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CIVICS

IN A CONSTITUTIONAL DEMOCRACY, productive civic
engagement requires knowledge of the history, principles, and
foundations of our American democracy, and the ability to participate
in civic and democratic processes. People demonstrate civic engagement
when they address public problems individually and collaboratively

and when they maintain, strengthen, and improve communities and
societies. Thus, civics is, in part, the study of how people participate in
governing society.

Because government is a means for addressing common or public
problems, the political system established by the U.S. Constitution is an
important subject of study within civics. Civics requires other knowledge
too; students should also learn about state and local governments;
markets; courts and legal systems; civil society; other nations’ systems
and practices; international institutions; and the techniques available to
citizens for preserving and changing a society.

Civics is not limited to the study of politics and society; it also
encompasses participation in classrooms and schools, neighborhoods,
groups, and organizations. Not all participation is beneficial. This
framework makes frequent reference to civic virtues and principles

that guide participation and to the norm of deliberation (which means
discussing issues and making choices and judgments with information
and evidence, civility and respect, and concern for fair procedures).
What defines civic virtue, which democratic principles apply in given
situations, and when discussions are deliberative are not easy questions,
but they are topics for inquiry and reflection. In civics, students learn
to contribute appropriately to public processes and discussions of real
issues. Their contributions to public discussions may take many forms,
ranging from personal testimony to abstract arguments. They will also
learn civic practices such as voting, volunteering, jury service, and
joining with others to improve society. Civics enables students not only
to study how others participate, but also to practice participating and
taking informed action themselves.




Civic and Political Institutions

In order to act responsibly and effectively, citizens
must understand the important institutions of their
society and the principles that these institutions are
intended to reflect. That requires mastery of a body of
knowledge about law, politics, and government.

TABLE 9:

BY THE END OF GRADE 2

BY THE END OF GRADE 5

Indicators of Dimension 2—Civic and Political
Institutions—are detailed in the suggested K-12
Pathway for College, Career, and Civic Readiness in

Table 9.

Suggested K-12 Pathway for College, Career, and Civic Readiness
Dimension 2, Civic and Political Institutions

BY THE END OF GRADE &

BY THE END OF GRADE 12

D2.Civ.1.K-2. Describe roles
and responsibilities of people
in authority.

D2.Civ.2.K-2. Explain how
all people, not just official
leaders, play important roles
in a community.

D2.Civ.3.K-2. Explain the
need for and purposes of
rules in various settings inside
and outside of school.

D2.Civ.4.K-2.

Begins in grades 3-5

D2.Civ.5.K-2. Explain what
governments are and some of
their functions.

D2.Civ.6.K-2. Describe
how communities work to
accomplish common tasks,
establish responsibilities, and
fuffill roles of authority.

INDIVIDUALLY AND WITH OTHERS, STUDENTS...

D2.Civ.1.3-5. Distinguish
the responsibilities and pow-
ers of government officials at
various levels and branches of
government and in different
times and places.

D2.Civ.2.3-5. Explain how a
democracy relies on people’s
responsible participation, and
draw implications for how

individuals should participate.

D2.Civ.3.3-5. Examine the
origins and purposes of rules,
laws, and key U.S. constitu-
tional provisions.

D2.Civ.4.3-5. Explain how
groups of people make rules
to create responsibilities and
protect freedoms.

D2.Civ.5.3-5. Explain the
origins, functions, and struc-
ture of different systems of
government, including those
created by the U.S. and state
constitutions.

D2.Civ.6.3-5. Describe
ways in which people benefit
from and are challenged by
working together, including
through government, work-
places, voluntary organiza-
tions, and families.

D2.Civ.1.6-8. Distinguish
the powers and responsi-
bilities of citizens, political
parties, interest groups, and
the media in a variety of
governmental and nongov-
ernmental contexts.

D2.Civ.2.6-8. Explain spe-
cific roles played by citizens
(such as voters, jurors, taxpay-
ers, members of the armed
forces, petitioners, protesters,
and office-holders).

D2.Civ.3.6-8. Examine the

origins, purposes, and impact
of constitutions, laws, treaties,
and international agreements.

D2.Civ.4.6-8. Explain the
powers and limits of the three
branches of government,
public officials, and bureau-
cracies at different levels in
the United States and in other
countries.

D2.Civ.5.6-8. Explain the or-
igins, functions, and structure
of government with reference
to the U.S. Constitution, state
constitutions, and selected
other systems of government.

D2.Civ.6.6-8. Describe the
roles of political, civil, and
economic organizations in
shaping people’s lives.

D2.Civ.1.9-12. Distinguish
the powers and responsibili-
ties of local, state, tribal, na-
tional, and international civic
and political institutions.

D2.Civ.2.9-12. Analyze the
role of citizens in the U.S. po-
litical system, with attention
to various theories of democ-
racy, changes in Americans’
participation over time, and
alternative models from other
countries, past and present.

D2.Civ.3.9-12. Analyze
the impact of constitutions,
laws, treaties, and interna-
tional agreements on the
maintenance of national and
international order.

D2.Civ.4.9-12. Explain how
the U.S. Constitution estab-
lishes a system of government
that has powers, responsi-
bilities, and limits that have
changed over time and that
are still contested.

D2.Civ.5.9-12. Evaluate cit-
izens' and institutions’ effec-
tiveness in addressing social
and political problems at the
local, state, tribal, national,
and/or international level.

D2.Civ.6.9-12. Critique
relationships among gov-
ernments, civil societies, and
economic markets.
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Participation and Deliberation: Applying Civic Virtues and Democratic Principles

Civics teaches the principles—such as adherence to

the social contract, consent of the governed, limited
government, legitimate authority, federalism, and
separation of powers—that are meant to guide official
institutions such as legislatures, courts, and govern-
ment agencies. It also teaches the virtues—such as
honesty, mutual respect, cooperation, and attentive-
ness to multiple perspectives—that citizens should use
when they interact with each other on public matters.
Principles such as equality, freedom, liberty, respect for
individual rights, and deliberation apply to both official
institutions and informal interactions among citizens.
Learning these virtues and principles requires obtain-
ing factual knowledge of written provisions found in

important texts such as the founding documents of
the United States. It also means coming to understand
the diverse arguments that have been made about
these documents and their meanings. Finally, students
understand virtues and principles by applying and
reflecting on them through actual civic engagement—
their own and that of other people from the

past and present.

Indicators of Dimension 2—Participation and
Deliberation—are detailed in the suggested K-12
Pathway for College, Career, and Civic Readiness in

Table 10.

TABLE 10: Suggested K-12 Pathway for College, Career, and Civic Readiness

Dimension 2, Participation and Deliberation

BY THE END OF GRADE 5

BY THE END OF GRADE 2

BY THE END OF GRADE 8

BY THE END OF GRADE 12

INDIVIDUALLY AND WITH OTHERS, STUDENTS...

D2.Civ.7.K-2. Apply civic
virtues when participating in
school settings.

D2.Civ.7.3-5. Apply civic
virtues and democratic princi-
ples in school settings.

D2.Civ.8.K-2. Describe
democratic principles such as
equality, fairness, and respect
for legitimate authority and
rules.

D2.Civ.8.3-5. Identify core
civic virtues and demo-
cratic principles that guide
government, society, and
communities.

D2.Civ.9.3-5. Use delibera-
tive processes when making
decisions or reaching judg-
ments as a group.

D2.Civ.9.K-2. Follow
agreed-upon rules for dis-
cussions while responding
attentively to others when
addressing ideas and making
decisions as a group.

D2.Civ.10.K-2. Compare
their own point of view with
others’ perspectives.

D2.Civ.10.3-5. Identify the
beliefs, experiences, perspec-
tives, and values that underlie
their own and others’ points
of view about civic issues.

D2.Civ.7.6-8. Apply civic
virtues and democratic princi-
ples in school and community
settings.

D2.Civ.8.6-8. Analyze ideas
and principles contained in
the founding documents of
the United States, and explain
how they influence the social
and political system.

D2.Civ.9.6-8. Compare
deliberative processes used
by a wide variety of groups in
various settings.

D2.Civ.10.6-8. Explain

the relevance of personal
interests and perspectives,
civic virtues, and democratic
principles when people ad-
dress issues and problems in
government and civil society.

D2.Civ.7.9-12. Apply

civic virtues and democratic
principles when working with
others.

D2.Civ.8.9-12. Evaluate
social and political systems

in different contexts, times,
and places, that promote civic
virtues and enact democratic
principles.

D2.Civ.9.9-12. Use appropri-
ate deliberative processes in
multiple settings.

D2.Civ.10.9-12. Analyze the
impact and the appropriate
roles of personal interests and
perspectives on the applica-
tion of civic virtues, democrat-
ic principles, constitutional
rights, and human rights.
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Processes, Rules, and Laws

understanding of political systems and is the focus

of this section. They must also obtain experience in
defining and addressing public problems, as prompted
in Dimension 4—Taking Informed Action.

Civics is the discipline of the social studies most
directly concerned with the processes and rules by
which groups of people make decisions, govern them-
selves, and address public problems. People address
problems at all scales, from a classroom to the agree-
ments among nations. Public policies are among the
tools that governments use to address public problems.
Students must learn how various rules, processes, laws,
and policies actually work, which requires factual

Indicators of Dimension 2—Processes, Rules, and
Laws—are detailed in the suggested K-12 Pathway for
College, Career, and Civic Readiness in Table 11.

TABLE 11: Suggested K-12 Pathway for College, Career, and Civic Readiness

Dimension 2, Processes, Rules, and Laws

BY THE END OF GRADE 2

BY THE END OF GRADE 5

BY THE END OF GRADE 8

BY THE END OF GRADE 12

D2.Civ.11.K-2. Explain how
people can work together

to make decisions in the
classroom.

D2.Civ.12.K-2. |dentify and
explain how rules function in

public {classroom and school)
settings.

Begins in grades 3-5

D2.Civ.14.K-2. Describe
how people have tried to
improve their communities
over time.

INDIVIDUALLY AND WITH OTHERS, STUDENTS...

D2.Civ.11.3-5. Compare

procedures for making deci-
sions in a variety of settings,
including classroom, school,
government, and/or society.

D2.Civ.12.3-5. Explain how

rules and laws change society
and how people change rules
and laws.

D2.Civ.13.3-5. Explain how
policies are developed to
address public problems.

D2.Civ.14.3-5. lllustrate
historical and contemporary
means of changing society.

D2.Civ.11.6-8. Differentiate
among procedures for mak-
ing decisions in the class-
room, school, civil society,
and local, state, and national
government in terms of how
civic purposes are intended.

D2.Civ.12.6-8. Assess
specific rules and laws (both
actual and proposed) as
means of addressing public
problems.

D2.Civ.13.6-8. Analyze the
purposes, implementation,

and consequences of public
policies in multiple settings.

D2.Civ.14.6-8. Compare
historical and contemporary
means of changing societies,
and promoting the common
good.

D2.Civ.11.9-12. Evaluate
multiple procedures for mak-
ing governmental decisions at
the local, state, national, and
international levels in terms of
the civic purposes achieved.

D2.Civ.12.9-12. Analyze how
people use and challenge
local, state, national, and
international laws to address a
variety of public issues.

D2.Civ.13.9-12. Evaluate
public policies in terms of
intended and unintended
outcomes, and related
consequences.

D2.Civ.14.9-12. Analyze
historical, contemporary, and
emerging means of chang-
ing societies, promoting the
common good, and protect-
ing rights.
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Appendix | A

C3 Framework

Disciplinary Inquiry

Matrix

THE HEART OF THE C3 FRAMEWORK lies in the Inquiry Arc and the four
Dimensions that define it. But no inquiry is generic; each takes root in a compelling
question that draws from one or more of the disciplines of civics, economics, geography,

and history.

The C3 Framework Disciplinary Inquiry Matrix

articulates how each of the four Dimensions of the C3
Framework builds upon one another through the use
of a content-specific example: how bad was the recent

Great Recession?

The Disciplinary Inquiry Matrix describes what experts
think and do. It is a four-part target example to which

C3 Framework Disciplinary Inquiry Matrix

WAYS OF KNOWING

POSSIBLE DISCIPLINARY
COMPELLING

AND SUPPORTING
QUESTIONS
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CIVICS/
GOVERNMENT

POLITICAL
SCIENTISTS SAY...

What have major
political parties pro-
posed to respond to
the Great Recession?
What disagreements
have political parties
had and why? How
can government insti-
tutions and the private
sector respond?

students should aspire. The matrix develops through

the construction of disciplinary compelling and sup-
porting questions (Dimension 1); the data sources, key
concepts, and key strategies specific to each discipline

(Dimension 2); the development of evidence-based
claims (Dimension 3); and the means of expression

ECONOMICS

ECONOMISTS SAY,..

DIMENSION 1

What were some

of the economic
causes of the Great
Recession? What are
the indicators of its
severity and what do
they show? What are
the possible economic
policy solutions? How
can those solutions be
evaluated?

GEOGRAPHY

GEOGRAPHERS
SAY...

How did the Great
Recession affect
areas of the United
States differently? Did
it cause population
migrations? If so, from
where to where and
why? Are land and re-
source uses affected.
If so, how?

(Dimension 4). The examples in the boxes are illustra-
tive rather than exhaustive.

HISTORY

HISTORIANS SAY...

How bad (and for
whom) compared to
what earlier event?
What related econom-
ic, political, and social
events preceded the
Great Recession?
What precedents

in the past help us
understand the Great
Recession?



WAYS OF KNOWING

DATA SOURCES
NEEDED TO ADDRESS
QUESTIONS

KEY CONCEPTS
AND CONCEPTUAL
UNDERSTANDINGS
NECESSARY TO

ADDRESS QUESTIONS
(non-exclusive examples)

KEY STRATEGIES AND
SKILLS NEEDED TO
ADDRESS QUESTIONS
(non-exclusive examples)

CIVICS/
GOVERNMENT

POLITICAL
SCIENTISTS SAY...

Government policies,
policy pronounce-
ments, political poll
results, statistics,
leadership efforts,
political behavior;
observations of local
conditions, interviews;
news reports

Theories of political
behavior, rationality,
self-interest, political
parties, power flow,
government, fiscal
policy; relationships
between the state and
markets; constitution-
al limits on govern-
ment, debates about
those limits; evidence
(to make claims)

Reading statistics
from polls, conducting
polls and interview
research; reading sub-
text into policies/pro-
nouncements; reading
power flow and block-
age, converting such
data into evidence to
make arguments and
claims that answer
sub-questions

ECONOMICS

ECONOMISTS SAY...

DIMENSION 2

Statistics and lots of
them in as real time as
possible (labor, cap-
ital, credit, monetary
flow, supply, demand)

Application of
different types of
economic theories to
gauge inflation/defla-
tion, labor shrinkage,
capital contraction,
asset/liability analyses
from banking sector,
changes in supply and
demand; evidence (to
make claims)

Capability to read
statistics critically, for
assessing agendas
behind statistical rep-
resentations; conduct-
ing survey research;
capability to convert
statistics into mean-
ingful arguments and
claims that answer the
sub-questions

GEOGRAPHY

GEOGRAPHERS
SAY...

Spatial and environ-
mental data; statistics,
map representations,
GIS data to measure
observable chang-

es to the planet;
indicators of territorial
impact

Theories of human
land/resource use;
spatial representa-
tion, scale, degree

of distortion, map
symbols, specialized
GIS symbolic systems
and representations;
evidence (to make
claims)

Cartography including
using map symbol sys-
tems, critical reading
and thinking, capabil-
ity of using statistics
to represent spatial
change, capability to
use statistical and spa-
tial (often digitized)
representations to
make arguments and
claims that address
sub-questions

HISTORY

HISTORIANS SAY...

Accounts from the
recent recession and
from hard economic
times in the past,
both firsthand and
synthetic, as many as
can be found (oral his-
tory, diaries, journals,
newspapers, photos,
economic data, arti-
facts, etc)

Theories of human
behavior, thought,
perspective, agency,
context, historical
significance; historical
imagination; moral
judgment; evidence
(to make claims)

Critical reading and
thinking, analysis and
synthesis, reading
subtext and agency
in older sources;
statistics; convert-
ing verbal, written,
photographic, oral,
artifactual accounts
into evidence to
make arguments and
claims that answer the
sub-questions
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WAYS OF KNOWING

EVIDENCE-BACKED
CLAIMS

FORMS OF
COMMUNICATION AND
ACTION

(illustrative examples)
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CIvICs/
GOVERNMENT

POLITICAL
SCIENTISTS SAY...

Statistical analyses
and theories of
political and insti-
tutional behavior

and outcomes point
toward substantiating
and justifying claims;
adequacy judged
within the community
of peers

Books, television
appearances, articles,
op-ed pieces, policy
statements, blogs;
supporting a public
assistance non-profit
organization

ECONOMICS

ECONOMISTS SAY...

DIMENSION 3

Statistical analyses
coupled with econom-
ic theories show the
way toward substan-
tiating and justifying
claims; adequacy
judged within the
community of peers,
i.e., other economic
investigators

DIMENSION 4

Op-ed articles, journal
pieces, television
appearances, policy
statements, blogs,
webinars, policy
advisory roles, public
action

GEOGRAPHY

GEOGRAPHERS
SAY...

Narratives, statistical
and spatial analyses,
and representations
point toward substan-
tiating and justifying
claims; community

of peers evaluates
adequacy of claims

Spatial representa-
tions for newspa-
pers, web-based
articulations, digital
and analog geo-
graphical services;
community mapping;
other citizen-science
experiences

HISTORY

HISTORIANS SAY...

Accounts of human
behavior and thought
coupled with evidence
corroboration and
preponderance point
towards substanti-
ating and justifying
claims; adequacy
judged within the
community of peers

Books, monographs,
articles, websites,
webinars, television
appearances, blogs



