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The Alaska Native Teacher Initiative

Recognizing that Alaska faces unique challenges in recruiting and retaining quality teachers, and
given that nearly twenty-five percent of our students are Alaska Native, yet only five percent of
our educators are, the Avant-Garde Learning Foundation, through funding from Shell Oil, has
designed an initiative that addresses these critical issues. In January of 2008, thirty-five Alaskan
educators from around the state, including several distinguished Native educators, began work as
a design team that would eventually create the Alaska Native Teacher Initiative. The group’s
charge was to build a path for rural Alaskans to become teachers in their communities with as
much support and as few obstacles as possible. The Initiative’s first pool of candidates would be
drawn mostly from paraprofessionals already working in rural schools. The design team focused
on ways to recruit and support teacher candidates effectively, in full recognition of the
candidates’ unique situation as Native community members living in rural Alaska and often as
mature heads of households.

Working in conjunction with five rural school districts and five of Alaska’s institutions of higher
education, the design team created an approach that supports teacher candidates and that
recognizes and honors their Native knowledge and their prior learning. The Initiative takes
advantage of lessons learned from previous Native teacher efforts and has incorporated valuable
information from teacher recruitment and retention data in its design. In addition, Avant-Garde
commissioned a parallel Alignment Study, which provided timely information on gaps in
Alaska’s overall public education approach, with particular emphasis on the need for strong
universal pre-school programs and the urgent need for a better transition from high school to
college. Particularly disturbing were data indicating a student dropout rate of epidemic
proportions. Rural schools face unique challenges, not the least of which is the need for
qualified teachers from the villages who understand students in ways only those who live there
can, and who are, naturally, committed themselves to living in the villages.

In January of 2009, the first group under the Alaska Native Teacher Initiative, a cohort of thirty-
seven candidates, met in Anchorage for a week to begin or continue their journey toward
becoming teachers. Thirty-two of those candidates were Alaska Native and all of them live in
rural Alaska. This cohort will continue their initial course through the spring, utilizing both face-
to-face and distance learning. The candidates will receive continuing support through their
districts, from their local colleges and universities, and from Avant-Garde, as they progress
toward the day when they will join the ranks of Alaska’s teachers. More cohorts are planned for
the future with an eye toward recruiting young people who are currently in school through Future
Teacher clubs and other endeavors that will begin to attract Alaska’s youth to the teaching
profession. :

This Initiative is possible only as a result of a strong collaboration between school districts,
institutions of higher learning and the communities in which it is working. This collaborative
effort is itself a model of how to achieve change in Alaska’s educational system. The mutual
needs that are shared leads to a high level of cooperation and only through this dynamic could
the Alaska Native Teacher Initiative have become a reality.
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Teacher Preparation Program
Capitalizing on Opportunities of Rural Alaska Education
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The process of becoming the very best educator

Program Points of Difference

The teacher preparation program is unique in several
aspects. First, it acknowledges many students will already
have amassed work, life or school experience, and provides
student candidates with credit for prior learning.

The program also recognizes the challenge many rural
students face in having to travel to obtain an education,
which is why an emphasis is placed on delivering the
program in the candidate’s home community.

The program also strives to be culturally respectful and
responsive to the needs of Alaska Native teacher candidates.

Finally, mentorship and advising is a key component of
the program. The chart below visually demonstrates the
continuum of support offered to students throughout their
journey from teacher candidate to professional teacher.
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Capitalizing on Opportunities
of Rural Alaska Education

Rural Alaska is facing serious challenges when it comes
to education. Teacher turn-over is high. The number of
Alaska Native teachers is low. And teacher recruitment is
increasingly difficult.

Avant-Garde Learning Foundation believes the solution to
this challenge involves increasing the number of teachers
from rural Alaska, which is why Avant-Garde is leading
an effort to create a student-centered, performance-based,
Alaska teacher preparation program.

By increasing the number of Alaska Natives and rural
residents who become teachers, the program is expected to
help reduce teacher turn-over, improve student academic
performance, be more culturally respectful, and decrease
the student drop-out rate.

This collaborative effort involves five Alaska school
districts, including North Slope Borough, Northwest
Arctic Borough, Aleutians East Borough, Lake and
Peninsula Borough, and Bristol Bay Borough, as well as
higher education institutions and other agencies. Funding
support is generously provided by Shell Oil.

About the Program

OBJECTIVE: To create a student-centered, performance-
based, Alaska teacher preparation program based on a strong
partnership between school districts and higher education.

VISION: A culturally embedded teacher preparation process
built upon access, equity, excellence and success.

MISSTON: Grow, nurture and sustain Alaska Native
educators to serve Alaskan communities.

VALUES:

* Cooperation * Respect

* Collaboration * Honor cultural values
* Communication * Innovation

* Personal growth * Acceptance

and development




Developing the Program Get Involved |
As a first step in the development of the performance- If you are interested in supporting or participating in the

based teacher preparation program, Avant-Garde has performance-based teacher preparation program, please contact
established a program design team, which is comprised Don Shackelford at (907) 301-1927 or agfoundation@gci.net, !
of a diverse group of individuals, including teachers, or Shirley Holloway at (907) 250-5618 or shirleyjean58@gci.net. i

school administrators, university faculty and rural Alaska
community leaders.

With input from the leadership team and steering
committee, the program design team is in the process of
developing phase one of the teacher preparation program,
which will be implemented for the 2008 — 2009 school year.

To track the progress of the design team, please visit
www.avantgardealaska.org/teacher.html.

Purposes of Program / Stated Goals

Prepare More Native Teachers for Native Students
Prepare Culturally Respectful Educators

Preserve Native Languages & Cultures

Support
Community
Based
Education

*
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AVANT-GARDE
Learning Foundation
SOURCE: Modified from the “Power of Native Teachers: Language and Culture in the
Classroom,” a publication of the Center for Indian Education, Arizona State University Avant-Garde Leaﬂ'llﬂg Foundation
670 W. Fireweed, Suite 110, Anchorage 99503

Phone: (307) 250-5618 Fax: (907) 646-9309
shirleyjean58@gci.net * www.avantgardealaska.org
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The enclosed Alignment Study was commissioned by Avant-Garde
Learning Foundation and performed by the Institute of Social and
Economic Research (ISER) in order to begin the investigation of
student preparedness in Alaska. The goal was to create a
foundation document for educators, policy makers and the general

" public that would ask questions about student performance and the
gaps that exist in our education system, pre-K through 16.

As a foundational document, it will continue to grow as we learn
more about the nature of the problem and possible solutions. The
Research Summary was presented in its original form to the
Education Summit held in Anchorage, November 13 and 14, 2008.
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Leading Edge Resources for Alaska

November 13, 2008

Dear Colleague:

The following Alignment Study was commissioned by the Avant-Garde Learning Foundation in order to
investigate troubling questions regarding young Alaskans’ readiness for entry into school and preparedness for
high school graduates’ postsecondary work and college. Conducted by the Institute of Social and Economic
Research (ISER) at UAA, and paid for by a generous grant from Shell Oil, this is a first look at critical
educational alignment problems in our state. Couched in the necessarily cautious language of prudent social
science, the report nevertheless discovers crucial alignment problems in our public school system K through 16
that need to be addressed.

Too many of our pre-school aged children are arriving in kindergarten or first grade unprepared. These early
years are the most crucial in a child’s learning development. Educators and policy-makers in our state need to
take a close look at the data concerning early readiness, recent early childhood research, and successful efforts
made in other states to institute quality early childhood education.

Too many of our high school graduates are unprepared for work and careers or for postsecondary education.
The data clearly indicate a failure on the part of public education in Alaska to adequately prepare students for
life beyond high school. Conversely, the expectations of colleges and universities as to what qualifies as
prepared for our graduates varies. The data raise questions such as: What are the academic expectations of
high school students in 11" b and 12" grade beyond passing the High School Qualifying Exam, accruing credits
or reaching district standards? How well are schools assisting students academically to meet the expectations
of the world beyond high school? What are the academic expectations of employers, colleges and universities?
How do we align these expectations so that students receive the full benefit of a public school education?

Only by answering an educational call to arms can we do the work that is required to answer these and many
other questions regarding student readiness and preparedness. The various institutions must begin to work
more cooperatively and closely if we are ever going to satisfactorily address the alignment issue. Only through
concerted effort, and through a selfless commitment to our students, can this work be done. And there is much
that needs to be done. Work groups with specific tasks and missions need to be established. Substantive
meetings between P-12, postsecondary education and employers need to be held with the expectation that a
tangible plan and product will be the result. Action plans need to be formulated and carried out. Assessment
of our progress should be formative in order to guide us with data and analysis regarding the effectiveness of
our efforts. Alignment must be an educational priority in Alaska.

This effort will only be possible if the state’s leaders and educational policymakers make it a priority. Other
states have understood the urgent need to commit to educational alignment and to support the necessary
changes with appropriate funding and political capital. This is Alaska’s chance to do the right thing for our
young people and for the future of our state.

Above all, we need to be results oriented. Our students, be they four years old or eighteen, deserve a seamless
quality education second to none. It is our job to provide that to them. Let us begin that work now.

Sincerezly
- 7 (;’/ ,/""/7)
el /é’d{(/;) Jé;f' /CL%LL/(”
Shlrlev Hol oway Ph.D. ,/)
Presldent/CEO

670 W. Fireweed Lane, Suite 110, Anchorage, AK 99503 « Tel: (907) 349-2992 « Fax: (907) 646-9309 www.avantgardealaska.org
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Connecring A Disiomntep System: A First Look At Aucning Epucation v ALaska
By G. Williamson McDiarmid and Alexandra Hill

We've heard it before, but it's still true: too many Alaska students
don't have the skills they need to move on to the next stage of edu-
cation or to get good jobs. Too many drop out of high school, and too
few of those who graduate go on to college or other post-secondary
education—and among those who do go on to post-secondary edu-
cation, many don't graduate within four or even six years.

Employers report that young people entering the work world
directly after they graduate from high school (or right after they
drop out) don't have the reading, writing, and math skills neces-
sary for many of today’s jobs, even entry-level ones.

Alaska is not alone in these problems, but the high-school dropout
rate is higher than the U.S. average and fewer graduates go to college.
Athird of Alaska’s high-school students don't even graduate, and only
about a third graduate and start college right away (Figure 1).

Many states have begun to address these problems by look-
ing at education alignment—that is, coordinating the policies,
programs, and mechanisms needed to support students as they
move through the system from pre-school to elementary and high
school and on to higher education or work.

Ideally, education levels would be coordinated so all students were
prepared for the next step. In practice, many students—from kinder-
garten through college, vocational training, or work—enter without
the knowledge and skills their teachers, professors, or employers
expect. The students and their families are often frustrated that—
despite indications to the contrary—they haven't been prepared for
the next level. This frustration contributes significantly to the high
dropout rates in both high school and college.

This publication summarizes a longer paper on the scope of align-
ment problems in Alaska and identifies areas where more research
is needed or there are no data at all. It concludes with suggestions
about steps the state should consider for improving alignment.

To move toward alignment, educators would synchronize their
learning goals, curricula, and expectations. K-12 and early-childhood
educators would agree on the skills children need entering kinder-
garten and first grade and how best to assess those skills. Likewise,
businesses, higher education institutions, and schools would jointly
determine the skills required for high-school graduates entering the
workforce or college. To ensure that policies and resources supported
such alignment, policymakers would need to collaborate in the pro-
cess, working with educators from various education levels.

Figure 1. Students Who Started High School in 2000
Alaska US. Average

| 33%

Y N

Didn't start college Started college Didn't start college Started college

Source: Digest of Education Statistics 2006

Didn't graduate
Graduated in 2004

Transimionine 10 Scroot: Earcy Cuitonoon Epucarion

We'll talk first about early childhood education—that is, educa-
tion children receive before entering kindergarten. This is important,
because several longitudinal studies have shown that children who
receive high-quality early education are less likely to need special
education or drop out, and as adults earn more and are less likely to
commit crimes and receive welfare.

Alaska is one of only 12 states with no state-funded early edu-
cation. It has federally mandated special education pre-school and
federally funded Head Start programs in many communities. These
programs together enroll about 16% of Alaska’s 3-year-olds and
22% of 4-year-olds. Many more students in urban areas are enrolled
in private pre-schools.

Overall, about two-thirds of Alaska children attend some sort
of pre-school, according to the 2007 State Preschool Yearbook.
But there is little information on how well these various programs
prepare students to enter school.

How Many Alaska Children Aren’t Ready for School?

The main source of data on Alaska children's readiness for school
is the Developmental Profile. Teachers administer this assessment
when children enroll for the first time in public school, usually kinder-
garten but sometimes first grade. The profile includes information
on many aspects of development—physical and social, lanquage
and literacy, and cogpnitive.

Teachers rate children as “routinely,” “inconsistently,” or “never”
exhibiting 11 measures of school readiness.

Data from recent profiles show that fewer than 5% of children rate
“no” in physical well-being and social development. But about 10%
fail to demonstrate the requisite skills in each of the areas of lan-
quage and literacy development and cognitive development. Between
20% and 50% demonstrate these behaviors “inconsistently.”

ISER and Avant-Garde Learning Foundation jointly carried out this research, funded by a grant from Shell Exploration and Production Alaska.
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been done on what approaches are most effective for pre-
paring Alaska Native children for school. Also, we lack data
on the extent to which Head Start grantees coordinate with local
school districts or with each other.

Districts report Developmental Profile results to the state without
identifying individual children. Although the profile is a useful tool for
teachers and parents, the lack of identifying information means the
data cannot be disaggregated by student characteristics such as
ethnicity, gender, or socio-economic status. Therefore, the profiles
are not useful for tracking efforts to improve Alaska children’s school
readiness or for exploring the effectiveness of different programs.

Transirion From Hicw Scuoot To Courece or Work
What is the Issue?

Many Alaska high-school students graduate unprepared for
post-secondary education or work. Alaska’s colleges and universi-
ties find that many of their entering students—even those with
good grades in high school-aren't ready for college-level work.

A 2006 national survey of 431 employers, published by Partnership
for 21st Century Skills, reported that 42.4% of the respondents rated
new entrants with high-school diplomas as “deficient” in their overall
preparation for the entry-level jobs they typically fill, and 45.6% rated
their preparation as “adequate” Almost no one (0.2%) rated their
preparation as “excellent.” Anecdotal information from Alaska em-
ployers suggests that Alaska's high-school graduates are no different
from their counterparts Qutside.

Available data also indicate that many of Alaska's high-school
graduates are not prepared for college—but even within Alaska,

“freshman level” English. The information in the table raises two is-
sues. First, it's neither easy to find nor to interpret. While academic
advisors at the universities certainly know and can explain the re-
quirements, prospective students, their parents, and teachers may
be unable to get any clear sense of the actual skills and knowledge
students need, or how they will demonstrate their proficiency. The
other notable point is the difference in SAT/ACT scores required for
entry into English 111 at UAA and UAF: SAT of 530 versus 430,
ACT of 22 versus 17. That means students must score a bit above
the mean (about 59th percentile) at UAA, but in the 20th to 30th
percentile range at UAF.

Students assessed as unprepared are directed into “developmen-
tal” courses—uwhich often don't count towards their degrees.

Data available at UAA allow us to see how many entering stu-
dents had to take developmental courses. Among recent high
school graduates enrolling at UAA for the first time, 60% take at
least one developmental course. Almost one-quarter take more
than 6 credits of developmental courses (Figure 2).

This analysis includes all students who enrolled at UAA for the
first time in the fall semesters from 1998 through 2007. Further,
we focused on “recent high-school graduates,” defined as those
who had graduated from high school either the same year as they
enrolled at UAA or one year earlier. Thus, for example, students
entering in fall semester 2007 were considered recent graduates
if they had graduated in 2007 or 2006. Over the 10 fall semesters
we examined, 15,713 recent high-school graduates enrolled.

what constitutes "prepared” can differ among
institutions.

How Prepared Are Students for College?

The majority of Alaska students who enroll in
college in the state go to one of the three Uni-
versity of Alaska campuses—fFairbanks (UAF),
Anchorage (UAA), or Southeast (UAS). All three
require students to demonstrate they're pre-
pared for introductory level courses in English
and math, through previous test scores (such as
the SAT) or university placement tests.

All Recent
HS Gradsd

Some requirements are similar across all cam-
puses, but others are quite different. Table 1 shows
{in abbreviated form) requirements to place into

Figure 2. Developmental Course Credits Taken by
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3 Students who enrolled at UAA for the first time in fall semesters 1998 to 2007
b Those who graduated from high school either the same year or one year before they enrotled at UAA

Spurce: JAA Office of Institutional Planning, Research, and Assessment




* Research predicts that these students are more likely to need
special education services and to drop out of high school.

* In the small sample of districts we canvassed, just meeting the
high-school graduation requirements does not guarantee gradu-
ates that they are prepared for college or for technical training.

* Many high-school graduates who do enroll in Alaska universities
find they are not prepared for college-level work.

* Employers report that they find many recent high-school gradu-
ates unprepared to embark on careers.

To address these problems—especially lack of alignment—
effectively will require coordinated efforts among parents, edu-
cators, policymakers, and researchers. One approach that many
states (30 as of 2006) are using is formal councils established
to address problems from pre-school through college. A review
by the Education Commission of the States found that while the
specific membership, funding structures, and goals differ, such or-
ganizations typically aim to:

* Expand access to early learning for children ages 3 to 5, and
improve their readiness for kindergarten

* Smooth student transitions from one level of learning to the next
* Close the achievement gap between white and minority students
* Upgrade teacher education and professional development

* Strengthen relationships between families and schools

* Create a wider range of learning experiences and opportunities
for students in the final two years of high school

* Improve college readiness and college success

The commission also reported several states’ successes, including
reducing achievement gaps, increasing success on advanced place-
ment testing, and raising higher education enrollment.

To be effective, councils need to work within a shared vision of
the total system and commit to long-term efforts and real change.
Andrea Venezia, a noted education researcher, cautions that, “con-
vening a commission and holding cross-system discussions may be
helpful, but these steps alone will not create meaningful K-16 re-
form. To be lasting and effective, the deliberations must be anchored
in policy and finance reform and must reflect each state’s culture
and history.” Any effort that hopes to be successful will have to con-
vene key stakeholders, determine what additional data and analyses
are necessary, undertake those research efforts, identify potential
solutions, and make recommendations for change.

In our discussion we've identified both problems in the education
system and gaps in the Alaska data. What don’t we know?

* We need better data on children who enter school unprepared:
numbers, areas of unpreparedness, pre-school experience, and
progress in elementary school. The new Developmental Profile as-
sessment, aligned with the state’s early learning standards, has the
potential to provide some of this information, if the Department of
Education and Early Development is authorized and funded to fink
profile information with later student data and analyze it.

* We need better information on dropouts: numbers, demographics,
and subsequent educational experiences and GED completion.

* We need to understand what districts expect of their 11thand 12th
graders, and how they convey those expectations to students and
parents. Do students and parents realize that the minimum gradu-
ation requirements will leave graduates unprepared for most post-
secondary education and training and for many jobs? Do teachers
understand what students need to succeed in college level work?

* We need to consider how to collect data about the success of high
school and college graduates. If we want to hold high schools and
universities accountable for preparing their students, we must be able
to measure how well they do so. The state is creating a data system
for tracking students in the public schools, from entry through high
school graduation. What's missing is the capability to link P-12 data
with university data with workforce data. Legal safequards on data
use present a challenge, but it’s not insurmountable.

Finally, we hazard a few recommendations.

1. Alaska should create publicly funded, high-quality early child-
hood education that would be available to all families but voluntary.
That would expand enrollment and help ensure that all students
are prepared for kindergarten and first grade. Investing in school
readiness will save money in the K-12 system and beyond.

2. We need to ensure that our high-school graduates are prepared
for college or careers. Whether this should be through more rig-
orous high-school graduation requirements, better counseling,
increased investments in career and technical education, or some
combination of these and other approaches is not clear. But too
many of our high-school graduates are unprepared for life.

3. The University of Alaska must be involved. UAF, UAS and UAA
should communicate, as a single entity, their academic expecta-
tions for entering students. Increases in the number and quality
of distance-delivery courses mean that students anywhere in the
state can take classes, especially at the introductory level, from
any campus. They should be able to do so without discovering they
are unprepared for beginning college-level work.

4. The state should support these efforts and muster the resourc-
es to overcome the inevitable difficulties. Because change across
so many institutions and interests is required, leaders should be
prepared to persist over the long haul. Establishing a councif to
coordinate education at all levels is a step in the right direction.

5. Alaska is ahead of many states in developing its longitudinal
student data system. It needs to continue to develop that system
and improve links with other data systems.

y is based on a longer working paper of the same
Il be available on ISER's Web site, www.iser.uaa.alaska.edu,
Education Studies. That paper includes full references for

; and the public school superinte 5 and principals

gave us their time.




» Research predicts that these students are more likely to need
spedial education services and to drop out of high school.

* In the small sample of districts we canvassed, just meeting the
high-school graduation requirements does not guarantee gradu-
ates that they are prepared for college or for technical training.

* Many high-school graduates who do enroll in Alaska universities
find they are not prepared for college-level work.

* Employers report that they find many recent high-school gradu-
ates unprepared to embark on careers.

To address these problems—especially lack of alignment—
effectively will require coordinated efforts among parents, edu-
cators, policymakers, and researchers. One approach that many
states (30 as of 2006) are using is formal councils established
to address problems from pre-school through college. A review
by the Education Commission of the States found that while the
specific membership, funding structures, and goals differ, such or-
ganizations typically aim to:

* Expand access to early learning for children ages 3 to 5, and
improve their readiness for kindergarten

* Smooth student transitions from one level of learning to the next
* Close the achievement gap between white and minority students
* Upgrade teacher education and professional development

* Strengthen relationships between families and schools

* Create a wider range of learning experiences and opportunities
for students in the final two years of high school

* Improve college readiness and college success

The commission also reported several states’ successes, including
reducing achievement gaps, increasing success on advanced place-
ment testing, and raising higher education enrollment.

To be effective, councils need to work within a shared vision of
the total system and commit to long-term efforts and real change.
Andrea Venezia, a noted education researcher, cautions that, “con-
vening a commission and holding cross-system discussions may be
helpful, but these steps alone will not create meaningful K-16 re-
form. To be lasting and effective, the deliberations must be anchored
in policy and finance reform and must reflect each state's culture
and history.” Any effort that hopes to be successful will have to con-
vene key stakeholders, determine what additional data and analyses
are necessary, undertake those research efforts, identify potential
solutions, and make recommendations for change.

In our discussion we've identified both problems in the education
system and gaps in the Alaska data. What don't we know?

* We need better data on children who enter school unprepared:
numbers, areas of unpreparedness, pre-school experience, and
progress in elementary school. The new Developmental Praofile as-
sessment, aligned with the state’s early learning standards, has the
potential to provide some of this information, if the Department of
Education and Early Development is authorized and funded to link
profile information with later student data and analyze it.

* We need better information on dropouts: numbers, demographics,
and subsequent educational experiences and GED completion.

* We need to understand what districts expect of their 11th and 12th
graders, and how they convey those expectations to students and
parents. Do students and parents realize that the minimum gradu-
ation requirements will leave graduates unprepared for most post-
secondary education and training and for many jobs? Do teachers
understand what students need to succeed in college level work?

* We need to consider how to collect data about the stccess of high
school and college graduates. If we want to hold high schools and
universities accountable for preparing their students, we must be able
to measure how well they do so. The state is creating a data system
for tracking students in the public schools, from entry through high
school graduation. What's missing is the capability to link P-12 data
with university data with workforce data. Legal safequards on data
use present a challenge, but it's not insurmountable.

Finally, we hazard a few recommendations.

1. Alaska should create publicly funded, high-quality early child-
hood education that would be available to all families but voluntary.
That would expand enroliment and help ensure that all students
are prepared for kindergarten and first grade. Investing in school
readiness will save money in the K-12 system and beyond.

2. We need to ensure that our high-school graduates are prepared
for college or careers. Whether this should be through more rig-
orous high-school graduation requirements, better counseling,
increased investments in career and technical education, or some
combination of these and other approaches is not clear. But too
many of our high-school graduates are unprepared for life.

3. The University of Alaska must be involved. UAF, UAS and UAA
should communicate, as a single entity, their academic expecta-
tions for entering students. Increases in the number and quality
of distance-delivery courses mean that students anywhere in the
state can take classes, especially at the introductory level, from
any campus. They should be able to do so without discovering they
are unprepared for beginning college-level work.

4. The state should support these efforts and muster the resourc-
es to overcome the inevitable difficulties. Because change across
so many institutions and interests is required, leaders should be
prepared to persist over the long haul. Establishing a council to
coordinate education at all levels is a step in the right direction.

5. Alaska is ahead of many states in developing its longitudinal
student data system. It needs to continue to develop that system
and improve links with other data systems.

This summary is based on a longer working paper of the same
title. It will be available on ISER's Web site, www.iser.uaa.alaska.edu,
under Education Studies. That paper includes full references for
research cited here.

The authors thank Gary Rice and Yuan-Fang Dong of UAA's Office
of Institutional Planning, Research, and Assessment; Diane Erick-
son of UAA; and the public school superintendents and principals
who gave us their time.
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Alignment Phase Two

The second phase of our Alignment Study will focus on deepening our knowledge of the gaps that
we described in our Phase One report, and building a consensus for action. Specifically, Phase Two
will focus on two key areas: early childhood the transition from high school to the work world. It is
clear the state faces challenges in both of these areas; however, we need better information on the
scope and details of both of these challenges in order to craft effective policy responses.

Research has shown that among education reforms, early childhood education holds the greatest
promise of return on investment, from reduced expenditures on remedial and special education in the
K12 years to reduced welfare and corrections expenditures in the future. Our Phase 1 study
recommended expanding early childhood education opportunities, but there are thee areas we need to
understand more fully in order to do so effectively and efficiently. First, we believe there are at-risk
children without access to early childhood education, but we don’t know how many, or where. We
propose to compile the available data on at-risk populations and program enrollment, and supplement
that with information collected from Head Start providers in order to quantify the scope of the unmet
need. Second, although research demonstrates effectiveness of early childhood education in general,
and Head Start in particular, there is no research specific to Alaska on this topic. There are 17 Head
Start providers located in all parts of the state, and while data from these programs is compiled
nationally, it is not reported at the state level. We propose to help the largest Alaska Head Start
providers to compile and analyze their data to show the skills and knowledge levels of children as
they enter the program, the gains they make, and their abilities when they exit Head Start for public
schools. The third area we need to explore is the alignment between what children know as they exit
early childhood programs, and what they are expected to know entering kindergarten. Results of
Alaska’s Kindergarten Developmental Profile suggest that in some communities there is a
disconnect. We will take the results of our exploration of children’s growth in Head Start to public
school districts, and rxplore the extent of this disconnect and possible ways to improve early
childhood-K 12 alignment.

The other area where systematic research is lacking is around the readiness of Alaska’s high
school graduates for the work force. There is substantial and convincing anecdotal information that
indicates that many Alaska high school graduates are not prepared to enter the workforce or technical
job training. What is less clear is how many of our high school graduates are unprepared, and in what
areas. As the state invests in workforce development programs and assessments, we need to better
understand both the problem, and how programs and policies in place might address ...

We will look at both sides of this issue. We will draw on national research around the skills
employers need and those they find in their new employees reported in “Are They Really Ready To
Work?”! We propose to interview hiring professionals in Alaska’s largest businesses about the skills
identified in that report, and the extent to which their new hires have or lack those skills. While our
survey will not be large enough to represent all Alaska employers and locations, it will begin to more
clearly define the problems to be addressed.

As efforts are already underway to improve high school graduates’ work-readiness, the state has
chosen the WorkKeys® tool from ACT to help Alaska’s high school students, parents and educators
assess skills and career readiness. Current state regulations mandate that students in sixth and eighth
grades take three of the WorkKeys® assessments, starting with the 2009-2010 school year. Proposed
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regulatory changes would delay that to the 2010-2011 school year.

We propose to examine this tool in depth to help the state determine how best to implement it.
How do WorkKeys® levels relate to Alaska Standards? What additional information do the tests
provide beyond other assessments? How do Alaska’s employers view the WorkKeys® assessments
and the Career Readiness Certificate™? How do districts plan to incorporate the curriculum and
assessments into their counseling and instructional programs? How would middle schools use the
sixth-grade results? We will interview personnel at ACT, EED, DOL, and school districts involved in
implementing the pilot that is underway to answer these questions.

Phase two will produce two short (2 to 4-page) research summaries, one on early childhood
education and one on high school graduates” work-readiness, targeted at policy makers, stakeholders
and the general public. In addition we will produce a background report with more detailed
information, incorporating the findings from both phases of the study. Both the research summaries
and the background report will be available on ISER’s web site.
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Phase 2 budget

A B C D E F |IG] H |[I|]J] K

IRate (includes leave, Total
1 Jbenefits, F&A) $83.64] $72.86] $61.04 |$75.77|%$58.34] |Cost
2
3 (Task Hours Hill | Killorin [DeRoche | Leask | Merrill
4 |Early Childhood $5,186 24%

identify data and plan for
S Janalysis 16
6 Jconduct analysis 30

share with K12/alignment
7 lanalysis 16
8
9
10 |High School to Work

draft and conduct
11 Jemployer survey 8 64 60 $ 8,995 41%

compile and analyze
12 fworkkeys info 20 20 20 $ 4,351 20%
13
14
15 |Prepare reports 10 8 20} 8 $ 3,401 15%
16
17 }Subtotal: Hours 100 92 80 20 8
18
19 |Personnel Costs $8,364] $6,703] $4,883 |$1,515] $467 $ 21,932
20

Supplies, Long Distance,
21 |Extc. $68
22 j(includes F&A)
23

$

24 |Total 22,000
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