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Number 0001

CHAIR CON BUNDE called the House Special Commttee on Education
nmeeting to order at 8:03 a.m Menbers present at the call to
order were Representatives Bunde, Porter, Stevens, and QCuess.
Representative Joule joined the neeting as it was in progress.

HB 94- PUPI L COVPETENCY TEST; ANNUAL EDUC. REPORT

CHAI R BUNDE announced that the conmttee would hear testinony on
HOUSE BILL NO 94, "An Act relating to initiatives for quality
schools; relating to pupil conpetency testing and the issuance
of secondary school diplomas; relating to «certain reports
regardi ng academ c perfornmance of schools; and providing for an
effective date."

Number 0273

DANI EL WALKER, 1999 Al aska Teacher of the Year, Kenai Borough
Peni nsula School District, testified via teleconference. He
stated that he has been involved in the developnent and
i npl enentation of state content standards for the last five to
Si X years. He said he has witten performance standards for
geography and has worked with the math, reading, and witing
standards in the classroom in witing district curriculum and
in assessnent prograns through the Departnent of Education and
Early Devel opnment (EED). He remarked that he sees the standards
as a good guideline for teachers and curriculum conmttees for
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gui ding, structuring, and developing curricula. He said he sees
the standards as a mission for the schools that provides a clear
list of what should be acconplished. At the sane tine, he
stated, the broad scope of the standards provides room for
i ndi vidual schools and districts to develop foci of current
subj ect matter.

MR. WALKER st at ed:
The standards have two inportant parts. You have the

content standards, which identify the skills and
know edge that students are supposed to have - we want

them to gain. And then there are the performance
standards that ... hopefully describe activities that
students can do to denonstrate their |evel of
conpetency in those areas. It's very inportant to
remenber ... the gap that exist between the ideal of

the standards and the high-stakes assessnent of the
hi gh school qualifying exam and the benchmark tests.
W've given a great deal of attention in witing
standards and devel oping the test, and now we need to
focus our attention on filling that gap in between,
which is filled through instruction.

Number 0424
MR. WALKER sai d:

W have to renenber that these are content standards
and they don't address nodes, |evels, or philosophies
of instruction. There's a great msconception that
the standards are a recipe for success. But in fact
nothing could be further from the truth. The
standards are not a recipe at all. They are nore |ike
a nenu, a list of what we want our students to know
and be able to do. . The recipe for successful
students is best practices, which is a list of skills
of teaching and techni ques and approaches that we have
proven to be effective in the delivery of instruction.
And you put those best practices in the hands of
qualified teachers, and that's how we get the outcones

that we want - successful students who can not only
pass the test that we put in front of them but also
have successful, independent |ives.

The standards are witten as broad statenents of
acconpl i shnent that students should be able to do, but
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they are not the Ten Commandnents. And we have to
al ways be t hi nki ng of them as bei ng under
construction. So, we have to periodically review
these and see if they do state what the people of
Al aska want our students to learn and [if] the
performance standards are witten in a way that
teachers and schools can use themto devel op teachi ng.

Nunber 0522

MR. WALKER stated that one thing he has |earned from working
wi th performance standards is that they can't just be handed out
to teachers in the classroom there has to be conprehensive
training, and there has to be commtnent. Few teachers, he
said, in Alaska today are ready to truly inplenment standards-
based educati on. He remarked that he has a strong concern that
the performance standards in the last tw years have been
overshadowed by the high school qualifying exam and that for
sone people in sonme districts the test my becone the
curriculum which is a dangerous precedent. He added that many
standards are not being tested; therefore, there is the risk of
those being mninmalized. He stated:

W also will have sone students who may be capabl e of
neeting the standards but not [capable] of passing the
hi gh school qualifying exam or the benchmark tests.

Good teachers all know that we always use nultiple
assessnents. We never just take one snapshot of a
child and measure their ability from that. ... \Wen

we introduce the standards and we introduce the high
school qualifying exam we introduce a new conponent
into our institution of teaching in Al aska. And right
now those are kind of floating free and not tied in
with the other elenents that we have.

The education of ny students is based on the
st andar ds. St andards define what activities | design
for nmy students, and any activity that | do design
should be directly connected to the content standard
and justified by good teaching practices.

Teaching to the standard has no value if | don't teach
in a way that has sone pedagogy behind it grounded in
what we know about | earning. Teachers in Al aska

school s need the support and encouragenent to follow
good teaching practices and not be drawn into a blind
alley by those of us who would have us think that the
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hi gh school qualifying examis a curriculumand all we
need to do is drill and practice on those elenents in
order to have successful students.

W create special |learning prograns in our schools for
students at risk. ... W teach our students to
understand the idea of the standard - what does the
standard nmean and how does it relate to how they're
taught and what they are doing in school? W do
things like set high expectations for students and
chal I enge them We collect sanples of student work
and portfolios so that other teachers can assess
students as we pass them on to other teachers or other

grade |evels. And we also give them practice in
performng tasks that are ... defined and described in
t he performance standards. This is all part of good

teaching to the standards.

Another part of what |I'm doing is sharing ny
understanding of the standards with other teachers in
nmy school and ny district, because right now in Al aska
there's a small handful of us that have a pretty good
handl e on what the standards are and how they relate
to instruction. ... Finally, as part of continuing to
be a good teacher, I'"'m trying to increase ny
understanding of the brain - of the |learning process -
because that's all part of how we nake students able
to succeed in life and neet the standards.

Nunmber 0783

MR WALKER addressed the future. He stated:

| would hope that four years from now | would be
ment ori ng new teachers and guiding them into
techni ques  of instruction that would use the
standards. ... | would hope that in four years | would

have tinme to plan with ny fellow teachers, because
planning with other teachers is the way you can best
address the individual needs of students. ... In the
future we wll be seeing nore individual |[|earning
plans where we are specifically addressing the
i ndi vi dual needs of students, because we have nore and
nore students that are staying in school instead of
dropping out, as they were 20 or 30 years ago. ...
Four years from now | would hope that the high schoo
qualifying exam wll be redesigned to reflect the
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m ni rum conpetencies that we expect students to have
and neasure their true, essential skills of literacy.

W can look at the future in a pessimstic or an
optimstic light. | mght be struggling with |arge
classes with many unsuccessful students w thout the
resources to help them O | could be participating
in ongoing staff developnent prograns that support
prof essional growth for teachers. I could be working
with other teachers who have been trained in
st andar ds- based education and were famliar with the
essential skills required of our students. | could be
working with adm nistrators that thoroughly understand
t he chal | enges and nuances of st andar ds- based
i nstruction.

Four years from now | hope the teachers and students
have access to a resource room in every school where
students in need of help can get extra reading,

witing, or math instruction. ... Four years from now
|l would like to be able to reassure struggling
students that the high school qualifying exam was
sonething that was within their grasp. ... Four years

fromnow | hope that I1'd be working with a gradi ng and
assessnment system that is tied in with the standards

and t hat reflects st udent s’ ability to neet
performance standards and their grades. Their high
school credits [and] their high school diploma would
all  have wvalidity that's all integrated and not

distinct different prograns that they have to pass
t hr ough.

On the pessimstic side, | could be sitting where | am
today, four years from now. And | would be better
informed than nost of the people that | wrk wth

about standards and their relationship wth our
curriculum working wthout sufficient planning tine
with other teachers, wthout sufficient support to
neet the needs of ny students, and unable to reconcile
how a student can pass their high school classes and
fail the high school qualifying exam

Nunmber 0982

MR. WALKER stated that in conclusion he would like to identify

what
fill

needs to be focused on over the next few years in order

that gap. He said:

to
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Nunber one, | think we have to | ook at our performance

standards and say, "Wich of these standards are
essential? ... Kids should [not] exit high school
unl ess they have these skills.” ... W should also

take those same essential skills and relate them to
the classes that are taught in the high school, so
that if I'"'mgiving credit for high school English,

that English class should be directly connected to the
performance standards for high school English, and the
students' grade in that <class should be directly
connected to their success in those performnce
st andar ds. This needs to be tied in with an ongoing
revi sion and update of the standards.

The second item we need to focus on is the
recruit[ment], training, and retaining [of] quality
teachers and principals. And we are going to
[acconplish] that by having ongoing staff devel opnents
that train the teachers in the things they need to be
able to do in order to have good, solid standards-

based educati on. | think one way to address this is
to have master teachers in each school who work as
mentors ... | eadi ng instruction, mentoring young

teachers, and supporting nmature teachers in their task
of teaching.

W also need to nake sure that there's a positive work
environnent in the school, because right now we're
conpeting with alnost every state in the union for
every good teacher that's out there. That neans good
salaries and benefits, that neans participation in
deci si on-meki ng, and that means a place to work where
you feel welconmed and inportant and where you are held
to a higher standard, just |like you' re holding you
students to high standard.

Finally, there needs to be a connection in [the]

recruitnent, traini ng, and retention of qual ity
teachers [anong] the state, the Depart nent of
Educati on [ and Early Devel opnent ] ; t he school
districts and the schools, and our university system
Sonetimes these three groups, al | in the sane
busi ness, don't talk very nuch. And | don't feel I|ike

we're working together toward preparing teachers and,
therefore, preparing students.
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My third itemis we need to have support for school -
based prograns for unsuccessful students, because even
the best of us have students we can't give all the
help they need to be successful. W need resource
roons where students who are not on track to neet
standards [are] identified through benchmark tests in
extra classes in reading, witing, and math. W need
to have tutor prograns available for them and for

their parents. And we need to have support for
teachers in helping them learn how to work with those
ki ds.

| think that if we work through these three key areas
of addressing the needs of students, addressing our
need for good quality teachers, and naking sure that
our educational program of assessnent and measurenent
is balanced, we are going to get a lot closer to the
goals that we all [have] in common.

Nunber 1177

REPRESENTATI VE STEVENS asked if M. Wilker could give nore
insight into what it requires [to train teachers in standards-
based instruction] and how long it wll take.

MR. WALKER responded that standards could be used as nerely a
way of defining what the curriculumis going to be. The ot her
nodel of true standards-based education says, "You use these
performance standards not only to instruct what students are
|l earning, but also to evaluate whether or not they are
successful . " He said standards-based instruction is very nuch
|i ke a vocational program He stated that intensive prograns
for teachers should be school - based. He said there needs to be
tinme, before the school vyear starts, for teacher training.
Ongoi ng, throughout the year, there needs to be soneone worKking
with those teachers, neeting periodically, to give them support
as they go through a transition. Also, he said, there needs to
be sone type of framework for supporting record-keeping and
docunentation, which is very different from what nost districts
now have for grade-keeping and credit-giving.

Number 1372
MARI LYN ROSENE, 2000 Al aska Teacher of the Year, Dillingham City
School District cane forth to address the State Perfornance

Standards. She stated that she agrees it is good idea to bring
[ performance and content standards] closer together for the
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students and for fellow staff nenbers because standards are a
measuring tool. She said:

| would like to believe that if | was neasuring two-
by-fours - an inch is an inch is an inch - and if |
measure and cut ny board, it's going to work. But
children aren't two-by-fours and they don't cone
measured in inches. | have no control about what they
are when they cone to ne. ... W have many special-
needs preschool children in our schools. ... | believe
that public education is like a funnel. ... W are

accepting nore and nore children into our schools, and
| don't disagree with that, but that increases our
responsibilities. | believe that the funnel is
getting snmaller and snmaller [at] the bottom And it
doesn't nean that nobst won't get there, but they sure
won't get there at the same tinme. ... And sone are not
going to make it through this funnel.

... |I'"m proud that | don't work wth predictable
wi dgets; | work with Dustin and Caleb (ph) and Mha
(ph) and Ethan. ... | believe that public education
can provide different opportunities for all of these
chil dren. One student | don't work with, his nane is

Noah and he's four years old. And two years ago, when
he was in the special-needs preschool program his
teacher came to nme and said that Noah had sone baby
food through his nouth for the first time in his life.

This is part of the w de funnel. W' ve got lots
and lots of children who need extra help in our
districts.

And |I'm also worried about a friend of mne in
Anchorage, Matt, who is now a former high schoo
student - he's 16. And he's out of state right now
dealing with some chem cal dependency problens as well
as academ c problenms, and | was thinking, "I wonder if
benchmarks would have helped him" ... And | think

they woul d have, because |I think they would have been
another flag for his teachers, and for his parents,
and for his comunity. Even though he was receiving
speci al - education services, there was no way to really
noni tor other expectations that we would have, other
than he's just going down the road.

Nunmber 1555
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M5. ROSENE explained to the commttee:

| teach fifth grade, ... so the students | have this
year have no benchmark experience at all. Part of ny
job is to prepare them for a benchmark, and one of the
concerns | have about a district like Dillinghamis we
don't have a system down |ike the Kenai district has.
They're much bigger, nuch nore stable in many, many
ways than ny district. | think that there are lots of
ways that a district can do a better job, but ... it's
a difficult job to teach in rural Alaska and to stay
t here. You were talking wth Dan [Wal ker] about
having a two-year program to train; well, that's if
your people are there two years from now, and that's
not always the case. This is the time of year when
the buzz [is], "Wio's comng back next vyear, who's
going to job fair, who's not going to job fair, who's
got a contract, who's signing it, who's not, who's
| eavi ng, who's staying, who can afford to |eave, who
can afford to stay. ..." And that's exactly what's
happening in school district offices all over the
state, especially in rural Al aska.

|"ve also had an opportunity to attend job fairs in
Anchorage and in Fairbanks. ... And |I've seen a |ot of
people cone in, not as many as there used to be.

You can't keep and train our people if we don't get
people. Wien | spoke with the state school board | ast
June, we talked about recruiting and retaining
teachers and the realization that we can't train as

t he

many in the state of Alaska as we need. ... So we're
always in the business of inporting teachers. ... Can
we renediate teachers and students? | think we can.
| know that | am l|ooking forward to having nore
training on how to be a better performance-based
teacher in ny classroom And | bel i eve that
accountability is very inportant, and | believe that |
have high standards for ny students as well as for
nysel f.

Nunber 1682

M5. ROSENE, in regard to the high school qualifying exam stated

that she has spoken to kids in her class. She told

committee:
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As fifth-graders, they're getting a picture of what
this | ooks I|ike. They're community nmenbers, and they
hear cousins or brothers and sisters talking about it.

But | don't think they're worried about it. C e
have a school store ... and | believe that's a really
i nportant performance standard for ny class. ... And
aligning the curriculum to the standards is very
inmportant. ... It's a time factor. ... W need
standards 101 every year. And Dillingham is not as
fluid of a district as many districts are. I
encourage you to keep that in mnd, that when
districts are small, people wear nany, nmany hats and
they have to do nore than one job. A dream for ne
would be in four years ... having teachers who are
experienced and are willing to work with new teachers.
Number 1789

CHAIR BUNDE noted that Ms. Rosene is |ooking at the high schoo
qualifying [exam as diagnostic and that [the fifth-graders] are
not runni ng scared.

M5. ROSENE responded that they're not running scared, but they
also haven't had a benchmark to see what it |ooks Ilike. She
stated that a several of the staff nenbers are working on
getting a grant for a class to offer practice tests. She added
that she has worked with seven principals, not counting |ast
fall when there wasn't one unti | January, and Si X
superi nt endents.

REPRESENTATI VE STEVENS asked how and when it would be practica
to [train teachers in standards].

M5. ROSENE answered that it is a concern and she thinks sonme of
that is happening in the training of new teachers. However, she
said, she thinks "we're" looking at an extended school year,
concentrated tinmes of in-service, and that it's going to take
people awhile to help nentor each other through the year.

Nunmber 1938

REPRESENTATI VE JOULE asked how nuch tine there is, currently,
set aside for in-service trainings.

M5. ROSENE replied that there is about ten days, on the school

calendar, that are dedicated for in-service. She noted that
these run the gamut fromcurriculumto behavior
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REPRESENTATI VE JOULE asked if this is varied from district to
district.

M5. ROSENE answered that she thinks the nunber of days is
typi cal but what is done is different.

Number 2014

PATRI CI A TRUVAN, 2001 Al aska Teacher of the Year, Mat-Su Borough
School District, canme forth and st at ed:

| want to begin this norning with a few biographical
and phil osophical remarks. ... | have |ived and taught
in Al aska for 23 years. In 1978, | noved to Fort
Yukon where | taught primry. | taught there for two
years, then | noved to Fairbanks where | worked as a
reading specialist and a gifted-talented teacher. I
taught there for five years, and in 1985 | noved to
the Mat-Su, and |I have been there ever since. In the
Mat-Su | have worn nmany hats as a gifted-talented
teacher, as a reading specialist, and currently |
teach mddle school I|anguage arts at Palner Junior
M ddl e School . Pal mer Junior Mddle School is a
school of 750 students, and | do believe that we are
representative of the unique diversity of Alaska. |'m
also a National Board Certified Teacher in |anguage
arts and | have a nmaster's degree from BreadLoaf
School of English. ... | had the opportunity to trave
to Japan on a Fulbright to work with Japanese teachers
and conpare our systens of education, which was
interesting and enlightening. | also sit on the Board
of Professional Teaching Practices, so | also see that
si de of educati on.

Throughout ny teaching [career], ... 1've worked very
har d. Al teachers | know work very hard. And |
expect the best and beyond for nyself; | expect the
best and beyond from ny students. Their success is
our teachers' acconplishnents. Teachers don't work
for recognition, or fane, or fortune, ... but they

work for our future, and our future [is] our children.

As a National Board Teacher, | definitely understand
the nmeaning [and] inplication of standards as well as
the process of denonstrating conpetency in neeting
those standards. | believe that performance standards
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are inportant for students. Performance standards are
important for schools, admnistrators, and teachers.
I know that Alaska's perfornmance standards were
devel oped by educators, and they match standards of
many ot her states. | believe that standards are
essential, but | do not believe they are sufficient to
enconpass everything students need to learn in school.

The math, reading, and witing perfornmance standards
clearly speak to the follow ng: they define
expect ati ons; t hey drive t he real i gnnment of
curriculum they provide a framework for assessnent
and instruction; they provide evidence for educational
delivery and reform and they also provide evidence
for intervention and el aboration. And when | use the
term "intervention®™ it's what nost people use [as]
remedi ati on.

Nunber 2157
MS. TRUMAN continued, stating to the conmttee:

Currently, there is much pani cked di scussion about the
mat h standards. And although | am not a math teacher,
| integrate math standards into the |anguage arts
curriculum and am famliar enough with them to suggest
that rethinking and regrouping is necessary. And that
process should include educators, parents, students,
and community nenbers as we struggle with the answers
to two basic questions: \Wiat do students really need
to know, and when do they really need to know it? In
reference to the "when" question, it nakes nore sense
to nove the sixth-grade benchmark to fifth grade.
Presently, si xt h- gr ade students are asked to
denonstrate proficiency relative to fifth-grade
standards in all three areas. Wat this neans is that
students then only have one and a half years, which is
seventh and part of eighth grade, to thoroughly
prepare for the eighth-grade benchmark. Additionally,
access to test data at the end of the fifth grade
would provide <clear evidence for the kind of
instructional strategies necessary at mddle school,
t hus ensuring a snoother, nore defined transition.

The reading standards <clearly articulate definite

transitions as students progress fromlearning to read
through reading to |earn. Students are asked to
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denonstrate basi c proficiency in conpr ehensi on,
sumari zation, analysis, [and] evaluation, which are

all  an application of the higher-order thinking
skills. Readi ng standards provide students the tools
needed to function as infornmed, literate, and creative
t hi nkers.

In the 16th century, Francis Bacon wote, "Reading
maketh a full man, conference a ready man, and witing
an exact man." Accordingly, witing standards provide

the framework for effective, exact conmunication.
Students absolutely should be able to denobnstrate
proficiency in the art of paragraph witing and skill

in the witing for a variety of audiences - business,
enpl oynent, observations, letters, essays, inquiry,
research, just to name a few. | believe that the

math, reading, and witing standards clearly define
essentially what students should know and be able to
do, and to ask students to denonstrate proficiency is
fair and right.

Nunmber 2246
M5. TRUMAN conti nued, stating:

In the Mat-Su School District we are working to ensure
program deliver includes standards assessnent and
i nstruction. This process involves realignnment of
curricula to reflect standards-based, assessnent -
driven delivery - a netaphorical weeding and watering.

As | see it, the dilemma for teachers is not in
st andar ds- based i nstruction. And this is ny response
to the wubiquitous outcry: "If you haven't been

teaching standards for all these years, what have you
been doi ng?" Teachers have been teaching to standards
since tinme began, but assessnent has been different.
Assessing performance standards precludes performance
assessnment; it's the assessnments that drive the
instruction, ultimately ensuring |earning proficiency.
At the sanme time, while students nmay be neeting

st andar ds t hr ough i nstruction, t hey are not
necessarily guaranteed proficiency sinply because they
are not practiced in performance assessnent. Bot h
teachers and students need to get up to speed. | f

fol ks don't know about assessnent, it's inpossible to
begin to tal k about intervention and el aborati on.
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In ny classroom and in sonme pockets across the

district in the state, | am integrating curriculum
nore thoroughly and conprehensively. When t hi nki ng
about intervention and elaboration, | don't think
nore, | think different. My students have been
t hrough eight years of school. |If they don't have the
skills, they don't need nore of the sane. If they do
have the skills, they don't need nore of the sane.
[When] integrating the curriculum ... the integration
has to include humanities, which is art, and history,
and sci ence, and mat h, and t echnol ogy, and
enpl oyabi lity, and assets. C Integrating the
curriculum creates an environnent of discovery and
maki ng connecti ons, and provides that aut henti c

experience. My nost conpelling fear about standards-
based instruction and assessnent is that intervention
will limt student participation in the sciences and
arts.

Al aska is geographically rich and culturally diverse.
Way not recreate informational |andscapes for students
as beautiful, exciting, and full of wonder as our
state through the arts and science? That's where
students discover the wonder and the |earning begins,
and the |earning changes, and the |earning continues.
O her happenings in ny classroom and across the state
and across the district, are community-based and nore

parent-involved activities. An  exanple of a
communi ty-based activity that begins in ny classroom
is a weekly radio show. They [students] wite the

copy and they talk about our school and they talk
about their issues and they tal k about our conmunity.
That' s aut hentic assessnent.

TAPE 01-16, SIDE B

M5. TRUMAN continued [begins m d-speech because of tape change]:

provi de students wth authentic experiences to
validate the inportance and usefulness of their

| ear ni ng. And in addition, all teachers should work
Wi th students on test-taking strategies - the "how' of
the assessnents. Finally, across the buildings and

districts and state, professional conversations and
devel opnent are taking place as we strive to inprove
st udent - assessnent instruction through data-driven
instructional audits. How do we know our prograns are
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successful? | have been personally involved in this
process as a quality school consultant and have worked
with the districts throughout the state as well as in
my own building with teachers and working on the
st andar ds- based instructi on and assessnent.

Looki ng ahead four years from now, | would expect ny
classroom will actually look nuch the same, except
t hat I expect to be nore practiced and nore
intentional with gathering and using data. | expect
that this wll be the case across classroons and
districts and across the state. At the district |eve
| expect we will have developed a variety of neasures
to check students' progress toward state as well as
district standards. In addition, the district wll
have well-developed early intervention strategies to
ensure al | student s’ success in denonstrating
proficiency in neeting standards.

Having said this, however, | nust point out the
fol | ow ng: Fifteen years ago, PTR (pupil teacher
ration) at Palnmer Junior Mddle School was 15 to 1 -
class sizes were optinmal. Today, because of cutbacks

due to budget cuts, the average nunber of students in
ny classes has doubled. This is unacceptable. Thi nk

about what is being asked of ne as well of other
teachers across the state: quality instruction
quality writing i nstruction. C It's humanl y

i npossible to assess 120 essays a week and to provide
i ndi vidual feedback; yet the bar <continues to be
rai sed. And what are the ramfications? During ny
tenure at the Mat-Su | have enjoyed the conpany of
five di fferent princi pal s and seven di fferent
superi nt endent s.

Nunber 2267
M5. TRUMAN conti nued, stating:

| mght also nention our textbooks - which there are
not enough for every student - are 12 years old
because there's no noney to buy new ones. Per haps
literature is tineless, but textbooks are not. Thi nk
about what you're asking, and think about to what
| ength you are willing to support the response. | had
a professor once tell ne, "Don't worry so nuch about
the answers, just enjoy the questions.” ... | have
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sone questions for you to enjoy. ... How do benchmarks
[and] the high school qualifying exam correlate with
the California Achievenment Test? They are different
kinds of test: one's perfornmance, one's norm
ref er enced. And what are the inplications? In what
ways do parent-teacher ratio and student attendance
i nfl uence success? What's the level of parental
i nvol venent? \What about the community? Instructiona
materials, are they adequate? Are they current? Do
t hey neet the standards?

M5. TRUMAN conti nued, asking:

Does professional devel opnent reflect community and
educational needs at the grassroots |evel? Are
"drive-by" in-services a thing of the past? Does
instructional delivery enbrace integrated curricula?
VWhat about higher ed [education]? Are they on the
sane page? Teacher training, pre-service, continuing

ed, do t hese services refl ect st andar ds- based
assessnment instructions? ... How many teachers are
seeking National Board Certification - a process that

is representative of the wultimate in professional
devel opnment? And by the same token, are teachers who

have earned Nati onal Board Certification being
rewarded and/or recognized as experts in the field?
C Do assessnments take into account individua
di fferences? And  what about intervention and
el aboration? \Wat about the kids who pass the first
time? And the final question: to delay or not to
del ay?

Nunber 2128

M5. Truman concl uded by stating:

And mght | just suggest ... if we allow for
i ndi vidual differences in the classroom why not allow
for individual differences for the districts across
the state and let the districts decide, through
witing an educational reform plan, taking a |ook at
what's happening in their district, and let them
decide when it's appropriate - 2004, 2006 - for the
Hi gh School Qualifying Examto begin to count.

Nunber 2142
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REPRESENTATI VE STEVENS renmarked that it sounds as if M. Trunman
is not entirely satisfied with the exit exam He asked her to
comment on the content of the test.

M5. TRUMAN responded that her dissatisfaction is not so much
wth the examitself but with the limtations of the exam She
stated that she would hate to see kids who have not passed tenth
grade be funneled into an intervention track, where they would
not have the experience of the arts and the sciences. She added
that she would strongly suggest that performance standards be
taught primarily through integrated curricul a.

Number 1945

DAVE REES, |mmediate Past President, Al aska Business Education
Council (ABEC), cane forth and explained that ABEC started in
1998 and that sone of the nenbers on the board where nenbers of
the original Alaska's Youth Ready for Wrk group. He said in
1989 that group of enployers met with a nunber of educators
across the state representing about 60 percent of Al aska's

enpl oynent . They began |ooking at what kinds of skills,
behaviors, and attitudes need to be developed within the schoo
system He remarked that ABEC s real focus has been
enployability of students - how to get the transition of

students into the world of work. He said the purpose for being
here is to respond to the question of what ABEC can do to assi st
in this case.

CHAIR BUNDE remarked that M. Kronberg, head of NEA [National
Educati on Association], had invited him to a conference wth
busi ness |eaders who expressed frustration that even though
their standards weren't very high, high school graduates weren't
able to neet them He asked what ABEC expects of soneone who
| eaves hi gh school

Nunmber 1765

THOVAS HAM LL, First Vice President, Al aska Busi ness Educati on
Council; Executive Director, School to Wrk, Chugach School
District, cane forth and st ated:

Since inception the ABEC has researched, eval uated,
awar ded, and pronoted best practices in education that
are found throughout our great state. ... From our
efforts we have discovered a strong correlation
between the presence of the followng system
conponent, which when found in an aligned system

HOUSE EDU COW TTEE -19- March 21, 2001



optimze results and, nost i nportantly, I nprove
student achi evenent.

MR. HAM LL spoke of shared visionary |eadership. He stated:

VR.

District |eadership provides direction, resources,
staff devel opnent and pr of essi onal devel opnent
opportunities; renoves barriers; pr onot es best
practices; aligns and coordinates all processes and
conponents to ensure an effective, efficient system
and staff that are accountable for results and student
achi evenent .

HAM LL listed performance-based quality standards

neasur es:

Strong foundation in basic skill, integrated and
applied at higher levels; clear, high devel opnental
expect ati ons and st andar ds for al | student s;
cont i nuous aut hentic assessnent and eval uati on;
progression through performance; accountability for
al | for per f or mance; an i nt egrated curricul um
including thematic wunits, critical thinking, problem
solving, and projects; application of |earning through
si mul ati ons, cont ext ual experi ences, wor k- based
| ear ni ng opportunities; and i ncl udi ng t he
enployability and SCANS (Secretary’ s Conmi ssion on
Achi eving Necessary Skills) skills. There needs to be
a character education piece; there needs to be
transition planning and practice; there needs to be
regul ar goal -setting and conti nuous i nprovenent
t hroughout the operations - all comng to fruition
wi th a nmeani ngful diplona.

The results: [ G aduates] prepared to pass the exit
exam and apply their |earning. [Individuals] fully
prepared and qualified to transition into their next
phase of training or enploynent, live and learn
i ndependent |y, and be a contributing nenber of
society. Al the individual needs of students need to
be net.

Number 1642

and

MR. HAM LL explained that |earning-centered education devel ops

t he

full potential of all students and pronotes active

and
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appl i ed | earning. He said lessons and units are nade rel evant
and neaningful to all learning; there need to be individual
| earning plans and career plans for each student. St udent
| earning profiles that find out which way each student |earns
best and nake them fully aware of those practices J[are
di scovered through such questions as]: \Wat are their I|earning
styles? What is their enotional intelligence? And what [are]
their val ues?

MR HAMLL stated that it is necessary to involve all aspects of
comunities, and for everybody to be accountable for the system
and the results of the system He said it is inportant to
formul ate comunity-learning partnerships that have input into
the curriculum and reinforce, regularly, the |learning and val ues
of the system He added that the prescriptive prevention is
acconplished through engaging students and building strong
assets, strong community connections, resiliency skills, and
relationships with significant adults.

Nunmber 1593

MR HAMLL stated that as far as staffing, the staff has to be
phi |l osophically aligned and participate regularly in staff and
pr of essi onal devel opnent. Teachers are professional |earning
facilitators and are responsible for the success of each
student; they should be conpensated accordingly. And, he said
the staff need to be conpetent, conpassionate, and life-Ilong
| ear ners.

MR. HAM LL concl uded by sayi ng:

W firmy believe that the aforenentioned conponents
in an aligned education system that is valued by all
st akehol ders w |l provide the best opportunity for al
youth to experience success. As we are establishing
clear standards for students we need to establish
cl ear standards of expectations for our students. We
also need to establish clear standards of excellence
for our districts.

CHAIR BUNDE asked M. Hamll to define for the commttee the
i ndi vi dual | earning plan.

MR HAMLL answered that each student [in the Chugach School
District] has a regular, ongoing individual |earning plan. I n
the classroons the nornings are spent on the basic skills and
the afternoons are spent on the thematic unit area applying
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those skills. If there are areas in which students are not
neeting the standards at the tine, an individual |earning plan
is created related to performance tasks as to how the student is
going to acconplish proficiency in those |evels.

CHAIR BUNDE stated that he was inpressed that children [in the
Chugach School District] are very thoroughly tested to find out
if they are visual Ilearners or auditory |earners. Thei r
individual learning plan, then, presents Ilessons in their
primarily | earning node.

REPRESENTATI VE PORTER asked if there is sone degree of career
pl anni ng or goal -setting.

MR. HAM LL responded that the Anchorage House Program which is
a residential program for students, teaches enployability
skills. The students then go out and practice those [skills] in
the work pl ace.

REPRESENTATI VE PORTER asked if those would just be the necessary
skills to work.

MR HAMLL answered that [they would first learn] the basic
transferable skills such as how to clarify and paraphrase in
front of a prospective enpl oyer.

Number 1423

MR. REES stated that the ABEC has been closely aligned with the
Chugach School District by lining up enployers wth the
students.

REPRESENTATI VE JOULE asked: "How | ong has Chugach gone through
this evolution to where you're really enjoying sonme of the
fruits of your efforts?"

MR. HAM LL responded that the Chugach School District began six
years ago.

REPRESENTATI VE JOULE asked if this is able to be done through
state funding or through grants.

MR. HAM LL answered that [the Chugach School District] brings in
about 60 percent additional funding, which is about $1.2 mllion
out si de the general fund.

Number 1346
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JOHN  HART, Tr easurer, Al aska Business Education Council;
Director, Professional Continuing Education Ofice, University
of Al aska Anchorage, cane forth and stated that nost of the work
he does is professional developnent for teachers. He stated
that in nost school districts students are held accountable for
the results of their experiences at the hands of the districts.
He remarked that it is necessary not to underestimate that the

systens will dramatically inpact the results that the students
see in their own | earning. Most schools and districts, he
said, are accredited by sonme sort of association. An

accreditation nerely says that the organization has net mninmm
st andar ds.

MR. HART stated that other districts around the United States
have sought to go beyond m nimum standards by |ooking for other

assessnents. Two [assessnents] that many use are the Ml colm
Bal dri dge Nati onal Quality Award «criteria and the 1SO
(I'nternational St andards  Organi zati on) standards that are
primarily used by manufacturing businesses. He explained the

hi story of the Mal col mBal dridge National Quality Award:

Back when we were coming out of the price controls

that were inposed, ... during the days of the N xon
White House, a group of people got together and they
said, "Well, Japan is eating our lunch econom cally.
But we do have some excellent organizations here in
the United States and in Japan.” And they went out
and they talked to these excellent organizations - the
nost successful businesses in the world - and they
said, "Wiat do you do? \What nakes you successful ?"
They did conpr ehensi ve studi es of al | t hese
busi nesses. They took the data back and synthesized
it. Behind the Baldridge Award and the criteria is
the assunption that if excellent conpanies have these
common practices, if we can sonehow el aborate these
practices ... and other conpanies and organizations
can use them and foll ow those practices, they will, by
definition, then inprove their operations. ... 1SO is
alittle bit different program that conpanies use that
want to do business in international markets. It's

simlar to the Baldridge in that it's an assessnent of
quality practices.

Nunber 1112

MR. HART continued, stating:
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Characteristics of t hese hi gh- per f or mance
organi zations J[are that] they have a set of core

val ues. Bal dridge will list 11 core values that the
organi zation holds dear. C Mal col m Bal dri dge
Nat i onal Awar d criteria IS an or gani zati ona
assessnent i nstrunent. - It assesses t hat
organi zation in seven nmmjor areas: | eader ship
strategic planning; student, stakeholder and narket
focus; information and analysis; faculty and staff
focus; and process nmanagenent. ... On a Baldridge
assessnent itself these are all "pointed". And those

things add up to 650 points. They put 450 points in
the results. So, for an organization to score well on
a Malcolm Baldridge criteria assessnent, 45 percent of
t hat assessment is on results.

MR. HART explained that the Brazosport |ndependent Schoo
District, in Texas, has had trenmendous success with this kind of
assessnent instrunent. He said this school district is a very
ethically and economcally diverse area. Ten years ago, on the
Texas exit exam Brazosport |ndependent School D strict had
about 20 percent of its mnority group passing the exam and
about 70 percent of the [Caucasian] students passing the exam
Today, there is over a 95 percent "pass" rate for every group.
He stated that a lot of this conmes out of work that Edward
Denming did. He noted that Edward Demm ng had said, "The People
are great; change the system"”

MR. HART stated that originally the Baldridge Award had one
criterion for performance excel |l ence, which covered al

or gani zati ons. In 1995, there was sonme thought that if this
wor ks for businesses, perhaps it can work for schools. In 1999,
[ Bal dridge] published criteria for schools. M. Hart said that
because the national award went so well, 42 states now have

state quality awards. He added that Florida, I|ndiana, and sone
other states are now aligning the school assessnent system with
the state quality award system

Nunmber 0764

CHAIR BUNDE asked if school districts in Al aska are using the
Bal dri dge system

MR. HART answered that he is aware of twod: Chugach and Mat- Su.
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CHAI R BUNDE asked if this is available to all school districts.
MR. HART sai d yes.

CHAI R BUNDE asked M. Hart if he knows why nore schools woul dn't
want to adopt the Bal dridge system

MR. HART responded that it requires to change the way "you"
t hi nk. It takes time, and teachers don't have tinme to plan,
organi ze, and work together to change the system

CHAI R BUNDE asked if an entire state has adopted this system

MR. HART answered that North Carolina leads the nation in terns
of an aligned system with the state. It works best if the
| egi sl ature, governor, school districts, school boar ds,
princi pals, teachers, and students are all together "on the sane
page." He remarked that around the country, alnbst every schoo
district has three goals: high student achievenent, safe
school s, and efficient operations.

Nunmber 0556

REPRESENTATI VE JOULE asked M. Ham Il if Chugach School District
is able to keep the turnover rate down and if the teachers are
being paid differently through the grants.

MR. HAM LL answered that the [Chugach School District] has kept
the turnover rate down conpared to the state rate. He said a
majority of the staff have been paid by "soft noney". He added
that there is a performance pay system in place, but that he
doesn't know if that is soft noney or not.

MR. REES remarked that the primary role of ABEC is to help
connect education and business, as well as to connect education

systens across the state with nodels that are working. |In order
to have changes in the education systens, there have to be
changes in the systenms that wll accompbdate the quality
appr oaches. In response to Chair Bunde's earlier question,

regarding what the expectations of the business conmunity are,
M. Rees stated that [ABEC] has not yet net the expectations
that were stated in 1989. The [ABEC] wants to first nmke sure
that students can apply the skills. He added that it is
inmportant to | ook at enployability skills.

Nunber 0237
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CHAIR BUNDE remarked, "W certainly want students that are

functionally literate, but ... we also don't want students who
are dunb-smart, that have a lot of answers but not very many
questions. ™ He asked M. Rees, M. Hamll, and M. Hart for

their definition of a "meani ngful diplonma."

MR. REES responded that when a job application conmes in now,
[ enpl oyers] don't know now what the high school diploma neans.
In order to do the job of pre-assessnent for enployability,
there needs to be a testing process.

MR HAMLL replied that his concept of a neaningful diploma
woul d be one that is valued by all the stakehol ders, such as the
exit exam the application piece, and the enployability skills.
He added that [there should be] a docunent that is a pictoria
representation as well as a narrative representation [simlar to
an individual portfolio].

MR. HART renmarked that he has two daughters; one just received
her diplom, and the other just took the high school exit exam
| ast year and will hopefully get a diploma in 2002. He stated
that he doesn't think there will be a great deal of difference
in the two dipl onas.

TAPE 01-17, SIDE A

MR. HART continued, stating that in order for a diploma to be
meani ngful it should represent concrete information about what
t hat student knows and is able to do.

Nunmber 0058

REPRESENTATI VE STEVENS shared a quotation he had heard, "It's
easier to change the course of history than change a history
course. "

REPRESENTATI VE JOULE remarked that he is famliar with the
school -to-work program and asked if there is any novenment for
wor k-t o- school

MR. REES responded yes. For exanple, the ABEC will be having a
contextual workshop for teachers from a variety of schools at

whi ch people fromthe industry will be working with the teachers
to see how they can add sone of the concepts of the workpl ace
into the actual curriculum Also, the ABEC is |ooking at

assisting in the provisions of both interns and externs.
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REPRESENTATI VE GUESS asked whether [those from the business
perspective] <care if ‘there are nodifications or different
assessnments for students with I EPs (individual |earning plans).

MR. REES answered that the ABEC |ooks at the portfolios as part
of the application process.

Number 0370

SONJA SCHM DT, 1998 Al aska Teacher of the Year, Denali Borough
School District, canme forth and st at ed:

Teachers have always used assessnents; teachers have
al ways used a standard of neasurenment for good
instruction in the classroom But the difference is
the change that we're meking now, from past practice

to a standards-based program ... A teacher is now
addressing what students can do, rather than the
speci fic know edge of content. We're | ooking at how

students can denonstrate what they know versus
i sol ated know edge.

M5. SCHM DT outlined sone areas that are critical to her in the
cl assroom and the way teachers teach. She said:

One is the school district curriculum guide. And in
order to nove to a standards-based program the
curriculum guides for the district need to reflect the
st andar ds. There are inplications there; those need
to be updated and changed. Instructional materials

are the framework from which teachers work. Al |
teachers use textbooks and supplenent to one extent or
another, and nost textbooks in a standards-based
program need to be aligned to our standards. There
are national standards that textbooks need to address.
.. W need to align our textbooks to our state
standards, to our district performance standards, and
t he textbook industry needs to catch up as well.

Currently, teachers assess our students and reeval uate

them on the content that we have taught. St udent s
will be assessed in a standards-based program on what
they denonstrate. That assessnent piece, as a

cl assroom teacher, has probably the biggest inpact.

You' re asking the question, "Wat can a student do
to denonstrate [that] they have net these performance
st andar ds?" It's not always a sinple test.
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Col l ections and bodies of work are needed to determ ne
that a child really has nmet a [criterion] or a
st andar d. The process of change is conplex for a
cl assroom teacher at that |evel.

The comuni cation aspect: W rely on a system of
parent conferences, report cards; conmunication 1is
based on nostly whether students have conpl eted work.
Those who argue on the high school |evel about the
outdated Carnegie units will say it's based on seat
time. ... But our reporting system for students has,
in the past, been conpletion of a course [and] course
content material. W assess reading, witing, and
math, ... but it tends to be in the course. In a
st andar ds- based [system this comunication piece is a
really inportant part that has to change; that's the
reporting process.

Number 0718
M5. SCHM DT conti nued, stating:

Currently, in a typical class of 30 students, students
who have not denonstrated that they have nastered a
content do get review and re-teaching. But the
practice generally is that teachers nbve on in
instruction if the majority of the students have the

mat eri al . In a standards-based program that's not
going to be what you see, because the standards are
going to reflect what the students have | earned. So
students w | receive renediation until they're
proficient in the standards. ... The goal, then, is
that students will be successful, not just based on

what the rest of the class has done.

Prof essi onal devel opnent is the |ast aspect that

needs to be changed. ... The past practice has been
that teachers participate in professional devel opnent
in order to inprove their teaching. ... Teachers in a
st andar ds- based are goi ng to participate in
pr of essi onal devel opnent to i nprove st udent
performance. ... The inplications of all this ... [is
that] nost of the changes are done by classroom
t eachers. The curriculum guides that need to be
witten are not generally witten by professional
curriculum witers, except in larger districts. ... M

nessage is: Wen you ask about standards, this is the
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nodel that we're noving to, and it takes cooperation
and patience, and it takes a | ot of work.

Number 0934

CHAI R BUNDE asked Ms. Schmidt if it is her opinion that the nove
is worth doing.

M5. SCHM DT answer ed absol utely.

CHAI R BUNDE asked what Ms. Schmdt thinks a neaningful diploma
is. He also asked how her eighth-grade students are reacting to
the notion that they will have to denonstrate know edge in tenth
gr ade.

M5. SCHMDT replied that this year, in the mddle school,
i ndi vi dual | earning plans have been inplenmented and students are
becomi ng proficient in tal king about standards that they need to
neet . [ The eighth-graders] are well versed because they have
benchmarks to neet. As far as their acceptance that they need
to pass a high school equivalency exam she remarked that she
thinks they are at a "point of not believing that what they do

today affects them in two weeks.™ She stated that at the
current high school level, the district is happy wth the
students' success rate. She said, "I know the individuals who

haven't passed. And they're the ones that ny heart pulls for

These are not students with IEPs; they are students who
expected to graduate from high school. They had no reason to
believe they wouldn't."

Nunber 1149

REPRESENTATI VE STEVENS asked Ms. Schm dt what she thinks needs
to be done in her school, with her colleagues, and with incom ng
teachers in order to bring [the students] up to speed.

M5. SCHM DT answered that teacher-training prograns need to
start training teachers how to teach in a standards-based
program She added that her district spends quite a bit of tine
on professional devel opnent . She said these kinds of
transitions are easier for sone people to nmake than others, and
exanpl es of success are the best denonstration for professiona
devel opnent .

REPRESENTATI VE JOULE asked, for thought, how students from the

rural areas, where there is not a lot of econom c stinulation,
recogni ze the value of the high school diplona.
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[HB 94 was hel d over.]
ADJ OQURNVENT
There being no further business before the commttee, the House

Special Committee on Education neeting was adjourned at 10:03
a.m
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