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ACTI ON NARRATI VE

8:32:40 AM

CHAIR GARY STEVENS called the Senate Education Standing
Committee neeting to order at 8:32 a.m Present at the call to
order were Senators Dunleavy, Gardner, Huggins, and Chair
St evens.

| nfornmati onal Hearing - Discussions & Presentations On: "The
Common Core and Al aska's Academ ¢ St andards”

8:33:30 AM
CHAIR STEVENS comented on federal and state control of
educati on as foll ows:

| think we can all agree in Alaska that we want to
make sure that our students are prepared to conpete in
the world and conpete in the United States. W want to
have our students as prepared as possible when they go
out into careers or into college education. The second

thing that I assume nost Al askans still believe in is
|l ocal control. | served for three years as a president
of the local school board at hone and | know how
inmportant that is. | know others have served on |ocal

school boards. W are always having confrontation with
federalism and the issues of what rights belong to
federal governnent and what rights belong to the
state. | think generally there is a belief here that a
lot of the rights that we had as states have been
taken away by the feds over the years. W want to nake
sure that we control here in the state of Al aska our
educati on.

8:34: 30 AM

CHRIS M NNI CH, Executive Director, Council of Chief State School
Oficers (CCSSO), Washington, DC, said he will explain the basis
of the Common Core State Standards (CCSS) with nmultiple states
wor ki ng together. He said CCSSO is the nenbership organization
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for conmm ssioners of education across the United States. He
noted that he was the CCSSO s Director of Menbership and | ed the
devel opnent of the CCSS prior to being CCSSO s Executive
Director. He divulged that he was with the Oregon Departnent of
Educati on where he led the state's standards and assessnent work
prior to being involved with CCSSO

8:35:49 AM

MR. MNN CH explained that CCSSO is a nenbership organization
and noted Comm ssioner Hanley from the Al aska Departnent of
Education and Early Devel opnent (DEED) is a nmenber of CCSSO.

He set forth that it is inportant to talk about the distinction
between standards and the curriculum that is taught to get
students to the CCSS. For exanple, a Common Core Standard is set
for second graders to successfully estinmate a neasurenent
equation and noted that a teacher is not told how to have their
students achieve the CCSS; it just says by the end of second
grade a student needs to achieve the set goal. The latitude
given to teachers allows for regional variances. |In English
Language Arts (ELA) that a Common Core Standard in second grade
asks students to describe how characters in a story respond to
maj or events and challenges. It is up to the teacher to find the
appropriate story that allows students to achieve their CCSS. He
enphasi zed that no one in the Common Core is told what they have
to teach; that is local control and a very inportant part of the
St andards Movenent .

8:37:18 AM

He explained why the decision was nade to develop CCSS. The
first conversations were initiated wth state superintendents in
2007 regarding the possibility of devel oping standards for ELA
and mathematics. He said CCSSO was commtted to clear and
rigorous primary and secondary education (K-12) expectations for
all students. He noted Senator Stevens pointed out that everyone
agrees with the desire to have all students conpete on a state
and national |evel after K-12.

He said CCSSO noticed that standards dramatically varied from
state to state. Alaska's standards were not at the highest
| evel s across the country and every state needed to upgrade
their standards. He remarked that all state superintendents
recogni zed the need to upgrade standards.

He said a ot of tinme and effort was required whenever standards

were revised. Oregon spent alnpst $2 nmillion every tine their
standards were upgraded and CCSSO felt that every state was
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individually spending simlar anounts. States found out that
di fferent expectations were being set and the consensus was for
setting the CCSS on a nulti-state |level. He enphasized that the
key was focusing on what the expectations should be, rather than
how t he subject matter was taught.

MR. M NN CH reveal ed that as states devel oped new CCSS criteria
advocacy groups and research institutions criticized the |ack of
quality in the standards and the Jlack of student growth
achi evenent. States were criticized for |ow graduation rates and
for graduating students who were being renediated at high rates
and who were not ready for college.

8:39: 02 AM

He said the business sector rem nded states that schools were
not graduating with the know edge and skills aligned with the
demands of the workforce. It was disheartening for CCSSO to
receive the constant criticism while they were working hard to
i nprove education opportunities for students.

He noted that one telling criticism that states were having
challenges was with the difference between the results in the
nati onal assessment and the results on the individual state
assessnments. The nunbers in Al aska mrrored what was going on in
the rest of the country; but in 2011, 74.8 percent of students
passed the Al aska State Math Test and 75 percent in ELA. On the
Nat i onal Assessnent, 36 percent passed the nathematics, and 28
percent passed the ELA

SENATOR DUNLEAVY asked for the specific nanme of the National
Assessnent .

MR MNNICH replied the National Assessnent of Education
Progress ( NAEP)

8:39: 57 AM
CHAI R STEVENS wel comed Senator French to the conmittee neeting.

MR. M NN CH explained that the differences between the Al aska
Assessnent Test and NAEP were hard to justify and Al aska was not
the only state receiving criticism for the disparity. He said
CCSSO and state governors felt the need to take action. States
were asked to sign-on to a nmenorandum of -understanding (M)
that would allow CCSSO to create a set of standards that were
hi gher than what was going on in states across the country.
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State education |leaders found partners in the National Governors
Associ ation (NGA) and CCSSO worked with NGA to devel op CCSS. He
said that states could choose whether to adopt or not and nobody
was forcing any state to adopt CCSS.

SENATOR DUNLEAVY asked to clarify that there was no |oss of
federal noney if a state did not adopt CCSS.

MR. M NNl CH answered that there was no | oss of federal nobney. He
said he will address the federal incentive for extra noney if
CCSS was adopt ed.

8:41:13 AM
SENATOR DUNLEAVY asked if the No Child Left Behind (NCLB) waiver
process will be addressed.

MR. M NNI CH answered yes.

He said he wll address how CCSS was devel oped and sone of the
m sunder st andi ngs. The standards were devel oped for and wth the
states. There were five public drafts with many nore drafts that
were circul ated anongst state teachers and state departnents of
education. He said CCSSO was trying to get the best standards
anongst states and anmong the world. He explained that CCSSO was
relying on the expertise of teachers, content experts, and
states. Feedback was provided by the business conmunity, higher
education groups, Anerican College Testing (ACT) group, and the
Schol astic Aptitude Test (SAT) group. He noted that the intent
was to make sure that CCSS was consistent wth college
expect ati ons.

He said he will address the academ c standards being formed by
the best standards in the states. He pointed out that
Massachusetts had very high standards comng into CCSS. He noted
that Massachusetts insisted that they not be required to adopt
| onered standards during the CCSS witing process. Mssachusetts
adopted CCSS and the current standards are higher than previous
standards. He enphasized that the CCSS focus has always been
about higher expectations for kids. He noted that Al aska has
taken CCSS and made the standards right for Al aska.

8:43.: 04 AM

CHAI R STEVENS renarked that the difference between the standards
and the curriculumis a crucial issue. The commttee's goal is
to try to diffuse some of the criticism mscomunication, and
m sunder st andi ng about CCSS. For exanple, people have clained
that the states will be teaching their children either pro-
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abortion or anti-abortion and requiring papers to be witten on
the topics; the assertion was not accurate. He explained that
the curriculum will specify to defend a position on an issue
where there are definitely two sides. He said the curriculum
never says that a student has to defend or oppose sonething that
is a noral or political issue. He noted that a contentious issue
m ght come into a classroom but it is not an issue that wll
conme through the curricul um

MR MNNICH comented that the standard in Chair Steven's
exanpl e woul d be to defend an opinion and the CCSS would not say
what the opinion is. He added that the teacher or school
district would decide on the topic. He said the curriculumis
what is taught to students and the standards thensel ves are just
t he expectations of students.

SENATOR GARDNER asked if there is any direct |ink between the
standards and a curriculum She explained that her understanding
is the CCSS are just that and every state in the union can have
their own curriculumw thout having to buy into anything.

MR MNNICH answered correct. There is always a link where the
state has to teach the standards, but a state can have whatever
curriculum He explained that it was nore appropriate in a state
like Alaska that requires a curriculum to neet the state's
needs. He asserted that there should be no reason why a
curriculum woul d be specified. He explained that the distinction
between standards and curriculum is inportant. A lot of
criticism has been based on the assunption that teachers wll be
told what to teach or forcing certain things to happen in the
cl assroom He assured this was not happening in CCSS.

8:45: 48 AM
SENATOR DUNLEAVY asked if there is recomended curriculum by
sonme of the major textbook conpanies.

MR MNNCH answered that sone states do adopt curriculum He
noted that Al aska does not adopt curriculum and districts would
make t he choi ce.

SENATOR DUNLEAVY asked if there are sone textbook conpani es that
are devel oping curriculumto support CCSS.

VR. M NNICH answered yes. He explained that devel opi ng
curricul um nmade sense because CCSS was going on in 46 states.
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SENATOR GARDNER asked if developing curriculum was a different
practice by the textbook conpanies. She queried if textbook
conpanies typically tailor their work to the greatest market.

MR. M NNl CH answered that textbook publishers were usually using
Texas, California, and New York standards due to market size.

8:.47.:55 AM

He enphasized that the federal governnent played no role in
devel oping CCSS. He pointed out that he was in the mddle of the
devel opment of CCSS and there was no one from the federal
government during the devel opnent phase. The federal governnent
was not involved in any of the decision making in devel oping
CCSS. The federal governnment did encourage states to use CCSS by
awarding a small nunber of points for those using a comon set
of standards in the Race to the Top (RTTT) Program Al aska did
not apply for RITT and there is no neaningful incentive for
Al aska to do anything around CCSS from the federal government.
He added that there is no link to federal Title I or Title I
nmoney and the federal governnent is not wthholding noney if
states do not adopt CCSS.

He said ultimately CCSS should be a choice about what is best
for Alaska, and Al askans should be nmaking the decisions. He
noted that he has provided testinony in multiple commttees
where he has repeatedly said CCSS is about what is best for the
state and that was the idea fromthe very begi nning. He asserted
that CCSSOs only goal was to get states to raise their
standards across the country. He said CCSSO has been able to
rai se standards fairly successfully. However, CCSS has created a
political controversy that CCSSO is hopeful to see its way
t hr ough.

He announced that he would address the waiver process that
Senat or Dunl eavy brought up. He said there were two options in
the No Child Left Behind (NCLB) waiver process. He explained
that a state could either adopt CCSS or have their universities
validate their standards. He sunmarized that there were other
options of how a state would get an NCLB waiver other than
adopting CCSS. Nowhere in federal policy does the federal
government refer to CCSS; it is all college and career readiness
st andar ds.

He noted that four states have not adopted CCSS: Al aska,
Nebraska, Virginia, and Texas. Al four states have upgraded
their standards and have not used CCSS as the final set of
standards, but the states have gone through a process that has
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enabled them to have higher standards. He reiterated that the
CCSSO s goal at the very beginning was to get states to raise
their standards. He said CCSSO is very pleased with what Al aska
has done in the conmon core process.

SENATOR DUNLEAVY asked to verify that there were two nethods by
which a state could apply for the waiver process: adopt CCSS in
totality or have a state's universities set academ c standards
to get into coll ege.

MR. M NNI CH answer ed yes.

8:49:51 AM
SENATOR DUNLEAVY asked to verify that Al aska went with Option 2.

MR M NNICH answered that he was pretty sure Alaska did go with
Option 2.

CHAIR STEVENS noted that national newspaper headlines have
stated that other states are now backing out of the CCSS
process. He asked M. Mnnich to bring the commttee up to date
on the political scene regardi ng CCSS.

MR. M NNI CH answered that no states have w thdrawn from CCSS and
46 states are using CCSS. Mst of the pushback conmes from the
concern with the federal governnment getting too involved. He
disclosed to the <conmttee that he shared the "federa

government involvenent" concern because CCSSO represents state
commi ssioners. State conmissioners, as a Wwhole, are very
concerned about the federal governnment having too nuch contro

over what is going on in the states. State legislators wll have
conversations pertaining to federal governnment involvenment. He
asserted that whether or not a state pulls out of CCSS is not
the issue to focus on, but the focus should be on higher
standards for students. He noted that there are benefits for
havi ng the same standards because shared textbooks and standards
will allow students in Alaska to nore easily get into college in
Washi ngton or Oregon; however, that does not necessarily nean
that a state cannot raise its standards w thout using CCSS and
that is what Al aska has actually done. He explained that Al aska
started with CCSS and went through a feedback process to enable
a solid set of standards.

8:51: 27 AM
SENATOR GARDNER asked when all of the education comm ssioners or
their delegates were neeting during the CCSS process, if any

states found the process or the whole idea of CCSS
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obj ectionable. She inquired if state objections to CCSS occurred
during or after the process, whether or not a state signed on.

MR MNNCH replied that Texas and Al aska were the two states
that did not sign on originally; at that point there was sone
concern that the federal government would get involved. He
remarked that the only state that was adamantly opposed was the
state of Texas.

SENATOR GARDNER asked to clarify that when Al aska and Texas did
not sign originally, the states did not participate in the CCSS
di scussi ons.

MR MNNICH answered that Alaska and Texas were enabled to
participate in the CCSS discussions; the two states just did not
sign the agreement. He said CCSSO sent drafts to the Al aska
Comm ssioner's office; they did several review sessions and gave
feedback from Alaska's teachers on the CCSS. He stressed that
Alaska did a separate process of review for their Al aska
Academ ¢ St andards (AAS).

8:52: 53 AM
SENATOR DUNLEAVY asked who determ ned the nmethods for the CCSS
wai ver process.

MR MNNICH replied that Arne Duncan, US. Secretary of
Education did. He comrented that the involvenent of Secretary
Duncan has spurred conclusions that the federal government is
i nvol ved in CCSS.

SENATOR DUNLEAVY responded that his concern is the University of
Al aska has determned the state's standards by validating the
AAS. He explained that CCSS was the tenplate and the state
"Al askani zed" the ASS with the university system s approval.

MR MNNICH concurred that Senator Dunleavy's explanation was
t he process used.

SENATOR DUNLEAVY asked what would happen if the state's
university systemdid not approve the AAS.

MR. MNNICH remarked that the situation Senator Dunleavy
descri bed has not occurred. There would be a problemif a state
has a set of standards in K-12 that is not preparing students
for its university system
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SENATOR DUNLEAVY questioned if the AAS are geared to prepare
students for the university system

MR. M NN CH countered that the standards also prepared students
for careers. There are a set of careers in Alaska that are very
inportant to the state's econony; those particular careers
shoul d be part of the standards process.

8:54:17 AM

SENATOR DUNLEAVY responded that the assunption is if the
standards are good enough for the university, the standards are
good enough for blue-collar or mlitary careers.

MR MNNICH answered that he did not agree wth Senator
Dunl eavy's assessment. He explained that the AAS process
included nore than just the University of Alaska. The Secretary
of Education required a connection to higher education.

SENATOR DUNLEAVY stated that he did not want to belabor the
point regarding Alaska's wuniversity involvenment with AAS. He
noted that the Departnent of Education and Early Devel opnent
(DEED) will have their opportunity to address the AAS process.

MR MNNCH stated that Senator Dunleavy is on the right issue
of getting standards that are at the correct level for careers
and hi gher education in the state; CCSSO had the sane goal wth
CCSS. He explained that Alaska did their process and made AAS
wor k for Al aska.

He addressed state ownership of standards. There have been a | ot
of coments regarding who owns CCSS and the ability for states
to do what they want with CCSS. Alaska is a great exanple of
being able to change the standards if a state is interested in
doing so. There are no standards-police who check a state's
standards. States are in full control of their own standards and
use their own process to adopt CCSS. He explained that Al aska
went through a process with the State Board of Education to
adopt their standards. He pointed out that CCSS adoption also
included the option to add specific pieces. He said the CCSS
adoption did not have a binding comrtnent for the states with
CCSSO, the National Governors Association (NG), or anyone else.
He enphasized that the choice for CCSS adoption wll always
remain the choice of the state. The Alaska State Board of
Educati on has control of AAS.

8:56: 21 AM
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He said there are benefits of being "comon." He noted that
Senator Gardner brought up the issue of textbooks. He said
instructional materials and assessnents developed wth other
states would be beneficial to the state of Al aska. One of CCSS s
ideas is to try to get assessnents that will enable students to
be judged agai nst national conpetition.

CHAI R STEVENS asked how CCSS started. He inquired if CCSS began
wi t h NGA.

MR MNNCH replied that CCSS started in 2007 with the state of
Florida. Florida's education conmm ssioner noted an interest in
rewiting the state's standards and asked if any other states
were interested in joining the process to avoid duplicate
efforts. He said CCSSO approached NGA and a deci sion was nmade to
put out a call to see which states would want to wite academ c
standards together. He said CCSS projected 10 to 15 states
involved in the CCSS process and 48 states signed up to wite
CCSS. Texas and Al aska were the two states that did not signup
initially.

HE said the next process involved getting states to participate
in the witing of CCSS. He related that 48 states were a | ot of
states to try and make happy during the CCSS witing process.
The highest quality standards were wused from states |ike
Massachusetts in addition to internationally-based academc
standards. The CCSS process was a two and half year process from
the beginning to end. He disclosed that CCSSO did not think the
CCSS process would be controversial because states had adopted
standards all along. Oegon spent about $2 nillion witing
standards during his tenor with the state. He pointed out that
Oregon tried to get news nedia coverage during the process and
nobody paid attention. He remarked that CCSS with 46 states is
receiving a lot of media coverage. The original inpetus was the
idea that the US. was falling behind as a country and the
states were having | ower expectations than they probably shoul d.

CHAI R STEVENS wel coned Senator Hollis French to participate with
the commttee's proceedi ngs.

SENATOR HUGA NS stated that CCSS was the beginning of the agent
of change. He asked M. Mnnich to describe the cycle of the
acaden ¢ standards change.

8:59: 22 AM

MR M NN CH answered that the new expectations really are just
the first step. He asserted that the next stage has to be a
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| ocal conversation with school districts, given the tine and

space to nmke sure that teachers are being trained, |essons
being taught are being upgraded, and higher expectations are
bei ng assessed. Assessnents will be harder with fewer students

initially nmeeting the new standards. Kentucky just went through
the assessnent process in 2010 and a big drop occurred in the
first year with the nunber of students that were neeting the
CCSS. The second year saw an increase in Kentucky's students
nmeeting their standards. He noted that the pattern for a system
change will show a small drop initially, followed by growth and
achievement. If Alaska's teachers are simlar to teachers in
other states, the state's teachers really just want clarity of
what the academ c standards are with the belief that they can
get students to the standards. He asserted that teachers need
help to get students to neet the new standards.

SENATOR HUGGE NS asked what happens in the teacher training phase
with universities.

MR MNNCH replied that one of the nobst inportant things is to
make the wuniversities understand what the new standards are.
Uni versities have not always been the best at listening to what
was going on across the country in K-12. He remarked that CCSSO
is pushing with higher education associations to assist wth
changing the way teachers are being educated. Teachers have to
be taught nore in the classroom by spending nore tine wth
student teaching, have hands-on experience, and be taught how to
deal one-on-one with parents and students. He said nost places
have sonmewhere between six nonths and a vyear of student
teaching, CCSSO would like to see nuch nore. He added that
teachers shoul d al so receive continued professional devel opnent.

9:02: 08 AM
SENATOR HUGAE NS asked about the increased academ ¢ standards'
timeline-cycle and when results will be realized.

MR. M NNI CH answered that Kentucky saw results in two years with
nore students neeting the CCSS. Mracles should not be expected
within two years and the process should be thought of nore as a
cycle. Each state has a different tineline. He said he did not
know what tineline was best for Al aska and each state is
different. He divulged that he does not want his two-year-old
child to get through high school with the current standards in
the state of Virginia. He suggested that the state should be
thinking about a three-to-four year transition to the new
standards. Al aska's Comm ssioner of Education should ultimtely
provide the commttee with a tineline.
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SENATOR HUGA NS asked about the relationship between CCSS and
RTTT.

MR MNNCH replied that Alaska did not apply for RTTT. In the
RTTT application process, states were given a small amunt of
points for participation in witing a set of common standards

He said nost of the states that put in applications used CCSS as
evidence to show participation. Funds provided to states for
participation was extra nmoney and not a title program He
reiterated that Al aska did not participate.

9:04: 13 AM

SENATOR HUGA NS said the U S. ranked 26th or 27th anongst other
nations in education. He added that Al aska ranked in the forties
anongst other states. He asked if regrouping is possible if the
data he noted was taken into account wth a 65 percent
achi evenent level in executing CCSS along with teaching training
and ot her support necessities.

MR. M NNICH answered yes. He asserted that standards thensel ves
are not going to teach kids; teachers have to be helped to teach
kids. He said the CCSS and AAS set a high bar for students.
Dedication to getting students and teachers to the higher |evels
wil | lead to regrouping in state orders. He nentioned
Massachusetts as the best exanple where high standards were set
in the early '90s and the state was not the highest ranked in
the country when the change was nade. Massachusetts becane the
nunber one ranked state ten years after their standards change
with the state remaining ranked as the highest. He explained the
i nportance of dedicating to the CCSS and really being wlling to
say the standards are the right things for students when it gets
hard. Dedicating to higher standards wll be hard politically at
times. He encouraged the conmttee to think about AAS as an
i mportant goal for students.

9: 06: 04 AM

SENATOR DUNLEAVY noted that M. M nnich nmentioned that
internationally the U S. should do better. He asked if there was
any study done in terms of correlation between CCSS and the
Program for International Student Assessnent (Pl SA).

MR M NN CH replied that CCSSO | ooked at PI SA.

CHAI R STEVENS asked M. M nnich to explain PlISA
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MR MNNCH answered that PISA is an international assessnent
given by the Oganization for Economc Co-operation and
Devel opment (OCED). He said PISA's recent results ranked the
US in the 20's. He explained that PISA noted in their recent
study that inplenenting CCSS should result in growh by the U S
in Pl SA

SENATOR DUNLEAVY noted Senator Huggi ns addressed what the next
steps were with AAS and M. Mnnich replied that universities
have to change teacher training. He set forth that universities
were the very group that validated AAS. He asked if the
universities were actually changing internally to do exactly
what was di scussed.

MR MNNICH answered that Senator Dunleavy's question was
outside of the scope of his testinony. He encouraged the state
to think about how it is dealing with higher education as a
separate issue, whether Al aska had CCSS or not. He asserted that
hi gher education should be getting better across the U S. Hi gher
education has to train teachers better and be nore relevant to
what is going on in K-12 classroons. He remarked that Senator
Dunl eavy's question is not a CCSS issue, but should be
considered a training issue for universities across the U S

SENATOR DUNLEAVY reiterated that the university system validated
AAS. He noted that the focus is on all students being prepared
to go into college if they so choose. He agreed that addressing
the wuniversities is an internal issue for the state to dea
with. He asserted that the wuniversity systems have to be
prepared for those incom ng students.

MR MNNICH replied that Senator Dunleavy is on to sonething and
the issue is really inportant. He explained that he did not know
enough about Alaska's wuniversity system to answer Senator
Dunl eavy's questi on.

9: 09: 04 AM

SENATOR GARDNER stated that she had attended previous CCSS
meetings through the National Conference of State Legislatures
(NCSL) and the Education Commission of the States (ECS). The key
enphasis from the neetings in inproving student outconmes is not
only high standards, but also really effective teachers. Part of
the effectiveness of teachers is to have nore tinme as student
teachers and a nore rigorous course load for teachers. She
menti oned Kentucky as an exanple of a state that inplenented
CCSS and nmde progress in tw or three years. She asked what
role effective teacher training has in Kentucky's nmnaking
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progress. She called attention to previous testinony where the
state of Maryland presented their systematic way of nentoring
new teachers and supporting building-by-building in supporting
new t eachers.

MR MNNCH identified Maryland, Massachusetts, Kentucky, and
Tennessee as states that have a systematic way of bringing new
teachers into the system There are states where a person gets a
sense that teachers just get thrown into the classroom in year
one and learn as they go. States have really changed the way
they are doing things. He noted that CCSSO did a report about
teacher training and nade ten recommendations to states about
what they shoul d be doing.

CHAI R STEVENS asked if M. Mnnich had any cl osing conments.

MR MNNCH replied that he appreciated the detail |evel of the
guestions posed to him He noted that the comrttee nenbers have
done their homework. He summarized that his goal was to sinply
try to get sone facts on the table about the process CCSSO went
t hrough in devel oping CCSS. He explained that the commttee wll
hear from opposition in the day's neeting and noted that there
are issues worth debating. He asked the commttee to focus on
the issue of how to get students to the CCSS. Upconm ng
presentations by the school districts in Alaska will show that a
good job is being done in inplenmenting AAS.

9:11:43 AM
SENATOR HUGA NS asked M. Mnnich to address student drop-outs
and the net effect when college-oriented standards are noved.

MR MNNICH replied that drop-outs are a national plague. The
career-side of the conversation is really inportant and there
has to be relevance for students who drop out. He enphasized
that drop-outs have to have a reason to conme back to the
classroom He said curriculum is inportant and not the
standards. Kids are starting to see how what is being taught in
cl assroons is connected directly to a job. Career-tech education
is one of the major ways to solve the drop-out conversation so
that the non-coll ege student after high school has options.

9:13:13 AM

CHAIR STEVENS thanked M. Mnnich for his testinony. He
commented that he had received calls regarding the perception of
"stacking the deck"” and only presenting one side of the Common
Core issue. He asserted that his intention has been to get
comments from all sides of every issue. There wll be an
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opportunity at tonorrow s commttee neeting for anyone to speak
with the intent that everyone has had an opportunity to give
their opinion and their take of what is going on.

9:14: 08 AM
At ease from9:14 a.m to 9:18 a.m

9:18: 36 AM
CHAI R STEVENS call ed the commttee back to order

PAM GO NS, Director of Education Policy, Council of State
Governments (CSG, Lexington, Kentucky, said she would talk
about the legislative role in CCSS adoption and inplenmentation
She explained that she would provide background on what CSG has
seen across the country with state |egislatures. She noted that
she was a director of CSGs "Center for Innovation and
Transformati on Education.” She said CSG allows for a great
opportunity and perspective to bring all three branches together
to address CCSS conversations: states' departnents of education,
states' boards of education, and states' legislators. She noted
that she is a parent of a fifth grader and explained that CSG s
[ ocation in Lexington, Kentucky, allows her to watch the state's
progression with adoption and inplenmentation of CCSS. It has
been very interesting to see what is happening in the
classroons, talk with teachers to l|earn about CCSS, address
t eachers' professional devel opnent, and to see assessnent scores
change to the new CCSS, froma parent's perspective.

M5. GO NS stated that she will share what is happening with the
| egislature. She noted that the conmttee has heard about the
enphasis on "college and career readiness.” However, CSG really
wants to say "college workforce and |ife readi ness" because that
is critical and demands nore from students than ever before.
Renmedi al courses continue to be necessary before students can
take credit-bearing courses once they enter college and higher
education. Also, CSG continues to hear from business and
industry that they cannot find enployees who can think
critically, conmunicate, problem solve, collaborate, and have a
basic ability to read and wite effectively. The sane skills
noted by business and industry are missing in the college
cl assroons. She said CCSS will better prepare all students to be
successful in college and careers through deeper, nore rigorous,
and clearer expectations for the learner. CCSS wll enphasize
nore conplex content and the developnent of real-world skills
with authentic purpose. CCSS wll ultimately lead to job
creation, econom c devel opnent, and prosperity for the state.
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She continued that AAS wll allow teachers, admnistrators,
students, and parents to use a common | anguage by preparing the
best educational environment for the state's students. Beyond
the in-state commonality, Alaska also has an opportunity to
| earn what is happening around the country and share the good
wor k happening in Alaska. The world opens up for a classroom
teacher when they can obtain |esson plans, textbooks, and other
materials to custom ze instruction for their students.

9:21: 35 AM

M5. GO NS addressed the policynmaker's role in the CCSS adoption
process. She pointed out that 41 states lean to their state
boards of education or boards of regents. The chief state
officers have been given the authority to authorize CCSS in
North Dakot a, New Mexi co, and Wsconsin. American Sanpa
aut hori zes CCSS by executive order through their governor. She
remarked that the legislature plays a key role in Idaho,
Kentucky, WMiine, and Mnnesota. She noted that the state of
Washington only adopted the English Language Art (ELA)
st andards.

She remarked that there seens to be sonme growi ng m sconception
about what an academic standard really is. M. Mnnich talked
about the purpose of the CCSS statenments and expectations. She
detailed that CCSS are not curriculum or curriculum materials,
but rather a rigorous roadmap of what students should know and
be able to do at each grade |evel

She said standards are not new to states; the standards novement
happened years ago. The national novenment to utilize a common
set of standards is new and the focus now is on creating and
preparing students for college, work force, and life. She noted
that the conmttee heard that academ c standards alone do not
take a student to the next level. It takes a well-rounded
curriculum classroom materials, professional developnent for
teachers, formative and summative assessnents, and a |arge
cultural shift in the school to guide students to their own
self-directed | earning using a teacher as their guide.

9:23:19 AM

She reviewed Kentucky's process, noting the state's |andmark
| egi sl ati on happened before CCSS ever cane to be. Governor Steve
Beshear signed Senate Bill (KY-SB) 1 into |law in March 2009. She
said KY-SB 1 was a foundational piece of legislation which
really changed and transforned Kentucky's entire state
educational system it focuses on college and career readiness
in addition to degree conpletion. She revealed that KY-SB 1
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mandated the Departnent of Education, the Board of Education,
and the Council on Postsecondary Education to cone together as
three previously separated agencies and develop a unified plan
to reduce college renediation rates by at |east 50 percent by
2014. KY-SB 1 also requires an increase in college conpletion
rates of those students who were in devel opnental and renedi al
education by 3 percent annually from 2009 to 2014. She noted
that KY-SB 1 adoption served as a critical foundation to nove
forward when CCSS were adopted at a | ater date.

9:24:28 AM
CHAI R STEVENS asked if Kentucky is on track to acconplish their
goal s by 2014.

M5. GONS replied that the nunbers look really good and an
annual progression has been achi eved.

SENATOR GARDNER asked if Kentucky provided additional funding to
school districts to reach for their goals or if the school
districts were expected to nmake the changes at the sane funding
| evel s.

M5. GO NS responded that there were sone appropriations in
Kentucky's budget to assist the |ocal school districts. She said
Kentucky House Bill (KY-HB) 37 on the Districts of Innovation
comes with some funding as well. Districts can apply to be a
District of Innovation to ask for forgiveness from sone state
board requirenents in addition to sone statutory and regulatory
requi renents.

SENATOR GARDNER asked to clarify that in the effort to achieve
the new goals, districts in Kentucky are asking for exenptions
from sonme standards and regul atory requirenents.

MS. GO NS said that was correct.

SENATOR GARDNER replied that districts' obtaining exenptions was
very interesting.

M5. GO NS expl ai ned that Kentucky has 175 school districts and 4
districts have been approved to be a District of Innovation.
Those districts are doing remarkable and sone of the foll ow ng:
dual enrollnent - transporting students from school to the | ocal
college or community college while they have internet on their
school bus to do sone other high school work; proficiency; based
and conpetency-based learning with problens; and taking teachers
from higher performng schools into |lower performng schools in
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the Louisville School District. School districts actually apply
to the State Board of Education and ask to be exenpt from
certain regulatory and statutory requirements of the state. A
great deal of oversight conmes fromthe conmm ssioner at the state
level. She said the District of Innovation program is in its
second years and test scores will provide a status update as the
program noves forward

9:26:47 AM

SENATOR GARDNER addressed Kentucky's strategy to nove high
perform ng teachers to |ow perform ng schools. She asked how the
high performng teachers were noved, if +the transfers are
i nvoluntary, and whether teachers are provided with an incentive
to transfer.

M5. GONS replied that the school districts sought teachers who
are high performng and have great test scores from their
students. She explained that high performng teachers are asked
to mentor other teachers directly in the classroom as co-
teachers in classroons, or wth the use of the internet wth
vi deo calls.

She continued with nore exanples of what s happening to
Kentucky with the unified plan that KY-SB 1 put into place.
There is a huge enphasis on advanced pl acenent and opportunities
for increased dual-credit. Science, Technol ogy, Engineering, and
Mat hematics (STEM is a huge focus as Kentucky boosts
opportunities for students and teachers pushing towards the STEM
fields. She noted that there are also targeted interventions
happeni ng for those students who are not on track for college or
car eer -r eadi ness.

9:28: 24 AM

She addressed the state of Washington and noted the state's
| egislature being a part of the inplenentation and adoption
process. The Washington State Legislature provisionally adopted
CCSS in 2010 and gave sone very direct feedback to the state's
Department of Education during the adoption process. Cost and
benefit analysis occurred with Wshington's policymakers and
st akehol ders. The Washington State Legislature formally adopted
CCSS the following year and the state is on a good projection to
continue their efforts. Wshington provided a |ot of support
during the three-year transition process for special popul ations
that included students with disabilities and English Language
Learners. She said CCSS for Wshington, in the present and
future, entails |ooking at bringing |eadership teans together,
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provi ding new assessnments, and keeping the statew de steering
commttee together to address CCSS success.

9:30: 00 AM

M5. GONS addressed Mine and noted CCSS adoption was a
| egi sl ative act. She said Maine knew that nore than 50 percent
of their students were entering comunity colleges with the need
to take devel opnental renedial courses without the ability to go
straight in to a credit bearing course. Mine put their enphasis
on college, career, and civic life. Maine' s business and
industry was very vocal on its inability to enploy skilled
peopl e. The Maine Legislature put CCSS in place in 2011 and the
event became known as "Miine's Learning Revolt Standards." She
noted that nore and nore states are enphasizing state standards
in CCSS as Al aska has done.

She addressed what is happening in |egislatures. She explained
that there was a flurry of activity in 2010 as states were
adopting CCSS. Legislatures in nmany states asked for the CCSS
process to slow down and allow for |legislative involvenent.
Legi slatures were not aware of what the standards were or what
action the states had taken. However, after nore education took
place with policynakers, the legislative action really started
to heat up. Although the nmpjority of states rely on their state
boards of education, there are far reaching inplications that
the legislature needs to be aware of: state assessnents, teacher
eval uation systens, accountability, funding for |local school
districts, and appropriations. The legislature is a vital
st akehol der in academ c standards. Al aska's |egislature oversees
the educational systems from early learning to K-12 and
post secondary education. She asserted that the |legislature's
role in understanding the standards that inpact and align wth
the state's educational goals in strategic planning is critical.

She said in 2012 there were approximately 120 wunique bills
related to CCSS, but that nunber surged to alnbst 300 in 2013.
She noted exanples of bills that were enacted by western states
as foll ows:

In California, through Assenbly Bill 86, there was a
one-time appropriation of $1.25 billion and it is
specifically to help the l|ocal education agencies and
the inplenmentation of the Common Core, new investnents
in professional devel opnent t echnol ogy. Also in
California, the [State Schools] Chief nust nonitor the
quality of the standards based curriculum that is
being inplemented and then they put a specific
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enphasis on English Language Learners as well. There

was another $1.1 million in California appropriated to
inprove the teaching quality related to the new
st andar ds. In Col orado, Senate Bill 87 was a

suppl enent al appropriation to the Departnent of
Education to create the Colorado Student Assessnent
Program aligned to the Common Core; so they took the
role to say these new standards nust be directly
aligned to the Common Core. In Hawaii, House Bill 200
funded the Departnent of Education to inplenment a
pi | ot - program designed to help the state neet the new
st andar ds.

9:33:37 AM

CHAIR STEVENS welconmed Representative Lynn Gttis to the
commttee neeting. He noted that Representative Gattis is the
Chai rperson of the House Education Conmttee.

M5. GO NS continued to note unique CCSS related bills in western
states as foll ows:

| daho Senate Bill 1200 was funding for the Public
School s Educational Support Program and this was
nearly $1.6 billion put into the fund for the fiscal

year 2014, and $3.8 nmillion specifically for
prof essi onal developnent in training on ldaho's Core
Standards. In Nevada we saw a couple of bills, one
requiring the P-16 Council to determ ne whether or not
their teachers in the schools are understanding and
teaching the curriculum required by the Common Core

Also, the State Chief has to select a standardized
curriculumbased coll ege entrance exam to replace the
H gh School Proficiency Test, which also requires the
State Board to determne the course of the study that
is aligned to the Common Core subject areas. In New
Mexi co, House Bill 2 gave a special appropriation to
the State Education Agency for the devel opnent of a
statewi de formative Conmon Core related assessnent;
they also gave $365,000 for the purchase and
devel opnent of new information technology to support
i npl enentation and assessnent of college readiness
standards in a varied diverse and culturally difficult
geographic region of New Mexico. As you wll hear as
the day goes on today and tonorrow wth the
assessnments and the wuse of technology in digital

| earning, New Mexico put this funding directly to
boost the use of technology, the broadband width, in
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ensuring students had access to that technology. In
North Dakota, they are aligning statew de achi evenent
tests with the Common Core.

9: 35:48 AM
In Oregon, they established the Network of Quality
Teaching and Learning, which specifically |ooks at
teacher quality, student achievenent, and how they are

i npl enenting the Comon Core. |In Utah, they are
| ooking at their LEA's or their local school district
and their charter schools as well, to admnister

col | ege readi ness assessments and adm ssion tests that
i ncludes language arts, math, and science standards
that are nost commonly accepted by nbst universities
in the state. Washington extended their 2012 deadline
for the State Chief to issue an estimate of the cost
for inplenenting the Cormon Core and in doing so they
must get public input and feedback regarding the
recommendati on to enhance those standards.

9:36: 40 AM
CHAIR STEVENS asked about the state of Washington's cost
esti mat e.

M5. GONS replied that she has not seen the final report of
exactly what anount WAshi ngton came up with

She said Wonmng also |ooked at extending a tineline that is
| egi sl ature-established for phase 1 of their new accountability
system which has a direct correlation to inplenentation of the
Comon Cor e.

She asserted that Alaska's legislature certainly knows that the
Common Core inplenentation has budget inplications, but the key
is that the legislature shows support for inplenmentation wth
fidelity. One of the key opportunities with the Common Core is
to have a common set of high expectations for all students; but
they nust be inplenented with fidelity. She advised the Al aska
Legislature to look at redirecting funds to districts to support
i npl enentation and to review available funding streams for
t eacher professional devel opnent. Alaska is already training its
teachers, looking at the professional devel opnent conponents,
and how the Departnment of Education's is involved. She remarked
that Al aska possesses vast Comon Core opportunities to learn
and share wi th nei ghboring states.

9:38: 15 AM
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CHAI R STEVENS said Alaska is going through a lot of difficult
times fiscally and noted that the House has established a task
force to try to find ways to reduce the costs of education. He
expl ained that the task force set forth that the state needs to
look at a reduction of nonies going into education. He asked
Representative Gattis if his assessnent was fair

REPRESENTATI VE GATTI S replied that Chair Stevens' assessnment was
not fair. She explained that the task force's prelimnary report
i ndi cated that Al aska needs to find newer and different ways of
t hi nki ng. Al aska has an education system that the |egislature
created over tine. She asserted that if the |egislature does not
change the education system then the state will be forced to
fund the system

CHAI R STEVENS replied that the point is Alaska' s legislature is
taking a look at the cost of education and at the sane tine
addressing budget inplications regarding the Comobn Core. He
asked Ms. Goins for her comments on his statenent.

9:39: 23 AM

M5. GONS replied that Al aska is already spending the noney for
teacher training and professional developnent. She said the
state should look at its education funding streans comng in and
opportunities for school districts to apply for funding through
di fferent opportunities.

SENATOR DUNLEAVY asked if M. Goins is finding that the
universities are changing their approaches to anything. He said
it sounds like the state is starting to lineup two historically
different systens. He asserted that the K-12 system is becom ng
a feeder-program for wuniversities or the "mnor |eague" for
universities when the two groups have disparate m ssions. He
said the argunent in the past is that Alaska's kids were not
prepared for the wuniversity; but there are tw different
m ssions. He asked if Ms. Goins is finding that the universities
are changing their approach to things. He noted that Al aska used
to have a conmunity college concept that really does not exist
anynore.

M5. GONS replied that converting higher education institutions
has been a slow process. Universities initially felt that they
were not part of the conversation with the Conmon Core. She said
universities are now given the nessage that the CCSS process
requires their participation.
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SENATOR DUNLEAVY noted that the university just validated
Al aska' s standards.

M5. GONS replied that she was talking nationally in the
conversation as a whole. Just as the legislature felt very
frequently that they were not a part of that initial
conversation as the standards were being devel oped, the sane is
true from higher education. Universities are certainly onboard
with the Common Core wth the wunderstanding that CCSS is
critical for graduating K-12 students that are college and
career-ready. She remarked that the aspiration for a quick
turnaround has not occurred and the change process is going to
be a slower-noving process for higher education systens.
Universities are certainly looking at the Commobn Core and
analyzing requirenents for training teachers. She said it is
critical that higher education institutions, state boards, and
licensors cone together and talk about how teachers need to be
trained as they enter the classroons.

9:41: 58 AM

She said the Council of State CGovernnents (CSG was asked to
conpile a policy-franework for deeper |earning, critical
t hi nki ng, and an inquiry-based approach by students. In

addition, CSG was asked to identify what the state |egislative
role is. She explained that a national group of experts was
assenbl ed conprised of legislators, state chiefs, state board of
education nenbers, and l|local inplenenters. CSG asked the expert
group to identify what to say to legislators regarding coll ege,
career, workforce, and life readi ness. Reconmendations from the
expert group fall around five major policy areas:

Curriculum and instruction
Teacher professional devel opnent
Teacher and | eader effectiveness
The use of tine

Assessnents and accountability

GhobdE

M5. GO NS explained that the recomendations are a roadmap of
opportunities for state legislatures to consider as they have
acadenmi c standards conversations in transform ng educational
syst ens.

9:43:29 AM

She said she would |leave the commttee with some questions. She
explained that in many states the boards and departnents of
education lead the way on local school districts' academc
standards. However, the state |egislatures have to be a mgjor
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player in the standards conversation. She reviewed guiding
guestions she used when talking with Conm ssioner Hanley and
i ndi vi dual s from preschool to higher education as foll ows:

* How can we | ook at state |licensure requirenent?

* How can we ensure that our educators can denonstrate
mastery of the Common Core for that initial licensure
as well as renewal ?

e How can postsecondary change their courses and program
approval standards so that pre-service teachers are
show ng conpetency in standards, ensuring that they
can deliver the instruction in the classroon?

e How can your funding provide sonme support for nore
rigorous teacher evaluation systens that include the
Comon Core?

* \Wat about reveal i ng, anmendi ng, or changi ng
prof essi onal developnent? Again, this 1is sonething
t hat goes on school year by school year that naking it
much nore focused on your academ c standard; how that
connects to the curriculum the curriculum materials,
and the instructional strategies.

* How do you evaluate the effectiveness of that
pr of essi onal devel opnent ?

e Can you consolidate any of your services here in the
state to free up sone of those nbnies we were just
tal ki ng about ?

e Can you purchase nore collectively?

e Can you look nore as a state to offer resources for
CCSS i npl erent ati on and prof essi onal devel opnent ?

e How <can you possibly incentivize |[ocal school
districts to share or consolidate their services?

9:45:12 AM
SENATOR DUNLEAVY specified that Alaska did not adopt Common
Cor e.

M5. GONS replied that Al aska has AAS and college and career
readi ness standards.

SENATOR DUNLEAVY stated that Alaska is going to substitute AAS
for CCSS.

M5. GO NS answered correct. She explained that the Common Core

is that high expectation set of standards for all students and
Al aska has done that with AAS
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CHAI R STEVENS replied the Al aska State Standards.
SENATOR DUNLEAVY recommended a new acronym

M5. GO NS addressed policy enaction for the use of tine as
fol |l ows:

W are seeing so nmuch nore problem based |earning and
conpet ency-based learning for students that requires
now | earning both inside and outside of the classroom
So, can you take a look at opportunities to provide
credit for students that are not necessarily a "seat
time" or a Carnegie Unit? How can you be flexible with
your schedules, <calendars, and class sizes? Al of
these things can cone together for inproving your
budget outcones as well. And then, as | talked about
Kentucky in their "innovation zones," are you wlling
to do that here in Alaska to look at sonme of the
districts to inplenment your state standards in nore
transformati ve ways? Finally, how do you engage other
key stakeholders? Certainly today is one way of doing

t hat , but engagi ng t he st akehol ders in this
di scussion. Your academc standards wll always be
here for your students. | applaud you for raising the
expectations for all of your students. W can be a
resource to you at CSG and | would certainly be glad
to do so.

9:47:12 AM

SENATOR GARDNER said the neeting is about trying to inprove
educational outcomes for all kids across Al aska and nationw de,
too. She noted hearing a lot of previous testinony about the
i nportance of early childhood education and pre-K progranms. She
said she was surprised that there was no nention, whatsoever,
about pre-K during discussions about policymkers, |eadership
rol es, and system assessnents. She asked if not nentioning pre-K
is intentional.

IVS. GO NS replied that not mentioning pre-K was not
intentionally left off of the table because early learning is
critical, whether it be in a childcare setting, head start, or
pre-school formal progranms. She said pre-K is critical to
prepare students for Kkindergarten and beyond. She noted that
CSG s initial CCSS focus for state |legislatures was on K-12. She
said CSG understands that the conversation has to al so address
pre-school, early learning, as well as postsecondary. She
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expl ai ned that her presentation to the comrittee was a result of
CSG s focus group | ooking at K-12 educati on.

9:48: 28 AM
SENATOR HUGE NS asked if there were representatives from the
University of Alaska (UA) at the conmttee neeting.

CHAI R STEVENS replied that UA representatives wll be present
during the afternoon neetings, as well as online.

SENATOR HUGGE NS noted that input from UA is an inportant
conmponent. He remarked that Alaska's stakeholders need to be
advised on academic standards at the same tinme. Al aska has a
hi story where accreditation was unfortunately lost for one of
the state's teacher producing bases. The state went through the
"agent of change" and the practice exam and the requirenent for
a five-year education. He asserted that the state was back where
it started with a four-year education requirenent. He said the
state has mgrated back to where it began.

He called attention to Senator Dunleavy's remarks regarding the
Al berta Mddel for learning. He asked if Ms. Goins had taken a
| ook at the Al berta Mdel.

9:49: 38 AM
M5. GO NS answered that she was not famliar with the Alberta
Mbdel .

CHAI R STEVENS commented that he appreciates Senator Dunleavy's
comments about the change that occurred in Alaska's universities
by doing away with the comunity college system He remarked
that the conmunity college system probably plays a very
inportant role in Kentucky's ability to provide students wth
classes when they are in high school so that they can earn
credit at coll ege.

M5. GO NS answered yes. She explained that Kentucky's comrunity
colleges play an inportant role for students, as well as for
busi nesses. She noted that businesses were doing nuch nore in-
sourcing with conmunity colleges to train their own enpl oyees.

CHAI R STEVENS t hanked Ms. i ns.

9: 50: 30 AM
At ease from9:50 a.m to 10:02 a.m

10: 02: 19 AM
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CHAI R STEVENS cal | ed the conmttee neeting back to order.

KATHLEEN PORTER- MAGEE, Senior Director, Thomas B. For dham
Institute (TBFF), Washington, DC, explained that TBFF is a
"right |eaning" education policy think tank. She noted her

background in policy work, in addition to rigorous standards
i npl enent ati on, in urban, Cat hol i c, and public charter
cl assroons, both as a teacher and also as a network

adm ni strator.

M5. PORTER- MAGEE expl ai ned that she would address both the CCSS
and the AAS that were in place prior to 2012. She said her hope
is to explain why the CCSS is clearer and nore rigorous than the
vast mpjority of state standards and why it is superior to those
that Al aska replaced in 2012. She detailed the CCSS and the AAS
as foll ows:

For nearly two decades, state standards have been a
cornerstone of our nodern education system State
governments have long set mninmm expectations for
each grade level or grade band across all grades, K
through 12. These are neant to ensure that al
students, regardless of race or socioeconon c status,
are held to the sane rigorous standards. And there is
anple evidence that, wi t hout cl ear obj ecti ves,
teachers will often unconsciously raise or lower their
own expect ati ons based on t he abilities and
backgrounds of the students in front of them rather
than based on what will help ensure students are on
path towards col |l ege or the workforce.

Yet, we have known for a long tine that, in far too
many states, including Alaska, the existing state
standards set the bar far too low, |eaving a content
and expectations gap between schools and cl assroons.

10: 05: 17 AM
But, are the Common Core the right solution to this
problen? In order to answer that question, it’'s

i mportant to understand five facts:

1. The Common Core effort is, and has always
been, a state-led effort to inprove the quality
and rigor of K-12 academ c standards, of which
Al aska | eaders were initially full participants,
and which is why Alaska was able to opt out of
the CCSS w t hout penalty.

SENATE EDC COW TTEE - 30- January 7, 2014



2. The Common Core State St andar ds are
significantly stronger than the Al aska standards
that were in place prior to 2012.

3. Common Core English standards enphasize the
i nportance of reading rigorous, hi gh-qual ity
l[iterature in English class, plus non-fiction in
hi story, science, and other courses.

4. The Common Core math standards prioritize the
nost inportant math content at each grade |evel,
including a heavy dose of 'math facts' and
arithmetic in the early grades.

5. Wiether Alaska choses to adopt or adapt the
Common Core or not, educators wll retain full
control over curricul um I nstruction, and
pedagogy where it belongs —at the local |evel.

10: 06: 20 AM
Let’s dive deeper into rigor of the standards
t henselves. If | |eave you with nothing else, | really
hope that | am successful in underlining this critical

point: the Common Core is significantly clearer and
nore rigorous than the Al aska ELA and math standards
that were in place prior to 2012.

We at the Fordham Institute have been evaluating state
standards for nore than 15 years. In 2010, we rel eased
a conprehensive review of the clarity and specificity
and content and rigor of every state’'s existing ELA
and math standards, along with our final evaluation of

the Common Core. In that analysis, the Comon Core
earned a B-plus from our ELA experts and an A-m nus
from our math experts. In the sanme evaluation,

Al aska’s ELA and math standards earned an 'F' and a
"D respectively.

Even still though, when the final version of the CCCSS
were released in 2010, the standards were not neant to
serve as the totality of the state’ s expectations, but
instead to define the 'core’ —the essential ELA and
mat h know edge and skills that students need to be
col | ege and career ready.
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As |l eaders of the CCSS Initiative nmade clear at the
time, states who adopted the Commobn Core were
encouraged to customze the standards to neet their
state’s uni que needs by adding state-specific features
that build upon this Core; also to strengthen the
standards so that the expectations neet the needs of
the students and teachers in their state. Several
states have done precisely that. In Massachusetts, for
instance, the State Board of Education asked a
commttee of educators, including English teachers and
university professors, to review the Common Core and
conpar e them to t he Massachusetts Curricul um
Framewor k, which was w dely considered to be the best
in the nation. That commttee unani nously recomended
Common Core adoption because its nenbers felt that the

Common Core 'is wunequivocal in its insistence upon
academ c rigor and high expectations for all students
K-12."

But their support came with sone recomendations. They
did not, for instance, want to |ose Massachusetts’s
strong standards for pre-kindergarten, nor did they
want to l|lose the guidance that was found in the
state’s list of exenplar texts. To address those and
ot her concerns, the State Board of Education voted
(al so unani nously) to adopt the Conmon Core, but wth
several strategic additions. The Board added the
Massachusetts pre-K standards; they added specific
standards, including several that included inportant
genre-specific content in ELA; and they included their
own |ist of exenplar texts. That neans that today, the
Massachusetts Common Core standards |ook different
than those that guide teaching and learning in other
states. It also neans that Mssachusetts did not
sinply replace its previous strong standards wth
sonething less rigorous. It took the best of both and
created sonmething even stronger that kept them in the
words of Comm ssioner Mtchell Chester, 'Right where
[they] should be, at the table with other states to
col l aborate on innovative curricular and instructional
strategies that wll benefit students and educators
for years to cone.’

10: 09: 09 AM
There are benefits fromthe 'commonness' of the Common
Core that should be acknow edged. Teachers in Conmon
Core states have access to a far greater nunber of
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curricular and instructional resources, many of them
free, than states in non-Commobn Core states. |[|ndeed,
because publishers, both large and small, have access
to a larger market for Common Core-aligned naterials,
the possibly of innovation is far greater, whereas, in
the past, educators were subject to the whins of a
smal | er nunber of textbook creators who were able to
define quality and control the market. In the Conmon
Core era, their nonopoly has been challenged. And the
result is teacher access to a far greater nunber of
resources that can neet the needs of a nore diverse
set of learners. In addition, Conmon Core states have
had the opportunity to collaborate with other states
on assessnent devel opnent and professional devel opnent
in a way not possible for states who have not adopted
t he Common Core.

O course, the benefits of the 'conmonness' of the
Common Core are less inmportant than the quality of the
standards thenselves. But on this point again, let ne
be clear, the Conmobn Core are anong the clearest, nost
rigorous standards of any K-12 ELA and math standards
in the nation or the English-speaking world. By
choosing to leverage the Common Core and add to them
the best of Al aska's previous standards, you have the
opportunity to create a set of standards that wll
rival the best in the world. That is a goal worth
shooting for and sonething that would position Al aska
students where they need to be in terns of national
and international conpetitiveness.

10: 10: 24 AM

As | nentioned earlier, we at the Fordham Institute
have been evaluating state standards for nore than 15
years. In 2010, we released a conprehensive review of
the clarity and specificity and content and rigor of
every state’'s existing ELA and nmath standards al ong
with our evaluation of the final draft of the Common
Core. In that analysis, the Conmmobn Core earned a B-
plus from our ELA experts and an A-m nus from our nath
experts. Even Sandra Stotsky, one of Comon Core’s
fiercest critics, has acknow edged that, for nost
states, going backwards makes little sense, 'States
are unlikely to want to return to the standards they
once had;' because they would be rightly accused of
returning to 'non-rigorous' standards.
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When judged against international standards for ELA
and math, the Conmon Core fares equally well. Between
2009 and 2010, we at the Fordham Institute reviewed
the quality of the standards that provide the
foundation for several national and internationa

assessnents: the [National Assessnent of Educational
Pr ogr ess] (NAEP), the [Program for Internationa

St udent Assessnent | (PISA), and [ Progress in
International Reading Literacy Study] (PIRLS). In
t hese conparisons, the Commobn Core outperfornmed al

t hr ee. In short, these standards are not just
internationally conpetitive;, they are anong the best
in the world.

10: 11: 35 AM

In spite of this evidence of rigor of the Common Core,
critics have spread countless nyths about what the
standards ask, who is behind them and what they nean
for our teachers and students. For the purposes of
today’s conversation, let ne address four of the nost
prom nent critiques to denonstrate how these attacks
don’t hold up under scrutiny.

First, many critics mstakenly believe that the Common

Core i nappropriately prioritize nonfiction over
literature in |language arts classroonms. This argunent
rests on t wo dubi ous assunpti ons or

m srepresentations. First, many have either msread or
deliberately m srepresent a two-paragraph section that
appears on page 5 of the introduction to the Conmon
Core. That introduction suggests that teachers should
"Follow NAEP's lead in balancing the reading of
literature with the reading of informational texts,
including texts in history/social studies, science,
and technical subjects.” Following NAEP's |ead would
mean that fourth, eighth, and twelfth graders would
spend 50, 55, and 70 percent of their tinme
(respectively) reading informational text.

Sonme have | ed people to believe that these percentages
are meant to direct learning exclusively in English
cl assroons; but they are not. In fact, the Common Core
imrediately clarifies that 'The percentages reflect
the sum of student reading, not just reading in ELA
settings. Teachers of senior English classes, for
exanple, are not required to devote 70 percent of
reading to informational texts.' \Wat high school

SENATE EDC COW TTEE - 34- January 7, 2014



seniors read in history and science class would count
as wel | .

That means that the only place where the Comon Core
explicitly nentions the ampbunt of tinme teachers should
spend on literary versus nonliterary reading is to
clarify that literary study should domnate text
selection in literature classroons.

To be clear, though, the Conmon Core does ask for an
increase in the amount of tinme and attention devoted
to informational texts and to Iliterary nonfiction,
both in literature class and in science and social
studies. But this is nerely a correction to the
distressingly small percentage of tinme currently
devoted to reading the appropriately conplex; content-
rich informational texts that students need to build
vocabul ary and deepen conpr ehensi on. Thi s is
especially inmportant in the elenentary grades where
students have alnbst no access to rigorous and
interesting informational texts. In fact, research has
suggested that has few as 10 percent of books in
| ower - el enent ary cl assroom libraries are
informational, and that first graders spend as little
as 3.6 mnutes each day interacting with informational
text. That puts them behind their international peers
and does not equip them with the skills they need to
succeed in a 21st century information econony. Yet
reading informational texts, particularly in the early
grades, is a well-docunented way to increase academ c
and donmai n-specific vocabulary, two necessary elenents
of reading conprehension. This s precisely why
education |leaders like E.D. Hrsch are supportive of
the Common Core; because the standards, if faithfully
i npl enented, have the potential to bring content and
rigor back to the curricul um

10: 14: 24 AM
But the fear that informational texts wll sonehow
supplant literary study in Conmon Core classroons,
rat her than supplenent it, is unfounded. The standards

devote two entire appendices to helping to clarify
text conplexity and to outlining 'exenplar' texts that
nmeet the standards’ conplexity requirenments. And those
exenplar texts address a variety of genres; they
include works witten by literary giants |ike Thoreau,
Chaucer, Shakespear e, Har per Lee, and Nat hani el
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Hawt horne. The snmall nunbers of advanced technical

docunents included in these lists, while inportant,
are dwarfed by the volunme of great authors and works
of literature and literary nonfiction that the Common

Core hol ds up as exenplary.

In other words, while some suggest that the Common
Core will lead to the end of great literature, the
reality is that, for the past several decades, we’ ve
seen erosion in the quality and conplexity of texts
being assigned in schools. This dunmbing down of the
curriculum conmes at a tine when our students need
rigorous preparation the nost. The Common Core seeks
to right that wong by refocusing our attention on
reading texts that are worth reading, and doing the
kind of higher-order literary analysis that wll
prepare students for college-level work.

10: 15: 26 AM
A second common nyth is that the Conmmon Core standards
pronote |owlevel mthematical skills, or that they
prioritize mathematical 'practices' or 'fuzzy math
over critical content. Again, a close reading of the
standards reveal s the opposite is true.

The Common Core math standards prioritize essential
content and allow the tinme and space needed for deep
mastery of that content. In the early grades, this
nmeans that arithmetic is heavily weighted and that
students are asked to learn to automaticity their
basic math facts; and that they are asked to nmaster
the standard algorithnms. This is content they need to
know—old in order to be prepared for the upper |evel
math work they will do in high school and beyond. |If
there is one thing we know with certainty is that math
is cunulative. You can only nove on to nore advanced
content until you have fully nastered essential
prerequi site know edge and skills.

Third, sonme critics conplain that the Conmmon Core
don’t require Algebra in the eighth grade, sonething
that many think is essential to prepare students for
advanced nmath in high school. The reality, however, is
that the Kindergarten through seventh grade Comon
Core standards include all of the prerequisite content
students will need to have learned to be prepared for
Algebra | in the eighth grade. And that neans that
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it’s the states, districts, and/or schools who decide
for thensel ves course and graduation requirenents.

10: 16: 40 AM
Finally, sone argue that adoption of the Conmmon Core—
or any K-12 academc standards wll usurp |oca

control over curriculum and instruction. On the
contrary, by setting standards, rather than adopting
statewide curricula, state education |eaders are
ensuring that local district, school, and teacher
| eaders remain in control of the decisions that nost
directly inpact the students they serve. On the ELA
side, this means that |ocal |eaders and teachers can
and will choose the texts students will read. It neans
that parents, teachers, and |eaders still need to work
together to define the 'content-rich curriculum their
chil dren shoul d be | earning.

Standards set a mninmum bar, a floor, not a ceiling.
They are designed only to hel p define student outcones
to help ensure that all students have the opportunity
to learn the content they need to succeed. But,

educators still drive curriculum and instruction and
| eaders still make critical school -1evel deci sions.
10: 17: 28 AM

In the end, Common Core is a classroomlevel reform
It is nmeant to refocus planning, curriculum and
instruction on the things that matter nost to reading
conprehensi on: books that are worth reading; content
that is worth learning; and reading and witing that
is tied directly to both. Wether the prom se of the
Common Core is realized depends on whether |eaders are
able to look past the politics into the classroom and
make decisions that are in the best interest of the
students we all hope to serve.

10:17: 56 AM
CHAI R STEVENS noted the inportance to address the CCSS nyths in
detail. He inquired about the issue of |ocal control and asked

if there are nmany Al aska things the state would need to add to
its curriculum that other states would not. He noted that
Massachusetts has a little different curricul um

M5. PORTER-MAGEE replied that there are a nunber of different

things that are not included in the CCSS that a state m ght nmake
the decision to add. She cited the pre-K standards as one
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exanple. CCSS covers K-12 and does not include standards for
pre- K Massachusetts nade the decision to include pre-K
standards because the state had them in the past and felt the
inclusion was critical. The Fordham Institute's evaluation of
Al aska's previous standards found that the state had pre-K
standards that were strong. She said pre-K would be an exanple
of a standard that Alaska |eaders mght want to keep in the
transition to new standards.

She noted another exanple is a state specific reading list or
exenplar text list. She explained that CCSS contains Appendix B
that has sone exanples of the quality and conplexity of text
that teachers mght assign at each grade level. Appendix B is
not part of the CCSS, it is just offered as an addendum
Massachusetts decided to adopt their Mssachusetts Readi ng List,
rat her adopting Appendix B. OQher states mght choose to adopt
their own reading list so that |ocal authors are selected in the
text exenplars that used school s.

She noted that there has been sone controversy in sone states
where previous state standards may have required cursive
witing; that is in no way inconpatible with the requirenments of
CCSS and a state may choose to leave in state specific college
and career-ready standards. She reiterated that Mssachusetts
and California chose to retain their state specific standards.
She asserted that there are a nunber of things that state
| eaders m ght choose to prioritize and | eave in their CCSS.

10: 20: 43 AM

CHAI R STEVENS thanked M. Porter-Magee. He remarked that he
i ked Ms. Porter-Magee's comment about m ni mum bar floor and not
a ceiling; often CCSS is | ooked at backwards.

10: 21: 17 AM
At ease from10:21 a.m to 10:29 a. m

10: 29: 44 AM
CHAI R STEVENS called the commttee back to order.

DR. SANDRA STOTSKY, Professor Enmeritus, University of Arkansas

Department of Education Reform Brookline, M\ addressed "Wy
Al aska Needs Internationally Conparable (Benchmarked) English
Language Arts (ELA) Standards." She said the nost relevant
aspects of her experience include being the Senior Associate
Comm ssioner in the Mssachusetts Departnent of Education and
hel ping to develop all the state's standards in K-12, a citizen
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appointnment for the Massachusetts Board of Education, and the
Common Core's Validation Commttee.

DR. STOTSKY provided the committee with the follow ng prepared
stat ement and paraphrased as foll ows:

Thank you for the opportunity to give testinony to the
Al aska State Senate Education Conmmttee on Commobn
Core’'s ELA standards and Alaska's current Academc

Standards for ELA. | begin with remarks on Comon
Core’s Validation Commttee, on which | served from
2009-2010. | then offer coments on Conmon Core’ s and
Al aska’s current ELA standards. They appear to be
identical, so comments on Common Core’'s standards
apply to Alaska’'s current standards as well. As |
talk, I wll give exanples relating to the vocabul ary
standards and reading standards for literary and
i nformati onal texts because these are the nost
damagi ng  of these ELA standards. I end wth

r ecomrendat i ons.

Common Core’s K-12 standards, it is regularly clained,
energed from a state-led process in which experts and

educators were well represented. But the people who
wote the standards did not represent the relevant
st akehol ders. Nor were they qualified to draft

standards intended to 'transforminstruction for every
child." And the Validation Conmttee that was created
to put the seal of approval on the drafters’ work was
useless if not msleading, both in its nmenbership and
in the procedures they had to follow

She specified that the Validation Conmttee was supposed to be
the commttee that would nmeke sure that whatever was devel oped
would be internationally benchmarked, research based, and
rigorous. She asserted that the Validation Conmttee could not
in any way fulfill its obligations to ensure those kinds of
qualities.

DR. STOTSKY continued with who was on the Validation Conmttee
and paraphrased from her prepared statenent as foll ows:

In the absence of official information to date from
the two private organizations thenselves, it seens
likely that Achieve, Inc. and the Gates Foundation
selected nost of the key personnel to wite the
col | ege-readi ness standards. Al nost all the nenbers,

SENATE EDC COW TTEE - 39- January 7, 2014



it turned out, were on the staff of Achieve, Inc. and
three other test/curriculum developnment conpanies:
Anmerican College Testing (ACT), Anmerica’ s Choice (a
for-profit project of the National Center on Education
and the Econonmy (NCEE), and the College Board (CB).
Not only did the Standards Devel opnment Work G oup fai

to include any high school nathematics teachers, it
failed to include any English professors or high
school English teachers. How could legitimate high
school “coll ege-readi ness” standards in either subject
be created without the very two groups of educators
who know t he nost about what students should and coul d
be | earni ng in secondary mat hemat i cs and
Engl i sh/readi ng cl asses? Because the 24 nenbers of the
St andards Devel opnent Wrk Goup |abored in secret,
wi t hout open neetings, sunshine-law mnutes of
nmeetings, or accessible public coment. Their reasons
for maki ng the decisions they did are lost to history.

10: 33: 31 AM

The absence of relevant professional credentials in
the two grade-level standards-witing teans helps to
explain the flaws in these standards. The “lead”
witers for the grade-level ELA standards, David
Col eman and Susan Pinentel, had never taught reading
or English in K-12 or at the college level. Neither
has a doctorate in English, nor has either of them
ever published serious work on K-12 curriculum and
instruction. Neither has a reputation for literary
schol arship or research in education. At the time they
were appointed, they were virtually unknown to English
educators and higher education faculty in rhetoric,
speech, conposition, or literary study.

Two of the lead grade-level standards-witers in
mat hematics had rel evant academ c credentials for the
subject. Jason Zinba was a physics professor at
Benni ngton College at the tine, while WIIliam MCallum
was (and remains) a mathematics professor at the
University of Arizona. The only nmenber of this three-
person team with teaching experience, Phil Daro, had
maj ored in English as an undergraduate; he was al so on
the staff of NCEE. None of the three had ever
devel oped K-12 mat hemati cs standards before.

Who recommended these people as standards-witers and
why, we still do not know No one in the nedia
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commented on their lack of credentials for the task
they had been assigned. Indeed, no one in the nedia
showed the slightest interest in the qualifications of
the grade-level standards-witers. Nor did the nedia
comment on the low level of college readiness they
wor ked out .

M. Zinba is reported in the official mnutes of a
public neeting the Massachusetts Board of Elenentary
and Secondary Education in March 2010 as saying: 'The
concept of college readiness is mnimal and focuses on

non-sel ective colleges.' The video tape of the neeting
provides the context for this statenent!. M. Z nba

exenplified this statenent in many ways, e.g., 'The
mnimally college-ready student is a student who
passed Algebra I1." And [Common Core’s docunent is]
"Not only not for STEM it’s also not for selective
col | eges."

In contrast, M. Coleman and Ms. Pinentel have never
explained in public how they defined college and
career readiness in ELA or how they would exenplify
its practical neaning with respect to the |evel of
reading difficulty or specific texts students would
have to denonstrate they understand. Wile Appendix B
in the Common Core ELA docunent offers a range of
titles in grades 11/12 indicating the 'quality and
conplexity' of texts that students should be able to
read, the titles span such a w de range of reading
levels in grades 11/12 that it is not clear what |eve

constitutes 'college and career readiness.' Titles in
grades 11/12 include Dreaming in Cuban, with a |ow
m ddl e school reading |level according to a wdely-
known readability formula titled ATOS for Books, and
Thomas Pai ne’ s Conmon Sense.

Wo were nenbers of the Validation Committee? The
federal governnment could have funded an independent
group of experts to evaluate the soundness and
validity of the standards it was incentivizing the
states to adopt, but it did not do so. Instead, NGA
and CCSSO created their own Validation Commttee (VO
in 2009 of 28 nenbers to exercise this function. Sone
were ex officio, others were recommended by the
governor or comm ssioner of education of an individual
state. No nore is known officially about the rationale
for the individuals chosen for the VC. Simlar to the
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conposition of the Standards Devel opment Wrk G oup
and the standards-witing teans, the VC contained
al nost no academic experts on ELA and mathenatics
st andar ds; nost wer e educat i on prof essors or
associated wth testing conpanies, from here and
abroad. There was only one mathenatician on the VCR
James M| gram-although there were many mathematics
educators on it (people with doctorates in mathematics
educati on, appointnments in an education school, and/or
who worked chiefly in teacher education). | was the
only nationally recognized expert on English |anguage
arts standards by virtue of ny work in Massachusetts
and for Achieve, Inc.’s Anerican Diploma Project high
school exit standards for ELA and back-mapped
standards for earlier grade |evels.

What was the purpose of the Validation Commttee?
Culmnation of participation on the comrittee was
reduced to signing or not signing a letter by the end
of My 2010 asserting that the not-yet-finalized
st andards were:

1. Reflective of the core know edge and
skills in ELA and mathematics that students
need to be college and career-ready.

2. Appropriate in terns of their |evel of
clarity and specificity.

3. Conmparable to the expectations of other
| eadi ng nati ons.

4. Informed by available research or
evi dence.

5. The result of processes that reflect best
practices for standards devel opnent.

6. A solid starting point for adoption of
cross-state comon core standards.

7. A sound basis for eventual devel opnent of
st andar ds- based assessnents.

Professor MlIgram and | were two of the four nenbers

of the VC who did not sign off on the standards. So
far as we could determne, the Validation Conmmttee
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was intended to function as a rubber stanmp in spite of
the charge to validate the standards. Despite our
repeated requests, we did not get the names of high-
achieving countries whose standards were used as
benchmarks for Common Core’s because Common Core’s
standards were (intentionally) not internationally
benchmarked (or made conparable to the nobst demandi ng
sets of standards elsewhere). It did not offer any
research evidence to support its omssion of high
school mathenmatics standards |eading to STEM careers,
its stress on witing over reading, its division of

reading instructional texts into 'information' and
"literature,’ its experinental approach to teaching
Eucl i dean geonetry, its deferral of the conpletion of
Algebra | to grade 9 or 10, or its claim about the
value of informational reading instruction in the
English <classes. It couldn't because there is no

evi dence to support Conmon Core’s revision of the K-12
curriculum Nor did Comon Core offer evidence that
its standards neet entrance requirenents for nost
colleges and universities in this country or
el sewhere—er for a high school diploma in nany states.
The lack of an authentic validation of Conmmon Core’s
so-called college-readiness standards (that is, by a
commttee consisting largely of di sci pl i ne-based
hi gher education experts who teach undergraduate
mat hematics or  English/humanities courses) before
state boards or comm ssioners of education voted to
adopt these standards suggests their votes had no
| egal basi s.

10: 40: 14 AM

General Comments:

1. Most of Common Core’s coll ege-readi ness and grade-
| evel reading standards are content-free skills. Most
of the statenents that are presented as vocabul ary,
reading, and literature standards (where content woul d
be indicated if it is indicated anywhere) point to no
particul ar | evel of reading difficulty, little
cultural know edge, and few intellectual objectives.
These statenents are best described as skills or
strategies when they can be understood at all and
therefore cannot be described as rigorous standards.
Here is one exanple. The Anchor Standard is: 'Analyze
how and why individuals, events, and ideas devel op and
interact over the course of a text.' The grades 11/12
standard ‘'clarifying this Anchor Standard is:
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"Anal yze a conplex set of ideas or sequence of events
and explains how specific individuals, ideas, or
events interact and develop over the course of the
text." This is clearly a free-floating skill and can
be applied to anything from ' The Three Little Pigs' to
Moby Di ck

Skills training alone doesn't prepare students for
college. They need a fund of content know edge. But
Common Core’'s ELA standards (and its literacy
standards for other subjects) do not specify the
literary/ historical know edge that students need. The

docunent provides no |ist of reconmmended authors or
wor ks, just exanples of 'quality and conplexity.' The
standards require no British literature aside from

Shakespeare. They require no authors from the ancient
world or selected pieces fromthe Bible as literature
so that students can learn about their influence on
English and Anerican literature. They do not require
study of the history of the English |anguage. Wt hout
requirenents in these areas, students are not prepared
for college <coursework or a career (or active
citizenship) in an English-speaking country.

10: 41: 30 AM

2. Common Core’'s ELA standards stress witing nore
than reading at every grade |evel—+o0 the detrinent of
every subject in the curriculum There are nore
witing than reading standards at alnost every grade
| evel in Common Core, a serious inbalance. This is the
opposite of what an academ cally sound readi ng/ English
curriculum should contain, as suggested by a |large and
ol d body of research on the devel opnent of reading and
witing skills. The foundation for good witing is
good reading. Students should spend far nore time in
and outside of school on reading than on witing to
i nmprove reading (and witing) in every subject of the
curricul um

3. Common Core’s writing standards are devel opnental |y
i nappropriate at nmany grade |levels. Adults have a nuch

better idea of what 'clains,' 'relevant evidence,' and
acadenm c 'argunments' are. Most elenentary children
have a limted understanding of these concepts and

find it difficult to conpose an argunent with clains
and evidence. It would be difficult for children to do
so even if Common Core’s witing standards were |inked
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to appropriate reading standards and prose nodels. But
they are not. Nor does the docunent clarify the
difference between an academ c argunent (explanatory
witing) and opinion-based witing or persuasive
witing, confusing teachers and students alike. Wrse
yet, Common Core’s witing standards stress enption-
| aden, opinion-based witing in the elenentary grades.
This kind of witing does not help to develop critical
or analytical thinking, and it establishes a very bad
habit in very young children. There is no research
evi dence to support this kind of pedagogy.

10: 43: 20 AM

4. Common Core expects English teachers to spend at

least half of their reading instructional tine at

every grade level on informational texts—a percentage
from which students cannot benefit intellectually.

Common Core lists 10 readi ng st andar ds for

informational texts and 9 standards for literary texts

at every grade level, thus reducing literary study in
the English class to |less than 50% However, there is

NO body of information that English teachers are
responsi bl e for teaching, unlike science teachers, for

exanple, who are charged with teaching information
about science. English teachers are trained—by coll ege
English departnments and teacher preparation progranms—
to teach the four major genres of literature (poetry,

drama, fiction, and nonfiction) and the elenents of

rhetoric, not a large body of fragnmented information
on a variety of contenporary or historical topics.

5. Common Core reduces opportunities for students to
develop critical thinking. OCritical, or analytical,
thinking is developed in the English class when
teachers teach students how to read between the |ines
of conplex literary works. Analytical thinking is
facilitated by the know edge that students acquire in
other ways and in other subjects because it cannot
take place in an intellectual vacuum"™ As noted in a
2006 ACT report titled 'Reading Between the Lines:'
‘conpl exity is | aden W th literary features.'
According to ACT, it involves 'literary devices,'
"tone,' '"anbiguity,' 'elaborate' structure, 'intricate
| anguage,' and unclear intentions. Critical thinking
applied to lowconplexity texts, ACT concluded, 1is
inferior to critical thinking applied to high-
conplexity texts. Thus, reducing literary study in the
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English <class in order to increase informtiona
reading not only reduces the opportunity for students
to learn how to do critical thinking but also, in
effect, retards coll ege readi ness.

10: 44: 58 AM
SENATOR DUNLEAVY asked when WMs. Stotsky realized that the
Validation Commttee was not going in the right direction.

DR. STOTSKY answered that during the first nonth the commttee's
menbers were given a confidentiality agreement to sign. She
expl ai ned that she had been on nmany civic conmttees and knows
what Sunshine Laws are in addition to how the public needs to be
informed. The commttee was given a confidentiality agreenent to
sign that meant nenbers could never talk about what happened in
nmeetings during the course of conmttee's lifetine. She stated
that she had never been on a conmmttee where rights were signed
away to tal k about what the committee did. The committee was the
"watch dog" commttee and the requirenent to sign the
confidentiality agreenent was the begi nning of the process.

She informed the conmttee that nenbers had no way of really
i nfluencing the Common Core Standards witers even though that
was one of the Validation Committee's charges. She explained
that the Validation Comrittee was charged to ensure, for
exanple, that the CCSS were internationally benchmarked. She
said she asked for her very first critique on what countries
CCSS would be internationally benchmarked with and noted that
she coul d never get the names of the countries. She said she and
Professor MIlgram could not sign-off on the CCSS because
information that the Validation Commttee was supposed to
receive was not received. People who support CCSS continue to
say that they are internationally benchmarked, but a person
cannot find out what countries. There were a nunber of clues
t hroughout about the Validation Commttee "going south" and the
CCSS docunent goi ng even farther south.

10: 47: 58 AM

SENATOR DUNLEAVY addressed previous testinony on the waiver
process and noted that there were two steps for a waiver process
for NCLB; one was to accept CCSS outright and the other was to
have wuniversities validate the standards. He said that the
University of Alaska validated the standards that the state
adopt ed.

DR. STOTSKY answered that having wuniversities sign-off on
standards has happened in nmany states. She asked who actually
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signed-off in Al aska, the president or the chancellor. She noted
that the teaching faculties in many states have not signed-off
and individuals who do not teach have signed-off. She asserted
that higher level university admnistrators are not people who
typically have read the math standards, in addition to not being
a mathematician, scientist, or engineer, or an individual who
can look at the math standards and wunderstand whether the
standards neet college-readiness. She said it is hard to answer
Senat or Dunl eavy's question if the individual from the
University of Alaska is not known.

10: 49: 28 AM

CHAIR STEVENS stated that the commttee wll find out who
signed-off at the University of Alaska. He noted that Dr.
Stotsky was tal king about the Alaska Standards as conpared to
the CCSS and asked if the testing was the sanme. He remarked that
he understood that Dr. Stotsky was not happy wth the
"secretism of the process of devel oping the test.

DR. STOTSKY answered that Al aska would have been able to take
the Smarter Balanced Test if the state fornmally adopted the
CCSS. She noted that Alaska has simlar tests to the CCSS.
Al aska could adopt sonme tests developed by other testing
conpani es, but they have all becone aligned to CCSS. She the
problem is no one knows where the cut-scores or test passages
are going to be. She addressed the issue regarding not know ng
what the reading levels will be. She said she is review ng what
Smarter Bal anced and Partnership for Assessnent of Readi ness for
College and Careers (PARCC) have been releasing regarding
reading levels for grade 11. Smarter Balanced was closer to
grade 9 or grade 10 in reading level and noted that subject
matter dealt with informational issues that would not constitute
a body of information that an English teacher would be teaching.
She enphasized that English teachers teach reading skills. She
asserted that she did not know why Alaska's institutions of
hi gher education would think the Smarter Bal anced test would be
the kind of test the state would want for coll ege readi ness; but
they need to be able to speak. She asked if the commttee has
heard from anybody from Alaska's institutions of hi gher
education in engineering, math, science, English, or the
humanities; those are the people the conmttee needs to hear
from not people fromthe Fordham Foundati on or Washi ngton D. C

10: 52: 52 AM
CHAI R STEVENS replied that the commttee has not reached that
point yet, but the intent is to hear from the University of
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Alaska within the next one to tw weeks. He asked that Dr.
St ot sky continue with her coments.

DR. STOTSKY responded that the commttee needs to make sure that
they are conmunicating with the people who are actually teaching
faculty in the state's institutions of higher education

Teaching faculty nmenbers are the only ones who can tell the
commttee whether the state has a good set of standards that
will determne admssion. She continued wth her prepared

statenent and noted that she left off when addressing literature
standards and paraphrased from the prepared statenent as
foll ows:

6. Common Core’'s standards are not 'fewer, clearer,
and deeper.' They nmy appear to be fewer in nunber
than those in many states because very different
obj ecti ves or activities are of ten bundl ed
i ncoherently into one 'standard.' As a result, they
are not clearer or necessarily deeper. It 'S
frequently the <case that these bundled statenents
posing as standards are not easy to interpret and nany
are poorly witten. For exanple, a literature standard
for grades 9/10 asks students to: 'deternmne a thene
or central idea of a text and analyze in detail its
devel opment over the course of the text, including how
it energes and is shaped and refined by specific
details; provide an objective summary of the text.'’
This wetched sentence is a junble of at |east three
different activities: determning a theme, analyzing
its devel opnent, and summarizing a conplete text. |If
Common Core’s ELA standards are to be used, they nust
first be revised by experienced, well-trained high
school English teachers for clarity and readability so
t hat t hey can consistently gui de curricul um
devel opment. Since Al aska' s Departnment of Education
claims it has not adopted Common Core’s copyrighted
docunents, Alaska is free to revise these standards as
it sees fit.

10: 55: 39 AM
7. The  vocabul ary st andar ds are weak, of ten
i nappropriate, and nore often poorly exenplified.
These standards should be the strongest strand in
Common Core’s ELA standards because of the inportance
of vocabul ary know edge in reading conprehension. But
they are not rigorous and often contain inappropriate
pedagogi cal advice. For exanple, in grade 2, students
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are to 'use sentence-level context as a clue to the
meaning of a word or phrase’ as the first of nany
strategies to determne the neaning of an unknown
word. In grade 2, students should be first asked to
sound out wunfamliar words to see if they recognize
them as part of their own vocabulary since the
"meani ng' of text-appropriate words should not be the
problem in grade 2. ldentification of a witten word
(a reading skill) is. Moreover, students need to be
able to read the 'context' in order to use it as a
cl ue.

As another exanple, in grade 2, students are also to
‘use gl ossari es and begi nni ng di ctionaries to
determine or clarify the nmeaning of words and
phrases.' However, they have not been taught the
difference between these two types of references; one
gives the technical nmeaning, the other the nost
frequent neaning (which may not be the technical
meaning). This advice is a particular disservice to
chil dren who need strong vocabul ary devel opnent.

As yet another exanple, in grade 2, students are to
"di stinguish shades of neaning anong closely related
verbs (e.g., toss, throw, hurl) and closely related
adjectives (e.g., thin, slender, skinny, scrawy).'
Since many of these words are unlikely to be found in
grade 2 texts, it is not clear what grade 2 teachers
can do with this standard.

Summary:
(1) Common Core’s ELA standards are NOT rigorous. They
were designed to allow md-level grade 11 students to

enroll in credit-bearing courses in a non-selective
col | ege.

(2) Common Core’'s standards are NOT internationally
benchmarked and will not make any of our students

conpetitive.

(3) There is NO research to support Common Core’s
stress on witing instead of reading.

(4) There is NO research to support Common Core’s
stress on informational reading instead of Iliterary
study in the English class.

(5) There is no research to support the value of 'cold
reading of historical docunents, a bizarre pedagogy
pronoted by the chief architect of Conmon Core’s ELA
st andar ds.
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(6) Available research suggests exactly the opposite
of what Common Core’s docunent and standards pronote
in the ELA cl assroom

10: 57: 48 AM

Suggestions to Al aska Legi sl ators:

1. Return to, revise, and strengthen your own ELA
standards. The adoption and inplenentation of Comon
Core’s ELA standards (no matter what they are called)
does not inprove the academ c education of Alaska's
children, especially its neediest students, nor should
Al aska base state assessnents in reading on Comon
Core’s English language arts standards. It would be a
waste of taxpayers’ nobney to base assessnents on
standards that need even nore revision than its own
standards did.

2. Develop a set of entrance exanms (matriculation
tests) for your own institutions of higher education,
drawing on their engineering, science, and mathematics
faculty and literary/humanities scholars. They could
also ask these faculty nenbers to collaborate wth
mat hematics and science teachers in Alaska' s high
schools in designing syllabi for the advanced
mat hematics and science courses in Alaska s high
schools. Wiy shoul d federal education policy-makers or
test devel opers mandate | ow adm ssion requirenents in
mat hematics, science, or English to Al aska s colleges
and universities?

11:01: 19 AM

3. Ofer two different types of high school diplonas.
Not all high school students want to go to college or
can do the reading and witing required in authentic
col | ege coursework. Many have other talents and
interests and should be provided with the opportunity
to choose a neaningful four-year hi gh  school
curriculum that is not college-oriented. One diplom
like the old New York Regents Diplom, would be for
students willing to do advanced work in mathematics
and science leading to a STEM career, or in English or
the humanities. The other could be a Comon Core
M ni mal Conpet ency D pl ona.

4. Review and revise if needed all standards at | east
every five to seven years wusing identified Al aska
teachers, discipline-based experts in the arts and
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sci ences, and parents. All assessnents should also be
reviewed by Alaska teachers and discipline-based
experts in the arts and sciences before the tests are
gi ven.

11: 02: 19 AM

5. Restructure and reform teacher and adm nistrator
training prograns in Alaska's institutions of higher
educati on to ensure t hat t he t eachers and
adm nistrators from these education schools have
stronger academic credentials than they now have.
Raising the floor for all children should be our
pri mary educational goal, not closing denographic gaps
anong groups of children. The only thing we know from
education research on teacher effectiveness is that
effective teachers know the subject matter they teach

W need to raise the academc bar for every
prospective teacher we admt to a teacher training
program in an education school. That is the first step
in raising student achievenment in this country, not a
set of paper standards.

( Not e: Dr. Stotsky presented references in her prepared
statenent.)

11: 03: 44 AM

CHAI R STEVENS t hanked Dr. Stotsky and noted that she nmade a good
poi nt regarding meking sure teaching faculty is involved, not
just adm nistrators.

REPRESENTATI VE GATTIS addressed states nmaking their own
standards. She asked how many states have not chosen CCSS and
have cone up with their own standards.

DR. STOTSKY answered that there are four or five states that
chose not to adopt CCSS. She noted Texas, Nebraska, and Virginia
as three states that have not adopted CCSS. In 2010, nost states
had boards of education sinply vote to adopt CCSS, in nmany cases
before they were even witten. She pointed out the issue wth
adopti ng standards wi thout having expert advice.

11: 05: 04 AM

SENATOR DUNLEAVY asked what her expectations were going to
entail when she first signed on to be a part of the CCSS
process.
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DR. STOTSKY replied that she had a clear charge to the committee
to ensure that the standards were internationally benchmarked

rigorous, and research based. Drafts were provided to review and
critiques were submitted in kind to standards witers or to sone
"black box." She informed the commttee that she never got a
word back on her critiques. She explained that whatever she
suggested was never done. She said she had spotted sonme of the
sanme problens that are currently in Comon Core's final version
right at the beginning and she never could get to speak to the
standards witers.

She explained that she was on a conmttee that was supposed to
be overseeing the standards-witers and the Validation Commttee
was totally ignored. She said her experience was bizarre because
she had never been on any kind of conmittee in her life |ike the
Common Core's Validation Commttee. She noted her experience in
civic commttees and the Common Core's Validation Conmttee was
not a civic commttee. The Common Core's Validation Conmittee
was a committee appointed as a kind of "fig leaf" for a rubber
stanp by two private organi zations that were funded by the Gates
Foundation to devel op national standards. The Gates Foundation
gave noney to groups that would evaluate state standards and
come up with a grade for the CCSS, but making sure the CCSS got
a high enough grade so that it could then use the CCSS as a
"boiler plate.” The "boiler plate" effect did not occur wth
Al aska's Acadenic Standards. The "boiler plate" phrase was used
for at least eight or so different states that said, "These
standards are anong the worst in the country and you are better
of f adopting Cormon Core."

She explained to the commttee that a person could only inmagine
what happened in states with the nedia when the bottomline
eval uati on quotation "worst in the country”" was noted. She noted
that state boards of education, including Massachusetts, had
never read the CCSS that they adopted. No questions were asked
about college-readiness or standards; it was given because
states would be given $250 million of "Race To The Top" noney.
Massachusetts was promised $250 million in exchange for giving
up such wonderful standards. She noted that the Massachusetts
Governor was friends with President Obanma and the state was
prom sed $250 million in "Race To The Top" noney and the state
received the noney if prior standards were given up for the
CCss.

She said the CCSS process was all about politics and not about

education. She asserted that CCSS is about centralized control
of education in Wshington, D.C. She declared that Al aska's
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| egi sl ators have recognized the pattern of what she previously
not ed.

11: 08: 36 AM

SENATOR DUNLEAVY addressed the Accupl acer Test, Anerican Coll ege
Testing (ACT), Scholastic Assessnent Test (SAT) and other
nati onal assessnments used to predict college readi ness, success,
or as a tool to neasure where students are in terns of being
able to succeed in college. He asked to confirmthat all of the
primary national assessnents have been aligned to CCSS.

DR. STOISKY answered correct. She explained that there are
al nrost no independent points of reference other than Trends in
| nt ernati onal Mat hematics and Science Study (TIMSS). She
explained that TIMSS is controlled by an international group of
educators and is not aligned to CCSS. TIMSS is the only
international test that can provide sone sense of what 1is
happeni ng to high school students. The Program for |nternational
Student Assessnent (PISA) is only a test of skills and that is
what the Departnent of Education is pushing for, because the
assessnment only tests 15-year-old students, and the Ilevel of
math content is pitifully low She specified that ACT, SAT, and
the General Education Diploma (GED) have all been aligned down
to CCSS, leaving alnobst no way to determ ne how "dunbed down"
hi gh school curriculumw || be.

She noted that she is not tal king about grades 1, 2, or 3; this
is part of the problem that confuses a |lot of people. She said
CCSS has a lot of very inpressive and tough soundi ng standards
in the very early grades; but it peters out totally by high
school

She noted the lack of Science, Technology, Engineering, and
Mat hematics (STEM standards in high school. She asserted that
states end wup wth a "dunbed down" set of high schoo
mat hemati cal standards with CCSS. English Language Arts (ELA)
standards cannot be easily assessed until the passages and where
the cut-score is in CCSS. There is no way of neasuring direction
unl ess there are before and after tests used in states to find
out what is happening. She said she recomended "before and
after"” testing to a few states. She suggested that a state with
its own test should be kept on file and readmnistered five
years later to see if students are doing better, worse, or
sinply cannot even address it at all.

11:11:48 AM
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CHAI R STEVENS addressed the Gates Foundation (GF) and noted that
the legislature is pretty nmuch renoved from G-. He asked to
clarify that Dr. Stotsky feels that GF is headed in the wong
direction.

DR. STOTSKY replied that G- is going in the wong direction. She
expl ained that G- has supported the devel opnment of the set of
standards and gave noney to: the National Governors Association
(NGa), the Council of Chief State School Oficers (CCSSO trade
organi zati ons, Parent Teacher Association (PTA), Achieve, and
the Fordham Institute. She said GF has given noney wherever it
could to pronote the adoption of CCSS. One could still have an
argunment even if CCSS were first class standards. Only G can
answer why they are going in the direction that they chose. She
said GF has nore noney than anybody else and has funded every
organi zation, but they could not fund parents.

She explained that a rising opposition has been occurring with
parents all over the country. She revealed that she has been
speaking to a lot of parent groups. Parents are |ooking at what
their kids are doing in class and they are getting very upset.
Hone-school ers are particularly upset because they worry what is
going to happen when it is time for their children to apply for
coll ege due to a CCSS aligned test that will have to be taken.

She noted that G- could not get state legislatures to buy-in
because there are too many. State legislatures in the past year
are being hit with bills for the CCSS testing and the technol ogy
that has to be purchased due to a certain |evel of bandw dth.
Bills are comng due for state |egislatures that were never
anti ci pat ed.

She said when speaking to state legislatures the question is
al ways addressed regarding what exactly is the Common Core. She
explained that 45 or nore state boards of education voted in
2010 to adopt a set of standards that nobody in higher education
in any state had vetted. She revealed that she had gone state-
by-state and verified that engineering, science, and math
faculty were not invited to look at the standard prior to state
adoption. She noted that Mchigan did not reach out to its
first-rate universities, faculty, and experts to review the
st andards.

11:16: 14 AM
REPRESENTATI VE GATTI S asked if there were any state |egislatures
t hat have paused, slowed down, or even undone the CCSS.
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DR.  STOTSKY answered that |Indiana has paused and Ceorgia is
trying to have review conmttees. She said no state has been
able to undo the sticky mess that their boards of education put
themin without a lot of thought. States are discovering that it
is not easy to legally get out of a vote by a governor and a
board of education. She asserted that state boards of education
have restructured entire school systens for a set of standards
that unqualified people had witten.

11:18: 04 AM

CHAI R STEVENS t hanked Dr. Stotsky for her comments.

11:19: 45 AM

DR. JAMES M LGRAM Pr of essor Emeritus, Depart nment of
Mat hemat i cs, St anford Uni versity, St anf or d, California,

presented the conmttee with his prepared statenment on "Sone
Problems with Mathematics Core Standards" as foll ows:

| am an internationally known research nmathematician
at Stanford University. As a research mathenmatician, |

have a |arge nunber of honors. For exanple, | am one
of the very small nunbers of 20t h century
mat hemat i ci ans whose collected works are slated for
publication by a major publisher. |'ve also had nmany
I nternational honors such as the Gauss professorship
in Gernmany, and even recently, | gave lecture series
in Japan, China, and Canada on ny recent work in
Robotics and Bioinformatics. In 2009 | was appointed
to the Commobn Core Validation Committee. | was the

only actual mathematician and, indeed, the only nenber
with a Ph.D. in a content area and not in education on
Validation, so | took in on nyself to try to get the
best possi bl e docunent in mathematics.

DR M LGRAM noted that unlike Dr. Stotsky's experience, he was
able to interact directly with the |lead authors for the CCSS. He
said he was able to considerably strengthen what had originally
been planned by sonme of the sponsors. He said the Gates
Foundation was not so involved in the math. Marc Tucker
[ Nati onal Center on Education and the Econony (NCEE)] and
Achi eve were very nuch involved. He said he ended up doing sone
consi derabl e discussion with groups to try to explain why the
standards had to be tougher. He remarked that he was able to
achieve a little bit of inprovenent over what the original plan
was.

11: 21: 41 AM
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DR. MLGRAM continued with his prepared statenment as foll ows:

However, in the end, | <could not sign off on a
statenent to the effect that CCM5 was benchmarked at
the level of the top international standards. Today,
I'd like to describe ny reasons, and to try to help
you understand why | think adopting CC is a very bad
i dea.

The fanpbus education historian, D ane Ravitch, noted
in her book Left Back, that every 20 years or so, the
educati on schools notice that our K-12 outcomes are

not inproving in math, in fact, they seem to be
getting worse. They then say 'W can fix the
problenms." And they present to us exactly the sane

prograns and curricula that they presented 20 years
earlier. They tell the small group that renenbers 20
years back, that we had inproperly inplenented their
progranms then, so the failure was not the fault of the
school s of education. This tine we need to spend nore
nmoney and everything will be fine.

He asserted that legislatures are finding out that the costs of
the CCSS tests are astronomical. Legislatures routinely buy-in

to

the w shful

thinking. He said he is remnded of Albert

Einstein's fanobus definition of insanity, "Doing the same thing

over

and over again and expecting different results.”

continued with his prepared statenent as foll ows:

So, welcone to California in 1993. W are hearing
exactly the same rhetoric now as we heard then and we
are being presented with the sanme curricula and
progranms as then. Indeed, the chief difference between
then and now is that this tinme they are presenting
them to the entire country. The terrible math
t ext books that we got rid of in California wth such
difficulty are now back

The foundation for this advance is the Common Core
Mat h Standards (CCMS) a political docunment that was
witten in such a manner that it could be interpreted
in many different ways. The point was to get buy-in
from as many states and education establishnments as
possi bl e.

11:24: 42 AM

He
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CCMs clains that its intent is to correct the problens
with U. S. K-12 mat hemat i cs and, i f f ol | owed
faithfully, wll make all hi gh school gr aduat es
wor kf orce and coll ege-ready. It is said that CCVMS will
al so strengthen the Sci ence, Technol ogy, Engi neering,
Math (STEM pipeline, and rescue our econony by
dramatically increasing the nunber of students
maj oring in STEM areas at university.

In order to do this it is clainmed that CCVM5 wll
correct our 'Mle Wde and Inch Deep’ K-12 math
curriculum nmaking our instruction nuch nore |ike the
focused teaching in the high-achieving countries.
There wll be far fewer standards and they w Il focus
on key topics, exactly as is done in the high
achi eving countri es.

| ndeed, grade by grade, CCMs does have fewer
standards, but to do this they produce things like the
followng nonstrosity, a first grade addition and
subtraction standard:

Add within 100, including adding a two-digit
nunber and a one-digit nunmber, and adding a
two-digit nunber and a nultiple of 10, using
concrete nodels or drawings and strategies

based on pl ace val ue, properties of
operations, and/or the relationship between
addi tion and subtraction; rel ate t he

strategy to a witten nmethod and explain the
reasoni ng used. Understand that in adding
two-digit nunmbers, one adds tens and tens,
ones and ones; and sonetines it is necessary
to conpose a ten

11:27: 02 AM
This is a glom of separate standards. In the high
achieving countries only a small anobunt of the

mat eri al above is covered in first grade or even first
and second grade together, and yet this nmaterial is
the main focus of instruction nost of these years.
Moreover, sone of the standard is probably absurd to
ask of first or second graders. For exanple, relate
the strategy to a witten nmethod and explain the
reasoning used. Also, the nunber of choices given,
using concrete nodels or drawing and strategi es based
on place value, properties of operations, and/or the
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relationship between addition and subtraction is
clearly overwhel m ng for students of this age.

11: 28: 58 AM

It seens that the reason for this omibus glom was to
include the nmany different approaches to addition and
subtraction that are advocated in the interested
states and associations such as the National Council
of Teachers of WMathematics (NCTM. As a result, CCMS
has often preserved the "mle wde" structure of our
standards, just wusing fewer, often inconprehensible,
par agraphs to do it.

Anot her major issue is that the standards devel op very
slowy. Indeed, by the end of sixth grade CCMS is nore
than one year behind international expectations, and
by the end of eighth grade, nore than two years
behind. For exanple, internationally, one expects
fourth graders to be quite fluent with ratios, rates,
and notion-at-constant-speed types of questions.

11: 30: 17 AM
I would grade the standards as follows: K-5
consi derably above average for our states, not nearly
as good as the best which are CA, MA IN M, WA but
better than 90 percent; sixth to seventh grade is
about average; eighth grade nostly just spinning
wheels; and high school 1is a serious, serious,
probl em

DR. M LGRAM noted that the mathenmatics issue is very simlar to
English Language Arts (ELA) in that things are okay for the
first five years and really fall apart by high school. He
continued his prepared statenent as foll ows:

| ndeed, in March, 2010 one of the two |ead authors of
CCMs, Jason Zinba, testified as follows, 'W have
agreenent to the extent that it's a fuzzy definition,
that the mnimally college-ready student is a student
who passed Al gebra I1l."

DR. M LGRAM explained that the original intent in CCSS was to
have Algebra | as the mnimal standard for a college-ready
student, one of the things that he succeeded in changing. He
noted that the change involved an enornous fight in order to get
a sinple change from Algebra | to Algebra Il. He continued with
his prepared statenent as foll ows:
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But even Algebra 1l is an extraordinarily weak
standard. Only about one in three students whose
hi ghest math course in high school was Algebra Il wll
obtain a four year college degree in any subject and
there is only a 1 in 50 chance that a STEM intending
student with this background will ever get a four year
degree in any STEM area. O course, even Algebra Il is
a considerable inprovenent on the original draft where
the definition of college-ready student is a student

who passed Algebra I; U'S. governnment provided data
shows that wth this standard only 7 percent of
students will ever obtain a 4 year coll ege degree.

11: 33: 00 AM

M. Zinba clarified the Al gebra Il definition later in his

testinmony by stating that CCM5 is not for STEM and he expanded
on it by saying the follow ng:

Not only not for STEM it's also not for selective
col l eges. For exanple, for UC Berkeley, whether you
are going to be an engineer or not, you' d better have
pre-cal culus to get into UC Berkel ey.

Thus we are tal king about preparing kids for 'success'
at cormunity colleges and perhaps non-selective
colleges like University of Phoenix. In particular, it
entirely abandons the top 30 percent of a typical high
school cl ass.

Here is the reason | say 30 percent. In California we
have two university systens, the University of
California (UC) system and the California State
University system (UCS). The UC system guarantees
adm ssion to about the top 10 percent of the
California high school graduating class, while the CSU
system guarantees admssion to about the top 30

percent. In the case of the UC system currently a
student who has not gone further than the CCMS
expectations will not be eligible for adm ssion, and

in the CSU system they my be eligible, but the
expectation is that they would have to start wth

trigonometry and pre-cal cul us, whi ch, as ' ve
menti oned, severely curtails the |ikelihood that they
will ever major in a STEM area, or, indeed, even
gr aduat e.
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11: 35: 13 AM

We can assune that our education schools are well
aware of all this. Consequently, it should be no
surprise that a key requirement for states to apply
for 'Race to the Top' noney was to include signed
agreenents with the heads of all public colleges and
universities or systens stating that students with the
CCM5S background, passing the SBAC or PARCC Al gebra I
exam in mathematics and a simlar ELA requirenent,
woul d be eligible for credit bearing introductory math
courses in any public college or wuniversity. This
severely threatens the international dom nance of our
university system by forcing public colleges and
universities to make nost of their non-credit bearing
renmedi al courses into courses that can be taken for
credit, which has a dramatic effect on the expected
subj ect know edge of their math and ELA nmj ors.

So | would judge that, in spite of the quality of CCSS
in the early grades, the overall effect of these new
standards is extrenely risky not only for students,
but, indeed, for our very econom c well being.

11: 36: 51 AM

SENATOR GARDNER stated that her understanding is CCSS is
designed and required for all students. She said we all know
sonme students want to, or will be able to pursue, STEM careers,
particularly at selective universities. She said she is not
certain that it is fair to require, as part of graduation, that
students take the rigorous mathematics courses. She asked if she
m sunderstood Dr. MIgram s presentation regarding the necessity
for all students to take nore advanced mat h courses.

DR MLGRAM replied yes. He explained that the CCSS becones a
ceiling because schools basically have to teach to the tests. He
noted the negative inpact on anbitious students. Data w il show
that wealthy districts test high and low income districts are
negatively inpacted when there is no expectation that nore
advanced courses shoul d be avail abl e.

11: 40: 15 AM

SENATOR GARDNER remarked that she has a different opinion. She
said students in Al aska have the option to take math cl asses far
beyond the three years required for a high school diploma in the
maj or and ur ban school s.
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DR MLGRAM revealed that his grandson attends school in
Anchorage and he is well aware of what occurs in the Anchorage
School District.

11:41: 08 AM
SENATOR DUNLEAVY asked to verify that the wuniversity system
officials in California have signed off on the CCSS process.

DR, MLGRAM answered yes. He detailed that California applied
for, but did not receive, "Race to the Top" noney. In order to
apply it was necessary for California's high officials to sign a
letter agreeing to give the students a college credit course for
passing either the Partnership for Assessnent of Readiness for
College and Careers (PARCC) or Smarter Balanced Assessnent
Consortium ( SBAC) exans.

SENATOR DUNLEAVY assuned that California will continue to have
international students apply to Stanford. He asked if the
uni versity's benchmarks, standards, or assessnents change to
determ ne readi ness for international students.

11:42: 41 AM
DR. MLGRAM noted that Stanford University is not a public
uni versity. He expl ai ned t hat Stanford Uni versity has

anticipated the issue Senator Dunleavy nentioned by redefining
itself as the domi nant core-university for countries that border
the Pacific Ocean. He remarked that it 1is becomng nore
difficult for Stanford University to find US. <citizens for
adm ssion and the entry nunber keeps going down. Stanford
University's structure of their undergraduate system has
appeared to change. He asserted that Stanford University has not
changed their expectations in the ternms of its courses.

11: 44: 14 AM
SENATOR DUNLEAVY asked what admi ssion benchmarks Stanford
Uni versity uses for non-CCSS students fromforeign countries.

DR MLGRAM replied that Stanford University informally requires
calculus as renedial. He explained that it is very difficult for
a student to be admitted into Stanford University w thout taking
a high school calculus course. Oher elite universities in the
U S. have the sane approach as Stanford's requirenents. He
asserted that CCSS will |imt the nunber of students taking
calculus in high school. Approximately 19 percent of U.S. high
school students take cal culus, whereas 90 percent take cal culus
in the high achieving countries. Fewer U S. citizens will end up
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at the elite schools. He remarked that none of the elite school s
are going to | ower their standards.

11: 45:49 AM

SENATOR FRENCH said the commttee is hearing two starkly
opposing views of CCSS. He asked to confirm that Dr. MIlgram
bel i eves the CCSS are too weak.

DR MLGRAM answered yes. He qualified that standards do not
have a huge effect on curriculum but they do have a real effect
on expectations. He clarified that CCSS is better than the old
standards. However, the reality is CCSS is not near good enough
for the US. to remain conpetitive internationally. The U S
will pay the cost of |ower standards. He said to not expect CCSS
to be a solution to the country's real problens.

SENATOR FRENCH noted prior testinmony from Dr. Stotsky on her
belief regarding the influence of Gates Foundation noney on
produci ng sonme of the decisions. He pointed out that Dr. Stotsky
specified that she was not getting paid by anybody to appear to
testify on CCSS. He asked if Dr. MlIgramis getting noney from
either side of the debate.

DR. M LGRAM answered no. He specified that he only asks that his
travel expenses be conpensated for when providing testinony in
per son.

11:48: 32 AM
CHAI R STEVENS t hanked Dr. MIgram for his comrents and asked the
conmttee for their input.

MR MNNICH reviewed the testinony from Dr. Stotsky. He remarked
that Dr. Stotsky was not truthful in certain situations and the
commttee hit on the fact that Dr. Ml gram believes everybody
should be taking calculus. He said Alaska would really face a
different challenge fromits constituency if the state requires
all students to take cal cul us.

He said he would correct sonme of the information said in
previous testinmony. The CCSS Validation Conmttee was 28
menbers, 24 nenbers signed off; Dr. Stotsky and Dr. M|l gram
obviously did not sign off. He noted that the 24 nenbers not

bei ng mat hemati ci ans was not accurate.

REPRESENTATI VE GATTI S asked for confirmation that 24 out of 28

Validation Conmttee nenbers did sign off. She inquired about
the two other individuals that did not sign off.
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MR MNNCH replied that the two other nenbers felt |ike they
did not have enough information to nmake their decision. He noted
that Ms. Stotsky said that there was a lack of focus on
literature. He read the introduction to the CCSS as foll ows:

Because the ELA classroom nust focus on literature,
stories, drama, and poetry, as well as literary
nonfiction, a great deal of informational reading in
grades 6 through 10 nust take place in other classes
if the [National Assessnent of Educational Progress]
( NAEP) assessnment framework is to be nmatched
i nstructionally.

He continued that the CCSS do call for nmuch of ELA instruction
to take place in other <classes and a continued focus on
literature.

He pointed out that the Council of Chief State School Oficers
(CCSSO) is partially funding by the Gates Foundation (GF). He
noted that a lot of organizations are funded by G- and he is
happy to provide additional information if the commttee so
desired. He summarized that the bottom line is that states
decided to do CCSS well before funding was provided. He
expl ai ned that CCSSO sought funding to try to save states noney.
The first proposal on the CCSS was to actually have states pay-
in and work on devel oping the standards with states' noney. He
pointed out that conm ssioners at the tine did not feel I|ike
they would be able to get an appropriation to be involved with
CCSS as initially proposed. CCSSO rai sed noney to wite CCSS.

He addressed a claim on Mchigan and their standards. He said
one of the nmenbers on the Validation Commttee was Bill Schm dt,
a mathematics professor from Mchigan State University and an
i ndi vi dual who si gned-off on CCSS.

11:52: 07 AM

SENATOR FRENCH noted Dr. MIlgram twice iterated that the CCSS
were not benchmarked at the top of international standards. He
asked if M. Mnnich agreed or disagreed.

MR MNNCH replied that he disagreed. He said Dr. Mlgram is
suggesting that nmany nore people are taking calculus in other
countries. He stated he cannot validate Dr. MIlgram s claimthat
90 percent of kids in other countries take calculus. He set
forth that an interesting conversation would occur if the states
were to go to a standard where 90 percent of kids take cal cul us.
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He asserted that the current mathematics level in the U S would
not allow for an imrediate junp to 90 percent of kids taking
calculus. He summarized that the CCSS was benchmarked agai nst
ot her countries; Finland, Singapore, and a long |ist of other
countries.

11:53: 21 AM
CHAI R STEVENS asked Dr. MIgramand Dr. Stotsky to respond.

DR MLGRAM replied that the nunmber of people who graduate from
hi gh school in the high achieving countries is over 90 percent
and nost do not allow high school degrees wthout calculus. It
is not realistic to say this country's kids cannot get to
cal cul us because they can with proper instruction. He asserted
that students are not being properly instructed and changes wl|
not occur under CCSS. The cost of CCSS, especially in the near-
term future, is going to be dramatic. The U.S. cannot conpete
long termwith the other countries and related the challenge to
China's rapid growth in space exploration. He said the U S. has
to realize the potential inpact fromthe education the country's
children receive.

11:56:18 AM
CHAI R STEVENS noted that M. M nnich agreed.

SENATOR DUNLEAVY asked to clarify that Alaska's current
standards are better than the old standards.

DR MLGRAM answered yes. He specified that Al aska's current
standards were virtually identical to the CCSS. He detail ed that
90 percent of the states' standards for |ower grades are better
than the standards the states had. He said where Core Standards
fall apart is in the higher grades.

DR. STOTSKY  addressed M. M nni ch's response to her
presentation. She said the information she provided was
accurate. She specified that her enphasis pertains to what is in
the CCSS. She said M. Mnnich's rebuttal refers to the CCSS s
introductory text and not the standards.

11: 58: 33 AM
CHAI R STEVENS announced that the commttee will stand at-ease.

1:01: 21 PM
CHAI R STEVENS reconvened the neeti ng.
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M KE HANLEY, Conmm ssioner, Al aska Departnment of Education &
Early Devel opnent (DEED), Juneau, Al aska, introduced hinself and
described it as good news that Alaska adopted the Al aska
Academ ¢ Standards rather than the Commobn Core State Standards
(CCSS) for English/Language Arts and Mathematics. He expl ained
that nine wuniversity professors were on the commttee that
devel oped the standards, a different team did the vetting, and
the process did not require any confidentiality agreenents.

1: 03: 51 PM

COWM SSI ONER HANLEY said the presentation today would |ook at
how t he English/language arts and math standards were devel oped
and the difference anbng states on how the standards are
adopted. In Alaska, the starting point was the state education
policy that is in statute. It is a powerful statenment about the
responsibilities for education in Alaska to ensure that al
students wll succeed in their education and work and |ead
satisfying lives. He noted that the DEED website refers to this
as [Preparing College, Career and Culturally Ready G aduates. ]

SENATOR DUNLEAVY said it appeared in testinony this norning that
there were two nethods for the waiver. One was to adopt the CCSS
and the other was to get the university to validate the Al aska
Academi ¢ Standards. He asked for confirmation that Al aska chose
t he second net hod.

COWMM SSI ON HANLEY agreed that Al aska did not adopt the CCSS.

SENATOR DUNLEAVY commented that it sounds |like the mission
statenment is changing.

COM SSIONER  HANLEY replied the mssion statenent isn't
changing, but there is recognition that too many students need
remedi ati on. Both enployers and the university have said that
students were not being adequately prepared for further
education, further training, or work. The idea is to bridge the
gap and prepare students for the next step.

1: 07: 06 PM

SENATOR DUNLEAVY pointed out that university validation ensures
that kids are educated to be college ready, but all kids don't
want to go to college. He questioned how it was possible to
nerge the systens w t hout changi ng the m ssion.

COM SSI ONER HANLEY replied that the mssion isn't changing;
it's being clarified and shifting from graduation to
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prepar ati on. He added that wvalidation is sonething the
uni versity system did.

SENATOR DUNLEAVY responded that if the university systemis the
only one that did validation then students are being prepared
for university.

COWM SSI ONER HANLEY clarified that the university validated the
standards in regard to the waiver, and enployers were involved
with the developnent of the standards. A student who is
proficient in these standards wll match the expectations for
entry-level courses. That was the validation process.

SENATOR DUNLEAVY asked if the mssion does what is going to be
done or if the statenent needed to be revisited.

COWM SSI ONER HANLEY said he believes the m ssion worKks.

1: 09: 12 PM

COWM SSI ONER HANLEY continued the presentation explaining that
Al aska statute states that the duties of the Departnment of
Education and Early Developnent are to "develop performance
standards in reading, witing and mathematics to be net at
designated age levels by each student in public schools in the
state.” It further states that the departnent "Shall develop a
conprehensive system of student assessnents, conposed  of
multiple indicators of proficiency in reading, witing and
mat hemat i cs. "

He highlighted that in More v. State, Judge [Sharon] d eason
identified and defined the clause to establish and maintain a
system of public education in Alaska as neaning four things.
Devel opnent of standards and assessnents were two key conponents
of the responsibilities as a state; funding, oversight and
support were the others.

1:10:12 PM

COMM SSI ONER  HANLEY said that the <corresponding regulation
speaks to the general definition of standards and curriculum [4
AAC 04.010(c)] says, "The content standards identify student
abilities that evidence nastery of a subject area. The content
standards are not graduation requirenents of curriculum but
they establish what constitutes excellent educational results
and allow a school district to tailor its curriculum to the
condi tions, goals, and expectations of its community."
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CHAIR STEVENS asked if Alaska would be free to use nationa
exans based on CCSS since the Al aska Academ c Standards are
substantially simlar.

COWM SSI ONER HANLEY offered his belief that the state would have
the option of maintaining control of the standards while also
accessing an assessnment around the CCSS. He said that's why in
April Alaska joined the Smarter Bal anced Assessnment Consortium
as an advisory state. It is a better match than the Partnership
for Assessnent of Readiness for College and Careers (PARCC
which is being developed for the CCSS. He noted that DEED | ust
finished a request for proposal (RFP) to provide or develop an
assessnment. The conponents of that assessnent will be addressed
in tonorrow s presentation, he said.

CHAI R STEVENS asked what the state is giving up and what it is
getting by going from comon core to the Alaska Academc
St andar ds.

COMM SSI ONER HANLEY replied that he didn't believe the state was
giving up anything, but it could be argued that it would give up
access to curriculum that's aligned to the CCSS. Wat's gai ned
is local vetting by educators of the higher education system
ownership, and no outside influence as to what can and cannot go
into the standards and what students are expected to learn. He
opined that the Al aska Academi c Standards are aligned with the
standards and expectations of other states.

1:14: 30 PM
SENATOR DUNLEAVY asked if this was a national novenent and not a
federal inposition.

COW SSI ONER  HANLEY replied that CCSS is a relatively new
novenent .

SENATOR DUNLEAVY asked if a nenber of the Council of Chief State
School O ficers (CCSSO who was in the audience would agree that
it's a national novenent.

COW SSI ONER HANLEY stated that the Al aska standards are not a
nati onal novenent.

SENATOR DUNLEAVY observed that a timng issue was causing

confusion, because Alaska got involved wth the nationa
novenent associated with CCSS as it was sweeping the country.
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COWMWM SSI ONER HANLEY agreed that the state capitalized on the
nati onal novenent.

SENATOR DUNLEAVY asked if he agreed that there was a
relationship with the waiver under the No Child Left Behind Act
( NCLB)

COWM SSI ONER HANLEY agreed there was a distant rel ationship.

SENATOR DUNLEAVY asked if the state would still be under the
NCLB paradigmif it hadn't applied for the waiver.

COW SSI ONER HANLEY sai d yes.

SENATOR DUNLEAVY asked if the state could have gotten the waiver
if the university had validated the ol d standards.

COW SSI ONER HANLEY said no, because the old standards were not
ri gorous enough to be considered coll ege and career ready.

1:17: 24 PM
SENATOR DUNLEAVY asked if the university system had to validate
standards that were common core-like in order to be accepted.

COWM SSI ONER HANLEY replied that there were several conponents
to get a waiver, one of which was to have college and career-
ready standards. Secretary of Education Duncan recogni zed that
the CCSS represented college and career-ready standards. A state
that didn't have those conmobn core standards had to prove that
its standards were college and career-ready and that's done by
having the university systemvet the standards.

SENATOR DUNLEAVY asked if he agreed that federal noney was tied
to the NCLB Act.

COW SSI ONER HANLEY answer ed no.

SENATOR DUNLEAVY pointed out that the Race to the Top Fund is
f ederal .

COWMM SSI ONER HANLEY responded that the first round specifically
spoke to commopn st andards.

SENATOR DUNLEAVY commented that the national nmovenent, the

university | ooking at standards and the NCLB wai ver appear to be
a series of interesting coincidences.
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COWM SSI ONER HANLEY responded that those were totally separate
processes. The Al aska Academ c Standards were being devel oped
| ong before Secretary Duncan thought about a wai ver from NCLB.

1: 20: 59 PM

CHAI R STEVENS rel ated that he had received calls from people who
described the state standards as common core by a different
name. He asked if there were substantial differences between the
Al aska Academ c¢ St andards and the CCSS.

COWM SSI ONER HANLEY said yes, and Dr. MCauley would speak to
the simlarities and differences. He added that when the state
joined the Smarter Bal anced Assessnent Consortium (SBAC) it said
the Al aska Academ c Standards were substantially simlar and
that the assessnent woul d adequately neasure Al aska students.

SENATOR HUGA NS asked what penalty Kathleen Porter-Magee was
referring to when she tal ked about opting out w thout penalty.

COWM SSI ONER HANLEY expl ained that her point was that there is
no penalty for adopting or not adopting.

CHAIR STEVENS asked Conm ssioner Hanley to continue the
present ati on.

COWM SSI ONER HANLEY di spl ayed the "Alaska English Language Arts
and Mat hematics Standards” notebook, which is organized by grade
level. He explained that the standards were devel oped by DEED
and adopted by the State Board of Education in its entirety.
Everything that was adopted is in the notebook and it includes
not hing that was not adopted. He deferred to Dr. MCauley for
further discussion.

1:24:55 PM

SUSAN MCCAULEY, PhD., Director, Teaching & Learning Support,
Al aska Departnment of Education & Early Developnent (DEED),
Juneau, Al aska, said she wanted to review a few of the Al aska
Academi ¢ Standards, but she was also prepared to discuss what
the standards are, what they're not, how they conpare to the
CCSS, and how they conpare to the previous standards. She
directed attention to the English/Language Arts Standards for
ki ndergarten as an exanple. The kindergarten standards include

reading standards for literature, reading standards for
informational text, reading standards for foundational skills,
witing standards, speaking and |I|istening standards, and

| anguage st andar ds.
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DR. MCCAULEY noted that there had been a |ot of interchangeable
use of the terns "standard" and "curriculum" and enphasized
that they are very different. Standards are guidelines that
describe the skills students are to master at each grade |eve
and curriculum describes nethodology and neans by which the
standards will be nmet. Curriculum includes everything from the
t ext books to the | esson plans that teachers will develop to neet
the standards. In Al aska, the Departnment of Education and Early
Devel opnent (DEED) is charged wth adopting standards, whereas
curriculumis a | ocal decision.

DR. MCCAULEY reviewed the reading standards for kindergarten and
third grade enphasizing that the standards do not tal k about how
a child will attain the standard. They are a roadmap for
buil ding incrementally, grade-by-grade so that there are no gaps
or redundancies in the instruction. They provide consistency
wth regard to what is taught at each grade level. There is

nothing in the standards that tell how the instruction takes
pl ace.
1:28:25 PM

SENATOR HUGA NS asked what happens when a student does not neet
the standard for his or her grade |evel.

DR. MCCAULEY said it is first very inportant to ensure that the
standards are clear, concise and coherent enough that teachers
understand precisely what should be taught at each grade |evel
She opined that the new Al aska Academ c Standards provide that
clarity. She said that states have taken different approaches,
but school districts in Al aska are |ooking at what intervention
structures are needed when students aren't mastering grade-|evel
standards. This can't be ignored because the problem conpounds.
A student who hasn't mastered third grade math and doesn't
receive additional support is unlikely to master the on grade
| evel skills in subsequent grades.

DR. MCCAULEY suggested that individual school districts could
talk about the assessnent and support neasures they have
devel oped to help students who aren't working at grade |evel
and reiterated the inportance of having clarity in the on grade
| evel standards to begin wth. Wat standards do is to
concretely clarify what skills, if mastered at each grade |evel
will result in the student being prepared for what cones next.

SENATOR HUGGE NS suggested that if 10 teachers read the standards

for any grade level there would be a great variance in the
interpretation of those standards.
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DR. MCCAULEY said districts take a varied approach, but they are
all required by regulation to review curriculumon a cycle. They
work at the local level to bring clarity to the standard.

1:34:55 PM
CHAI R STEVENS highlighted the inportance of being able to read
at grade level in the third grade.

SENATOR DUNLEAVY asked if a child is passed on, failed, or sent
for renediation if they don't neet the standard for reading in
third grade.

COM SSI ONER  HANLEY replied that there is no statute or
regul ation that determnes that; it's done at the |ocal |evel.

SENATOR DUNLEAVY asked, theoretically, what happens if none of
t he students neet the standards.

COMWM SSI ONER HANLEY said that one of DEED s constitutional

responsibilities is support and oversight. In that regard, DEED
does a lot of curriculum alignnment and work with districts to
answer the question at the local level of what to do when

students aren't proficient.

1:37:20 PM
SENATOR GARDNER asked if nore intervention training and
curriculumalignnent is being done than in the past.

COWM SSI ONER HANLEY said yes; over the |last year he's heard nore
thanks from districts for helping and that nore would be
appreci ated. He acknow edged that conpliance is part of the
| eadership role, but support is what DEED is defining as the key
role with regard to standards.

1:38:24 PM

DR. MCCAULEY highlighted the differences between the Al aska
Academi ¢ Standards and the Common Core State Standards. In the
area of English/language arts, the Alaska Academ c Standards
have a total of 320 individual standards, and 133 or 42 percent
of those standards are different than the CCSS. However, the
content is substantially simlar. For exanple, in fourth grade
Al aska students are required to wite a nulti-paragraph essay,
and CCSS has the sanme requirenent. Alaska changed its standard
to meet what is expected nationally.

SENATE EDC COW TTEE -71- January 7, 2014



She discussed the process that educators, post - secondary
teachers and representatives from business and industry went
through to devel op the standards, and that they felt that Al aska
needed nodifications in the case of 42 percent of the standards
that are in the CCSS. None were insignificant or token
nodi fications. She provided exanples, including the addition of
culturally relevant reading material s.

DR. MCCAULEY said that the CCSS has 229 standards for math and
the commttee decided to nodify 49 percent of those and add 26
nore. The additions included things like solving real world
probl ens involving el apsed tines between tinme zones.

CHAI R STEVENS asked if nodifying nearly 50 percent of the math
standards mnight be a disadvantage when Al aska students take the
conmon core tests that are given nationally.

DR. MCCAULEY said she didn't believe so, because the standards
are substantially simlar. She explained that the Al aska
Academ ¢ Standards were devel oped because DEED wanted autonony
and control over the standards, and to ensure that Al aska
students will be prepared and conpetitive.

SENATOR DUNLEAVY asked if the Al aska Acadeni c Standards are nore
rigorous or just different.

DR. MCCAULEY replied they're different and equally rigorous.

SENATOR DUNLEAVY asked if there would be any discussion |ater
about the process for adoption of standards, the federal
national i zed approach, and joining the assessnent consortiumin
an advisory role. [He indicated that he received an affirmative
response. |

1:45: 17 PM
DR. MCCAULEY summari zed that Al aska did not adopt the CCSS, and
those standards are not identical to the Alaska Academc
St andar ds.

CHAI R STEVENS renmarked that that was hel pful

DR.  MCCAULEY conpared the Alaska Academc Standards to the
previ ous standards. She explained that when the devel opnent
commttee considered objectively the rigor of the previous
standards conpared to what was happening nationally, they found
a significant gap. As previously nentioned, an independent
analysis of the previous standards corroborated what the
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devel opnent committee found. It was clear that Al aska needed to
significantly upgrade its standards. The old standards were nore
than six years old, had no speaking and listening skills in
Engli sh/l anguage arts, and only went to tenth grade. The upgrade
attenpts to be conparatively rigorous while naintaini ng autonony
to devel op standards that are specific to Al aska students.

SENATOR DUNLEAVY asked if she would agree that the standards
changed and so did the goals and purpose. Previously, the
approach was an exit concept, and now it's an entry concept for
uni versity.

COWM SSI ONER HANLEY said he described it as a change from
graduation to preparation.

SENATOR DUNLEAVY reiterated his belief that the mssion was
changi ng, but the m ssion statenent hadn't changed.

DR. MCCAULEY responded that the changes were in response to sone
very conpelling Alaska data that would be irresponsible to
ignore. It demands a response when 50 percent of incomng
freshmen at the University of Alaska have to take renedia
classes and 22 percent of Alaska jobs are exported to non-
Al askans. This isn't solely about college preparation; it's
about preparation for any post-secondary training, she stated.

SENATOR DUNLEAVY renmarked that it was only the university that
was part of the validation process.

DR. MCCAULEY clarified that it was not just the university that
was involved in the devel opnent of the standards, and that the
term validation was about whether or not students who net the
st andards woul d need renedi al course work.

SENATOR DUNLEAVY reiterated that teachers want to know what the
mssion is; previously it was to prepare students to exit [high
school] and now it's preparing them to enter [post-secondary
school]. He opined that there would be nore conversations about
this, because the purpose has changed for K-12 educati on.

1:51:. 27 PM
CHAIR STEVENS asked if the standards would be upgraded on a
regul ar basis.

COWM SSI ONER HANLEY replied that school districts are being

asked to review their curriculum every six years and it's
appropriate that the standards are reviewed in a simlar
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timeframe. Future adjustnments to the standards are unlikely to
be as extensive as this, he said.

DR.  MCCAULEY sunmmarized her talking points about the new
standards. They intend to effectively prepare kids for what
conmes after graduation, and they address the gaps that existed
between high school preparation and what cones next. The
standards devel opnent process involved 8 neetings of 230 Al aska

representatives from 56 organizations, including teachers of
mat hemati cs, |anguage arts, special education, English |anguage
| ear ners, post - secondary educat or s, and i ndustry

representatives.

COWM SSI ONER HANLEY added that it is DEED s responsibility to
hel p devel op standards and to work with the Al aska State Board
of Education & Early Developnent in the adoption of those
standards. He briefly summari zed the subsequent presentations.

1:55:16 PM
SENATOR GARDNER asked if the Alaska State Board of Education &
Early Devel opnent adopted the standards.

COM SSI ONER HANLEY confirmed that it is the responsibility of
the state board of education to do the official adoption and to
put themin regul ation.

SENATOR HUGGE NS commented that the devel opnment of standards is
the easy part; the vigor of the execution is the difficult part.
He asked to have a conversation later about three structural
things she'd |ike to do, based on the new standards.

COWMM SSI ONER HANLEY expressed appreciation for the insight, and
noted that the district had been working on the standards since
2012.

DR. MCCAULEY agreed that the focus should be on how to
effectively inplenment the standards and hel p students neet them

SENATOR HUGGE NS comented on the high percentage of students
taking renmedial classes and the |ow percentage of students who
actually graduate from university, and stressed the inportance
of figuring out what the difficulty is, regardless of the
st andar d.

1:59:41 PM
At ease from1l:59 pmto 2:06 pm
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2:06: 41 PM
CHAIR STEVENS reconvened the neeting and introduced M.
Merri ner.

2:07:01 PM

JIM MERRINER, Chair, Alaska State Board of Education & Early
Devel opnent (State Board), Juneau, Al aska, presented "M ssion
Statenent & Adoption Efforts of Al aska's Academ c Standards.™

MR. MERRI NER said the State Board's m ssion was adopted in 2003.
It is "To ensure quality standards-based instruction to inprove
acadenm c standards for all students.” Adopting educationa
standards, which is what will be taught and |learned, is centra
to the State Board's mssion. Board menbers and DEED take it
seriously.

He explained that Alaska first adopted standards in 1994-1995
for grades 3 through 10. It made a significant revision in 1998-
1999, mnor revisions in 2004, and in June 2012 the State Board
adopt ed new and nore rigorous standards for grades K-12.

MR. MERRI NER provided an overview of the presentation. He said
he would discuss the State Board's engagenment in the standards
revision process, the discussion leading to the decision to
submt the standards for public review and comment in Decenber
2011, the public coment period, legislative communication
regardi ng the standards, and approval by the State Board in June
2012.

2:09:40 PM

MR. MERRINER related that the topic of revising Al aska's 3rd-
10th grade standards was first discussed in Novenber 2008 at a
statewi de education summt that was attended by 400 stakehol ders
from across the state. A consensus anong the sunmt participants
was that world-class schools have strong academ c standards and
hi gh expectations for all students. The sunmt action plan
called for a review of the 3rd-10th grade standards to determ ne
alignnment with world-class 21st century skills, and Al aska's
graduation outcones for student's post-secondary opportunities
of their choosing.

He said that following up on the summt's action plan, the State
Board and DEED initiated a standards review process. During 11
board neetings over the course of three years, the State Board
was regularly briefed on, and engaged in, discussion about the
st andards devel opment work in Al aska and nati onw de.
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MR. MERRINER highlighted some of the relevant board neeting
di scussions. In June 2009, then-Conm ssioner LeDoux discussed
the nationwi de novenent to develop common standards, and that
states are ultimately in control of standards. Al aska was asked
but did not join the process of devel opi ng common standards, but
the state did stay engaged in the process. In March 2010, DEED
briefed the State Board regarding the results of the alignnment
study that conpared Alaska's 3rd-10th grade standards with the
CCSS. In Decenber 2010, the State Board discussed with the
university president how new Alaska standards could help to
better align the K-12 and post-secondary arenas. Conm ssioner
LeDoux indicated that the University of Al aska already had a
seat at the table during the standards devel opnent process.

In June 2011, Alaska's K-12 assessnment director reviewed with
the State Board the standards devel opnent process to date, and
Representative Dick testified about engaging industry in the
standards devel opnent work. In Septenber 2011, Conm ssioner
Hanley told the State Board that the draft K-12 standards woul d
be brought to the board neeting in Decenber, and that they would
meet the high benchmarks of national and gl obal conpetitiveness.

MR. MERRINER said that in Decenber 2011, the State Board
submtted the draft K-12 standards for extended public review
and comment. Before doing so, the State Board sought information
from DEED on public engagenent efforts during the departnent-1|ed
standards devel opnent process. They |learned that eight neetings
were held to develop the standards and invitees and participants
included mathematics and |anguage arts teachers, speci al
education teachers, English |anguage |earner students, post-
secondary educators, and industry representatives. The eight
full-day neetings ultimately included 230 Al aska representatives
from56 different organizations.

2:14:16 PM

MR. MERRI NER expl ained the process for putting a regulation out
for public coment. It is sent to all school districts,
superintendents, school ©principals, education organizations,
| egi slators, and public and school |libraries. The regulations

are also published in the Anchorage Daily News, online and in
DEED s newsletter. During the extended public coment period,
DEED held five open public comunity neetings, eight webinars,
and 17 in-person presentations statewide. Additionally, 18
requests for public coment were sent out through DEED s weekly
newsl etter, and 125 Al askan organizations were asked to review
and provi de feedback.
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In January 2012, the draft standards were discussed in the State
Board's annual report to the legislature. During the |legislative
session, each State Board nenber nmet with at |east one nenber of
the legislature regarding the draft K-12 standards.

MR. MERRINER stated that in January 2013 he reported on the
adoption of the K-12 standards in the State Board' s annual
report to the |egislature.

2:16: 17 PM

MR. MERRINER reported that during the five nonth public coment
period, the State Board received 66 pages of public coment from
33 individuals and groups. Every comment was read and reviewed
by each State Board nenber. Many of the coments expressed
thanks for including all the stakeholders in the devel opnent of
the standards. Sonme commenters urged adoption of the CCSS rather
than separate Alaska standards. A few of the coments
specifically asked for literacy standards for history, science
and technical subjects in secondary grades, and a few supported
the distinction between narrative and informational text. Sone
of the public coment supported adoption of the draft standards
on the condition that the state also invests in an assessnent
system that is aligned to the standards that is conparable to
peers nationwi de. Concern was raised that the standards nmay be
witten for college bound students only, and about the
devel opnent al appropri at eness of some of t he pr oposed
ki ndergarten math standards. There was nention that the draft
standards were too wordy and sone comrents voiced appreciation
t hat speaking and |istening standards were included. Concern was
menti oned about the increased rigor of the draft standards,
particularly for math. Comment was received about the need for
prof essional developnment in the inplenmentation of the new
st andards.

MR. MERRI NER said that all public conments that nade educati onal
sense for Alaska students were incorporated into the final
version that went before the State Board for discussion and
consideration in June 2012. For exanple, literacy standards in
hi story, science, and technical subjects were added for grades
6-12, and a table enphasizing math conputational skills expected
by the standards at each grade |evel was added. In June 2012 the
State Board adopted the new standards.

2:18:34 PM

MR. MERRI NER said that during the final discussion, Esther Cox,
the State Board chair during the standards devel opnent process,
rem nded the nenbers that "This conversation will never be over
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because we need to constantly review our standards."” He
concluded by reiterating that adopting educational standards is
central to the State Board's mission and the nenbers taking it
seriously. He reminded the conmttee that the State Board begins
each neeting with public coment, and anyone who has comments or
suggestions regarding the new Al aska standards should feel free
to bring themto the board. He offered to answer questions.

CHAI R STEVENS recognized Ms. Cox and thanked her and all the
board nenbers for their service.

He asked M. Mrriner if he was confortable that the new
standards refer to vocational, <career, and |ife studies in
addition to coll ege bound students.

MR. MERRINER said he was and related his inpression of one of
t he day-long neetings he attended | ooking at the math standards.

2:21: 19 PM
CHAI R STEVENS t hanked M. Merriner and introduced Dr. Thonms.

DANA THOMAS, PhD., Vice President, Academc Affairs, University
of Al aska Statewi de System Fairbanks, Al aska, stated that he is
a product of the Alaska public school system and a 33-year
faculty nmenber at the university, six of which were as chair of
mat hematics at UAF. He provided an overview of the topic areas
he was asked to address: UA view of the standards, engagenent in
devel opnent of the standards, vetting the standards, expected
i npact of the new standards.

DR. THOWVAS confirned that the University of Al aska validated and
submtted a formal letter of support for the new standards to
U S. Secretary of Education Arne Duncan as part of Al aska's
application for a waiver from elenents of the No Child Left
Behind Act. One of the questions that arose during that
conversation was whether UA would have done that under the old
standards. He said his answer would be "No," because the rate of
need for devel opnental education of high school graduates from
Al aska coming to the wuniversity nmakes it clear that the old
standards aren't preparing high school graduates to be college
ready.

CHAI R STEVENS asked if he would address the group that | ooked at
t he new st andar ds.

DR. THOVAS explained that they were discussed with the chief
acadenmic officers of the three institutions, and as the chief
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acadenm c officer for the UA system he gave the advice to the
presi dent .

CHAI R STEVENS asked for confirmation that faculty were involved
in the process.

DR. THOVAS replied that nany faculty nmenbers were involved |ater
in the developnment and vetting process; the decision to wite
the letter was an adm nistrative deci sion.

He reviewed sone of the ways that UA denonstrates support for
the new Al aska Acadenmic Standards. These include: educating
teacher candidates to use the new standards in designing and
assessing instruction; providing in-service opportunities for
teachers both by distance and in person; aligning the new
standards with UA's current work on revising baccal aureate
general education requirenents; [docunenting alignment of the
standards, instruction and assessnent for Alaska' s Learning
Net wor k  cour ses; and Alaska standards are used in the
i npl ementation of a dual <credit course for K-12 students
participating in Future Education of Al aska].

DR. THOVAS highlighted that another denonstration of support is
that the wuniversity has a nenber on the Smarter Bal anced
Assessnent team in order to decide whether that is a good
col | ege-ready assessnent.

2:26: 06 PM

DR. THOVAS conpared the old and new standards, primarily
mat hematics. He said that it's of great concern that the vast
majority of the need for devel opnental education for students
comng to UA is in the area of mathematics. The new standards
are much nore advanced and nore specific than the old standards.
As previously nentioned, the old standards only went through the
10th grade, which didn't reflect college ready. The new Al aska
Academ c Standards include a greater enphasis on functions,
trigononmetry, data analysis and probability, which nmakes it nore
likely that high school graduates will conplete a college |eve

degree. Enphasis is placed on developing an ability to apply
mat hematics to novel situations and to identify and explain
| ogical and/or flawed reasoning. The new standards extensively
di scuss the use of matrices and what a student needs to be able
to do with them whereas the old standards had just one
statement about matrices. The positive aspect for the university
is that things like multiplying matrices won't have to be taught
in introductory statistics if high school graduates have
achi eved the skill.
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He said the new standards have nmuch nore detail and content on
condi tional probability, random variables and distributions, and
the use of probability in decision nmaking. This helps prepare
students for the real world, far beyond just college ready.

2:29:12 PM

DR. THOVAS di scussed how the new standards are hel ping prepare
students to be career ready, not just college ready. He
explained that certain labor union certifications require a
significant background in trigononetry, and that a lot of
| aborers currently can't achieve the certification because the
old standards didn't have that. The situation is the sane for
pl unbers and pipefitters. He relayed that his son recently
becanme a journeyman after conpleting a five-year apprenticeship
program that started with a cohort of 30 and finished with a
cohort of 14. The nost conmon reason for dropping out was that
the apprentice could not do the math, particularly trigononetry.
The new standards are helping to better prepare students for
career or college.

The old standards were very generic on reading and witing,
whereas the new standards provide nore specifics. For exanple,
there are now specific standards for reading and witing and
science and technol ogy, and reading and witing and history and
social studies. There are new standards on speaking and
listening skills, and adapting your speech to your audience.
Many of those elenents did not exist in the old standards.
Furthernore, there have been significant upgrades in the use of
t echnol ogy.

DR. THOVAS di scussed how the University of Al aska engaged in the
devel opment of the new Al aska Academi c Standards. He said that
19 different faculty took part in the College & Career Ready
St andards Revi sion neetings over the two-year process. Faculty
from the three large and rural canpuses in the fields of
mat hemat i cs, English conposition and reading, educat i on,
chem stry, and early childhood devel opment participated in the
nmeet i ngs.

UAA's Center for Al aska Education Policy Research partnered with
the Oregon Educational Policy Inprovenment Center to conduct a
survey of faculty who teach entry-level courses in UA s four-
year and two-year postsecondary prograns.

DR. THOVAS related that as part of the vetting process, the
Department of Education and Early Devel opnent (DEED) distributed
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the draft standards on January 4, 2012. On February 17, 2012 al
departnment chairs and deans at UAF were asked to provide
f eedback. He noted that the provosts at both UAS and UAA recal
sending simlar solicitations, but they were unable to provide
docunent ati on of having done so.

He addressed the question of whether the new Al aska Standards
address the need for devel opnental education and the K-12 to UA
gap. He recapped that roughly 52 percent of recent Al aska high
school graduates attending the UA system need sone devel opnent a

coursework, and that UA is working in close partnership wth
DEED to reduce that nunber. He described this as a true
partnership because UA educates teachers, helps nentor teachers,

and hel ps place teachers through the Al aska Teacher Placenent
Program He expressed gratitude for the significant help the
| egi sl ature has provided through the inplenentation of Al aska
Performance Scholars (APS) and the Al aska Advantage Program He
hi ghlighted that only 20 percent of APS students entering UA in
fall 2013 needed developnental education. He suggested the
| egislature mght also consider incentivizing calculus in the
APS curriculum He described this as a small change that m ght
hel p the national agenda.

2:34:12 PM

DR. THOVAS stated that UA expects to see significant inprovenent
in reducing the need for devel opnental coursework for Al aska
hi gh school graduates, based on the new Al aska Standards and the
relatively new Al aska Performance Schol arshi p program

2:35:30 PM

CHAIR STEVENS asked for nore information on the devel opnenta
courses, such as who teaches the classes and what it costs the
st udent .

DR. THOVAS replied that the student pays the sanme anount as any
entry level course and that the qualifications to teach a
devel opnental class require just a master's degree. He further
explained that they are four credit classes with regard to
qualifying for financial aid, and non-credit classes with regard
to nmeeting baccal aureate requirenents.

CHAI R STEVENS asked if devel opnental classes would generally be

of fered through a community college program in states that have
a community coll ege system
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DR. THOVAS said yes, whereas the University of Alaska has a
conbi ned conmunity college and university mission so it carries
both responsibilities.

CHAIR STEVENS cited the significant difference in cost between
comunity college and wuniversity courses in the state of
California, and suggested that Alaska mght find a |less
expensi ve way to deliver devel opnental classes.

DR. THOVAS recounted that UA is working to better prepare new
teachers and high school graduates, and is partnering wth DEED
through the Alaska Learning Network to ensure that the correct
| evel of classes are offered statew de.

2:37:33 PM

DR THOVAS reiterated that because the new Al aska Standards
won't be fully inplenmented until 2015/16, it's too early to tel
what their inpact will be. However, there is reason for optimsm
and UA is actively engaging new teacher candidates to learn and
i npl enent the new standards in the classroom

DR. THOVAS concluded his coments with a summary of the five
changes he advocated for this past sumer.

1) Examine an Al aska Performance Scholarship curriculum for
all students unless a parent opts the student out;

2) Inprove math outconmes by inproving requirenents for new
teacher hires, changing teaching nmethods and standards, and
enbedding it in other content areas;

3) Inplenent college-ready assessnent no later than 1lth
grade, and having the university engaged in the Snmarter
Bal anced Assessnent group;

4) Further facilitate K-12 in the University of Al aska dual
enrol | ment; and

5) Inprove teacher retention, particularly in rural Al aska,
by expandi ng or inproving the teacher nentoring process.

2:39:56 PM

SENATOR GARDNER asked if he agrees with Dr. MIlgram that new
mat h standards are not rigorous enough, and that students should
be nore rigorously prepared for STEM fields and selective
uni versities.

DR. THOVAS replied the new standards are a significant and
positive step forward. He said that national research shows that
a student who takes a math class after algebra Il is nmuch nore
likely to conplete a baccal aureate degree than those who do not.
As a mathematician, he'd like to see a higher proportion of high

SENATE EDC COW TTEE -82- January 7, 2014



school graduates who have already taken calculus, but Al aska
isn't ready to demand that of all high school graduates. He
reiterated that building incentives in the Alaska Performnce
Schol arship would be a good way to help achieve sone of that
nati onal agenda.

2:41: 51 PM
CHAI R STEVENS asked how nuch it costs a UAF student to take a
remedi al education cl ass.

DR THOVAS replied it's about $450 for a three credit class.

SENATOR DUNLEAVY asked if he would be working with DEED to
devel op K-12 assessnents, possi bly utilizing t he UA
devel opnental curricul um

DR. THOVAS answered that UA is very happy to partner wth DEED
to ensure that students are appropriately prepared to take
col l egi ate-1evel courses. The Alaska Learning Network provides
t hat opportunity.

CHAI R STEVENS t hanked Dr. Thonmas and introduced Di ane Hirshberg.

2:43: 27 PM

DI ANE H RSHBERG PhD., Director, UAA Center for Al aska Education
Policy Research (CAEPR), Anchorage, Al aska, provided a summary
of the 2012 Al aska Content Standards Validity Study.

DR. H RSHBERG expl ai ned that when CAEPR was hired to work on the
validity study, they subcontracted part of it to the Educationa

Policy Inprovenment Center (EPIC) from the University of Oregon

That research organization is the national expert that did a
simlar study when Texas decided not to adopt the Common Core
State Standards and needed to validate their standards.

She displayed a chart showing the 174 faculty respondents by
course content area. Comments were solicited from UA s two-year

and four-year prograns and comunity canpuses, as well as
faculty from Alaska Pacific University, Wayl and  Bapti st
University, Ilisagvik College, AVIEC, the Northern |Industrial

Training Program Alaska Christian College, and the Amndsen
Educational Center. Input was solicited fromthis w de spectrum
of faculty in the belief that Al aska students need to be
prepared either for an academ c career or to go on for further
current, technical education. She noted that including such a
di versity of voices had not been done el sewhere in the country.
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DR. H RSHBERG explained that the first piece of the validity
study |ooks at whether the standards are applicable to the
course content areas. As mght be expected, the math content
standards were relevant to the math instructors and the |anguage
arts content standards were relevant to the English instructors,
but there was nove variation in what seened relevant to sonebody
teaching other introductory courses. Wat was nore rel evant was
to ask whether the standards, as a whole, would sufficiently
prepare students for success in the respondent’'s course.

She highlighted that alnost 50 percent of the respondents said
that the new standards for English/language arts represent all
of the know edge and skills necessary for success in an entry-
| evel course, and over 80 percent said the standards represent
"nost to all"™ the skills necessary for success. The response was
even stronger for the mathematics standards.

2:47: 31 PM

DR. H RSHBERG said the respondents were also asked whether the
English/language arts and mathematics standards reflect a
sufficient level of cognitive demand for students who neet the
standards to be prepared to succeed in the respondent's course.
The answer s wer e encour agi ng; 80 per cent said t he
Engli sh/l anguage arts standards are adequate in nost of all of
the areas necessary for success in an entry-level course at the
university or in a technical training program For nathematics,
85 percent of the respondents said the standards reflect nost to
all of the cognitive demand sufficient for students who neet the
standards to be prepared to succeed in the respondent's course.
These strong results support the veracity of the new standards
raising students' skill levels to where they need to be, she
sai d.

2:50: 07 PM

DR. HI RSHBERG addressed sone of the comments that were nade
during the process. A nunber of people tal ked about the need for
students to have technical and scientific reading skills and a
techni cal vocabulary, and the board added in those areas. The
request by a handful of people for nore focus on reading and
mat hematical skills was met with the technical reading piece. In
conclusion, she said that key question is whether the students
wi |l actually achieve the standards that have been set for them

CHAI R STEVENS t hanked Dr. Hirshberg for the presentation.

2:52: 07 PM
At ease
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3:01: 22 PM
CHAI R STEVENS reconvened t he nmeeti ng and i ntroduced
Superi ntendent G aff.

3:01:41 PM

ED GRAFF, Superintendent, Anchorage School District (ASD),
Anchorage, Al aska, thanked the commttee for the opportunity to
provide information about how ASD is inplenenting the Common
Core State Standards (CCSS), and the continuing commtnent to
student success.

He stated that one of the imediate benefits of adopting the
CCSS is the ability to collaborate with like-size districts. He
explained that the ASD belongs to an organization called The
Council of the Geat Cty Schools (CGCS), which provides
resources that range from professional developnent to curricul um
alignnent, as well as a think tank opportunity wth other
districts.

CHAI R STEVENS asked if he was referring to the Al aska Acadenc
St andar ds.

SUPERI NTENDENT GRAFF clarified that the Anchorage School
District adopted and has inplenmented the Common Core State
St andards. He added that those are not the standards that the
state wll use to assess the district, but they are
substantially simlar to the Al aska Academ c St andards.

He continued to explain that by belonging to CGSC, the district
has been able to use sone of the resources they devel oped. He
directed attention to a parent roadmap that describes areas of
focus for each grade I|evel and provides exanples of the
assessnments as well as activities that are aligned to the
standards. The roadnmap is available in a nunber of different
| anguages, which is hel pful because ASD is a district of diverse
| anguages.

SUPERI NTENDENT GRAFF reported that the Anchorage School Board
adopted the Conmon Core State Standards in the spring of 2011.
He reviewed sone of the key shifts fromthe old Al aska standards
to CCSS. For language arts there is close reading of conplex
literary and informational texts, evidence-based witing, and a
strong focus on vocabulary. In math there are fewer topics with
nmore depth, there is a balance of concept and conputation, and
they include the standards of mathenati cal practice. He
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hi ghlighted that the curriculum is based on the standards, not
t ext books.

3:06:17 PM
SENATOR GARDNER asked what that neans.

SUPERI NTENDENT GRAFF replied that there has been a m sconception
that CCSS cones with a set of texts that a district nust use
but there is actually a great deal of flexibility in selecting
t ext books. He noted that the district was going through a nmath
review when the CCSS were adopted, so the district was very
consci enti ous about the purchase of new nmath nmaterial s.

DARLA JONES, PhD., Assistant Superintendent for Curriculum
I nstruction, Anchorage School District, said it was critical to
follow a thorough curriculum alignment process when the district
adopted the Common Core State Standards. D fferent approaches
were utilized in English/language arts and math.

The Anchorage School District turned to the Basal Alignnent
Pr oj ect for Engl i sh/ |l anguage arts, because that pr oj ect
recogni zes the reality of budget challenges. The project allowed
the district to use existing textbooks, collaborate with the
CGCS and other districts across the country, and essentially
rewite existing test questions and identify vocabulary terns
that would be nore appropriate for the Common Core State
Standards. She noted that the district decided to use Houghton
Mfflin for the reading programand rewrk the approach.

3:09: 48 PM

DR. JONES expl ained that the Anchorage School District partnered
with the University of Texas Dana Center for professional
devel opnment and to create new math units of study for all grade
levels. Math is their primary area of expertise, and they
provided a franmework for transitioning to the new standards.
During this process, 65 ASD educators engaged in an 18-nonth
study of the math standards and the research behind the
standards. This work guided an intense math review process for
new resources at grades K-8. Many of these sane educators becane
the site-based math specialists who help |ead professional
devel opnent efforts throughout the district.

She reported that ASD al so created conprehensive acadenic plans
that incorporate the Basal Alignnent |essons and the math units
of study. The academ c plans provide information about |earning
outcones for each quarter and identify essential concepts,
essential vocabulary, instructional resources, and assessnents.
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She said that ASD is conmitted to revising the acadenic plans
each year to better neet the needs of students at each grade
level, and hopes to include nore resources for teachers
including nore assessnents and suggestions for differentiation
for struggling readers, as well as those in need of enrichment.
She noted that the academ c plans are all available on the ASD
websi t e.

3:11:49 PM

DR. JONES said that ASD is developing academc plans for al
subject areas as they incorporate the Comon Core State
Standards across all disciplines. For exanple, the Social
Studi es coordinator worked with ASD educators and key conmunity
menbers to produce the book Picturing Anchorage that is based on
the Social Studies content standards, ASD s social/enotiona
| earning standards, Alaska Cultural Standards, as well as the
common core standards. She opined that this project illustrates
how the CCSS provides a foundation that educators can use to
create curricular resources that neet the needs of the
community. She noted that the CCSS doesn't include things |like a
handwiting program but ASD wll continue their current
program because brain research has shown that there are major
benefits to students in | earning cursive.

3:13:30 PM

SUPERI NTENDENT  GRAFF  highlighted that Picturing Anchorage
addresses Senator Gardner's question about curriculum versus
text book. It supports the notion that the district is able to
adj ust and create resources.

He said that the last critical piece of the discussion centers
on the assessnents and what the updated assessnent wll |ook
like. The shifts in instructional practices and curriculum are
specifically based on increasing expectations of what students
need to be able to know and do. Utinmately, the new assessnent

that the state adopts will be neasuring that. It will be a new
baseline for how to determne student success. |It's not
conparable to the past - it's a new baseline because of the new
st andar ds.

SUPERI NTENDENT CGRAFF di spl ayed two sanpl e practice questions for
math that try to determ ne whether the student understands how
to add fractions and the concept of greater than and |ess than.
The first question is from the old Al aska assessnent and the
second is fromthe CCSS assessnent. These exanples show that the
CCSS standards are nore chal |l engi ng.
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Future considerations include the state assessnent because that

is the standard that ASD will be assessed on even though they
adopted the CCSS. The district is cognizant of the differences,
he said. The new assessnents wll wutilize technology so the

district has to be prepared for that. Finally, professional
devel opment will be an ongoi ng consi derati on.

3:20: 47 PM

SUPERI NTENDENT GRAFF concluded his comments by displaying a
pi cture of an Anchorage kindergarten class and noted that they
will graduate in 2026 having been exposed to the Common Core
State Standards from ki ndergarten through 12t h grade.

SENATOR DUNLEAVY asked if there was a fiscal note or if the
district had the resources in their budget to inplenment the
assessnent and teacher training.

SUPERI NTENDENT GRAFF said the district does not have the
resources in the budget, and he believes that w thout support
for professional developnent, the state wll fall short in
addressing any standards. He noted that the district is also
requesting an increase in bandw dth and doubl e the amount during
assessment w ndows.

3:22:59 PM
SENATOR DUNLEAVY asked if the district would approach the
gover nor and legislature once they know the cost of

i npl enent ati on.
SUPERI NTENDENT GRAFF answer ed yes.

SENATOR DUNLEAVY expressed interest in receiving specific
information on the total cost and a budget breakdown for
i npl enmenting the CCSS, the assessnents, technology, and staff
devel opnent .

He also asked for follow up information about Dr. MCauley's
testinmony that 49 percent of the Al aska Academ c Standards for
math are different than the Common Core State Standards for
mat h.

3:27.:37 PM

COWM SSI ONER HANLEY said he heard Superintendent G aff say that
ASD adopted | ocal standards before the state adopted the Al aska
Academ ¢ Standards and they happened to be the Conmon Core State
St andar ds. Superi nt endent G af f also said the district
recogni zed, and was addressing, the differences between the
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standards. Commi ssioner Hanley noted that he sent a letter to
superintendents advising that if a district adopts a different
set of standards they had a responsibility to address the Al aska
Academi ¢ Standards, as well as the ones that were locally
adopt ed.

SENATOR DUNLEAVY asked if there's a disparity between ASD and
the state in |light of the testimony from Stanford and
Massachusetts that the Common Core State Standards are m ninmal;
they're better than the old Al aska standards but not as rigorous
as the new Al aska Academ c St andards.

COW SSI ONER HANLEY nmmi ntai ned that the standards are different,
but equally rigorous.

CHAI R STEVENS t hanked the presenters and recogni zed Pete Lew s.

3:29: 50 PM
PETE LEWS, Superintendent, Fairbanks North Star Borough (FNSB)
School District, Fairbanks, Al aska, introduced hinself.

MELANI E HADAWAY, Secondary Curriculum Coordinator, Fairbanks
North Star Borough (FNSB) School District, Fairbanks, Al aska,
i ntroduced hersel f.

SUPERI NTENDENT LEW S stated that the Fairbanks School District
has been vigorously inplenmenting the Al aska Academ c Standards
for English/language arts, math and culture since they were
adopted in 2012. The ongoing initiatives include aligning the
curriculum working on assessnents, integrating technology, and
provi di ng professional devel opnent. He discussed the process in
August 2012 to introduce the standards to all corners of the
school district to ensure that expectations were clear and that
the nmessage fromthe adm nistration was consi stent.

IVB. HADAWAY  enphasi zed that this was a districtwde
i npl enentation, not just for teachers. She said they tried to
focus on the shifts in English/language arts, especially in
nonfiction texts. That neans that reading and witing isn't
solely the responsibility of the English teacher. The intention
is to have students reading and witing difficult, challenging
text in all curriculum areas.

3:33:58 PM

M5. HADAVWAY reviewed sone of the other districtwide initiatives.
Wth support from DEED, the district had a week-long nath
institute for teachers |ooking at the new standards, especially
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the mathematical practices. A literacy institute was attended by
nore than just English/language arts teachers to support the
i ncreased standards. The idea was for everyone to understand
that the standards all work together to create a climte of high
achi evenent. She summarized that the standards are the "what"
and the curriculumhelps figure out the "how"

3:35: 05 PM

SUPERI NTENDENT LEW S expl ained that in 2011 the school district
began to align its curriculum to Common Core State Standards,
and then switched to align with the Al aska Academ c Standards in
2013. Throughout, the curriculum has been aligned to the Al aska
Cultural Standards. He said it's clear that sone standards are
nmore inportant or powerful and the district is focusing on those
to provide a roadmap to aid in the mastery of other standards.

3:.37:22 PM

SUPERI NTENDENT LEWS discussed the inportance of providing
teachers real-time support on curriculum The district created
K-12 content |eadership teans that include teachers, parents,
and the university. The curriculum departnment provides support,
and principals facilitate and provide direction, in each content
area. This process allows for changes to be nmde nmuch nore
qui ckly than waiting six years for the next curriculumreview.

3:38:31 PM

M5. HADAWAY directed attention to the supporting docunents that
show that when K-12 teachers reviewed the curriculum including
the recent revisions for career technical education and socia
studies, they found that the Al aska Academ c Standards for
literacy and math are at the core of the entire curriculum They
went through I|ine-by-line conparing the new Alaska Academc
Standards to see where the "what" was different. They wanted to
see if anything was mssing fromthe district's curriculumor if
things they asked for weren't included. As Senator Dunleavy
pointed out, there are different ways to interpret the different
standards and they wanted to ensure that the teachers understood
and were on the sanme page, not just in English/language arts and
mat h, but in every area of the curricul um

3:39:45 PM

SUPERI NTENDENT LEWS said that the district tried to identify
power standards for ongoing benchmark assessnments. The idea is
to have multiple neasures to determ ne whether a student has net
the standards. Eventually those will be tied to the evaluation
process. Sanple assessnents are available to teachers through
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the district-created Ednodo site. Technology is an inportant
aspect of the districtw de assessnents.

M5. HADAVWAY expl ained that students wll still take the State
Benchmark Assessnment (SBA) this spring, but now they wll be
able to take the practice test online using Google forns.
Students are able to practice and develop their skills, and it's
also beneficial for teachers, as this is a new system for
everyone. She explained that Google Lux uses a script called
Fl ubaroo making it possible for the assessnment results to be
delivered to principals and teachers soon after the students
conplete the practice test.

SUPERI NTENDENT LEW S explained that a districtw de conmttee was
formed to help transition to the new eval uation system They've
adopted the Charlotte Daniel son nodel and are in the process of
creating a system for gathering data on student performance that
is fair and accurate across grade levels and content areas. The
idea is to provide appropriate information to inprove
instruction that is aligned to the Al aska Academ c Standards for
Engl i sh/l anguage arts, math, and culture. The standards provide
a clear target for that.

3:46: 44 PM

SUPERI NTENDENT LEW S discussed the resources for success:
funding, tinme, and professional developnent. He said funding is
an issue and it's inportant to stay the course during this
mul tiple year process. He noted that Missachusetts gave schoo

districts the tine to inplenent their standards correctly, and
that's led to success. There's also a professional devel opnent
conponent to ensure that everyone is adequately trained in order
to be successful. The district wants to nmake sure it has the
appropriate structure and support systens in place to ensure
that both students and staff are successful. That being said

there has to be a bal ance between the assessnment processes and
different initiatives and a systemthat allows teachers the tine
to teach. He also spoke about the balance between |ocal and
state control and the bal ance between professional autonony and
ensuring that teachers are aimng at the targets. The district
is conmtted to preparing their students so that they w Il have
the opportunity to conpete in a global society. He concluded the
presentation by show ng pictures of students in the district and
reiterated the conrmitnment to prepare them for success.

3:50: 06 PM
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SENATOR GARDNER asked how the district paid to send teachers to
sumer institutes for literacy, «cultural responsibility and
curriculum alignment.

M5. HADAWAY expl ained that the district partnered with DEED for
the institutes; for the curriculum alignnent they used
curriculum professional devel opnment noney to encourage teachers
to cone in over the sumrer for devel opi ng education credits with
a district focus in mnd.

3:51:18 PM
CHAI R STEVENS t hanked Superintendent Lewis and Ms. Hadaway and
wel comred Peggy Cowan and Lisa Skil es Parady.

3:51:45 PM

PEGGY COWMAN, Superi nt endent , North Slope Borough School
District, Barrow, Alaska, stated that the district is guided by
t he board-adopted strategic plan which is student-centered. She
spoke to the follow ng m ssion statenent of the strategic plan:

Learning in our schools is rooted in the values,
hi story and |anguage of the Ifupiat. Students devel op
t he academ c and cultural skills and know edge to be:

Critical and creative thinkers able to adapt in a
changi ng envi ronnent and worl d;

Active, responsible, contributing nenbers of their
conmuni ties; and

Confident, healthy young adults, able to envision,
pl an and take control of their destiny.

SUPERI NTENDENT COWAN said the district is mssion driven and it
has a mi ssion-driven curriculum devel opnment process. The board
wants students to have the outcones that boards, parents, and
| egislators want for their children regardless of where they
live. The mssion articulates that, but also grounds the work in
the place the students are fromand their |Aiupiat heritage.

She said the presentation today is about standards and how they
inform curriculum devel opnment in one rural school district in
Al aska. As she listened to the national conversation, a conmon
m sconception that is often associated with standards is that
standards |ead to standardi zation. She maintained that standards
do not inherently lead to standardization of instructional
delivery. W can expect students in Kaktovik and Boston that
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have the same understanding and skills to be successful in
careers or college in the 21st century, but standards do not
have to be delivered in the same way. In actuality, standards
provide targets that allow the instruction to be nore flexible
t han before teachers had targets.

It used to be that the only way you could guarantee content
coverage was to demand use of specific materials. Now wth
standards, districts and schools have flexibility in instruction
to reach the targets established by their standards. The
district's presentation illustrates that.

The district is using the new Al aska Academ c Standards in the
district's own way. These standards are nore rigorous than in
the past, which is good because the students are conpeting in a
national and global nmarket and need to be as well prepared as
other states and regions. A huge change in benefit is that the
new standards finally provide depth. They are no longer a mle
wide and an inch deep; a comon and accurate description of
standards and curriculum in the wpast. This is especially
synpathetic with our district's use of curriculum devel opnment
guided by wunderstanding by design. For exanple, the anchor
standards in | anguage arts give focus and enphasi s.

She deferred to Dr. Parady to provide an explanation of the
district's use of the state standards.

3:51: 58 PM

LI SA SKILES PARADY, PhD. Assistant Superintendent, North Slope
Bor ough  School District, Bar r ow, Al aska, delivered the
presentation "Inplenentation Efforts & Considerations at the

District Level.™

DR. PARADY described the challenges that rural school districts
face as extraordinary. The North Slope Borough School District
has about 2,000 students. It is roadless and larger than 38
states the size of Mnnesota. The snmallest school in the
district is Kaktovik with 60 students and the largest is in
Barrow with 700 students. Technology logistics are particularly
conplex. Delivering services is daunting. In-service take an
incredi ble amount of detail and all logistics can be very
difficult ranging from heat, food service, busing, and travel.

The first goal is instructional focus. Al students wll reach

their intellectual potential and achieve academc success
through integrating the |fupiat know edge system into the core
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content areas. That is referring to the state standard, the
| earning target the state has put forth for districts.

Bob Marzano, in What Works in Schools: Translating Research Into
Action, said, "A guaranteed and viable curriculumis the nunber
1 school-level factor inpacting student achievenent." The
opportunity to Jlearn addresses the extent to which the
curriculumin a school is guaranteed. That neans that states and
districts give clear guidance to teachers regarding the content
to be addressed in specific courses at specific grade |evels.
Standards really ensure the opportunity for students to |earn

the "must knows" versus the "nice to knows." If students don't
have that opportunity to learn the content expected of them
there is little chance that they will. Viable in this context

nmeans ensuring that the articulated curriculum content or the
standards for a given course or given grade |evel can be
adequately addressed in the tine available. Thus, tine and
priority really nust be given to teach students the "nust
knows. "

3:58: 31 PM

DR PARADY said that curriculum needs to be coherent, inviting,
t houghtful, and culturally relevant. Curriculum provides a plan
to achieve designated goals; it is not a list of topics and
related activities. She discussed the difference Dbetween
curriculum and standards and explained that the North Slope
Borough School District 1is wusing the new Al aska Academc
Standards to inform the curriculum The standard is what is
taught, the curriculum is how it's taught, and the assessnent
shows whet her the student |earned what is taught.

4:01: 11 PM

DR. PARADY discussed the three stages of backward design: 1)
identify the desired results; 2) determ ne acceptable evidence;
and 3) plan learning experiences and instruction. She drew an
anal ogy between the blueprint for a house design and a nodel
curriculum blueprint. She said you start with a floor plan and
work to the finished product, which is what the North Slope
School District has done. She displayed the district's five-year
curriculum alignnent, integration and mapping structure (CAIM
plan and reiterated the statenent by Superintendent Lewi s that
it doesn't happen in one year, because it's conplex, resource
i ntensi ve work. She expl ained that the school board approved the
structural framework in 2009 and at that tine the district
created K-12 core content area teanms to guide the process and
ensure alignment with both the Al aska Academ c Standards and the
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| Aiupi at Learning Framework. She reiterated that it was an
expensi ve process that involved all certified staff.

DR. PARADY said that sonme NSBSD teachers worked on the
devel opment of the Alaska Academ c Standards and she believes
that the process was sound and transparent. The standards are
closely aligned to the Commobn Core State Standards, but they
were devel oped locally. She disputed the suggestion of federa
overreach, and highlighted that the NSBSD curriculum continues
to align to the Alaska Cultural Standards. She described the
bal ance between Alaska Academic Standards and the [fupiat
Learning Framework as a narriage by design.

She di splayed a chart that teachers use as a blueprint, starting
with the particular program area. In the next |evel the bal anced
content standard and Ifupiat Learning Franework are wused to
devel op overarchi ng understandi ngs and essential questions. The
next |level has the districtw de cornerstone assessnment tasks,
after which units are developed for either courses or grade
| evel s. She described it as a conplex process that involves
integration of the standards throughout.

DR. PARADY quoted a teacher who observed that teachers are able
to look at the new standards and break down the know edge and
skills necessary to show mastery of that standard. This wasn't
possi bl e under the old standards due to their lack of clarity.

DR. PARADY reviewed an interdisciplinary unit on surviving in
the Arctic. It addresses |literacy, science, and technology
standards and is relevant know edge. She directed attention to
the I|nupiat Learning Framework and performance expectations for
the unit and noted that they are equivalent to the performance
expectations found in the Al aska Academ c Standards for the
| Aupi at | anguage, history, and culture. She said the idea is for
students to transfer this knowl edge to other areas of |earning.
This enpowers themas |lifelong | earners.

4:10: 56 PM

DR. PARADY displayed a visual that illustrates the chall enges
that districts currently face with the recent changes in |aws
and regul ati ons. She described the new standards as the buil ding
bl ocks for the changes and commended DEED for adopting them She
concl uded her comments with a quote from a niddle school teacher
who said the new Al aska Academ c Standards nay not be perfect,
but they're a step in the right direction.

CHAI R STEVENS t hanked Dr. Parady and Superintendent Cowan.
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SENATOR GARDNER asked if the NSBSD saw the new Al aska Acadenic
Standards on the horizon when the district adopted their five-
year plan in 2009.

DR. PARADY expl ained that she initiated the process when she was
recruited to the North Slope because the district didn't have a
curriculum She worked closely with DEED to understand their
expectations and she |learned there was novenent on the rise to
devel op and adopt new standards. She said the North Slope
Borough School District is ahead of other districts and it's
been trenmendously hard work.

4:15: 30 PM

SENATOR GARDNER asked if the cornerstone assessnent tasks she
described are routine classroom assessnments and if they're
different from Bright Begi nnings Assessnent.

DR. PARADY agreed they are different. She explained that the
district has performance tests for in the classroom and they're
in the process of creating districtw de tests.

SENATOR DUNLEAVY requested a copy of the district's budget to
i npl enent the standards, including staff devel opnent, curricul um
changes, and technol ogy.

REPRESENTATI VE GATTIS requested a copy for the House committee
as wel | .

CHAIR STEVENS said his office would distribute it to the
menbers.

4:17: 37 PM
CHAI R STEVENS announced the comm ttee would stand at-ease.

4:24: 24 PM
CHAI R STEVENS reconvened the neeting and recognized Sunni Hilts
and Norm Wbot en.

SUNNI H LTS, Pr esi dent, Board of Directors, Association of
Al aska School Boards, Seldovia, Al aska, introduced herself.

NOCRM WOOTEN, Director of School |[Inprovenent and Governnent al
Rel ations, Board of Directors, Association of Alaska School
Boar ds, Kodi ak, Al aska, introduced hinmself.

4:25:12 PM
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M5. H LTS said she didn't mnd being last in the r
presenters as long as the children of Al aska and their
is first. She then read the following into the record:

Good afternoon, M . Chairman. Thank you for
opportunity to testify on the new Al aska standards
Engli sh | anguage arts and nmat hemati cs.

Qur statewide organization and our menber  sc
districts have been i nvol ved in devel opi ng

i npl enenting education standards for better than
decades. As an educator vyourself, you are undoubt

oster of
educati on
t he
for

hool
and
two

edly

aware of the history of academ c standards in Al aska -

from the first standards developed in the 1990s u

nder

CGovernor Hickel, to those that followed in the wake of

NCLB. Today, we have standards by which adm nistrat
teachers, school boards and students are neasured. An
each of those cases, we have usually set the bar hi

ors,
din
gher

each tine the standards have been over haul ed or anended.

AASB believes the Departnent of Education & Early

Devel opnment did a good job in establishing the Al
Education Standards in 2012. Wat our nenber distr
are requesting are the resources and tine to inple
them efficiently and effectively, with comopn sense
conti nued enphasis on |ocal participation — from pare
teachers and students. Alaska' s K-12 students nust
prepared for careers or college, and the new Al
Education Standards can help in that preparation.
only if they are w sely inplenented.

aska
icts
nment
and
nts,

be
aska
But ,

If they are wisely inplenmented, Alaska can continue to

strive for educational excellence. In the last dec
public schools as a whole have increased the high sc

ade,
hool

graduation rate from about 60 percent to nore than 71

percent statewide, with the five-year cohort approac
75 percent in 2013. W have |owered the dropout rat
| ess than 5 percent. If we are to inprove the standin
U S. students in relation to their counterparts in o
devel oped countries, and if we are to |ower
renedi ation rate at our own Al aska colleges, then hi
education standards are one answer.

O course, standards are nerely one part of the equat
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curriculum can reach the classroom and provide the
assessnments necessary to gauge whether teachers are
effective and students are |earning. School districts are
doing these inportant tasks all the time, but with the
new standards, the urgency of the work and the workl oad
itself has increased i nmensely.

Let’s take one school district to illustrate the
process of i npl enenti ng t he Al aska Educati on
Standards: this school district is of noderate size
for Alaska, is off the road system but connected by
plane and ferry service, has a good graduation rate
and a fairly stable workforce of admnistrators and
teachers, even in the face of layoffs and budget
reducti ons.

Li ke nost districts, this one nornally budgets npney
to conduct a curriculumreview over a six-year period.
If there are 200 different course offerings in the
district, that neans 35 of them on average, are
revi ewed each year to assess the content being taught,
the instructional materials being wused and the
training and developnent needed by staff. Thi s
schedule |leaves the remaining staff to focus on
t eachi ng and increasing student performance.

That six-year cycle is now being crammed into two or
three years because in addition to the new Al aska
Education Standards, the State Board of Education &
Early Devel opnment also changed the way staff s
eval uated and student performance is measured. This
new accountability system is to be inplenented in
2015-16 when 20 percent of an educator’s evaluation
will be based on student growh. By 2018-19, student
performance will conpose 50 percent of an educator’s
evaluation. And districts nust also gather input for
each educator’s evaluation from parents, students,
comunity nenbers and fell ow educat ors.

At our recent Annual Conference, the nenber districts of
AASB approved two resolutions that express their concerns
regarding assessments in general and the H gh Schoo

Graduation Qualifying Examin particular. | submt those
resolutions separately for your information. In short,
our nenbers — your |ocal school districts — are asking

for help from EED to inplenent the standards and enable
students to do the new online assessnents. School boards
are also asking the state to repeal the H gh Schoo
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Graduation Qualifying Exam because it is out of date,
expensive and tine-consum ng. The resources — and the six
school days devoted to the test each year — can be better
used elsewhere, such as inplenenting the new Al aska
st andar ds.

Finally, | ask you to help us and the Departnent of
Education provide the public wth information to
understand the new standards as they wunfold in vyour
communities. There will be many adjustnments and - yes -
some bunps in the road as teachers learn new |essons

districts acquire new curriculum and as students reach
toward a hi gher |evel of I|earning.

But we know that our students get only one chance at a K-
12 education. They will do what we expect themto do. If
the adults in their life step up, so will they. At AASB,
our mssion is to advocate for children and youth by
assisting school boards in providing quality public
education, focused on student achievenent, through
effective |ocal governance. Today, AASB would like to
thank the State of Al aska for adopting higher education
standards and for the Alaska Legislature for assisting
school districts in inplenmenting them Thank you.

4:32:30 PM

CHAI R STEVENS asked if she would say that the districts that the
Al aska Associ ation of School Boards represents are consistent in
their support for a common core program

M5. HILTS clarified that they're in support of the Al aska
Academ ¢ St andar ds.

SENATOR DUNLEAVY noted that the question was about support for
the "common core program and the response was specific to
supporting the standards.

MR.  WOOTEN confirnmed support for nore rigorous academc
standards and the board is standing behind the standards the
state has i npl enent ed.

SENATOR DUNLEAVY asked if there is a cost to inplenentation that
is being borne by school districts.

MR. WOOTEN replied the AASB supports the standards, but it

recogni zes that inplementation has a fairly significant cost.
What the commttee heard from Anchorage, Fairbanks, and North
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Slope is representative of the other school districts in the
st at e.

4:34:29 PM

M5. HILTS added that as a school board nmenmber in a tiny Al aska
community, she has spent hours trying to explain the standards,
why they're used, and how they'll help Al aska students. She
confirmed that inplenmenting the new standards will take a |ot of
commtnent and tinme and noney.

SENATOR DUNLEAVY noted the testinony about the need to upgrade
technol ogy and asked if the assunption is that the assessnents
woul d be conputeri zed.

MR. WOOTEN replied it's not only the assessnment, but also the
i npl ementation of the curriculumthat's based on technol ogy.

SENATOR DUNLEAVY requested any fiscal information AASB has.

MR. WOOTEN agreed to pass the request along to the nenber
districts. He added that the funding is comng out of the
operational budget so it affects the classroom

CHAI R STEVENS asked what the dropout rate was at the high point.
MR. WOOTEN offered to follow up with the exact nunber.

CHAI R STEVENS t hanked Ms. H lts and M. Woten.

4:38:15 PM

CHAI R STEVENS [adjourned] the neeting of the Senate Education
Standing Commttee at 4:38 p. m
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