
44,950
44,950
44,950
44,950
31,160
36,781
44,950
44,950
44,950
32,480
30,160
43,500
30,160
31,320
30,160
44,950
44,950
43,500

33,350
30,160
34,800
44,550
44,950
29,000
32,430

SECTION * 2

£ STATE (SUPPORT
SUPPORT UNITS)
ADM/175
-0- 4
- 0- 3
-0- 3
-0- 2
97.9373 199
-0- 2
-0- 3
97.9923 2
-0- 2
-0- -0-
-0- 5
98.9758 3
99.5756 2
-0- 5
99.2929 3
97.1591 50
99.7456 -0-
98.6358 3
99.7027 2
99.8024 -0-
-0- 2
98.6976 25
99.8158 2
97.000 35
93.3215 15
99.6266 -0-
99.7895 -0-
98.7415 13
-0- 2
-0- 3
-0- 10
-0- 6
97.9783 25
99.6062 2
99.3353 5
97.000 7
-0- 9
98.0705 -0-
99.1135 3
-0- 1
98.4444 10
97.9122 2
-0- 3
-0- 4
99.7844 -0-
98.0682 -0-
97.000 6
93.8783 3
99.1649 B
-0- 2
-0- 4
-0- 18
-0- -0-
TOTAL SECTION # 2

(SUPPORT
UNITS) X
(UIT VALUE)

162,400
110,343
104,400
87.000
5,654.847
60,320
134,350
88,095
62*s40
-0-
166,750
100,050
62,640
174,000
133,896
577,863
-0-
100,050
64,960
-0-
62,640
715,557
62,640
1,063,314
427,698
-0-

-0-
416,926
89,900
134,350
449,500
269,700
763,250
73,272
223,265
305,210
404,550
-0-
92,651
43,500
296,908
61,332
93,480
179,800
-0-

-0-

194,097
89,724
69,018
89,900

179,800

522,000

487,200

16,671,986



———— ey

LEA'S

Anchorage
Bristol Bay
Cordova
Craig
Dillingham
Fairbanks
Galena
Haines
Hoonah
Hydaburg
Juneau
Kake

Kenai
Ketchikan
King Cove
Klawock

Kodiak Island
Matanuska-Sus itna

Nenana
Nome

North Slope
Pelican
Petersburg
Sitka
Skagway

St. Mary's
Unalaska
Valdez
Wrangell
Yakutat

801
667
111
431
767

202
324

59
225

83
444
175
100



REAA®S

Adak

Alaska Gateway
Aleutian Chain Schools
Annette Island
Bering Straits
Chatham

Chugach

Copper River
Delta/Greely
Iditarod

Lower Kuskokwim
Kuspuk

Lake 8 Peninsula
Lower Yukon
Northwest Arctic
Pribilof
Southeast |Island
Southwest

Alaska Central Railbelt
Yukon Flats
Yukon/Koyukuk

TOTAL

$112
226
186
183
224
113
44
282
380
227
707
127
318
585
699
140
178
453
165
146
297

095.
374.
166.
190.
958.
870.
699.
989.
397.
594.
978.
857.
506.
560.
978.
137.
306.
586.
559.
811.
801.

13
29
00
83
49
43
47
47
21
75
78
40
88
96
06
00
00
24
00
26
71
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Amend 14.17.031(3) to read the number of units from Special
Education determined from Sec. 41(F), and Sec. 41(G) of this
chapter as approved by the Department, and:

Add the following schedule to Sec. 41

(G) Special Education Support Services schedule Elementary
and Secondary schools

ADM
Full-time Equivalent #No. Instructional Units
0-1000 1
1001 and over 1 plus 1 for every

1000 pupils or fraction
of pupils in full-time
equivalent elementary and
secondary ADM



tfTTACIMENT-44.

t - .
2
DI I ADM UNIT 5 STATE
VALUE
m JAK 615 40,600 - I f
1.ASKA CE"IIRAI. RAILBt LT 371 36,781 —& n . ;56..7%" /
I .ASKA GAIE/i"AV 393 34,800 -0- r V/,Afl(_)“‘
i EUTIAFT " MALTI 260 43,500 . r "4y _"ucj
TCHORAh 1 34,692 29,000 @79373 -I_f *2,7/%
TFIETTE  ISLAND 325 39,160 NS
"RING SIRA115 512 44,950 JLIQI-0
"ISTOL HAY 228 44,950
HATIIAM 183 31,320
HUGACH 51 34,800 §1§V00
UPPER RIVER 733 33,350
)RDOVA 497 33,350 31009
RAIG 192 31,320 5/7,»>*"/
"ELTA/GRI 11 < 822 34,000
ILLITIGI/ 1 373 44,950
MR 1 AVK™) 8,603 32,10 a 5.
ElIA 162 44,950
"AIDES 338 33,350
"10HIAII 276 32,480 U 34i
1YDAISIJHG 112 31,320
OITAROU 271 44.,9'iC
HIIF AU 4,307 29,000 /
AKE 200 31,320 : /
1.0AI ~ 6,046 31,320 | 6
ETCH IEAD GAM HAY 2484 29,000 ., bitSiT
Ifir, CUV! 118 43,500 1 /
1A".10CK 75 31,320 é
IUIAK 2,1 36 32,490 o
Uspui\ 101D A 256 44,950 . Il &v/iin
R 412 44,950 .
UAER EHMUEL Uf Lsos 44 980 '3 el
OJR YJRD 934 44,960 .
|AT-SU 4,207 31,160 .
1EDANA 210 36,781 I §f.6 .
iime 786 44,950 </ hJj
.Orth sion 1,202 44,960 il 7 J
. IRTHIVESI AIK 11C 1563 44,950 -
EL ICAN 37 32,430 ®1 it v5:j
mFTERSMIRG 591 30,160
RIB IEOF 175 43,500 *7 y -
ITEA 1,777 30,160 / 3V; 3R
KAGWAY 220 31,320 / Jo, 16C
OUITIEASr ISI ADDS 443 3(1,160 5.(‘)/&0
.OUTHMEST 544 44,950 { ! 7 8o
T. MARY"S 101 44,950 VY, *5-y
INATASKA 132 43,500 / 666
" JALOE 7 940 33,350 "3, o
_IRANGELL 516 30,160 H-
"AKUTAT 187 34,000 / )
332 44,960 / \ét_’ ﬁ
H)/Eb?hﬂ{ 651 44,950 / '
NG ¢ '), 'e7 41 WP |7 — TP g\ Fing -
r - th-489— 32-1480—

TOTAL SLCTI s,V 17



April Twelfth
19 7 8

Joseph A. Roch, Legislative Chairman
Copper River School District Board
C/0 Tonsina Lodge

Copper Center, AK 99573

Dear Joe,

Thank you for the letter you wrote opposing Senate Bill 482 and House Bill 848.
Please thank the entire School District Board on my behalfas well. Senate Bill
482 1s in the Senate Health Education, and Social Services Committeeat this
time. It has been tentatively scheduled for a hearing on April 24th. At this
time, Senator Hackney 1s planning on a teleconferenced committee meeting.
Basically, a teleconferenced meeting allows two-way communication between
various points around the state, through the legislative Information offices.
There 1s an office both in Anchorage, and 1n Fairbanks If you would like to
speak to the committee itself. The sister bill, House Bill 848, is presently in
the house Health, Education, and Social Services Committee. It has not yet been
scheduled although it probably will be 1n about three weeks.

I took the liberty of sending a copy of your letter to Senator Glenn Hackney,
Chairman of the Senate Health, Education and Social Services Committee, and to
Representative Charlie Parr, Chairman of the House Health, Education, and Social
Services Committee. |1 would suggest that you send the critical assessment you
have done to the respective chalmien of these committees. Itwill be brought to
the whole committee®s attentior 1n that manner.

Please be assured that I will consider your opinions of Senate Bill 482 when 1t
reaches the Serate floor and will pay special attention to the section you
q"oted in your letter. Often a poorly written bill can come through the com—
mittee process well written. It is very possible that much of the bill will be
amended to include better language before it reaches the Senate floor. If you
have any other questions, comments or critlslsms about any legislation, please
don"t hesitate to contact me or my staff.

Best Wishes,

Mlke Colletta
Senate Floor Leader

MC/das

cc: Senator Glenn Hackney, Chairman
Senate HESS Committee
Representative Charlie Parr, Chairman *
House HESS Committee
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Copwpercr R

Superintendent’s O ffice
Box 108

Glennallen, Alaska 99588
(907) 822-3234

March 29, 1978

The Honorable Mike Colletta
Alaska State Senate

Pouch V

Juneau, Alaska 99811

Dear Sir:

The Copper River School District Board, by unanimous vote, has directed
me to write the entire Alaska legislature r total opposition to
SB 482 and HB 848. An act relating to spech. education by Sumner,

Croft, Ferguson, Huber and Rodey in the Senate and Meekins in the House.
This is a 37 page blue print for the destruction of all education in
Alaska. If you intend to, or if it is possible you may vote for this
legislation, please read it. If you cannot take the time to wade through
all 37 pages, at the very least you should read paragraph B under non-—
discrimination on page 28 starting on line 25 which contains the words
"If a report made under sec. 233(c) of this chapter shows a substantial
discrepancy in the occurrence of the characteristics of sex, national
origin, race, and religion between children in special education

classes in contrast to the remainder of the children in a city or borough
school district or rural educational attendance area, the department shall
file a complaint with the State Commission for Human Rights alleging
discriminatory conduct prohibited by AS 18.80.255."

If you need more information, 1 have prepared a critical assessment of the
entire bill which will be sent to you .if you desire.

Sincerely,

Arpper River School District Board
c/o Tonsina Lodge
Copper Center, Alaska 99573

JAR:pm
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Arctic Association for Retarded Children, Inc.

Member National Association for Retarded Children
PO. Cox 2075, Fairbanks, Alaska
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CAN BE HELPED

October h', 3.977

CcrFt”nce K. S”it-h, Coordinator
Cop*unity Interest Prof.rat*?
Tanina Vo lI'-y Cosununi ty College
University of Alaska

roirbarVs, Alas\s 997"'>1
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Whereas:

Therefore

It is the right of every handicapped person to a lifetime
of employment and an equal right to all training necessary

to that end

Be It Resolved: The State of Alaska shall make an
immediate committment to the facilities, staffing

and funding of a state wide network of work activity
centers, vocational and pre-vocational training schools,
sheltered workshops, residential facilities and

diagnostic centers.



2509 Fourth Avenue
Ketchikan, AK 99901
April 19, 1978

Rep. Charles Parr, Chairman
House HESS Committee

Pouch V

Juneau, Alaska 99811

In rez HB No. 848 An act relating to special education
Dear Charlie:

I"m sorry it has taken me eleven days to respond to your invitation to write to
you about the special ed. bill. | have spent some time re-reading it, looking

at existing law, trying to better analyze my own situation as a special ed.
teacher, and speaking with colleagues. We are planning to testify tomorrow eve—
ning at the telecom hearing, for which we"re very grateful. | do want to put my
thoughts down in print for you, however. So here goes.

As I understand it, we are all operating under federal P.L. 94-142 which provides

for a suitable education for handicapped persons, and identifies a range of handi—
capping conditions. In public schools, teachers commonly deal with children who are
"learning disabled” with some specific block to learning, usually in the area of read—
ing; with mildly "retarded" (whatever that is!) children; and in Alaska with children
who have "communicative disorders", that is have understanding and knowledge which

they are unable to verbally express, sometimes due to lack of practice at home, but

for whatever reason, an inability to communicate verbally is an extremely handicapping
condition in a school.

Under P.L. 94-142 a child who is referred and whose parent or guardian gives a
written permission to the school to evaluate the child"s needs receives a "work-up"
which must include a variety of measurements. No one test suffices to identify a
person®s proficiency, or deficiency, or type of handicap. At the present time, here
in Ketchikan (but not necessarily in all places in the state) the special ed. teachers
must do this "work-up" on all new referrals, and also perform testing on identified
children to monitor their progress. We are able to utilize the services of our local
mental health team for special testing and evaluation, but not for ail subjects. If
after examination by a child study team (classroom teacher, administrator, special ed.
teacher, other experts pertinent to a child"s condition, and parent(s) or guardian)
of the report from the child"s "work-up" it is determined that the child qualifies
for special education services, then the c.s. team must develop an individualized
educational plan (1.E.P.) for the child, which must relate to that child"s specific
needs and must not be influenced by the availability of personnel (at least in theory
and according to the law.) Then the child must be assigned to services in the "least
restrictive environment" commensurate with hist needs, which in the case of most school
children means that child is assigned to a regular classroom and receives part-time
help from a "resource teacher”. The "resource teacher”™ may provide these services
directly to the child or may enlist support services, the child"s regular teacher, an
aide, a volunteer or any other appropriate resource to implement the 1.E.P. Co-ordi—
nating all of this is time consuming. Practically, plans involving too many other
people somehow fall short. The classroom teacher may have a difficult time finding
the few minutes necessary to supervise special activities for the special ed. pupils
in the classroom, depending on many factors. Volunteers are sporadic helD often,
and aides simply don"t have the training and experience to carry out a p".an unless a
lot of support and supervision is available. Since an aide can work with only a vary
small group, this is often an ineffectual way to provide services. It comes down to
the need for adequate trained special ed. staff to fulfill the demands of the I.E.P."s.
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And here"s where | get confused. The law, P.L. 94-142 speaks to the child"s right

to the help detailed in his I.E.P., then we look at the regulations to determine

how to meet these requirements. And the regs. are interpreted by persons who must
deal with budgets, taxpayers, and school boards (or legislatures). |In order to com—
ply with the local district"s interpretation of the regs | must carry a "full time
equivalent” (F.T.E.) load of eleven children. That sounds reasonable. However,

were 1 to work with those children for only an hour a day, 1°d have to multiply
eleven by four and work with forty-four children a day- which I do. In order to
teach forty-four children a day, | must work with these children in groups. But if
a child®"s 1.E.P. and his specific needs don"t happen to conform to the groups | have
set up, then 1 have to find some hours for single children or for very small groups-
which I do. But in the end, hours of the day run out, and there are a few children
who get left with no direct services from the resource team. This is contrary to the
law, but apparently (say our school administrators) not to the regs. In being re—
quired to live with the administrators®™ interpretation of the regs, 1"m in violation
of P.L. 94-142. [To protect myself, 1"ve filed a grievance with my district, and it
has been determined that the subject is not "grievable" which forces me into the
courts as a next 3tep«]

I recognize H.B. 848 as an attempt to deal with my situation through legislation.

I concur with the FINDINGS AND PURPOSE (Sec. 14.30.180) of the bill under (a).

1"d like to see support services available to resource teams in the area of testing
and identification. And our district has ONE certified speech person (and finally
now has a very good and competent aide, a teacher with an intense interest in the
area of speech). The broadened Instructional Support Services Schedule (Sec. 2.

AS 14.17.041 on p. 1 of the bill) would help in these areas.

I concur with the requirement of the law that parent advisory councils be formed to
monitor the services provided by local educational agencies. | don"t think parents
should have to just take whatever happens to be offered without a chance to influence
policies for the education provided handicapped children. Sections 14,30.193 - 196
provide for this. Our district has not encouraged the efforts some parents are now
making to form a council here. This law could give them a push in that direction.

We find here that at the high school level there are hardly any services available
to special ed. children who have come up from the elementary schools. They"re sup—
posed to be miraculously "cured” I guess, and I"'m sure some of the least handicapped
children survive. A mother tells us that her son and other high school students who
still find it difficult to keep up with the assignments normal children handle with
ease simply become discouraged. They perceive themselves as failures just at the
crucial period in their lives when occupational decisions must be made. Sec. 14.30.
206 is added to the existing law to detail PROGRAMS PROVIDED, and in paragraph (a)(6)
on page 15 provides for "occupational and pre-occupational training in conjunction with
full-time special education classes in a public school building..." Our vocational
ed. classes aren"t specifically geared to the needs of special ed. students, so far as
I know. This would help special students come out of school with 3ome job orientation
and with some purpose. | know of at least one young man, from Sitka, who didn"t
quite "make it" and is in jail. He describes himself as "learning disabled" and some—
where along the way someone didn"t have enough time to keep tliis person®s self-confi—
dence viable. I1t"s more difficult and more costly to reach a person at the point this
young man has reached- IF we even had a program to attempt to reach him, which we don"t.
The taxpayer would be saved mcney by helping school children with handicapping condi—
tions early before they"re on the streets unemployable. As | work with "learning
disabled” children (more boys than girls, it seems) it"s gratifying to find them ac—
cepting themselves as 0.K. persons, working to overcoat the problem, relaxing, and
feeling success, maybe for the first time, in reading and spelling.
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I mentioned the time consumed, and denied the identified children for training as
detailed in their I.E.P."s, when resource staff must take time out to test and do
"work-ups" on new referrals. Sec. 14.30.212 paragraph (3) provides for a psycholo—
gist (and further down in line 16 the phrase "or other evaluator™ is added). At
first | questioned this provision for evaluation and for the child study team. Upon
further thought, | realize that this support would (a) provide a better work up on
the children referred, and would (b) keep resource people on the line teaching, which
is especially important in dealing with handicapped children. Consistent training
regularly apolied pays dividends in success foi these students. A psychologist, OR
a "psychometrist" (tester) would render a real service. Actually, a district of our
size could possibly use two. This relates to Sec. .041 on p. 1, of course.

Sec. 14.30.218. MAXIMUM CLASS SIZE FOR AN INTEGRATED CLASSROOM. This section ad—
dresses the matter of expecting the regular classroom teacher to be a part of &he
providing team, with special assignments appropriate to the handicapped children in
her room (or his room!) Vera Gazaway remarked that special programs could be elimina—
ted if elementary teachers could have classes of no more than fifteen children. The
whole beaurocracy of the right to education for ell the special needs of children
would be superfluous- IF, Well, that"s utopia. With the resource team assistance,
a class size of 20 for K through third grade, and of 24 for grades 4 through 12 1is
quite reasonable. It is important to hold class size to a manageable and not over-
stimulating level when handicapped children are mixed in with the others. AND IT IS
IMPORTANT to mix in the kinds of children I"m talking about. They conquer handicaps
much faster with peer models who are normal PROVIDING the support services are there
from not only resource staff, but also from a not-harrassed classroom teacher.

The weight factors in this section intrigue me. They would serve as a guideline
to insure that a classroom teacher did not get half of her twenty from the special
ed. category, which would subvert the purpose of mainstreaming. 1°d like to see a
trial of this sort of formula. None of this has to be written in blood. If any of
it proved unwieldy in practice, further legislation could refine it.

Moving on to Sec, .219. CLASS SIZE, for special ed. classes, such a limitation
would surely give the time to increase services to the special ed. children being
served. | think, though, that Section 1. AS 14.17.041(f), Special education
schedule, which gives the ADM-FTE would have to be based on programs provided and
not on "pupils” or the numbers wouldn®"t come out right. For example, were | limited
to 20 children instead of the over 40 1 now handle, 1°d be able to provide more
services to the 20, and in many cases | would then be spending twice the time with
some of the children. However, children who require one-to-one or very small-group
instruction, and who tire quite easily if kept on task too long would be difficult
to fit in to the present schedule. That"s probably not too clear to someone who is
not dealing daily with the problem. I°11 be glad to answer questions!

I haven™t mentioned the proposal for a new Division of Special Ed. because I*m not
convinced of its necessity. | think the present department could be staffed with
persons capable of complying with the law. I do think some "inservice" would be in
order because all of this is 30 new it appears to be confusing to those who are to
administer it. At least, we seem to hear contradictory directions coming from the
D.0O.E. and some of the pronouncements regarding testing are un-informed, to put it
mildly.

I haven"t mentioned the fiscal note, either, and 1 agree, it sounds excessive.
I haven"t seen a breakdown of just where those costs are coming from. It would be
helpful if your committee could identify a few important aspects of the proposal,
see what those priority items would cost, and consider those. | don"t think there"s
a special, ed. teacher in the state who wouldn™t be glad to help scale this bill down
to a reasonable fiscal requirement. We would like some clear direction in providing
full compliance with P.L. 94-142, which is certainly addressing a real need.



I"m taking a lot of your time, Charlie. You"ll regret having asked me to write!
One parting item: programs for the gifted. |In P.L. 94-142 and in our state regs
the gifted program is one of the special ed. categories. It operates under some
very stringent rules. Here we have one teacher handling the program for the gifted
for all three elementaiy schools. There is no such program in either the junior
hi*i or the high school. Because the gifted child is included with the handicapped
children in the regs, 1"m assuming that someof the provisions of HB 848 which pro—
vide for more teacher time for students willalso affect the program for gifted
children. In the weighting chart, a gifted student is rated 1.5, so this bill
is intended to provide more services to these often neglected children, as well.

I believe a lot of parents of gifted children will appreciate this fact.

Thank you for getting to the end of a dissertation which 1 hadn"t intended to be
so voluminous when 1 put the first sheet into the typewriter. And thank you for
your concern, for listening to teachers, and for seeking out information from the
persons who deal daily with the problems of helping all sorts and conditions of
children to learn. We know that you and your committee are spending long hours
agonizing over issues such as this one, and whatever the outcome, we appreciate
the time and effort each of you invests.

Sincerely yours,

Constance F. Griffith
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Synopsis

The Supportive and Special Education Project (Handicapped Personnel
Preparation) submitted by the University of Alaska, Fairbanks is directed to
the training of teachers of "mainstreamed” handicapped pupils (those receiving
regular classroom placement with specialized support services). Upon com-
pletion of the training, these teachers could serve as instructional models
in both elementary and secondary schools and in private non-profit pre-
schools. In addition, the Project includes provision for training parents to
deal positively with their handicapped children and (if the parents wish) to
serve as volunteers in classrooms.

In the initial year, the Project will be limited to the Fairbanks North
Star Borough located in Interior Alaska, with planning and coordination of
future rural participation through two nearby Rural Educational Attendance
Areas (Yukon/Koyukuk and Yukon Flats). In the second and third years,
training wilt be offered in rural villages in the area served by the Northern
Regional Resource Center (see Appendix ).

Currently, no continuous training program for hanidcapped personnel
gxists in Interior and Northern Alaska. This area includes the main campus
of the University of Alaska and the State's second largest city, as well as
over a score of small, isolated rural villages only accessible by moans of
"bush" aircraft. This Project, therefore, is a vital segment of the "Alaska

State Plan for Exceptional Students".

This Ptoject has two major components. First, the Project will provide
Inscrvlic.e and preservice training for educational, recreational and allied
medic; | professionals which will enable them to:

1. understand the educational, emotional, social, and recreational
needs of handicapped children, and

2. identify children who may have handicapping conditions, and

3. execute educational assessments of the abilities and deficits of
handicapped children, and

f\. design and implement educational programs for handicapped children
within the framework of a regqgular classroom program.



Second, the Project will provide information and training to parents who
have handicapped children. This training will enable parents to:

1. understand their children®s educational, recreational, emotional
and social needs, and

2. make appropriate use of available resources, and
3. advocate for their children®s rights, and

4. give and receive support in the complex task of parenting a
handicapped child, and

5. when desirable, serve as volunteer aides in classrooms.

The Project is designed to be comprehensive in the sense that it will
provide appropriate educational offerings for Fairbanks North Star Borough
parents and professionals through evening courses, meetings, newsletters, in-
service training sessions, workshops and institutes. The primary focus will
be on parents of handicapped children 0 - 11 years of age and teachers of
children 3-11 years of age. Whenever possible, parents and teachers of older
school-age children also will have access to appropriate educational activities
through this Project.

Each participant will be able to set and schieve his/her own goals and
pursue educational opportunities which will meet his/her needs. A complete
program leading to certification in Special Education will not be offered
initially. However, close coordination and eventual articulation of credits
earned with the M._Ed. program in Special Education (available through the

University of Alaska, Anchorage - see Appendix ) are expected.



Interior Alaska: Conditions & Needs

The Fairbanks North Star Borough, located slightly South of the Arctic
Circle, has a population of over 50,000 people and a land area somewhat larger
than the State of Rhode Island. It contains the State"s second largest city,
Fairbanks, with an population currently approaching 35,000. Fairbanks is the
location of the main campus of the University of Alaska, where this project
will be located.

The area climate, characterized by warm, dry summers, damp autumns and
long, dark winters (temperatures often remain colder than -40= F for periods
of a month or more) contributes to the development of several handicapping
conditions. Partly as a result of the climate, otitis media is endenmic,
resulting in a higher than normal incidence of hearing (and speech) disorders.
In the urban core, the extreme cold traps automobile exhaust and other
atmospheric pollutants, resulting in record levels of carbon monoxide and
tetra-ethyl lead concentrations in the air. These conditions have effects on
the developing organism which are only now being studied by the Arctic Health
Research unit. It is hypothesized that several of the developmental disorders
observed in Fairbanks schools may be due in part to early exposure to these
atmospheric pollutants.

High population turnover (a majority of the local population has been in
the area for less than five years), small, crowded housing units and restricted
mobility in the dark, cold winter all too often lead to sustained emotional
pressures within the family unit. These pressures frequently have adverse and
potentially handicapping effects on children. If a child already has an
organic handicap, the local climate aid living conditions make it extremely
difficult for families to cope constructively, find available resources and
locate a supportive network.

According to doe Rielski, Director of Special Education for tlie Fairbanks
North Star Borough School District (FNSBSD), in the 1976-77 school year
approximately 1900 children were identified as needing either special placement
or special resource assistance. Figures for the current school year are now
being compiled. Approximately 85 professional staff employed by the FNSBSD

currently are assigned to work with handicapped children.



Project: Philosophy & Operation

This proposal seeks funding for a Supportive and Special Education
Project (non-degree, Personnel Training) to be offered through the School
of Education, University of Alaska, Fairbanks. In its first year of
operation, the Project will focus on enrolling Fairbanks public and private
school teachers of handicapped children (ages 3-11 years) and local
parents of handicapped children (iges 0-11 years). In addition, the
participation of personnel serving rural schools and villages (e.g.,
rural school teachers and health aides; will be sought. In the second and
third years of operation, it is hoped to extend training opportunities to
sites in rural areas in the Northern Region of Alaska (see Appendix "B").

The academic activities carried on under the project will include the
offering of 90 class hours (equivalent to two classes of 3 credits each)
per semester for three semesters (Summer 1978, Fall 1978, Spring 1979).

In addition, two 3-week summer institutes (equivalent to 3 credits each)

are planned. These classes and institutes will enable the student (parent
or teacher) to gain up to 12-18 credit hours over the 12 month period.

These credits can be (but are not required to be) counted toward Special
Education Certification and/or toward an academic degree (see Appendix "C").

On occasion, Special Education courses have previously been offered in
Fairbanks. Attendance at these classes ranged from 25-40 students. Tt is
expected that Iltere will be similar (or perhaps Increased) attendance at
training sessions offered through the Project. How many different people
take advantage of these training opportunities depends on the extent of each
participant™s needs. Some students may find that their informational needs
have been met at the conclusion of one class or training session. Other
students may take advantage of everything offered through the Project. By
accommodating a flow of students in and out of the Project, it is hoped
that students can realize their own goals in a relaxed and unhurried fashion.

Many of the non-classroom activities of the Project will be centered in
the Special Education and Support (SF.S) Library to be located in a section of
the School of Education Curriculum Library v.n the UAE campus. (It is
anticipated that many other Project activities will take place in schools,
tlu* public library, the Public Health Center, etc., for the convenience of

llie participants.) In the SES Library, materials, supplies and literature



will be available to students enrolled in the academic programs of this Project
and to parents and teachers of hand!capped children. The Project Coordinator
and secretary will have their offices located nearby, and many Project
activities will take place in the Library. Thus, the SES Library will provide
a focus for activities concerned with exceptional children in Northern Alaska.

Requests received by the School of Education and Tanana Valley Community
College indicate that there is a great deal of local interest in topics
relating to Special Education. The specific course titles to be offered in the
academic portion of the project cannot be specified in advance (see "Contents
of Course, Workshops & Institutes™). The range of initial course offerings
will be determined by:

1. the parameters of the "Alaska State Plan for Exceptional Children"”

2. an ongoing survey of training needs within the Fairbanks North
Star Borough School District as shown by the current and short-term
projections of "mainstreamed” handicapped children actually
enrolled

3. the self-perceived training and support needs of parents and
teachers of "mainstreamed" handicapped children as demonstrated
by their response to outreach activities undertaken by this
project

The courses and praetlca to be offered under this Project will be consistent

with the following statements of Goals and Objectives:

Goals. 1.To provide t"raining in the emotional, social, educational and
recreational needs and capabilities of handicapped children

2. To provide training in the early and initial Identification of
handiinpped chi 1dren

Objectives: a. The Project will make training available in Ilie
early 1identification of the ycung handicapped
child (0 - 6 years of age) to parents, educational
personnel, allied medical personnel, recreational
personnel and other Interested individuals.

b. The Project will make training available in (lie
Identification of the school aged handicapped
child (3 - 11 years of age) to regular teachers,
Special Education teachers, SI.D teachers, P.K.
teachers, administrators, allied medical personnel,
parents and other interested individuals.

3. To provide training In assessment of educal i.onal deficits and
assets of handicapped children



Objectives: a. The Project will make training available in
the techniques used to assess educational assets
and deficits of handicapped children (0-6 years
of age) to appropriate and interested individuals.

b. The Project will make training available in the
techniques used to assess educational assets
and deficits of handicapped school-aged children
to appropriate and interested individuals.

. To provide training in designinf individualized educational pro—

grams for handicapped children

Objectives: a. The-Project will provide training in designing
educational programs for the young handicapped
child to appropriate and interested individuals.

b. The Project will provide training in designing
educational programs for the school-aged handi—
capped child (6 - 11 years) to appropriate and
interested individuals.

. To provide training in techniques of teaching "mainstreamed"”

handicapped students in both ECD and regular classrooms

Objectives: a. The Project will provide training in teaching
techniques for "mainstreamed" handicapped students
in regular classes io appropriate and interested

Individun 1s.

b. The Project will provide training in teaching
techniques for "mainstreamed"” handicapped students
in PCD classes to appropriate and interested
Individuals.

. To provide training in Interdisciplinary Personnel responsibility

to the handicapped child

Objectives: a. gﬁgicl) e%[twllolﬁ rrFkg raf?nlnLﬁ aval b;i@'ﬁ’r:”s{'ﬁioiﬁies
Droprige, pro THndiC caifdren,
?n?e'ﬁlesgegv I?ndﬁ ?J/a appppropnae at

. To pro 'd areptal trajnin opriate educational Instruction 6
e A N tructi

Object ives: a The Project will row rent aining hrough
g A%*yiwaei%@? i @é{ﬁ 2t
VoUGh ‘2ccee I|e f|brg

8 To rlc():\éuljgngar n&ﬁjalnme% In definition of due process and



Objectives: a. The Project will provide courses in the definition
and implications of due process for appropriate
and interested individuals.

b. The Project will provide training for parents
through speakers at PTA, CF.C, ACLD and Orton
Society meetings; newsletter and newspaper
articles; and small group discussions.

To provide parent and other volunteers with training in the
provision of needed services and support for the handicapped
child.



CuntonL of_Courses, Workshops & Institutes

The Fairbanks North Star Borough School District (FNSBSD) has recently
initiated a Staff Development program under the leadership of Mr. Lee Clune.
A part of this program is the identification of the educational needs of
teachers employed by the FNSBSD. It is anticipated that these assessments
will not be completed before March, 1978. Planning of specific course content
prior to completion of these surveys would be premature. The following is a
list of course offerings in the University of Alaska, Anchorage Special
Education curriculum (see Appendix for course descriptions). Any of these

courses could be taught through the Project 1in Fairbanks.

Ed 460 The Exceptional Child (3 cr) 1 Ed 675 Methods for Education
Ed 471 Issues & Trends in the Handicapped @ cn
Special Education @3 cr) , Ed 676 Genetic & Neurological
Causes of Mental

Ed 475 The Handicapped Pre- Retardati
School Child @ cn Sraraarion ¢
" Ed 677 Counseling for

lid B8o Education of Culturally Exceptional Children G cr)

Different Youth (3 cr)

Ed 481  The Mentally Retarded , Ed O8A Methods for the Mentally

Child in the School G cr) Retarded:  Music (t cn
, - . Ed 678B Methods for the Mentally
Ed 482
d The Maladjusted Child (3 cr) Retarded: Art @ cn
Ed 484 Co nical ion Disorder
nmunt ron ©is s G " Ed 6/8C Methods for the Mentally
Ed 486 Curriculum Matnrials Retarded: Physcial
for Special Education (3 cr) Education @ cr)
Ed 604 Diagnosis 6 Correction Ed 679 Assessment & Planning
of Reading Deficiencies (3 cr) for the Retarded (3 cr)
Ed 605A Reading Lab - Elementary (7- cr) " Ed 680 Theories of Learning
Ed 605B Reading Lab - Secondary (7 cr) Disabilit ies LY
Ed 606 Reading Clinic G cr) , Ed 681 F9e|n] Cultural Deter—
minants of Mental
Ed 607 Reading in Secondary Ret ardation (3 cr)
School
choots G cn " Ed 682 Diagnosis of Learning
Ed (.09 Slingcrland Workshop: Disahilities (3 cr)
Begiunin
9 g (6 cn) , Ed 683 Remediation of Learning
I'd 610 SiLngerland Workshop: Disabilities (3 cr)
Tnl ial _ i,
nlernedi ate (6 ¢ g4 684  The Gifted Child G cr)
kI 611 ig;;gi;; nd Workshop: 3 cn) Ed 685 Psyehologlcal Aspects of
Learn ing l)is.ah>lities (3 cr)

" Ed 689 Behnv ior Modi fieation:
Special Education (3 cr)



In addition, the Project would have the capability of developing new
courses, workshops and institutes addressing a variety of appropriate topics
(e.g., "Social and Emotional Factors in Mainstreaming", "Parent-Teacher
Teams in Educating Handicapped Children"/"Cooperative Advocacy for Handi—
capped Children™). Again, the specific topics to be included in these
educational offerings cannot be finalized until the FNSBSD Staff Development

surveys have been completed.



Project Staff & Resource Persons

Under the general supervision of the Project Director, actual, day to day
planning and implementation will he carried out by a (1/2 time) Coordinator.
At least two part-time instructors will be involved in course development and
teaching. Additionally, the proposal calls for the employment of n consultant
responsible for the design and conduct of two, 6-week summer institutes and an
additional consultant for parent program development.

The Director of the Project will be Dr. Charles K. Ray (University of
Colorado 51, B.A.j Columbia University 55, M.A.; "59, Ph.D.). Dr. Ray
currently is Dean of the School of Education at the University of Alaska,
Fairbanks. The Project Coordinator has not yet been selected.

Instructors for the courses to be taught under this proposal cannot be
firmly identified until specific course needs have been determined in con—
sultation with the local School District and relevant parent groups and service
agencies. It is expected that at least two Professors in the field of Special
Education who are currently on the faculty of the University of Alaska, Anchor—
age will be available to assume some of the instructional duties. These
Professors are:

James M. Hotchkiss. University of Wichita "53, B.A.;

University of Southern California "66, Ph.D.

Marilyn K. Johnson. University of Arisona %66, B.A.;

"68, M.F.d.; Ed. Specialist "73.
It is anticipated that additional, well-qualified part-time faculty will be
recruited locally.

Project pre-planning was undertaken by:

Michelle Bartlett. Washington University "67, B.S.;
St. Louis University "71, M.A.

Phyllis Gish. Kansas University "57, R.S.

Niilo Koponen. Wilberforce State "51, B.F.d.; Harvard
University "66, Ph.D.

Constance K. Smith. Crinncll College %63, B.4.;
Cornell University %67, M.S.

Nancy Witte. West Washington State College "68, B.A.;
University of Oregon "73, M.S.



Di sjjemination and Informatlon Exchange

The "Alaska State Plan for Exceptional Students" states that:

The State Department of Education will form a Special Education
Training, Support and Coordination Center (SETSCC) to provide
training, support, and coordination among the inservice/preservice
training agencies of the State. SETSCC ... will organize, pro—
vide technical assistance and agreed-upon support for a state—
wide Consortium Network (CN) of all inservice/preservice training
agencies who agree to participate. Invited to join the CN will

be 3 Unversity of Alaska senior colleges.

The University of Alaska, Fairbanks is one of the senior colleges referred
to in this section cf the State Plan.

Knowledge gained and materials developed under this project will he
disseminated through two principle channels. The first channel will be the
development of a demonstration Special Education instructional library for
local and Regional use in the Education Curriculum Library at the Fairbanks
Campus of the University of Alaska. This library, consisting of materials
and supplies oriented to inservice use by teachers, parents and volunteers
working with "mainstreamed"” handicapped children, will have a continuing
eimpact far beyond the time limits of the project funded under this proposal.

Broader dissemination will, be undertaken through 1lie Consortium Network.
As the "Alaska State Plan for Exceptional Students" states,

The SETSCC will actively coordinate with SKA Department of Develop—
ment and Dissemination and the five Regional Resource Centers in
utilization of Project A-TIP (Alaskan Talent, Information, and
Promising Practices) in efforts to acquire, maintain, and dissem—
inate significant information derived from special educal ion-
related educational research and demonstr.it ions and to promote

the adoption of promising practices and materials derived from

such research and demonstration.

It is anticipated that the development of materials 1in other areas of
Alaska will be available to this project, through participation in the

Consortium since the State Plan projects the development of

A Functional and Accessahle Pool of Appropi iate Inscrvire Training
Materials: Under SETSCC leadership, writing, adapting, contracting
for, modifying, and otherwise developing instruct ional materials
will provide an inservice training, modules and materials pool for
use by all participaling CN agencies and by appioved LEA liainers
via associat ion for CN agencies.



Program Kvaluation

Tlie effectiveness of this project can only be determined by tlie long term
contribution made by participants to the amelioration of the problems faced by
handicapped children-in Interior Alaska. Civen the modest scope of this proposal,,
therefore, no rigorous evaluation scheme can or will be proposed.

Nevertheless, valid short-term measures can and must be made.Questions to be
answered in asimple evaluatory scheme would include:

1. What proportion of tlie target professional staffin theFairbanks North

Star Borough Schools participated in the training provided under this
proposal?

2. What proportion of the target population of parents of handicapped
children in the area participated in the training provided under this
program?

3. In what ways was the education provided to handicapped children in the
target area improved by the training provided under this program?

4. Does the project have a potential for continuingimpact?

It is proposed that: A - (in response to 1 1 2 above) that a minimum par—
ticipation level of ?5 professional personnel and of 20 parents be setas a goal ,
and that B - 1ihe Fairbanks North Stqr Borough School District be asked to judge
tlie immediate (first year) effect of the training and support services provided by
the project on the learning experiences of "mainstreamed" handicapped children
in response to question 3, above.

Finally; Question Four, above, would require positive responses to the
following: 4A) At the close of the project, lias the second years project been

adequately planned to involve personnel serving rural schools In
the Northern region.

4B) Has the consortium Network proposed under the state plan, or some
equivalent mechanism, been set up with the part ic lpation of
personnel involved in this proposal and to what extent has this
project®s progress been disseminated through the Network?

4C) In reviewing Ibis project, (at the close of year one) does the
State Department of Ilducat ion consider the project to have made
an effective and adequate contribution toward the effectual lon

of the "Alaska Slate Plan for Exceptional Whildien"?



COMPONENT (S)

SECTION A -

BUDGET CATEGORIES

DEGREE PROGRAM(S). NON DEGREE OR CERTIFICATION PROGRAM(S).
OTHER COMPONENT(S) O'or tin .\e project coi:i/ion>iit.\ svrpnniinlly I n, v

sub-Cotnpoinntx ljy title)

Non-Dccjree

*Non-Degr
Program
Professio

Personnel (salary & Leg\é?lefl tS) $ 28221

Fringe Benefits

T NIVCI

Equipment

Supplies

Contractual

Student Financial Assistant e

Consultants

a) Personnel Increment

other b) Services

Total Piicct Charges

Indirect Charges (5" masimain)

TOTAL

Sr1 11ON A I XI "I ANA TIONS

5052

5055

1223

2250

3750

2662

1388

A060]

3968

$ 53569

Program

lal Parents

s 9407

1684

1685

407

750

625
887
462
15907

1273

$17180

S

4.

5.

6.

TOTAL *

$s17,628.00

6,736.00

6,740.00

1,630.00

3,000.00

4.375.00
3.549.00
1.350.00
65,508.00

5,241.00

$ 70,749.00



PROJECT
COMPONENTC.)

Degree Progrnm(s)
N'on Degree or Certification

Prograin(s)

Other Component(s)

TOTAL

SECTION C - BUDGET

on FOIIU HM7. /111

ESTIMATED
UNOBLIGAT ED FUNDS NEW OR REVISED BUDGET

FFDtRAL tION-FEDERAL FEDCRAL NON- Ft'DERAL TOTAL
(0) (> icj (*1) (») m
% $ S S
69,777.00 10,197 00 79,769.00
; S69,777.00 $10,192.00 S79,769.00

ESTIMATES OF FEDERAL FUNDS NEEDED FOR BALANCE OF THE PROJECT

K10
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74 i1
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70

50

120
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9%5% 80

all 75 all

I
TOTAL ENROLLMENT

155
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TAIL.

it - - e Art
PO. " e *iT>L

Project Coordinator

Part-time Instructors

Secretary

8% Increment

OE FORM DM'/, </m/

I ; Im|»*-a lie*. CfeCC"a- 1T*F }

A1

LE W >
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A . Personnel Services (@D
% of
Full Time Salary

Project Coordinator 50% $17,303
Part-Time 90 hrs. of 10,584
Instructors instruction

per semester

for 3 semesters
Secretary 50% 6,822

Increment 8%

TOTAL Personnel Services

B . Contractual Services
Consultants for Summer Institutes

Three weeks - 7/78

Three weeks - 6/79

Consullant for
Development;

Parent Program
one week -9/78

TOTAL Contractual Services

C. Travel
Project Director - one id. trip to
Natll Conference on East Coast
Transportation
Per Diein (4 days @$35 /day)
Consullants (3)
Transportation
Per Diem (48 days @ $35/day)
SpeciaEiEd. Instructors from Univ.
of Ala a in Anchoraje - one rd.
Lrip/woek for 10 weeks
TOTAL Travel
* §10.6% of colurnn (1)
** 17.9% of columns (1) & (2)
***  15.9% of column (1)

(2)

Leave

Benefits

$1,834*

1,085**

$

3)
Staff**

Benefits

$3,426

*

$1,875
1,875

625

600
14 0

1,800
1,680

2,520

1,895

1,415

Total
Sal. _&Jen

$22,563

12,479

9, 322

44 ,364

3,549

$47,913

$4,375

$ 6.740



D. Services

Advertising

Xerox

PrinCing

Freight & Postage
Phone

TOTAL Services

E. Equipment

Desks (2)
Chairs (2)
Typewriter (1)
Calculator (1)

TOTAL Equipment

F. Supplies

Instructional
Curriculum
Office

Supplies

Supplies

TOTAL Supplies

Total Direct Costs

Indirect Costs (8% of Direct

TOTAL FEDERAL SHARE

TOTAL INSTITUTIONAL SHARE™*

* Audited overhead
Institutional
to Federal

rate “° 37.8%

share equals overhead
Share ($14223 - 5241 - $8,982).

Library Acquisitions

Costs)

of salaries &
rate

less

$1,000
225
250
175
200
$1,850
550
220
700
160
$1,630
$ 300
2,500
200
$J,000
$65,508
5,241
$70 /79
$ 8.982

leave benefits a $14,223.
indirect costs charged






Map of the NORTHERN REGIONAL RESOURCE CENTER AREA
showing the Fairbanks North Star Borough (project
year 1) and the Northern Region (project year 2).
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UNIVERSITY OF ALASKA, ANCHORAGE

Master of Education Degree Program with

Specialization in SPECIAL EDUCATION

Ed 627 3 Credits
F.d 460 3 Credits EDUCATION RESEARCH (3 +0)
THE EXCEPTIONAL CHILD (3+0) ' . . .
Techniques of education research; selection of
Characteristics, identification, diagnosis and topics and problems, data gathering, inierpreta-
remediation procedures for us." with exceptional tion and preparation of reports. Prerequisites:
children. Prerequisites: Ed 313 and prerequisites graduate standing in education,

thereto and junior standing. T'-is is the intro-
ductory course for the area of special education.

*d 687 Credits Arranged

ADVANCED PRACTICUM: SPECIAL
Ed 680 3 Credits EDUCATION
THEORIES OF LEARNING Provides supervised field experience with

exceptional children in Anchorage area facilities.

DISABILITIES (3 +0) Students will be assigned to work with children
Interdisciplinary contributions to the develop- in the area of specialization. From 15 to 30

ment of the field of learning disabilities includ- hours per week in lire facility me required. Pre-

ing familiarity with a wide spectrum of theories requisite: students must be in the final phase

such as educational’)’ oriented concents, per- of their programs and have instructor per-

ceptual motor systems, multisen.’oiy systems, mission.

language systems, psycholinguistics approaches,

noi ro-psyrhological concepts, and psythody-

narnic theories. The concept of spciific learning

disabilities will I>c developed by definition, Cd 697 Credits Arranged

probable cause, and characteristics of learning- Ed 658 Credits Arranged

disabled children An,overview proceeding ftorn THESIS

evaluation to instruction will include diagnostic

lead ing, newer approaches to reading and Thesis as diluted py graduato committee.

spe ..ililed methods to prevent.and remediate Prerequisite: I'd: 127.

deficits in social, mental and physical develop-

ment

plus electives to total 3G credits



UNIVERSITY OF ALASKA, ANCHORAGE

Cortj fication Program

"Core"

Ed 460 3 Credits

THE EXCEPTIONAL CHILD (3+0) '

Characteristics, identification, diagnosis and
remediation procedures for use with exceptional
children. Prerequisites: Ed 313 and prerequisites
thereto and junior standing. This is the intro,
ductoiy course for the ana of special education.

Ed 471 3 Credits

ISSUES AND TRENDS IN SPECIAL
EDUCATION (3+0)

A ctiliral analysis of the current trends af-
fecting special education programming across
the country and in the state and local commu-

nity. Includes an indepth review of the literature

describ j trends and participation by local
individuals in issues pertinent to the Alaska
communities. Exposure to private and public

agencic available to and for
sons In Alaska is included in

handicapped per-
this course.

(optional)

in Special

Ed 407

Educ

Courses

ation

Ed 486

CURRICULUM MATERIALS FOR
SPECIAL EDUCATION (3 10)

Provides both extensive and intensive knowl-
edge of and experience with, instructional mate-
rials intended for use wuth exceptional children.
Students will study, use, and learn how to
critically, evaluate materials at the Special Edu-
cation Instructional Materials Center of Hubbard
School. Methods foi designing special curricular
activities around behavioral objectives and
various evaluation techniques will be presented.
Kd 384.

3 Credits

Prerequisite:

Ed 689 3 Credits

I3EHAVIOR MO DIF-1ICATION: SPECIAL
EDUCATION (3+0)

Themi tieal basis of various behavioral theories
of classroom management are covered. Several
projects using behavior m.magemi nt principles
with thildrci are required Students must have
access to childien or class 'oms or work with
children in local institutions.
Ed 693
Ed 694

Credits Arranged
Credits Arranged

Credits Arranged

PRACTICUM IN SPECIAL EDUCATION

Provides
children

field
in various

experience

with
facilities in

exceptional
the Anchorage

area. Students will work with children who have

communications, oinoti mnl, organic, and medical
problems and with children who are mentally

IHorded From two to
spent in each

fiom 13 !fi loans
teiluisite 1.43S1 or

with Ed 384.

per week

three weeks will be

institution. A time commitment of

is i Wllll<n Pic-

may be taken concuiienlly



Courses Required for Certification in Speciality Area of

LEARNING DISABILITIKS

"Core"™ Courses plus

Ed 482 3 Credits
THE MALADJUSTED CHILD (3 + 0)

Covers.the causes of maladaptive behavior in
children and presents effective strategies for
teaching these children. Functional and o'gnnic
causes will be reviewed along with the major
explanatory theories. Tht effects of home, school,
and society and pruccdures and methods used
successfully in special and regular clasrtoorns

in other areas will be discussed. Prerequisite:
Ed 384.
Ed 463 3 Credits

THE PHYSICA! LY HANDICAPPED
CHILD (3 4-0)

Covers the psychological and physical prob-
lems of children with organic disabilities. In-
cluded in this category are impairments of the
central nervous system, cerebral palsy, epilepsy,
andfor muscle, joint or bone disabilities. Also
included will he children with chronic medical
problems. Prerequisite; Ed 384.

Ed G04 3 Credits

DIAGNOSIS AND CORRECTION OE
READING DEEICII NCII S (3 10)

N.iluio of the loading pro'ess; emphasis on
psychology involved in direeining reading ditfi-
ciiltics, testing pmgiams to ascertain specific
disabilities in readiness, vocabulary, word-
altack, comprehension, speed and airmacy, spe -
cific Mipgojtions for their eoneelinn; newer
approaches to leaching mailing Pmicqgnisites:
Ed 40!) and exprihmo in the le.idling of tearl-
‘ag (In conjunction with Ed 605. Heading I,.d>.)

Ed 676 3 Credits

GENETIC AND NEUROLOGICAL

CAUSES OE MENTAL RETARDATION
(3 +0)

Clinical conditions of genetic or neurological
origin which may result in learning or physical
disabilities ol various kinds. Basic genetic prin-
ciples and their relationship to learning, physical,
and mental handicaps will be discussed. Empha-

sis will be given to common clinical synarumca
which can be recognized by classroom teachers
and other professionals and which suggest
alternate educational strategies or need for a
medical referral. The class will include lectures,
disci, .tion, movies, film, slide, and field visits.
Prerequisites: Ed 384 and ED 482.

Ed 680 3 Credits

THEORIES OF LEARNING
DISABILITIES (3 +0)

Interdisciplinary contributions to the develop-
ment of the field of learning disabilities includ-
ing familiarity with a wide spectrum of theories
such as educational’)’ otienled concepts, i>er-
ceptual motor systems, multisenrory ryslcrns,
language systems, psyrhulinguistic approaches,
m-uto-psychologieal concepts, and psychody-
narnic theories. The concept of specific learning
disabilities will bo developed by definition,
probable cause, and characteristics of learning-
disabled children. An overview proceeding fiom
evaluation to instruction will include diagnostic
teaching, newer approaches to leading and
specialized methods to prevent and remediate
deficits in social, mental and physical develop-
ment.

Ed 687 Credits Arranged

ADVANCED PRACTICUM: SPECIAL
EDUCATION

Provides supervised field experience with
exceptional children in Anchorage area facilities.
Students will he assigned to work with children
in the area of specialization. From 15 to 30
horns per week in the facility aie leipiiied Pre-
requisite: students rilU't he in the final phase

ol their piogiamn and have iiislrvictor per-
mission.



Courses Required for Certification

MENTAL RETARDATION

"Core" Courses plus

Ed 481 3 Credits

THE MENTALLY RETARDED CHILD IN
THE SCHOOL (3+0)

Provides a basic understanding of the retarded
child in an educational setting. Emphasizes the
role of education of handicapped persons, tire
importance of early intervention, and consider-
ation of such issues of labeling and the treat-
ment of culturally different students. Includes
an overview of characteristics, definitions and
prevalence of various educational handicaps as
well as their social, psychological and medical
correlates. Prerequisite: 384.

Ed 677 3 Credits

COUNSELING FOR EXCEPTIONAL
CHILDREN (3+0)

Presents theories and techniques of counseling
the mentally retarded child. Also introduces
procedures for assisting parents of mentally
retarded children and other professionals who
woik with the mentally retarded. Covers school,
family, vocational and perional problems con- ,
fronting the menially retarded child and his
family. Prerequisites: Ed 38-1 and 481,

Ed 675 3 Credits

METHODS FOR EDUCATING THE
MENTALLY HANDICAPPED (3 10)

Presents the principles and methods for teach-
ing mentally handicapped elementary and sec-
ondary students. Class participants will practice
developing appropriate instructional programs
for leaching mentally handicapped students
communication skills, arithmetic skills, and so-
cial and vocational competencies. Vniious meth-
ods including unit instruction, clinical teaching,
woik/study programming, and programmed
instruction will he explored for teaching the
mentally handicapped student. Prerequisites: Ed
384 and Ed 481.

Ed 607

in Speciality Area of

Ed 678A 1Credit

METHODS FOR THE MENTALLY
RETARDED; MUSIC (1 +0)

This course presents theoretical background
of uses of music in the education of the mentally
retarded. Practical experiences using music and
music thers,iy demonstrated. Opportunities for
applied work with handicapped children will
be provided. Prerequisites: Ed 384 and 481.

Ed C7BB 1 Credit

METHODS FOR THE MENTALLY
RETARDED: ART (1+ 0)

Covers methods and materials for teaching art
to mentally retarded elementary and secondary
students. 'Hie class will explore strategies, ma-
terial characteristics, and activities for the
enriched experiencing of the mentally retarded
through art with emphasis on Die tcaching-
thernpy process for physical and mental growth.
Prerequisites: Ed 384 and 481.

Cd 678C 1 Credit

METHODS FOR THE MENTALLY .
RETARDED; PHYSICAL EDUCATION
a+0

This course presents theoretical basis fcr a
planned physical education program. State and
community resources in recreation will be
covered. Curriculum development and practice

in the implementation of special curricular
physical education methods will be emphasized.
Prerequisites: Ed 3§f¢l and 481.

I d 679 3 Credits

ASSESSMENT AND PLANNING FOR
THE RETARDED (3i 0)

Students will develop individual and group
instructional programs based upon a complete
assessment of the indiviounl(s) to be taught.
Assessment measures to be mastered include
individual intelligence tests (WISC, Peabody,
etc,), academic and social living assessment
measures. This course is restricted to those who
have completed half or more of their program.
Instructor peimiision required for admission.

Credits ‘'t/ranged

ADVANCED PRACTICUM: SPECIAL

EDUCATION

Provides supervised
exceptional children

experience with
in Anchorage aiea facilities.

Students will he assigned to woik with children
in the area of specialization. From 1li to 30
hours per week ill the facility ate requited. Pie

leiplisrle students must
of their programs

mission.

life final ph.n
in trntlor per-
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Ed/Art <:j 3 Credits
CURRICULUM AND INSTRUCTION IN
SECONDARY ART (2¢D)

vis, sco;*?, y.*qu<r.ie. and presentation
of -rt «aj;enenec. at secondary level. rcc-
or.rr,. r. :vd practice.. mot:vai.onM. and cvaa-
t.ve a-."vc’x PnTiqfmuj; A minimum of 18
hours *. required an courses. Ed 313 and pre-
rtg-.v."tx tr.erclo.

Ed M 3 Credits
FOUNDATIONS OF VOCAT IONAL
EDUCATION G*0)

A/ , ) of the v/ual ar.d philosophical roots
of w... id.c..non if. America and public
pol.t> « *a rr pvfr.v to ir™ n*-d fur an educated
labor fw*.r Tr.c r*N\*r.| .p vf vocational, tcch-
.abon *= genera) education

r.cah w7 i;<c.ai t:.
«n<d  * re*por«*ihiht) of j.ibl.c education in
a u<logical I0C.ety.

Ed M 3 Credits

PUBLIC SCHOOL ORGANIZATION,
CONTROL, AND SUPPORT (3-0)

Fe. it £F v, Uol
L e

..it,. » », L federal,

.iﬂ. public
i r ’ Aty N -
ctrn
Ld as; GCrrdiis

STUDENT TEACHING — SECONDARY

i iE," & Mooy stk oF
e\ *Aize area a;.prov»«. r.y y.p Department
-f U. » Tre de jrteer..may limit rvftis*
trr . rin.r.e. . T*nt< jrvr.i*.* the
r. o B Xrorr «r.d cancel

-r o/ \ “un -*t.-.factory
wo w1 Se o, *iT.«rt. i admtX-

a. <r,g "\t bv t-kcn con-

[ SR V] L |

eifft =/ w.;n H

cd 4.; 51 9(:>>fdiis
STODENT TEACHING — ELEMENTARY

1 M,«7 e * _*N . *e COF.v'kU of 4

o

f.ftecn-week semester of full days in the class—
room ol the elementary schools approved by the
Education School. Experiences include: obser—
vations. teamine w «lli host teacher and/or other
team members; planning and conducting; indl-
v.dualized instruction; organizing plans for
grouping to meet varying needs of children;
daily critique of performance hy ho»t teacher:
weekly supervision nnd post-confcrtnee with
Umvcré&ny supervisor; .and weekly seminar
meetings of oh student tc, enera with University
faculty members. The classroom experience in
the elementary school is designed to progress
through the full range of teaching responsibili—
ties of tin elementary teacher in a typical school
s.(nation. Piireginsitex: n*e admission to student
leucliing requirement.

EC 4G0 3 Credits

THE EXCEPTIONAL CHILD (3*0)

Ch.iradiristics, identification, rlngnojis arid
rcrm citation prnrcdurea Ior u~r - ilh exceptional
children, Preref|in«ites Ed 313 and prerequisites
thereto and junior Munrl ng This I% Hic
duuory courw for the men of special education.

.v.ro-

cJ4arl 3 Credit!
ISSUES AND TRENDS IN SPECIAL
EDUCATION (3+0)

A critunl analysis of the currrnt trends tif—
fintiniT special education proiyimrning ..cross
the country and in the stale and local commu —
nity Includes an indrpih review of |Jie literature
trends and participation by Joc.il
m iitucs pertinent t» the Ahi‘ka

communities F.xpoiun* to pnv.de .mil public
agencirs available to and foi handicapped per—
son*. in Ala>ka is irnluded in tins couise.

Ed <73 3 Credit!

THE HANDICAPPED PRE-SCHOOL
CHILD G+0)

Covers the objective*, pr.nnptrk, ar.d proce—
dures for dsve.op.ng pro-(chord programs Inr
the hnndi(..|>]iul cl.ml liav.c uridefMandiM,!* of
vr.dd tieveiiipmenl pre lec a d or.smn of (hr*
unvintative and cdiJc."bnn.il rote 0| pie-sfboul
pr .“rnmniin,! for die lu.n I™upped child Man-

Si-m*nt ttl.n.quee and » .Wi. nietb»d> for
teash.i.,; tin* pre-sil.uTt lianda.e.sJ*'r] rhibJ 1"*e-
I*MIiMle edual, pinntioi.al, and Academic
bihftviors arc dcsfiibcd. idcrerpiuite: Ed Jlil.

COURSE

EDUCATION OF CULTURALLY
DIFFERENT YOUTH (3+

Intero*iscip in.iry siuily of problems encoim-
lercu hv tcacliers in educating culturally atypi—
cal pupils. Consideration of pv. chulogical and
“ocial factors inherent in the educational procc"j.
Specific attention given to curricular improve—
ment ,.nd teaching strategics appiopriatc for
culturally different students. Prerequisites Ed
313 and prercqiusitcx thereto and junior standing.

Ed 401 30ait

THE MCNTALLY RETARDED CHILD IN
THE SCHOOL (3+0)

Pi ftvide* a liasic undrrAtandmg of Ilie reiartled
Chil » an cthiCAlion.il setting. EntphAMrcn die
Iitinl education uf bandtrapped iwrsotiv the
UMp..rtancs* of early intervention, and consider—
ation of such issues of labeling and the treat—
ment of culturally different atudcnts inrludcs
uii overview of chiirarletist cs, ilef.inuon* and
prevalence ol vanoua educational handicap*, as
well as their uocial, psychological and medical
correiatrs. Picn-quisite. Ed ."184

Cd 402 3 Credit!
THE MALADJUSTED CHILD 30)

Cuvi®it the cau«e» of maladaptive behavior in
children and presents effective strattg.es lor
tentiiing there riiddrei) Fuitclidluil an.) uigunic
cium' itill In reviewed aliing with the m.ijor
VMpl.Miolnry theories The effects of Itomi, n finnl,
«iiM hhiilv and piiiecduies and mclhrvU u*a“d
suree* sfully in specml and rieulAr ciukridtimji

Wr areas will be discussed Prerequisite:

Ed 403 3 Credit!

THE PHYSICALLY HANDICAPPED
CHILD @r0)

Cover* thc psycholagical and physical prvio-
lernv >d children with ingame (Inabilities In—
cluded in this category me Imii.iirrnentk id the
v'nji.d ne»vous sj ivm. icrvloal palsy, epih*p v.
Aful*or m. ,le, |(unt or hone divtbililivs Alsu
im hided will be vliddreii with chronic ined.cal
ptoldcins Prcrequistte. LkI3dt

DESCRIPTIONS

COMMUNICATION DISORDERS (340)

Covers the general field of comnumcat.on
disor.n-rs which mcludri the mtcrre.ateJ a-cas
of upc-ch, hearing, language, and vision Tie
psychological, social, emotional, and _pliv«.cal
problems that rhiidrvn with tie o ha.n .r» cn-
counter will be d.icu»cd Ltiolok.c.i) J.i;lorv.
d.aguoslic test* and procedural, and c-luc-horal

impl.cations will br covered. Prerequisite Eo
354.

Ed 486 3 Credits

CURRICULUM MATERIALS FOR
SPECIAL EDUCATION (3°0)

Pros u'.es ioth extensive and inUni.vf knowl-
edre of an Nexfiranee w,:h, ins*.rucliona*. mate-

.ntvtided for i;sv with exnjit oe.ai vfiietrvn
S:\uients Mil. study. wu*c. and i(ini haw ta
rri<isa*i> c\: te mater.ais at ihr«Sprv* al E*Ju-
ration (nstructsonal Materials Center of Hu", k.rd
School V.ethovii for designing spec.a] curricular
activities arnund lwhavmral on,vcbvcs and
various evaluation trdutiqurs will Lc presented.
Prcriqu.site E.1 3]

Cd 4B7 Crod t» Arranjfd
PRACTICUM IN SPECIAL EDyCATION

) ruv tiiex f expern ncx* with exrept.nhal
children in various facilities m tie An.i.oracc
area Sltltlcnh wili w# .-k with vitildrvn wi.o ve
ron.neinirat «n>, itncd al. organif. ar.J *r.r.}
p.*0l lecm O9ltvl will* children "ho ate mmulty
Erorn two tu thnc weeks will be
i.it in r 'l ins*iiutein A time commitment of
inin IL*-r s J"r week s isqu re., Prv-
recp.iMie I’\w»»r may I»c taken concurrently

will* 1.1384

.td@] Credit! Arrjng#(j

Ld 494 Credit! Arranyrd

SPECIAL TOPICS SEMINAR
Various subjects principally d.lgild study,

diiCUMton, ana research.

ol

r.d/rnq456 3Credit!

METHODS OF TEACHING ENGLISH
FOR THE HIGH SCHOOL (3#0)

A study tu assist futurv English tra."hers to
determine uhjcctivc! and to prepare plans to



implement thov* objective:, in ihe teaching 0|
language. composition, and literature.

Ed 633 3 Credits

SEMINAR: READING PROGRAM IN
THE ELEMENTARY SCHOOL (3t0)

Ti.c courv** ii liv.i."faxl lo provide Tor the
sarvny ar.d study of current literature an the
0| >Mtfaitiuit] methods anti rtuthrsg pro—
grams. M*-*huds d clmr.rint® programs and
instructional prncin,.-. to »iic.j<Je recent advances
w.ll b<* a major fotu". of the cour*c. Prerequi—
sitez.- Ed <P/rA and 4bJB.

Ed 604 3 Credits

D.ACNOSIS AND CORRECTION Or
E\CIES G+0)

@C(DA 2 Credits
READING LAB— ELEMENTARY (0*G)

V'ei./"S w,u> e cj.. d u<diii has Utn [lii dtif.iii
*» hd«mg ri.id.ng ..eins using listing and
t-;,*1 ter .ntijit. lo hr, fin"d
C'a.n :<v i-kin OI'.iy n. conjunct,on sent. Ld O(7 i

Cd CC5-B ? Cre«it»
READING LAD — SECONDARY (©+0)
Y.*ork.r.g ss.th a ci.. . w.vn , Iron 1"h-mihvd

having rvati.ng p.*i. .er.s uung testing mid
r-n.fj.al I». jti"j .e. a." ifi/pr.ate to hi* need
«CuT. t.e token on.y .m .onjunction w.th LdCGI.)

Cdt36 3 Credits
READING CLINIC @+0)
* ;ract.cvnt & learning the tcrh-

Y li.r c-aUotiKt ..ivi On rapy rci‘.irtling

LV jofr < i.nd harn.ng d;f:cul
<K\ T.mr nquireit v children flepvmts upon
e.ore available m a ..n.r stuabon Graduate

student Will ssut& witn ( to r*me«h.i) subjects

10

30 minutes per week. Limited enrollment based
upon rindent and staff evaluations. Prerequisite:
Ed G04 or its equivalent.

Ed 607 3 Credits

READING IN SECONDARY SCHOOLS
G+9

Designed to prepare teachers of reading ond
teachers of subject matter content area so that
they may be bi tter prepared to leach children
who have reading problems «r to act as reading
specialists in the area of remedial reading and
.tcce*eraied reading and lo he able to orgumrc
reading programs inthe junior and senior high
school (Workwr.n dsubject i>required for
30 minutes as Ed G03-02 Reading Lib.)

Ed 609 C Credits

SLINGERLAND WORKSHOP
(Begiming) 6+6)

This is an introductory workshop devoted to
the Simp.rrland Specific Multi-sensory system Of
teach ng reading, writing, ond spelling designed
for children who rued this particular delivery
xyr*em Thi* is the B*"lh Slinycriand adupta“mn
of *»e Orion «G.l.ingh.im System renmedj
method This course . designed lo J\m
failure in language arts.

Cci mo 6Credits

SLINGERLAND WORKSHOP
(Intemediate) G+06)

Vue iiitrrinedi.ilc wot I*shop devoted to specific
M*% | -*M-fiilhnghain) using
gvri.ind adaptation 07 the class*
rnont Emphasis on the comj* tem,y of teaching
and the SLD chi*nl ami using advanced tech—
niques and phonics v&<e]p». fixtensive training
will be given in ruiinmiklertng and evaluating
tin* SLD screening tests

Q6L 30eits
SLINGERLAND WORKSHOP
(Advanced) G*6)

A..v..need workshop (or reading, writing ond
Ip ng for chdlrcn with Specific Lmguagc
Disabilities ILifh teacher taking the cmn%r will
Pes required to spend 40 hours week assist ng
in the beginning vsoinsnop. Testing of chii.licti
Vsillt SLI) problems will be dealt with extvii-

COURSE

lively. Prerequisites: Only teachers having a
minimum of 12 credits in an SLD course will be
accepted in this course which is designed pri—
marily for those interested in teaching SLD
techniques.

Ed 612 3(iredit*

HUMAN RELATIONS IN EDUCATION
(3+0)

Development of attitudes and behaviors which
will help all those involved th education to deal
directly with the affective domain of learning.
Effective sending and receiving in communica—
tion will be studied nx well as techniques for
creating a positive communication atmosphere
for the profession.

Ed 622 3 Credit*
PHILOSOPHY OF EDUCATION (3+3)

Basie philosophic concepts nr.d thetr historical
development; philosophy applied to cducal.on
and related tuucs and problems: examination
of contribution of outstanding educators. Pre—
requisite. graduate standing in education.

Ed/Psy 621 3 Credits

PRINCIPLES OF INDIVIDUAL
COUNSELING (3+0)

Philosophy and theory relevant to counseling;
exploring ol interaction and lhe relationships
that /ostcr emotional growth. Prerequisites: Psy
231. 2(11. and 400.

Cd/Psy 624 3 Credits
GROUP COUNSELING (3+0)

The development of theoretical constructs and
thetr application to complex group interactions;
an awareness of self as change ar**nl in the
cvotv.ng unique society of the group Prerequi—
site: £d C23.

Ed $27 3Credits
EDUCATION RESEARCH (3+0)

Technique* of education research, selection of
topics and problems, data gathering, interpreta—
tion and preparation of report*. Prerequisites:
graduate standing in education,

DESCRIPTIONS

@bl \Weaus

ADVANCED EDUCATIONAL
PSYCHOLOGY; DEVELOPMENT 3+0)

Stresses understanding of human em.iu-nal.
mental, physical, and social development. Em-
phan» or; individual d.ffonnces Assure* cne
previous course in human development, educa—
tional psychology, and teaching cxj*cnence. Pre—
requisite: graduate stand.ng.

Ed/Psy 632 3Credits
OCCUPATIONAL INFORMATION 3+0)

Principles and practices of vocat.ona* fuic.t~.cr.
Explains process of chooiing a vocation, theories
of voeationxl choice, source* and di*>*m.<j .1
of occupational information. Prerequisite. Lt

Ed 633 2Credits

ORGANIZATION. ADMINISTRATION.
,%é\l_%)SUPERVIS 10N CF GUIDANCE

For administrators, guidance personne!. jnd
other* interested in dcvrtnputg e- e*aluat*ng *
guni.une program; selecti n procedures and
supervision ef guidance personnel are consid—
ered Prerequisite; Li ﬁ

Ed 634 3Cndd*
COUNSELING PRACTICUM (3c)

The rultnihating activity Of counselor prrpa-
ra“ion The counselor c.injt,;ate works in a
school setting and expir .ncev the re.il s.vUfc-
tion of a ><hool ,oun%vlor, IVeiequtMie* Li C13
and EI C24 and perrnnsicn of die instructor.
Limited to three credits per semester.

Ed &3C 2Cicd.t*

ADVANCED »us11c SCHOOL
ADVINISTRATION: CASES AND
CONCEPTS (+0)

Case stud., approach to pul he school adminis—
tration, ibintihc.iiiun ana an.i‘ys.s cf b-s.c **-
sue* nnt) problems ider.;,heaven of pertinent
data and j*o jible solutions, Prerequisite: f.rst
course in public school a<trrunistr*i»on.



EdC17 3 Credit!
PUBLIC SCHOOL ADMINISTRATION
GO

Res; on*;": It~y pertaining to the organization of
a nhovl and the dirrci on cf personnel. Func—
tions of instructional leadership Public school
adm.nisu”-t.on us a career Problems incident jo
public . .hool admin.s".raticn .r* Alaska. Prc-
ret)s.ides. i>I-40 ana graduate standing in
tducat.on,

Cd 134 3 Credits
SUPERVISION AND IMPROVEMENT OF
INSTRUCTION (3C)

»V.. p.irpvc. ory.n./.ipoo of super*
v.tU; programs, special atirr.l.on to current
in»»c?v.ir education progr-ms. Prerequisite:
crrJ » .r ng in nfuct*:"<n riwr<tci  for,
but no: i.:r.ited to, adminis:rat-vn majors)

Edtl5 3 Credits

PUBLIC SCHOOL FINANCE (3+0)

Cor *a”~” b«?.s for r. BNl _ir.d »p*tribux-
er.; fi*. .al, sate and itucalon funds;
pro\\:r.. of mhool f.ruunc.r.,; t. Ala**.! Pre-
rvaj.»ite graduate s"uid.iig «i education

Cd 641 3 Credits

SCrtOOw LA/ (390)

.r.d n-"ponstn*iliel of teachers and
-. ol thw- A «".r'H . 0 neral. der*i»mn%
of 1"i.M, re;=.- of e S:a*.« Itoaid
of *1:*w.i*.un Pirnq.uutc graduate stand.ng

in e ,i*iV. on.

Cd 6*2 3 Credits

AP :R EDUCATION INTHE PUliuU
SCHOOL @3+0)

At ca . .n of “he*".rjc". r.d concepts in-
h»n:.: i career iirition and yui*lancr in
re., . K*l« D.v rtlJ » *t.m_la** thinking

J ,./npribwr ri.v.. .aograni linking

i Pit.cmd to u.e *0i'.0 ol \bin

C<J643 3Credits

COO-"LNATIVE OCCUPAT 10NAL
IégUm%ATION IN THE CURR1CULUM

A at«d> of coopirutive work eajorientr pro*
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grams as nn interdependent combination of in—
struction and employment. The course will focus
on key elements of the cooperative work expe—
rience plan as a vehicle for applying and testing
what has Seen learned in the classroon.

S 3Qaits
ORGANIZAT 10N AND ADMINISTRATION
Or VOCATIONAL EDUCAT ION
PROGRANS G+0)

This course will examine the principles and
P*Olil**ms of organisations and administrative
“-lircs a\ related to the structure and opera-
of slate and local programs of vocational

pr«
tfi
t*Iiiution.

Edlcss 3Qadits
SCHOOL BUILDING PLANNING (3+0)

Sejvwi site visitation, discussions with p*an.
n.r.g personnel, and Ileading in the area of
schcol architecture will be the course bases.

Ed 040 3 Credits

SCHOOL BUSINESS MANAGEMENT
@49

(q .rations of the school business manager
.1 be _the topic of rciearch. State, federal and
|0I il :ngulatlolla and politics will be studied,

ey 3Qaiits
COMMUNITY — SCHOOL BOARD
RELATIONS (3+0)

TirB tnuiM* will provide opportunities to
opserve. |iarticipatc and internet with cduca-
ﬁid leader. and organizations t|| the roni-
mi.hiiy Heading and reicaroh in tiie nma of
community < school board relations will be
included.

Ed 651 SO&jIB

CURRICULUM AND INSTRUCTION IN
THE ELEMENTARY CLASSROOM (3 #0)

Tim. ro»ir«e i» designed i pf(iv.ili> npporlum-
i f'H parinillkiHn tu explore a wulr ran b of
eiirn nt ili*ve*i|»iil*nu m el” in* nl.iry eihlcaliort
wimtj i<lite lo roMM ulnm content #m» mg.on-
teaching teiluii<|u**-. and ruiiviil i-.sue#

and inoveineuis in eduiatiori.

COURSE

R 3Qaiits
CURRICULUM AND_INSTRUCTION IN
THE SECONDARY CLASSROOM (3+0)

This course is designed to provide opportu.li—
lies for participants to explore a Wide range
of current developments in secondary education
.which relate to curriculum content and organi—
sation, teaching techniques, and current issues
and movements in education.

Ed 660A 3-5Credits
INTERNSHIP; PRINCIPAL

Field work in an appropriate educational or
agency. setting Alignment will be respective
to the pnitcipulrhip. Piercqutsitc: approval of
student®s advisory committee.

Ed GGB 3*6 Oﬂi‘s
INTERNSHIP: SUPERINTENDENT

Field work in an appropriate educational or
agency setting. Assignment will be respective
to tne supenntenilency. Prerequisite: approval
of student"s advisory committee.

B 66 3Qadts

METHODS FOR EDUCATING THE
MENTALLY HANDICAPPED (3+0)

Presents the principles and methods for teach—
ing menially handicapped elementary and sec—
ondary students. Class participants "ill practice
developing appropriate instructional programs
for ti-.uhing mentally handicapped students
rmiumnue.ition eekills, arithmetic skills, and >o-
ci.d and \motion;.! competencies, V ous meth —
ods including unit instruction, clinical teaching,
work study programming, and piogrammed
instruction will be explored for teailung the
menially handicapped student. Prerequisites. Ed
3 M alul Ed 4M).

E66 1Q=its

GENETIC AND NEUROLOGICAL.
%AH(SDES OF MENTAL RETARDATION

Cluneal conditions of genetic or neurological
origin winch may result in Ir.irnmg of phyiu.d
ill*.d"lliliev of vmtous kinds. lIlasir genetic prin—
ciple*, mill then iel.itmiislup n» It".mniig, fihyvnal,
anil iiiwntiil huiidicaps will be discussed. Empha —

DESCRIPTIONS

sis will Ye given to common clinical syndromes
wh.ch can be recognized by classroom teachers
and other professionals and which surest
alternate educational ttratn"irt o; -cei fAr -a
medical referral. The class "ill tiic.ui..+ lecturer,
discussion, movies, film, slide, and field v»siU.
Prcrequisi** Ed 354 ar.d ED 452.

Ed 677 3 C.edits

COUNSELING FOR EXCEPTIONAL
CHILDREN G+0)

Presents theories and techniques of counseling
the mentally retarded child. Also introduce:
procedures for assisting parents of menta '.y
retarded children and other profe ?tc»Rai> w Mo
wmk with the ment.illy retardei. Coter” jchoel,
f.umJy. voeaiirnol and ;*vr«on.il prob 2m* con—
fronting tiie nunially retarded child and his
family. Prerequisites: and 4SlI.

Ed C76A 1 Credit

METHODS FOR THE MENTALLY
RETARDED: MUSIC (L+0)

Tins course presents theoretical background
of u*-cs of munc in the education of L.e m« ntaliy
retarded. Practical experiences using music and
music therapy demonstrated Opportumitrs for
applied \sork with hand.capped children will
be provided. Prerequisites Ed2Si or.d 451

EdG780 1Credit

NETHODS FOR THE NENTALLY
RETARDED: ART (@+0)

Cuvcii. methods and m.it*";ialx fo- teaching art
to mentally retarded elementary an-i secondary
Studetits. Tiie rtaf.i will explore stralegos. ma —
terial characteristics and acuvpip* for the
enriched experiencing of the mentally retarded
through art with emphasis on Ihe Uach.ng-
tiieiapy piocess for piiysical and mental gruwih.
Prerequisites: Ed 334 and 451.

Ed 678C 1 Credit

METHODS FOR THE MENTALLY
IEEI;)/—;RDED > PHYSICAL EDUCATION

Thin c ursr prsNcent* thcorct.cal basis for a
planm «& physical education prmtram St.«* anti
conimunitv rvsourses in recriotion w»U &
covered. Curriculum development and practice
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. the implementation of r.ptfiil curricular
phyi.ral education methods wi.l be emphasized.
Pxtn*%-.»it«ry. Ed3a4 and 4.ii.

Ld 575 3 Credit!

ASSESSMENT AND PLANNING FOR
THE RETARDED (3+0)

StuwcY.s will dcxvlop Ir.cividuai and croup
instruct.-*r.al program* bav.d upon a comf".cic
r..int of the inUividxh b lo be laugh!.
Ax e. : “til m»-"-r**s to be mastered include
inc..n:» fn.¥r.ce tot. /V.ISC. Peabody,
etc,. a;a«femie and soual living oxvxsmrnt
rr.cu.ur* Tr.s co-w i-rv.trn.tru totho ewho
have = s#>trd U tr n.orv oftheir [storrurn.
t/uctor permi: moi» ;t*ju.rnl 10l admission.

Cd C1D 3 Credit*

THEORIES 0.: LEARNING
0iSAD.JTIES (3+0)

J <* ... lhr*«y lur.trihul.ur.. 7 lo ihe d*vclop-
r-.ie f f.iTJ of lcurr..ng u.sab.lilies includ-
B.UIMY wvh a widv spectrum of theories

c.«sh wi * rv. y oi.-ntrd concepts., pcr-
tr; M . motor I>sl».T.i, T. **tr. ory systens,
‘mg- re s. dir> p. f /-..xtic approaches,
!.uiq_; >u".t/.opcal concvpiu. arid psychody-
I vitfio. T*. e ti.-.f.; cf specific learning

dta.. . - \e:. w.ll *u*se. ;.i-a by definition,
pro . «u“isc. and of ieariung-
d. : th/.drcn Ar* users uw proceeding from
C.. .. ..r. ;o irstrut*.or. w,., ineiudc diagnostic
to - ni*Wfr ;*iu, *»s tu reading and
ir- ... il Htlibss D \k:\ at.J rcmcdiae

d.j.t.U *> t.ial. n.mial and physical develop*
fr.cftl.

Ed 631 3 Credit!

SOCIAL-CULTURAL DETERMINANTS
Or MENTAL RETARDATION (3-0)

T < ligts*tcir Crit i r.-d K* tafdatmn
Jbhe. - ... vf ivnt.i) rcé rdn-
T «i». itii di."<n..ron« emmm*ciaiiuitt, learning

M UC\ anmi cttffteni : *  rinv vanouft
s*oa. axd U\ r>! sror/* %, _.f mental ri*i.irda*
iauiMtr Lai 481.

Uuii w... lecxam.r.vd Ib.

La f.12 3 Credit*

DIAGNOSIS OF LEARNING
D JAOILIHES (343)

r. Uivoncad work in «*dnitn»ltroslion «..d
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interpretation of standardized diannostic instru—
ments designed for wuse with children with
various kind* of learn.ng disabilities. Students
will administer, score, interpret diagnostic tests,
and prepare appropriate reports for use with
rcmediaiion. Prerequisite. La 435.

3 Credits

REMEDIATION OF LEARNING
DISSBILITIES G+3)

<Designed to provide s".oervised practice for
students in _fl) diagnosing learning problems of
children; ( recommending specific corrective
nmrvrntion techniques. f3) implementing the
n tnmmerui® d ir.mrveniivt proKrmn with t»c
<htld; ar«d finally |A) assessmi; and evaluating
the vffiCtlwlifi) of the intervention atratej;y.
i“rerequisitc: Lai <

Ed ge4 3 Credits

THE GIFTED CHILD (3:0)

Covers the education uf die g,f**-d child, social,
emolionnl. and cducationa. problems; divergent
and convergent modes of thii.king undervtand-
mr cf h.ch monul ability; and characteristics
ar.d methods of optimal classroom program.

Ed 025 3 Cred.li

PSYCHOLOGICAL ASPECTS OF
LEARNING DISABILITIES @+0)

An advanced course *n which @ie concept nf
specific learning dr.abilities is furlhei de.-c™
man Ibrough II'C alijdicat.on cf psychociiuca*
“..m.al tni*ory to specific cuie studies Alternative
ed*ic.itiunal jdanntnif ioi the li-aming-ili:ahlctl
sto.Irnl Ib iin.cuv.ed along with the p-yiholngirnl
.mparl of tins learning handicap on the student,
f.ut.dy, and com:..unity. Prerequisite: lul 4S5.

Ld 680 3 Crodill

WORK STUDY AND CURRICULUM.FOR
SECONDARY EXCEPTIONAL
STUDENTS 3+0)

Di i.jied In provide urcond.iry H Tcial educa—
tion teacher* with (Da basic under.Uindieic of
i)ie wutL b.tudy concept; Cli practice in develup-
ing appropriate inSiruetiimal prurrams fur the
i ulidiil incnUilv luiltdicapp™d eend* nt; ill)
an ifilrudiietieii (n the principles nml melhmlf
id vocational evaluation, counwiin® and place-

the adoiocnm ond young adult mentally handi—
capped person. Prerequisites: Ed 384 and 451.

Ed 637 Credits Arranged

ADVANCED PRACTICUM: S7 ECIAL
EDUCATION

Provides supervised fudd experience ith
exceptional children in Anchorage area facilities.
Students will I»c assigned to work with children
in the area of specialization. From 15 to 30
hours per week tr. the facility are required. Pre—
requisite: students must be in the final phase
of incir programs and have instructor pcr-

B

3
BEHAVIOR MODIFICATION: SPECIAL
EDUCATION @G+0)

oictii.il basis of various behavioral theories
of classroom management arc covered. Several
projects using behavior management pr.nci;nrs
wit;i children arc required. Students must have
access to children or classrooms or work with

children in local institutions
SPECIAL TOPICS

Varum* subject*, principally by directed >tudy,
dtn*uvuuo, and research Admission by nirai.ge-

nipnt i°lercqwisitc DI G27 when taken as ndc-
jicitdenl p.oject m lieu uf thesis.

Cd 60S Credits Arranged
fd 696 Credit* Arranged

INDEPENDENT PROJECT

1*" istig.itivc paper as ibn-rle.l. Admisuor by

nii.mgenteiu. PitrcqUisile EdG?7,
cd69? Credits Arranged
Ed GOB Credits Arrargcd

Thesis as ﬁijre(ﬁd by graduate committee.
Prerequisite: . -
Ed 609 3Credits

READING SUPERVISED PRALNCUM

Prnvides Siqgnvised field experience Willi

—
\
x
<
>
~
-
o
=

students and staff in publie schools. Graduate
students will work w.th ar. elementary or sec—
ondary faculty member f/™n to thirty he-rs
per week. This course wth - taken cur r.g the
last spnng or fail term die program Pre—
ﬁisites: Ec 4Cr.»A, 409B. or 4(~0, EO4, CC3. and

Electrical Engineering

EE 203 4Credits

ELECTRICAL ENGINEERING
FUNDAMENTALS 13- 3)

An_tiy*;* of alternating.current circuits u”~utc
complex notation and pli.i>or vi..<cr.ml4 Stul.es
include: resonance, ihe complex jferuency pl/.r.e.
three phase circuits, complex ;*ower, ar:J tran-
v.cnt au.iiysif of circuits. L*:nr,.*.0-\ «d.™sw ;h
circuit® _treated in the ircturcs. I"rcrcgim.tcs:
Math LS 112.

Ec 224 4Credits

ELECTRICAL ENGINEERING
FUNDAMENTALS I (3- 3)

Topics in energy conversion, magnetic c.rcuilx.
transformers, principles of chctro:n*vhar..cs and
roi it.ng machines. Includes pr.niu/les of -
tion.c*. linear model, 0| liic".riintc »*\ * and
v-eelroine untphf.er* L-.luir-".orx wo*k para“hls
Ihe>c topic* I7Tvrequisitv. "E2i"3

EE 323 “edi!
EC 324 tredit
ELECTRICAL ENGINEERING LAS 1
0+3)

Laboratory problems »*rr.ahas.r:ng rreav.re-
ent  lechiugtioh. I1.dBratory prc» = l-.rei. and
b on principles uf ba>*c inrumen;* Lab—
oratory exi rcidi s basically in circuits, ilccirc- ex.
and control Semester devgn probimts Pre-
riipiilMie: EE 333, 334. ur pernuwiuit of the
msti UCIOT.

EE 332 3 Credits

ELECTROMAGNETIC WAVES AND
ANTENNAS (3. 0)

li.s nl M.i*«cU"™™* n41tK.n1m thr annlyn: c!
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FAIRBANKS HEALTH CENTER
aco AIPTONT WAV
rAIRB ANKS. ALASKA 09701

1vV?27

h, (‘oordl mitor

i 1riYj;rals

, < r 1M11or

emill y Collegc

—e"eny loil%a‘l i
. 1

ditd .izul Ms . Bartlett,

3wjdlvc program described id your le

"ese:> provided in the Fairbanks area
m 1- has existed for many years.

1\/—'

o 1old> Kiiporvisor

:.linil that 1 fully endorse the devel jpment of the
lee Special Education Program.

tter of October 4 19/7

although

the

need *for
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Fairbanks Rehabilitation Association, 1Inc.

117 SLAT EM UHIVC FAIRBANKS. ALASKA 99701
TELEPHONE (90/MS? S??6

HOPE INDUSTRIES DMSIO."."

October 11, 1977 1443 DAVIS ROAD
479 G210

o o)
eivr

J Valley Community College
.r.ity of Alaska
Michelle Bartlett
10-1 Constitution Hall
Alaska 99701

mee j"i-ti.ibi litati on Association works residential ly and
«I5y with adults having a primary disability of mental

While the population addressed in your proposal is

“eeciologjcal population we serve, | strongly endorse

;o ip. I"arly identification and development of individu-

e ;i.lis can conceivably reduce the need for tho services

w7 i'ion.

e . a.

e il is education to tire parents cf child-

i concern
e it frequently the family unit is threatened and
il e —melopment 1is undermined.

.al education 1is enjoying the favor of federal legis-
cat ion for direct and related service people is

t W ry necessary.

Hi neerely

Barbara A. Unitin
F.xecut lvo Di root or
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fo -t: » Chapter of the

OoOErrele e ajs AakaSecl
Telcpffdff<~.{$/-4884

October 5, 1377

T) "hom 11 Hay Concern:

| have learned about the Supportive and Special Education Program,
jnj am extremely supportive of such a program. It would not only ful-
.;11 j dire need in the Fairbanks area, it would supplement and enhance
:m Infant-Learning Program of which | am the director. Our program
is designed to train parents to carry our individual programs tailor made
e,,r .m-eh child from the age of 0 to 3 years. Ve would welcome a training
pruirain which would aid out parents and which would train the teachers
..ho eventually have these children in their classr

Another goal of our Infant-Learning Program is to eventually have a
formali/ed arrangement with students from the University of Alaska at
»ait banks which would provide therapeutic training through observation,
..'li. ition and remediation. This goal of ours would be reached more ex-
(i-Jitiuusly if the Special Education Program were implemented. Certainly

of program proposed would serve many other programs in Fairbanks
. the Interior.where Special Education training is sorely lacking at
,tasent time.

«* endorse this proposal wholeheartedly!

oyce Sefer HA CCC, Project Director

Nancy Hoyt R.P.T. Project Coordinator

"N vt 11mm "I t: OF IIll-: NATIONAL SOl II'T'V 10Oil t lill'l".111) CUIL.DIIIIN AND AIU LIS. INC

ro.v \II'MHIM MU. ,CY



J'WU Hill

November 14, 1977

Dr. Philip Burke

Division of Personnel Preparation

Bureau of Education for the Handicapped
Department of Health, Education, and Welfare
U. S. Office of Education

400 Maryland Avenue, S. -

Washington, D. C. 20202

Dear Phil:

Inis is to advise your office that the Alaska Department of Education
lias read the Title VI d proposal from the University of Alaska, Fair—
banks titled "A Supportive Special Education Project.” It is with a
great deal of reluctance that 1 inform you that this office is unable to
endorse this proposal although I certainly appreciate the time, effort
and well-meaning concern that led to its development.

(Generally, the proposal does attempt to address ihc State"s goals for
serving handicapped children (e. g. by 1977-78 all handicapped children
ages 3-19 will be served). However, two basic differences were noted:

1) the primary focus of this project is youngsters 3-11 years of age and
although it is stated that "whenever possible”™ older children will have
access "to appropriate educational activities of this project" it seems
hardly cost beneficial when given the total cost of the project, and 2)
the project is not competency based. That is, the application doc-, not
show that the proposed courses are related to the goals and objectives
of the project. Moreover, inspection of the individual course descrip—
tions provided fails to show any marked relationship between courses and
goals. “lliL're were no stated outcomes of’training in terms of trainee
knowledge or skills. Hiere was no mention of how unserved and under-
served children or parents of these children would he addressed.

1 am confident that given time the State of Alaska can coordinate its
currently fragmented approach to Special Education training to such an
extent that proposals in the future will be better conceived, written,
and executed.

Sineerely,

Thomas R. Brown, Administrator
Special Education
Ollice for Exceptional Children

IRB:mr
cc: Diaries Ray, University of Alaska, Fairbanks



Dr. Charles K. Ray
School of Education
University of Alaska
Fairbanks, Alaska 99701

Dear Sir:

Your application filed under CFDA ?13.451 - Handicapped Personnel Prep-
aiation, with a deadline date of October 14, 1977, has been reassigned
from a Special Project to a Program Assistance Grant.

The original number assigned v/as 451RH800G5
The newly assigned number is 451AH81567

The title and/or description is "™ A Supportive and Special Education Project

Si nrornl v/

Cathy DeLuca
Program Review Staff
Division of Personnel Preparation



FROM:

COLLEGE OF BEHAVIORALSCIENCES AND EDUCATION

UNTVERSITY OF ALASKA

Dr. Ray date; 12/14/77

For your information: | had a call

from the Bureau of Education for the
Handicapped concerning the proposal

that Michelle Bartlett had sent.
Apparently it is still being considered...
they wanted 4 more copies.

called Michelle"s office...she is on

leave, but the secretary was familiar
with it and is going to make the copies
and mail them today.



JAY S, HAMMOND
VCU

DEPARTMENT OF EDUCATION

OFFICE OF WE COMMISSIONER POUCH F-ALASKA OFFICE BUILDING
JUNEAU 99811

March 31, 1978

T/Sgt. & Mrs. William M. Mills
5189 - G. Koyuk
Eielson Air Force Base, AK 99702

Dear Sergeant & Mrs. Mills:

We appreciate your having written and shared with us your concern
relative to your son®s, Scott"s, education. We certainly share in
this concern since it is our purpose that all handicapped children
between the ages of 3-19 in the State of Alaska receive an appropriate
education. By Statute and Regulation we are mandated - and justly

so - to see that children who are handicapped aceive the necessary
educational services to enable them to maximize their potential.
Conversely we must take particular care not to mislabel children

as handicapped when in fact they are not.

You referred in your letter to the proposed eligibility criteria for
learning disabled which is expected to be in our Special Education
Handbook next year. I can assure you that the final version of these
Regulations will be compatible with Federal Statute and Regulation.
The proposed Special Education Handbook revisions will soon be
disseminated for written comments. We will mail you a copy and
solicit your written comments. All comments received will be duly
considered before the final regulations are adopted by the State
Board of Education. We can assure you that the State Board will

have in mind all children in this State - handicapped and non-handicapped,
when a Regulation is adopted.

Dr. Tom Brown expresses his apology for having given you the impression
of coldness in his conversation with you. This is certainly not a
normal demeanor for him. and was not his purpose.



Sgt. & Mrs. Mills _2 March 31,

Your study of the Federal Register and grasp of the complicated

P.L. 94-142 is commendable. All parents of the handicapped should be
so informed. Perhaps we could solicit your assistance in the future
in conducting some state-wide training sessions on this law.

IT we can be of further service to you, please do not hesitate to
call or write.

Sincerely,

Commissioner of Education

cc: Senator Mike Gravel

Representative Charlie Parr $

Senator Glenn Hackney

Joe Bielski, Director of Special Education
Fairbanks

Katherine Hurley, President
State Board of Education

Kris Rogers, President
Association of Special Education Administrators

Dot Truran, Governor®s Council for
Handicapped & Gifted

Nancy Johnson, Arctic Association
for Retarded Citizens

1978
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TO: The Alaska State Senate and House Health, Education and Welfare

‘ i*Committees r "

FROM: ;Barah Eliassen and Nancy M. Sweat - Anchorage Borough School
District
A\ ja*-

W

nti
Dear Gentlemen:

Sarah Eliassen: and as a

Nancy Sweat, we feel that it
imperative that Senate Bill No. 8ff2 and Ho»%xsle Bill No. BZfS_ibe
‘made -into law .and implemented in order; that eac child in our
schools be provided.with an adequate education. The following
vare some of our major concerns and reasons this bill should be
|mplerr\|/ented R®, "W iy M-ky e momme ooy

Aif *1; "fef e LIl
I 1)vi1Six. or more certified learning disabled st

il - t.l-?!.,are* ‘being %alnstreammse-d into classes with twenty-
~'-\/V-V' . ;lﬁl.{*:F'ifi/veE;ftm thlrty regtullsar students. The regular
m classroom teachercannot effectively teach these
ilIea'ﬁ[ning disabled mainstreamed students if she is
expected to work with such large numbers.

((Sec. 1Jf.30.217 and Sec. 17f.30.213)
,»..‘V*.- ?2L: m _
2) Th9 timefrom initial referral by the teacher to
the appropriate placement for the child is taking
as long as one-third of the school year. This is
die to a 'shi‘o#fag-e>_of' educational diagnosticians and
>pi(éy-chologi-gts -to %*minister the required tests needed to

appropriately place the child. Z re
- N- =M T
» .hm-

\4

3) For the mild to moderately emotionally disturbed
child there are absolutely no appropriate services ‘ Y
available, such as, counseling; or smaller classes
with teachers specifically trained in teaching the

emotionally disturbed child.
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DEPARTMENT OF EDUCATION

0 ffice O f THE COMMISSIONER / POUCH f-ALASKA O ffICE BUILDING
J JUNEAU 99811

May 5, 1978

Or. Edwin W Martin

Department of Health, Education,
and Welfare

Office of Education

AO0 Maryland Street, SN

Washington, D.C. 20202

Dear Ed:

| have just received notification that Alaska's Title VI-D award for our
Personnel Preparation Proposal is only $111,000. In view of the fact
that our proposal requested an amount in excess of $1.1 million and that
$55-375 million was appropriated by Congress for the nation, this is a
minuscule amount, two-tenths of one percent for Alaska. Ar jffront,
when one considers that the State of Alaska is attempting | meet the
needs of its 12,000 exceptional students in an area that <s over one-
fifth the size of all the contiguous United States.

A great deal of effort went into the development of our proposal. It
set forth needs which were not exceeded by any other proposal. In order
to adequately meet the mandates of P.L. 9<'IA2r It Is imperative that we
design and implement a Comprehensive System of Personnel Development
(CSPD).

Assuredly, diverse geography, demography, and ethnicity makes this

difficult but not impossible. While a major segment of our population

may be found in such urban centers as Anchorage and Fairbanks, our

obligation to carry personnel development to such places as Barrow,

Adak, and Ft. Yukon, Is not lessened. Board member, parent, and paraprofessional
needs are as great or greater in these remote locales. High staff

turnover In these areas due to isolation and privation increases the

needs of handicapped children in those areas and we must get training to

the educators in rural and remote locations on an annual basis.

It Is our desire to meet the CSPD requirements of P.L. 9»M2 for the
entire State. The meager Title VI-D amount awarded Alaska will thwart

this purpose and discourage the very fine efforts already being put
forth by my staff and other State educators.

Given the quality of our proposal, and the extensive training needs
evident in Alaska, | am dismayed by the small award we received.

00 B1LM



Dr. Edwin W. Martin 2 May 5, 1978

Therefore, | am formally .appealing this funding decision. Please
transmit to this off |cey|me#ed|ateqy the f oIIOW|gng items:

1. instructions and forms required of states requesting appeal

2. copies of all Reviewing Panel Commentaries concerning our
PD application.

Thank you for your prompt response.

Sincerely,

Commi ss ioner

cc: Dr Jasper Harve
%p Birke’
r. yte Fearn
Senator Ted Stevens
Dr. Thomas R. Brown
Honorable Charles H. Parr



inctc 1w o LEprw,un .10
State Department of Education
Juneau, Alaska 99801

ALASKA SPECIAL EDUCATION PROJECT FOR PERSONNEL DEVELOPMENT,
MANPOWER AND RESOURCE COORDINATION: A SUMMARY

1.0 The purpose of the grant application

The grant was written to assist the Department of Education in carrying out

the requirements of Public Law 94-142 and the Alaska State Plan forthe Education ,
of Exceptional Children. The project is based upon providing a "comprehensive per—
sonnel development system". This system will make available preservice training,

inservice training and technical assistance to assure that key personnel through—
out the state have the knowledge and skills to provide full-service special educa—
tion programs to handicapped children in Alaska.

Moreover, the grant seeks to establish an organization for coordination of
effort, manpower and resources by all agencies, institutions, organizations and
groups who are involved in the education of handicapped children and who agree to
work in a "Manpower and Resource Coordination Consortium".

2.0 AIl of the above purposes are based on seven identified areas of need:

Area One: The needs and rights of handicapped children in a full-services
special education program model (these form the key to the entire
project).

Area Two: The need for training of key personnel who have responsibilities
toward education of handicapped children, such as teachers, admin—
istrators, parents, specialists, important others.

Area Three: The need for instructional materials to provide key personnel
with needed knowledge and skills.

Area Four: The need for methods of delivery of personnel development services
to key personnel.

Area Five: The need to have local school districts and appropriate agencies,
institutions, organizations, and groups work together in both the
development of instructional materials and the delivery of person—
nel development services and in coordinating manpower and material
resources 1in special education of the. handicapped. L

Area Seven: The need to manage the project as a "system", including planning,
administration and evaluation of the project.

Each of the seven identified areas of n”ed is explained on the following pages.
This material 1is intended to provide you with an overall understanding of the proj—
ect"s goals and how it is projected that these goals bo accomplished. &



2.1 The needs and rights of handicapped children are the "key" to the entire
project

Public Law 94-142 has been analyzed in terms of its full service goals and
requirements 1in education of handicapped children. Six basic full-service goals
have been identified. The school district which provides organized effort to meet
theneeds and rights of all handicapped children, ages three through nineteen years,
in allof these goal areas, will be in line with the requirements of the federal
law and state laws and regulations for education of the handicapped. The six full-
service goals are explained below:

A.  ldentificat"on. Handicapped children must be identified in order to be
served. Each school district should have in operation a planned and or—
ganized "childfind” procedure to discover, refer, and screen unserved
and underserved handicapped children.

B. Evaluation. Each referred or known handicapped child must have a complete
educationalevaluation which includes gathering and assessment of infor—
mation concerning the child"s physical, intellectual, and social emotional
status. The assessment must obtain objective information which will be
used by the Child Study Team to evaluate the child"s eligibility and need
for special education and to write his Individualized Education Program (IEP).

C. Individualized Educational Program. Each handicapped child must be the sub—
ject of study by a Child Study Team. The Team 1is responsible for develop—
ment of anlndividualized Educational Program (IEP) for the child. The IEP
must meet a number of specific legal requirements to assure that the handi—
capped child will have a free appropriate public shcool education, as spec—
ified in federal and state laws and regulations.

D. Appropriate Instruction. The IEP must contain the basic plan for provision
of appropriate instruction to meet the needs of the handicapped child, as
these needs have been identified by the Child Study Team. It is the dis—
trict"s responsibility to provide this instruction. The IEP must be re—
viewed at least once a year to determine whether or not the child"s needs
are being met. An evaluation plan is part of the IEP. IT the child"s needs
have not been met or have been changed, the IEP must be revised so that appro—
priate instruction can be provided.

Due Process and Rights. Handicapped children and the parents or guardians

of such children are entitled to certain procedural safeguards and rights
u.rder due process of law, in regard to the education of such children. These
safeqguards and rights are described in P.L. 97-142 and in the State Plan.

F. Related Services. In addition to appropriate instruction, handicapped chil—
dren must be provided with related services as necessary. These include
provision of transportation and such developmental, corrective and other
support services as are required to assist a handicapped child to benefit
from special education. Speech pathology and audiology, psychological ser—
vices, physical and occupational therapy, recreation, early identification
and assessment of disabilities in children, counseling services, medical
services for diagnostic o- evaluation, school health services, social work
services, and parent counseling and training are included in "related services

The above full-service goal requirements for school districts become the goals
for a "Comprehensive Personnel Development System"™ in the grant project. P.L, 94-142
requires that each State Plan contain the plan for development and operation of such



a system in order to assure that all personnel have the knowledge andskills to
carry out the provisions of this law.

The grant defines personnel development as, ™activities associated with in—
creasing the abilities and capacities of agencies and personnel within agencies
to meet the educational needs of handicapped children. Training, technical assis—
tance and dissemination are components of personnel development.”

Thus, the grant seeks to provide personnel witfi knowledge and skills to in—
crease their abilities and capacities to meet the needs of handicapped children -
in the six full-service goal areas (A,B,C,D,E and F) described above. The six
full-service goals now become the six "key" personnel development goals of the
project.

2.2 The need for training and technical assistance

Public Law 94-142, Section 613, requires that each state plan describes pro—
grams and procedures for the development and implementation of a comprehensive
system of personnel development. This system shall include the inservice training
of general and special educational instructional and supoort personnel. It shall
contain detailed procedures to assure that all personnel necessary tocarry out
the purposes of the law are appropriately and adequately prepared and trained.
Effective procedures for acquiring and disseminating to teachers and administrators
of programs for handicapped children significant information derived from education—
al research, demonstration, and similar projects, are required.

Technical assistance by the project staff is designed to assist other agencies,
institutions, organizations and groups 1in provision of training.

The need for training and technical assistance, required byP.L.94-142, is
supported by needs assessment data collected by the State Department of Education.
The purpose of the needed training and technical assistance 1is to provide teachers,
administrators, supervisors, specialists®, aides, parents, and such other personnel
as may require additional knowledge and skills t ward providing appropriate educa—
tion and related services to handicapped children.

2.3 The need to acquire or develop instructional materials

The instructional materials required are for training purposes. They are needed
to provide key personnel with specific knowledge and skills in each of the six full-
service goal areas previously described. Such materials need to be available in
appropriate format for delivery of training across the state. The Department of Edu—
cation needs assessment, conducted with special, education administrators, produced
recommendations that workshop, classroom course, and selr-instructional formats were
required. Thus the materials need to be developed in three different delivery for—
mats, as appropriate for delivery of training.

2.4 Proposed methods of delivery of training byappropriate agencies

Training 1is proposed to be delivered in workshop, classroomcourse, and inde—
pendent study package formats.Delivery will be by project staff and by other
agencies, institutions, organizations, and groups who are present or potential de—
liverers of personnel development services. Both direct training and trainor-train-
ing are proposed. Dissemination of information to all concerned will acquaint the
potential "receivers”™ of training with the trainingopportunities available. Deliv—
ery of both training and technical assistance is at tlie request of receiver agencies
(school districts and other organizations or groups which desire training) and pro—
vider agencies (who themselves provide training).



2.5 Explain the Consortium component of the grant

It is evident that no one agency can operate the comprehensive system of per—
sonnel development across the state in the six full-service goal areas. Cooperative
planning and effort is required. The shortage of special education manpower 1in the
state also points up the need for manpower planning to meet local school di"trict
requirements.

The project calls for the development of a consortium organization which assists
two kinds of agencies, institutions, organizations, and groups to work together with
the project staff toward meeting the needs of handicapped children through a compre—
hensive personnel development system. The first category is that of the "provider
agencies”™, which provide or are potential providers of inservice and preservice
training in the six full-service training goal areas previously given. The University
of Alaska colleges of education, community colleges, the regional resource centers
and private colleges are provider agencies. A school district which provided its own
inservice training would be acting as a provider agency. An organization which
receives training is a "receiver agency”. This 1is the second category of consortium
membership. School districts, parent groups, and other organizations which have a
responsibility toward education of handicapped children and which desire training are
receiver agencies.

2.6 What 1is meant by the term "system"™ and what are the components of the
comprehensive personnel development system?

A system is a way of describing an organizeu effort to accomplish specified
goals and objectives. The components of a system include (1) input, (?° interacting
resources, (3) output, and (4) management. The project contains these four compon—
ents .

The Project"s Inputs include the specific requirements of P.L. 94-142 and
the State Plan for Education of Exceptional Children. The six full-service goals
for comprehensive personnel development are inputs. The basic information provided
in the grant concerning numbers of handicapped children, numbers of teachers and
schools, identified needs of teachers and others, constitute input. Input can be
described as the planning information and intentions which determine what the
system will attempt to accomplish. In the case of the project, inputs include the
intention to develop instructional materials, deliver training and -technical assis—
tance, develop a consortium of coordinating agencies, and thereby increase the qual —
ity and amount of services available to handicapped children in Alaska.

Interacting Resources. The system®s resources consist of persons, relationships,
and tilings which must interact toward accomplishing the project®s goals. The project
staff, members of the consortium in both provider and receiver agencies, training re—
lationships and agreements, work schedules, budgets and funds, equipment and facili—
ties, travel and dissemination of information these arc the interacting resources.

Project Outputs. The project"s products or out]iits are described in terms of
numbers of workshops, classroom courses, and independent study packages acquired or
developed, numbers of persons who receive training, consortium meetings conducted,
and similar results of project efforts.

Management. The management component of the system is responsible for the plan—
ning of the original system, for administration of the project®"s activities, and for
evaluation of project, activities and outcomes. Management 1is responsible for control
of the budget, supervision of staff, orchestration of the consortium arrangements,
development of instructional materials, delivery of training and technical assistance.



3.0 How does it all work?
During the first year, the major activities of the project follow these steps:

Step a. Organization. The Commissioner of Education selects the agency which will be
responsible for operating the project. Project staff are hired. These include
a project director, assistant director, media specialist, and staff for
development of instructional materials and delivery of training and technical
assistance. Clerical staff is employed.

Step b. Consortium O.-lanization. All receiver and provider agencies are invited to join
the Consortium via a letter from the Commissioner. Participating agencies sub—
mit names of candidates for the project"s Advisory 3oard. The Commissioner of
Education selects twelve members for this Board. Six are from receiver agencies
and six are from provider agencies. The twelve board members also function as
"linkers™ or key persons in communication and dissemination activities within
the project system.

Step c. Acquisition and Development of Training Materials. Project staff, in cooperation
with Consortium members, begin the development of training materials. During the
first project year 20 workshops will be developed and field tested. Eight class—
room courses and eight independent study packages will be completed. Project
staff who work in development of training materials will also work in field test—
ing in school districts as arranged through the consortium.

Step d. Delivery of Training. Project staff begin delivery of training to requesting
districts as requests from school districts are received. During the first
year it is projected that forty one workshops will be delivered, training 447
persons through project effort. Twenty-six independent study packages are ex—
pected to be delivered to 26 persons. Technical assistance services arc proposed
to be delivered to 30 persons.

During this time, the Consortium will have been formed and the project Advisory
Board will have met and conducted board meetings with the project staff, These Ad—
visory Board Meetings, regularly conducted three times eacii year, are for the purpose
of enabling the project management staff to report to the Board concerning the proj—
ect"s goals, objectives, activities, and outcomes and to receive the Board"s reactions
and recommendations toward continuation and adjustment of project efforts.

The Consortium Board members are also designated as linkers to disseminate in—
formation to the agencies which they represent. Prom the beginning of the project,
information will be provided to these linkers concerning project activities and needs.

Step e. Development of a Statewide Special Education Manpower and Material Resource Data
Subsystem. This refers to procedures to collect and disseminate information
which 1is needed by the project staff for planning purposes, but is important on
a much broader scale to assist receiver and provider agencies in planning for
the education of handicapped children. Such information includes the needs and
priorities for training and technical assistance, as identified by school dis—
tricts. Manpower needs 1in special education, needs for material resources, needs
of agencies which provide training, and identified listings of presently avail—
able manpower and other resources are included. This information will be col—
lected and stored in a computer-so that it can be easily called up for referral.
The Consortium linkage organization will help to acquire the data and will also



Operation of the Management Subsystem. Project management contains three
components, planning, administration, and evaluation. Planning takes place
throughout the project* The information exchanged during Advisory Board
meetings, the ongoing acquisition of special education manpower and resource
information, the production of monthly and quarterly reports, and use of
acquired information are included as planning/management activities.

Administration involves project employment, personnel activity monitoring,
fiscal control, supervision of employees, report writing, development and
implementation of work schedules and activities to facilitate the acquisition
and development of instructional materials and the delivery of training and
technical assistance. It involves dissemination of information, fostering

of public relationships, and provision for evaluation.

Evaluation involves determination of the effectiveness of the project in
all phases, including acquisition and development, delivery, consortium,
and management. All activities within these elements will be evaluated.

4.0 The Project"s CIPP Management Model

The project"s management 1iodel has four elements, Context, Input, Process,

and Product management (CIPP). The model was derived from that of Stuffle-
beam, Foley, Gephart, Cuba, Hammond, Merriman and Provus®" book, Educational
Evaluation and Decision Making, Peacock Publishers, Itaska, Illinois, 1971.

Context management determines the rationale for development of the project®s
goals and objectives. It includes those elements referred to as input in
the explanation of the "system™ found on page 4 of this paper, and has
particular reference to the requirements of federal and state laws and
regulations, needs, and the goals and objectives derived from these.

Input management determines how resources can best be put to work in the
project to achieve the goals of the program. Input management provides
the framework for deciding what must be done by whom over what time span
to accomplish projected outcomes.

Process management covers the courses of action which have been sel.ected
through context and input management processes. Process management provides
an ongoing record of the activities as they occur, provides needed information
to decision makers, and identifies defects 1in implementation.

Product management concerns the assessment and interpretation of outcomes
both during and at the end of the project.
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DEPARTMENT OF EDUCATION

POUCH F-ALASKA OFFICE BUILDING
JUNEAU 99811

MEMORANDUM

To0: resent."tive Charles H Pajr Date: May 5, 1978
irman_ Committee Offic e of

alth, Education & Social Services

th(tr:t? |eComnls<s bher

ment of Education

Thomas R. Brown RE: Special Education
ministrutor, SBema]lEducatlon
partment of 'Education

D > D
D VT

Thru: a
e
e

From:

OO U= TITOX
o

D

At the request of Mike Morin, | WOIII attemgt to offer some suggesnons
to remey ay the concerns expressed urlng hearln?s on House "Bill 848,
prostﬁgrys ly, the concerns expressed seemed to revolve around two basic

1. Adequate undmg or s%pphementarx upgot setvmes to Erovide
resources o accomplis 0SIS eva uation ta
required of school ‘districts unter AS14.30.190, anu,

2. Community interaction in the planning process of designing a
d|str|cty special education pr%gram P gning

Thﬁ first concern m|%ht be hangled W adding ?1 gplementa SErvices
schedule to AS 14 17041 that |?] F ective o entire secondar
and elementar f any given sc ? district ps Some ¢o S|derat| n
shoud b to Section two 0T the gro osed EA) CSHB 848. | would
ffer t at Hsuc system be inclusiv |str|?ts however, not
]ust those havin over 0 AM Departmental ap rova shoud be included

through an approved plan process as. require Insure
tnat ne ser Pes dopmr(]tegd serve the %opulat|3/n or wlhm?t It vvas Intended.
The .second major copcern, .that of munity involvement, s not.as

eaS|F adaressjed gdlStthtS a?reag tta ctive and on- om%
Pemgl ucatufn Advi org Comm) ttees 0 man ate thejr existence would

not solve the g blem ot gbtaining commumt% Input [nto the
Bannmé process. Perhaps the legislature™would rather consider approaching



this Eroblem by reguiring districts to hold public hearings on their
roposed special education. budget before it is finalized,™ In this way
arents and interested citizens of communities ?oul,d perhaps 9a|n, a
etter understandm% of th% complex .and difficult 1ssues confronting
school hoaras as they estanlish ‘their program priorities.
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