Parents as Teachers

Parents as Teachers: An Evidence-Based Home Visiting Program
A range of research studies conducted and supported through state governments, independent school districts, private
foundations, universities and research organizations, demonstrate that Parents as Teachers makes a real difference in

the lives of parents and their children.

Research Highlights
4 Independent Randomized Controlled Trials (RCT)
6 published reports; 5 of them peer-reviewed

Length of participation in PAT was a significant predictor of children’s third grade achievement.

“...the PAT program improved parenting practices in ways that promote both school readiness and subsequent academic
achievement.” (p.116).

From: Zigler, E., Pfannenstiel, J.C., & Seitz, V. (2008). The Parents as Teachers program and school success: A replication
and extension. Journal of Primary Prevention, 29, 103-120.

PAT parents were more involved in children's school activities and engaged their children more in home learning
activities, especially literacy-related activities.

“...children of parents involved in a PAT program should enter school with ‘stronger’ readiness skills than their non-PAT

peers.”
From: Albritton, S., Klotz, J., & Roberson, T. (2004) The effects of participating in a Parents as Teachers program on parental

involvement in the learning process at school and in the home. E-Journal of Teaching and Learning in Diverse Settings, 1(2),
108-208. http://www.subr.edu/coeducation/ejournal/AIbritton%ZOeP/OZOal.Article.hth

PAT parents read to their children more often and were more likely to enroll them in preschool, both of which
increased school readiness.

“...the PAT program was highly effective in helping impoverished parents prepare their children to enter school. "(0.81)

From: Pfannenstiel, J.C., Seitz, V., & Zigler, E. (2002). Promoting school readiness: The role of the Parents as Teachers
program. NHSA Dialog: A Research-to-Practice Journal for the Early intervention Field, 6, 71-86.

More details about Parents as Teachers’ evidence-based research outcomes from across the U.S.:

Parents as Teachers Helps All Children Enter School Ready to Learn

* 7,710 public school children from a stratified random sample of Missouri districts and schools were examined at
kindergarten entry and at the end of third grade. Results showed that participation in Parents as Teachers,
together with preschool, not only positively impacts children's school readiness and school achievement scores,
but also narrows the achievement gap between children in poverty and those from non-poverty households. With
at least 2 years of Parents as Teachers combined with a year of preschool, 82% of poor children were ready for
school at kindergarten entry—a level identical to nonpoverty children with no Parents as Teachers or preschool.' A
reanalysis using a subset of the above data strongly confirmed these findings."

* Parents as Teachers children showed better school readiness at the start of kindergarten, higher reading and
math readiness at the end of kindergarten, higher kindergarten grades, and fewer remedial education placements

in first grade.”

*  Children in high poverty schools who participated in Parents as Teachers were equivalent to those of children at
low poverty schools with no preschool enrichment (Parents as Teachers or preschool). In addition, when children
attending high poverty schools participated in both Parents as Teachers and preschool, their scores were
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significantly higher than those of children in low poverty schools with no preschool enrichment (Parents as
Teachers or preschool).”

87% of Native American children served by Parents as Teachers through its Baby FACE program were ready for
preschool by age 3.

Parents as Teachers Supports Later School Achievement

The aforementioned 2007 study of 7,710 Missouri public school children also showed that iength of participation
in PAT was a significant predictor of children’s third grade achievement on the Missouri Assessment Program

Communication Arts test. *

PAT children scored significantly higher on standardized measures of reading and math at the end of first grade
than did comparison children. In addition, teachers rated PAT children’s achievement progress higher than control
group children’s progress in all areas.”

PAT children continued to perform better than non-PAT children on standardized tests of reading and math
achievement in second grade. Compared to non-PAT children, PAT children required half the rate of remedial and
special education placements in third grade.”

Parents as Teachers Prevents Child Abuse

The U.S. Advisory Board on Child Abuse and Negiect states, “home visiting and center-based programs with a
parental focus can help prevent child abuse and neglect. "* The Task Force on Community Preventive Servnces
recommends early childhood home visitation as an effective method for preventing child abuse and neglect.”

In a randomized trial, adolescent mothers who received case management and Parents as Teachers were
significantly less likely to be subjected to child abuse mvestlgatlons than control group mothers who received
neither case management nor Parents as Teachers.”

In another randomized trial, adolescent mothers in an urban community who participated in Parents as Teachers
scored lower on a child maltreatment precursor scale than mothers in the control group. These adolescent
mothers showed greater improvement in knowledge of discipline, showed more positive mvolvement with
children, and organized their home environment in a way more conducive to child development

Parents as Teachers families had fewer documented cases of abuse and neglect in comparison to the Missouri
state average.™

Parents as Teachers Increases Parental Involvement

Results of a multi-site randomized trial showed that for families with very low income, those who participated in
Parents as Teachers were more likely to read aloud 1o their child and to teli stories, say nursery rhymes, and sing

with their child.™

A significantly higher proportion of Parents as Teachers parents initiated contacts with teachers and took an
active role in their child’s schooling. For example, 63% of parents of Parents as Teachers children versus 37% of
parents of comparison children requested parent-teacher conferences.™

Parents as Teachers parents demonstrated high levels of school involvement, which they frequently initiated, and
supported their children’s learning in the home.™

Parents as Teachers parents read more to their children, use more techniques to support book/print concepts,
and have more children’s books in the home.™"

Parents as Teachers Improves Children’s Health and Development Outcomes

108

Annual health and developmental screenings is a core component of Parents as Teachers. Of the 200,000 plus
children screened in the most recent program year, 13% were identified with possible health/developmental
delays and were referred on for additional follow up services. 70% of those referred received follow-up

services.™"

Children participating in Parents as Teachers were much more likely to be fully immunized for their given age, and
were less likely to be treated for an injury in the previous year.”

At age 3, Parents as Teachers children performed significantly above national norms on a measure of school-
related achievement, despite the fact that the sample was over-represented on all traditional characteristics of
risk. More than one-half of the children with observed developmental delays overcame these delays by age 3.
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-PAT Alaska

A Special Feature with Information on Parents
as Teachers (PAT) Involvement and Early
hood Development

As a research-based parent education and family support
program developed over 20 years ago, evaluation has been , - &
integral to the success of the Parents as Teachers program |y p - VN
since its inception. The first evaluation of PAT was funded k e
through a contract from the Missouri Department of Ele-
mentary and Secondary Education. Subsequent studies have been supported by the State
of Missouri and other states, independent school districts, and private foundations. A
few studies have been carried out by individual researchers. Overall, evaluations of PAT

show these general outcomes for families:
OUTCOME: PAT Parents are more in volved in their children’s schooling.

PAT parents demonstrated high levels of school involvement, which they frequently
itiated, and supported their children’s learning at home. 95% of PAT parents attended
special events at their schools, nearly 67% worked as volunteers in the school or class-
room monthly, 75% participated in PTA and PTO meeting, and 67% communicated
with their child’s teachers by phone on average 4 times a year. Most parents (85%) initi-
ated a contact with the school or teacher. 75% of parents always assisted with home ac-
tivities related to school work.

Phannenstiel, J. Lambson, T. and Yamell, V. The Parents as Teachers Program.: Longitudinal follow-up to the second
wave study. Overland Park, KS: Research and Training Associates, 1996,

o

Participating parents were more likely to regard their school as responsive to their
child’s needs than were parents of comparison group children. 53% of PAT parents
rated their district as “very responsive”, versus 29% of comparison group parents.

Pfannenstiel, J. and Seltzer. D. Evaluation Report: New Parents as Teachers Project Overland Park, KS. Research and
Training Associates, 1985; Phannenstiel, J., and Seltzer, D. New Parents as Teachers: Evaluation of an Early Parent

Education Program. Early Childhood Research Quarterly, 4, 1-18, 1989,

A significantly higher proportion of PAT parents initiated contact with teachers and
took an active role in their child’s schooling. For example, 637 of parents of PAT chil-
dren versus 37% of parents of comparison children requested parent-teacher confer-

€Nnces.
Pfannenstiel, J. New Parents as Teachers Pr
Assoctates, 1989

eet: A Follow-Up Investigation. Overland Park, KS: Rescarch & Training

More PAT parents attended parent conferences than parents in the comparison group.

wof parents of PAT kindergarmers “always” attended,
("):Br:wn\ T Gamett DM and Provior KO0, Impacr of she Parents as Toachers Proviam Canon ¢ ity OO Frenent
County s School Year 17952000 Center tor Human by estment Fedioy Graiate Schocd of Publie Al | N ey of
Codorado at Denver

Parents as Teachers

A fun, early learning program

for soon-to-be parents and

parents with children up to
five years of age.

Research Shows:

PATechildren outscored their
peers on measures of school
readiness and later school
achievement.

PAT children were more ad-
vanced than other 3 year-olds
in language and social develop-
ment , problem-solving, and
other intellectual skills.

PAT children performed better
than non-PAT children in ele-
mentary school.

PAT parents took a more active
role in special education; lower
incidence of abuse and neglect.

@

What We Do:

Personalized home visits with
a certified Parent Educator,
trained in child development,
who is eager to help give their
children the best beginning,

Family Play Times where
families can learn new things
about children parenting and
share experiences with other
parents,

Regular Developmental
Screenings to ensure children's
development is on track and to
detect possible delays.

A Resource Network that can
help parents find services in
their community. if needed,
that are beyond what PAT ca

P provide.

How to Contact Us:
# Melissa Pickle- PAT Alaska
State Coordinator at
mpicklew ruralcap.com or (907
| 865-7345 ®
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OUTCOME: PAT par-
ents engage in more
language- and liter-
acy-promoting behav-
jors with their chil-
dren.

PAT is as effective for
the lowest-income fami-
lies as for those with
more moderate incomes.
Of particular note were
the positive effects on
parenting behavior and
the impacts made on lan-
guage-and literacy-
promoting behaviors for families with very low income. In
families with very low income, those who participated in
PAT were more likely to read aloud to their child and tell
stories, say nursery rhymes, and sing with their child.

Wagner, M. and Spiker, D. Multisite Parents as Teacher Evaluation: Experience
and Outcomes for Children and Families, 2001 www.sri.com policy cehs early:

pat.html

PAT parents engaged in a wide variety of activities that
supported learning in the home. Over 75% of PAT parents
reported taking their child to the library regularly, model-
ing enjoyment of reading and writing several times a
week, and giving children the opportunities to purchase or
receive books several times a month.

Phannenstiel, J., Lambson, T. and Yamell, V. The Parents as Teachers Program:
Longitudinal follow-up to the second wave study. Overland Park, KS: Research

& Training Associates 1996.

OUTCOME: PAT parents are more knowledgeable
about child-rearing practices and child develop-
ment.

Parents who received the neuroscience infused Born to
Learn curriculum showed improvements in parent knowl-
edge (general development and neuroscience knowledge),
parenting behavior, and parenting attitudes.

McGilly, K. (20003 Chicago Bom to Learn Neuroscience Project: Final Report

to Robert R, McCormick Tribune Foundation. St. Louise, MO« Parents as Teach-

ers National Center. Inc.

959, of parents rate PAT as “very special” and over 85%
report that they learned to more effectively interact with
their child, understand child development more, and spend
more time with their children.

Research and Training Associates (20025 BIA Family and Child Education
Program: 2601 Report.

OUTCOME: PAT children score higher on kinder-
garten readiness tests and on standardized
measures of reading, math and language in first,
through fourth grades.

PAT children scored significantly higher on standardized
measures of reading and math at the end of first grade than
did comparison children. Teachers rated PAT children’s
achievement progress higher than control group children’s
progress in all areas.

Phannenstiel, J. New Parents as Teachers Project: A Follow-Up Investigation.
Overland Park, KS: Research & Training Associates, 1989.
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PAT children were
rated by their teachers ¥
as performing at high
levels of proficiency
in all areas assessed.
When compared to
their grade-level
peers, 91% of PAT

children were rated
by their teachers as equal to or better than average. Overall,

the relative level of achievement children demonstrated at
age three on completion of the PAT program was main-
tained at the end of the first/second grade.

Phannenstiel, J. , Lambson, T. and Yarnell, V. The Parents as Teachers Program:
Longitudinal follow-up to the second-wave study. Overland Park, KS: Research

and Training Associates, 1996.

Third graders who had received PAT services with screen-
ing services from birth to age three scored significantly
higher on standardized measures of achievement than their
non-participating counterparts. PAT children had a national
percentile rank of 81, while non-participating students rank
of 63 on the Stanford Achievemnent Test. PAT graduates
were less likely to receive remedial reading assistance or to
be held back a grade in school. In fourth grade, PAT gradu-
ates still scored significantly higher overall and on all Stan-
ford Achievement subtests (reading, math, language, sci-
ence social studies) than did non-PAT fourth graders.

Coates, D. Early childhood evaluation. Missouri: A Report to the Parkway Board
of Education, 1994, Coates, D. Memo on one-year update on Stanford scores of
students carty childhood evaluation study group: Parents As Teachers program
Jeads 10 clementary school success, Parkway Sehoot District news, Spring, 1997

Pre-kindergarten assessments showed that compared to
matched comparisons, PAT children had better language
skills and were twice as likely to be reading-ready by kin-
dergarten.

Draszen. S and Haust, M Ruaising reading readiness in low ancome children by
parent cducation Paper presented at the annual meeting of Amercan Pavchalogi-

cal Association, August 1993 ‘
s
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PAT children showed better school readiness at the start of

kindergarten, higher reading and math readiness at the end
of kindergarten, higher kindergarten grades, and fewer
remedial education placements in first grade. PAT chil-
dren continued to perform better than non-PAT children
on standardized tests of reading and math achievement in
second grade. Compared to non-PAT children, PAT chil-
dren required half the rate of remedial and special educa-
tion replacements in third grade.

Drazen, S and Haust, M. The effects of the Parents and Children Together
(PACT) Program on school achievement. Binghamton, NY: Community Re-
source Center, 1995. Drazen, S. and Haust, M. Lasting academic gains from an
early home visitation program. Paper presented at the annual meeting of the
American Psychological Association, August, 996,

% Upon entry to kinder-
: garten, PAT children

scored significantly

. higher than children

from the comparison

~ groups on measures of

. language and self-help/

social skills.

Coleman, M. Rowland, B. &
Hutchings, B. Parents as Teach-
ers: Policy implications for early school intervention, Paper presented at the
'97 annual meeting of the National Council on Family Relations, Crystai City,
A, November, 1997; Parents as Teachers: Kindergarten screening final report.
Rutherford County, VA: Rutherford County Schools, May 1998,

For all areas of development, teachers rated PAT children
higher, with 5 of 8 areas achieving statistical significance.
PAT children also had better attendance, with an average
0f 95%. 65% of the PAT third graders scored in the profi-
cient or advanced categories of the Colorado Student As-
sessment Program (CSAP) achievement test, as compared
to 54% of the comparison group. More than one-fourth of
the comparison group scored in the unsatisfactory range
on the CSAP, while only 3% of the PAT third graders
scored in this range.

O'Brien, T., Garnett, D M . and Practor, K. (2002, Impact of the Parents as
Teachers Program. Cafon City. COFremont Countyy School Year 1999-2000
Conrer for Human Ins osimeny Policy. Gradiate Schonl Puplic Affairs, Unnver
sitv of Colorado at Dens or,

Findings from a school readiness assessment project in-

volving 3,500 kindergartners in Missouri showed that Par-
cnts as Teachers achieves its goal of preparing children for
success in school. Among children whose care and educa-
1 were solely home-based. those whose families partici-

pated in PAT scored significantly higher on the School En-
try Profile. However, the highest performing children were
those who participated in PAT combined with pre-school.
center-based child care, or both.

Children from high-poverty schools scored above average
on all areas of development when they entered kindergarten
with a combination of PAT and any other pre-kindergarten
experience (preschool, center-based care, and/or home
bascd care).

Phannenstiel, J. School Entry Assessment Project: Report of Findings, 1999, For

the full School Entry Assessment Project report, go to htp:.” WWw.patnc.org
resean:hevuluation.asp#bcyond

A recently published Journal article reports that parent par-
ticipation in PAT has important effects on children’s school
rediness and that PAT s “highly effective in helping im-
poverished parents prepare their children to enter school.”
The most powerful finding that emerged from the study
was that the school readiness scores of children in high
poverty schools with no pre-school enrichment (PAT or
preschool). In addition, when children attending high pov-
erty schools participated in both PAT and preschool, their
Scores were significantly higher than those of children in
low poverty schools with no preschool enrichment (PAT or
preschool).

Phannenstiel, J C., Seitz, V., & Zigler, E. (2002) Promoting schoo! readiness. The
role of Parents as Teachers Program. NHSA Dialog: A Research-to-Practice Jour-
nal for the Early Intervention Field, 6, 71-86.

Conclusion

In sum, PAT has a long history of evaluation research
that reflects positive outcomes for families and young
children.

——



How does PAT
meet the definition
of scientifically
based research?

method have been replicated, and generalizable, meet rigorous stand
Research on brain development confirms the critical nature of the ea
Washington University School of Medicine in St. Louise, Parents as
to Learn curriculum to translate the latest neurosci
documented by scientific references.

orn to Learn curricula and training
Bas
that

Parents as Teachers B
fied as the essential components of school readiness.
cation, the National Education Goals Panel identified five areas
ures of school readiness, the Panel determine
tional development, approaches to learning, languag
Learn curricula and training are designed to suppo
tent that address each of these research-based school read

mium on the kinds
of parents in orchestrat

Parents as Teachers places a pre
posed and affirms the crucial role
architects of their children’s development. Reliable research indic
lives and that the more extensive the parent involvement in their ¢
ment. The Parents as Teachers model is designe

d to enhance parents

NCLB empowers parents to get
involved in their child’s educa-
tion. PAT engages parents in
their child’s development and
education from the earliest
years and increases parental
involvement.

NCLB requires stronger ac-
countability for resuits. PAT has
proven effective In increasing a child’

_based research. PAT c
ent and neurosc

NCLB stresses using scientific
research in the area of child developm

eonte et an s Epdate sy provsded by D kaien Guakin, Bowen boand Quaiy g

ence and child development is woven t

d, include physical well
¢ development, and cognition and general knowledge. The Born to

rt the development of the whole chil
iness dimensions.

Parents as Teachers Born
to Learn curricula content
is based on reliable and
current research in the ar-
eas of child development
and neuroscience. The in-
formation shared with parents is
not anecdotal information, but
content based on the key char-
acteristics of reliable research
(studies that use the scientific
ards of peer review, and have converging results).
rly years. In collaboration with neuroscientists from
Teachers National Center, Inc. developed the Born
hroughout the curriculum and is

address what reliable research has identi-
ed on research in child development and early edu-

play key roles in children's success in school. Meas-
-being and motor development, social and emo-

d and include visit plans and con-

of experiences to which young children are ex-

ing those experiences. Parents are the principle

ates the important role of parents in young children’s
hildren’s education, the higher the student achieve-

* involvement in their children’s education.

How does PAT
fit with the No
Child Left Be-
hind Act?

s school readiness and later school success.

urricula are based on reliable and current

ience.
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Recommendations

The Alaska Governor’s Summit on Early Learning brought together over 150 Alaskans
from a wide variety of sectors across the state to develop recommendations for
Governor Sarah Palin’s early learning policy agenda. Participants were asked to address

these goals:

Goal A All children, especially those most in need, have access to early literacy and
learning opportunities in their home or in out-of-home settings;

Goal B These services are coordinated; and

Goal C  Parents, grandparents, and extended family are engaged in young
children’s learning with needed support, resources, and incentives.

After hearing from national speakers on early learning and economic development, brain
research and early learning, and early learning public policy, and from Alaskan leaders,
participants broke into small groups. Participants discussed how to create a System
Infrastructure for early learning in Alaska and how to provide early learning
opportunities to children In the Home and to children in Programs Outside the Home.
Their top recommendations include the following:

¢ Implement a voluntary Quality Rating and Improvement System (QRIS)
which is a method to assess, improve, and communicate the level of quality in
early care and education settings (addresses all three goals, and is a priority in the
areas of both “System Infrastructure” and “Programs Outside the Home”)

* Conduct a comprehensive public engagement campaign to inform parents,
cxtended families, community members, and business about the economic and
social “return on investment” in the earl Yy years and what they can do to support
carly learning (addresses Goal C, and is a priority in the area of “In the Home”)

* Increase funding for Head Start to enable more low-income children to
participate (addresses Goal A, and is a priority in the arca of “Programs Outside
the Home™)

* Increase the child care assistance reimbursement rates (addresses Goal A, and
is a priority in the area of “Programs Outside the Home”)
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e Increase the eligibility guidelines for child care assistance so more families can
participate in the workforce (addresses Goal A, and is a priority in the area of
“Programs Outside the Home™)

Other Recommendations

System Infrastructure

e Provide sustainable state resources to support early learning (examples are an
early learning endowment, a formula for funding, trust fund, or savings account)

e Develop a public-private entity to oversee and coordinate early learning
activities (examples are the Denali Commission, cabinet level structure, new
department, or single coordinating office with multiple departmental linkages)

e Develop community-level database & coordinated system to identify services
and organizations that provide early learning services across Alaska

e Conduct community needs assessments to develop system of support for
families and children (multi-agency system and strong community buy-in)

In the Home

e Encourage employer flexibility and financial assistance for parents of young
children, (examples are tax credits, paid parental leave, parenting resources,
flexible schedules, and other family-friendly policies)

e Provide all parents with access to home-based education and support
(examples are expansion of home visiting, parenting classes, and financial

supports)

* Develop culturally relevant materials (listening to groups, using technology,
have incentives and mechanisms to share, template to produce own materials)

Programs Qutside the Home

e Create a statewide professional development plan that ensures there are
adequate supports to build an early care and education workforce (examples are
wage incentive programs and financial supports for education and training)

¢ Create a liability insurance pool for child care centers and a health insurance
pool for child care workers, with financial support

e Provide incentives to businesses to support the creation and maintenance of
quality carly care and education programs

supported By £ ERIPICINING?
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1 ‘0o many ot our children are talling in school. The problem begins before age 6.
As a result, almost half of Alaska children begin school unprepared to read or

learn. They are set up for failure.

Common sense and science tell us we can do much better in preparing young
children to be ready to read and ready to learn. It is a societal imperative and
our obligation as Alaska’s stewards to give our children the opportunity to
succeed. Nothing else we do will have a more positive impact on Alaska’s

cconomic and social health,

The Alaska Ready to Read, Ready to Learn Task Force has charted a course for
success in chis report. During deliberations, the 27 members learned:

* Almost half of Alaska children enter school unprepared to read or learn.
This is not the child’s failure, Socicty ~ parents, educators, politicians and
professionals — must accept responsibility.

« Scientific rescarch shows critical brain development occurs between birth
and age 6. Children are born ready, willing and able to learn.

Investments in carly childhood litcracy and learning pay dividends many
times over. Children will be more successful in school, be less likely to get
into trouble, grow into more productive adults, and contribute o the
common good of society. The bottom line: Every dollar invested in quality
carly learning programs will return 87 to $17.

* Alaska fags far behind most states in addressing carly childhood literacy and

lcarning issucs.

The Task Force - business, CIvic, nonprofit, philanthropic, education and
government leaders — met from November 2005 through the summer of 2006. In
developing their recommendations, Task Force members were advised by Alaska and
national experts in carly childhood education.
The recommendations Lav che foundation for success, There s much work to do and

1 role tor evervone,



The Task Foree has recommendations in three arcas: In the Home, Out of the Home
in Child Care & Earhy Education Programs, and Looking Ahead. The tirst two focus
on children from birth to age 6 in their environments. The third focuses on long-
term sustainabilivy of the investment in Alaska’s voung children.

U Three recommendations increase carly literacy skills, family liceracy skills, carly learn-
ing skills and parenting skills for all populations in Alaska:

Increase the engagement of parents, grandparents and extended family in
their ¢child’s learning by providing resources and incentives.

. Develop and increase access to quality, culturally engaging

reading materials.

! . Increase proven, family centered literacy programs by partnering with

other organizations.

§
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! Four recommendations increase access to voluntary, atfordable and quality carly care
and education:
Distribute Alaska’s Early Learning Guidelines (ELGs) in family
triendly formats.

Implement a quality rating system QRS to help parents evaluate child
care and carly learning programs and to guide program improvement.

Increase the professional development opportunities and qualifications tor
carly childhood educators and provide appropriate compensation.

Develop a statewide svstem of voluntary and affordable carly

childhood ¢ducation.

»

“If vou want to work on the cove problem, it’s early school litevacy.

- James Barksdale, tormer CEO of Netscape



Four recommendations establish 4 sustainable carly childhood literacy and lcarning

svstem with accountability for outcomes:

Create a commission, council, public-private consortium or other entity

to implement Task Foree recommendations.
Bavddop winaltioyear work plan tor mplementing recommendations.

Educare Alaskans about the social imperative ot preparing children from
birth to age 6 to be ready to read and learn,

Ensure furure funding from private, nonprofit, toundation and

government sources.

These recommendations chare a course for the future. It is the responsibility of all
Alaskans to prepare Alaska’s young children to be ready to read and ready to learn.

,}:‘ .
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“A failure establishes only this, that our determination to succeed

was not strong enough.”
= Christian Nevell Bovee, 19+ century author



- “If you look critically at the failurve in our educational system,
you must conclude that the child’s failure and the school’s failuve
are lavgely detevmined befove the child enters the educational

system at age 6.7
' - Irving Harris, former CEQ, Procter & Gamble
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tar more likely to fail in

school and become a burden on society. Declining pre-kindergarten trends contribute
to Alaska’s low scores on standardized third-grade tests, poor performance on the
High School Graduation Qualification Exams and an unacceptably high dropout rate.
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Concerned Alaskans met in August 2004 and May 2005 to discuss carly childhood
literacy and learning. At the May 2005 meeting, Gov. Frank Murkowski embraced the
importance of the initiative and supported formation of a grassroots task force.
Twenty-seven statewide leaders were assembled to dratt a blueprint identifying what
Alaskans could and should do to improve school readiness in voung children. This
report is their response. During the past seven months, the Ready to Read, Ready to
Learn Task Force has immersed ieselt in this foundational issuce. It has sought advice
trom national and Alaska experts, and has digested a large amount of data and
rescarch to develop a plan that will work in every communiry in the state. The plan

for success is contamed in this report,

Most Alaskans agree there’s a critical need to mvest in voung children. A report
commisstoned by the Svstem tor Early Education Descelopment  SEED | “Econainie
Linpact of Ly Educacion and Cold Cage Services i Alasiea, " found 87 percent of
Maskans surveved thoughe carly learning and child care were high prioritics higher
chan state tunding for road constructon, local zovernment or universiy education.,

Onh K 12 cducanon rated higher



Recent research demonstrares what parents and carly childhood cducators i e
Known for vears: A eritical period for brain development occurs between birth and
age 0. Parents who read, tell stories and have positive daily interactions with their
voung child promote the child’s brain development. Quality child care and carly
cducation do the same. Children gain the skills and contidence they need to suceeed
trom these positive carly experiences.
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Many factors contribute to this problem. Parents often don’t have the tools or
resources they need. Being an cffective parent takes skills often passed from generation
to gencration. Alaskans, a highly mobile and migrant population, are frequently
separated from this rich source of

Titte' Econone Effects of Ferry Frescnoni Pregram by Age 27 parcnting knowlcdgc. ThOSC \\’hO dt)
¥ G Pmgrm G T :
A SHELT  Fre G have access to extended family may
_m still struggle. An increasing need for
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families to earn multiple incomes

Akt

i3
places a premium on time, energy and
v Hoae m‘—m other prerequisites for effective
parenting. Also, quality carly care and
— [ education is not affordable for many
i parents. Investing time and money in

Source: Matianal lnsttute for Early Education Research }’()llllg ChﬂdI’Cﬂ can counter this
growing problem.
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This trend impaces cveryone, not just children and their familics, Credible long-term
studies such as the High /Scope Perry Preschool Project, the Carolina Abecedarian
Project and Chicago’s Child-Parent Centers (CPC) demonstrate children who are in
quality carly learning programs have higher literacy skills, increased graduation rates
and better attitudes toward school.
These children also grow into adults who

siars Saved pe ‘ . L
A AL are less likely to commit crimes, or

Te Ecar e Retyr-
¥ L0

v caent Ol gee

require welfare assistance and who carn
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make them successtul in life. T'hey

represent Aaska’s furure as parents,

_;7 cmplovees, emplovers, citizens and leadars.
[tis imperative to increase the number ot

Ps TR G children arriving in kindergarten who are

ready ro read and fearn,

“Today a reader, tomorrow o leader,”

= Margaret Fuiler, tournalise



“What a child doesn’t receive, be can seldom later give.”
-P.D. James, novelist

© 1 ¢ cherish the memories ot stories told by our parenes or of the books they read
4 Y to us. Our child’s delight and excitement captivate us as we pass down those
stories and read some of the same books to them. These are precious moments of
learning shared between a parent and a child. As parents, we are our children’s first

and best teachers.

We intuitively know these interactions within the family are critical in preparing
children to read and learn. No technology or machine can replace this human process
passed from onc generation to the next. Some parents and families, however, need
help in meeting the challenges of raising
young children and fulfilling the role of first D e
teacher. It is in Alaska’s best interest to help. : ‘
Parcnts want their children to have a good
start in life. Most parents are aware children
learn from birth. What they may not know is
how much the brain and litelong learning
capabilitics develop in the first six years.
Research shows brain connections grow

L]

dramnucall'y from birth to age 6. Children SYNAPTIC DENSITY. Synapses are ereated with
need quality carly literacy and learning astorushing speed in the first years of ife. The more
i . N - his on positive learning experiences children have, the
environments dut g this period, mare connechons between brain cells will be made

This increases their abiity to learn.
Drawing by H T. Chugam

[nercase the engagement of parents, grandparents and extended family in
their chuld™s learning by providing resources and incentives.

Develop and increase access to quality, culturally engaging

reading materials,

Increase proven, family centered liceracy programs by partnering with

other organizations,



available to all parents. This should

Quality information about parenting should be
aries, web sites, wellness VISits with

be provided through parent resource centers, libr
health care providers and other community sources, One example is the Ready To

Learn Serviee provided by RARM-TV, which offers educational television, outreach
Lhese books help tamilies build a home library.

to parents and free chiidren’s books.
and services, could be used to encourage

Incentives, including vouchers for goods
parents and family members to seek these resourees.

Access to reading
materials is an essential
ingredient for carly
literacy and learning
development. Many
Alaska communities,
particularly those in
remote or rural arcas,
don’t have bookstores
or libraries with
adequate collections.
This limits available
reading materials
tor families.

In both Alaska’s rural
and urban communities, there are few children’s books that reflect the state’s diverse

cultures and life. Rescarch shows young children learn best when books are relevant
to their lives. It is important more reading materials be written and published that
speak to the families of today’s voung children in Alaska,

Familv centered literacy programs build liceracy skills of parenes and children.,
There are manv such programs across Alaska: more are in use nationwide. The
Task Force recommends selection of programs and approaches that can be shown
to work best in Alaska settings. They can be made available statewide by

partnering with existing organizations.



- Parcns and extended famuilies are actively engaged in developmg therr
! children’s literacy and learning skills.

- All homes and community and school libraries have and share abundant,
quality and culeurally engaging reading materials for young children.

= Rescarch-based family literacy programs are available in all communitics
and are affordable tor those who want to use them.

{ > Community leaders and community organizations join to support and
i promote tamily literacy.

< Alaskans know what literacy and learning skills are necessary tor children
i to enter school ready to read and ready to learn.

“No skill is move crucial to the future of a child, or to a democratic
and prospevous society, than litevacy.”
- Los Angeles Times, *A Child Liceracy Initiative tor the
Greater Los Angeles Area”



“Tlove to see the spark in a child’s eye when they accomplish sormething

they haven’t done before.”
- Statt member, Clinron Early Learning Cenrer, Clinton, NY

oday’s reality is that many young children will spend more waking hours in child

amilies. For many children this

Moo

care and carly learning settings than with their f
experience begins in infancy and continues until they enter school. These critical carly
experiences shape who these children become and how they learn.

It we nurture and teach our children at home, we should expect the same positive
learning environment outside of the home. Research surrounding the significance of |
quality carly childhood education on children’s later development is indisputable. ;
Alaska, however, is just beginning to look comprehensively at how to improve the '
carly learning experience for children and families. One idea is to provide guidelines

for parents and carly educators about what young children should know and be able

to do. Another is to help parents identify quality child care programs.

Child care aftects many of our children. There were approximately 63,000 children
vounger than age 6 in Alaska in 2004, according to the SEED report. Approximatcly
60 percent were in child care or carly education settings. The numbers can be
expected to increase with Alaska’s population growth and exacerbate the current

shortage of spaces in those programs,

Young families at the beginning of their carning potential wrestle financially wich
child care and carly learning costs. Many parents alrcady are paving what they can
attord. Also, those providing the care often aren’t carning a living wage. The low pay
and lack of benefits fead to an unaceeptable turnover rate among child care providers,
who often enter the field with minimal skills and cducation.

The bigh tumover and resulting inconsisteney of caregiving also haye negative cHecrs
o child’s development. Research show s the vounger the child, the higher the

impact on long-term learning by caregiver changes.

As @ public imvestment, carly childhood development pavs beteer returns than most,
Hp to ST aecording o the Federal Reserve Bank of Minneapolis. Research such as
this fed the Bill & Melinda Gares Foundation o sabstantially invest in carly

!
W

’

Chitdhoeod fcarning i Washingron State, The foundation leoked atwhat conld |



' done to have the greatest impact on children who were ¢

I
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ailing and becoming

- dropouts. They saw it was in carly care and education. As a result, the Gates

Foundation pledged $9 million for carly learning initiatives.

Distribute Alaska’s Early Learning Guidelines (ELGs) in family

friendlv formats,

Implement a quality rating system (QRS) to help parents evaluate child care
and carly learning programs and to guide program improvement.

Increase the protessional development opportunities and qualifications for
carly childhood educators and provide appropriate compensation.

Develop a statewide system of voluntary and affordable carly
childhood cducation.

 ELGs help parents and caregivers understand the expectations for children’s
; development and learning. They spell out goals for what young children should know,

understand and be able to do at critical stages of development. The State Board of
Education and Early Development recently endorsed Alaska’s ELGs. The Task Force
recommends ELGs be published in multiple languages, in casy-to-read formats and
be made available to families with young children through early care and education
programs, pediatricians, librarics, businesses and online.

A QRS is a ool to help parents evaluate the quality of child care and carly learning
programs, a ditficalt rask without some guiding criteria. It serves as a consumer
guide, a benchmark tor child care improvement and an accountability mecasure for
funding. Criteria include ratio of teachers to children, family involvement and the skill
and cducation fevel of the staff. A QRS also instills market-based motivation for
fostering improvements by the program providers. Manv states have mmplemented a
QRS The Alaska Department of Healeh and Social Services is in the carlv stages of

Jdeveloping a statewide QRS.
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Early cducators need greater access to protessional development offered through a
varicty of delivery systems. These muse address the challenges faced by providers
across the state, whether in rural or urban communities, such as long workdays,
mflexible schedules and too fow opportunitics to access training.

Based on signiticant rescarch, many states support increased wages for child care
providers to improve recruitment and retention. Most importantly, i improves
child outcomes. Alaska should do likewise.

Thirty-cight states have implemented a model of state-funded pre-kindergarten,
not including Head Start. (Alaska is not one of them.) These states provide fund-
ing for pre-kindergarten in a variety of ways and utilize approaches that meet their
needs within financial and political constraints.

The Task Force recommends Alaska develop a system of affordable and
voluntary early childhood education. Such a system could provide handsome

returns on the investmcnt.

The Task Force further recommends community-based discussion to design a system
that is cftective in both urban and rural arcas. To begin shaping that discussion, the
Task Force has identified elements key to the design of any system. They are:

- The approach is voluntary and parents retain the choice of whether to have
their children participate.

* Familics can sclect a pre-kindergarten program from available choices,
including those privately owned, faith-based, run by the community,
operated by nonprofit organizations or are part of public-school systems,

- Local leaders and familics actively participare in developing eftective pre-

kindergarten options.
Familics are provided with financial SUPPOIT or incentives,

- The system s phased in o allow communitics and programs time to cnsure

appropriate planning.



Parcings are cducated consumers of child care and carly Tearning programs.
= The quality of child care and other carly learning settings improves.

= Quality carly childhood education is available and attordable tor all children
from birth to age o.

- Alaskans recognize the importance and value ot carly childhood cducation.

“There is no substitute for books in the life of a child.”

= Mary Ellen Chase, author and cducator



Vision without action is a daydveam. Action without vision is

an ightnmre - Japancse Proverb

: his report completes the job of the Task Force, The work, however, has just

L begun. The recommendations in this report will not become reality without
an ongoing cffort to keep the Ready to Read, Ready to Learn issue high on
Alaska’s agenda.

Create a commission, council, public-private consortium or other entity to
implement Task Force recommendations,

Develop a mualti-vear work plan tor implementing these recommendations.

Educate Alaskans about the social imperative of preparing children from
birth to age 6 to be ready to read and learn,

Ensure future funding from private, nonprofit, foundation and

government sources.

Alaska has bencfited from the work of many people involved in carly childhood
issues, but there hasn'c been a unified voice. Intereseed partics include the business
community, philanthropics, government agencies, the nonprofic seetor and, most
mmportantly, parents. Other states have created a body to govern or oversee carly
learning activitics, Through the Task Foree effores, Alaska is on track to establish an
entity that will ensure a comprehensive, coordinared approach to improve carly

fitcracy and learning.



This report to the public, the governor and clected offictals is the first step in a work
plan that covers several vears. Key clements of the work plan developed by the Task

+ Force include:

‘[ « Launch a public education campaign.
Obtain public feedbadk on carly fiteracy and fearning iniatives.
* Develop resources to assist families with carly childhood learning.
« Support work on a QRS.
+ Distribute and encourage the use of ELGs.
+ Develop a voluntary and aftordable early childhood education

system statewide.

-~ A critical element in this effort is educating Alaskans about the importance of early

1 childhood literacy and learning. A long-term public education campaign is needed to
help Alaskans understand this issue is a socictal imperative. This campaign will involve
partnering with Alaska’s media outlets and collaborating with funding sources to
develop a campaign specific to Alaska. It must be culturally relevant and engaging. It
should raise awareness of this unparalleled opportunity to improve school readiness
tor Alaska’s young children.

Funding is essential in moving this cffort forward. Resources currently are provided
by a partncrship that includes private business, nonprofits, foundations and
government. This cooperative partnership will continue and can leverage support
trom additional tunding sources.

There is an entity to guide and implement Task Force recommendations.
Funds are obrained and maintained to support carly fiteracy and learning.
Farly childhood learning is a socicral imperanive in Alaska.

Children arrive at school ready to read and ready to fearn.



“If you do not scek out allies and helpers, then you will be

isolated and wealk.”
- Sun

!"hcrc is work for everyone to d

Tzu, 6" Century BC Chinese philosopher

0. Just as these recommendations are the result of

- Alaska’s many sectors coming together around an important issue, so too will the

future of this ctfort depend upon t
the ways we
voungest children.

he commitment of all Alaskans. Here are some of

can support the etfort to improve the school readiness of Alaska’s

[t is in the long-term interest of businesses to support school readiness, as it helps
assure tomorrow’s work torce has the skills to be successful in a competitive world.
Employers should consider providing supports such as flexible leave, health benefits

and subsidies to help employees wi

th young children balance the demands of work

and family. Research shows employers who provide such supports have higher
retention rates, greater employcee lovalty and increased productivity. A growing
number of Alaska employers are making these investments. BP Alaska, Credit Union
I and Providence Alaska Medical Center are just a few who have demonstrated their
commitment to parents with young children by providing quality, on-site child care
tor employces. Other Alaska companies also support families with young children.

‘The nonprofit sector can provide leadership and administrative support tor this
initiative. These organizations understand community dvnamics and can mobilize
people into action. The Alaska Humanitics Forum, United Way of Anchorage’s

Suceess By 6 Initiative, Child Care

Connection, Inc. and First Alaskans Institute are

committed to supporting implementation of the recommendations in this report,

Other nonprotfits are encouraged to join.

Fhe suppore and leadership of the

Rasmuson Foundation and The CIRI Foundation

i this initiative demonserate philanthropic resources can help bring aboue change.
This secror can galvanize financial and intellectual resources, command the atrention
of ALwska’s political leadership, foster research and pilot demonstration projecrs o

move this ¢tort torw ard,



The Federal Reserve Bank study shows the economic impact of supporting carly
learning and how government can save money by investing in voung children. The
SEED report shows the public overwhelmingly supports government investment in
carly childhood cducation. The State of Alaska has commitred tfunding to support
the Ready to Read, Ready to Learn recommendations. Government at every level

*must recognize supporting carly childhood learning is a good investment. For

- cxample, publicly funded libraries are a mainstay in carly literacy and learning.

© Children who have the ability to learn and succeed will contribute to the long-term
cconomic and civie vitality of their local communities and Alaska.

Alaska’s faith-based community plays an important role for young children and their
tamilies through child care, carly learning programs and support for families. These
eftorts will ensure more children will arrive at school ready to read and learn.




Parents and extended families are actively engaged in developing their
children’s literacy and learning skills.

All homes and community and school libraries have and share abundant,

quality and culturally engaging reading materials for young children.

Rescarch-based family literacy programs are available in all communities
and are attordable for those who want to use them.

Community lcaders and community organizations join to support and
promote tamily literacy.

Alaskans know what literacy and learning skills are necessary for children
to cnter school ready to read and ready to learn.

Parents are educated consumers of child care and carly learning programs.
The quality of child care and other early learning settings improves.

Quality carly childhood education is available and aftordable for all
children from birth to age 6.

Alaskans recognize the importance and value of carly childhood education.
There is an entity to guide and implement Task Force recommendations.
Funds arc obtained and maintained to support early literacy and learning.
Early childhood learning is a socictal imperative in Alaska.

Children arrive at school ready to read and ready to learn.
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EDUCATION BEGINS AT HOME ACT (S. 667/H.R. 2343)

What is the “Education Begins at Home Act”?

The Education Begins at Home Act (S.667 and H.R. 2343) is legislation reintroduced in
th

the 110 Congress on F cbruary 16, 2007 by Senator Bond (MO) and Senator Clinton
(NY) and on May 16, 2007 by Representative Davis (IL) and Representative Plagts (PA).
[t is intended to give many more children a quality carly childhood experience through
the provision of home visitation services. The new funds wil] help states to establish or
expand quality home visitation programs already underway in communities, and will
target some specific groups of children and families for assistance. The legislation has
been referred to the Senate Committee on Health, Education, Labor and Pensions and to
the House Education and Labor and House Armed Services Committees,

What does the “Education Begins at Home Act” do?

The legislation will establish the first dedicated federal funding stream to support parents
with young children through quality home visitation at the state and local level.

Specifically, the bill will:

* Provide $400 million over 3 years to states to expand access to parent cducation
and family support services through quality carly childhood home visitation
programs;

* Provide $50 million over 3 years to partnerships at the local level to cxpand carly
childhood home visitation services to familics with English language learners:

* Provide $50 million over 3 years to provide early childhood home visitation
serviees to families with a family member in the Armed Forces; and

* Strengthen the carly childhood home visitation component of Early Head Start.

Why is early childhood home visitation important?

The home is the first and most important fearning ¢nvironment for children, and parents
are their child’s most influential teachers. Home visitation delivers parent education and
family support services dircctly to parents with young children, providing guidance on
how parents can enhance their children's development from birth through kindergarten
entry,



Home visitation is an effective, research-based and cost-cfficient way to bring families
and resources together to ensure that children grow up healthy and ready to learn. This
legislation builds on existing models of quality carly childhood home visitation programs,
which together can help to meet the special needs of different children and families. This
legislation will help states to create a system of early childhood home visitation that will
ensure that families are receiving the most appropriate services to meet their needs.

What kinds of outcomes could one expect from early childhood home visitation
programs?

A number of quality carly childhood home visitation programs have yielded a range of
positive outcomes for children and families. Because they have different areas of focus,
different models may have a stronger impact on some outcomes than others, including:

* Improved children’s readiness for school and success in school — Children
whose parents participated in a quality home visitation program showed improved
school readiness scores and higher scores on achievement and standardized tests
and increased high school graduation rates.’

* Improved child health and development — Families who received quality home
visitation were more likely to seek prenatal and well-child care and to have their
children immunized.’

o Improved parenting practices — Parents participating in quality home visitation
demonstrate more knowledge about child-rearing, have better communication
skills and have less parenting stress.’

* Reductions in child maltreatment - Parents participating in quality home
visitation had more age-appropriate expectations of their children and used more
positive discipline. These indicators are which is important because a lack of
appropriate expectations and use of negative discipline are shown to be precursors
to abuse. In fact, the research shows fewer documented cases of abuse and
neglect among children who received home visiting services .*

Under this legislation, what families will be eligible for home visitation services?

An cligible family is defined as a woman who is pregnant and the expectant father, and a
parcut or primary carcgiver, including foster parents, kinship caregivers and certain non-
custodial parents of a child until the child enters kindergarten. If they wish, states will be
able to further define which familics they serve with these new funds.

How will the funding be administered?

Atthe federal level, the Department of Health and Human Services (DHHS), in
collaboration with the Department of Education, will make grants to states to establish or
expand quahity programs of early childhood home visitation. The funds can be used to
supplement, not replace, existing state and local services for familios. In cach state, the



Governor will identify a state agency to take the lead in delivering carly childhood home
visitation services under this program.

Grants to serve families with English language learners will be made directly from
DHHS to local entities. Grants to serve military familics will be made by the Department

of Defense to local entities.

How will funding be allocated to states?

Funds will be allocated to states based on the number of children from birth through age
5 who reside in that state, compared to the number of children of those ages who reside in
all States that receive funds for the fiscal year. However, no state can receive more than

$20 million in one fiscal year.
What will states be required to do to receive the funding?

To receive a state grant, a state will be required to submit an application that includes:

* A needs assessment describing the existing quality and capacity of early
childhood home visitation programs and the familjes being served, and
identifying gaps in services.

* Aplan for how the state will implement one or more early childhood home
visitation programs that help fill in its identified service gaps.

* Adescription of how the state will build on and promote collaboration among
existing early childhood home visitation programs to ensure families are getting
the most appropriate services to meet their needs,

* Adescription of how the state will promote channels of communication between
staff of early childhood home visitation programs and staff of other early
childhood education and early intervention programs such as Head Start,
preschool programs, child care programs, and programs operating under the
Individuals with Disabilities Education Act.

* Aplan for providing training and technical assistance to staff of carly childhood
programs.

An evaluation plan that demonstrates how outcomes will be tracked and measured in the
arcas of: parent knowledge; children’s health, cognitive, language, social-emotional and
physical development indicators; child maltreatment indicators, school readiness

indicators; and links to community services.
For what will states be able to use the funding?

States will be able to use the funding to:

* Provide eligible familics with voluntary early childhood home visitation on at
[cast a monthly basis, with a greater frequency for those families identified with
additional nceds;

o Offer unnual health, vision, hearing and developmental screening tor cligible

children;



* Provide referrals for cligible families, as needed, to additional resources;

* Offer group meetings to further enhance the information and skill-building
addressed during home visits;

* Provide training and technical assistance to early childhood home visitation and
carly childhood care and education staff (required set-aside of 10%); and

* Coordinate various models of early childhood home visitation, early childhood
education and care and early intervention to ensure families arc receiving the
most appropriate and effective services to meet their needs,

Are states required to use these funds for a particular home visitation model?

The legislation refers to establishing or expanding quality programs of early childhood
home visitation. It is not limited to one particular model of service; instead the legislation
details some of the characteristics of quality home visitation programs and limits the use
of funds to programs with these components. A state will determine which model or
models to utilize that meet those characteristics and best meet the needs of their families.

How will the implementation of quality home visitation programs be assured?

The legislation ensures implementation of quality home visitation programs through the
application process, requirements regarding uses of the funds, and required evaluations

and reporting. In particular:

* Applications will be reviewed by a peer review panel that includes representatives
with backgrounds in the ficlds of home visitation and early childhood
development :

o States will be required to reserve 10 percent of the grant funds to provide
training and technical assistance on topics such as effective methods of
parenting education, home visiting and promoting early childhood development

* Grantees (state or local entity) will be required to provide a minimum of monthly
visits, with a greater frequency of services provided to families identified with
additional needs

* Grantees (state or local entity) will be required to implement home visitation
models that provide certain services as part of any home visit, such as providing
parents with knowledge about age-appropriate child development and the skills to
interact with their child to enhance age-appropriate development.

* Grantecs (state or local entity) will be required to conduct an annual evaluation
that includes tracking outcomes in the arcas of: parental knowledge of carly
learning and development; child health, cognitive, language, social-emotional and
physical development indicators; child maltreatment indicators; school readiness
indicators; and links to community scrvices.

* DHHS will be required to conduct an independent evaluation that, amon g other
things, will track how grant funds have expanded access to carly childhood home
visitation programs, numbers of families served, impact of services on desired
outcomes, the effectiveness of home visiting on different populations, the




cffectiveness of training and technical assistance and will make recommendations
for strengthening or modifying the Act,

What will be the reporting requirements for grantees?

State and local grantees will be required to submit an annual report to the Secretary. The
reports will include a description of:

* the actual services delivered under the grant;

® outcomes for children and families served;

the research based instruction, materials, and activities used; and
the effectiveness of the training and technical assistance.

State reports must also include the following:

® after the second year of the grant, the results of the evaluations; and
* the annual program implementation costs, including the cost of providing services

per family.

In addition, the Secretary will conduct an independent evaluation of the effectiveness of
the Act.

Why include a section on strengthening Early Head Start?

Why is special attention given to families with English Language Learners and to
military families?

Military families and families with English language learners face unique challenges
when raising young children. Military families are frequently relocated and are often
stationed far away from their natural support system of family and friends. Parents who
serve in the military may also be separated from their spouses and children for long
periods of time duc to deployment. Parents who are English language learners must
acclimate to a new country and culture, and learn how to navigate our cducation, health
and social service systems. This legislation wil] target tunding to help promote innovative
home visitation approaches that wil] cffectively reach and serve these familics with

unique needs,
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Replication of the Parent-Child Home Program, Appiied Developmental Psychology, 23, 331-353. Levenstein, P.,
Levenstein S., Shiminski J.A., & Stoizberg J.E. (1998}, Long-term impact of a verbal interaction program
for at-risk toddlers: An exploratory study of high schoo!l outcomes in a replication of the Mother-Child
Home Program, Journal of dpplied Developmental Psychology, 19, 267-285.

. Berkenes, J.P. (2001), HOPES Healthy Families lowa FY 2001 Services Report; Klagholz & Associates (2000),
Healthy Families Montgomery Evaluation Report Year IV: Greene et al. (2001), Evaluation Findings of the Healthy
Families New York Home Visiting Program; Katzev, A., Pratt, C. & McGuigan, W. (2001}, Oregon Healthy Start
1999-2000, Status Report.

" Pfannenstiel J. & Seltzer, D. (1989) New Parents as Teachers: Evaluation of an Early Parent Education Program,
Early Childhood Research Quartery, 4, 1-18; Wagner, M., lida, E. & Spiker, D. (2001} The Multisite Evaluation of
the Parents as Teachers Home Visiting Program: Three-Year Findings from One Community; Administration for
Children and Families (2003) Research 1o Practice: Early Head Start Home-Based Services, Washington D.C.:
DHHS,; Galano J. & Huntington, L. (1997) Year V Evaluation of the Hampton, Virginia Healthy Families Partnership;
LeCroy & Milligan Associates, Inc. (2001) Healthy Families Arizona Evaluation Report; McLaren, L. (1988) Fostering
mother-child relationships, Child Welfare, 67, 35-365.

) Centers for Disease Control and Prevention (2003) First reports evaluating the effectiveness of strategies for
preventing violence: early childhood home visitation and fircarms laws. Findings from Task Force on Community
Prevention Services MMWR 52 (No. RR-14); Wagner, M., lida, E. & Spiker, D. (2001) The Multisite Evaluation of the
Parents as Teachers Home Visiting Program: Three-Year F. indings from One Community. Menlo Park, CA: SRI

International.

For more information about the collaborative work of these home visiting programs please contact:
Healthy Familles America (312) 663-3520 www.health familiesamerica.or
Home Instruction for Parents of Preschool Youngsters (HIPPY) USA (212) 532-7730 www.hippyusa.org

Parents as Teachers (314) 432-4330 www.parentsasteachers.org

The Parent-Child Home Program (516) 883-7480 www.parent-child.org




The

Support the Education Begins At Home Act (EBAH)
S. 667/H.R. 2343
Senators Bond (R-MO) and Clinton (D-NY)
Representatives Dayvis (D-IL) and Platts (R-PA)

Coalifion

Home visiting delivers early education and support to families where they are—in their homes and on
their terms. Through stand-alone programs or in partnership with center-based services, voluntary home
visiting educates families, brings them up-to-date information about health, child development and schoo]
works with them to develop their child’s literacy and language skills, and connects them to

their children.

Home Visiting Is Based on Prevention
Home visitation is designed as part of a mode] of prevention. Home visitation aims to keep familjes safe,

healthy, self-sufficient, and connected to support resources. This approach serves not only families
directly, but broader communities as well; over time, the initial investment in home visitation serves to

All home visiting programs focus on either pregnant women and/or parents with young children, age 0-5,
While some home visiting programs target families deemed “at risk,” all programs focus on parents,
because of the parents’ profound effect on their children’s earliest years of life, and the crucia] role they

play on their children’s future.

The Cost Effectiveness of Investing in Parents
In many ways, parenting is more difficult than ever before. Yet despite the overwhelming importance of

parenting in the early years of a child’s life, as a nation we invest few public fesources on improving
parenting practices through parent education and parent support,

In response, EBAH establishes the first dedicated federal funding stream to support the parents of youn g
children through quality home visitation. In so doing, EBAH makes an carly investment in parenting to
help ensure healthy child development, school readiness and school Success and stem the tide of a whole
host of health care, social service, criminal justice, special education and child welfare costs in the future,
Understanding that families with English language learners or with a parent in the military may face
additional challenges, EBAH specitically targets funds for these families.

EBAH’s Quality Controls
EBAH strives to insure that only the highest-quality programs are funded. To be eligible for grant funds,

the Governor must designate a lcad state agency such as the State education agency or State health and
human services agency to carry out grant activities, Expert panels review and evaluate the quality of
applications and make recommendations to the Secretary based on this rey iew. Federal grants may only
be used to fund home visitation programs that are grounded in empirically-based knowledge on home
visiting and linked to determined vutcomes. States are required to monitor program implementation to
assure fidelity 1o the specified model. Programs must cmploy well-trained and competent staff and show
strong vrganizational capacity to implement the program involved. In addition, participating home
visitation programs must employ a solid referral network to other community resources and supports
Finally, EBAH requires independent evaluations at the state and federal fevels. at the end of the grant’s
second year, which will assess outcomes consistent with program goals.

For more information about the cailaborative work of these home visiting programs please cortact:
Healthy Families America :312. 583-3521 NN Ced M fan: esgrer
Home Instruction for Parents of Preschool Younysters (HIPPY) USA 1212, 532-7735 AW LDy i
Parents as Teachers 1314 432-4330 WNW parerisasteacher

The Parent-Chiid Home Program 516, 883-7480 NV DAl
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Helping Your Child Learn About
Shapes and Space =~

Parents as Teachers ’;\ﬁ/ 3

Understanding shapes and developing spoz‘/al 3
sense will help your child learn geometry when he gets older.

years form important pathways in his brain.
The more times these pathways are used
the more efficient they become. Young children
generally learn about shapes and space in a
specific order. They learn by
® exploring and using solid (three-dimensional)
shapes in play
® matching solid objects to pictorial (two-
dimensional) shapes.

m identifying and naming pictorial shapes.

Math is learned in a sequence. If you miss a
step, it becomes difficult to grasp later concepts
in the sequence. Many parents start with the last
step in the above sequence when they teach
their children shapes. If your child has not had
enough experience exploring solid shapes

he may have trouble identifying and naming
pictures of shapes in books. Even if he is able to
memorize the names of shapes he may not have
the understanding of them that will help him later
in school.

The experiences he has during these early

What you can do

You can help your child by providing solid objects
that represent shapes. With a little creativity you
can find objects around your house. Cans of food
are cylinders, balls are spheres, party hats are
cones, boxes or blocks are cubes or rectangular
prisms. At first your child will use his own words
to describe the shapes of objects (ball-shaped

or round, box-shaped, ice cream cone-shaped),
but if you use the correct geometric terms he will
become familiar with them.

When your child explores solids during play and
everyday activities he learns that round objects
roll, that flat ones can be stacked, that nesting

- toys are similar in shape and are graduated in

size, and that puzzles consist of various shapes
that fit together. When he creates shapes from
play dough or pipe cleaners, he sees and feels
their characteristics. Eventually he learns that
shapes have specific necessary aftributes. For
instance, he learns that cones can vary in size,
color, material, and weight, but they must have a
circle on one end and a point on the other.

Another understanding your child will need

for the study of math is spatial sense (o feel

for his surroundings and the objects in them).
Experiences that focus on direction, position, and
relative shapes and sizes will help your child
develop this sense. When he runs, climbs, swings,
slides, plays with blocks, and puts puzzles
together he is developing spatial sense. Using
words fo describe positions in space (for example,
on, under, over, off, top, bottom, through, beside)
of both your child and of objects he sees will help
him understand their meanings. You can say,

"You are on the slide. You put the doll under the
blanket. | am standing beside the chair.”

Ready for pictures

Once your child is familiar with solid shapes

and their characteristics, he is ready to learn
pictorial shapes (for example, circle, triangle,
square, rectangle, oval). To help him make the
move from objects to pictures, you can give him
opportunities to trace around the solid objects so
he can see how they look on paper. An easy way
to do this is fo help your child make solid shapes
from playdough, use a plastic knife to slice them
in half, and then match them to corresponding
pictures. Dipping three-dimensional objects into
paint and making prints with them also helps
children understand the conrection between solid
items and their pictorial representations.

continved cn back
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GAMES TO PLAY

There are many fun ways to give your child opportunities to learn shapes and to develop spatial sense.
Provide blocks and puzzles in a variety of shapes and store them where your child can easily get to them.
Ask your child to find specific shapes in your home or outside. Talk with him about how the shapes are
alike and different.

m Make common shapes with your child—first three-dimensional, then two-dimensional. There are
many ways to make two-dimensional shapes, including play dough, cookie dough, sponges, wet
sand, toothpicks and marshmallows, pipe cleaners, heavy string, and even your bodies. You and your
child can make 2-dimensional shapes using crayons, finger paint, markers, chalk, and other drawing
materials. Have your child describe the shapes he makes so he becomes familiar with terms such as
round, flat, corners, curved, sides, and cone.

m Playing with foys that are made up of parts that can be combined into a whole is a good way to help
children understand shapes and space. These include dolls with clothes, models that come apart,
blocks, Legos, puzzles, and paper dolls with clothes. Folding and cutting activities, such as making a
snowflake, are helpful. Other suggested toys include nesfing cups or boxes, cups or pitchers for sand
and water play, and games that use a grid system (such as tic-tac-toe).

m Play a game of Simon Says with your child. Give him instructions that involve positional words, such as “put
your hands on your hips, over your head, under your chin.” Set up an obstacle course in which your child
will crawl under a table, over a cushion, through a box. These activities help him develop spatial sense.

m Hold a stuffed bear or other animal over a basket and ask your child, “Where is the bear?” See if he
can tell you it is over the basket. Move the bear to another position {for example, beside or next to the
basket), and repeat the question. Continue the game, asking your child to describe the bear’s position
in relation fo the basket {for example, in the basket, under the basket, or climbing up, down, or across
the basket). A variation of this game is to take turns with your child tossing a beanbag at a basket and
describing where it lands.

m Put an object that represents a solid shape {for example, square block, cone-shaped party hat, small
can, ball) into the toe of an athletic sock or paper bag. Have your child reach into the sock and guess
the shape. Tell him to describe what the shape feels like before he looks at it. Let him choose a different
shape to put in the sock for you to guess. Continue taking turns guessing and describing the shapes.

m With your child, make pipe cleaners into various shapes and use them to blow bubbles. What shapes
are the bubbles? Your child will discover that the bubbles always turn out to be spheres, but will have

fun trying.
N J
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Intellectual Deve

Look for your child to

PARENT HANDOUT

opment &

YOUR CHILD - 4 YEARS

Ways you can help

MATCHING, SORTING AND CLASSIFYING

Put things info groups according to shape, size,
or length.

Find which thing or picture does not belong.

Sort things or pictures into two groups, according

to category.

Complete a 12- to 18-piece puzzle.

Pick out the longest item in o group.

Understand more, and be able to tell which of
two groups has more.

Help your child start collections: rocks, leaves,
bottle caps, buttons. Talk about how he might
organize them. Use comparing words: bigger,
smaller, longer, shorter.

Set out four items—three that are similar/same,
and one that is different. Try a knife, fork, spoon,
and crayon.

At the grocery store, point out how things are
organized: produce here, books and magazines
there, frozen foods there.

At home, let him help you figure out where to
put the things you bought. Talk about why they
belong where he puts them.

Buy a simple puzzle, or make one. Help your
child choose a bright picture, glue it fo a piece of
cardboard, and cut it apart.

Play a game of “drawing straws.” Cut a drinking
straw info three pieces. Place them in your fist so

they appear to be the same length. Each pick one
and compare. Longest straw “wins.” Take furns.

Help your child sort a collection into two groups.
Then suggest that he choose the group that has
more, and you will use the group that has less.

CONCEPTS AND PATTERNS

Name 8 basic colors.

Name penny, nickel, quarter, and dime.

Help your child make a book of colors.

Use coins to make patterns. Name the coins as
you or your child set up a pattern: penny, penny,
nickel, penny, penny, nickel...

continved cn back
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YOUR CHILD
Infellectual Development 4 YEARS

Look for your child to Ways you can help
CONCEPTS AND PATTERNS

Name days of the week, in order. Make a weekly schedule together. Make seven
boxes across the page, and label them with the

days of the week. Let your child help you write or
draw in routines and special plans for each day.

Copy and continue a simple pattern. Use beads or blocks to make a pattern for your
child to copy. Name the colors and shapes as
you place them: blue square, red square, blue
square, red square.

Play a percussion instrument to the beat of With your child, beat a spoon on a pan, in time
familiar songs or speech patterns. to the rhythm of a favorite song.
Understand today, yesterday, and tomorrow. Spend some time each night talking with your

child about things that happened yesterday,
today, and what may happen tomorrow.

Connects time with routine Give him the idea of what to expect at different
times in his day (e.g., bedtime is at eight).

Shows right hand/foot, left hand/foot upon request  Sing and dance the Hokey Pokey.

NUMBERS

Count 10 items out loud Play board games in which you have to count the
squares to move ahead.

Recognize and name the numerals 1 through 5. Borrow counting books from the library. Help
your child make one of his own.

EXPLORE AND EXPERIMENT

Enjoy learning about objects and materials by Let your child mix water and other “ingredients”
together. What dissolves2 What sinks2 What

Hoats2 Encourage his exploration by using words
like wonder, predict, find out, try, observe.

experimenting with them.
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YOUR CHILD
4 YEARS

Look for your child to

Ways you can help

REPRESENT IDEAS

Begin to draw and build with an idea in mind.

Make drawing and building materials available
for him to use in daily play. Ask him to tell you
about his drawings and buildings. Write what
he says on his drawings. Leave his buildings up
when possible.

ATTENTION SPAN

Keep his attention on something he chooses to
do, unsupervised, for 10 minutes.

Give him uninterrupted time to play with open-
ended materials that he enjoys: play dough,
drawing materials, blocks, etc. Praise him for
staying with the activity.
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Discussion points
* [mmunizations

*  Windows of opportunity Weekl
b y Plan 2
* Overhead batting (Bi-weekly Plan 2)
Parent educator resources Parent handouts T
*  Preventable Discases *  Your Child or Your Baby, 1 to 3%
*  Critical Periods: Windows of Opportunity Months: Intellectual Development, p. D-81/
D-91

*  Your Child or Your Baby, 1V to 3%

Months: Motor Development, p. D-85/1)-95

*  Windows of Opportunity
*

Immunizations Are Important!

Video
£ Born to Learn™ Neuroscience Video: Segment #6, Windows of Opportunity

Materials

® The baby’s own blanket

* A piece of yarn, ribbon, or elastic that will stretch across a crib
* Several of the baby’s small toys or household items

Process

. Rapport-building

II. Observation. Throughout the visit, consider the whole child as you share specific observations related to
each domain of development.

lIl. Discussion. Incorporare throughout the visir.

Al

B.
C.
D.

Review your previous visit using the Personal Visit Record. Ask parents what they noticed as they
Yy P g P y Y
practiced the parent follow-up activity(s).

Parent comments and concerns. Invite parents to share, now and throughout the visit.

Developmental characteristics. Use the handouts, Your Child or Your Baby, Intellectial Development
and Motor Development. Ask which of these characteristics parents may be observing already. Record
observations on the form, Milestones: 114 to 344 Months after the visit.

Immunizations. Use the handout, Immimizations Are Imporiane! (Refer to the resource, Preventable

Diseases.)

1. Discuss the importance of following the health care provider’s immunization schedule.

2. Ask parents to tell you when the baby gets her shots. Note them in the home visit record.

3. Emphasize the importance of keeping carcful records of immunizations. Ask the parents rheir
plans for keeping track of their child's imnanizations.

Windows of opportunity. Use the handout, Windows of Opporaanty. (Refer to the resource, Critical

Peviods: Windows of Opportunity.)

L. There are periods of time in the development of the baby's brain when specific types of learning
take place.

2. During these periods, the development of connections (synapses) between neurons is most
sensitive to stimulation from the environment.

3. Once the sensitive period for an ability has passed, it is harder to change the structure of the
brain to accommodare new learning. Synapses have become permanent and space in the brain
has been taken up by synapses serving other abilities.

Puarovits as Teachers Born s Loarn P arvicndion Provad +,
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4. These important periods of brain growth are called “windows of opportunity” because parents
have great opportunities to help their baby’s brain develop during these times.
3 5. With parents, view and discuss video segment #6, Windows of Opportunity.

F. Overhead batting. To be able to bart at objects while lying on his back, a child has to coordinate
motor, intellectual, and visual skills. It is a step toward being able to reach for and grasp objects.
I Motor: The baby is overcoming newborn reflexes and gaining control over the movement of his

arms.
2. Intellectual: The baby is realizing that objects exist apart from his hody. His curiosity leads him to

try and reach interesting objects.

3. Visual: The baby’s eyes are beginning to work together to give a sharp image of an entire object
and he can see farther. This age is the beginning of a window of opportunity for the development
of vision. The baby’s eyes should move together to focus on an object, so that vision centers in the
brain can integrate images from both eyes.

V. Parent-child activity: Bat Mobile

A. Rationale. Tell the parents why this activity is important.
1. Batting play helps babies:
a. gain control over their arms.
b. feed their curiosity.
c. practice moving both eyes together.
d. begin to coordinate eyes and hands rogether for play.

B. Parent-child interaction

1. Bat Mobile
a. Tie the yarn, ribbon, or elastic between the legs of a swing or chair, or across a crib, so that

the baby can be placed underneath.
b.  Help the parents find objects around the house that will interest the baby and can be hung

from the yarn.
. Use more yarn to tie the objects to the first piece at a height that the baby can reach while
lying on his back.
d. Show the baby how to raise his arm to bat the objects. Emphasize that it may take a while for
the baby to learn how to do this. At first it will happen accidentally.
2. Book sharing
a.  Ask if the parents have been propping a book so that the baby can see it.
b.  Emphasize that the parents can read aloud marerial such as newspapers or magazines of
interest to them to the baby.
3. Parent follow-up activity. Ask the parents to do the following during the time between visits:
a.  Allow the baby to play under his bat mobile several times a day.
4. Optional/extended activity. Use this activity if time remains in the visit.
a.  Move the baby so thart his feet will hit the batting mobile when he kicks.
b. With parents, watch to see if he accidentally hits a hanging item.
¢.  Explain that after weeks of play, the baby will learn that her feet can cause the items to move.

Then he will purposefully repeat these actions.

C. Shared observation. Help the parents observe their child’s play and consider these questions:
1. Did the baby accidentally hit a hanging object with a hand?
2. Did he seem to notice if he made an object move?
3. Did he seem able to focus on the object with both eyes?

V. Summary
A. Key observations. Restate one or two key observations about the child’s development.

B. Parents’ strength. Point out a strengrh of the parents.

.
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C. Parent follow-up. Remind parents to continue with the follow-up to the activity(s). Tell parents that

you'll be eager to hear about their experiences with the follow-
the following items with the parents before you leave:

1. Resources/referrals

2. Group meetings/community events

3. Next visit

- T o o ] ’ R
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up activity(s) at your next visit. Review
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CRITICAL PERIODS:
WINDOWS OF
OPPORTUNITY

Babies are born with millions
and millions of connections
(known as synapses) between
neurons, but the nervous
system is still quite immature.
Between birth and adult-

hood many connections will
strengthen, and others will dis-
appear. Scientists now believe
that there are two broad stages
of the formation of synapses
between brain cells. The early
period occurs before birth,
when experience is not yet re-
quired. During this early prena-
tal period, hundreds of millions
of neurons are dividing from
stem cells. These neurons then
establish connections to set up
brain circuits to control many
unlearned, newborn behaviors
and reflexes like breathing,
heart rate, body temperature,
blood pressure and reflexes.
After birth, synapses begin to
reorganize to strengthen some
connections and eliminate
others. This phase of develop-
ment is very much dependent
on experience.

Importance of stimulation in
brain development

The later period of the reorga-
nizing of connections between
brain cells is very much con-
trolled by the environment a
baby experiences. Pathways
that are used are integrated
into the brain’s permanent
wiring. Connections that are
not used appropriately are
eliminated. It is essential that
babies experience the world
around them. Children reared
in conditions of great depriva-
tion and neglect have brains
that show abnormalities that
persist long after the depriva-
tion is corrected.

Critical periods in brain
development

Once the connections are
stabilized between brain cells,
there are limits to the brain’s
ability to rewire. There are
time limits—critical periods—
when environmental stimula-
tion and practicing skills are
most important. During these
time periods, the brain is very
active in making and break-
ing connections for particular
abilities. These critical periods
are “windows of opportunity.”
Nature flings these windows
open at different times, some
starting around birth, others

3y

later, and then either “closes,
or at least “lowers” them as a
child grows. While the win-

dows are open, lack of appro-
priate stimulation or negative

experiences can have great
long-term impact. Brain de-
velopment proceeds in waves.
The timing of the “windows” is
different for each skill a child

develops.
Vision

In research with cats and mon-
keys, studies have shown that
the two eyes compete for space
in the cerebral cortex. If one
eye has less visual experience
than the other, for example by
patching one eye, the closed
eye loses out to the open eye.
This means that if one eye

is closed while the animal is
between the ages of 3 and 12
weeks, the eye loses its synap-
tic connections and becomes
blind. If the eye is unpatched
before 12 weeks, the brain can
recover from the deprivation.
In a matter of days, new syn-
apses form and the blind eye
can see. If scientists waited too
long, however, the loss of vi-
sion was irreversible.

Babies can see at birth, but
not in detail, and lack depth
perception, hand-eye coor-
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ou have a golden opportunity to help your child’s

brain develop. Connections between brain cells are
not formed haphazardly. They are promoted by your
child’s physical development, by her observation of what
goes on around her, and by her active involvement with

her world.

Window of opportunity defined

Vision, hearing, language, movement,
problem solving—each of the areas in your
child’s brain responsible for different abilities
has a sensitive period for development.
During these prime times, your child’s brain is
most ready to make connections for learning
new skills. These critical periods are called
“windows of opportunity” because, during
these times, parents have the opportunity to
work with nature fo help their baby develop
the abilities she is acquiring.

How to tell when the window is
open

Most prime times for learning begin very
early, certainly during the first 3 years of life.
By observing your baby, you can often tell
what windows of opportunity are open at a
given time.

For instance, your newborn stares intently
info your face. She seems to concentrate on
focusing her eyes a few feet away. Brightly
contrasting patterns capture her attention. So,

you can tell that the first few months are a
prime time for your baby’s brain to develop
vision.

Consider your curious, active toddler. His
body is always on the go and moving. He
develops very inventive ways fo get objects
he desires. You see that the windows of
opportunity are open for motor development
and for such thinking skills as problem-
solving. Connections for these abilities are
forming at a fast rate.

My child’s growing abilities:




When the window closes

While learning takes place most easily during
these prime times, the brain will continue to
use the same process of forming connections
to learn and refine most abilities later in your
child’s life. It may be more difficult and take
more effort, but new connections can usually
be made.

Take full advantage of an open
window

Your loving relationship with your child makes
it easy to take advantage of the windows of
opportunity for brain development whenever
they occur. When you observe your baby's
interests and give her your attention, you

can be sure you are making the most of

the opportunities for learning that nature
provides.

You are your child’s first and most influential
teacher. Enjoy the opportunityl
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MONTHS

YOUR CHILD'S
SOCIAL-EMOTIONAL
DEVELOPMENT

Look for your child to:
Smile deliberately.

Become familiar with close family members

Show excitement when seeing or hearing
caregivers.

Use crying as a way to alert you fo her
needs.

Use sucking to calm herself.

carent handout™
your Child ™

Ways you can help

Eye contact and smiling are very important.
Maintain eye contact with your baby while

you feed or socialize with her. Always smile
back when she smiles at you.

Let your child feel secure in your love by
cuddling, singing, rocking, and speaking
softly to her.

Offer her a lot of affection and attention
while she is alert.

Immediately respond to your baby when
she cries. As she becomes confident that her
needs will be met, she will cry less.

Soothe and relax your baby when she is
uncomfortable by gently massaging and
stroking her back, shoulders, arms, and
legs.

Allow her to suck to satisfy her emotional
and sucking needs.




Look for your child to: Ways you can help

Imitate some facial expressions.

YOUR
CHILD'S

Watch as your baby imitates your facial
expressions. Imitate her in a reciprocal way
to encourage a give-and-take exchange.

Makes connections for feeling secure when your child’s needs are
met.

Produces feelings of trust when you keep taking good care of your

child.




(Discussion points
* Early math concept development: Shapes and space
* language development in relation to shapes and space Shapes and Space

* Parenting topic

(Purent educator resources Parent handouts [ S B
* Early Stages of Math Development: : e Your Child or Your Young Child, Intellectual

and language Development, 3, 4, or 5 Years
* Helping Your Child learn About Shapes and
Space
» Shapes and Space Activity Page
Related children’s book about shapes
Selection from Rhymes and Songs

Shapes and Space

Materials

* Unbreakable household objects that clearly
represent geometric shapes; for instance, small
cans (cylinders), balls (spheres), funnels or
party hats (cones), blocks {rectangular prisms),
boxes with equal sides [cubes). Include at least
two of each shape.

* Washable markers

* Plain, unlined paper at least 87 x 11

* Small sponges cut into geometric shapes such
as a square and triangle (optional/extended)

* large stamp pad (optional/extended)

N y

PROCESS

Parenting topics to consider
¢ Electronic Media
¢ Safety

I. Rapport-building

Il. Observation. Observations are made throughout the visit. Consider the whole child as you and the parent
share specific observations related to cach domain of development.

lll. Discussion. Incorporate throughout the visit. Ask questions to understand what the parents already know
about cach topic and seek out their perspectives.

A. Review your previous visit using the Personal Visit Record. Ask parents what they noticed as they practiced
the parent follow-up activity(s).
B. Parent comments and concerns. Invite parents to share, now and throughout the visit.

:J C. Developmental characteristics. Use rhe handouts, Intellectual and Language Development that are
appropriate for the child's age. Ask which of these characteristics parents may be observing already. Record
observations on the form, Milestones: 3, 4, or 5 Years after the visit.

3 D. Early math concept development: Shapes and space. Use the handout, Helping Your Child Learn aho Shapes

/\‘ and Space, to discuss shapes. (Refer ro the resource, Early Stages of Math Development: Shapes and Space.)

I. The math that we remember as geometry helps us to describe and classify our physical world. It involves
understanding shapes and spatial relationships.

2. As children explore their world, they learn thar some things have their own shape (solids) and thar

plore th y g p
some take the shape of their container {liquids/aels).
5. Children lear the names of veomerric shapes after they have come ro undersrand the sinilarines and

differences between solid shapes.

]
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4. Children need to have experiences that allow them to move themselves and objects so they can
develop spatial sense. Activities, such as climbing and block play, help children conceprualize
relationships of objects such as position (over, under) and direction (left, down).

E. Language development in relation to shapes and space. Use the handout, Helping Your Child Learn
about Shapes and Space, to discuss shapes. (Refer to the resource, Early Stages of Math Development:
Shapes and Space.)

I. Children need to learn mathematical words to help organize their thinking about shape, position,
and direction.

2. Parents can use position words often (top, bottom, over, under, beside, through, up, down, above, below,
right, left) during daily routines to help her understand their meanings. Some words, especially right and
left, take a lot of exposure to comprehend.

3. Children use language to describe shapes (flat, curved, ball-shaped [sphere], can-shaped [cylinder], box
[cube]). This descriptive language is an important part of shape identification.

4. Parents can ask questions that encourage children to talk about shapes and positions (How is that
shape like this one! How is it different? What if I turn this shape? and Where have you seen this shape
before?)

F. Parenting topic. Choose a topic from the Parenting Topics section of the guide based on the family's

needs, interests, and goals. Refer to the resource box at the beginning of the plan for possible parenting
topics to consider. Use the parent handout to discuss the topic. Include the child in the discussion as

much as possible.

IV. Parent—child activity: Shapes and Space

A. Rationale. Tell the parents why this activity is important.
L. Holding and manipulating three-dimensional shapes helps a child learn their properties and how to
identify similaritics and differences.
2. Moving objects in space helps a child to see where things are in relation to other things.
3. Because the dendrites in the brains of preschooler§™ are growing rapidly and excess synaptic connections
are being pruned, it's important.that childr this age have varied and repeated experiences thh shapes
and spatial sense to form and keep the pathways that will support larer math skills.

B. Shapes and Space
-y | Activity description. Use the handout, Shapes and Space Activity Page, to share the directions with
g the parents,
a. While playing the games, Does It Roll? and Does It Stack?, the parent and the child will explore
familiar items of different shapes to learn more about their physical characteristics.
- Activity set up. Involve the child and parents as much as possible.
a. Show the parent the items you have brought and ask him if he would like to add any objects from his

home.

[ 9]

b. Spread the objects out on the floor or table.
3. Steps to facilitate
a. Encourage the parent and child to explore the objects before beginning a game.

b. Introduce the game Does It Roll? Have the parent and child select objects and try to roll them a
short distance along a flat surface. Encourage them to make rwo piles—ohjects thar roll and those

thar don't.,
Then play Does It Stack? by identifying which items will stack on top of each other and which will no.
Invite the parent and child ro create a new game that helps them learn more ahour the shapes.

)

t- Continue ro explore the similarities and differences in shapes. Hive the parent and child use rhe
washable markers to race around cach objecr onro the paper. Then play o macching game with the

-

7 Ernery
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three-dimensional objects and the two-dimensional tracings.
4. Strategies for supporting lcarning

a. While the child is playing with the objects, encourage the parent to describe the objects using words
such as round, straight, curved, or flat.

b. Allow the child to take the lead in play. She will let you and the parent know when she is ready to
move to the next part of the activity.

¢. Invite the child to share with you and the parent about what she is doing.

d. Allow the child to make errors. Encourage the parent to model the appropriate response racher than
correct his child.

¢. Model and encourage the parent to use open-ended questions to help the child organize and further
her thinking. For example, “Why do you think it is not rolling straight?”

C. Book sharing/literacy experience

1. Give the book to the child and ask her to have the parent read it aloud.

2. Encourage the parent and child to find shapes in the illustrations.

3. If the child requests, have the parent re-read the book of give the book to the child to look at.

4. Go on a scavenger hunt and find the shapes in the book in the child’s home environment. Have the
parents and child refer to the book as a resource.

5. If desired, give the parent a page to add to the child's Rhymes and Songs book. Help the parent teach the
rhyme or song to his child by repeating it several times.

33 D. Parent follow-up activity. Use the back of the Shapes and Space Activity Page to help the parent determine
: a follow-up activity. The following is a suggestion.
1. Take a watk around the home to find and name shapes in the environment. The child may want to hold
an object of a certain shape and look for one that matches it.
2. Provide opportunities for the child to represent shapes and explore spatial relationships by drawing,
building, and playing with puzzles.
3. Encourage play with big boxes or on playground equipment. Children learn about shapes and spatial
relationships when they experience how they themselves fit in space as they go over, under, around,
into, and through.

E. Optional/extended activity. Use this activity if time remains in the visit.
L. Introduce the sponges and stamp pad to the parent and child. Encourage them to select sponges and
press them on the stamp pad and then onto the paper.
2. Ask the parent and child questions to get them to talk about the characteristics (straight, curved, flat,
round, corners).
3. Ask the parent and child to name the two-dimensional shape that was created by the three-dimensional
sponge. For example, a cone makes a triangle; a cube makes a square.
g F. Shared observation. Help the parents ohserve their child's play. Use the hack of the Shapes and Space
Activity Page to summarize parents’ observations.
L. In the arca of intellecrual development you and the parent may obscrve the child:
a. exploring the objects using all her senses. She may demonstrate that she is noticing differences and
similaritics by sorting or matching the objects. She may not be able to identify the shapes by name.
b. showing more of an awareness of spatial relationships by moving herself and objects over, under, :
around, and through things. )
inding a geometric shape when asked, but she may not be able to name it. She may have rigid beliefs
about shapes (will only recognize a triangle if it has three equal sides).

]

dexperimenting with rolling and stacking objects and sorting them by the results. She may rry different
witys to solve a problem or put a puzzle rogether.
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e

following the parent’s directions to move an ohject in the environment or look for something by
tollowing directions (look under the bed and behind the box).

recognizing and identifying familiar geometric shapes in her environment, and understanding thar
there are many ditferent forms of a specific shape. She will be able to match three-dimensional objects
to two-dimensional shapes.

solving problems that deal with space such as fitting many blocks into a small container or putting

puzzle pieces into a frame.

2. In the area of language development you and the parent may observe the child:

a.

e.

f.

following the directions for the rolling and stacking games. She will demonstrate an understanding of
familiar characteristics {e.g., locating a round object).

saying and responding to frequently used position words such as on and under.

describing how things are alike and different as she plays and using geometric shape words for objects
in the environment.

using terms such as in front of and in back of or using the terms first and last to give directions.

using words, such as beside, between, and middle, to describe more complex spatial relationships.

experimenting with new, big words and making new words by combining ones she already knows.

3. Some questions you may want to ask the parent:

a.

How did your child show her understanding of the similarities and differences in objects?

b. What describing words did your child use to show her understanding of shape?

C.

How did your child show her understanding of position and direction?

V. Summary

A. Key observations. Restatc once or two key obscrvations about the child’s development.

B. Parents’ strength. Point out strengths you have observed.

C. Parent follow-up. Remind parents to continue with the follow-up to the activity(ics) and tell them chat
you'll be cager to hear about their experiences.
1. Parent follow-up activity(ies) for the next visit.
2. Review any action steps related to referrals or community resources.
3. Remind parents of upcoming group meetings or community events.

4. Sct the date for the next personal visir.

ol 1 a3 N i 2 . -
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Parent Educator Resource

Early Stages of
Math Development:
Shape and Space

Children learn about mathematics through their everyday activities. They learn when
they play with objects and people, solve problems, and make observations in their
surroundings. In early childhood, children need extensive experiences manipulating
real objects to develop a sense of shape and space. These experiences will provide the
foundation for the more formal study of math later, including geometry, which deals
with solid shapes and their surfaces.

Young children generally learn about shapes through observation and handling
of three-dimensional (3-D) objects. It is natural for them to explore and manipulate
objects during play and other everyday activities. They learn that round objects roll,
but cannot be stacked. They learn that flac objects do not roll, but can be stacked.
When they put puzzles together, they notice the shapes of objects. When they nest
containers, they discover those that are similar in shape and are graduated in size
will fit inside each other. Children also learn about shapes when rhey construct them
from playdough, pipe cleaners, or heavy string. Eventually, they learn that shapes have
critical attributes. For instance, a cube can be blue or made of wood, but it must have 6
square sides, 12 edges and 8 corners.

In early childhood,
children need
extensive experiences
manipulating real
objects to develop a
sense of shape and

space.

Developing spatial sense

Children develop spatial sense (an intuitive fecl for one’s surroundings and the
objects in them), by experiences that focus on the direction, orientation, and
perspectives of objects in space, the relative shape and sizes of figures and objects,
and how a change in shape relates to a change in size. When children climb, swing,
slide and run in playgrounds, or when they play with blocks and puzzles, they are
developing spatial sense.

When parents use position words (in, on, over, under, top, bottom, through, up,
down, etc) often to describe what children are doing during play, they help children to
understand their meanings. Parents can say, “You put that block beside this one. You
arce crawling under the table.” Children need o hear such descriptions often in order
to learn position words.

Understanding two-dimensional shapes

~ Once children understand the differences and similaritics among solid shapes and

o can march and sort them with some success, they can begin to understand two-

- dimensional (2-D) shapes (a ball shape is a circle, a conc is a triangle, ctc.). They use
* familiar words to deseribe shapes (ball, box-shaped, ete.), but with the help of adults

. children eventually can learn the geomerric terms of both 3-Dand 2-D shapes: sphere
rectangle), cone (rriangle). The more

Children need 1o hear
such descriptions
olten in order 1o leam
position words.

(circle), cube (square), rectangular prism {
children hear these rerms ar home the casier it will he for them to learn them,
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Parent Educator Resource

Parents often instruct their children to copy and draw shapes. While important,
this is a fine motor rather than a mathemarical skill. Children should be familiar with
both 3-D and 2-D shapes before they master drawing them. Parents of preschoolers
should be made awarce that the best way to help their children learn about shapes is
by providing a variety of objects that are similar and different in shape. They also can
point out shapes in the environment and talk about how they are alike and different.
They can provide blocks in a variety of shapes and puzzles in places that are easily
accessible to their children. They can make shapes with their children—#frst three-
dimensional ones from playdough or pipe cleaners; then two-dimensional ones using
crayons or fingerpaint. Children are naturally creative. They can find many ways to
even with their bodies!

form shapes

Learning through play

Children learn best about shapes and space when they are involved in enjoyable,

hands-on activities. Activities that are helpful in learning early geometry (appropriate

for preschoolers) include:

* Building structures with various types of blocks, Legos, or toothpicks
and marshmallows

 Playing with toys that are made up of parts that can be combined into a whole
(puzzles, dolls and doll clothes, paper dolls, models that come apart)

* Folding and cutting activities (such as making a snowflake)

¢ Completing obstacle courses (crawling under the table, through the box tunnel,
over the cushion, ctc.)

* Playing Simon Says and being asked to “put your hands on your hips, your hands
above your head, your feet apart”

¢ Playing with nesting toys or boxes of graduated sizes

* Playing with sand and water

* Exploring indoor and outdoor environments to identify shapes and angles made by
people and nature

* Creating shapes from playdough, cookie dough, pipe cleaners, heavy string, sponges,
or their bodies

¢ Tracing shapes onto paper

¢ Reading maps

¢ Making graphs

¢ Playing tic-tac-toe and other games that use a grid system
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Parent Educator Resource

Parent Educator Role
VWhat to do How to do it

* Help parents understand that the best way 1o teach * Bring in a variety of objects that represent
preschoolers about shapes and space {an important shapes, and help parents and children find them
foundation for geomeltry} is 1o give them frequent in their homes. Bring blocks, Llegos, puzzles,
opportunities to play with and create three-dimensional and pictures of shapes. Describe shapes lis flat,
solid shapes, to see pictures of shapes, and to hear has comers, is curved) and positions {on, under,
descriptions of shapes and position words. over, between, beside).

(Strengfhening Families™

Programs that explain fo parents the stages of math development and emphasize the parental
role in helping children develop important early math concepts, such as shapes and space,
strengthen parenting. Knowledge of parenting and child development is a profective factor
in the prevention of child abuse and neglect.

To learn more about the Strengthening Families™ initiative, visit www.strengtheningfamilies.net J
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i % \ ——— Institute of Social and Economic Research

University of Alaska Anchorage - January 2009

THe Cost or Crime: Coutd THE STare Reouce Future CRIME AND Save Money By Expan

Alaskass prison population s among the fastest-growing in
the U.S.. with five times more inmates in 2007 than in 1981,
Spending for the state justice system has nearly doubled since

1981-~but the crime rate has dropped only about 30%.

Heres the dilemma for the state, given the pattern shown in
Figure 1: what can it do to hold down the number of inmates
and stem the rising costs—while at the same time keeping
the public safe and using tax dollars effectively?

Senator Holls French asked ISER 1o project growth in the
number of Alaska inmates and the associated costs—and then
evaluate whether the state could reduce that growth by expand-
Ing intervention and prevention programs for people already in
prison or at nsk of ending up there. Alaska currently spends
about 17 million a year for such programs, but they aren't
available to many of those who might benefit from them,

There are a wide range of such programs. But it is programs
for adults who are already in prison or jail that have the most po-
tential to save money and reduce crime in the next 20 years. That's
because they can reach the most peaple.

We know that without any intervention, about two-thirds of
those whe serve their sentences and are released commit new
trimes. Stopping at least some of them from committing more
crimes would not only help improve public safety but also reduce
growth in both the number of inmates and in spending.

Figure 3. Potential Effects, Costs of, and Savings from Ex
———— Long-Term Effects on Prison Population

immediate Costs

i Lartent annual state SPRRENG 0 programs

N Additional spending BVELY year

Figure 1. Percentage Changes i

By Stephanie Martin and Steve Colt

R.S.No. 71

DING EDucATION AND TREATMENT ProGrams ?

n Alaska Crime Rate,
for Justice System, and Number of Inmates, 1981-2007

e

Inflation-adjusted state operations
spending for justice system” is up 192%

Crime rates” are down about 30%

rohbery a9qravated assault, burgiary,

Also, mast of those released committed misdemeancrs {Figure
2).Those who commit the most serious crimes serve long sentences
and make up a small share of those released in any given year,

To analyze which programs have the most potential to reduce
Crime and save the state money, we worked with the Alaska Crimi-
nal Justice Working Group and the Washington State Institute of
Public Policy. That institute did a similar analysis for Washington
state and provided us with data it collected from program evalua-
tions nationwide (see back page). What did our study show?

P LA N T T I
Adddddaddiag
By 2030, expanded programs could keep 1in 10
people out of prison who would otherwise be there

Spending [

Costof expanded programs™ gﬁ

Avoided inmate costs and delayed
prison construction costs*

Figure 2. Who Gets out of Jail or Prison in Alaska?
(Total Releases, 2002-2007: 82,339)

|
|
I

! * Manufacture meth: assault with wedpon N i
105 Use/sale of cocaine, meth: burglary:
-t 40, t

Murder, rape, kidnapping 1% Felony DUlstheftiuse of
marijuana/child abuse

Yiolation of m
felony probation |
3% |

aska Department of Corrections

i+ With no change in policies, the number of Alaska inmates is likely to
. double by 2030, from 5,300 o 10,500,

- If the state spent an additional $4 million q year to expand
 programs it already has, the prison population in 2030 might be
10% smaller than projected—about 1,050 fewer inmates.

+ The state would spend abour $124 miliion for expanded programs
through 2030 but would avoid $445 million in costs-—a savings of
$321 million. It would save money by incarcerating fewer people
and by delaying prison construction costs. {Figures 3 and 8).

+ Education and substance-abuse treatment programs—in prison,
after prison, and instead of prison—save the state two to five times
what they cost and reach the most people. Programs for teenag-
ers are also very effective at reducing crime and saving money, but

they reach fewer people.

panded Prevention or Intervention Programs

Long-Term Savings (2009-2030)
— Savings: $321 3___:5‘}_

S5 millon |

*ASSUmES 2% ana




Wy Consiner ExpanING ProGRAMS?

fn 1980, 2 in 1,000 Alaskans were behind bars; today that
shate is approaching 10 in 1,000. The sharp increase started in
the 19505, when the state government began collecting large oil
revenues. The state used some of that money to expand police
agenaes, courts, and other parts of the criminat justice system
statewide. Also in the 1980s, it made sentencing for the most
serious felonies mote uniform and stiffened sentences.

The crime rate in Alaska has declined since the 1980s. But the
number of Alaskans in prisons, jails, and halfway houses has in-
creased much faster, as have costs for the state justice system.
Alaska’s prisons are full, and the 1,500-bed prison scheduled to
openin 2012 15 projected to be full soon after it apens.

Locking peuple up is expensive, whether their crimes are major
or less serious. Alaska spends on average 544,000 a year per inmate
in prisons, jails, and halfway houses. Adjusted for inflation, that's
actually less than in the 1980s—but it's still a lot (Figure 4}.

Studies i other states have shown that some intervention and
preventior- programs can help cut both costs and crime, either by
keeping pecple who have served their sentences from committing
new crimes after they re released, or preventing some people from
qoing to prison in the first place.

What Procrams Dio We Anavvze?

The Alaska Criminal Justice Working Group gave us a list of
programs to analyze. We looked for programs with the biggest
potential sayoff for the state—those that could reduce growth
in both numbers of inmates and in spending for corrections, at a
reasonable cost for the state.

Alaska already has a number of programs in place, and we found
that expanding some of those would be most cost-effective. Table
1 lists the programs in our final analysis. As a quideline for what
was a reasonable”expansion, we used 10% to 2096 of the eligible
people not alieady served—except for very small programs that
cant easily be expanded that much.

These programs would serve inmates, at-risk juveniles, and
young children. They are all intended to reduce future crime in
some way. Programs that treat substance-abuse or mental heath
disorders have heen shown to reduce recidivism—and as Figure
5 shows, almost all current inmates have thoge disorders

)

Figure 4. Annual State Costs Per Inmate,* 1981-2008

(In Thousands of Dollars)

Adjusted for Inflation ($2007)

$44,000

Not adjusted for Inflation

1981 83 85 87 89 91 93 95 97 N 01 03 05 07 B
*Average cost of incarcerating people in prisons, jails, and halfway houses.
Source: Alaska Department of Corrections ;

Head Start for 3- mkkakfsﬂ
olds from low-income families®

Figure 5. How Many Alaska Inmates Have Substance
Abuse or Mental Health Disorders?

Programs Currently serve  Reasonable expansion
Fducation  Morethan 1,000 500
{adutt basic; vocational)
Substance-Abuse (lose to 500 500
{residential; intensive outpatient)
b
Sex-offender treatment 0 50
Transition for inmates with 70 100
mental health disorders (institutional Discharge Project)
500 500
electronic monitoring;
residential substance-abuse treatment
Juvenileoffenders. . Approximately 500 1,000
Aggression replacement training;
family therapy; residential treatment;
institutional transition
o 3,025 450

Substance

No substance abuse or mental health disorders: 4%

Mental health disorders

A Both mental health
disorders and
substance abuse
abuse

Sources: Alaska Department of Corrections; Alaska Mental Health Trust

Potentially eligible (2008)

Almost all inmates (4,500;

90% of inmates
{approximately 4,000

10% of 500 eligible inmates

36% of inmates (1,600)

Approximately 5,000¢

Approximately 3,000

Approximately 8,000°

wv:.msam inciuded in our final analysis are those for whch we found evidence that expansion would have significant pay- offs for the state at a reasonable
cost. We evaluated additional programs not inchuded here, either because there wasn't sufficient evidence to assess their effectiveness or because

ij% weren't feasible to implement in Alaska at this time

To effectively reduce crime, sex offender treatment programs need to be offered in buth prison and the community. Treatment Is currently avaitable

anly 1n the community, so the number served in prison is currently cero--- but there are proposals to add treatment in rison.

*Peapte facing low-level charges and with substance-abuse problems

Thead Start s a federal program, but the state supplements federal money and Governor Sarah Palin has propesed additional state funding.

“We assume ail children from families with up to double the poverty-level income would



We fooked at but excluded other programs from our final - Treatment programs for sex
analysis. The criminal justice working group decided that 3 offenders do reduce crime, but
few programs, while effective elsewhere, wouldn't be feasible ~ they are very expensive and so

How much more does the state save than it

v 2t 7 times wy
. . L Z 25 times i i ke £
to implement in Alaska at this time. For other programs, there 401 save the state money, ey | 1011 peenteqe pois fom e w
wasntenouyn available evidence to judge how effective they + Programs that prevent future ﬁ mmm%“wcmw_%mmaoﬁmh mﬁ%%mm g%ﬁ%ﬂm sl | l hﬁm,h%w |
Were In saving money or reducing crime, or the available evi- crime by helping very young BOHMES | they have serve their semvences A
dence showed them to be largely ineffective. at-risk children are the most [ fragr ey
effective. But the effects of e L
How Do tHe Procrams Compare? spending for those programs i) _,
p g prog
L

intereention & | ® Programs that save mo

As Figure 3 {front page) shows, expanding programs to serve  aren’t apparent until many
mare of the efigible people would save the state about $321 million years later,

,
Head ¢ Oung ¢ 03 6 timas n '
19 times T Agaression replacement Juvenile ead Start for young chuldren saves & times more tf

A ARG nstitytionsl trans tign (25T 200 reduces futuge fIme among participants by abg
and reduce the projected number of inmates 102 by 2030, Figures ,

M o o 16 percentage points {from 38% without the prograrm;
(X X
6.and 7 show how the various programs contribute to costs, sav- |

S times ® Therapeutic courts ot prison for * m

Ings. and reductions in the number of Alaskans behind bars. ! & Education mates with meatal health disorders
| substance-abuse treatiment ® Adultresidential treatment for substance abuce ‘

» tducation and substance-abuse treatment programs for inmates Nosaingsl. W Sex offended progransdo reduce revidiism but g s expensive they oo s
SGVE 1o 10 four times what they cost, reduce recidivism by about ! 0 ) ; ¢ 5 . " " g |
four percentage points, and can reach the most people. . _How many percentage points do the programs reduce rime, from whatit would otherwisebe?

© dmtervention programs for
Juvenites who have committed
Crimes are very m%si atsav- 1,049 fewer inma
ing money and reducing recid-

Wism, but they serve a much |

smatler number of people.

Pre-school programs for at-risk ch ildren cost about $1,000 per child
but save many times that muy ch, by reducing future crime. The ofiec-
qaren't a nt f WU

=4

843 fewer
inmates

— Programs for juveniles offenders cost an average of about $2,500 per person,
but save almost 10 times that much by keeping kids out of prison. They serve
only a subset of the poputation of 12- t0-17-year-olds.

» Programs that set up transi-

non services tor inmates with - Bt ~ Transition programs for people with mental health disorders are
mental-heaith disorders com- - . , extremely effective, add about $2,000 Pper person to inmate costs, and save
, , 601 fewer about four times that much. But the programs currently serve very few people
ng out of prisun are among , inmates and can't readily be expanded to serve large numbers,
the most effective—but they
can't readily be ¢ xpanded :w« : . ’ vs.nszu that treat inmates for substance abuse add about $2,000a person
, to inmate costs, but over time save about twice as much. They are effective, but
serve the many people who can'treadily be expanded to reach a the people who need them, j
could benent from them, S
»Alternatives to prison for some .
peopie charged with lesser N_.”_o: Wummq - Education and job training programs in prison add about $1,000 to inmate costs,

but they reach the most people and save about four times more than they cost
Because they are offered in every facility, they can easily be expanded and can reach
more peaple. {Reductions in the number ofinmates as a result of the sex-offender
treatment program are also included here, but are onty one or two people a year)

offenses save the state money
right away and almost alf
reduce recidivism. The excep-
tion 15 electronic monitor-

18 fewer

ing. which is inexpensive b . Programs Sa;mmmbm%\mesogzwga_\m 338833%:@:3%@ because
NG, which 1 inexpensive put | . they cost much less than the $44,000 per person the state spends to lock people up,
hasn't been N 10 reduce | Inmates " They include therapeutic courts for substance abuse and mental health disorders, ,
future cnime. electronic monitoring, and residential stibstance-abuse treatment
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