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Mr. Speaker : Date 

SELECT COMiv'!ITTEE ON 
The Committee on F.nlJt:ATTON has had 

under consideration. A Majority of the members of the Committee 

( ) recommends it DO PASS 

recommends it DO NOT PASS 

recommends it DO PASS WITH ATTACHED AMENDMENT(S) 

( v ) r e comm e n d s i t B E R E P L A C E D W I T H C S F 0 R 

CS FOR DO PASS 

( ) "and" recommends it BE REFERRED TO THE 

COMMITTEE 
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Original Sponsor: H. BeirntJ and Ostrosky 

BY THE SELECT COMMITTEE " 
IN THE HOUSE ON EDUCA'rION 

CS FOR IIO.JSE BILL NO. 708 

IN THE LEOISLl.,TURE OF THE STATE OF ALASKA 

NINTH LEGIBLATURE - SECOND SESSION 

A BILL 

. ...... -
. :\\ ... 
I • ; •:: ~- ~ .. ...,., .. . . · .- . . -. 

6 For an Act entitled: 

7 

"An Act establlshing the Alaska community service 

internship program; and providing for an ef~ective 

8 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

23 

2tl 

25 

26 

29 

date." 

E IT ENACTED BY THE LEGISLATURE 0!' THE STATE OF ALASKA: 

* Section 1. AS l~.40 is amended by adding new s ections to read: 

ARTICLE lOA. ALASKA COMMUNITY SERVICE 

INTERNSHIP PROGRAM. 

Sec. 14.40.850. PURPOSE. There is established the Alaska com-

munity servi~e internship progr&E to assist undergraduate and graduate 
/ 

students enrolled in po3tsecondary educational institutions to gain 

practical experience toward vocational or professional objectives by 

establishing statewide standards ror this program and by providing 

financial assistance for its administration. 

Sec. 14.~0. 855~ ADMINISTRATION. The Alaska community service 

1nternah.1p program shall be administered by the Alaska Commission on 

Poatsecondary Education 1n accordance with the provisions or secs. 850 -

875 or this chapter. The commission shall promulgate regulations for 

the selection of the .interns, allocation or funds to postsecondary 

educational institutions and publication of the names of participating 

employers. 

Sec. 14.40.860. DISTRIBUTION OF FUNDS. The funds app~opr1ated for 

the program shall be allocated to postsecondary educational 1nst1tut1ons 

in the state to match the amount paid by qualified employer~ of students 

who are participating in the progra.m ir the pos tsecondary educa tional 

-1-
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1n•t1tution grants tboae students academi.c credit for 1;beir part1o1-
"' , { I 

' pation in a program involving both employment and acad~!mio study under.:.. 
.. . 

taken simultaneously by a student under tbe direction or the :lnst~tu~ <:, 
- , . 

1 ..... 

tion,• tJ 1natruct.1onal staf"f. The posts:econdary educational institution ·,:· 
. . '·. 

receiving an allocation of funds under this section shall establish 

rules or guideline_a for the awarding of academic credit. 

Sec. 14.40.865. ELIGIBILITY. Students enrolled in an accredited 

postsecondary educational institution in the state are eligible to 

participate in the program. 

Sec. 14 .. 40.870. PAYMENT TO STUDENTS. The postsecondary .institu-

tion, the student and the employer shall be responsible for tba terms of' 

the student's work experience employment agreement. No student enrolled 

in the internship fuay be paid les~ t~an the minimum wage established 

under AS 23.10 .. 065. The poa.tsecondary educational institution may 

reimburse an employer or a atudent up to 50 per cent of the wages or 

s~lary paid to the student. 

Sec .· 14.40.875. DEFINITIONSo In sec3. 850 - 875 of this cl1apter 

(1) "academic credit" means the unit that 1a awarded by a 

particular postsecondary educational institution to its students to 
. 

indicate satisfaction or the institution's requirementa for completion 

of a cour3e of otudy leading to graduation or the receipt of educational 

credentials; 

(2) "academic study 11 means a systematic program of reading, 

written work, ~eminars, lectures, laboratory, tutorial or other instruc-

tion which 1a undertaken by a student under the supervision or direction 

Of tbe 1nstructiona1 staff Of a postsecondary educat1onBl institution 

and which 1s related to the student's employment as a community service 

intern; 

(3) "commission" means the Ala.aka Conuniss1on on Postseoondary 

CSHB 708 -2-
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Education; 

2 {4) ttemployedn means vorking !or and receiving compensation. 
. . ' 

3 .from. an emplo1er for at least 32· hours a week; :: . 
, . 

4 

' . . 
(5) "1nternsh1p0 means a program of supervised practical ..... ,-:,. 

5 experience in which a student enrolled in a postsecomlary educational. 1 

6 institution receives academic credit :for participation in both employ-

7 ment and academic study related to that employment occurring .simultan-

a eously; 

JO 
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(6) 0 postsecondary educational institution" means an aca-

demic, vocational,. technical, business,. profes.3ional or other school,. 

college, or university, or other organization off'ering educational 

credentials, or offering inst1•uct1on or educational services primarily 

to persons who have completed or terminated their secondary education or 

who are beyond the age of co:mpulaory high school. attendance for attain-

ment or educational~ professic1nal or vocational objectives; 

(7) "qual.i.t'ied employer" means the employer who in conjunc­

tion with the postsecondary 1mst1tut1on furnishes the ·work experience 

portion of the student's 1ntermsb1p. 

* Sec. 2. AS J.4.40.909(b) 1n a1nended by adding a new paragraph to read: 

administer the provisions or AS 14.40.850 - 14.40.880 

(community service internship program). 

* See. 3. ~1h1s Act takes ef.feot; July l, 1976. 
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Introduced: 2/10/76 
Referred: Select Committee 
on Education and Finance 

I IN THE HOUSE BY H. BEIRNE AND OSTROSKY 

2 

3 

5 

HOUSE BILL NO. 709 

IN THE LEGISLATURE OF THE STATE OF ALASKA 

NINTH LEGISLATURE - SECOND SESSION 

A BILL 

6 For 9.n Act entitled: 

7 

"An Act making a special appropriation to the Alaska 

Commission on Postsecondary Education for the Alaska 

conununity service internship program; and providing for 

an effective date." 

8 

9 

IO BE IT ENACTED BY THE LEGISLA'l'URE OF THE STATE OF ALASKA: 

II * Section J.. The su;n of $250, 000 is appropriated from the general fun1 to 
12 the Commission on Postse~ondary Education for the Alaska conununity service 
13 

internship program . 

* Sec. 2. 1rhe unexpended and unobligated portion of this appropriation 
I!> lapses into the general fund June 30, 1977. 

* Sec . 3. This Act takes effect July 1, 1J76. 

- 1- HB 709 
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HB 715 

•• Action 

. . 
Rep. Parr 'stated that several hearings had been held already on HB 70S ·& 709 
and the intention today was to have a mark-up session and pass the bills out. 

Rep. Parr said that Mr. Ranesburg had suggested that the proposal presented 
previously to the Carmi.ttee by Mr. Beirna and Reyes/which would require an 
increase to HB 709, be treated separately. A draft was now being worked on 
for a separate bill and it will not be included in 708 & 709. 

The ccmnittee went over the arrendrrents which had been suggested during ·hearings 
and those suggested by "the carmi ttee. · Technical amendrrents . (m::>tion by Beirne). 
:rroved w-ere: 

Page 1, line 24; delete "and qualified employers," 
Page 2, line 13; delete "The carmi.ssion may reimburse" and change the letter 

a in an to a capital (An) and add after the w.;)rd student "may be reimbursed". 

Other am:mdnents made were: 

Page 2, line 15; put a period after the word student thus deleting the remainder 
of line 15 and all of 16. 

Page 2, line 10; after .the \~rd "The" insert"post secondary institution, the". 
Page 2, line 11; ·after the word students's insert "work experience". 
Page 3, del~te numbers (5) and (7). 
Page 3, line 22 delete "a government agency or non-" and delete all of line 23 and 

insert,after the word "means" in ·line 22, "the employer who in conjunction 
with the post secondary institution fur:nishes '. the work experience portion 
of the student's internship." 

Page 1, line 28; delete "reimburse" and insert "match the arrount paid by" 
.I 

P.ep. Wallis made a m::>tion to m::>ve HB 708 out as am:mded. The m::>tion carried. 

The Camri.ttee had no arrendnw:mts to make to HB 709. Rep. Hackney made a m::>tion 
to pass t he bill out, there was a second and the m::>tion carried. 

Rep. Parr brought the attention of the Camri;\:tee to a letter fran Mr. Wolf in 
support of the bill .and Mr. Ranesburg's previous testirrony which was not in 
typed form. 

There was discussion on the statistics contained in the tables provided by 
Mr. Ranesburg (percentages going out-of-state and staying in-state). 

Rep. Beirne felt there should be sorrething in the regulations limiting the 
arrount of m::>ney a student oould take out-of-state and change the forgiveness 
provision for tmse going out-of-state (do not allow it). There was discussion 
on these suggestions and Mr. Raresburg related figures showing how much of 
the loan m::>ney was presently being collected (about 23% now with an expected 
increase because of changes they are making in collection procedures) • There 
was also discussion on why so many students (rrostly graduate) had to go outside ; 
do not have programs available. 

There were no am:mdrrents suggested . 

Mr • . Davis made a rrotion to pass HB 715 out, there was a second, and the rrotion 
carried. 

Rep. Parr reminded ·the Ccmnittee of the AMU material available for them to 
r ead since action would have to be taken in the next couple weeks 

The rreeti. ad· oumed at 4: 15 PM. 
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Introduced : 2/10/76 
Referred:. Select Committee on 
Education and Finance 

BY H. BEIRNE· A1-iJJ OS'rROSKY 
.;:.~· 

HOUSE BILL NO . 7.0,8 

IN THE LEGISLATURE OF THE STATE OF ALASKA 

NINTH LEGISLATURE - SECOND .SESSION 

A BILL 

6 or" an· 'Act entitled: · iifl.n Act establishing ... the Alaska community service 

7 internship program; and providing for an effectiv.e 

a date . 11 

9 BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF ALASKA: 

10 
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* Section 1. AS 14 . 40 is amended by adding new sections to read : 

AliTICLE lOA. ALASKA COMMUNITY SERVICE 

INTERNSHIP PROGRAM . 

Sec . 14 . 40 . 850 . PURPOSE . There is established the Alaska com-

inunity service internship program to assist undergraduate and graduate 

students enrolled in postsecondary educational institutions to gain 

practical experience toward vocational or professi'onal objectives by 

establishing statewide standards for this program and by providing 

financial assistance for its administration. 

Sec . 111. LIO . 855. ADMI NISTRATION. 'l'he Alaska conununit.y service 

internship program shall be administered by the Alaska Conwission on 

Postsecondary Education in accordance with the provisions of secs. 850 

875 of this chapter. The commission shall promulgate regulations for 

the s e 1 e ct ion of the int e1~ ~ , a . .:2::.;;l;.;;:o~c~a;.;t.-i ... o_n_ o_f.....-f..-u....,n .. d;.;;s.....;:t..:;o-!.:p..:o..:s...:t..:s..:e.:c.:o.:.:n:..:d:.::a:..:r::-~ --e~cational institutions a ..--qual-i''(ie.d -e ?'-r)nd publication of 

the names of participating employers. 

Sec. 14.40 . 860. DISTRIBUTION OF FUNDS . The funds appropriated for 

the program shal~"'~~l,..a~~1~~T,d0 t~.:-~~s·Y~d~ 0e~:.~a~p}/~njtitutions 
in the state to reimburse qualified employers of stud ents who a~e 
participating in the program if the postsecondary educational institu-

-1-
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tion grants those students arademic credit for t~eir participation in 

a program involving both emp~oyment and academic study undertaken 
I 

simultaneously by a student [under the direction of the institution's 

instructional staff. ~he postsecondary educational institution receiv­

ing an allocation of funds under this section shall establish rules or -6 guideli~es for the awarding of academic credit . 
.J l 

7 Sec . 14 . 40 . 865 . E4IOIBILITY. Students enrolled in an accredited 
'--· 

8 postsecondary educational institution in the state are eligible to 
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29 

participate in the program. f o~.f ~ .:c 1'1\ ~~ vtu. 
Sec. 14.40.870. PAYMENT TO STUDENTS . T~e . student and the employer 

t\ .vc.i-rfc ~ Y,f~ f'/ en r a -
shall be r esponsible for the terms of t he student ' s/\ ~mployment agree-

ment . No ~tudent enrolled in the internship may be p1id less than the 
\~.v--~~ f ~ - . 

wage established under AS 23 .10. 065 . 'l'~e c..c_omro,: ssiO'li) may rei~- · 
.J ('I-. ,-'-'\ b I.!. Y-(! • .-." h v rs C:. cl. <:: ' 

bur.s~9~e:.:.:m::.i::..:l::.;:o:...L-:e;.::r~o:.:f~a:_:s:...:t:..:u:.::d::e:.:n:..:t'A:.u~p:_.:t:..:o:.....::5:..:0~;..;:e:.:.r__::c;,;:e:.:..n;.;:t:......;:o;.:f-.::t~h;,;:e~w.::a~g!.::e~s-=o.:.r-=s.;:;a;.:;;l.:::a:.:.r.L-~ --r;.--.. 
paid to the s tudentu :L.f the smp~<W is ll f50.1feP.t:ln)e.H·t-0.·g;enc-y- o1i_a-Hel'I-

p.PQ·f-i-\;-G.P--o-f.la p.;Lt.&0 l:e- 0-Fga:ni-z a-iri:e n-. 

Sec . 14 . ~0 . 875 . DEFINITIONS . In secs . 850 - 875 of this chapter 
,, 

(1) "academic cr edit" means the unit that is awarded by o 

particular postsecondary educational institution to its students to 

indicate satisfaction of the institution ' s requirement s for completion 

of a course of study leading to graduation or t he receipt of educational 

credentials; 

(2) "academic study" means a systematic program of reading , 

wrjtten work, seminars , lectures , laboratory , tutorial or other instruc-

tion whi ch i s undertaken by a otudent under the supervision or direction 

of the instructional staff of a postsecondary educational i 11stitution 

and which i s related to the student ' s employment as a couununity service 

intern; 

(3) "commission" means the Alaska Conm1ission on Postsecondary 

HB 708 - 2-
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Education; 

2 ( 4) "employee." means working for and receiving compensation 

3 from an ~~ployer for at least 32 hours a week; ve... wo\,..J 

4 

5 

,~~g~_n_:~" ~~~~eP....tcba<is)C~cy-
of the feder.a.1-,-st-ate or foca1:-gGJJ-ernment; 

6 {6) "internship" means a p:rogram of supervised prac t ~ ...:al 

1 experience in which a student enrolled in a postsecondary educational 

a institution receives academic credit for participation in both employ-

9 ment and academic study related to that employment occurring simultan-

10 eously; 

11 

12 

13 

Iii 

15 

16 

17 

18 

19 

70 

21 

23 

(7) 

no part o~/ the 

bers, ur~ec:tors 

nature; 

ofit or c)laritab e organiza 
/ / 

o profit of w~,, J..s-"Ci1st-rib tab 

or officers or whose primary purpose is eleem0synary in 

(8) "postsecondary educational instit;ution" means an oca-

demic , vocational , technical, business, professional or other school, 

college , or university , or other orgnnizntion offering educatlonal 

credentials, or offn•ing instruct.ion or educational services p1•i111arily 

to pePoons who have co1npleted or terminated their secondary educRtion nr 

who are beyond the age or compulsory high school attendance for attain­

ment of educa~ional , professional or vocationlil objectives; 

( 9) "qualif l ed employer" means a-gev-er>nmtrnC-·agency or nor- , 
TklL 0 '"'"' ~"\': (' y" w \\ b l ., ('.,.() l"I ·, v /\, L /. I " 'l I 

prof 1t or -char:l tab;le- 01rgantzat;lon. ~ t · ·\ I h 1-.vr/ ,...., r J 
r,. 1 ~ I\ 1-\>. ~._ ~'--~~\:.. 1 ~,. \-- J\J,.fliSht) 41....., \/IJ'l){ I ,.Jt ,..1')er•e"-te. flh ... J-10-i et ' n.t;...! 1 • 

211 \ ,f"" ' r t-. 1n t. ~/l.I" 'f 
*Sec. ~ . AS 14 . 40.909(b) is amended by add ng a new paragraph ~o read: · 

25 (7) administer the provisions or AS 14 . ll0 . 050 - lll , ll0 . 880 
26 ( conununity service internship program). 
27 

M Sec. 3, This Act takes effect July l, 1976 . 

29 
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Introduced: 2/10/76 
R~ferred: Select Committee on 
Education and Finance 

BY H. BEIRNE A1~L> OS'l'ROSKY 

HOUSE BILL NO . 708 

IN THE LEGISLATURE OF THE STATE OF ALASKA 

NINTH LEGISLATURE - SECOND SESSIOt! 

A BILL 

6 "or an Act entitled: "An Act establishing the A.Laska community service 

7 internship program; and providing for an effective 

a date." 

9 BE I'l' ENACTED BY THE LEGISLA'rUHE OF THE STA'l'E OF ALASKA: 

10 

11 

12 

13 

14 

l.'i 

16 

17 .. 
l!I 

fl) 

?Cl 

71 

77 

23 

24 

25 

26 

2/ 

20 

29 

* Section 1. AS 14. lJO is amended by adding new sections to read: 

AR'l'I.pLE lOA . ALASKA COMMUNI'rY SERVICE 

INTERNSHIP PROGRAM . 

Sec . 14 . 40.850. PURPOSE . There is established the Alaska com-

1nunity service internship program to assist undergraduate and graduate 

students enrolled in postsecondari .educational ins titutions to gain 

practical experience toward vocational 01• profess ional objectives by 
' ~ 

: es ta~l1ahing statewide standards for this program and by providing 

•€1nancial assistance for lts adminiat~ation. • r ~ 

Sec . 111. 40. 855 . J\DMINIS'l'RA'rJON . 'l'he J\laslm cornmun1 ty service 

internship program shall be adminj stered by the /\lns kt1 Commission on 

Postsecondary Education in accordance with the provisions or secs . 1350 -

87 5 of this chapter . 'l'he commisoion shall promulgate r egulations for 

the selection of the interns, allocation of funds Lo postsecondary 

educational instltutions and qoalif1ied etttploycI~, o.nd publication of 

Lhe names of participating employers. 

Sec . llL ll 0. 860 . DIS1l1RIBU1l1JON OP FUNDS. 'l'he funds appropriil ted for 

the pr·ograrn ~be ullpca.ted to r)Qs~or~~~i~atitutiona 

111 t he state to ~~~ff.1ti1a employers or st:uctents who a~ 
participating in the program if the postsecondary educational institu-

- 1- HB 708 



tion grants those students academic credit for their par.ticipation in 

2 a program involving both employinent and academic study undertaken 

3 simultaneously by a student under the direction of the institution ' s 

4 instructional staff. The postsecondary educational instituti on receiv-

5 

6 

7 

8 

9 

10 

II 

12 

13 

14 

15 

17 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

28 

29 

ing an allocation of funds under thio section shall establish rules or 

guidelines for the awarding of academic credit. 

Sec. 14 . 40.865 . ELIGIBILITY . Students enr0lled in an accredited 

postsecondary educational institutio1~ in the state ~eligible to 

participate in the program . j\-t ~~ ' 
Sec. 14.40.870. PAYMENT TO STUDENTS . ~he student and the employer 

t ~~-
shall be responsible for the t erms of the student's/employment agree-

ment . No student enrolled in the inte1•nship ma''' be paid less than the 

minimum wage established under /\S 23 . l~.~ Op5 . ()'l1}ic-conun:l:fHH:On !Tl~ ~11~ 
~~ ~An employer of a student~to 50 per cent of the wages or salary 

(1) "academic credit" means the unit that, is awarded by a 

particular po~tsecondary educational insti tution to its students to 

indicate satisfaction or the institution's r equirements for completlon 

of a course of study leading to graduution or the receipt or educational 

credentialrJ ; 

(2) "academic s tudy" means a systematic program of reading, 

written work, seminars , lectures, laboratory, tutorial or other instruc-

t1on which is undertaken by a otudent under the supervision or direction 

or the instructional st:arr or n postr.econd'ary educat1.onnl 1nst1tut1.on 

and which 1a related to the student ' s employment ns a commun:l ty service 

intern; 

HB 708 

( 3) "commission" means the Alas lea Conunj es i on on Postsecondary 
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Education; 

2 (4) "employed" means working for ar:d receiving compensation 

3 from an employer for at least 32 hours a week; 

~"government agency" means an employer that is an agency 

5 of the federal, state or local government; 

6 (6) "internship" means a p·rogram of supervised practical 

7 experience in which a student enrolled in a postsecondary educational 

e institution receives academic credit for participation in both employ-

q ment and academic study related to that employment ocnurring sirnultan-

10 eously; 

II 

12 

13 

14 

I!> 

16 

17 

18 

10 

21 

22 

23 

25 

26 

27 

28 

29 

r•nonprofit or charitable organization" means an employer 

no part of the income or profit of which is distr1 l> utable to its mem-

bers, directors or officers or whose primary purpose is eleemosynary in 

nature; 

(8) "postsecondary educational institution" means an aca-

demic, vocational, techn: cal, business, professional or other school, 

college, or university, or other organization offering educational 

credentials , or offering instruction or educational services prirnarily 

to pe~sons who have completed or terminated their secondary education or 

who are beyond the age of compulsory high school attendance for attain-

ment of educational, professional or v~a~~~:~ectives; 

( 9) "qualified employer" means -a ~eR\; asency op non- -

1/(e~.(J) ~~ ~ J 

* Sec . 2. 
' · r /. fS~ ' 

AS ll1 . t10 . 909(b) is amended by add~ new paragraph to read: 

(7) administer the provisions of AS 14.40.8~0 - 14.40.880 

(community service internship progran1). 

* Sec . 3, This Act takes effect July 1, 1976 . 

II - 3- HB 708 
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T01 l 

FROM1 

c 

'.~-~ .... , 

i't., .. 

. 
I 
r 

Tom Brown, Coordinator 
Office for Exceptional 

Children 

Judi Hayden 
Education Specialist 

DATE t 

SUBJECT: 

February 20, 1976 

House Bill 635: "J\n J\ct 
Relating to Licensing of 
Speech Pathologists & 
A LI cl i 0 1 0 g i s 't s . II 

I feel that oth office: should support this ,licensure b:i.11 in 
an effort to upgrade the services being rendered to the 
public in this state . I also feel that thi.s state licensing 
w:i.11 give more locnl control (that is state control) over 
professional competence in speech pathology and audiology 
vs. the present national controJ being exercised by the 
American Speech and llearing Association in its conference of 
the CCC (Certificate of Clinical Competence) . 

This bill does not impinge upon the Department of Educ<1tio11 1 s 
certification requirements conc~rning persons employee.I by a 
school district. Nor docs this b'ill require persons per­
forming services for a school district 1.,rho hold a valid 
certificate issued by the Dcp<ntment of Educn tion to ob ta in 
a license . 

Concerning Sec. 08. 74.010 of this bill (pg. l), I do not 
think a threc-mc111ber board is at all adequate to prov:icl0. the 
1dcle rnnge of du ties nncl services and to make the nu111erous 
b:incling decisions that the bill authorizes them to make . . 
This bill gives a great denl of authority to the three­
membcr board, consisting of 2 speech pathologjsts and one 
\ludiologist. r feel that a £:i.ve-111e111ber board, consisting of 
3 speech pathologists and 2 :llldioJogists \\'oulcl be more 
representative of vnrious view points and experiences that 
such a b o a 1· d sh o u 1 cl h ave . 

Therefore, Tom, I urge your support· of this bill if not on 
specific items, at least on the whole of it. 

cc: David Crl11tcrbury 
Mike Mosher 
Ed Obie 
Sherman Welch 

JH:es 
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670 WEST FIREWEED LANE 
ANCHORAGE , ALASKA 99503 

PHONE (907 ) 274·3611 

lmergrity, Pride in Heritage. Progress 

March 1 , 1976. 

Representative Charles Parr 
Pouch V 
State Capitol 
M.S. #3100 
Juneau, Alaska 99811 

Representative Parr : 

ALASKA STUDENT HIGHER EDUCATION SERVICE e 

With reference to the House Bills 708 and 709 to es~ablish 
a community service internship program for Alaska, I express 
the support of this office for these bills. We have be~n 
directly involved with the UYA Volunteer program as funded 
by the Federal Government and , in our view, it has beer, a 
successful program in: 1) Providing an accredited non -tra­
ditional , work experience program for upper class college 
student and 2) Providing an organization with "inspired 
and M.ghly motivated staff." 

It is my feeling that higher education wi ll have to move in 
this direc tion in the future as this is a more real i stic ap ­
proach and links academia to the real world . 

I do hope that you gi ve your support to these bills. 

~~ 
John Reimer 
A.S.H.E.S. Director 

JR/cw 
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Representative Charles Parr 
Pouch V 
State Capitol 
Juneau, Alaska 99811 

Dear Representative Parr: 

This letter is in support of House Bills 708 and 709 establishing and fundj :1g 
an Alaskan community service internship program. As director of the current 
University Year for ACTION program at the University of Alaska , Anchorage, I 
believe the passage of 708 and 709 will provide the following benefits: 

1. ALASKAN HIRE 

The program will foster the placement of Alaskan students in positions that 
have of ten gone to outside students . After completing University Year for 
ACTION internships, many of the UYJ\ students have been hired to fill positions 
for which quolified , local applicants hove not been available. 

2. EXPANSION OF STUDENT RESOURCES 

The U'iA program now serves only one campus at UM and the agencies in a limited 
area . Passage will prov ide the internship option t o nll students in approved 
post-secondary institutions and all agencies on a statewide basis . The place­
nient o'f students could be c.oord :l.nat·ed w:l.th the existing work-study progrom. 

3. INCREASED COST EFFECTIVENESS 

Passage will provide ot littl e cost n great student resource fo r resolving 
community problems. The Universi ty Year for ACTION program is now working 
with 18 agencies and the cost-saving is evid ent ns we can place a student 
at $250.00 to $500.00 per month to dr1 the equivalent of a full time employee 
a t $1,000.00 or more per month. Most agencies do not have enough money or 
ski lled personnel to develop or explore innovative programs. This will allow 
them the opportunity to do so . Since internships are of limited duration , they 
do not replace full- time positions. 

'• . EDUCATIONAL RELEVANCE 

Passage will 
lend to jobs 

,-, 0 , 
nllow students to gain invnluoble professiona l sk:l.lls t hat will~ .. ~--- ., . ...... ("\ 

rather than just academic degrees. I t will also provide t he ;/.'.:~""£,.~'IJ~.,. 
1~~'f?J~ '} ',"1'4i~V ,• 

,_ ... -···•' 
'-~·-·' ·' 
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agencies the opportunity to ·test the students' theoretical skills in practical 
application. 

5. STUDENT LOAN DEFAULT SOLUTION 

Passage could possible be a unique way for those students who have defaulted 
I· 

on student loans to work off whatever is their final assessment . 

6. INCREASE UNIVERSITY-COMMUNITY COOPERATION 

Passage would provide greater use of university r ources to the community 
and promote closer cooperation between university faculty, administrators 
and community agencies in seeking solutions to problems •. Faculty are now 
giving almost individual assistance to 25 Native students working in several 
projects throughout Alaska, particularly at Unalakleet and Copper Center . 

7. B-ROADEN THE SCOPE OF UNIVERSITY SERVICE 

Passage will provide a greater awareness of what services the academic 
institutions can provide organizations or agencies. For example , developing 
and implementing plans for in- service training for all staff people could be 

, developed . 

8. STRETCH RESEARCH AND PLANNING BUDGETS 

Passnge will allow agencies and organizations to use students to do independent 
research and planning fot· many divisions within the state administration that 
hav~ recently reduced staff growth because of state austerity planning. 

9. COORDINATION OF SERVICES 

Passage will allow for the development of a sta te-wide internship office that 
could seek placement of Alaskan students attending academic institutions both 
in and out of state . The State Internship Office could work in conjunct:lon 
with the ex:f.sting WICllE and Go-op education programs to promote greater co­
ordination in recruitment, placement, selection and academic evaluation. 

The ul>ove benefits are , in my opinion, only the most obvious ones that will 
accrue to the state if llB 708 .:ind 709 are passed. Experiential education is 
proving to be of tremendous value :i.n many parts of the Un:lted States where 
intern programs are proliferating. Passage of HB 708 and 709 will p11t Alaska 
in the forefront in this field . 

Sincerely, 

L.W. Maca tce 
Director 
UYA Program 
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CHANCY CROFT 

GARV THURLOW 

WILLIAM J. BAILF' f 

OF COUNSE:L , 

CROFT & THURL0\'1.1 

ATTORNEYS AT L.AW 

SUITE 710 FIRST N ATIONAL OUILDING 

o4as "G" STREET 

ANCHORAGE,ALAS~A99501 

19 February 1976 

The Honorable Helen Beirne 
The Honorable Kathryn Ostrosky 
Representatives 
House of Representatives 
Pouch V 
Juneau, Alaska 

TELEPHONE 272-3508 

ARE:A CODE 907 

Re: House Bill No . 708, an Act establishing 
the Alaska Community Service Interns~1ip 
Program . 

Dear Representatives Beirne and Ostrosky: 

I am please to see that you have introduced House Bill 
No. 708 to establish an internship program. 

During the two years that I was attorney for the Greater 
Anchorage Area Borough, I had a great deal of familiarity 
with the internship program carried on by the Borough 
Department of Law . It was an outstanding success. 

In 1973 and 1974 we obtained the services of Joel Devore , 
then a student at Antioch College, Ohio , for purposes of 
helping us present alternative reapportionment plans to 
the Borough Assembly and for some basic l egal research . 
Mr . DeVore did not h ave a background in law , but did , I 
believe, have a background in political science. He made 
a major contribution in working out an apportionment plan . 
In fact , after he returned to Antioch College, we sent him 
an urgent summons to return to Anchorage, Alaska, to work 
on one last round of apportionment plans . Reapportionment 
was accomplished in August or September of 1974 , while he 
was present . Joel Devore is now ombundsman for the new 
Municipality of Anchorage. He will, I am certain , make a 
lasting contribution to the Municipality, partly because 
he became early acquainted with municipal government during 
the time that he worked as an intern for the Municipal De­
partment of Law . 

Each half- year we hired two interns in their last year of 
law school to work for the Municipal Department of Law. 
Even though they were paid disgracefully low wages, they 
worked very hard and most of them are now doing well in 
either '._he private practice of law or as attorneys for 
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Honorable Helen Beirne 
Honorable Kathryn Ostrosky 
19 February 1976 
Page two 

the Municipality of Anchorage. Three interns , Judith Allen, 
a long-term resident of the Municipality of Anchorage; and 
a mother of two boys, Ted Berns and Gregg Wheatland made a 
major contribution in the area of land use planning this 
past year. Judy Allen was here only for the summer of 1974, 
while Ted Berns · and Gregg Wheatland were here for one-half 
year each . A very significant piece of legislation, a planned 
unit development ordinance , was drafted and enacted during 
their stay here in Anchorage . I ' m sure that all of these 
persons, particularly Judy Allen, will return to Anchorage 
and will play an active role in the affairs of our community . 

I think that the interns all profited a great deal from their 
experience of working with the municipality. Certainly they 
have a much better chance of obtaining good employment in the 
Anchorage area. I believe that we struck a very good bargai~ 
in hiring them and that the forme: :: Borough, now the Municipality, 
profited a great deal from having them as employees. 

Since I've gone into private practice, I have had an opportunity 
to meet with people connected with the Aleut Corporation and 
the Kuskukwin Management Corporation, a native group. I have 
also visited in Copper Center and Unalakleet in connection with 
a University of Alaska course. There are a large number of 
young people in rural parts of Alaska that have a keen interest 
in their communities and are willing to work hard, if given the 
opportunity , in municipal government and such activities as 
housing, sewerage, sanitation and health. Many existing state 
programs would be much more successful if people from theise 
areas could be given practical experience solving specific 
problems. 

The primary purpose of such a program is to provide a good 
education for Alaska students. I believe that the cost effect­
iveness of such programs is exception.~l. The students learn 
very practical skills as interns and they learn quickly because 
they become so thoroughly involved in what they are doing. In 
addition, an internship program has the effect of giving Alaska 
students an early opportunity to become rooted in Alaska and, 
if they see fit, in their own coinmunity. Very often education 
does not connect students with employment . Internship programs 
ver.y often do and are valuable for this reason. 

The secondary benefit of an internship pr,ogram is that it is 
a program of state assistance to local governments, · particularly 1 • 

smaller local governments . 

I hope that you will be able to make some use of this letter. 
I know that both of you are already familiar with the opportunities 
created by an internship program . Certainly Representative 
Ostrosky knows the possibilities of the internship progra:m with 
respect to smaller communities such as communities at Bristol 
Bay. 
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Honorable Helen Beirne 
Honorable Kat:. cyn Ostrosky · 
19 February 1976 
Page three 

.a: -~\Hsh you luck with your Bill. 

Sincerely , 

CROFT,& THURL~~ ) ,/J 
0~~~ Gary Thur? 

. GT :mv 

cc : Joel Devore 
Ombundsman 
Municipality of Anchorage 
City Annex 
Anchorage , Alaska 
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•· ·. , ; ELEC'.RlC SERVICE. fRO/.I AlASKA VILLAGE, ELECTRIC COOPERA'.IVE ;· l~C ~ ~ , · . '::. : ·,: \ ).: 

P,, · E6tima:te 06 .se1tv.ic.e. Co«St .6q1t. Pe!Uod 06 July 1, . 197 ~ .t;o June 30, 1977 ·· ... :·. ··. ·. 

f_'tocATI~~ . :~E~RLV EST. K"W . ~T. ~~~rf.[ .~Os: .· :~:.;> 
/,fINZ/.IWf SURCHARGE . · • . . : . fl/ERG CuM.ent: Sc.hoofA 

Al.a.karw.k High Sc.hoot. 
An9oon 

Nei;J AdcU.;ti.o n 
Anvik · 
Emmonak High Sc.hoot. 
Foll.tuna. Ledge (Ma.lrAhall) 
Holy Cltofl~ ..--- ·.· 

New Ad.cU;tion 
Hu&Ua. . 
KaLt.a.9 . 
IGia.na. High Sc.hool. 

. . K.i.va.li.na. 
:, Koyuk 

.· . /.f.into 
·· ·New Aacli;tion 

'E.s.t. on 1 /16 

Uounta.i.n V.ill.age ff.i.Bh School 

•
. · !,Jw S:tu.yahok 

· ·. .New AdcLlti.on 
· ·IJaa:ta.k 

[ 
New AddLti.on 

· 11t.vi.k · 
_ l1t.v.ik IU.gh School 

Nut..a;to 
Nuiat:o High Sc.ho.at 
PUhM Po.bit 
Slil&hma1c.e.6 
Shungnak · . 

$34,020 
.:34 020 . , 
34,020 
34,020 

. 34, 020 
34,020 

34,020 
34,020 
34.020 
34;020 . 
34.020 · . . 
34,020 

34,020 
· · 34 O'l.O , 

34,020 

. . 34,020 

ToMQok Ba.y. IU.gh Sc.lzool ·. f.s:f:.. on 2/76 
Tcig.la.k : . . 

. 34, 020 
34,020 
34,020 
34,020 
34,020 
34,020 
34,020 , 
34,020 
34,020 Wale!> 

. ' 

·. · · SUB TOT A LS ( CWUte.n.t Sc.hoal6) 
.. 

: .. ·. ·' . E6.t. Va;te 06 · 
Compte:ti.on. . ~ .- . 

. Ambf.eJL Nov. 1 ~· 1<J16 
· . Gru:ibel.l. IU.glt Sc.hoot Sept. 1, 1916 
· ~at.tag fU.glt Sc.hoot Sep:t. 1, 1976 
· ~va.UJia IU.gh Sc.lwo.e. Sep.:t. 1, 1976 
' · Savoonga ll.i.gft Sc.lioot Ser>:C. J., 1976 

i.6ltma1te.6 11.i.glr Sc.ltool Sept. 1, 1976 
:mguak. lligh Sclioot Sept . 1, 1976 

09.i..ab. lli91t Sc.ltool Sep.t. 1,, 1976 

. $850, 500 

.. $22, 880 
. . 28;350 

. . . 28, 350 
28,350 
28,350 
28.350 
28.350 
28 ,350 

.· (EST. $.04/KWH) .lEST. $. -----
300,000 
140, 000 
60,000 

. .'65,000 
300,000 

BfJ I 000 
80,000 
6(1, 000 

130;000 
. 120,000 

300,000 
60,000 
15,000 
90,000 
60,000 

300,000 
130,000 
60,000 
80' 000 
60,000 

160,000 
300,000 
110, 000 
240,000 
60,000 
60,000 

100,000 
300,000 · 
160,000 
'60, OD_L 

4,.100,000 

80,000 
250,000 
250,000 
250,000 
250,000 
250, 000 
250,000 
250,000 

$12,000 ' 
5,60(1 
2,400 

. 2, 600 
12,000 
3,200 
3,200 
2,400 
5"200 
4,800 

12,000 
.2,400 
3,000 
3,600 
2,400 

.12,000 
·5, 200 
2, 400' 
3,200 

. 2,400 
6,400 

12,000 
, . . 4,400 

9,600 
2, "00 
2,400 
:1, 000 

12,000 
6,400 
2,400 

' . ' 

$164,000 

7 o, 12 .. 
.. 

.. _32, 12 .. 
... ~~:· . . ··: .. :. 

. . . .. . . . . . 

' ..- ·: . .. · ... . 

, ..: 3?., 120. 

· . . ·. :. l,92(1 

.. : 

.. 
' 

1, 320 
3?.,120 

18, 920 

··:· . 

32,120 
. 1, 320 

$232,320 
,. •' h I 

. . . . 

. .. ; . 

. . 

.. . ' . 

.. 
... .. . . . 

.. 3,200 . 
. ·10, 000 

. 10,000 
10,000 
10, 000 

. 10, 000 
10, 000 
10.000 

. . . 

. ·.· 

. .. . . 
. ... .. · .. 

. . . • .... . . . .. . . . . · . .. 
. . : : : . -.; .. ~ . .. :. 

. . : .. , .. . . : ... .. · . .. . ·.· .·. . . .. 
. . :<·: 26; 6!i1 

. . . : ·26, 651' 
. '. 26 051 . . , 

. · ~-=- . : 20, 651 : 
. . 26, 651 
.. 26, 651 . 

26,651 
SUS TOTALS (lles41 Scl1oot.6 ) $111, 330 1,t:;o,000 $73,200 $116, 557 . 

TOTAL (CWtJ'lCJ\.t ru1d llcN) 

GRANO TOTAL 

:;.: . . .. ... 

$1,071,$30 $231,200 

.· · .. 

$41t,!11 

$1,727,901 

. .. . . 
~ . 



I . REQUEST 
Bill No. H·. B: 708 and 709 

• 
_Title: An .Act establishing the Alaska Community Service Internship Program 
Requested by: · Date: 

~~~~~~~~~~ 

Return Date Requested: 
~--~~--~--------------~ Agency: · · Program : 

~_;_-------~~--

II. FISCAL DETAIL • · . 
Budget Request Unit(s) Affected: Alaska Commission on Postsecondary Cducation 
A. EXP.ENDITURE8:. (Thousands of dollars) 

GSJECT FY 76 FY 77 FY 78 FY 79 FY 80 FY 81 
100 PERSONAL SERVICES -0- .48 .9 53.3 58. l 63.3 69.0 
200 TRAV!~C -0- 3.2· 4 .. 0 4.3 4.6 4.9 
300 CONTt:"7iCTUAL -0- l. 0 l. ·1 l. 2 l.3 l.4 
l100 COMMOJ.fIIE8 -0- .5 .5 .5 . 5 .5 
500 EQUii-~.TtNT -0- 1.6 -0- -0- -0- -0-
600 LAND & STHUCTURES - O- -0- -0- -0- -0- -0-
700 GRANTS 2· CLAIMS, ETC. -0- 1 QLI. R , ?14 1 ?::l'i 7 259.3 285 2 

TOTAL 
-0- 25C.O 273.2 299.8 329.0 361. 0 

• B. FUNDING: (Thousands of dollars) 

GENERAL -0- I 250 .0 
. 

273.2 299 .8 329.0 F.UND 
ft'EDERJ\L FUNDS I 

361 .0 

OTHER -0- I ~ou-:U- 773.2 -zgg.1I -·- "329.0 361.0 

U. POSITIONS: 

PERMJ\NEW1'/'I1EMPORARY . ,, _ __;l.....--_.,,......;2;;...,;..""""0_,
1
1_ 1 _2. CV · IJ · 01

1 MJ\N MONTHS (P./T.) _ 
, 2.0 > 

III. ANALYSIS (See Fiscal Note Preparation Instructions , Section III) 

100. Includes l .0 Education Administrator I (21-A) 
1.0 Secretary I (10-A) 

$27.7 
12.7 

$40.4 plus 21% equa1s 48.9 

500. Equipment includes one-time furnishing requirements. 

.• IV . 

Additional years' e~penditures include a 9% cost-of-living factor for personal 
services, and a 10% growth factor for grants . 

AT'rACHMENTS 

V. DATE: February 20., 1976 PREP/\RED BY : 

Origina l: Legi s lative Finance 
cc: budge t and Manage ment 

Prime Sponso r (First Legislator Named) 

-
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UNIVERSITY OF ALASKA 
ANCHOilAGE 

Representative Parr 

2651 PROVIDENCE AVENUE 

ANCHORAGE. ALASKA !l9504 

Febuary 25, 1976 

Health, Education and Social Services 
Pouch V 
State Capitol 
Juneau, Alaska 99811 

Dear Representative: 

I have spent two years as Coordinator of the College-Work Study Program 
here at the University of Alaska, Anchorage and have witnessed the benefits 
a work program has for students. 

With this knowledge , I wish to add my support to House Bill #709. I believe 
that internships and other work/credit programs provide extremely valuable 
and valid alten1ative methods of acquiring an education. · 

Sincerely, 
/~ 

<zx!e~th-- ~Ufll_./ 
Eleanor Brown 
Coordinator of College Work-Study 
Finnncial Aids Off ice 

EB/mjh 
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EXPERIENTIAL LEARNING 1\T THE UNIVERSITY 

·/;~ 
OF KEN'l'UCKY: CJ 

: ' INSTI TUTIONALIZING ACADEMIC CHANGE .. 

' 

Robert F. Sexton, Executive Director 
Office for Experiential Education 

University of Kentucky 

and 

J ohn B. Stephenson 
Dean of Undergraduate Studies 

University·of Kentucky 

..· .. . 

I ,. ' 

·. 



Office for Experiential Education to deve lop and off-

c ampus learning activities of all university students . Because 

• of contemporary interest in experiential education we have been 

asked many times to explain the causes and implications of this 

• 

• 

development: in essence, to explain how a traditional land grant 

university instituted a non- traditional program and' what the 

phenomenon means. 

· Reflection on the development of experiential education at 

the University of Kentucky leads to two basic questions. The 

first involves the circumstances surrounding the creation of the 

Office for Experiential Education at the University of Kentucky. 

What allowed it to happen, especially in a species of institution 

whose rigidity and inertia are legendary? The second question 

concerns the real progress we have made , and what the creation of 

an admini strative officP. has actually meant in terms of the "insti-

tutionalization" of this change . 

The first question can be approached through a straightforward 
.. 

narration of events between 1970 and 1973, when the Office was 

creatad . It would be ad~itionally helpful , if we could abstract 

from the story of what happcried some guiding concepts and prin-

ciplcs to explain what happened. If such concepts and principles 

are valid, they might be put to use again, at the University of 

Kentucky and elsewhere. Therefore, let us first generalize a 

bit. For what happened at UK underscores the importance of the 

following principles, which arc no news to social scientists, 

studentn of change, or practiced administrators: 

1 . The use of influentials and elites is essential in the 

\) 



.process 

2 . Timing i s : important in effecting change , from the stand-

point of "client" rea.diness, competing demands for resources, and 

• support from elites , to name only three aspects . 

• 

• 

3. The management and coordination of communications to 

main~ain a proper flow of information is another essential. 

Communications management is best achieved fr~m points of organi-

zational or system centrality . 

4. It is important that innovatious be defined by potential 

adopters as consistent with existing norms and shared objectives 

and likely to fulfill felt needs . 

5 . Of overriding importance is the very basic principle that 

success in bringing about change is always a mixture of calculated 

strategy and dumb luck . The mixture may contain 5% of the forme r 

and 95% of the latter ! 

Leaving these generalities and moving on to the particular 

experience or the University of Kentucky, our success with exper-

iential education has been the result of a combination of circum-

stances; some carefully planned over the last four years , some 

the result of specific institutional characteristics, and some 

the result of historical accident . To analyze these circumstances , 

we should ex~mine the role of the Office of the Dean of Undergrad-

ua te Studies; the impact of the Univers~ty Year for Action program; 

and the importance of a relati~ely small group of advocates 

scattered throughout the University . 

Recognizing the impact on undergraduate program5 of a greatly 

increased emphasis on g1:adua tc trnining i n the early and middle 

sixties, t he University of Kentucky attempted to check this swing 

p~rtly through creating the office of the Dean of Undergraduate 



, 
in 1970 . In .some respects the Graduate Dean, 

the Undergraduate Dean was to improve program effectiveness, 

• improve instruction and advising, and generally attend to those 

academic concerns which were of corrunon interest to the dozen or 

so colleges offering undergraduate degrees. The position was 

filled partly to respond to growing student demands for changes 

in undergraduate programs, and it quickly became one of the 

University's more visible symbols of "innovation." 

I t was through the auspices of the Dean of Undergraduafe 

Studies that the University applied for a University Year for 
' 

Action planning grant in fall, 1971. Fol l owing a strategy laid 

jointly by the Dean, a development official with the University 

Research Foundation, and the Director of the Center for Develop-

mental Change (an interdisciplinary campus center which had been 

i mportant in developing proposals in such areas as welfare 

• resea rch, Peace Corps training, and Appalachian research), the 

so-called Committee of Forty was assembled to assist in drafting 

the proposal. 'l'hc Cammi ttee of Forty was large, repres·entati ve , 

suppor tive , and hardworking . For such a sizeable and diverse 

group, it was surpris ingly f 10".iblc. 'l'he Planning Dir cc tor , 

together with the Committee of Forty , organized a nd submitted a 

pr oposal which became the model proposa l for UYA i n Washington 

for months---a fact which was later almos t our undoing in Lexington. 

Washington approved the UYA program proposal , and the 

University was in the experientia l education business on a multi-

college basis on January 17, 1972, less than four months af ter 

it had first conceived the possibil ity. Among the in~titutional 

• lj 

t;. 



• 
granting 30 hours of academic credit to students serving in 

off-campus program. (Some were incredulous, having already 

decided that the institution was congenitally incapable of rapid 

change . ) 
Of .course, scattered but significant off-campus learning 

activities already existed on the campus • . In addition to pro-

grams in education , social work, and the medical fields, the 

Department of Political Science had been active in developing 

s:..ate government internship programs which carried fifteen hours 

of academic credit. These internships had been widely publicized 
I 

and their piltron faculty member was a highly resp~cted scholar . 

In one respect , then, education through field placements was not 

a radical innovation at the University of Kentucky . 

,. But the "take-off 11 for development of experiential learning 

fro1n such scattered beginnings to the eventual creation of a 

• University-wide Off ice for Experiential Educatio•J depended not 

• 

only on carefully laid strategie s, but on sever al fortuitous events 

and decisions . 

One of these was early resolution of t he "credit problem 11 

by two mcmbcrn of the Committee of Forty, the Vice-President for 

Acndcmic ~ffairs and the Chairman of the Senate Council. Their 

plan was to obtain top-level approval for a new University-wide 

course granting up to 15 credit hours per semester , but to make 

its use by any given student contingent on the approval of a 

department and a college . (The ~ltcrnative would have been to 

wait upon the unlikely common initiative or around ninety depart-

mcnts to come up with such a course.) 1~is course, University 

Year foi Act~un 396, will this year be modified as a departmental 



• 

• 

l s ihcd, uni versity- wide , vari able c r edit experiential educati on 

course . 

Another strategic decision was to · locate the UYA program 

under the Dean of Undergraduate Studies, which in turn reports 
. 

to the Vice President for Academic Affairs. This meant that 

from t he beginning the program benefittcd, to a certain degree, 

.from an aura of established academic credibility . This factor 

became of more c r ucial importance in later stages than at the 

beginning. Numerous UYJ\ programs across the nation were initi ally 

a ttached to student services, voluntee r offices , or specific pro-

fessional colleges such as social work or urban studies. To 

"institutionalize" these programs must cross the bridge to the 

academic administra~ion of the insti~ution, or expand to engage 

the broader university community. They are attempting to do this 

as theh. federal funding ends , so not only have they lost the 

initial financial advantage , but they are tackling an academic -

po l itical objective which is inherently difficul t : 

Another fortuitous effect of UYJ\ was the establish~ent of a 

core of pe rsons on and off the campus , often from unexpected 

~uarters, who could intelligently discuss and rationally visualize 

t ho potentia l of the UYJ\ model . 1\.mong these were the Vice President 

for Academic /\ffairs, whose support was vital to the effort. 

Another w.:i s n former chairmun of the Psychology Department, a 

highly respected member of the University community and a person 

who hnd cxpe~ience as an evaluator of Pence Corps . This person 

eventually pl~yed an important role in evaluating UY/\ and later 

became ocndc,:inic co- direc to r of UY/\ . Another was the Planning 

• Director , n vigorous , imaginative assi s t.:mt professor who 



subsequently became Assistant Dean of the College of Arts a nd 

Sciences. And almost by accident, one of the a uthors of this 

• narrative became involved as a member of the Committee of Forty 

i n his role as Director of the State Internship Program in 

• 

Frankfort . Other members of this core group came from such 

diverse areas as Law , Architecture , Dentistry , Community Medic i ne , 

and Vocational Education . 
\ 

Almost a,1y way one looks at it, thf~ ea.cly experience of the 

UK-tiYA program was a near disaster . If there was little time 

available for planning , there was even less available for imple­

mentation. Staffing was completed virtually overnight . There 

was insufficient time to orient the staff to the complex philoso­

phy of a new progra,n which was to satisfy Washington that poverty 

was b~ing attacked in a respectable academic fashion, to persuade 

faculty that learning was taking place under the banner of service, 

and to convince students that learning objectives could be achi eved 

outside the classroom. Needless to say, the motives of those who 

participated in those early months were varied and conflicting . 
,.. 

The conflict erupted. Surprisingly , it was not faculty who con-

t ested an academic ripoff; it was students who contes t ed what 

they considered another riporf of the poor . In addition , some 

agencies felt they had been seriously misled by an overzealous 

r ecruiter . Had it not been for a steadfast , mature director who 

kept a cool head throughout this period of travail, the University 

would have terminated the project within three months of its 

beginning . 

But UYA survived i ts nervous launching, whi ch i s not to say 

tha t it wns an unmi tigated success even a year or so l ater. !t 

,. 
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still faced problems such as its narrow focus ~n poverty, its 

requirement of full academic credit for 12 ·months full-time. work 

for undergraduates, its apparent inflation of grades, its low 
-

rate of faculty involvement in supervision and evaluation, and 

its exploitation by students with questionable motivation, to 

name the most important. Nevertheless, UYA has served and is 

serving its purpose: to allow experimentation with experiential 

learning just so such prob~ems could be identified and dealt with . 

And UYA has been a foundation , however shaky it may seem, upon 

which to build a more solid educational structure. 

Thus, the University's experiment with UYA, al thou~11 not 

completely successful, provided both the stimulant and the vehicle 

for the development of the broader concept of experiential edu­

cation • 

Several factors from the UYA experience, as well as other 

circumstances only partially related to the program, contributed 

to whatever success we now enjoy. 
;' 

At the top of this list of circumstances contributing to 

the maintenance of innovat ion was the basic credibility of exper-

icntial education proponents. In addition to the former chairman 

of psychology, thes e included the chuirman of the political science 

department, highly respected faculty in anthropology and sociology, . . 

and the Deans of the College s . of Education, Social Professions, 

and Agriculture, and the Vice President for Academic Affairs . 

Whatever their individual re,1sons for supporting the reform·, 

these persons played quiet but decisive roles. Of crucial imper-

t a nee also was the breadth of the small support group---it 

si l enced from the beginning the argument thn t such education was 



• 

• 

to the professional colleges. We also saw that a small nuclei 

of strong supporters , located in the right places and mobilized 

by the Office of Undergraduate Studies,. was . as effective as 

larger numbers would have been. 

Another tontributing factor was the absence of organized 

opposition to experiential learning. In part this ~'las due to 

the role of the persons above , but even more it was the result 

of the non-threatening nature of the experiment and pure good 

luck. The i nternal proposal which created the Offir,e for Exper­

iential Education had argued not that some radical alternative 

to tradition was being undertaken, but instead that experiential 

education should build upon existing programs. The proposal was 

also reviewed by the deans of all 15 colleges and many department 

chairmen, forestalling organized opposition • 

Perhaps there was ·more of a threat to existing experiential 

programs---but once more the cautious wording of the mandate 

was important. In other words , assurances were given that exist-

ing programs , such as those in education, would not be challenged 

by a development an<l coordination office. 

Bas ically, the UYA experience itse l f made a mixed contribu~ 

tion to the furtherance of experiential education . On ~le one hand 

the program had demonstrated cile weaknesses of innovation. There 

were problems with vague or absent criteria for measurement arid 

absence of faculty control of students. The "ncadcmic" validity of 

some of the placements was a constant question as was the fact that 

many UYA students entered the program with fairly weak academic 

records. Fortunately, however, these problems were discussed 

' openly if not \,'idely throughout the program and supportc rn of 



the concept i n gene ral continued· to . think positively; they felt 

that inadequacies surfacing in UYA pointed to o~r concerns to be 

• corrected or modified , and not toward e .limination. And , in 

• 

• 

effect , the UYA program rea lly affected only ·a small group of 

people. The credit mechanism, although it offered up to 30 hour s 

of underg~aduate credit , was couched in safeguards (it was pass/ 

fai l in "most cases and needed department a l approval-to count to­

~ard t he major) and had been approved only on an experimental 

bas is , so it too posed a limited threat . 

In sum , the UYA program's primary contribution to later 

developments was as a stimulant, not as ~ paragon of academic 

virtue . The process of getting the grant stimulated discussion 

of l arge amm· ·ts of credit for experience in a "low risk" environ-

ment. Administrators and faculty were encouraged during the 

program's du~ ation to discuss experiential education , and the 

UYA project staff and advisory committee formed a focal point 

for thi s discussion . Students were also exposed to off-campus 

work in large doses for the first tin1e , and the novel t.y of their 

placements resulted in more publicity i~ the campus medi"-l than 

had been the case with other programs. The availability of 

federal funds to underwrite a broader office was , of course , a 

constant udvantage in working with the administration. 

A major link between UY/\ and the Office for Experiential 

Education was the Jlarris report and rcconunendu tion. * Oused on 

interviews with virtually all academic deans, the report showed 

*Jesse G. llarri;, , Jr. , 11
/\ University Pla n for Expericnti.:11 Educ ­

a~ioi: , 197 3 . Dr . 11.1.rrin ' propos.:il outlined th e pt:occs!; of est.:ib­
lis hing and the function s o( the O(fice for Expe riential Educ.:ition. 



~. . . . " 
cons ide r abl e concept 

office which would concern itself with the development of off-

campus learning experiences. With the degree of support shown 

• in this report, and coming from an unimpeachable source that it 

• 

• 

did, the Vice President and the President found it difficult to 

deny support for the new Office for Experiential Education from 

general fund sources. In July, 1973 , the new offi~e was created . 

We now come to the question of how far toward the institu­

tionalization of experiential learning we have come. To begin , 

let's review bri~fly the role of the Office for E~periential 

Education. The office's primary purposes are to coordinate al-

ready existing field experience programs (this does not mean, 

by the way, granting approval for a college or department 

to place students in an internship), .to create a general climate 

receptive to experiential learning among students and faculty, 

to develop new field l earning opportunities , to serve as a 

facilitator ·of research on the subject , and to disseminate infer -

mation as broadly as possible . The office also directly admin-
,.. 

iste1~s programs with university-wide cons ti tuencies---like the 

state and city government internship programs and the Univers ity 

Year for Action program . 

Thus far, the focus of the office hus been on working with 

colleges nnd departments, through the new Council on Experiential 

Educution, to encourage them to build experiential education into 

the curriculum. 1\t the snmc time, interdisciplinary sub-committees 

arc nlso at work devising ways in whicl1 the off-cnmpus ploccmcnt 

can be utilized to encournqe department cooperation (for example, 

a Subcouncil for Culturnl P.:ittcr11s consists of representatives 

from 1\nthropology , Engli s l1 folklore, Gcoqrnphy, Sociology, and 

'' ~ ~ . ........ ' 



~sed to grant credit for field work. Research has been con-

• ducted on income taxes, workman's compensation, and minimum wage 

requirements . 

• 

• 

The Office for Experiential Education exists in an environ-

' ment which is generally tolerant if not wholly enth~siastic about 

.its mission . . There remains a considerable degree of academic con-

venti?nalism, a fear of eroding standards , an anxiety about the ,. 

theft of credit as though it were gold being burgled out of some 

academic Fort Knox. The words of the poet who penned ttThe 

Deserted Campus" represent this point of view eloquently: 

CREDIT, thou elder brother e ' en to grade , 
Thou hadst a be ing ere degrees were made, 
When to have ta ' e n a course meant mastering 
A discipline---not doing one's . own thing ! 
To .what base uses has thy name been lePt, 
Thou tarnis h'd token of accomplishment! 
For credit they cross seas , pay gladly double 
To learn what they could here with h~lf the trouble. 
For credit they watch plays , or hammer nails, 
Or get a clap, or hunt for Holy Grails; 
They'll lobby Congress, or the ir boots they 'll muddy, 
If certifi'd as independe nt study, ~ 
And though we fume, we pedagogues abet it: 
Ingenious arc the ways of earning credit: 
'!'hey ~ki in Zermutt and they scour the pampas, 
They'll do most anyth~ng but stay on campus.* 

Two major projects may provide a better test of the Off icr::-: is 

ability to function. One of these is to steer course credit for 

experiential learning (up to 30 hours) through each academic 

department and the faculty senate. Thus far, twenty-four depart-

ments have cn~orsed the concept of · the course (presented ~hrough a 

"model" co~rse proposal and argumc:?n ta tion) . 'l'he adoption of this 

course by appropriate . departments , and later the appointment of 

*Ira Gorslwn, "The Deserted Campus ," Chronicle of Higher Educntion, 
April l, 1974 



demonstration of success. The new course also carries with it 

• the necessity of a written.· contract ; thus experiential educati on 

has developed this tool and is working with students and faculty 

• 

i n its use. 

Secondly, a major information center is being est ablished 
., 

' 
for stud~nts who want field placement, modeled somewhat on the 

C/AHED (See-Ahead) Center at Michigan State University. The in-

formation center is seen as the only feasible way of dealing 

with hundreds of student inquiries without spending massive amount s 

of staff time in personal counseling . 

Yet the major objective , perhaps equally as important as 

faculty support, is that of creating within the student body 

both the ·interest in exploring off-campus opportunities and the 

willingness to agressively develop off-campus experiences for 

themselves. As one means of achieving this, learning opportun-

i ties in Kentucky are being gathered together into something . like 

a "whole earth catalogue." Hopefully, by attractively packaging 
,.. 

this catalogue, and including written encouragement for students 

to dXperiment, we will at least start students on the path 

toward working independently~ 

This last point deserves digression and elaboration. It is 

becoming fairly obvious that the students we deal with have not 

been encouraged to tnke c~arge of and agrcssively pursue their 

own educations; they do not ask why they are here, what their 

l earning goal~ arc, or how they can best achieve their gaols. In 

other words they have been schooled to be told what and how they 

• &re to learn. Experiential education, whlch depends on student 

/ 
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Consequently, riot only must we create an environment where stu-

dents will think "off campus," but we need to cooperate with others 

on the campus who are attempting to ~evitalizc undergraduate 

education and encourage more creative student attitudes toward 

the educational process. 

A corollary need, in our opinion; is to integrate experien-

tial education into the general education program of the univer-

s5. ty.. 'l'he professionu.l schools, and in turn career.i.sm, continue 

to be the mainstays of field experience. It is our opinion that 

it will be in the liberal arts fields that experiential learning 

can have its most significant impact. For it is here that the 

university continues to play its distinct role, not only as the 

keeper of the society's culture, but also as the place for helping 

men and women who can cope with society's complex ethical and cul-

• tural problems and who can lead personally satisfying and socially 

constructive lives as citizens in a participatory democracy. So 

we have considered that by combining 1.iberal arts values with 

field placements, a new breath of life might be blown 1nto an old 

academic objective. If learning by doing is a concept valid for 

engineers, why is it not appropriate for all decision-making 

citizens? If understanding the internal workings of organizations 

like government is a desirable obj ect for all educated persons, 

as well as political scientists, why not use the experiential 

technique to convey the message of the humanities. 

Another heed, which will be more obvious to administrators 

at higher levels than ourselves, is to cost our efforts to 

determine whether our efforts are worth the price. The Office 

for Experiential Educntion at the University of Kentucky obviously 



• 

• 

• 

will not become · institutionalized until i ts costs are 

and are fcl t to be reasonable and af fordable i1 .. view of the 

benefits derived . How these benefits can be measured is a 

• question yet to be answered to everyone's satisfaction • 

The creation of the Office fo r Experiential Education at 

UK does not mean that "experiential education " has been institu-

tionalizeo at the University; it says only tha t an institution 

has been created with the goal of institutionalizing the concept . 

Only. the fi rst step has been taken , the ·most important goal s 

lie ahead. Until the university , with full awareness and agree­

. ' ment, finally understands what it has done by the creation of 

this office, and understands the i mplications of experiential 

learning as they relate to goals l ong held to be important in 

"higher education, experiential education will not be institution-

alized . 
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ALASKA NATIVE ·AMERICAN TEACHER EOUCATION PROJECT 

RATIONALE 

Planning grant funded by the U.S. Office of Education ~inder -Section 504 of 
the Education Professions Development Act (EPDA). 

The program· is. ba~ed on the following assumptions: 

1. That the quality of education for Native American children can be 
improved by training Native American professionals; 

2. The involvement of Native people in the educational process of 
their children is desirable and necessary; and 

3. To develop a cadre of Native American educators on all levels of 
instruction and administration will build and maintain bridges 
between Native American homes, schools and the outside world. 

PROBLEM 

• 

Since the majority of Alaskan school districts are rural in nature, with 
a predominance of Native students, they should be administered and staffed • 
with a larger percentage of Native Alaskans. The emerging twenty-one· (21) 
Rural Education Attendance Area school districts stimulate the need to meet 
this growing demand. 

Presently we have been able to identify only two (2) Native secondary 
school administrators out of approximately 112, less than ten (10) secondary 
vocational teachers out of approximately 411, and less than thirty (30) 
secondary and elementary teachers out of approximately 5,600 statewide. 
Traditional teacher education/administration programs have not illustrated 
success in meeting demands of rural Alaska. · 

Annually, over a thousand Native Alaskans are in some phase of post-secondary 
education outside the state of Alaska . Many of these students are not en­
rol 1 ed in education, and many do not return to Alaska. 

PURPOSE - ---
The purpose of this three-year project is to increase Native American in­
volvement to 10% of the total statewide school administration and staffing 
at the end of three years . 

- 2 -
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PERSONAL AND VOCATIONAL INTEREST ORIENTATIONS: 
CO.MPARISON OF UNDERGRADUATES IN TWO PROGRAMS 

STEVEN NORTON AND NICHOLAS DI MARCO 

Ur1;11crsi1y of Missouri.SI. Louis' 

Sum11111ry.-To comp;1rc the voc:irion:tl init'rrsrs nod de-sere of scl(.:1cru:1I-; 
jz;11ion or m:ilc:s :inJ (cm:iles in\'oh·eJ in !WO business proi;r:1ms, the Uni\·ersil)'· 
Yu:r-fo;.,&.,don aml the uadiiionai uc:i, rite Strong Voc:11ional lnu:resc lll:ink 
:lOd Personnl Orirm:uion lm·emory were ;1JrninisrercJ ro 26 m:ile :inJ 6 fc111:1le 
students :ind 86 male :iml 15 Cem:ile sruJenrs in Action :inJ u:idirional pros;rnms. 
The Action men were higher rh:in rhe traditional men on rhe Personal Oril•nra· 
tion Jnven1ory scales for selC.:ictualizins v:iluc, sponr:meity and syncrb'Y :ind the 
Action women were higher rh:in rhe rr:iclirional women on SCIC·:1<:1ualizins \';tlUl'. 
sclf·rcsard, nnJ c:ipacity for inrim:11e con1:1cr. lhirh t\ctiun m:1ks anJ k111:1k~ 

h:id Siron,; b:i~ic iptl'tcsrs :in.I orrnp:11ion:1I sc:ilc ~rorcs r.".'l·ctin.~ :1 hi,;lll'r ~11d:1I 
~ervice :inJ lower l'usincss ?:icnr:Hion than the trudi1ionnl mi.knr~. . 

, I 
Currently abour 30 univcrsiries supporr 1\ccio11 rcl:ued lcarning-se.rvice pro-

grnms, 18 of which were involv<:<l in an experimental lcarning-communily ser­
vice program e!Jcitled University-Year-for-Action ( 5). A srudr of the variables 
contributing to lhe performance or Action volunteers ind icaced th:u. age, educa­
tional level, community experience, and job experience were only marginal!)• 
valid in cerms of sncening bmcr volullll'ers ·for che Action program ( 2). The 
stud}• also indic:ued that "in-service variables" such as rrainin.g and p1ojecr qualit y 
had greater inHuencc on volunteers' performance than the four stated above. 
FinaJly, personalit}' variables may play a signi fic:tnl role. 

To the aud1ors' knowledge, the abm·e cited swdy is the onl}' one as~essing 
such a progrnrn. The present study compared those stu<lcntS involved in a 11ni­
vcrsity:sponsored J\Clion program wi1h a 1-:mup of 1raditional business swdents 
nor in the Action program. This was designed 10 wmbinc formal education 
wi1h economic cle,·elopmcnr accivities in po,·en}' comn11111ities. Although most 
of the Accion students had hecn business studcn1s, 1hc jlro~ram was assumed to 

appeal rn stuclems who arc cli{fcrent from the traditional business scudenr. The 
·present snicly was ori!;in:11ly planned as a predictive s111dy ai:ainsr criicril for 
.success in 1hc proi;rnm. However, the s111den1s' success in the program was 
grc;HI)' influcllcc.:d b}' the OfJ;:llliz:HiClllS in which they Were p(aceJ, 1he helpful­
ness of their sponsors in the OrJ;anizations, and the type of projcc1s whid 1 1hey 
developed. Neither che Action smff, the sponsors, nor 1he foculty who m:teJ as 
advisers felt thatcher could meanini;fullr rate the rclacive success or the students . 
'fhc present study wns 1hcrcfore limitt:cl to expln~ing what differences l'Xisr in 

'School of Uusin,·ss Ad111iniw.11io11, University of Miuouri·SI. J.ouis. 8001 N:uur.11 DriJ r.c 
llnail, Sr. Louis, l\fosouri 6312 1. 
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vocational interest and desree of self-actualiz.'lrion between the Action and tra<li· 

.tional ·mu.Jems. 

Mcm-10D 
Ss were 130 undcrs;rnclua1c business siuJents clurini:: the foll 1972 sl·mes1~r. There 

were H 11alc and 6 Ccm:ilc Accion s1uclcnu :1n.I BG m:1le nnd I~ (cm.1lc traJition:il s1u1lcnt<. 
The Serons \'ocntional lntcrcs1 Blank ( l. '1), Forms TW399 am! TW39S, anJ l't:r· 

sonal OrientJtion ln\'cntory ( 3) 'l\'crc used :is mc:isurcs or oricnt:ttion of ,·oca1ional inter­
est and degree of s<M-nc1ualizacion, rc~pectivclr. ' TIK·sc measures were sclcctctl bcc:iusc 1iw1· 
have been \\'rll·v:ilid:11cd (panicul:irlr the Strong) and arc often uscJ :is a b:isis for cnun· 

scling college studenu. 
Scores \\'CCC obt:iincJ (or all 1hc sc:ilcs of both 1es1s for c:ich or four .i;roups. The 

sisni(icnncc of thi: diffcrences,bctwle:\ the 1wo groups of rncn :ind bt·twt·l·n the two groups 
of women w:u 1r<rcd b1• the Mann·\'qi;itney U 1c~1. As the ~tud)' was c·xplor:HOr\', the 
quesiion concerning the sisnificancc -:.if diHcrc·nccs, r:uhcc 1h:in specific h1·po1hescs, w:is 
posed. The .01 level, rather thl:in the .05 level of signilic:rncc (two·t:tileJ) was uscJ l>ecausc 
of the l:ick of CCOSS•V:tliJati1 n anJ the high intl'CCOrtcl:ttions :lmOn/~ SC:\(CS. 

. ! llESUl.TS AND DISCUSSION 

Table 1 repom the valuc.-s of U for those invenmrr ;111d Strong scales on 
·which there were significam dif fcrences between the student!i in the Accion nml 
tr:idition:il prosrams. The Action men were higher on the iil\'entory scnlcs for 
self-actualizing \':ilue, spontaneity, and synergy.· The Action women were sig­
niiicamlr higher than the traditional women on the invcntOf)' scales for self· 

regard and cnpacit}' for intimate conrncc. 
On the Strong Dasie Interest Scales, the Action men were more oriented 

toward public speaking., nature, social service. :iml religious and aesthetic nctiv· 
ities than the tr:iditional men. The Action women were more political, science, 
nnd soci:il service oriented thnn the rraditionnl women. 

The occupational scales 5howed the ;\ctio:i men to be his;hcr on psychiatrist, 
ps}·chologisr, social worker, minister, librarian, music tcnchN, and com1111mi1y 
recreation administration. Mc:n in the tr:iilitilln:tl progr:tm scored hi.~hcr on 
carpenter, printer, senior C.P.A .. purchnsing ascot, and h:rnkcr. The Action 
women were highc:r on almost all the socinl-service occup:uions, some of the 
verb:il-sciemific and heahh-rclarccl services. The uadi1ional women were higher 
in some of the business nnd non·prof cssional orcupnrions. 

Datn suggested the Action ml'n were significantly higher in acndcmic 
nchievement; ase•rclntecl intercm, di\'ersity nf interests, an<l specinli1A11ion level; 
while the tradicionnl smdents were higher on masculinit}'·fctnininity ancl occupn· 
tinnal introversion-c·xtroversion. Anion women were higher on ac;ulemic 
41Chievemenc and diversity of interests anll lower on nccupntionnl incroversion-

cxtcoversion. 
In ~cncral, it :1p1;cnrs t h~t the Ae1io11 mrn nnd womrn 1li!Ccrc1l frorn tr:ulitinn:tl 111<'11 

um! women in thtir vocn1ion:1I intNem no.I in 1lc:grc:r of ~c1 f.nc111ali1.11i11n. The ~if;11ifi1n111 
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PERSONAL AND VOCATIONAL INTERES1'S 7'11 

TADl.E 1 

J\il!ANS ANO STANllARO DEVIATIONS 
l'OR TRADITIONAL ANll AC1'10N MALl!S AND Fr:MALCS 

Scales 
Tr:idition:il 
(N = 86) 

M:iles 
Action 

(N = 23) 

Person:il Oriem:ition ln\'catory 
Sclf-ac1uali2ins 

Value 19.21± 3.13 2l.131'± 2.20 
Spont:ineiry 11.2.-f± 2.77 13.09t± 2.17. 
Self-regard 12.02± 2.34 12.65 ± 1.53 
Synergy 11.51 ± 2.25 ll.91t± 2.49 
Capacity for 

Jncimare Conract 17.06± 3.41 16.74 ± 4.15 

Females 
Traditional 
CN = 15) 

18.67± 4.07 
12.00± 2.~l 
12.00± 1.85 
7 .00:!: 1.07 

16.33± 2.82 

Action 
(N=6) 

22.67 ± 2.112 
13.17 ± 1.60 
14.Ht± 1.63 
7.83 ± 1.17 

20.671'± 1.97 

Srrons Voc:i1ioMI Jn1erest Dlank (Form T3'.19·mcn, TW398·womc~) 
Dasie I ntcrcsts 

Public Spc:1kini; 
Law/Politics 
Phpic:il · Science 
Mechanical 
Uiolosirnl Science 
Nature 
Medical Service 
Tcachini; 
Social Service 
Rl·lii;ious 

Activities 
Music 
Art 
\\hi ling 

Occupa1ional 
Diolo~ic;il Sciences 

53.20± 8.111 
57:33± 19:6·1 

46.26± Io. 71 

'13.1O:!:11.06 
51.06±10:96 
52.Q5± 9.90 
52.16±10.19 

44.24:!:10.02 
lf7.31±10.52 
48.47 ± 9A1 
49.91 :!: 9.86 

60.52:t:!: 7.77 
61.35 :!: 8.37 

'17.04 ±10.33 

50.i·1t± ru.1 
56.39 ± 8.35 
5,5.7R :!: 8.96 
62.61t± 8.23 

5'1 .56t± I 0. IS 
56.6 1t± 11.28 
58. I 7i.:!: 9.6if 
57.65!± 7.39 

Psrchiatrist 19.58:!: I 2.lf9 2S.96t± 8.48 
Ps1·chologist 21.95± 11. 70 28.0lf1'± 8.86 

Technical and Skilled Tratlcs 
C:1rpcn1cr 22.69± 11.52 15.91 t± 6.93 
Printer 31f.52± 9.53 25.96t± 5.80 

Social Service 
Social Worker 
Minis1ec 
YMCA 

S1nfC ~!ember 
Recrl·ation l.eaJer 
DiH·ctor, Chris1ian 

Educa1ion 
Guidance Counselor 
Socinl Science 

'J'c:ichcr 
Acsrhe1ic.Cul 111 rnl 
I.ibcnrinn 
Music Te:iclacr 

31.48:!:1 l.82 '12.78t± I0.93 
I '1.16± 11. 77 26.57.1:±11.39 

36.92±10.'/0 ~7.70 ±10.74 

26.24±10.8 1 33.61 :.!: 9.91 :t· 
26.32±10.74 35.R3 :!: 9.571' 

(Conli1111c-1I tin next 11aJ!e) 

'18.00± 6.13 
•!Cl.SO± 7.73 
'1J.OO± 8.02 
'12.53:!: 6.22 
4'1.33:!:10.52 

57.)Jl± 7.99 
611.00 I:!: 7 .2·1 
5S.G7t± 9.52 
55.33t± 9.67 
60.00t:!: 3.4 l 

lf6.27± 9.C·6 59.17:1.:!: 1.72 
50.13± 9.'15 6 1.17t± 7.71 
46.00:!: 6.13 58.67t± 4.08 

47AO± 8A5 
46.110:'.: 11.77 
41f.67± 9.82 
44.(10± 7.76 

'14.33 ±12.08 
55.00 :!: 9.'15 
51.83 ±10.iO 
52.50 ±10.13 

12.00:.!: 8.94 34.671'± 13.28 

27.60:!: 7.93 '15.50:t:± 8.78 
31.60± 6.85 . ·16.33t± 6.95 

13.73± 9.4'1 29.111"± 9.9') 
23.87:.t 9.9·1 40.83'1'± 10.82 

28.93:!: 7.87 40.001'± ci.87 

Notr.-The 011ly sc.1lc' lis1c1I nre !110,e lor whid1 tlwrc w:i~ a sir,nifir:rnt dirl1·rencc b1• 
fl bnn· \'>:lhi111cr t('\I l'<·1wc·cn 1hc male or the female 'l'ratl11 io11:il ,.s Acr ion sw.lcrus. 
1/1 <.OJ. ~p < .001. 
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7'12 S. NORTON &. N. Ol MARCO 

T .ABLE l ( CoN1'0) 

Ml!A:-:S AND STANOARI> OE\'IA TIONS 
FOR TRA011"10NAL ANO ACTION M.\l.l:S ANO f.f!MA l.ES 

Sc:ilcs t-foles 
CN==86) (N=23) 
Traditional .Action 

Business :ind Accountins: 
23.13 ::!: 10.8'it 
27 .65 ±I 0.63t 
22.3 5 ± 8.CVl:t 

Senior C.P.A. 31.62± l3.5 7 
l'.urch:isins Agent 37.71::!:12.05 
Danker 31.60±11.12 

Supplemcnr:il Occup:itions 
Communiry 

Rccrc.uion 
Aclminis1r:11or 35.05::±:10.32 42.48 ±I 0.901' 

Vcrhal·Scicntific 
Speech Pa1jiologist 
Lihr:irinn 

Scientific 
Phrsicinn 

Mili1arr·l\l:1nnseri:il 
.Armr Officer 

Business 
Du)'Cr 

Home Economics 
Dicrici:in 

Hcnhh·rclnrcd Si:r'lices 
Occu p:11io11:1l 
Thcr:ipist 

Ph)·sirnl 
Therapist 

Non·profcssional 
Sccrcrnr)' 
Dc:1111icinn 

Non·occupncion:1l 
Ac:11lcrnic 
Achic11crncnt 

Ai;c·rcln1ed · 
Jnccrcsis 

M:mulinirr· 
Femininity 

Occup:11ion:il· 
lncrovc1 sion· 

. nx11ovcrsion 
Srcri:1li1:11 ion 

1.ncl 

37.35±11.56 '15.131'± 9.66 

35.92::±: I 0.93 '1il.83:t± 9.26 

59.57±10.5 1 50.39:t±I0.51 

l'cm:ilc:s 
(N=15) (N=6) 

T rndirion:il Aetion 

15.60± 8.99 33.671':!: 9.52 
20.27± 8.'12 32.00 I·:!: l 1.1 '1 

11.00± 8.66 32.67t± 19AO 

26.73± 9.88 '13.331'±12.19 

29.33±. 6.37 19.50t:!: 7.82 

28.67:!: 10.53 '1l.OOI·:!: 7.13 

22.00±10.'13 if2.6:':t± 13.22 

30.80± 8.55 if).67t± 5.-17 

50.73± 8.63 29. I 7:t.:!: I 3.0 I · 
'13.67± 8. 11 25.17't±12.2) 

35.53± 7.60 55.00t± 9A7 

if0.80± 8.61 '12.00 ± l•l.63 

5'1.GOJ: 9.69 •10.83·1± I0.53 

1li ffcrcn1 c1 on 3 of rhc: 12 Shmrrom ~rn lc,, hmh for men nml wn111c:n, inolirntcil 1h:11 Arnnn 
rn C'n hl•hl 111urc nf die '"'""''of ·~lf.n1111:1li1i111: i11divi1l11:1ls, frt•C'ly l'Xpr~1•c1I tltcir flcli111:< 
1-cli:winrnll)•, 11 1111 .-aw "l'l'<'Sill'I rof life 111 11w:111 i111:f11ll)• rclnwol 11111 11: 1h:111 1ll1I doc 1rndi· 

· 1ion:ll llll'll . Si111ilo rl1•. 1hc i\C1io11 \\'11111c11 hcl1I llHlll' v:ilucs nf wl! .. 11111.1li1i111: i11.livi.l11.1h, 
haJ :I hii;h1•1 sc:mc or sclf•\\'Ollh nnd more desire roe w:11m illll'ljl(l\"11.11 1cl.11io11\lll tll chJll 

. ! .. ;. ~: ~ ·' · ~'.'· ··'\ . 
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J>f.RSONAL AND VOCATIONAL INTERESTS 

traditional women. Perh:tps the freedom nnd relatively unstructured n:1111rc of the Action 
program, which :illows studrnts to determine m:tny of their ncth•ities, nnd SCr\'e in im· 
poveli~heJ communirics :11tr:1cts studencs higher th:in the tr:idit inn:il studrnts in need for 
sclf·acru;iliution. 

The Stroni: basic interest :ind occup:itioMl scale scores su,i:>:cst bnth Acrion men an1l 
women :ire mvrc social·serv icc orienred :tncl less business oriemc,l th:tn their peers. This 
scrms to support the notion th:it part of the moti\•:uion for choosinr, the Action prOJlram is 
a desire to ;ct involved, "do something." rnthrr th:tn be expo\<'d to principk·s :tnd cnncepts. 
The non·occup:uion:t l sc:ilcs suggest Acrion stmknts m:iy be mor<' m;1rurc. Also. :i m;ijor in 
business did nor :tp)X':tr to k:tci to :ipplic:ition in a tr:idition:il husincss environment. 

The two 1estS :ipre:ir useful tools for 1h1,~c srud)·ing non·tr:ulitional programs such ns 
University·Year-for-Action, possibly for coun\elin,c: students wishing to rncer such pro· 
g1:1ms. Crms·validation on a new sample would be hishlr drsir:ihle, in \'icw of thC' sm:ill 
sample size compucd co the l:irse n;1mlxr of sc:ilcs in the two measures. nese:trch shoul1l 
focus Oil the usefulness of such mc;isures :ts prrcli:rors or success in Accion proi:r:11ns, if it 
is possible to dc"clop rcli:iblc nnd \·alid criteri:t of success in such a t_!.rogmn. 
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A·ca.demic Credit for Community Service Learn~ng 

Anne· E. Trask 

Among current nontraditional progrnms, community 
service is the newest form of off-campus activity for which 
college students can receive degree credit. Much impetus 

.Jqr this innovation comes from the federally supported 
University Year for ACTION (UYA). which counts among its 

· major goals the encoura(:!ement oi integrated one-year 
• college programs combinin;,· community service with aca· 
demic study( 1). 

Conl ~ptualizi ng comrnt. " ~ervice as a legitimate 
educational experience. 1.11 '.,~ r than an extracurricular 

... tivity, leads to consideration of credit-awarding pro· 
• . edures . If community service learnini; is to be recognized 

within a traditional university or college, questior, also 
arise about its relationsnip to conventional prog • .i1ns. A 
particularly difficult problem is dc:vclo11ing specific pro­
cedures for assessing and recogn izing expl!ri t!nlitil learning 
in ways that will mesh with the existing system of granting 

• I 

. credit. _ 
1his important problem- the procedures used to awilrd 

credit in UYA progrnms - was the focus of n recent 
study(2) . Bcciluse of the rtipid growth of community serv· 
ice progrnms in colleges and universities, results of the 
study will be of interest Lo many administrators and fJculty 
members. 

UYA: Fi rst Response to a Federa l Mandate 

problems of .poverty for. community agencies and organ­
izations. Each volunteer lives at the level of his or her 
clients in the community where he or she works. Pilrtici- · 

·pating universities ·select, train, and supervise the volun--
teers; develop learning systems for them; and award aca­
demic credit for their work. The community agencies pro· 
vide supervision and field direction, ilnd ACTION supplies 
subsistence allowances and benefits for the volunteers, 
plus financial and technical program support. 

Two features of UYA programs should be emphasized so 
the design of the study can be understood fully: 

• All undergraduate.and graduate students are eli t. ible to··-·· 
parlicip«te. In 1972, nine percent of the partic:ip •nts 
were freshmen, 23 percent were sophomores, 35 percent 
were juniors, 22 percent were seniors, and 11 percent 
were graduate students(3). 

• Each UYA student earns a full year of credits in courses · 
related to his or her community service project. For 
example, working in a consumer protection ;igency may 
earn credits in economics, sociology, or urban studies, 
depending on the student's major field and on faculty· 
supervised l;iboratory work. Courses taken by UVA • 
students may be regular university courses, listed in the 
catalog ilnd not sub~ tantially changed; regular courses 
modified to .reinforce the UY1\ field experience; or 
courses established speciflc;ilty for UVA and not open to 
other students. 

In its study carried out in 1973-74, ETS gathered 
descriptive informJLion from the SJ univrrsi ti es and 
colli:gcs pnrt ic ipat ing in UYA about, the pol icies and prac· 

.. ·"' 

Formed July 1, 1971, by cornbinin1: the PeJce Corps, Vol · 
untcers in Service to ArncricJ (VISTA), .ind other federal 
volunteer proi.:r.irns, ACl ION w.1s i:1vcn Cl m;ind,1te from 
Congress and the President to devise new form~ of volun· 
tary public service.-. UY1\, t?Sttiblishecl under Title VI II of tha 
Economic Opportunity 1\Ct of 1%·1, w;1~ the new J1:cncy's 
firs t response Lo th.1t rnandiltc. 

,-------------------......... -·- ··--- -
... .The UYA pru1:r.rn1 allows students to eilrn ti fu ll ycM of 

.endemic cri'dit while workin1; full-time to solve specific 

. . . 
/.nnr T1 • 1i. it •n AllOC .. lc lrlC'~ICh IOC!IOIOM•ll ~· ClS '" r11ncrton. 

Pame la Roelfs on Counseling and 

Teaching Older Students, Page 5 

,, 
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tices used in granting academic credit. Of the 53 institu­
tions, 44 arc public, nine private (eight independent, one 
church-affiliated). Nine of the instit ·ions cooperate, as a 
consortium, in a single UYA program; so 44 programs were 
included in the study. Forty of the 44 program directors 
responded toil 28 page questionnaire on academic credit. 

What should receive credit? This question is one of the 
most important concerning the measurement of com­
munity ~crvicc le;irning .ind the awarding of credit for it. 
Credit, as recognition of academic accomplishment, 
derives its mc;ining from the individlrnl institution's con­
ception of the degree. This conception determines whether 
community service lcilrni ng is equated with particulilr 
courses or with portions of the overall requirements. It also 
det~rrnines what out~9mes arc comidered credit;ible. 

Basis of Credit Varies with the University 

Unclcq~ra ·!ua tc degree rrograms in the United St;ites 
have widclv di;ergrnt objectivt!s which, in turn, influence 
the oricnt;ition of commu n1:y service learning progr;ims. 
For example. if credi t is conceived only in terms of aca· 
dcmic disclpline~. experience in community service would 
be credittlble on ly insofor as the student cJemonstrated 
knowlcdcc of history, economics, rsychology, or some 

. other field of study. 
On the other hand, dci:rcc programs which emphnslze 

the student's rcrsonill i:rowth .ind development would 
require cvidt•n<"c th:it these occurred ciurm& community 
service. Sinul,,rly, dt·1~rcc r1ogr,ims focusing on Cilrcer <rnd 
occurational p1cp.ir.1ticm would nr.ed evidence that com· 
munity sC"rv1 cc h('lpcd orient students to potential careers 
and helped tlwm ncquirc knowledge and skills rr.lated to " 
profession. Another conr.cption-.ind a domin.ant onc ­
defines the cl c1:rce in terms of the ac.r.umulation of !ipcci· 

2 ... 

tied numbers of credits in patterns of concentratit-1\ and 
'distribution c:re;ited in the 1<Jth century. In this instance, 
community ~ervice experiences would be equated with 
inde1wndent study courses and practicums in various dis­
ciplines ;ind nre<1s. 

With.such divergence among-and even within-insti­
tutions, it is clear that the question oi what should receive 
credit can be ans~ered definitively only by each separate 
particirating institution. No broad, general answer is 
possible. 

F.valuotion Process Is Another Variable 

A second key question relative to a\varding credit for 
community Service; How is learning to be·evaluated? The 
process used to evaluate a student's community service 
learning depends on the oUlcomes considered creditable 
toward the degree . As the range of such outcomes 
broadens,-an increased variety of evaluation proceoures 
will prove useful. · 

Evaluation judgments may be based on information 
from three principal sources. First, a student's academic 
accomplishments in a particuiar field might be evaluated 
directly t:uough use of a standardized or teacher-made 
exilminat1on. Such examinations are not unlike tt':ose used 
in traditional lecture courses and may be written, 'oral, or 
performance in nature. 

Student Products Provide Evidence of Learning 

Secondly, the cvidchce for some aspects of community 
· service learni ni..; may be stud~·nt products : reports prepared 
for the community agency; a d.1ily journal of activities; a 
summary paper an.ilyzing issues facin3 the agency., che 
ways they arc beini: attacked, and suggestions for resolu· 
tion . An .:iccumulat1on of student products derived from 
the community service cxperi<'nce milY be judged globally 
or in term~ of multiple criteriCI, such as communication 
skills, problem .:inalysis, creat ive solutions. ;ind so on . 

Additional evidence for student evaluation may be 
drJwn from obst'fviltion by facul ty members, agency 
supcrvi~ors, or other members of the community. These 
ob>ervations may be expcessed through rating scales, anec­
dotJI reports, or dir<'CI behavior, such as rehiring by the 
agency. 

Who should m.ike the evaluation? /\lloc;itins respon· 
sibility for cv;ilu;11ing .i student's ;1chrcvement is a recur· 
rinu Issue in community ~ervice lcarnin~ Obviously, this 
mailer is clo~cly related to the issues of · ~ hat is to be 
evaluated and crc·d1tctl. For 1ns1.10cc, rf .: UY/\ studen t Is 
rL·quircd to demon~triltc ar..ldcm 1c accomplishments 
similar to thosl' t!>.pccted of other studcnt.s, evaluation by 
f,1cul1y may bt• 111d1catcd If. however, credit is lo be 
aw.1rdcd for ilcqurrini: skill~ nccess;1ry to community 
ai:cncy work, c'\t:C!ncy rnpcrvt~ors may he in the best posi­
tion to ev.1luatc i1ch11•vcment. 



As a bridge between university and community agency, 
UVA staff may be best qualified to judge a student's per­
sonal growth OP.success in integrating agency experience 

• 

and academic knowledge. Finally, because students enter 
community service voluntarily, with their own goals and 
objective.s. it does not seem unreasonable for them to take 
part in evaluating what they have learned and judging its 
appropriateness to their degree programs. Thus. while the 
emphasis will vary with the program, all the~e entities­
student, program stair, agency supervisor, and faculty­
may participate legitimate,y in the evaluation proi.ess. · 

. ' 

Universities Must Equate Service with Credits 

Through their contracts with ACTION, pa~ticipating 
institutions are committed to enabling volunteers to earn a 
year's credit ior 12 months of UYA service. (The enabling 
legislation does permit shorter periods oi service in con­
nection with certain grad'uate and professional programs.) 
In evaluating, and granting credit for. student achievement 
In community service, procedures for recognizing experi-

- ential learning must be integrated with the existing credit 
structure. As would be expected, arrangements developed 
by universities are as varied as the institutions themselves. 

To determine how the institutions were implementing 
their commitmP.nt under UYA, several dimensions of the 
credit-awarding process were exam.ined. Faculty, program 
staff, and administrators must decide, either deliberately or 
by default, the extent to which credit is to be awarded for 

•
ommunity service activities Jnd/or academic courses. 
And the decision must be reached quicklv, because set-up 
time for UYA programs is relatively short; within two 
months of UYA's inception, for example, operations were 
under way on 10 campuses.) The option selected may indi­
cate whether the university's strategy has been to build the 
academic program around community service learning or a 
series of independent study programs and special projects. 

In the ETS questionna ire. program directors were asked: 
"Of the total number of cred its e.uned by a student during 
his participation in the UYA rroi;ram, how many are to be 
awarded for his community service activities however they 
are orcanizcd, i.e., field work, prilcticum, <1nd how milny 
for academic work, i.e., courses, seminars, independent 
reading, etc?" 

... # • · ~ 

Credit Divided between Study and Service 
. ....... 

Twenty-six proi;r<1m directors rtmortcd th,11 credit would 
be divided between academic work and community 
service activities , with an .wera1~e of 55 percent for the 
former and 45 percent for the lattt!r. At 1ive im111111ions, ;ill 
of the voluntel'f'~ crt:d1ts would be aw.irded ior, or arise 
out ol, ,1cademic work .. rnd Jt three. all would be uw.Hded 
for comrnunity service ;1 c tivit1l~S . (In ri~porting results of 
\he study, !Jeneral statC'llH'nts .uc b:i~cd on responses 

•
•gardint: unclt'r~radu.1ll.!S . Re)uhs lor i;r.1duate students, 
ho compml•<.l only 11 percent of the UYA volunteers, 

. w~re about \'he same in most cases, They are reported only 
where they were different.) . 

Thirty-eight of the UYA programs responding awarded 
credit for academic work. Half c,f them used a combination 
of conventional letter and pass-fail grades to re-:0rd credit. 
Thirteen colleges relied exclusively on conventional 
grades, and two on pa!:s-fail grades. Surprisingly, in grading 
community service activities, where the difficulty uf 
evaluating outcomes might be expected to result in greater 
reliance on the pass-fail approach, conventional letter 
grades were ·used by 32 percent of the •:colleges,"'and- t?•' ".'' 
another 23 percent gave grades in a form selected by the 
individual student. Pass-fail grades were given in only fou r 
colleges. 

Criteria for' Evaluation Highly Important 

The way a volunteer's community service is evaluated 
may be more important than the method of grading. The 
directors were asked to indicate whether any criteria for 
assessing community service activities had been estab­
lished at their universities. and if so. which of nine criteria 
were used. The criterlil listed on the questionnaire were 
influenced, necessarily, by the four objectives of the Uni­
ver~ity Year for ACTION. Those fo l:r . . bjectives are to: 

• Provide effective manpower 1 u work on ;ioverty 
pro!lrams. 

• Decentralize volunteer programs at the local level, 
using universities. 

• Combine community service and academic study in an 
integrated one-year progrnm. 

• Encourage university involvement in local poverty 
communilies. 

Seven Criteria Employed by Many Directors 

Aside from the five directors at institutions which do not 
give credit for. community service activities, three directors 
did not answer this question, and eight reported that no 
specific criteria had been established. Of the 213 remaining · •· · 
directors, more than IMlf checked seven of 1he nine cri-
teria, possibly indicating some uncertainty about their 

. rela tive Importance. These seven were: acqu isi tion of job­
rela tcd skills; theoretical, abstrnct, or gencraltzed under­
standing of community problems; abili ty to ·apply 
generalized knowleclgc to solution of community prob­
lems; contribution to community .1gcncy's efforts; 
creativity 1n developing new agency <1ctivitics; motivntion, 
dedication to J~ency's program; and success in involvinl: 
ot~cr students in thp .1gency program. 

The directors .1lso were asked to i:ive tlw pcrccnt.1gc of 
the ovcr ,11 1 cv,1lu.111on <1ccountcd for by e,1ch criterion, if 
soch perccnt.1ucs lh1d been set. Most criteria avcrngcd 
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between 15 and 20 percent, with "theoretical, abstract, or 
i;eneralized understanding of community problems" 
notably high (JO percent), and "quality of relationships 
with other persons involved in agency's problems" notably 
low (nine percent). It is probably more revealing, however, 
that more than half the directors who reported using a cri· 
terion gave no percentage for it. 

While the academic work expected of UVA volunteers 
mirrors fairly conventional academic al'.civities, albeit at a 
different time and place(2). the expectations of learning 
derived from community service are loosely defined at 
best. Specific criteria cited for evaluating community serv­
ice learning are many, and widely divergent. Within a 
given program, ilny single criterion tended to account for 
only ii small propor'.ion of the total evaluation of a vol­
unteer. 

Data Indicate Uncertain ty about Evaluation 

- .i',; - 4'. - ;-

Among those programs reporting relative weights for the 
several criteria, one criterion relating to the community's 
hopes ("success in obtaining access to college or university 
re~ources") and one relating to the university's expecta­
tions ("theoretical , abstract, or generalized understanding 
of community rroblems") received, on the average, the 
greatest weight. The contention that "hesitancy to evalu-

" 

• 

';'.·· · 
- , __ ·- ate experiential education may be, in part, an uncertainty 

about what to evaluale"(4) receives some support from the 
data . • -- - How are grades for community service activities 
determined? Most institutions-24 of them-relied at least 
in part on written materials from the student: a papr:r, 
journal, log, or something ~imilar. Many of them, howl".i•r, 
employed other devices as well . Fifteen made use 01 

report, and 12 c-f ratings, by an agency supervisor; nine c 
report, and 14 of ratings, bv a faculty supervisor; 10 c,. , 
"credit or grnde contract" between the student and fawltv 
supervisor, and three of such a contract between the 
student and an agency supervisor. 

' .• 

•'. 

• 

Written examinations were used by eight institutions lo 
assess the outcomes of the experience. In illl cases, these 
examinations were developed locally, rather than being 
standardized. Only two of the eight institudons reported 
setting a minimum score for credit to be i\wnrdcd. From 
the fo regoing, It anpeMS that the use of multiple sources of 
information about a student's performance should be 
encouraged, clnd that assessment bi\secl on a comh111L1tion 
of data f rorn difiercnt sources is likely to be superior to that 
based on any single source. 

In a substanlinl rnajority of the UY/\ institutions, a 
faculty su11ervisor bore the formal responsibility fo r sub­
mitting the grnde for .1 volunteer 's commur11ty service. Fre­
quently, however, otl· ~ r persom were comultcd informally 
in arriving at the grade: the studc:nt al 23 institutions, the 
agency supervisor ill 22, the UYA progrom director and the 
UVA staff at 17 each . Even the formal responsibility was 
often shared-•it 13 lnsli tut101n, by a iacultv ml·mbcr other 
than the clcsicn:itcd supcrv1~or; at 14. by the UYA µ1ogram 
director; at 10, by ·a UVA staff rnt?mbcr; at seven, by the 
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agency supervisor; and at four, by the student. (When the 
volunteers were gr.iduiJte students, . there tended to be 
more reliance on the regular faculty, and less on either the 
,1gency supervisor or the UYA director and staff, regarding 
the basis of the grade and the responsibility for determin­
ing it.) 

A concern sometimes expressed about awarding credit 
for community service is that infrequent contacts with 
faculty and the amorphous basis ot the credit award may 
lead to erroneous-even fraudulent-results. Asked 
whether any steps were taken lo avoid such results, 19 
directors responded affirmatively, In nearly all cases, the 
precautions involved multiple checks by the UVA director 
and staff, the regular faculty, and the community agency. 

Earlier in this article, three issues were raised: What 
should r~ceive credit? How is learning to be evaluated? 
Who r.hould make the evalua.tion? The pattern of findings 
suggests that UVA programs reflect the diversity of Ameri- · 
can higher education generally in defining what is credit­
able. Almost al l the programs include a fairly traditional 
academic component that probably has as much:· or as 
little, definition of expected outcomes as typical college 
courses. Because of the newness of awarding credit for 
community service, there is and will continue to be more 
pressure for a clear definition of the learning for which 
credit will be awarded. 

Sharper Definit ion of Goals Needed 

It is apparent that most UYA programs are having diffi­
culty in defining criteria for assessing this type of experi­
ential leilrning . This difficulty also plagues other inno­
vative postsei:ondary programs seeking to recognize learn­
ing that occurs outside the college classroom. 

If community service learning is to continue receiving 
academic credit, University Year for ACTION and similar 
progr<1ms will hnve to develop and sharpen their definition 
of expP.cted outcomes creditable towmd the degree. In ~he 
future, this could mean that the practices followed in 
awMding credit wi ll be dict.1ted not so much bv the need 
to maintain a high level of <1cademic "legitimacy" and 
prevent erosion of academic st.1ndards, but by the recog­
nized contributions of community service learning. 
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fllil~}~ll ~'f UDEJrr JJrr Eilll DPPD;rr JJJ]ff j 

JOB TITLE 
Recreation Assistant 

REFERENCE NUMBER 
Please ref er to #1007-B 

JOB DESCRIPTION 
Assist Recreation Leader in programming for mild to moderately retarded 
children/adults 

AGENCY 
Hope Cottage , Inc. 
2805 Bering St . 
Anchorage, Alaska 
99504 

NUMBER OF POSITIONS 
One 

AGENCY CONTACT 
Raymond L. Kent 
278-9641 

SALARY/STlPEND 
Dc pe nd'lng on experience und clJ.g'l.bility for Univcrsl ty Ycor of ACT lON and/or 

College Work-Study Programs . 

ACADCMlC CR!mIT 
Up to 30 credits per yenr 

APPLlCNflON PROCEDURE 
To ;1pp l y for this posltlon , flrst 
Bud M.1c::itee , DirccLor 
Univcrslty Yc~r for AC'J'!O~ 

272-5522 ext l 24 

conL.1cl : 
EI l·:rnor Brown , 
CoJ lcgc \fork-S tudy l'rogr;im 
'.!7 2-5522 c :<I I Ld 

The University of Alaska is an Equal Opportunity Employer 
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ANCHORAGE CO~U4UNITY COLLEGE 

Cooperative Education 

SETTING JOB-ORIENTED LEARNING OBJECTIVES: 
A Guide for Coop-Ed Students 

As a present or potential Anchorage Community College student applying for 
Coope:~ati ve Education credit! .YOU wi 11 have submitted· the Information· Form , 
enl isted the support of your Employer,' and established initial contact with 
your Facul ty-Supervi_sor. · · 

Your next step is to fonnul ate three to five Job-Related Learning Objecti~es 
\'1h i ch you intend to a chi eve during the semester . These wi 11 be approved and 

· agreed upon by the three part_i cipants: You-the student , your Job-Supervisor, 
and your Faculty-Supervisor, with final approva l given by · the CooperatiVP. 
Education Coordinator . · · 

These objectives ·\'lill provide the focus for your on-the-job ·learning experiences . 
and suggest criteria for the evaluation of your achievement. They should, there­
fore: 

1. Relate directly to your job and educational goal s. 
2, Be clearly defined and specific. 
3. Be realistic and achievable. 
4. Be measurable for evaluation purposes. 
5. Reflect your discussions with Job and Fac ul ty Supervisors . 

• 
he fol lmo.Jing suggestions nre offered us a ~ide to assist you in the pre liminary 

stages of this process . These need not be followed to the letter and should be 
tailored to your specific needs. 

• 

l. Make a list ''off the top of your hc?ad" of all the requirements and duties 
of your .job. ~/hat does your Job Descripti on {if you have one) sa.x_ that you 
Clo? ~Jhat do you actuil 11.Y._ do ... that m,1y be different or adcli ti ona 1? 

Al so makn a 1 ist of "HrO\'/th areas" - things thut you «re not presently doing 
but that are related to your job - areas tha t you would like to explore and 
see as havi11<J potential for learning as well as for contributing to your 
~mploye2 effectiveness . 

2. Go back over eilch li s t and reorg«nize, 9roupinu rc lntecl duties tha t "go 
together" under broader ~ienera l headings. 

3. Now check (/) thos e general and spec ific areas in which you feel th~ need 
for expanrling you!~ knm·1lC?dge, uparading your skills, widening the scvpe 
of your res pons i bil ities, or enhancing your job pcrformunce. Undcrl i ne 
those that you see ilS incrensing your contribution as an employee, noting 
those that also enhance your potential for ~dv~nccrnent. 

4. Discuss this list with your Job-Supervisor , explore the pos sibilities with 
him of additional areas you may have overlooked and get s119gcstions as to 
1·1hich ar eas he secs as feasible to \'/ork on. 11 Fc.1s ibil ity fnctors" will 
inc:ludP. job- time required , resot1rccs il \' uililble, Jnc1 t he dr.grc~ of necessary 
supervision and guidance that can reason;iblY. he expected . 

... 
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BECOMING A COOPERATIVE EDUCATION STUDENT AT UAA . . ... the STEPS you will 
take to BEGIN. -

l . DETERMINE whether CO-OP ED meets your EDUCATIONAL and JOB 
TRAINING goal s. 

2. COMPLETE and submit to CO-OP ED Di rector the INFORMATION FORM 
(obtained from the CO-OP Office, K-118, ACC, phone: 279-6622 
ext . 422). 

3. DISCUSS your educational plans and your intention to sign up 
for CO-OP with you SUPERVISOR, to secure his/her approval and 
commitment to provide on-job training, guidance, and evalua­
tion relative to your CO-OP objectives. 

4. Establish CONTACT with your designated FACULTY-SUPERVISOR and 
make an appointment to discuss your educational and job-train­
ing goals. 

5. OUTLINE your Job-Related LEARNING OBJECTIVES and REVIEW these 
with your Job-Supervisor (refer to Settin Job-Oriented Learn­
ing Objectives: a Guide for Co-op Students . 

6. REFirff and CLARIFY your l!.ea rni ng Objectives , in consultation 
with your Job-Supervisor and Faculty-Supervisor, arranging a 
JOINT MEETING TO assist you, if desired . 

7. SUMMARIZE your main Learning Objectives on the Statement of 
Job-Oriented Learning Objectives and attach to it a mure 
detailed and specific Outline , including how you expect to 
meet these goals and measure your achievement. 

8. SIGN and obtain the signature of your Job-Supervisor on the 
Agreement part of this statement and· SUl3MIT to your FacuHy­
Supervisor for his approval and signature. This constitutes 
a JOINT COMMITMENT by the three participants: You, the Stu­
dent, the Employer, and the College in your Coopera~ive 
Education venture. 

9. ENROLL as a Student at University of Alaska, Anchorage. 
Include on your program, in addition to at least one other 
course, "Education 199 (or 299) Section No. , Credits 
__ , as previously approved by your Faculty-Supervisor. 

10. BEGIN your program to achieve your Objectives as soon as 
possible, under the guidance of your Job-Supervisor, consult­
ing with your Faculty-Supervi sor as necessary. (See Guidelines 
for Cooperative Education Students for information on procedures 
for Evaluation and Semester Grade criteria . 

. . . . . IF you have any further QUESTIONS, contact your F/\CUL TY-SUP ERV !SOR 
• or C/\LL the COOPERATIVE EDUCATION Director at the College .. . . . 
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Soc. Sec. No. 
---·~-----

Co-op Ed. subject area _____ _ 

UNIVE~SITY OF ALASKA ANCHORAGE 
. Co:Jperative Education 

Information Form 

Name 
------(~f-ir_s_t~)-----~-.-(n~1i~dd=1-e~)--------(~l-as-t~)---------

Educ: H.S. 1 2 3 4 Degree Program enroll~d in ------------
Career goal ------------ Educat ional goa l ---------

Phone --------Zip -----
Home (Street) Address (City~) __________ S_t_a t __ e __ _ 

-------
Date of Birth -----------
No. of Dependents ---------------- U. S. Citizen? -------------
Physi cal limitations? Yes ---- Specify ----------No 

H.S. attended Year of Graduation --------------- ---
Were you in a Co-op Ed program in high school? ----- -------------
1 f yes where did you work? 

------------~·-----
Date ------

Do you have use of a car for co-op? - ----- Driver's lie.? 

Have you been in any Military Service? --- - - -- Brunch - -----
Active or Inactive --------------- Receiving Vet. Ed . Benefit? ---
Other col lege, etc., attended 

------------------------~ 

Were you in a Co-op Ed program at the college(s)? Yes - --- llo ----
If yes, where and when -----------· 
Name and address of your employer 

-----~-----·~----------------

Work supervisors, name and title 
--~--------------------

Hou rs per week worked --------- Business phone no . 

Your job title and brief description 
~-----------·-------~ 

On back please list your last three joos . 



UNIVERSITY OF ALASKA ANCHORAGE 
Cooperative Education . . . 

•• GUIDELINES FOR COOPERATIVE EDUCATION STUDENTS 

• 

••• 

Establishment of Job-Oriented Learning Objectives 

At the start of the semester, you are to establish three to five 
Job-Oriented Learning Objecti ves . These objectives should : 

1. rel ate spcifically to your job; 
2. be stated in terms of results you intend to achieve; 
3 . be achievable within the semester ; 
4. be specific as well as measurable; 
5. reflect your discussion with your supervisor prior 

to meeting with your instructor/coordinator . 

Your instructor/coordinator will help you refine your objectives 
and complete the Statement of Job-Orientated Learning Objectives . 

Semester Grade 

1. Your ~~1alu.1tion of your Job-Oriented Learning Obje.::tives 
including : 

a . an oral r eview of you r objectives with your 
instructor/coordina tor ; 

b . a written s t atus report to be submitted to your 
instructor/coordinator during the evaluation 
meeting. 

~. Your supcrvi;,ors ' <::valuation of your Job-Oricnti ·r1 
Learning Objectives. 

3 . The manner in which you fulfili you r responsibility 
to keep scheduled appointments and to subt'!li t all 
necessary paperwork . 

It should be noted that your instructor/coordinator has the 
authori t:y a nd responsibility t o make the finul .determ.ination of 
your grade for work cxpC'rience . The c ·riteria listed abolfe will 
not , necessarilty, be given egual va l ue in determining your gradr? . 

Status Report * 

You will meet with your i nstruc.:tor/coO\:-dina tor toward t he e nd 
of the ~emester to evaluate your Job-Ori e nted Lea rn i n~ Objectives. 
Pri or to a l:t ending this meeting yo11 must c.:omj?lete a writ ten St<l r: us 
Report . An origi~al and one co py of t his Status Rcpnrt is to be 
submitted to your inst ructor/c oord i.n .:1 t o r during your ev '1 luation mr:e1: ­
i.ng . Prcfr-- rably , j 1: will be t ypci.··ri t· t:cn; .l f hvndwri t ten , it s hou 11..l 
be legibl e and i n ink . The : e ngl" h ar.d f o rrn.:it of your Sta~ us Rc-
prot .i.s optional; however, it must include the following: 



• Guidelines for Cooperative Education Students 
Page 2 

1. 
2. 

3 . 

4. 
5 . 

6. 

7. 

8. 

9. 

Each objective should be stated; 
An indicator of how well you achieved such objective 
(Rating scale). 
State criteria considered in evaluating your objectives : 

a. steps taken 
b. results achieved 

Attach any supporting data you wish ; 
If you were not able to work on an objective , please state 
the reason(s); 
A statement regarding 'the way(s) in which the Cooperative 
Education Program has been of benefit to you this .semester 
(be specific); 
Suggestions(s) as to how we might make the Cooperative 
Education Program more valuable for you; 
Specific way the college courses you have taken this sem­
ester have been of benefit in your work assignment ; 
Ways in which Anchorage Community College can be more 
responsive to your individual needs (additional activities, 
additional courses , counseling services , etc.) .be specific . 

• *l\ copy of the report should be shared with your supervisor . 

• 

s;hangc of Employer and/or ,Job 

If you change home address and/or phone number or work assignments, 
supervisors , or employers during the semester, you have the respon­
sibility to notify the Cooperative Education Office (279-G622 Ext . 422} 
and make the necessary arrangements. Failing to do this might result 
in being withdrawn from the program this semester. If you are a 
veteran , and receiving Veterans Education Benefits - you have the 
additiona l responsibility of prnmptly informing the campus Office 
of Veterans Affairs (272- 5522 Ext . 13G} regarding these chnnges . 

Guidelines 

Cooperative Education students arc expected to meet the followi~g 
guidelines each s~mester: 

1. Your job must be r e lated to your college major anu/or 
your vocational ynul; or be approved by the Coop Ed . office . 

2. If you have no t earned ovc~ 20 semester credit hours, 
you will be required to enroll in 2 credit hours of 
other course work for each credit hour of Cooperative 
Education desired . 

3. You s ha ll establish 3-5 Job-Oriented I.earning Objectives . 

Student •,•ho fuil to meet the abov 0 yuidelinc~s wi J 1 be withdrawn f r om 
cooperative Education this semesL-.cr. 



Ai·ICHORAGE COMMUNITY COLLEGE 
Cooperative Education 

•• SETTING JOB-ORIENTED LEARMING OBJECTIVES: 
A Guide for Coop-Ed StuderLs 

As a present or potential Anchorage Community College student applying for 
Cooperative Education credit: you will have submitted the Informatio~ Form, 
enlisted the support of your Employer, and established initial contact with 
your Facult.Y-S1.pervisor. 

Your next step is ~o formulate three to five Job-Related Learning Objectives 
which you intend to achieve during the semester. These will be approved and 
agreed upon by the three part_icipants: Yo1J-the student, your Job-Supervisor, 
and your Faculty-Supervisor, \'lith f inal approval given by the Cooperative 
Education Coordinator. 

These objectives will provide the focus for your on-the-job learning experiences 
and suggest criteria for the evaluation of your achievement. They should , there­
fore: 

l. Relate directly to your job and educational goals. 
?. , Be clearly defined and specific. 
3. Be realistic and achievable. 
4. l3e meas11rable for evaluation purposes. 
5. Reflect your discussions with Job and Faculty Supervisors . 

• 
The followin9 suggestions are offered as a .guide to assist you in the preliminary 
stages of this process. These need not be fo 11 owed to the letter and should be 
tailored to yJur specific needs . 

• 

1. MakP. a 1 ist "off the top of yo11r head" of a·11 the rcq11in~ments and duties 
of your joh . \./hat does your \Job Description (if you have one) say_ that you 
do? What do you aci:!_~ do .. . that may be different or additional? 

Al so make a 1 ist of "qro\'1th arP.as" - th ings that you ilre not presently doing 
but that are relatP.d to your job - rireas that you would li ke to explore and 
see as havitHJ potentia l for learnin9 as \'1ell as for cont1~il>Utin~J to your 
employee effectiveness. 

2. Go lrnck over eilch list und reorganize, grouping related duties that "go 
tooether" under broader gen~ral headings. 

3. Now check (I) those general and £pacific dreas in which you feel the need 
for expanding yo~r knowledge, up9rading your skills, widening the scope 
of your responsibilities, or enhancing your job performance. Underline 
those that you see as increasing your contribution as an employee , noting 
those that also enhance your potential for advancement . 

4. Discuss this list with your Job-Supervisor, explore the possibilities with 
him of additional areas you may have overlooked and get s1Jggestions as to 
v1hich areils he sees as feasible to work on. "Feasibility factors" will 
include job··t:ime required, resou1~ces ava il able, and the degree of nece~sary 
supervision and quidanc~ that can reasonilblY. he expectr~d. 

>i· 
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5. Revise your list, considering your Job-Supervisors suggestions, and narrow 
it down to at least five possible objectives. List these i n order of your 
desire to pursue them, with the most.desirable at the top. 

6. Consult with your Faculty-Supervi sor regarding your proposed objectives. 
He will offer suggestions· to help you refine and clarify them. Narrow the 
l ist down to from three to five objectives you will work on this semester . 

7. Summarize your main learning Objectives on the Statement of Job-Ori ented 
Learning Objectives and attach to it a more detailed and specific outline, 
including how you expect to meet these goals and to measure your achieve­
ment . . 

. . 
8. Sign the Agreement part of this form and present it to your Job-Supervisor 

for his final approval and si gnature. 

9. · Present this to your Faculty-Supervisor for his final credit assignment, 
approval and signature. It wil l then be approved by the Cooperative 
Education Coordinator. 

10. You are now ready to enroll as a student at ACC as a Cooperative .Education 
Student. 

• 

• 

• 



Date Employer 

Student's Name Supervisor 

Statement of Job-Oriented Learninq Objectives · 

Each semester that a student is enrolled in tne Cooperative Educational Program, 
it is important that the employer and the College help the student determine what 
new or expanded responsibilities or learning opportunities are possible on the 
job. These learning objectives assist us in determining the credit hours that · 
wi 11 be granted for the work experience. 

1. 

2. 

3. 

1. 

2. 

3 . 

Student 
Rating 

Employer 
Rating 

• 4. 4. 

• 

--------------------
5. 5. 

Percentage ----- Ed . 199-299 sec . ----No . of credits ----
· Agreement 

We the undersigned agree \'lith the validity of 1·ne lcil.rnin9 ob.:j r ct ·ives listed above . 
The employer and the Col legc ugrec to providr. Lnc necessary supervi sion and coun­
sel ing to ins•Jrc that t.he n1aximum r.ducat i 0;1a l benc f i t: s rr.ay be achieved for the 
employee-student ' s vmrk expcl"ience . 

There are t hree parLicipants in the Cooperative Education venture. The student 
agrees to abide by the Cooperative Education _uidclines. The supervisor will pro­
vide training and evnluate the employee-student ' s job performance during the 
semester. The College will awa1·d academic credit for work successfully completed. 

Student's Signature Job Supervisor's Signature 

Co-op Di rector 
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COMMISSION ON POSTSECONDARY EDUCATION 

Division of Student Financial Aid 
Division of Postsecondary Education 

Western R~ion Higher Education Compact 

JAY S. HAMMOND, GOVERNOR 

907-465-2855 
Pouch F - Sta.te Office Building 
Juheau 99811 

February 13, 1976 

TO: The Honorable Charles H. Parr 

FROM: :::::ao~
0

~:.::u:::r:::::::::•:irector ~ 
Alaska Commission on Postsecondary Educati~l 

"The Alaska Commission on Postsecondary F.ducation , at its February 6 and 7, 
1976 meeting , discussed a number of bills currently being considered by the. 
Alaska Legislature . The Commission would like to offer its endorsemene and 
recommendations for the pending legislation outlined below. Any assistance 
which you may provide in these matters will be appreciated . 

'l'he Honorable Charles H. Parr 
February 13, 1976 
Page 2 

Comments: While it appears the University of Alaska and 
the /\laska Board of Regents have already taken steps to effect the 
provisions of these bills, the Commission wishes to formally 
endorse the concepts and the provisions therein. 

HB 708 11 An Act establishing the Alaska community service 
internship program;" 

Comments : The Conunission endorses and supports the 
establinhment of this conununity service internship program for 
Alaskans. Tl1~ benefits of experiential education have been well 
documented throughout our count.ry, as well as here in our State. 
'!'his bill provides the structure by which such educational endeavors 
can he greatly expanded , and is designed to prevent possible program 
abu~cs • 
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Representative Charles Parr 
Pouch V 
State Capitol 
Juneau, Alaska 99811 

' Dear Representative Parr : 

This letter is in support of House Bills 708 and 709 establishing and funding 
an Alaskan community service internship program. As director of the current 
University Year for ACTION program at t he University of Alaska, Anchorage, I 
believe the passage of 708 and 709 wil l provide the following benefits: 

1. ALASKAN HIRE 

The program will foster the placement of Alaskan students in positions that 
have of ten gone to outside students. After completing University Year for 
ACTION internships , many of the UYA students have been hired to · f ill positions 
for which qualified, local appl icants have not been available . 

2. EXPANSION OF STUDENT RESOURCES 

The UYA program now ser ves only one campus at UAA and the agencies 1n a limited 
area. Passage will provide the internship option to a l l students in approved 
post-secondary institutions and all agencies on a statewide ba.5is. The place­
nient o·f students could be coo:i.-'diT\ated with the existing \·10rk-study program. 

3. INCREASED COST EFFECTIVENESS 

Passage will provide at little cost a great student resource for resolving 
community problems. The University Year for ACTION vrogram is now working 
with 18 ;,igencies and the cost-saving is evident as we can place a s tudent 
at $250.00 t:o $500.00 per month to do the equivalent of a full time employee 
at $1,000.00 or more per month. Most agencies do not have enough money or 
skilled personnel to develop or explore innovative programs. This will allow 
them the opportunity to do so . Since internships are of limited duration, they 
do not replace full-time posit1ons. 

It. EDUCATIONAL RELEVANCE 

Passage will 
lea cl to jobs 
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agencies the opportunity to test the students ' theoretical skills in practical 
application. 

5. STUDENT LOAN DEFAULT SOLUTION 

Passage could possible be a uniqJe way for those students who have defaulted 
on student loan$ to work off whatever is their final assessment. ~ 

6. INCREASE UNIVERSITY-COMMUNITY COOPERATION 

Passage would provide greater use of university resources to the community 
and promote closer cooperation between university faculty, administrators 
and community agencies in seeking ·solutions to problems .. Faculty are · now 
giving almost individual assistar.ce to 25 Native students working in several 
projects throughout Alaska~ particularly at Unalakleet and Copper Center. 

7. BROADEN THE SCOPE OF UNIVERSITY SERVICE 

Passage will provide a greater awareness of what services the academic 
institutions can provide organizations or agencies. For example, developing 
and· implementing plans for in-service training · for all staff people could be 
developed. 

8. STRETCH RESEARCH AND PLANNING BUDGETS 

Passage will allow agencies and organizations to use students to do independent 
research and plannlng for many divisions within the state administration that 
have recently reduced staff growth because of state austerity planning. 

9. COORDINATION OF SERVICES 

Passage will allow for the development of a state-wide internship office that 
could seek placement of Alaskan students attending academic institutions both 
in and out of state. The State Internship Office could work in conjunction 
with the existing WICIIE and Go-op. education programs tP promote greater co­
ordination in recruitment, placement, selection and academic evaluation. 

T11~ above benefits are, in my opinion, only the most obvious ones that will 
accrue to the state if Hil 708 and 709 are passed. Experiential education is 
proving to be of tremendous value in many parts of the United States where 
intern programs are proliferating. Passage of IIB 708 and 709 will put Alaska 
in the forefront i n t his field. 

Sincerely, 

JI •/)tJ/l · : 
·"'· lAJ. l~?~c.:Jc1 
L.W. Hacatec 
Di rec tor 
UYA Progn11n 
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TITLE 18. ENVIRONMENTAL CONSERVATION 18 AAC 80.020 

(3) A well pit is prohibited . 

(4) Newly constructed or reworked wells shall be flushed of 
sediment and disinfected by t~chniques r.pproved by the department before 
use. 

(5) Drain pipes from a well house to a sewerage system a r e 
prohibited • 

(6) All well piping, pumps or other equipment exposed to vehicula.r 
traffic shall be protected with curbs, posts, or other barriers. 

(7) Requirements for cased water wells are as fol lows: 

' 
(A) All w~ll casings shall have a sanitary seal. 

(B) A well shall have its casing terminate at least 12 
inches above ground level or level of the well house floor. 

(C) The annular open space outside the well casing shall be 
filled with a watertight cement grout, sealing clay, bentonite, or 
equivalent to a minimum depth of ten feet below the ground surface . 

(D) The well casing shall be sealed off from aquifers 
containing water of undesirable quality. 

(8) For driven wells, the department may require the annular 
open space ·Outside the suction line to be filled with a watertight cement 
grout, sealing clay, bentonite or equivalent to a minimum depth of ten 
feet below the ground surface. 

(b) No person may, in the watershed of a surface or subsurface water 
supply, engage in any activity which may pollute or contaminate that water 
supply. Prohibited activities may include the discharge of wastewater, 
either treated or untreated, and the deposition of solid waste. 

(c) Upon written notice from the department, a person who owns or is 
respons j.ble for any well abandoned or not in use, any hole, either drilled, 
augercd, or jetted, for the purpose of subsurface exploration or samplin~, 
any cathodic protection well, or any f:orm of excavation which may allow or 
cause contamination of the groundwater, may be required to seal, protect, or 
fill up the well, hole, or excavation as directed. 

(d) No person may construct, install, maintain or operate a surface or 
subsurface water source unless the separations in Table A, measured horizon­
tally in feet, are maintained. Where the department determines that soil 
conditions do llOt provide adf'quate protection against co:itamination of Lhe 
source, greater separation may be required. If the water systems arc 
adequately protected by techniques approved by the department, these 
distances may be reduced. 



• 

• 

• 

'fITLE 18. ENVIRONMENTAL CONSERVATION 18 AAC 80 . 030 
18 AAC 80.050 

(e) The department m.:iy require a person who owns or operates a public 
water system serving 100 or more persons to have an approved emergency pl an, 
developed in accordance with guidelines issued by the department . This plan 
shall contain, but not be limited to, a program for supplying safe drinking 
water in the event of earthquake, fire, flood, avalanche, landslide, freeze­
up, power or equipment outage, pressure loss, source failure, or other 
disaster which may disrupt water service. 

(f) The deparLment may require a person who owns or operates a public 
water system servi.ng 100 or more persons to submit a system master plan. 
This plan shall be at a suitable scale and shall show, at least, the corr.ect 
location, size and type of all pipe, valves, and fire .hydrants , and the 
locati?n of all sources of water, treatment works and pumping facilities. 

(In effect before 7/28/59) 

AUTHORITY: AS 46 . 03 . 020 (lO)(A) 
AS 46.03.020 (lO)(C) 

18 AAC 80.040. WA'fER '!:~'::t..'Lru.;NT AND DISINFECTION. (a) No persor~ may 
operate, maintain, make ~vailable9 permit, cause or allow the use of sub­
surface water in a publ~c water system without continuous disinfection by 
techniques approved by the department. The depar:tment may waive this 
requirement for a public water system serving less than 300 persons . 

(b) No person may operate, maintain, make available, permit, cause or 
allow the use of surface water in a public water system without continue-us 
filtration and disinfection by techniques approved by the department. 

(c) If chlorination is used for disinfection in a public water system. 
no person may operate, maintain, make available, permit, cause or allow the 
use of any water that does not maintain a total chlorine residual of at leas t 
0.1 mg/l throughout the distribution system. 

(d) If a public water system is fluoridated, the owner or operator of 
that water system shall provide fluori.de concentrations in the. range of 
0.9 mg/l to 2.4 mg/l, and as far as practicable, maintain an optimum concen­
tration of 1.2 mg/1. 

(In effect before 7/28/39) 

AUTHORITY: AS 46.03.020 (lO)(C) 
AS 116 . 03 . 070 

18 AAC 80.050. SAMPLING AND ANAL~STS. A per.son who owns or oper.ate6 
a public water system shall make, or cause to be made, sampling and analysis 
of the water at representative points, approved by the department, for water. 
quality parameters at frequencies listed below. The frequencies listed are 
the minimum required; the department may require an increased frequency or 
additional monitoring for a contaminant listed i n sect ion 120 of this chapter: 
if such contaminant is likely to be present. 

(a) Initial sampling and analysis for public water systems shall be 
performed no later than the dates specified in Table B. 



• 

• 

•• 

Water 
System 

Public, 
serving 
than 25 
persons 

Public, 
serving 
or less 
per sons 

Private 

TITLE 18. ENVIRONMENTAL CONSERVATION 18 AAC 80.020 
18 AAC 80.030 

more 

25 

TABLE A - SEPARATIONS 
(Measured horizontally in feet) 

Wastewater Treatment 
and Disposal Systems Community £ewer Line.s 
Sewage Pump Stations Other Potential or Actuai 
Sewer Line Manholes Source of Pollution or 
and Cleanouts Contamination 

200 200 

150 100 
• 

100 75 

Private 
Sewer 
Lines 

:lOO 

75 

25 

(In eff ect before 7/ 28/59) 

AUTHORITY AS 46.03 . 020 (lO)(A) 
AS 46 . 03.020 (lO)(C) 
AS 46 . 03 . 020 (lO)(D) 
AS 46.03 . 050 
AS 46.03 . 070 
AS 46 . 03 . 800 
AS 46 . 03.810 

18 AAC 80.030. GENERAL PRACTICES REQUIRED. (a) No person may construct, 
i nstall, ma :f.utain, permit .1 caus e . or allow a cross connec tion in a public 
water sys tem. 

(b) The department may require a person to install, maintain and test 
an approved backflow prevention device on the service line to, or nt other 
locations in, a s ewa ge t r eatment works, hosp:f.tal, mortuary, laboratory, food 
processing facil i ty, i crigation or fire protection system, or other facility 
determined by the department to have a high .potential for cross connections . 

(c) The department may require the owner, operator , or other persons 
r esponsible for the operation or maintenance of a public water system serving 
100 or more persons to be examined and certified by the department t o be 
competent to opera te or maintain that system • 

(d) The department may require a person who owns or operates a public 
water system s erving 100 or more persons to have an approved comprehensive 
plan, developed in accordance with guidelines issued by the department. This 
plan shall contain1 but not be limited t o, a program to meet pr ojected needs 
for future population growth, a schedule for conducting sanitary survP.ys, an 
inventory of any existing deficiencies, and a schedule to correct deficiencies. 




