I salute the chairman and members of the Senate Education Committee. I am Stuart Thompson—an Alaska citizen living in Senator Huggins district—acting on behalf of myself in support of Senator Stevens SCR 1.  I have carefully prepared testimony that takes approximately 10 minutes to deliver. Senator Huggins can personally vouch for my communication discipline on the subject of civics. Mr. Chairman, may I proceed? Thank you.

Senator Stevens has provided a Sponsor Statement that explains the civics education problem and its initial legislative solution fairly well. However, as an informed citizen, I can be more forthcoming and explicit about rationale; and, lastly, needed amendments to SCR1 to achieve true results.

Throughout my testimony, I ask that listeners keep three education fundamentals in mind. They are 1) Education is not indoctrination, if citizen judgment and action is desired; 2) the greatest barrier to education is a student believing he already knows all he needs to know about what’s being taught (covert in young people and overt in adults); and 3) government has a tendency to encourage ignorance in people. Founder Father Thomas Paine can elaborate on fundamental #3: “Reason and ignorance influence the bulk of mankind. If either of these can rendered sufficiently extensive in a country, the machinery of government goes easily on. Reason obeys itself; and Ignorance submits to whatever is dictated to it.”

First, let me assert the following: The volume of true citizen participation in government of, for, and by the People is probably the most reliable test for the effectiveness of public education that could ever be. Let me unpack that a bit. It’s simple arithmetic that multiple minds coordinated to research and address problems will create better solutions than even a genius set to the same task. In other words, centralized power is more efficient at handling emergencies, while decentralized power, taking longer, is better at predicating and preventing those emergencies. This is part of the founder rationale behind American separation of powers. So, if you agree that education empowers problem solving and enhancing individual and social quality of life, the chronic problems and declining economic prosperity of our state and nation is proof positive that people are being under-educated in civics. This has naturally resulted in gradual abandonment of the practices of a constitutional republic— like even voting. 

Second, let me expose a cold hard fact. The two forms of government that almost all Americans have the most instruction, experience, and practice at are monarchy and feudalism. As observed by Aristotle in his “Politics”, the family is a natural monarchy—ranging from benevolent to tyrannical. So goes much of the workplace. For twelve years in school, every new citizen endures feudalism in its classic form. Whereas school should be a perfect place for hands-on learning about the responsibilities of freedom (and how to participate in the justice and methods of government that channels it), docility and will-less obedience is rewarded. Between monarchy in the home and feudalism in school, it’s a wonder you get anybody to take civics seriously—despite the sincerity of civics teachers.

Third, the texts and social engineering that teachers are expected to adhere to completely sabotage making real sense of how to practice civics and to utilize our political heritage. Let me give a spectacular example. Contrary to the propagandized portrayal of America having government of, for and by the people, what actually gets conducted now is benevolent elected aristocracy (government by an elite). This is well revealed by the chronic vulnerability of American politicians to lobbyists and campaign donation blackmailing — typical of highly centralized forms of government. Naturally, politicians think it’s best to make the hard decisions, as elected agents or officials, on behalf of everyone. This political definition of “represent” is supported by being in modern college-level dictionaries.

But there lies the problem. This definition of “represent” isn’t the one that was used by US founding fathers! Nor does it align with the Alaska Constitution’s Article I sections 1 & 2! The proof is simple. There were no English dictionaries available to people in America’s formative years. Educated people then were also conversant with Latin and Greek. Therefore, their understanding of English words for use in important writings arose from the Latin or Greek derivations of those words. So what is the true meaning of “represent” on that basis? It is to “show or put forth again”. If you represent people that way, politicians are supposed to relay the fruits of their constituent’s minds. That means elected officials are duty-bound to actually lead their constituents so they supply an organized body of comprehensive viewpoints for legislative use. That also means a political leader has to handle constituent laziness or ignorance or immaturity or the human character obstacle of, as Aristotle put it in his “Politics”, that some people are natural slaves. This is so he can represent something.
Not knowing true representative government methodology well—easily a consequence of not understanding the basic word underlying all of our political heritage—makes politicians and citizens alike reach for the methodologies of other forms of government. This is, of course, inadvertent repudiation of pledges of allegiance and oaths of office. For example, how most elected officials now treat constituent concerns, and how constituents now approach elected officials, is quite similar to the political relationship of nobles & peasants in the Middle Ages. Research the word assizes—the town hall meeting/public hearing of that era. 

There are those who whine about it not being possible to really represent 15,000 or 30,000 people, and that it’s more practical to rule through a step-echelon aristocracy like the military. This is simply more evidence of the necessity to investigate the state of civics education in this state. Even our native culture has a practical solution to that representative government problem from its pre-Alaska purchase history. Is it taught? No — we just get this feel-good course in Alaska native culture. Then there’s Juneau’s neighborhood association concept—its civics orthodoxy and power ignored due to clear citizen ignorance of what ‘represent’ means.
I’d like to note that elected officialdom is the only American profession that doesn’t compel continuing education. Some years ago, following legislative rules, I tried to get a hearing before the House and Senate Rules Committee to get legislator continuing education about government made into a legislative rule.  I was completely refused except for an effort by the Senate Rules Committee Chairman at the time—Senator Gary Stevens. He listened to me and while agreeing with the need, he didn’t see a way around the intellectual arrogance of his fellows. He wasn’t nearly so harsh, but I can be.

I believe I have now presented overwhelming justification for a legislative task force as envisioned by SCR1. However, there are amendments to be made to truly accomplish its purpose.

Under the authority vested in me by Alaska Constitution Article I Section 1 and particularly Section 2, I advance several amendments to SCR1 into your deliberations. The main thrust of these amendments is to minimize the influence of the very entities that are obviously complicit in or accountable for the current state of civics education. 

1) On Page 2 Line 8, INSERT the words “, including texts and presentation,” after the word “education” and before the word “in”. Rationale: manipulating presentation is the easiest way to pervert any subject.

2) On Page 2 Line 22 REPLACE the number 11 with “15”. Rationale: number agreement and consistency.
3) On Page 2 Line 30 DELETE “(A) one member of the National Education Association”. Rationale: any valid input from this lobbying group can be through generous presentation time before the task force. The policies of this lobbying group inserted into Alaska government makes them complicit in the current state of civics education. 

4) On Page 2 Line 30 INSERT “(A) one member from serving Alaska Civics teachers” Rationale: Participation from someone who has been affected by education presentations and texts set by policy makers and superiors, and has direct experience trying to convey civics to students, is critical to ensure realistic output from the task force.

5) On Page 3 between lines 6 & 7: INSERT “(G) one member from the current population of State high school juniors and seniors, supported by statewide high school committees of correspondence”. Rationale: If you are going to talk the talk of civic participation, walk the walk. Treating young adults as unruly ignoramuses, when they probably have the greatest appreciation of the problems of getting educated on civics, is philosophical treason. Remember that Alexander the Great started world conquest at 16 and Cleopatra began making one of history’s world superpowers dance to her tune at 17. In my opinion, student input is more valuable than anything that can be offered by nearly all the adults named to the task force.

6) On Page 3 between lines 6 & 7: INSERT “(H) two members of the Alaska voting public registered as Non-partisan or Undeclared, supported by statewide committees of correspondence containing members of all political parties”. Rationale: as this is the major political affiliation of Alaska by far, the political will of the People of Alaska should be respected in creating capable citizens. Having a member from each active Alaska political party would be better, but it would make the task force too unwieldy. Also under-education in civics—particularly Federalist Paper #10 on factions—makes unproductive bickering too likely.

7) On Page 3 between lines 6 & 7: INSERT “(I) one member from the Alaska judiciary”. Rationale: education on the administration of justice is a part of civics that has been so woefully neglected, that most people believe getting justice means getting a good lawyer. Granting the legal profession a virtual monopoly on what makes organized freedom possible is de-facto slavery.

I conclude with this question: Do you believe in helping to realize the potential of people to successfully engage in life, liberty, and the pursuit of happiness, without managing and protecting them like the serfs and peasants of old? If you do, then the cost of ramping up civics education almost does not matter. Many concerned citizens would even help teach civics for free. I would.
Stuart Thompson
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